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The purpose of this study was to examine the -effect of
a planned mstructiom(l hscenmq skills program upon the
listening achievement of a group of gradé‘flve students. It

exanined ‘(1) Ehi' effect of direct ‘listening instruction ‘mpon

ening achievement of grade five students, (2) the

relationship between listening and reading skills of g:rade
five students, (3)\cm.9 relat10n5h1p between lxsbenn-xq and
ultelligenca of qrade five students, and (4) the specific
problems experienced with the listening program, as well as
the children's attitude cowardythe program. . J

A review of the literature related to this study indi-
cated that' the listening ability of children can be improved
‘through instruction. Studies have also shown that r:mldren
who participated in a planned program‘ of listening instruc-
tion not only improved their listening ability; but they '

also improved their reading ability.

Y

") The listening sk).lls _program, used in this. study was

built through the use of materlal from the Science Research -

Associates Listening skills Program, 11b. The writer
developed specific behavioural ox‘:jeccivgs £or each lesson,
and used the responses to these behavioural objectives as
formative eva’l’ua\}ion throughoﬁt the program. The program

" vas taught in 22 ‘half-hour lessons which concentrated on the

. £ollowing specific skills: . (1) auditory discrimination, (2)

following directions, (3) following sequence, (4) selecting




“main jdeas and detaxls, (5) note ta)ung, \(6) sum.mar).zinq

ing ause and. effect, (8) czeanve llstenan. .

(7) recogniz

(9) chsc,ingursm “between” fact ana opinion,- and (10) making

. 7 P
1n£erences e -
-

The instructional listening skills program was 1mple—

mented dunng a-9-week instructional period. The, stidy s
sample was selected fzom _the grade flve population of three Y
elementary schools in ‘the Avalon North - ‘Integrated School
System. The'sthay sample ccntamed 68 .students. Thege

students were aivided into, an experimental group and'a con= .
trol group. z,ach group had 34 scudents., The intelligence o
quotients of the ‘experinéntal group ranged from a low’ of 71

to a high of 115, and thé intelligence quotients of the R
" control group ranged from a'low of.az to a high of 116. - )
“ v

Summative ‘evaluation’ revealed thaI; the experimental ¥
o made’ significant gains in the six listening and read-
Pl : :
« ing components--listening vocabulary, listening comprehen-'-

siéh, total listening, reading vocabulary, readig_qwcomﬁre- 3

hensio®, total r‘éaging.' The contiol group showed

significant gaifis in four of i L3 listening and reading "

components-—llstenlnq vocabulafy; 1istening comprehension,

total listening, reading cnmp;éhensmn. However, in all
components of the study, excépt listening vocabulary, the e

experimental group made gains that were superior to the

gains made'by the control group. - For both the experimental
group,and the control group, the study showed a significant

relationship between listening vocabulary and reading

e T = e,
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‘the relationship hetween listening comprex,ensmn and readlng

comprehension Jas pos:tt:.ve but not sxgnxficanta.

The findings of this study also indicated a strong rele- :

twnsmp betweén mnxng and mtelngence.- Chlldren meh

+ higher intelligence quot1ents usce.ned etter bcth bafore

and after n.nstructl.cn in llstening than dld ch).ldren of

lower intelligence duotients. Howevex,

chmdxen whg tad
lower,i/ntelligence made greater gains ‘ir fistering during. o

*the 1nstxuct10na1 listening skillsrptngrmn than did 'the
children of higher un:ellxgence. . b

fhe ‘succegs ratio for each spadiess s\pu tanght in the

- listening skills progran’was assessed to determine the areas
of d’].fflcnlty the! children experienced duxmq the program..
It was discovered that their greatest ‘areas of dxfficulty
vere:. (1) selecting main idsas from details, (2) sélecting*
key faces o make a stmmary, 3 arranging sentences in

theit: 5 and effect, (4) creative

'usten‘mg, and.(S) making inferences. . )

- The program was also assessed on the basis of the chxl—-
"dren's attitude towards the program. This wab done accnx‘dlng
t.o the children's responses to the specific questions: - "Did

you enjoy ‘the listening program?" and. "Do you think you

should hfve ancher: listening program sc,gn?' out of the 34

seuashns whe participated in the prqqram,ﬁi\glaﬂed to have™
. enjoyed the lessons and were'in favour of having nore
leascia of ‘2 similar nature’ “aqoh. - ’ \

K

vocabulary, and between total listenfi§ and fotal :eadin’g. Ta




It was' xscalnended by the writér that a program of i

'-eemg Lnsuucuoﬁ lhould be introduced- early in the school

yenr to gi{m plenty of. opport\mity “for remedial and follow-
up work ,in any 115,teninq ekills “hich the' children might ‘find

aifficult: .u was also recumnnndgd that listening instruc—

ppicpriate listening materials, and provide challenging <
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" tion should provide specific purposes for listening, utilize -
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‘language arts program of our schools and, therefore, this

maximum nscenxﬁg ability which heeds neither mmtenax\ce

. nor improvement. Fducators, are now becoming inéreasingly

’
avare, h‘oweqex, that there is' not only an increasing needwtav
develop the child's maximum ability in the' receptive’langiage:
arts skill of reading but there is also an increasing need
‘to develop the child's full potentidl. in the -receptive lar-
guage arts: skill of listening. Burns (I961) suggested that
. The ears of ‘the people of the world are
. being continuously bom.harded by 1n£omanan,
and misi -
Radm; by Rrwms. dictiing. poael d1scussions,

news reports.of all types, and by advertising’
campaigns. (p. 11)

» _This continuous bombardment of information ‘and misinfor-

mation makes it urgent to lears to listen intelligently and

discriminately. Despite the importance of listening in com-

munication, research seems to.indicate that' the ability to

* listen effectively has not-been, adequately taught in the

important language arts skill has not been adeguately devel-

oped.

When ccnfxented with the need to liaten aifectivsly and

to teach this ihportant component. of the lnngunge arts so

“
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that the child"s maximum.potential to listen’ is zeached, it

becomes .necedsary for, éducators to. Wriow what research has to

_say about the nature of listeéning; te be ~aware of the f%ﬂtors

that influénce listening; to know what .previous research has

| to.glMabout - 1istening ‘in lahguage arts; and to ontribute .

one's own findings to the ongoing process of improving'the .
. N

“yedohiig of listening: in. the' language arts program.

a The fcllowing chapters in thls study, therefore. Wwill

K presenb “the probkem: provide a review af the -11tex‘ature and

-research; ipdicate-the method of proced{fte, descnbe the
maﬁewals used ‘in the study. give the results of the study;
‘and-‘also give the aummary, Gonclusions, and educational’ AmpTi-s

Acatxuns of the stidy:

II. NEED FOR.THE STUDY g o W

Educators and psychologists agree that U.stenin'g is the

£f¥st of the languags arts skills which the child uses as hé

learns to understand the world around him. Piaget (1959,
*-Bruner (1966), and Rogers (1969) stressed the_ importance of
“response o enviromient, incliding verbal exivironment, during

‘the child's first years. chers concurred with John@m‘! Gold-

stein (15(64) when she,stated ‘that R

of' spel:lal significance in language develop- -
mént are" falily relationships. 'The'avail-
ability'of adults is especially impoxtant.

. The mother and'older siblings provide im oztant il
feedback, so that the:child hears his words g

4 .repeated, corrected, and modified.

* becomé the infant's means of gaining operarnt P

+.; .control over others; and as his verbal efforts '

[ are rewarded,’ they, nutuzauy increase. (p. 154):

Woxrds | _‘ . 3




L;stenan, than, is the bas;c l»anguage.art through which
e eaxly relationships are estabnahea both™ within the. famuy,,
i e

edu!:‘ators have assumed for

and, the wideninq commun. Y. Pemaps the chh

ity in 1xsten1ng is one reaspn wh

so lanqchat 115te§\1nq~ as a l.angua e art needs ‘meither. fhain=

_teriance or” and it hak, , Been ne§legted
in. the lanquaqe arts durriculum. ; i g 5: ¢ L

Altho\lqh listening-is. now considete& taq ber basic to thp

'othe: language arts- speaking, xeadxng, and wuﬁxng-—by nost
aducators; and although an increasing: nunbér of researchers'

advocate the need for direct, instruction )n nstemng, -as,

_languaqe art, nstemnq continues: to be a neqleeted part of

'most school. ‘curricula ﬂe neglett of 1isteh1ng as a lan-'

guage art remains despite the fact that tesearc_ers and
educatqrs have becone. qwaré® that more of'the child's schpol
day’is spent; in nseenmg than in any other of the. thzee
#gnguage! ar\;s—-speakmg, reading, and wntxng. N

The hegléct cf 1istenxng in thé language azts currl—

culum has be en dramaucany undezscn:emby ‘many wnters and

,xesearchers. Rankin (1828)%stated t:hat the' fhount..of time

devoted to taaching hsten’mg ‘was 'xnveraely :ax ted\o i‘ts

oclal utl.].lty 1n human affalx‘s. W\.\lt (1950) found s\lb—

. ecantiar evidgnce to prove that‘.in the ma)orxt)\ of elementary .

schools, achers did not qonscLopsly tdach listening agYa

tool of: comlnuru.caticny a,lthouqh ‘:hildren were expected ta




- v mecep: in Solated instadgces, virtuafly' P B
the only instruction in listening that - . .. - .
children and young people receive in the

“schools is the quite uselpss admonition
Ypay attention." Listening.at all educa- ;
tional levels has been the forgotten lans * -
quage a!t/fex generations. (p. 215) J ¥

en gwen the emphasxs it deserves. She stated that .
“several researchers had found' that iinloss\éhildren ade \'. )
tauqht how to: listen, little or'no unpxovementgn 1lsten1\nq
Ve hade £ron Juntor pgh school “through colYege. The negat *
! \
¢+ further emphasued by umpn (1954). He' uoted from Mezsand\

R |

. tive :esult? of 1nadequate 11stenmg instruction were

« who stat‘éd that. 3

R

W6, ata heginning ‘to Fealite. that a Gons

.~  siderable percentagé 'of ‘our students have '

‘.mot ‘1®stened for comprehension.and that . .

an even.larger percentage cannot listen ot
dxsctlmlnptely’ ‘(p.' 285) )

Eleven pf the 15 texbbooks hé examlned had - no mention

o 1954.

o‘£ 1isten1nq n eit er . the index .or the tnble of cantants,

and no ﬂl c\\ss;cn ﬂf the subject 1!1 khe tex‘t itself. Heilman

then: examined the. guldeboo)&s to the 1anguage ‘arts iptonln

rang’ ‘found that, althbuqh listening was xecagnlz\’d as one. of
euching ustenl.nq. .




~ _ Brown (1967), in'a later sr.udy to assess whethsr or mot
language arts textbooks reflected what x‘aleuchers believed

xeqarding the' need for insgruction in u-cenfng, examined 4

the kind and quality of spe)Lch and listening content in

“language arts pupil fextbooks for grade three through six.

ruo of “the qunnmu he raised werex

1. To vhar. degree and how are lpeech And
. listening content emphasized? N oF
2. What is the nature of the sgaech gnd’

s . listening content? 5 3

To find answers to’these queatx.oni B:o\m ex‘mneﬂ 54

taxtbooku. The :exchooks he examined wére pubngned fr‘

1959 to '1964. . Hii study revealed that . ! i

_Listening was.stréssed racely even though
" authorities claim that it.is the language ®

~medium childxen ‘use most.

istening was

*in .63 per:
"cent of

t of the lessons and .57 per-

© pages.

Furthermore, 1.26 per-

. major causal factors are:

cent of the lessons and 1.37 percent of the
pages ‘emphasized speech, and-listening -
together. (p. 341)

It would seem, then, that despite the increasgd “humber

..of research -endin done in the area of listening, lxttle

_ was done by cunscuxun planners up to 1965 to amphnsize and

s pmv:.de for .peoxﬂc instruction in liltenan.: Te R

Landry (1969) con‘:ended that although therd dre numerous

traditions, time, and traingn

It hnl been \:rudibl.onul, Landry clui.llad, to cnnsidet

" listen ng, as a natural skill which develops and matures _

without dira:;t tnln.lng. _l’erhups this is because we have

factors involved in'the seglact of Listening, three of the s .

IR~ 0
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. not"been able to .separate listening from hearing: Everhart
(1962) shpported this view when he expressed the opinion -
that Listening, for.the most part, has been thought of 2 i

matu:athn process reinforced by ‘1nczeasgd chronological

age. | s 7
A second mafor factor that has cauged lisgening to be

neglected, ‘Tandry (1969) suggested, is an aiready over-

crwded curriculum. In ‘tact, in spite of the mpo:tance

many researchers advocate-for ‘listening x.n‘l guaqe axts, a

| number of other researchers in the field squested that sepa-

rate periods for, teaching listening skills are not. necessary.
H ldredth (1954) ‘and Lewls and Nlchuls (1965) each sub-
scribed to an integrated apprcach to the teuchinq'of 1xsten—
ing because .of the interrelationships which exist amongst

‘the different phases of language expxessmn.

“\'." The danger of an integrated,approich, this writer:®
suggests, is that oi¢ language art may be" ephasized alnost
to the exclusion of the other. Handwﬂ.tan and spelling are.
\related to writing, but it is not assuned that a -child will

become. proficient in handwntxng and spelling without adé-

quate penoda of . time in whioh to practice these skills. '

However, the interrel of the lan arts is

fecognized, It-is also recognized that, liké all othe:
language arts, listening requires a.content [in’ which to
operate effectively. Nevertheless, 1_istenir(g is'not only'a

iz DR
. unitary skill, but it is’also a complexity of skills and):
S ¢

.
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- textbooks and guidebonka, has further compounded the problan.

as a tool of communication. = . Yo

A third major factor in the neglect of listening in "
schools, Landry claimed, is that teachers do not, know how
&6 provide neanian«l tusteoaetonsdn ustaninq. .In the -
past liltle emphasis has been placed upon: the teaching,of
listéning skills i most language arts courses in teacher
training institutions. This,.togeyhér with the lick of °
attention given to listening as a Nanguage art ‘in school

L]

Evidenca to show that listeningis being ‘taught as one ;

% of the -langhage arts skilla in Newfoundland schools is al!o N

: minimal. Aggarwal.(1976), in'his study to determine - whechqr

,-ustanxng instruction does have significant effect. upon the

listp,nan and reading ccnpzehenuon of middl\a-clna seventh

- grade students, found that the curriculum of Newfoindland

schools gavé little emphasis to the teaching of listening.
King (1981) supported this view. He examined ‘the Ginn and

Nelson i 1 arts pr _umi i :

land schools and concluded that they emphasized the product
rather. than the process of listening since they aid m;t ’
ac)mmd"‘easjs that there nu'y be'specuxc listening skills 'nhxch

need to be taught lnd, therefcre, have not ptwid&d a seq\len—

“tial developmental program of listening skills. This'is

unfo;eunaee since in listening as in reading, according to

‘Waave: and Ruthatle:ﬂ (1974), thcx‘e is.a hieru:chy of skills

which:need to be dnvaluped. Weaver’ and Ruthertord, in thedid

reviev cf x‘elaatch !.iteur.ura in 1iscan$ng, identified and

i
1
i
|
i




skill.
1

. fetal mm{ﬁment in response to saund, “thiougl o evaluating

. cruucally at_the sixth grade level.

prepared a 'hiar_arcny.of listéning skills composed of three

sectidns: knvironmental skills, dxs:x.ﬂnxnatlon skuls

compzehennm skills. These skuls xanqe a1l the way #rom

Listening, theretore,
is not 'only-a unitary skill But it /s also a complexity of
sku1s which need to be developed:

. espite thé" increaed humber. of, research SEuates pube
ilished in'the area of listening during the last 35 years,
appropriateé listening instruction in’ the lafguage. arta cur-
ritulun of ‘our’ schools remains'an insolved problen. Tt L

Hould seem; the:efore, that the teachtng of ;h.\.s important

¢ component of the language arts Program’in’Newfoundiand’

¥ schools is.left mainly with the c¢lassroom teacher ‘who, must

decxde which® 115tem.ng skills are to be tanght what majj.q—

‘rials :should be\lltillzed in the teaching of these-skills;

and the mode of . instruction to be.uséd for each specific

It must be recognized, howeyer; that 1xsten1ng as a
language arts'skill is begmmnq to appear in 1anquage arts

textbooks of teacher training 1nstitur.ions. For example,

Green and Petty (1971) provided. cnnsxderable insight into

: l;stenipg as a 1an?uaga arts skill, and Logan, Logan, ‘and

Paterson (1977) offered a program in listening that begins, -

with nursery school ‘and goes through- to -junior high scheal,

i 1e}.lel. There 1! still the' naed, howeverr fox this kind Qf

thinking to filter down-through ‘the educationaL systen and
j 3




" pared to tHe’ /child'u need to listen.’ Sincé listening is

* child comences’ formal schooling.. * Even at tl'us e3

s

into the’ language ‘arts ourpioglum at a11,levels of xhs::uc-

tion so that.the child can’benefit from meaningful progzafis,

materials, ana instruction
. & !

]\I'/ II1! PURPOSE OF " THE STdm{ b r

m’scenxng is

basic to all nie 1a'nguiage arts and as

“'such it should:hold, | therefore, -a position at majnr impor-

tance in’ ths tatal 1imguaqe arts p:oqram of our schools

The haslc posxtion listeninq holds in the totgl com=
1

: mqmcauon pattern may bitabsacven throvgh the gradual

: ,development of the qhild'a auditory ab:.l).t:.es before thE

awever, “wide 1ndividua1 aifferences in Jistening may e n ¥
observed. - As a* zeault of these individual dxfferances some
childrer adjust. wellltd the school envirenment:while others -

are unable. to copg Wwith'the multiplicity of sounds in'a new

and different enviromment: If all|children are to realize

teni

e

activities must

be pzovuied by the teacher to hslp bridge the gap betveen

“home_envizonmest and |classroon environment. . This type of

" listening, will then Eotm a vasis Eot the gradual devaxapme;n‘e

N
of listéning skxlls dt the various levela of perfnmnce

i througheut the schooll gxade:.

. Proper ttaining in hEtening u utgent since reseatchers,

ingluding Wilt ‘(1950), Brown (1967), Aggutwal (19763, and.

= Ki.ng (1981), have each found that the élmount of direct

listenlng x.nsqruction 1n our schools is minimal \when com

o




such a f,undamental anid v‘lr.al tool fz learning; acquisition

of and ve.rsatilj.ty in the skill. sho ld not be left entuely

o the maturation process of the ‘child with the: hope that -

the child's illstenxng il 1mpruve a8 he grows and develops \\

An other’ ar

as. - many researchers .injluding Fawcett (iss6), |
Penfield .and Marascuuo (1972), Bergey .(1978), and king i
(1951), hav%d that llstenlng can. be ‘inproved through

heaxu gful ).nstruction .

yet zesulted in, 1mproved hstenmg prdgrams

arts taxtbnuks of our, schcels. An_ e)da(nma}:;on. of the Ginn~ '’
‘and Nelson- i hted 1 arts

now’in .use'in

NewEoundlana schools 1ndlcates that thi distinctness of
listening as a ldnguage arts skill is Au«./ reccgnized since
these series do not offer a well pl/annéd listening skills
program. . Listening instructien in’ Newfoundland schools '
would seert, therefore, to be ‘relegated Lo an incidental posl»

uon rathei than to the. important fundamental posxmon it

sbould “hold ‘as ‘a.tool for 1earning and rLOmll\\lnl.Catlﬂg.

since achievement in all areas of he curnculum :.a

our schools doss net provide 3 devéla ental listeninq skills

progran, this writer has chosen to use \—.he SRA Listening

Skills Program I ate Level, IIb, ‘as instruction‘ mate- d

foundland. - . i A b s :

rial in an experimental-listening prog; with, the grade

five' students in the Elementary Sc

61, stiearstown,. New=




. To detezmne whethex grade five chxldren wille

"show significant gain.in their ability to -

* | listen effectively following' a program of: :
|

}?

direct listening- instruction,. i 1

. T6 examine the relationship between thé child's
ability to “listeniand the child's rsad}.ng
ability.

3. To :mveatiqate the telationship between- the :
child's listening ability and the child's
‘1evel “of mcé‘ihgence. a )

. / oo y.m:'x;mmus oF miz ﬁ-runy‘

The limitations of the experimental investlgatxon Dut—

d for this study are as fullows: b

1. The study is.to be pexformed on a sman samp)e. 7
There are -only 99 children in the study.” They. -
are divided into an expenmental group and a
control qroup. oo N

2. The study invnlves only three schools.

3.°The study is of a brief duration

week 4
pencd Ll
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“tion| from eaxlxest tlk%“aﬂd 1t is'now’ a we11\

g Communicatien is not speaking ‘only but,

Fo 0 CHAPYER II-
i i = o, g
.+ REVIEW OF RELATED LITERATURE
T m'monucuén _; .

. L:.sten:mg has played a bas:.c role in man s comnunica® "

fact that all’ ocﬁex a'écs‘)o: communication are BHAE upon

axt of listeninq. The Harvard Repcrt on Genera\; Educat:l.nn

(1945) stated that, Tl

. listening as well; Yol Cannot succeed . .
in gommunicating your ideas unless the 3
other person wishes to hear and kngws = '~
how to listen. As there are two kinds :
of language, oral and written, communica= - =

“tion breaks.up into four related skills’ E
of speaking and hscemnq, writing and v
- reading. (p. 68) - .

Llstening is'the first ¢f the languaqe arts which the
chlld‘ uses as he endeavours to understand ‘the world araund

hun Informal - listen-mg plays an important role xn the lxie

of the ‘child and, " thereicre, has a definite impact tpon th

child's so¢ial interaction:  The relationsHip of J.u:eru.ng

to. both, social and academic growth vas aszerted by Nevx].le i

(1959). He .emphasized that = - \

2 .

Mord failures in’academic and sbcial.growth

can be traced to-inability to listen than to

Any other single .aspect: of the lanq.uaqe atts.
. : 2)

(p.

stated that - i ~':

o

%




L:.sten n’g is ths basis. Eoz sQ much’ of uur
learning whether -it.is l:ea:ning to read in
first grade. or lisiemng to lectures in'
couege. R ssi. : e

i total comm\m:.catxon pattetn. as’ an’area of research it has 3

been nqqlected Ear coo laz\q, and as un area of . instructinn .

n the 1anguaqe arts

even longer. This neglect of hstening
i, tnderscored by the mz& “than th:ae decaﬂes which had ‘

sporaau: ‘manner ‘in’ whmh zeseuch studxes in 11:€en ng
appe 4 in educat,ional 1iteratnre fxom 1911 to 1948.

Nichols (1961)» An'his }

Duker (1964) épo ted -ch'ar. éu:‘mg the:

: dunng tl{e 1950'5..

articles pubushed 1n e&ucational literaturé

The purpose of the following sections of  £higch Rter, :
thezefare, ;’s to review ‘that’ portum of the literutura rele-

:vant to the natuxa of listenmg, the factors wl’uch 1n£1\xence

Indeerl, :




"\ wavesiake .received.and modified by the sar: u—scenmq, it

he will react in ‘some way ta what he has hord.

B 1ng experience _1t5e1f.(~§m1n and Rolenbezqer (1951) Jdentx

for (;eachinq liatemng. ‘ . P ar '. N
4 v wt 3
¢« 1L/  THE NA'H]R#'OF LISTENING
;AT Fe
s

The nature of listening, it is believed, requires more
than jun: heating sounds. T‘é,,gw the paximun bénefx.t from *

i listenxng. the listéner must be 1nvolve

in the kin® of vay,

fhat. causes hin to react to Hhat he hears. 'l'hat xs, it the

1xstener is truly fsteqing e speech or piece of music,,_

3 The:e are, however, dlfferenceu of opinion amonqst

various wr.\ters as to the companents uontalned in the listen-~

£168 four steps in the ‘listenihg process. They gré: hearing,
understanding; evaluating, and réspo’zfdxhé; "Ih .the Eirst -
fop 3 series of sownds is heutd——vox}a and sentences. -
'Secomuy, the listener extrats meaning £rem the words and
sentences. In the third step, the nstener evnluates .the . %

nearunq he hag-gained, and either alccepcs or rejacts the,

cummumcation ., Finally, theze xr a responu ‘to what has
been communicafed. -This response may be a d\ouqht. a body
movement, a facial sxpreasion, o: an audible response‘

.Taylor (1954) repozted that ‘Some :eaearchexs tend to

: think that the listening act” has .three distinquishable ‘_

stdges: hearinq, listening, and ‘audifig.. Those who aghbre to'

this view chim t:hat haaring takes p*ace when. \Eha sound

o ), - : -




auding, and i

; ,m.chols' (1960) supqest.ed poort

A - . : A5 o
i

/ = ¥ . By .
fis believed, is the process .of becoming aware;of sound com-

ponents’ in sequences which'have meahin‘ 'A’uaxng is, thought

to.be the process by which the sequendes of ' sound arE ‘trans- "

.lated into meaninq. £ . . o A
Horrworth (1966) saw listéning:as one of the three '

facets. of auding. Thé three fatets are: hearing,. listening,

and cognizing: She defined hearing as the process of pick- '

mg up: sound waves, nodifying them. ‘and relayfng them to the
_brain by way’of the nervous sya:em. ¥hat the' child" hears
depends upbn_ the ability of xhe ch].ld's hearing to pick up

sound' waves of various tones and volumes: It also depends.

upon the abilxty of the chud o tune if to one particular -

8. ‘ce out of two or ‘more Voices. and how well the child can

handle. the’ input of many ﬂ\mds. ‘Further;’ u: depends upun -

how well he chlld can handle boredom causeﬂ thrauqh a

£épetition of the, sime intensity of sound.

Lxstening, Hox‘zworth blaxlned, l.s the secohd facet oi

is che prucess hy w)uch ‘the. child becomes

" aware df sound sequence. TE actually represents tuning in’
* to what is heard. At this pou{t responses enitted ahow the '

Y X 4 g
§ attitude of the listene!. Tha\: is, listeninq is the aspect

lof audir‘g whe:e the attitudes, ).nterests, anﬂ va)ues of the

chxld are reflected. . Horrworth paintad cut that eight! of 3

}steni.ng ‘habits are the




poextxon slnce chxldre

ustemnq to' the speech sounds emitted by Qﬂ'ners. -

'us‘teninq are:” hearing and llstening. Perceptibn and dis-

. Faki.ng attenhom

5 i
6. Tcletatigq dlstractlons‘ !

mmosmq only what §s easyi . i . e :

; Auowj,nq,, emotion-laden words,to Lnte;—
fare with - ustenmg, (pp.‘ 4) .

expaﬂences., Past E):Eeriences, therefore, datermine what i

Kox‘rwo:th furtl\er painted gut «;hac auding- is the ﬂrst =

lanquage an It would bs dlfflcult to argue againbt* this

lean to speak any"language hy

auding as a térm. ‘I‘hey claimed that the tw6 phases of




'§tg_n1n§. In the! mnde].s unde: study here, howeve.x, ‘hea.

"[‘as a'udxtury acuxty‘. Bond and mnker (i 73) iniomed us that

4 Spbech saunds o, ehe AoEmal. véice' range
3 28 cycles‘ (vibrations) ‘to 4,000° .
-] cycles per’ second.

on ‘the pimno .or,other musical instrument
broduce 256 cycles per. second. This is-
about.the pitch os the average woman's:

Intensity Lo aEakien in, decxhels. Inabihty‘ to respoﬂd to

noma\l fzet;uencies and intéfnsities rep‘resents a hearing 1nus.

. ‘It is estimm:ed that’. 5 tc 10% o§ all schocl children ,have a




. that: chlldren “withy high tor

sefcly ‘and ‘utio have dlfflculty with consonanit soundéo should

Y be tested for possxble high ‘tone daafness

by denmenmes. \ g, 5

E
N hudx,toxy pezueptmn is the listenerl s abun;y to pez—~

. ceive sounds. That is, each speech sound must be heard, &%

- uien;xfied. and’ raccgnlzad ‘as different from evsry other

handlcap m:h ,aud;n:ozy acuity. | I

Childzen wlth high'tone deafness have more difficulty '

vuth cunsunant \sounds thhr‘v

th vowel sounds. - This suggests

deafness have a ct;n;éunded
proplem when being taught éonsonant sounds by'a voman. fgacher.
Bond: and Tinker (19‘73) further zeported that in a study of
288 chudren, 2 of these chxldxen had' hearinq losses at

high ﬁrequencies. cmlaren who speak too loudly or too

nifnculues ”

Binaural hearing defl.ciency is another factor com:rxbut—

ing to heanng loss. This'is the inability of the 1xstener !
co tnne l,n ‘ta tbe speaker o whom he wishes td listen if

“there aze-two or- more: penple in ‘conversation. ' it is the ,

‘spesch sound. . It is also "the' 1isténer's abllity o iden—- sy &
ity a ‘group of sounds: as.a symbol--word--to Fhick meamnq

1s°attached . Fuxther, it .is the listeher's' a\:ih,ty to- ide

|
|
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dxsc.rl.mnafi.on.

The listener's ability to deduce the meaning of unknown’
words or phrases through the use of context is also an

aspect -of auditory perception: This is important, since in

listening, as in reading it is often necessary to get the
neaning of ifie'word from the context in which it’is used.
Audit‘tf; discrinination is closely Telated to auditory .
pe:cept.wn since the listener not only neéds to perceive
sounds, bat he must also have the ability to discririnate’

between and amongut them, ThAt is, cne lhtsnar must be. !

able “to diacrhninute between the. speech sounds ot'lette:s

“ana alse the spcech ‘sounds of words. For example, the | |

Listener ‘must be able to distinguish’ between the spoken

sounds of 1etters such as'b, d, P- l!e mu

ulsc be able to
note the similarities and diffeendes in £ié sounds of such |
|

words as "can® and “cane®, "pin” and "pen”, "boat” and’

coat™, and "bst‘." and “bac

'

It is possible, ] hmleva!, for a chi].d to have noml

hearing and yet have duﬂcuuy with séund perception and | -

This is pa:tlcularly the case with childxen
‘who, are unfamiliar with a particular language or d.xalect.
Non‘theleqs,\ thexg is g:he possibility that a child who has °

inarticulate speech in any language or dialect may be
impedéd by a dit

ciency 1n-"auanoxy pepteption and auditory
dxscumination us a result nf lou of’ heurinq.

the tws are
Lnterrelated . / i
It must be. !tnced, hawever. that many chudren who haue

difficul:y ‘with au\ﬂtory psxception zu\d audltoxy discriuina- ..

" tion may be xenacunq only a lal:k i undantandinq of what

~
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they hear, or inattention. to what/is said rather than a

geficiency in hegring. Dal e

Masking' is also a \ilfficultly mvclved in hearing. The
supenmposa.t:.en Df othér soupnds. upon the sound to which the
listener is already, listening-is known as masking. It is
necessary, thereio:e, to eiunlnate noise in uzdei t’:o provide
a su’ -able llstenlng atmosphere if the chlld is to qaln maxl.-
mum benef.xt from the hatenmg, experience *

Auditory fathue is caused by endeavouring to listen to.
a muno:oncus or, droning sound. :

A deflclency in anyone of the foregoing ‘aspects of

Pk

heanng is an impediment ~to-th child'

listening ability.

« - It is,not only the chiid who “hase gif{éulcy in hearing

that. has difficulty in listening. The child who is-under-
nourighed may adlso £ind‘it difficult to-tune in-to tHe .
It takes energy to Listen.

listening experiénce. Energy.. .

Gomes from nourishing food. If the child's ‘energy supply is
nmieed, his ability to Tisten aléc sutfers-as does his
general ability to achieve. F
Thé child may also be listéning at less tb,an .his maxi-
mum amhty because of a, chromc illnédss, anxiety brought |
about by home cix‘cumscances, or 1ack of 'sufflcient xest.
These, _then, ‘are ‘problems wHi¢h may be transferred to thé .-

classroom' and become problems impeding listgnin

Psychological Factors' . .
L;og‘an‘.a_nd Logan (1967) contended tHat. personality

' tfaits, ‘attitudes, .and biases are psychological factors

.
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“ which may contribute to poor listening. The child vmiy have.
: . i p

. his'Iistening. "Th

_ment factor which needs to be considered. -That is, the

areaa of . Eensitivity which zeact to cause ’deaf.spots" in

1s, the listener may be distracted by

emctionally—laden words “or pbrases used by the speaker.
Thesé words and phrases used by the speaker may become in- -
Eused with subjectlve meanLngs causing the listener fo lose

his objectivity. For example,, the ii'stener may bé reminded

of. a pérsonal expene-p%};, ar joke, a pet narie, a En.end, or

even ‘a foe.

Logan ané Logan (1967): furthex ‘Stated that

Poor' listeners, on the whole ‘are more
biased than good listeners.  The' poor.
listener has lpss emotional control,
‘" broods about what the.speaker is doing
. to destroy his pet theory, stops listen-
© L .ing-to the’speaker, and concentrates on Sl
. - organizing a rebuttal of' his own.: (p. 49)" - ~

-The good listener; on the other hiand, listens ‘with
courteous attention, an open mind, and waits until he has

heard the speaker's entire message before he mekes a judgment.
Envi:onmentalmacters %

o other Vary important factors which influence us:en-
ing are: physical’ env)rcnment, and social environment. . \

.* - The acoustics of the clasardom is a physxcal envizon-

child hould be able to hear without strain. s’euug
arrangement should be’ such that _each child has equal oppoz-
tinity t6 hear and be' heard. .

- Oppon:uruty ¢4 alternate roles should ‘also bé consid-

.ered., The children'shculd be encouraged to alternate xoles

i




i
|
i

* setting the tone.’

" Tack-of teacher training in ‘this dyea.

5, s ® . 22
in didvussions, ‘role.playing, me.mers of audiences, and

speakers for groups. This altern

ng of roles give‘s‘the »

—children occasion to be both;a leader and a follgwer--a

listener and & speaker. In-this way-the childfen etome
accustomed to moving easily from the role of listener to the =
role of speaker and vice vérsa.

Nuaitéry and visual distractions should also ba at a

minipun for these tdo dxstract the hstener and, therefm:e. g

cau‘se poor 1ist‘en'ing: A proper classzoon temperature should -

a1sé be maintained-rneither too hot nor- too cold. .
The social iRt clasiroon’ ‘is also important
to good: sttening., Heré thé'teacher is responsible for
An atmosphere which encourages children
to experience, ‘express, and evaluate idéas will lend itself
to growth not only in liscening and other areas of the cur-
riculum but also in the social ‘and emotional- qrowth of the
child. Chudren are keen,to dense an atmosphere of accept-
ance and encouragement.  In such a,climate both the com-
munication 'skills [of speaking and nséening are aided:
When discussing the child's hstemng environment the
tsacher is also.a factor to be cnnsldered. Trubowitz (1975)
‘emphasized that.téachers should be exampies of. good listeners. .
He stated that part of the pkoblem of poor. listening.is a
‘He declared that
School. admms::,amxe d college
*instructors tell beginning ‘teachers, B
"Donm't ask questions calling for one word oy
answers. ~ Ask more open—ended questions.
Never repeat a.question." No one, however,
gives much attentiopn to helpipg teachers
become better listeners. = (p. 320) \ g




rq(xbawitz further suggested that o
If listening involves establishing posi=
‘tive relationships, if it requires the
.ability to perceive and feel with anbther
person, if it aims to have children express
their feelings and ideas freely, then we
need school. and class environments where
‘.children-feel they ar® truly heard. We need.
teachers who can hear and respond: (p. 320).

7he folluwinq lo—pouxt check list by w)u.ch teachers nay

/gvaluate their oy J’}_}enlnq behavloux‘. The 10 pbints are“

“1,%Teachers' have contact with super-
vxsors who ].i B Y

". 2. Teachers| become sensitive to -the
| stresses that distort ‘perception. -

3. Teachers grow-in their understanding
| of how: people'siViews of theix. job
o \pressure them to talk more and listen
ess. .
4. Teachers learn to value their own silence
and are attentive as children conduct ‘
discussions.:

cn 6. Teachets begomg-aware of hoit _a.'room has
st 2 ‘mpact. |For example, -rigidity in furni-
cure arrangement and -lists of rules posted
about not calling outs not,talking, and
raising hands to be. recoqn/).zed--these are
¢ all signposts’ tellmg children that they will
have little chance to talk, that ‘school
is a place where-they listen rather than
are listened to. Children respond dif-
ferently in small groups and to a teacher. .
- not  being pinned down behingd a large desk)
but“rather movihg about from group to group
and. from child, to child. In .such a room
they listen with their eyes as-well as
Zeu‘ eats.

e et L
5. Teachers eval\E themselves’as listeners.

- 7." Thachers ~£ind other “ways to create more
¥ give tine

alone to J.nd:.vidual _children.




i

8. Teachers use para-professionals to.
- . give listening time to children
- i who rarely in their }ves have-had ,
an adult all to themselves.

9. Teachers schedule problem-solving
sessions .in which children discuss
subjects such as’ "Why do fights and .
arguments start?" "What can we do | -
.td keep our.things from being. stolen?

. "Why do people tease and what can
.we ‘'do about' it?"

10. Teachers learn hof 1n:orma1 situations .
" . éncourage -children/ to, talk more freely.

Exgerient al Factors - N $

 Logan ‘and Logan 11067) fuggebted that e Listen with'ons
ex‘perlenca‘. The child who has. had rich and varied experi-
ences 'is already interested'in ity Eabets, of Living when he
commenées formal'&chooling. ,On the other hand, a child who'.
’ commences £ormal -schooling from an impoverished ‘experiential

_ background will need to Bind in the school curriculum the !
opportunity for broadening his experiences. . :

Bernstein (1960) found that one of the experiential.’

factor's which adversely affected listening -in the classroom
was the restricted langiage codes yged in working class
Households. He indicated that in'the lower class household,

" aiscifiline is authoritarian; partly because the parérts have
7 not the vocabulary with which to, explain or persuade. . This '
lack of verbalization is also carried over into the fealm of
Wetection wners it in expressed as a hug rather -than "I love

you, darling.” Language for the child, therefore, is con-

‘crete zather than abstract, provuunq on1y gem:nnzau\rms

(pp. 319-322) . -~




rather ‘than exact discrim.\.natxons. 'rhis', Bernstein’ sug--

gested is effecnve ‘within the famzly but it is madequat
L, “

for the chmkmg and listenlng xequued at,school. This ¢

lack of language development, the:efote, causes, the child to

fall behind his peers in the- cemmum.cation skills of sped
ing and listening even though he may kave thé. potential
ability of his peers. L L ) i

\Penfxeld and Marascuilo (1972), in f_helx study of the '
fanily's socioecoromic congition and its, relationship to the
child's li.stenn.ng\ibxlxty, founa that no- differences ahowed
in'the children's 1isten1nq a\ulxty in Felation o Teheir
Socicecononic condition at. the grade two level, but by’ the
tine these,same children reached. thb: grade five- Lovel- thex‘e
was a dx;txnct change in their: performance. The change

faveuted the ch:.ldren at-the higher sucloeconumic léyel.

Thi's £inding also substantiates the findings: of Clarke (1965)

and Coleman (1966). ° They fqund that as’ ch ﬂ:en proqress

through the grades, perfurmance differentials in Iistenin

betiesn high dnd 1w sbeldaconemic groups” becnine pragres-

sively greater. LN FEC N
ﬁqr.h Rass (1964) and Nesbitt (1968) found evidence to. &

support the view that;in the main, good 1listeners come’ ‘from’

_middle-and upper-middle class families, while poor listeners

*-comfe fxom luwet and lcwer—miﬂdle alass families.

Penfield and Mnrascuilo (1972) fu:ther sque:ted that

As’ chilaren progress through' school, the
environmental conditions under which 5
they are existing¥c to puiy a stronger’ » '
and’ stronger rola in the acquisition of




R "latively. calm ‘classroom’ may ‘be ‘too much:

\. -Binder (1371) also summed up some"of the'negati)(e-exgeii- .

entlal factors wlth w)uch chxldren’ f‘xom ‘poverlsheﬂ llsten—

The transition between home and the rela- P

. for him (the'child): -His ability, to’
give attentién:depends largely upon
. . the- types 'of 'listening existing in the..
.~ . home. ' Sometimes, in order.to protect
o . *himself, he Has learned not ‘to listen.
2 . " -Knowledge of thé effects of ‘too.much
‘+adult, talk, exclusion from conversa-
tiony rejection, ‘and general unhappi-
ness'in thé home can é‘e:r.ainlngzve' .
*sorie ‘understanding of why "Some etuldren
. - cannot liste\fo: substantial peripds.:
e - S (p. 68).

to '115ten1ng. Smce reéearch xndxcates that in some

|casés 255 of ‘eleméntary: scha 1 children have. sone degree: of

hearing loss whe# listening to': high fraquency su,upas the

& teachex should be alert to this proh%em and, where possa.h &,

give specnl actentmn to’ the, child expen.en 'ng Ehasraien L

floulty. It should be especlally note that ch:."dren with,

this aifficulty require special lielp with donsonant. souhds

*hilioe in some 1nstanceﬁ ‘good listeners have shown as

i
much heazing 1oas as poor listehers, Lt :.s nnt tn be con_
i

cluded that “all poor listeéling is a-result of’ pcox hearinqA

The possibuxcy exists that che child has traita, attxtudes, el

e .
£ s’ qenerally accepted by researchers that hearing 48l .




glear 'to gain thé-“

. e physxcal
t.he classroom are:
Each' ci1d should b

S phere “of

precess. Bct ! th qood 1istene: and* eh




HLthout this
tobal xn\plvemen/t')n the 1istemng or zeading pr

f action-as r,hey-ns{en- or read.:

'listener hea:s enly words hnt does’ not l;ndezstand vithout
A active enqagement 1n the rendx_ny, the reader: becemes ‘nothlng
more than a word callex. AR 35 e

-~ There are also vanous ot;hez ﬁmiIarxtxes bet\'een the

:eceptive lanquage arts. ot 11stenipq and :ead;

i eadinq. nm-. ‘18, the c}uld must havc ‘the capac t to

aistinguish’ bet;ween “the' sound of, lor exnmple 2

Cand” "gx':l.lled", oehezwue the massage Will'be qistoxted.
® Suu.larly, a child. must see thela{z?eiance betveen B lank'

and 'bll.nk' or his ﬁ/a nf bhe
(%3 - \

negated:  Both'in u;tenimj

through the use uf context: clues. 1£ nnning La ‘ot

Attached to these uni.ts nt anqnaqe, vhather 1c is in. x’ead—

inig oz in listaning, cmmmcauah 18 Tomt: . I A U
In ctder to comp:ehend the message bot:h “in ujer;in'g

and fing :eading, the listenez and reader must be able to




"-pauses, J.ntopations, and key words.. The slqnals for reading

1 :eadmg /are intertelated. gkt ‘, )

the ‘sxgnals of the lunguage. The 4

-~
between listenxng and. readin

Lgnuls for l(1stem.ng are

are the punctuation mark

+ Many researchers have 1nvestigaced He ‘relat, ’ships

that listeninq and reading had a correlational telaticnship

of. 48. and he, thexefore, concluﬂed that listemng and:

Ycunq (1936) zepoxted that children :etaxned more from ’

*an exal presentat;on by’ the teacher than they d:.ﬂ £rom thelr

Anprove their ':shu_icy tor comp:ejmnd through reading at

own silent reading. \He also fo\md that &n ‘oral pzesentatmn

together with slmultaneous s 1ent reading by the stidents

was as effe_ctws us Diag/preéentatwn by the teacher alone.
The' students who perfofmed poorly in 1listening ccmpzehensum
also performed poorly in zeadgm; can\prehensian. Young, con-

cluded; therefore, that at the :.ntermediate “Tevel, children
s




approxxn\ately the Same rate they improve thelr ability to

comprehend through listening: ' -

e b RO Larsen ‘and Feder, (1940) conducted a study in which cga&

P o s\éeninq a a read;ng.

, ~£rom gfades one through‘elght, fouhﬂ thak a child's listen-

ing vocahulary was clear. evidence ‘of His. putential in read*
b

mg,. The, fonowmg table gives :he\ results of. lua skuay.
T o B
Sl .\ 3
: e Mean Number Gf Words
“tiean mumber of - Muditorially “Known

Words Visually ncludes number in
Known -~ lumn 2)

" éa');s and 6 Months <. 848 S \»\ 3,048
nd 6 Months ' 1,184 3,476
] 1,900 4,240

4,040 , 5,120 -,
h ..6,040 " o 6,600
1 Years and 6 Months ' "'6,080 - . 16,640
2.Years 'and ‘6 Months, 7,280 . 7,480

bk Yoe Armsttang (ksss). in his study of zoa childgen xanging'

i
|
|
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. Hogan (1953); 1n’ﬁéz carefully ‘cuncroued study,
,revealed that a” gmup expoged to 1nstruct1on xn hstenmg
nade sanlf;cant gains i both listening and reading com-

prehension

The control group wh:lch.dum: participate in
Listening traxnxng ndaet Treele ox no siqrufu:a‘nt gains eithez
‘in lx.steru.nq ox xeadmg. LI . o S 1 ;
. The effect of training in, listemnq For cextam pur-
poses was investigated by Kelty (1954). She also investi-’
gated the effect:

traxninq it istening upon the. abllxtyn

- of fquxth gfaae pupxls to zead for these . same purposes. ' she

founa that practxce\xn listening to.'select the details GRS

passage redulted in sxgxuf.lcanr. gain in.reading fof these
same purposes. Howevaz, ‘training ‘in listening to. select r_he
main- idea and to Araw conclusions shoved a positive but not

s;‘qmncant elationship to feading for thesel same purposes.

/\ . Hall (1954), in his doctc\ral study Hhich involved: flf!:h

g:ade students, found a posltlve cot!elatxcn of -56 between

xeadmg ana lxstexung. .
B study to assess the relationship between readmg and

list;eninq compxéhensxon was done by febis (1983). In this

. chudun -avpex‘igmance bcth ini'réading and, lxstenan.

pnd; (1955) ﬂev\eloﬁed and implemanted a 1isteninq -




was mehtal dge.”

-

A farther aspect of this study was to assess. the relation-

ship.of listening ability to reading ability. The results /

of his’ study 1ndxcated a_positive correlatiun of .64
betweeh -1istening ability and reading abill.ty.

Plessas (1957) admmstézed the California Auding Test
to 15 classes of ethth graders. The results of the test

were used té help' select a group.of high auders and a group

of low auders. He then compared their ve = TN

ances on olthez_’(;'ests and found high auding ability to be L

positively related to a variety of high reading anfities.

The co-efficients of the Gorrelations of these abilities

ranged £ron -27 to..80 in the various aspects of reading:

achievement, : . ’
N:Lchols:and Stevens -(1957) also re;orteg a positive -

corrplational’ relationship, between listening and reading.

They found that listening and'reading had'a relationship of

.70, but when- the intellxqence factor was. hEld constant, they

£ound the/rglationship of listening and reaamg to be .50.
’Barbe and Carr (1957), in their sg.udy of 46 pupils.in . —

grades two through. four, suggested that listening ability

was propably a better predictor of reading potential ‘than . . -
In & study of 110 children, Oven' (1956) found ‘that a .

closer relatxonshxp existed hetween listening and reading

‘for these grades two, three, .and_ four children than existed

betwean listening and. intelligence: or x‘eading and intellx— .
gence. He indicatedﬂ that reading potential ‘can be obtained
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buge g walig ‘both listening tests and’ intelligence te%ts ’ 3
as measures of reading potential. e 5 |

" toussant (1962) als found thaf reading potential is |
_best determined by using a listenifg test in conjunction |

with other tests, while Schultz (1960) -found that the . I

* results of an oral vocabulary test?wis a better predictor |

; : » !

of reading potential than either a written vocabulary or an|

intellifience test..' % L /‘
RN

Witty and szemoi (1958) considered the relative valu,s

of oral and visual pre! entat'un of materxals. Their- f£ind-

ings are sumiarized

1. Listening as a way of learning is
more effective in early childhood. '

~

Listening seems less effective than'
reading as an adult way of learning
certain materials. This is particu-
larly so if critical discrimination f
and analysis are involved.

_Listening is often reinforced by simul- -
taneous use of visual and kinaes- ;
thetic.approaches' to the subject.

IS

“Success An. learning through listening, " .
as with{ other ‘sensory approdches, 14
epends \to a considerable. degree

upon the idual's exparie)’lce
in listenini 552) B

The following are findings of ‘Hampleman (1958) when he_
compared listening comprehension ability. With reaéinq compre~

hension ability at the #ourth and sixth gride levelsi . -
g s
B Sixth grade pupils‘are significantly .| -
superior’ to fourth grade pupils in ' [
both listening ;and ‘teadl.ng cor&pre— .
hension.




|
- + ‘
¢ N . 2. Listening, comprehension is significantly . @
superior to‘reading comprehension for
[ fourth.grade pupils,.sixth grade
| . ¢ pupils, boys, and'girls. -
d s 3.'For fourth and sixth grade pupils L i
4 . listening comprehension shows greater. o
superiority over reading comprehen- |
¥ sion with easy material than it does |
" for difficult material. i !
; 4. The relationship between Vistening and . 5 |
s reading comprehension does not appear |
to'be altered by length of passage.
5. Increase 'in mental age decreases the %
difference, between listening and-
reading camprehension. (p. 53). - . |
e Dow (1958) and Hildredth (1958) concluded that. feading |
{. comprehension and listeni 19 comprehensxon are similar ‘since v
L . both are receptive language arts. They reasoned that since ¥ l
i listening comprehension depends upon the comprehension ‘of ,
o " spoken language, listening. to correct English structures ‘
G Jelps to- improve recognition. of these same English struc-
tures when they . are found in print. ! -
F R Bonner’ (1960), in her’study of 282 grades fnur. five. w
and six pupus at baxwell' Elementary School, Montgohery,
o Alabama, endeavou:sd to ﬁnd answers to several questiéns
.felatéq to listening and eading. Two of these 'questions
A were: 3 i ¥
- : 1.'What is. the relationship of - liataning X ) .
- ability to reading ability?
'r‘ : 2.How are réading, listéning, and o
! § ! intelligence interrelated? ) / (€]
Bonrier found that § g ' .
/ .1, The correlation betweert liatenéfg/ |
§ - vocabulury and reading vocabul s |




. at thé fourth grade level was .53,
at the fifth grade level .65, and
at the sixth grade level it was .54.

The corfelations between lx.stenmg and
reading comprehension was .57 £

the fourth grade, :66 for the

fifth grade, and .53 for the sixth “
grade. =

3.%he multiple correlation of “listening, -
intelligence, and reading for the
Fourth grade was .55. 1In the fifth
grade ‘the correlation was .70, and
-62 iny the sixth grade. (p. 2167)

These correlations indicate a significant posltl.ve relatinn—

ship betveen ‘iistening and- reading..

An mvestiqatiun was carried out by Kraner (1963) }

x‘ead:mq 1n=truct10n in an exghtz grade language arts program.

One hurdred ‘and fxfty-seven stullerits efitolled in six regularly

scheduled English classes were assaned by classes to.one of
two principal groups--an-experimental group and a dontrol
group.  Both thé;‘exi{e;imental“\groub and the ‘control group
5 v:,;érevmade‘;up"o/f/ high and low ability stidents. The experi-
mental group received insttuct\io’n through the first 25 taped
“essons of % Listen and Read Program, while ‘the -control
group réceived teacher.‘camposed lessons of the samé basic
concepts as those found {n the Eirst: 25 lessons .of the - -
_'Listen and Read pi::’fg’_zém. When the gains of the high ability
students were compv:'zéd‘withA the. gaina of the low ability - -
students it was found that the Listen and-Read Progran was
significantly more effective with Tow ability students than

with high ability students for both listening and reading

comprehension. However, both .the high and low ability
) i ;

L

et e R L o ncrmendhen g dimeica .




students profited equally from instruction that used the
taped exercises for immediate recall, following directions,
r‘ecuqnizing transitions, word meanings, lecture comprehens

sion, reference skills; interpretahon, verbal and graphic

_study skills, and word usage. § ; Lo -
. skiffington (1985) investigated the relationship
between listening and reading by using ttwo growps of Average
cighth grade students’in his study. . one group siEved wE AR .
gxperimental \_gtiﬁup while '.thei other grGup ‘served as a control
| @ buy.‘ A ‘standardized readin§ test, an .auding test, and B

intelligence test wete administered to both groups before

training in listening was comienced. The experimental group
listened’ to 26 pretaped auding tralnxng exercises over a
period of 9 weeks. A No formal instruction in readlxng was

' given either in the experimental group or the control group.
At the.end of the 9-week period standardized, réading and :
Listening. tests were again administered. both for the experi-
‘mental and the control group. The results of these tests

) iﬁd;catea that. grade eight students.who received audipg
training exercises showed a significant ‘difference in gains’
in reading achievement over the grade eight students in the
control group who received no instruction in auding. .Train-

ing in auding also resulted in signifidant -improvement in

specific aspects of reading such as growth in paragraph com-
prehension -and’ in alpnabetizing. A'positive, though not
significant, trend also :esqlteﬂ from’ trauu.ng in listening -

as related to.certain aspects of reading. These aspects .




eve 1. ate: 6F, Teaalig, sate 1n Felailan B4 codgresmaian; —
- directed reading, \erd meaning, sentence meaning, and‘use.

of ar index. - 5 s y

Many (1965), in his study of 352 pupils from 14 s’ixcp-

grade classrooms situated in three Midwestern United Sltates
communities, examined the relationship becwzen‘lisl:eni.l"lg and -
reading, His study revealed a correlational rexauonsi\ip of ‘
.68 between listaning llld reading teltl sc¢ores. Brown l\1965)

also studied fourth, £itth. and. sixth grade children ana\

fo\md that listening and teadinq were highly coxre&a& He \
4alsoxfound that liatening was more clos y related to read- 4
ing than it was to i}mtunigeﬂce. ) CRE s B
- Duker (1965), u( ‘nu 1964 bibliography, uu:luded 200 -
‘entries on.the interrelationship of listening and reading.
The entties he included dealt with: ’

1. The correlation between listening - . .
and reading test scores.

2. The effects of teaching um—.anmg on
reading and vice versa.

3. The evaluation of listening llills
as a naasure of reading potential.

. 4, Listening skills, 43 a.factor ot resd-
" ing skills. (p. 321)

rr
" Duker reported a growing.awarenesg of a po.xg:gve relation-
_ship-between the receptive language arts of Listening and
Taadiag. - . "
Winter (1966) made a ;tuay of a sample of 563 fourth,
£ifth, and sixth qndé children. ' These children were

_—selected from e"lamerituxy.schduls in Arlim‘gtunh Texas. The___

N




results of her study showed listening to be positively '

related to reading. She found' that listening and reading

comprehension had a significant relationship’of .53 for all
three. grades in.the studys She also.found a positive cor-
relation of .51 betueen listening vocabular'y. and reading
vocabulary for tha three grades in the' study. ’

A further study of fourth, £iftn, and sixth grade stu-
dents was conducted by Fawcett. (1966). The total )‘{pulaclon
of her study vas 639 students £roi four elementary schools

in Western Pennsylvanla, The zesults of her research indi-

cated that reading comprehension is significantly related

The chief purpose of Reeve's (1968) investiqa:i'on Was

to study the relationship between listeming performance and
reading p

as by. ; ized testg.

These tests were: . The Listening Test from the Sequential

Test of Educati

1'Progress, Forms 4A, and 4B; and the
Reading Test from the

Achievement Battery.of Tests,
3 v 2 . . %
Form ¥. The subjects wers 247 sixth grade children in the

Decatur, Alabama City.School System.

The purposes of the:

study were: 3 a
\1." To £ind whether a significant differ-

ence existed fn ‘the listening perform-

ance ‘'of high, middle, and low readers.

To £ind whether there was a ‘difference
- sixth grade. listenmq performance

(a), when’ pupils weré allowed to read the °
possible alternative responses to :.(
the given guestions.as the examine:
| read them aloud, and

to listening ability at the 1% 1eve}Q-c£ confidence. 5




el

(b} when directions ‘for, pupll respenses
to the listening tests allowed -

ro opportunity for them to read
the possible alternative responses.

© 3. To £ind whether any such differences ‘as

indicated by number 2 existed for high
niddle, and lov performers.

“The findings were as follows: ~ = /

" 1: Highly significant diffezenées were
found in the listening performance
of high, middle, and low reading .
¥ petformers. The good readers
tended to be good listéners,
average readers tended to be
average listehers, and poor . =
readers tended jo be poor
listeners. The gredtest. dif= #
ference in ‘listening petrformance
occurred between the high and low
readers and the least difference
in listening performance was found
E " between the high and middle groups.
However, the difference between
the high and niddle groups was
still statistically significant.

2. The total population “hade _signifi-
cantly-higher listening scores v
when theyqhad the opportunity to
read the possible alternative
responses for the given questions
as well as listen to them. The
difference between thé scores
under the two types of ‘test adminis—
tration was significant at the .0l

, level of confidence. .

3. Statistically significant diffeérences

were found under two types of test

administration for each of the

three reading levels--high, middie,

i and low. The scores on the test
] in which pupils had the opportunity
~ ‘to wkad the possible alternative

responses- for the given questions
consistently exceeded the scores on
the test in which pupils- listened
only to'the possible alternative’ .
- responses. The results of the two
methcds of instruction also showed
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statistically slqnlfxcant differ-"

ences for both boys and girls in

- '+ ‘favour of the method of instru

in whiéh children had the oppor—: - -

: tunity to both read and listen to -

3 the pogsible alternative  atisiese
. — (p. 6

Linsteen (1971;‘meha'sizéd that' Listeni:ng and reading
are similar since both of -these lafquages arts skills are

involved in receiving a message. She: reported mgh P tive

correlations Between the two skills. - She also squeated “the

possibxlity that simxlar mental processes account for both,

‘.J.lsnﬁmg and readxng cémprahension: She: further suggested
“that more research in tese areds may provide insight iAto:

more meroveﬂ teaching strategies. .. . . \

xeng'dy and Weenér (1973) randonly assigneﬂ 80 third-

* grade, underacmevmg readeis to four grows having alnost

exactly the same mean reading qrade lgvel?‘he experimental '+

reading group recaivad Ealntig visully vith the Cloze
Procedure anﬂ the. experimental “Listening group received
training’ audxtonally with the Cloze Procedure. One Gf the
two' control groups remained in the classroom and received
no treatment while the other control group spent the same
average ‘tine in traEeing orlal' fealifig as the experineptal
groups spent in their matxuctional program. ' [All subjects
vere'individually posttested both auaitonuiy and visually"
with the' €10z Procedures of bothdiscening and reading.

.Thqy were also tested in groups -hy

ue.nq the’ Durrell

Tiniﬂaninﬂ-'](eadinq Series;, T ter te Level. .

.'l‘he re'!ul.f.s of :he audito:y anrl visual cluze Procedures.,

posttsst 1ndicated that there was o, dxffe:enca in the




ce of ‘the experi g readinq
- a Gy

ment}\l 1istening group; However, bcth

ing gro\xp and the experimental listem group. performed

significantly better on these tests than did-the two control
|-
» >
The experimental reading group pe:foxk\ed significantly

better ¢én the Durrell- Listening-Reading ccn\grehension sub—

test than the other three groups. = The| expel imental reading,

group!

group also perforned significantly. bester cﬁ\the listening

subtest of the :Durrell istenm ~Reddi Tests thun did_the,

contral grows:

better on the llstenlnq comprehensl.on st htest of the

Durrell Llstenlng-kead.\.ng Tests than the control class, but

they did no bétter on . the realing comprehension subtest of.

the bnx'@l Listening Series than the".‘(‘.‘w1 control groups.

it is concluded, therefore, that in this stud only visual

training wlth the cloze. Precedute benefited reading compre

hension; whereas ‘both ‘auditory ana visual kraining with the

Cloze Procedure bénefited listening comprehension.

'Taym'x (1972) used
. rogtﬂ the SRA mstenmg Prggxam,-and the Audio Reading’

"intensified program of hsteninq expenence‘e administered
regularly to thixd grade students The regults she obtained
indicated. that children who' participated if a planned regu-

larly administered listening program nade superior gains on

§




tests when with -kh'e

results 0btamed by children who did’not parcxupate ina

planned, syscemancauy adninistered’ progzam of. lastem.ng

“instruction.s ' PR x
Bergey (ms) conducted”a Study of the listening
ability of 18 grade thrad and 12 grade ffour Ghildren in = .
Sevan=Day AdVentist Schopl in st. John' s, Newfoundland i

R These duldren Here”enx‘olled in, the One/ classroom; whezz bobh

gxades were taught by the same teacher: To obtain an ‘

1ni.1::.al measute of varbal“apbitude ‘the- P eabodx Picture

Vocabulary Test was administered. The tesu],ts of this tes}t i

réevealed that their verbal intelligence scores ranged from a

low of 62 to'a high of 141 with a class mean of 99.5. To

. obtain”initial mepsures in both. listeniiig and reading, the -

T F R
was administered../ The. children were then instructed through

the ase of, 15 _tabed lessons and acbompanying student : work-

+ books. These lessons were a cmllmercial package entitleﬁ the

Educanonal Development L

Series. E;\.ght adai
+ion&l lesmote taken from the Bamell LnEt: Specific SKills

Ser: es wara also - used as follow-\lp and reinfotcemem:‘

; During an 8-week pericd the ch:n.ldten recswed a 30—
minute period of 1nst:uctlcn in listeninq each. schou)‘aay.

The Durrell Lintenin -Reading Series, Intérmediate evél

“Form” EP was then admﬂsx—.emd as‘a posttest. " The results of
this’ stidy indlcuted that, over ah+ B-ieek period, the eam-

bined groups of qradas three and four mide a grade equiva- '
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‘a program of instruction in listensng not only. significantly

T oot - a3
in readxng compreheénsion.: . When, the.statistics' £of the

qrades three -and four were analyzed ssyazately, 5 3 was found

_that the grade thred class made a graﬂe equivalent gain of -

0:2 :in listening: comprehensmn, and,a.gxade equ:u}alent: gain

".of 0.8 in reading, comprehension: The grade. four class made

a grade equivalent gain of 0.6 in Listening comprehension,

and-a grade equwalerh: gam ofnl 2 n reading comprehension’

The' results. of thls 1nve5thatlon indicated, therefore, that

fiproved thé’children's listening comprehehsion, but it also
showed 'supezior gains in ireading com{:\rehension.'

King .(1981) developed a listening sKills program for
_sikth grade children and implemented:it at Gould's Eleren-

tary School, Goulds, Newgpundland. The program consisted of

- 30, lessons. :[‘wenty—xune grade six students paztlc1pated in

the: study. ' The skills taught were: following directions,

fouomnq fequence, summar1z)ng ‘main ideas; detectlng main

ideas and significant deta1ls, recoqplzlng catise and’ efféct, ﬁ

visializing for’the purpose ‘'of 111ustracm<§$ making infer-
ences, drawing conclusions, outlining, identifying mood, and

distinguishing fact from opinion..’

Prior to the implémentation of the instructional progiam

'in listening the Peabody%Picture Vocabulary Tést was adminis<

tered to décexmine the verbal® intelligence score of each
child. These scores rangedy £xom a low of 79 tog, mgh of

140. The mean score for the (‘:lass was 103.4.

A pretest qsihg the Durrell Listening-Reading Test,

Intermediate Level; Form DE was administered to determine




the Duzrell Listening- ing Test, 'L -I_, Level,

‘Form EF was admim.stetad to detemine the degree cf J.mprove—

* ment, “if any, in listem.ng and reading dunng the instruc-’

"tional period.

-The gains of t‘)“xg poattest over the pretest indicated

hat & program of irstfudtion in iistehing skills signifi
‘cantly Liipeoved not o}y the listening ability of the
stidents bub also their feading ability as well. ' This.
. improvenent. was significhht at the :05 level of confxdznce
- when calculated accutdmg to. the Pearson ptcduct moment cor-
 relation gnd the t-statistic. . g
Green and Fetty (1971):gave some parallelisms and dif-
ferences between listening dnd reading: 'Some'of the parai-
1enams are }(puws e '

WL. Certain elements aré common to both *

or§anizational structure.

2. Both require-relating to past experi- _ . el
' .ences: that is, the ideas or con- 7 <
cepts in the materials;read or
hstened to must be\ partly familiar, 5
3. Botn may be done more effectively
When their purposes have been "
.= clearly defined. . ¢

§ g 4. In both, the word is usually not

3 the unit of comprehension but it . 4
. affects understanding of .the’ it
phrase, sentence, or paragraph. ’ ”
, Children must hear or read certain’ ; '

Key-words accurately, apd they
must understand the gizi'ngs of
A ) ‘ individual words in the context '
4% in which they are used.. .
/* "5, Both require attention to ‘signals-~
- : punctuation in writing and pauses
e .and 1ntonat10hs in speech.




, v . ~ ,
6. Both involve critical and creative : )

" - interpretation of 'matérial. - Pupils

must consider the source.of mate- | .

rial, its relevancy, and thevemo-

tional power of words. (p. 160) * -
.

The above similarities of listening and readihg do not

" suggest, however, that there are no differences betwg‘én

vlist’eninq and reading.’ Neither do these similarities mean

that sklll in listening will% “hean equal skxll in readan and -~

vice versa. Reading allows the reader to "go back", to take
|

? eimerebidook up a word in a dictionary ‘i€ the peaning is rot .

clear, to com:rul the rate of input, and pause to assimilate
or reconstruct what has been read., Lxstenlng does not permit
these advantages. - On the other han, réading lacks the per-
sonal -contact with the'speaker that is often:present in the
listening ewperience. Voice inflections, facial expressiofis,
and gestures are: “aids to cunnnunxcatwn in-listening which

the reader does not have in- the teading experience.

Y

Summary - P 5 i "

Eiperitiental: research in’listening and eading has indi-
cated t&?»these two.camponents‘of the. language arts;are
interrelated. It has. inaicatea, for example, that reading s
compz\e(nensimn is siqnb{ieantly related to us:emng abihcy.

Howgver, a child ‘may, know the reading skills without having

. developed'his potential in ‘listdning.. On the offher hand,
redearch has indicated ‘that improved ns;ening ability isa . .

sound predictor of the child's capacity to improve his read- . \\_

fng a.bilit‘y. The rsvetue is-also poaslble unless the child .

»has physical defects. Hhen all who are concerned with 'the




ey

the Stateé contlguous to Towd, in ﬁhe ‘United States.

teaching of reading take into account thé fxndings of the
listening-reading research discussed in this chapter, resd-

ing instruction will dlmost ‘certainly be more advantageous

to thg child.

V. LISTBNING 'AND INTELLIGENCE
. . i

Lagguage activity, whether expressive_or .receptive, is

a :hmkmf; activity. - Most .teachers\assume, therefore, that
a strung relatmnsmp exists bétweemllstenlng and intelli-
vl

gence. Most researchers i the field of listening and
_intelligence have ~reported'£~¢{

ults which .seem to support this

view. * o * : . -

Pratt’ (1956) studied the relationship between listening

ana intelligence.,. The population from which he‘selected.his

 sample was the grage six class s..é’pom&.ﬁe State of Towa, and

s -

'sample’ was madé up of: 40 gfade six classes which.he randomly

selested. The Pintner Tatelligence Test, Form B

nter- -
medxate Battery, was

to determine ehe intel—

IVectual abilxty of the stuéénts, and: the Tests Of Listening

‘Bbility, which Pratt himself developed, was administered to

determine the Students' listening ability. An analysis of .

e the data from these two, tests indicated’ that listening and"

intelligence had a corgelation. of .66/ ¥ o

)\ndetson and. Baldauf (1963) conducteﬂ an 1nvestigatian .

of the fifth qrade students of Cedar Rapids Public Schools,

Iowa. They selected a random samp].e of 420 !tudents from




uver

-Vas utiuz’ad to me;asuxe listening ability, and the Cal

" short- Fbrm rest of Mental Maturity was used to measure

" .05 level of confidence.

ings of Ross.

the total grade five'population of these” schools. fhe Otis

. Mental Abili\:x Test was administered to measure zntellectual

aility, and the Sequential Tests of Educatiorial Progress
Listerung Test: 4, was administered _!:o measure lxstenlng
ability. The results of these tests indicated a relation*
smp of .58 between' listening and mental. age.

Ross (1964) examined the relationship of listenlng to

. intelligence in a community in southern California.’ His

subjects were 43 fifth-, sixth-, and seventh-graders from

the public school system. They were identifjed as being in
the lower third of their class in listening ability. The

Sequential-Tests of Educational

Listening . Test 4,

ligence. ‘When the results of these tésts were analyzed it
was revealed that good listeners in the study M&d greater
intellectual ability than the poor listéners in the study.
piffer®nces betwe’en the two groups were significant at cje )
Erown (1965), supported the £ind- =
He ‘found that there existed a cnr&lauan of
.775 between-listening and intelligence for-grade four, a
correlation of .668" between‘llsteninq and intelligence . for
grade‘five, and a correlation of .76 between :\lis}:ening andegs
mtelhgence for grade six.’

Fawcett (1965) adminiaterqd ’me Sequential’ Tests of

Educational Listening Test 4A, apd the California

Tests of Megcal MatuMty to the ‘638 pupils in her study.

v




mentary. school pupils in a large urban Midwestern school

Her sariple consisted of “Fourth, £ifth, and .sixth grade
children. Analysis of the data collected from these tests
'showed a relationship of 451 between listening and mental

age. This correlation was significant at the .01 level of

. confidence. . ! . S gt

Winter (1966),'in her study of 563 elementary school

“children in Ariifgton, Texa‘s‘Public School System, also

endeavoured to determine the relationship-between .I.istemnq
and intelligence. The Sequential Test of Educational
Progress, Listening Test 4, and the California Test of

Mental Maturity were administered. The reswlts of Winter's

investlgat‘inn showed the relationship: of Listening and intel~"
uqence ‘to be significant at the .01 level of confidence.

Logan and Logan (1967) suggested, however, that one

factor. which has 2 a sy ic-listening program in

our ‘schools is the misconception Aat listening is largely’

o o S
a matter of ‘intelligence. They -claimed that:

Although there is a positive correlation %
hetween llstenlng ability and intelli- . 3
gence as there is between intelligencé
. and behaviour in response to situationsj
B the relationship between listening and
intelligence is not nearly so siqnifi—;
-:cant as many have assumed. It is more
correct to say "We listen with our
| experience" than "We listen with our " -
intelligence." Observe how one "pricks
up his ears” when the conversation turns -
to a subject in which he can. speak from
experience. How well we listen is deter-

nined by the extent to which we develpp g !
and utilize skills required for effec- S A
tive listening. ‘(p. 46 >

Chi:l.dera (1970) ch'ductud' an investiqatign of 111 ele-
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agitenito asberiing the relationship of liktening and intel-
ligence. His study seems to bring into focus, not only the
role that intelligence has to play in listening, 'but also

the role to be played by experience’. Childers used, the N

Kuhlman-Finch Test

nch Test tQ) measure intelligence and the Durxel.l

_Analysis o Reading Difficulty, Listening Test to measure :
listening ability. In this study Childers, compared two

groups of low 1ntellxgence students with one group of hth

uﬂ:elll.qence students across. three grade 1evels. He found .

that, after receiving intruelion in listening,. the experi-
- mental group of low intelligence students gcored signifi-
cantly higher than another group of low intelligence’ students

who did not receive 1l\at£‘\lction in listening skills develop-

"
ment. He also Eound Ehat the experimental group of low e

,zntelliqe.ncs studénts who received training in listening _
development did ngt score significantly different from the
group o high intplligence l;npils who did not receive
“instructi®n in IJ:Eteni'nq development. .

The results.of this investigation seem to suggest, .
therefore, that there is'a positive relationship bitueen
Miatening and intelligescs; since”the nigh Ln:euggénc‘e
gecup had alfeady-attained the iisteniny level %f the ‘dxperi-
mental group without participating in.a pxogxatl;df listening

« instruction. However, it must nlae be noted that the experi- -
mam:al group ‘of low intelliqence students, nEter they had
keceived nppruptiate experiences Ln listening thmugh a

ptngzm of listening 1n-=znucxon, uttained the same 1ave1 of '

1
|
|
l
|
t
|
i
i
I
i
d




» ; ¥ B
listening as the high intelligence students. These findings
indicate .that “children of high intelligence have an advantage
over low intelligence children in listening--an advantage

that can be minimized through appropriate trainihg in.

listening. ~ . .

Summary . : .

A number of educational researchers. have found’a posi-.

tive relationship between ilstening and intelligence: :‘Prakt

(1956) found a correlation of ss between nsceni‘ng and 7

intelligence, and Anderson’ and Baldsuf (1963) reported a"

relationship of .58. Ross (1964) found a relat ahtp
between iistentng and -intelligence at the .05 level ‘of ‘don-
fidence, and Brown (1965) found corlelatlcns of .775 for
grade four; .668 for grade five, and .76 for grade six.
Fawcett (1966) and. Winter (1366) found a positive relation-
ship ‘betwasa listening and intelligence at the .01 level of
confidence. Logan and, ogan (1967) ‘agreed that there S n
positive cu}rexacion betveen listening and intelligence, but
also enphasized " that this positive relationship should not
deter.us Erom providing appropriate hsteninq expeuences

for -children of* 1essar intellectual aBility, since 3

X

e lister

with our. experience.” " Childers (1970) s\lppottad nis yiew, B

. He found that children with high intellectual ability wére

better listeners than children of loy, intellectual ability.”;

He also fcund that when ch ability children weze givan

meanianul expenencsu in Iistqning, thxough '}utgning

skills' instructional program, they nttainqd the listening




‘conducted by Wilt (1950). "

5

level gf the high intelligence sipdents. ®

The results gf the foregoing studies in listening and
intelligence impS that children of high intelligence have
an advantage in listening over children of low intelligence.
However, this advantage,can be minimized When low ability
children are given aéprogriate pi‘xéziences i 1istening

instruction.. . -

' % VI. RESEARCH IN LISTENING INSTRUCTION

. One ok the earliest research studies in listening waE
She investigated the -
which elémentary school children yere expected to listen .
throughout the'school day. 'She discovered that elementary

school children listened.57.5% of the time they" spent iff the
classzdom. However, despite the’ high percentage 6f time |
spent xn listening, the elementary- cku.ldren in her study

were not given systematic li_stgning ins'

that the distribution of listening time

Distribution of Listening T
(Children listening to)

Teacher-talk..
Teacher-read...
_Teacher-child c
‘Questions-answers..
Child-talK..
Child-read. .
«Child-child, conversaticn

.




period an experimental grouh made superior gains over a con-

‘advance the lxstem.nq

positive relationship to listening comprehensich. ' . *

In view of these findings Wilt recommended that a wide /
variety of listening experiences be-introduced to helpichil-
drén adapt their listening to serve the purposes of a variety

of listening scuvuies. Wilt's assumption that listening

‘ability can be improved thh instruction has been the basis

for the thrust of many research studies in mére recent years.

A representative number, of these research studies are sum-

anzee in.this ‘'section. .. o ¢k ; 3
. = One of the earlier experimenté in listening fnstruction

was carried out by Hogan (1953), and reported by Logan; Logan,

and Paterson (1972). It*wab confirmed that over a 6-week

trol group by listening to-readings, radio pre‘qus, sound

motion pictures, individual and group ports, ‘discussions v
R

: abaut standards of »115tem,ng,- and separating fact from

opinion in radic advertising. .
Hollow (1955) designed a study. to’ asséss whether .or not
a planned systematic progran of. listening ‘instruction would

ion level of i iate

grade. children. The: results of her study lndlcated that the

experimental group involved in her .study showed supdriof ” o

. gains_over the control group; the children with low, averade;

. from sy ic'i tion

and high intelligence b

in listening comprehension. ‘Reading comprehension, spelling,

lafguage,“and intellfgence were.all factors which showed a &




ot Edgar (1961) matched two groups of fourth, f£ifth, and
/ sixth grade children to détermine the difference in gains, if
1 any, between the experimental grop that listened to 10 half-
i * hour recorded lessons, and the control group that read- the
same material and answered thé same questions that were
answered by the exnaril;xanul group. The instructional .
| . ' materials included the nss‘nf analoq;(. exposition, vocabulary
practice, and the story approach. Edgar poutt’a@ the .. S

|
| groups 6 weeks after the pretest and found that

‘experi-
mental qtcup had made significant gains in listenihg in each !
type of material used, but ‘the greatest gain was made by use

of the analogous mntaxinl. -

Devine (1961) used two matched ~groups of ninth-graders

in his study. In an effort to improve crl.ticul listening

! ability he developed a serigs of recordings "and used them to.
;
instruct the éxperimental group.  Following instruction, the

. experimental group showed a statistically significant gain=

\in recognizing the bias of thé speaker, separating fact from
opinion, ‘and discriminating between factual and emotive 5
Tanguage. i " ko :

Trivette (1961) employed 147 £ifth grade students in her

. experiment to assess whether or not specific listening skills = .

5 ‘could be effectively taught.  The children were pretested and

then given t:ainan in listehlnq £ox‘ main, idau. dntails, nnd

inference

‘ The results of the poatteu: proved that, training

in the. study- n-hu 18, 79058 of ‘the students showed improve-
o T 3 i g .

ment in 1htuning.

" S in specific liueaninq skills was aueeuw for most students '




: % canfield, in his (1961) study, endeavoured to determine o 1
: ‘o b ~

: how useful lepns in listening were to £i'fth grade pupils. " }
He used three groups: They were matched on intelligence and

were ,then adl'l\lnlstered the Seguentlgl Test Df Pducatlcnal

H:ranina Tests. 4A. On thxs test the control .

than the othér groups. Pxovision was made in the statisti-

group was found to have a mean score signxflcancly higher - ]
1

. cal analysis Eo take -care of the difference I futahing

achievement. One Of the ‘three groups was then qiven 1nsttuc— .
F \n.an in .hsterung‘ The 1nstruccxon consisted of 12 16dacns: S

The aims of the lessbns were to o8 B

1. zisten fo! matn ideas. when, they were | s Y
stated in a topic or key sentence

Infet main ideas’ when they are ot~
stated, y;

e ' 3 3."Listen for main,ideas when “they are
. : expressed as a feeling; :

. -Distinguish between main J.deas and -
v . important. 7t

~ o ¥ 5. Distinguishbetween relevant and = ¢
e itrelevant details; : » .

& " 6. Listen :q: main 1deas busad on opi.nxnns,

el ... 7. Listen fortransitional phrases. '(p.'148) 2

; fa To study. r.he" esult of ‘indirect instriction if nstenxng‘
skills, the secumi groupi of children was given 12 Iessons asi.

. well. Thé materidls used were.the same a3 thé materiuls used

in the £irst group. Howevex, the Wain putpose of' the'study

kA . was different. -The purpose: was to develop aocul studies

*

concepts and, at the same time, to detemxne whether or: ne‘t

Lxstenan skills are 1mpraved whila :once

ure being
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developed. The control group was given no special training.

They took part in the regnlar Tanguage arts. program.

Following instruction, the ial -Tests of Educa-

tional Li "ﬂﬂ"ﬂﬂ Test, 4B was administered. “The -

group that vas given direct instruction in hscemng scored:

a mean gain of 4.36; ‘the group that was| gives ihdirvect: ¢+

listening instructiod:made a mean gain B 3.49; and the con- E
|
trol ‘group made a mean gain of 1:42. The gains. f both the |

% group that received direct 1nstxuct10n in lxsteru.ng and the

qroup that received :.nauect 1nstruction 1n ustemng were

significdnt, at-€he .01 level of confidence. However, “the "

group that was given ‘airect instruction in Listening made

| 'the ‘greater gain. , The gain of ‘the control group was not sig-

{ " nificant at the .01 level of confidencé. ]

i .  Lunsteen (1953), n her study ‘of fifth and gixth grade ) i
¢ "7~ chitaren, detineg cnucal ‘Listéning as-the process of examin- |
.ing spoken mte:nls inthe light of telated objectxve evi-

dence, -comparing”the ideas. with. some standarﬂ or consensils,

and’ “then concludan or acnng upon the judqlnent made, She’

ccncluded thnt, given appzopuaée structlonal materials W ¢’

and op) gzmmties for appropriate, experiences in listening,

- elementary school children are capable of xmpraving theix,

Ccritical lxstening ability. Ina follow-up study of the

students whn paxcwxpated in her expermenc, I.unsteen fcumi p !

'c:iticai li!teru.ng during the experimem: was pemm}ent.

o paucecu (1966) made a stndy o assess the effectiveness'




* elementary schools in Western Pennsylvania. Fawcett found

grade students. ' Her- study involved 638 students from four, _

that stullents who, received, listening instruction showed. '
significant improvement Gver fhose who did ot receive such -
instruction. ,’ » !

A .

_ Johnson and Richardson ‘(19689 worked wi\:h':i;e students .
attendln; speéch classes at Auburh.- ‘University. -rﬁe.y"divmed
" the: students. 1m:o three qzuups, each’ containing an equal !
numbe: of fz‘eshmen, sophomn:es, jumors, and- senmrs. Theu‘
ain was to imptove 1#s€ening through practice, to qive a’

otwe for’ nstemnq, provxde m\n\edxate feedrback, and to

ise cechmques already accepted in speech classes.r- i oA

Gmup A was requued to 1isteéh to six tape-: :ecorded

lo-mxnute lectures at the rate of _one- per week Eor si s

utive weeks. Ten. tape-regorded questions of a multipls e
" clibice nature yore answered by the students fouowmg '\each
letture. . The responses given by the students wgre greded

and. given back to the students pr).qr to’ the next 1esson.

,gl «Group B was requxxed to. listen to four difietent s
sp’éec,es given by four diffefent: students. eachiweek. Motiva-:

tion to listen. ca:eﬁully was cxeateq by hellinq the students

that follow1ng the speeches they'would be xequ;red to” respond B

to questions asked on one cf the lectures. The spaeches werey

given for six consecutivé weeks. \aeinfozcement was provided

by retirning the graded sheéts to the students the day follis

ing the speech. h s E s‘

“Group C'was not given an intensified.

ence.




speeches per quartér in chgﬂx regulai spéech trainifg .
classes. They were. to aséess tnest speeches for invention, :
orqanlzntlon, style, and delivery, ALL'three groups were’
then posttested to determine’ the effectiveness of- the experi-
ment. ‘It was found that Groups A and B had made significant
inprovément in their listening ability as a ‘result-of ‘the
intensified period of instruction, wh)\-’ group ¢ had na
sigpificant unprovem&lt in their lxstﬁning pezfo:n\ance.

‘An analysx: of vananue test was then applied in wh;u:h

* each’ group was compared with the other. The results of :he
analysis of variance test R e given to-
groups A and B to be significantly superior.to the treatment
given group C. was concluded, therefore, that specific
instruction in'listening resulted in improved listening
#bility. * TR L B B
Eleven basic skills, involved in effeitive listening
were isolated by Penfield and Marascuilo (1972). " These

skills were also believed to underlie an effective under—

"standing of oral and written communication.. The skills iso-

. lated vere: inferring comnctative word neaning, identifying
the stated main idea, predicting ‘the sequence of thought,

: inferring the speaket s purpose, applying standards to judge
persuasion, mfeumq the main idea from specifich, “judging
logical valxdlty, and 'fdenufymg ambiguities.

The subjects in this study zanged from grades two \
 through five.- They were randolnly assigned to treatmeit and

nqntreatment conditions. = The experimental group was | .given.
.

\'/‘
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training by means of 22 recorded lessons and two review ses-

{

. sions Three variables were connroned.“/rmey wére: socid

. economic status, sex, and training. For the two groups being.

studied, txalning was found ‘to be effectlve in rauu.ng the
pertorn\ance level of the studencs. Neither the grade two
studénts nor the grade five stud'entls skg(;wed a significant
difference in performahce rela‘tive to sex. This finding

- supports the conclusion of Bomner (19607, nevme (1961), and .

Fawcett (1966) . &

i A siqnxfxcant Eindinq in this study was ‘that, althmlqh
there ‘were no soci ai i in perfo at o 5 gy
.
" Yo § the gtade two 1evel, at the gtade five level there was a

aistinct change in achievement in favour of the students at

W o e the high secxoeconomic 1evel This finding éndorses the

f£indingg of Clarke (1963), and Coleman (1966). i !
FRs e S\thher finding: of this study was:that training in

- 1istening skills narrowed the gap between sgcioeconoh\ic

. © " levels'at thé grage Mve level. This result suggests, there- . .

fore, that trai

ning “in listening is probably a partial solu-

tion to-the problem of low school achievément.

Bergey (1978) made a study of the listening achievement.

of 18 grade three students and 12 -grade four students.

M Included in his dample 'of 30, students were six children who
spent part of ‘each school day-in a spécial education class. 5 !

Bergey hypothesized that, as W result.of participating in

. an 8-week listening instruction pmogram,.the children 1n c \

his study would raise their listening comprehension scores. ,
L 1 R ° N
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more than could be veasonably expected without taking part in’

a listening instruction program. He "emphasized flexibility
of approach in his T ‘e aifrerent A
dpproaches; were: listening while xeaqu, listening for ‘a

purpose, adrectsd, 1istening, and recreational listening. The

_skills which Bergey taught were:

1. to follow directions;
2. to locate answers;
"3, to use sontent;

4. to detect the main idea;
- 5. tc; get th& facts;
6. to predict;
7. to compare;
. 8. to detect sequence;
9, to draw ccnclusie\ns; P el g ; &

10. to visualize;

11. to suimarize
12. to.recognize. ¢ause and effeut-

131 to distinguish betwsen fact and.
opinion; i .
5 L

14. to distxngnish betwean fact and
fancy. (p. 18) - :

o Whenéhe results ‘of the listening instruction program were

analyzed it was found that the grade three class made a mean
grade gain of 0.2 over ‘the 8-week period. ' This improvement.
in listening according to Durrell (1970) was to be expected,

and was, therefor&; not considered| significau However,

. the Jrade four class made a mean g: in of 0.6 in listeninq

v
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P 5 i .
comprehension over the ‘8-week pericd. This, when measured

ing performance.

fuye E e gt

by_the t-statistic, showed a significant increade in,listen-

Perhaps the most striking aspect .of Bérgey's (1978)

study was the results pbtained by the children who spent

part of each school day in a special education class. Bergey

explained that

When the vertical movement of the six
special education students was com- -
pared with the vertical movement of the
six students who received the high-10
ratings in the Peabody Picture - .
Vocabulary Tests, the results vere i
quite interesting. The special educa- .
2 tion students showed a mean gain of 2.6

e in their rank order placements, while

the six gifted students showed.a mean
gain of 0.8 on the same placement con- :
tinuum, (p. 3 ) N

King (1981) investigated the effect of an expex:.mental i

listening instruction program on’ the listeninq ach,levement

‘of 29-grade six students over an 8-week petiod. 'The p;ggxam

consisted, of lessons built around the Eollowing specific
skills:. ’ | 5

* “1. to follow directions; ot 3 _

2. to follow sequence;
" 3. to summarize mhin ideas; ¢

4."to detect main’ ideas and significant detail
S

5. to-recbgnize cause and effect;

6. visualize for the purpose of illustrating;
7. to make inferences and draw conclusions; °
‘8, to autliné;' . .

LN
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9. to identify mood; . %
’ 10. to distinguish fact from opinion. i
The Durrell Li ng Test, I ‘atLLevel.

Forp DE was administered as a pretest and the Form EF of the
same test was administered:as a posttest. The results of
‘these tests revealed that the mean grade equivalent scores  *
for listening conprehension in the pretest was 5.8, and in -'
the posttest the mean grade.was 6.5. The zosults showed’
therefore, a mean gain of 0.7 of a grade.. This result, when
_measured by the t-statistic; showed a significant gain'at the

.05_level of confidence.

b

Summary = . L
\ A Since the résults of research .indicate that the highest
percentage of time spent’in the classroom is spent in listen-
W ing, it is ‘only reasonable to emphasize that the child should
" 'be instructed.to attain his maximum potential in this mul€i-
purpose component of the language art;s. Résults'in listening’
7 . further reveals thdt both the gifted child and the child of
low merital ability improve their lis‘h{niq;; ability as a

" result of instruction ih listening. It has also been shown

order to gain the maximum benefit from the listening experi-
ence a well pl;lflned program of listening instruction is . -
Vv necessary. Since listening .is a multi-purpose component of
the language arts--that is, the child is expected to listen
for a variety of purposes and to varicus types of materials--

a variety of purposes. and types of material should be -~

~ that indirect listening improves listening ability, but:in <




VY. . . ‘includéd in the 'listening program. Finally, the teacher's

task at every level of education is to become aware of the '

. importance of -listening; 'toutilize appropriate’ listening

3 ' materials;- to piovide challenging listening activities; aha
to dnstruct ‘in & mannde that-will be both nesningfultand). =

‘rewarding to the child, o Ve ' /

Tt VII.' PURPOSES FOR TEACHING LISTENING

The purposes for teaching Iistening must 'include the ) D

kind of listener we wish to dévelop:

the” meanirigtul skills . i
to be taught o develop good. is en{zs- and reasons for giv- :
inq duect\mphasis tovlist:ening. Duker (1951) sugqested
that mganingful listem.;\q “should_include the followingt

1. A ligtener who listens;

-2, ;e/ectxve listeninq, 3 &u k L

’3 sk111£u1 hatemnq;

© 4. Critical listening;

e " L - P Courteous ‘listening; &, . i

N . ¥ P 6. Atten )v/e istening; v . ‘ sl
. " 7. Retentive listening; .Yy .

8. A‘cufious listener; - - 5

Reactive listening; : ; v

10. Reflective Listening. - (pp.” 170-174) g "t

Duker explained tvo of -his purposes £or ceacmng listen—

ing as follows: . -y o P

. e 1.a good Iistens: st be & reactinq
. 2 listener.. He is more than a mere .
human blotter. soaking ‘up:words 'as"he Gt W
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his best thinking; his stan

listens to them. He actively reacts
and changes his course of action when
this seems desirable as a result of
listening. He doesn't consider the
listening experience ended at the
‘close of the speaker's presentation.
He goes on to find out more about the

subject involved. He lets the speaker
Xnow orally or in' writing of his re-
action. Ho ‘@iacuasen Vhat he has
heard with others and thinks about

it: I need not belabour the point
that those teachers who insist on an
acceptance of the truth ‘of every word
they utter and who have all sorts of
dodges available to avoid saying "I
don't know" are hardly likely to foster
this kind of reactive listening.

A good listener is a reflective and ~
creative listener. He brings to bear
on his listening. not only what he
already knows of the subjecg: not only,

ards of
reasoning; and his critical powers;
but also his philosophy, his feelings,
and his very way of life. 'As he brings
these to his listening, just as he
should bring thesg to his reading, he
enriches-the liséghinq experience beyond
measure® Sharing becomes the keynote,
rathet than merely taking. We do not
and cannot live alone, but we do not
truly become members of+ society until
we are willing to reflect on the con-
tributions of other members of that
society. To lack the ability. to dac
this is a mark of loneliness.. Chilé
are often lonely, not only in the

intellectually lone. ly. is fact of
an unparalleled opportunity for the |
creative, thinking teacher who can
listening experience as a pathway t
lead these children out' of their s en1e
intellectual loneliness to a rich

~ realization of the.values offered/by.’

others. To an extent, teaching this

kind of listening can become a wily of

teaching the art of living and ﬁ

after ail, is the true function-that

we, as teachera, have to perform.
(p. 174)




.

Listening, then, is not only receptivé, but it is also .
reactive, reflective, and responsive. Understanding of and
feeling for the listener are also important factors in the

listening experience. 5

Asher (1966) emphasized the need for pxenuubie listen-

ing experiencés. He claimed that listening should include a
total physical response. 'He. further explafned, that’it is the
Ghild's total physical response that causes the "missionary

" child theory" of total ai::orption to m;rk for children and
not for adults. Children, he claimed, combine pklyucu loco-
motion of the whole body in the listening act. For example,
"Come on, Tomny, let's ride \our bikes!® . on *Ye'ithar handy
adults tend to be meo)ile and inert when they speak or

\
listen. For example, '}iello. John: Anything new today? A

baby boy, eh? Well, ¢ lationsi" Asher y that *

it is the plusu£abla action that ‘gives the child the motiva-

tion required to-stimulate ilateding. It works better for

the child than for.the adult becaush thé child has not yet

acquired the-inhibitions that aré acquired in later life.

\ Active u.tansng, then, appears to be more successful than
\&sslve luten(nq.. . ; \

r’ . Purrell and Plint (1967) sugqested that the primary

. “teacher may evaluate the listening skills of the children by
ukmy the following q\lestions.

1, how a1l do, the chilaren foilow,
, . oral directions? ' . A

‘2. How often must T ‘repeat -m-gxuct_;ona} -




]

3. Do.children's responses’ réveal com- -
; Q{ehenlion through listening?

 ‘Are- children accurate in’giving’
; . recall iAformation and description .
. 2 after a.listening experience? . s=

O 5..1s there appropriate questions .of 2
content, new wordu. and concepts? - >
= (p, 528) -

1, aftex avaluar,xon. it.is believed’ that children are
1uten1n~uivaly rather than acuvely, it 1ndicatas ‘that
they weed a purpose foz)u:enxng. . A purpose’ should be pro=

vided since lls:ening in' the upper g:ade! h L upon

t‘e devalnpment of uudxtoxy perceptionn 1n the baqinning

school yea:n. To do this useful and enjcyable activities Are

necessary. This may be accomplished by using nnéacal garies
that discriminate-nhetveen pitches, tones, tempo, und apaed "
chnnqes. Children my nlna he epcouraged to ugr_an 4o scunds
they hear at hmc. cn luten to .ound- t_hey hear gomg to,
uchoql and txm -chool, to 11sten to the sounds they hear-at
« 5€h001; and to listen to the sounds they huz when shoppmg

Vith their parents ina 1axge _supexmarket or deplxmental

store. % . g =

At the elenentaxy lével the primary level purposes for -
'1iutening should be further developed, but ot.her purposes

for”

Listening should also be added. " Lognn, )‘.oqan, and.

Paterson (1972) uugga-ted the followinq pu:poles Eq: ulten—

_ing at the elenentary level:

"L m:tening to follaw dixectionly ' g R

» . v
- .2, mu:enlng ‘For inicmtiom L2 . g




3. Listening for enjoyment;

- 4. Listening to-evaluate (critical
. listening);
‘. B ‘ -
* 5. Listening to appreciate (making.
esthetic judgments) ;- %

s.'n'istening'tn ceinniunicate; - & F =

7. Listening. to d.\scrz.mxnats speecn
‘sounds; -y

Listening. to’solve pzoblems. (pp. 57-58)

o e Tu teac}\ each and all of these skills the authors advo-

¢ cate than ubjectxves e et up, techmques be utilized by

~Eh

‘€eaclie:, activities be pazmmpgted in by the chudxen.

@ a - co-operative evaluation be don ﬂy both' teacher ‘and,”

pupzls.' For example, l.\stening to follow duect:.uns nught
have che,followmq. 2 W . . " % B P

Ob]ectxvex Liscemacnvely for who, what, when,
pe where. . 5

' Technique: oxqanue material so that it xs sys— .
© %" tematic, explicit, brief .

Activity:'  Follow directions” for cutting: and
GRS folding paper, drawing ‘pictures, or'
. writing, accordingrto oral instiuc- .
T .. - tioms. - Wi ) b

pid the speaker wait untﬂ the. -
\ children were ready to Jisten before
. giving direcnons? "

" At ‘the Jlml.or high schdol level personal: cominitation.

becomes fmportant: Logan, Logan, and Patersen ((1972). sug-""

’geetéd that the following are. important ’pnrpes'es'_ or Listen—

1nq at this 1eveg~» evalusting evidence, p:épaiganda, li‘qn-

versus xaal.u—.y, and tmc’ verss propagunda. ‘To'iisten fox




these purposes radio and television programs such as docu-
mentaries, panel discussions, dramatic productions,.and news

comment&tors-are useful materials to study. The authors

“further suggest, and the writei agrées, that a gradual

spiralling of listening activities through the grades may *

well result in the development of more critica¥-and more

mature ability to listen. s /
Summary R -

The teaching of.listening must take into account two

very important Eactors——the listene': and the purposes for

teaching listeniné. Duker ‘(1961) claxmed that we m\lst not -

make, the same mistake in the teaching of 1istemng:that we

‘have made\in the teaching of Teading. ‘That is, listening

'must be'made such a pleasurable expekience” that the child:

. WA Gonkinte o maRe uséemng a parb of his daily activi-'

t;es long af:ter he has ccmp_leted hls fomgl schpollng. This
means motivating the child't:;q listen through.active involve-
ment in the listening experience rather than'démanding that
he listen. The purposés for listening fust. take' into-accotint
the develapmeﬁtél readiness of the chnd'. The primary
tehctier ust bitld wpon the skills of 1iuteninq that the
Child has already acqiired, and the elementary “teacher must
endeavour to broaden’dnd refire the.chila's listenlqg skills
throughout the ala.mentary scftool _yeaxs-in order to prepare

the hild for the moxe ontiaal ﬂspects of lxstening that

witl be: required at’ the “japtop mqh pchcol level. :
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METHODOLOGY = B

. I. PURPOSES AND OBJECTIVES

s ® P N <

A review of the research literature related to listening

has shown that, if children are to reach their potential in

llstanlng, then the teachmg wf listehing must be imem.ionxi- g

and not incidental Research Its. have'also shown that

instructisn in listening skills not: only nelps ks develop
c}u.ldzen's U.stening' ablllty, but 1t also conttlbutes to |

»1mproved reading comprehens n., czekamki (1914) stuted that

- the parallel betyeen mamg and listening i’ of " svich magni-,

tude that if one vere to substitute the word: reading, tor

listaning in the objectives for a?ood listeninq px‘n}gjxam, one

would have a-better than average set of readlnq ab]ecn.ves.

It was with this’ in nnnd that the writer selected and ‘con~

ducted a sho:c experimental progran: in uat%m; with a- growp .

of grade fxve /children tos

1. Determine whether. grade five childrer will' show
I+ 'significant 'gain in their ability to listen
effectively After participating. in a program of
direct instruction. ii listening skills;

. 2. Examine fhe relationship between the children's

_ability go Listen and their ability to read;

Invéstigate’ the relationship between: ti ;e
children's listening ability and the:u level of
intellxgence.

.The fnllowing are the apecifie Bkil).s around whicb the

. experimental px‘ugram vas budle:




1. to dxacrlmlnate bétween Sounds, - syllables, and
tohes; . . Y

- 2. to follow directioxis: Ly - T

i, 3. to'folflow'a sequence of events; 3

‘1.t dlstlnquxsh between ‘the topic, the main idea,
., and the details

. B¢ r_o um—.en to make mentul nnte:, s ¥ e

ct and’ than ‘write thé ):ey wa:ds of mental

ent Vays;

. to listen czeauvuy- !
s and tp draw pictufes illustratin

12¢ ‘to make. mferences about - penple, places, thlnqs
, actions., ana trma

brogran would also show signxﬂ icpnt mprovement: iy thete

: llstenmq amu:y sid ‘also j:heir readxng ahxhty\

DESG'RIPTION OF THE 'POPULATION' iy

ithe wncez is pres‘ently employ’ed as a _teacher inst..

> ’mzk-s Elenéntary snhool, edrstown Sinue lutemnq

i6hn is rarely emphasized in the 1

arts text="

o bn%ks it s ot suxpnsmq “that” st. e

Avalon North rntegza:ee school system. : ny other

i - 8, to'recognize eduse and effeet “hen stated in ﬁiffe -

mentary in.the’

A
e




L M, being avare of" the importance of 13 ten:mq in;

°70

Schools in“the proviicd, does not offer a systematié List
“ing pzoqz'am. Th‘e' writer; cherefo're, approached 'the principal .
o st. Mark's Elementary School ‘seeking permlasion to 1mtructv

|
the. grade £ive stud.ents in.a program of listening” skills. ;

all school subjects, was keen to co-dperate, He, tugethex‘

.. with the grade five teachers, agreed’ that a 35—m;nﬁce block ¢

4 of time be jmade available to the writer every second shool
day for as ‘long ‘as shoug, be deemed necessax‘y.

. The writer found it benef cxal to fmplement the 11steh—

ing program in.a School where she haa alteady\ taugnt and -

'Vga:med Lnsxghts into the chudren s bacquo\md éxperxences, :

sehavlonru blems, and’ academic stie “and " wieal s .

Bilor to ;mplemennng the llstening pregram the I.erge—

LR ~‘1‘horndike Intelligence Test was administered ‘to the 42 -grade
fivg studonts to determine: the' 1nt{ellectual abuity of 'the .

childrer involved in- the listening, pxogxam." This. test

adninistered. by the schocl guidance " counselloz. The .

g Listenin -Readin " Test, Intezmediate' ‘revel, Form DE, was -

‘ readxng ahxlx:p of these cnua:en. o week lxstening v

’l‘hrougham: \:'he 9- eek pe:icd eiqht stude ts n\lssed one or

3
mo!e of the s?aions. When the data Eor the lxstemng

'1nstruct10n gxouhera anaiyzea these eight: children wete

.eumnatea fzom the invesc:.gat on, | The remalning 34 stndents .

B i be:ame ;:he ‘xperimental, gxeup. Their intellxgence sccras

—




* Form DE, was administered by the

ranged from a high of 115 to'a low of 71, * The méan intelli-
genice score for the 34 students was 90.3 (see Table I). .At
the conclusion’ of the 1istening instruction program, the

. -7 .
Durrell Zistening-Reading Test, T iate Level, Form EF,

was; administered as the posttest. * ’ (,‘

Two other schaols' in the Avalon North Integrated School
Sy: were ’a‘;;ptoached by thb witteE who'-sought permission
to involve the fifth grade students of these schools in the
1nvest1qation . The principal and grade five tgacher. from
both the Amalgamated School, Bay Roberts, and the Elemem:ary
_School, Clarke's Beach; were most co-operative. They gave
permiss1on to have'the various tests administered to the
£ifth grade cldss of their Tespective schools, n\gkxng hvail-

ks
able the necessary time in which to.administer the tests.

The Durrell Lxstemng—keading Test, Intermediate Leveli

iter as the pretest, and

after a 9-week period”in whifh the/students participated in

the regular language arts prol ,of\t}'\gir respective

schools, the writer administered the Durrell Listening-
S o

Reading Test, Form EF, as the “Prior to administer-

ing the pretest/ the Lor e-Thorndike Intelligence Tgst was -
adniristered by the school Selaance couhsellor to deteimine
the intellectual level of the ‘students: At the end of the
9-weck poriod  control group,of 34 students was sélec}:ed f
£rom the.57 children who were tested. The students “

selected were those whose level of intellectuul ability was

closest to the ‘intellectual level of. the experimental group.
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The selection was done to: (1) equal thé humber of students
£ i /

in the experimental group, and (2) to avoid extremes in.

ihtelligence quotients between the experimental group and .

the control group. After thig process-of elimination’ the

intelligence quotjents of the remaining students ranged from |

a high of 116 to.a low of 82. The mean intelligepce 'score

. of ‘the 34 students whose intelligence scores were closest
to the intelliggnce scores of the experimental group was
still superior by 9.0 points. The control group's mean
intelligence score was $9.3, while the experimental group's
mean intelligence score was 90.3. This, therefore, gave the

control group an advantage in ability over the experimental
f G

- group (see Tablé II). =

III. INSTRUMENTS AND M;ATERI}\LS IS

1
i The Science Research Associates Listening Skills
Program, Intermediate Gevel, IIb was éne'\@caziéi used in
the listening instruction program. Before gach lesson was
present:ed, the writer listened to the tape a\d developed
behavioural objectives for each specific Listeningggkill.
She also instructed the children in the purpose for which
they were :;; listen. Following each presentation the stu-
dents' ‘responses were evaluated and the percentage of
correct responses for each behavioufal objective was
recorded (see Appendix I): . . e )

The aim of ‘the lessons in listening vas. to gederop

=increased proficiency in the following specific skills:

7
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Table I

Control Group, Profile

’

1.Q. as Measured by Lorge-Thorndike Intelligence Test

¥
| Stuglent 1 1.Q.
! ; 1 116
b, o . 2. 114
i / 3 F 113
I o 4 ! 112
[ 5 a12
i 1 6 ~ 111
I/f . 7. 110
H 8 109
{ <1 9 107
l 10 107
H 11 107
| ¥ 12 - e s 106
i- 13 .)/ - 106
H I ¥ -4, 106
1 . 15 ! 1 104
| 16 103
3 * 17 102
<. 18 100
! DA 19 98
. d . - 20 98
21 & 97
22 95
23 . 94 :
Mo 5 -24 94
] " 25 ° & 90
i i 26 88
| <27 .87
} 28 * 87
29 87
; . 30 85
& 8 31 .84
g 32 » |'83
. 33 | 82
. 34 82
] i L. . g b
Total Mean Score E 99.3
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13
!
.’
Vo
L
!

.. Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

*Lesson

Lesson

Lesson 10, sessions 1 and 2:

1,
2,

3,

4,

5

6,
T
8,

9,

sessions

sessions.

sessions

sessions

sessions

sessions
sessions

sessions

1 and

1 and

sessions 1 and 2:

Lesson 11, sessions 1 ana 2:

In addition to the skills which. the-22 recordings develop,

Auditory discrimination

Following directiods

Following sequence

Maih ideas and detdils

Note-taking
Summarizing

Cause and effect
Cause and offect
Creative listening

. |
Fact ‘and opinion

Inference /

_ the following five skills are an integral part of the sepa-

rate lessons:. vocabulary, organization, critical listening,

appreciative listening, and skill in listening for a specifigc.

purpose.

The writer stated and discussed with the children

beforehand the skill bding developed in each lesson. That

is, the writer instructed the children to listen for a pur-

pose.

Throughout the entire project the children's responses
= o

“for each lesson were checked and returned to them prior to

the beginning of the next lesson.

This procedure p

ided

opportunity for formative evaluation of the children's

responses throughout the listening instruction program. The

results of this formative evaluation were determined by the

percentage of correct responses to each behavioural objective




(see Appepdix I). A summation.of' the formative evaluation

was calcyjaed for each listening skill in percentage form -

and vas tabulated (see Appendix II). .

Iv. DBSCRIPTIO“ OF THE PROCEDUkE
on opening day; following a- brief discussion on the
need to listen effectively in today's complex society, the
wrifter explained to and discussed with the experimental
group, th different levels of listening. ' That is, the
writer explained that the listener listens at different
Tevelis according to hif nged to communicate in differ‘ent 1
simJ:cions. For example, the listener listens for informa-
tion, for directions, and for pleasure. He also listens to
gain new insights, and to explore new ideas. To.do this
different levels of listening are involved. The writer: used
szeeﬁ\w Petty's (1971) nine types of listening to help
explain 5 the children the different levels at which-the
listener performs. They wekes )
4 3. HeaEing sousds or werald ner per

reacting beyond bare recognition of /
. them; . 3

2. Intermitfent listening, with the F
7 " mind. wandering in between; . )

3. Half-listening or listening.fnly
| : clgsely enough to know when it is
his turn to do something; -

Listening ﬁasaiyely with little
or no response;

— . 5. Listening narrowly, missing sig-
."" nificant parts but'accepting that
. which is familiar or‘agreeable to
« im \
S I S
~ ‘ \




—

. . -
Listening and forming assdciations
with related items from his own
experience;

7. Listening closely enough to det the
organization of the material--to
get the main idea and supporting

‘details;
y e
. 8. Listening critically, including
asking for more data on the state-
] ments made;
9. Appreciative 3nd creative listen-

emotional responsys. (p. 162)

The discussion’ was held for\the p:\rpose of helping the
enfiasen aaneas eheLe ovised €6 AViten well; to motivate '
them to adopt positive listening attitudes; and.to develop
proper listening habits.

" At the beginning of the next RRLGHERY WEtEeY began

to. administer the pretest. The instrument used for this

» purpose was the Durrell Li -Reading Test, iate

Level, Form DE. This test was administered in four 35-

HEVGES SABBLOHA, W00 NGNS KARBIGNS WOLH SDNALVERE

Siabening Aesbn o0 Ei6 wabs :pent with reading tests. . The
_tests were then scared.and the raw scores were converted to
grade equivalents. ' This procedure was followed for bot)‘n::he

experimental group and the control group. B

Prior to commencing the instructional listening-program
‘a further discussion was held with- the. experimental group in
which Logan and Logan's (1967) purposes for listening were

discussed with the experimental ligtening group. They were:

ki
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4 1. Listening to follow directions; .
% 2. Listening for information;

3. Listening for enjoyment; \ S
4. Listening to evaluate;

5. Lidtening to appreciste;

6. Listening to ccgninunicaée;

- 7. Listening to discriminate sound.
)

A discussion of )these purposes for listening was held to
help, the children to for an overview of reasons for.listenv_
. i:n.g, and to further stimulate them to gain the maximum fral’
the ingtructional listening- skills progran-which was about
to commence.’ )

'rhe Science Associates Listening Skills'

Program, Intern\edlate Level, I1Ib, was chosen by the wrlter

fm-\use in the instructional listenin “program. This

pxogtam consists of 11’ teaching tapes which give instruc-
t:_ﬂn in 10 listeninq skills. These skills were ta“ght in
22 30-minute instructiopal periods. . Before each listening
instruction session the writer listened to'the taped lesson
to be used and- dqveloped behavioural objectives for u.

. Following each listening instruction session the children s
papers were collected and their responses for each behav-
ioural objective were evaluated (see Appendix I). At the
end of the listening instruction program the pex‘centaqe of

correct responsesvfor cach separate listening skill was

deternined and The mean.p of correct




responses for the entire ‘Program was also fuund (see
Appendix . . . .
At the end of ‘the’ instructicnal period,.the Durrell
‘Listening-Reading Test, Intermediate Level, Foim EF, was
administered as the posttest. The raw scores were then con-
verted to grade-equivalents and a t-test vas employed,to
determine whether,« the means Of the posttest were sxglutx-
cantly dxfferent from the means of the pretest. This pro-
cedure’was followed ‘both £or the experimental ‘group and the

cofitrol ghoup;” ‘THe:resuits will ba dxscuss\ad in tfe next

_ chapter.

Summary s
In this chapter the.specific relationships to be
‘examined were stated. They were: the relationship of a
_program of ey listening instruction to the imprévement !
of grade five children's listening ability; the relationship
betwéen grade five children's listening ability and their
;ability to read; and also the re?cxonshlp between grade
£ive children's listening ability and their level of intel-

ligence. To deal with these relationships an experimental

~“group and a-Control group, each having 34 grade five stu-

dents, were selected from three schools in the Avalon North
_Integrated System.: Both groups were administered the Lorge
Thorndike Intelligence Test'to baatirs mental ABLIItY.  THey
were also administered the Durrell .Listering-Reading Test

- Intermediate Level, Form DE as a_pretest to determine the -

listening and 58;dinq ability of both'the ‘experimental group
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and the control group. The Science Research Associates

Skills Program, In

e Level, IIb was

used as instructional material for the listening skills
program. Formative evaluation of each specific listening
behavioural objective and’ listening skill was done through-

out the program and a summative evaluation. for each listen-

ing skill was done at the’ ion, of ' the i 1
listening sknii prograin, ST B ‘- ;

L voil‘owing ¥he 9-week period’ 1n which the .expennental
group participated in ‘the instruetional llstaninq skills
program and the control: group ,par:icipated in the xeqular
language arts progran of their respective schools, the

Du!‘rell Listeni ~Readl.nq 'relt, t Mval, “Form BP--

a pa:allal talt to tha ptetssl:-—wal ndmlnistared to both the
experimantal group and the control group. .This was dons to '

-determine the degree of improvement in u-;'aninq and reading

ability ('znzinq the xnnzu/c:iunu listening skills program. .
The zéault- “of than ‘tests and also the 1nbcrncticnal listen~

xng akllll program will be discussed in’ the next chapter.




FINDINGS AND DISCUSSIONS

INTRODUCTION

The, results of the investigation are discusspl inthis
chapter.  The first section deals with the effect of direct 2
instruction upon the listening achievement: of grade five

.
chijdren.in the study.

The second section exapines the relationship between
hstening and reading sk}.{ls of the fifth grade studem:e in <
the study.

The third section deals with the relatibuship betwéen
- listening achievement &nq ulteu.xgence of the grade five
children in"the study.

The “fourth section examines the epecific problems the
children experienced with the listening. frograh and also :
deals with the child:en s att;tude towards the listenan ’ 5
program. A 0 ) 3 i

I.. EF‘FECT OF LIéTkNING INSTRUCTION UPON 4 i
. LISTBN_I“G A(;?IWEM‘ENT . . Ny -

~The listering acmevement of both the experimental gmup N !
and the control group are analyzed in this section of the
study. This is done to determine the degree of significance’
an Lnscmcncwl liatening skills program his,had tpon the'

listening nchieyement»nf an experimental grpup oE 34 grade

= ¢', T m:v, ¢

| P R TR ik ey




five students. . The :esults'_ of the skpexinental grovd aid -
then compared with the resultd of thecontrol group which
"also consisted of 34 grade Eije students. The students

ipvolved in the control group participated in the regular

language arts p:ogran( of their schanlx—.

cueii e Exgurin\ental droup - -J s e ’
N m}at‘e;ung voéabula:x. The listening ‘vocabﬁ’lary mean
gtade-equivalent score in the pretest was 5.3and.in the
. pcsttest it was'5.9. The difference between' the two Redns-
was 0.6.of a grade. .This result, wheén measured by ‘the-

t-statistic, was. significant at the .05 levél of confidence

. (see Tables “ITI'and IV).

Listening comprehension. The mean grade-equjvalent

score in-listehing cmpxahen‘uon\in the pretest was 4.0, *and .-

|

e in the posttest the mean grad‘-equivalent score was 4.8.

_This showed a gain of 0.8 of a grade. : The mean grade- | .

;  .equivalent’scbre when measured by the trstatispic, was found

i to be significant at the '.05.level of confidence 1see
Tables' IIT and IV).

y at i Total listening. The total lxstenlng mean grade-

equwalenc score for the pretest was 4.8 and the total

1listening mean grade-equivalent score for the posttest was | i

s ) 5.5." This represents.a mean gain of 0.7 of a grade. ' The -:°
t-statistic was, then applisd and the result was found to be
iigniiicant at the .05 level of con:idence (see Tables ITT N

..and, IV) 2 # e '




Table III
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Y - .. .Student Profile
‘Grade-Equivalents for Listening .
| As Measured by Durrell Listening-Reading Tests;.

ntermediate Level
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z The 'Experiméntal ‘Gro,\lL. % S e
. Pretest and Posttest ' .. p g
S . rison of Grade-Equivalent Means - A
B Fo¥ Durrell Listening-Reading Test * /_
=, : LISTENING # READIN( o
i : W ol Total - e .o Total., .
' Vocabulary Comprehension u-mﬁfg Vo,cthlﬁy' Comprehenjsion fReading.
Posttest 5.9 R et e 5
Pretest A5 A " 4.0 3.5
- . 5 - z o2 ¢l
Difference i !




\mﬂ» Group

The listehing vocabular:

¥ o Listeﬁin’g’vhmbulazz.
2 =L
gxade-aquxvalant score for the pxetest was' “5.5 and fof ‘the

posttest n\n 6.1. The mean gainover the 9-week/period
Y was 0.6 of a grade. When measured by the t—stansnc, this,
resuit vas siqnificant at the_.05 level of confidence (see

= Tables = 4 and VI).

\-\ e, B !~

pretest was 5.5, and in the posttest it was 6.0,

Ths

\
showed a mean qain‘kf 0.5 of 4'grade. This mean grads:

equxvalent gaiff when measured by the't-statistic, was soiaV s W
Sl Y
3 o bo” he si ificant.at the 205 level of ‘confidence’ (seK

Tahles v and vI). N e .

Total lxstenln . The mean'of the total: nscemng gr}ae[ + i

equivalent scores was 5.5 in'the pretest and 6.0 in the post-
test.. This indicated a mean gain of 0.5.0f"a grade over the N 3
s-week period. . This result, when measured by the t-statistic,

+ was found to be slgnlfilxnt ati the .05 leyel of confldence

-(see Tableh ¥ and vI).l

Summarz
¢ An analysis of the data\ collected for this study has

. 1nd1ca\ed that bofh" the exper*mental group. who participated
'in the instructional ifstening skills program, and, also, ! i

the control group who partlcipated in the regular language

arts program of their achools,\made significnnt impxovement

i ‘their listening ‘ability at the .05 level of conf.oence . 3

SO, \
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\ i -
The t:on(-.rol Group, ' = A
Pretest and Rosttest ; .
cémparison of Grade-Equivalent Means.' /

For-Durrell Listening-Reading $est

LISTENING

READING

T gt A e Total - ll
Vocabulary Comprehension . Listening .Vocabulary Comprehensiom
- == - N 3 -
Posttest T 6.1 . 6.0 6.0 T4l
Pretest 5.5 5.5 5.5 4.9 .
Difference 0.6. ‘0.5, 0.5 / .
t-value 5.02 2.31 4.55 -1.00 ;
. “ s i
N =34 p .
. { [N -
X - o
v & . -
© 3 - ' . : ‘
- , ‘
. . t £.é ,




-for, each of the three components of the study 1stan1ng

LS vocabhlary, ustenmg tomprehensioh, and; total llstenlng.

* although both the: expenmen:al group and the contrpl group

N - made signtﬁcant gafns in ‘each of ‘thesthree component's of %

lxitenmg { nevertheless; the, experimental group made .

super:.vr gains over' the control gfoup in Both listening .

cnmprehension and total-listening. That is, the improvement .

‘# of the expernnental group-over and ab{ve thé improvenent of ,

B ‘the control group indicatéd a mean grade- equivalent gain of \

0.3 in listening\ comprehension, and a‘mean’ gxade—equival_enc

gain of 0.2 in total listening. Both the experimental group

and .the control group made the sameé degree of improvement in ,

\ listening vicabulary.)

9 « , II. LISTENING-READING RELATIGNSHIP b X i
\

In this section \of the study. the reading. achievement of

Y : ‘
E

i i bat:h the experimental qroup ‘and" the ccntrul group are ana- ) . ]

lyzed. The experimental group's data ave analyzed | to deter-

mine the degree of significance an instructiorial listening.
skills program has had upon the listening achie‘l‘ement of a :
a group. of 34 grade five students. The\control group's data 4
‘ A

are analyzed to determine the degree of improvement a group

of ‘34 grade five' students riade by participating m the regular

F . language arts program of their schools. In 2adition to com-
. .+ paring the reading achievement' of the.experimental group and i
V' the control group, the listening-reading relationship  for . =

jo . each component is measured by using the Pearson product 2 o j

\ #




- The Exgerimentat]; Group g

Vmeasured by the t-statistic, this result was fn\md ta be

significant at the .05 level of confidence\(eee Tibles. 1y
. .

foment ‘corralation anq/ the t-statistic. That'is, correlat

tiofls are found, for lxstening vocabulaky and reading vocabu—

< Tary, for listening comprehension and reading cmnprehensicm,

and for total listeninq and total reading. 'This is 4o
both the experimental qroup and (the contzol\qroup.

-

Reading v'ocabularz

equivalent sgore in the pretest was 4 0 and ‘in the postt;es\:

it was 4.3. 'This showe '0 3 of a grade 1mp:ovemen7: When

s.lqluf:l.cant at the .05 1eval of confidence (see Tables IV

and v, g . e o

Readu\g camg:ei\enslon, The mean grade-equivalent sgore

in reading dbmgtehensian was’3.5 in the pretest and:4.8 in

the posttest. This showed'a grade- ‘equivalent g.un of 1.30¢

This gain, when measureq by the t-statistic, was found £ be

and VII).

‘Total reading. = The pretest mean of th

tal reading

grade-equivalent score was 3:8, and in the posttest the mean'

of the total .reading grade—eq\uvalent score was 4.5.. This

represented a mean gai Of 0.7.0f a gtade. This, too, when

measured by the t—stat&.stic, was fo\lnd to be significant at

the 0.5 level ‘of cm\fidencs (see Tables v and VII).

Listening-‘readihg Vncabulatl. The Pearson product

" morient cotrelation was, [used to measure the relationship

listeninq wocebulary;and readxng

between the m?:ns of ba \\*

ne for

The mean :eadmg vocabulary .grade-
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onship of” .75.;

confidence (see.Table vitr). \‘
s Thie

" Listeni —zeadfn—)( g_colipréhénsion .

mom\;nr_ cnrtelation ,was used to\measure the

Pearson produst ! |

relationship x

hetween the ‘means’ of both Lxstem.ng cempfxehension ;nd xead— W

,' ing comprehensiun. A zelatlcnsh p of .45 was found between

the two means.

% When this result wés tested‘ using the -

_statlatlc, the valie ‘of t was fmmd “to he .49. Thls x‘esult

‘was then ‘cmpared with the critical value of’

“2.04:

The r*a‘tionship:be'tween the means of ustening éor
prehenswn and ‘reading comprehension. in this study was not *
significint at the .05 level of confidénce (see Table vrn).
Total llsteﬂing—tbml refding ‘The - Pearson yx‘oduct
ras correlutlcn‘ was Aemp}oyed to measure the relationship -

. total reading mean grade-equivalent scores.

imgmean grade-equivalent scores and

ntotal

A relationship

£ .79 was found between'the two means. ~ Using the t-

“statistic, this correlation 'was tested and the ‘xes’ul:in:f i
vaiue of ¢ was found to be 8. 11. This value of &, when:
cumpnred with the critical valie of which was 204, was

found to be si.gniflaant 2 the :0s leve]. de cenfidence (seei”

’l‘uble VIII) !

'
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[
Tbetueen the means of Both iistening

4 vhhen compuad with the\ critical

~2,04." The result was fgunfi\to be s

‘vocabug:y. A relaluonshxp of 0175
two means.. This result,'was,thente

statistic. The resulting: vatie ots

Lo . ) \o
. level of, confidence (see Tubl\.e X).

adinq vo¢ahulary mean ‘grade-

77‘

st was 4:9, -and in’ the pnsttest\'

¢ “\‘“\T’ when measured
g

ws nét sig ‘iticant at
}‘

hg Pearson” product -
ure: the relationship

vocabulary and ‘reading
was found between these

sted, ‘using the .t-."

value of “t, which was

ignificant, at ithe .05

© . 'Listening-réading

- 4 ;
n. The Pearson’ product

_moment .correlation was’used. to\determine ' the relationship

‘. . Lo
t was 7.30. The t-value
! : e S




ot

; ixgni\flcant at the .05 Tevel of confidence. (see Table x)

* Summa;

between the means of ,total listening cbmprehena:.on ‘and tota]./

3
raaqu colnprehensicn - The Tesilt, indicated a telationlhip‘

Lat the o5 level cfycan\fxdence (aee Table X).- -

'rotal hs\:emng-cctal readmg The Pea:son pmduct }

correlatlnn was used to determxne the relatlcnshlp
between the means-of total lxstenlnq 7rade—equ1valent scores’

<
Jana | total réading’ grade equivalent scozes. - A relationship -

of 73 was found between these tw means‘ ’x‘hi

Tesult wTs i

then tested by using the, £ stat1stic. The value:of t waF

fou

d to ke 4 69. Th:.s va),ue of t was then compared wit!h

‘the crltical value of ty whlch was 2. 04, and found to be

T analysls of. ehe data 'foz this study. 1nd1:ated\that

i the: exg eximental ‘group ‘made significant’ gams in’s reading as’

-a resul\: of parucipanng in a 9-week hstemnq skills -

1nutructionn1 'program.:

) pasttes , the expexxmen(:al group: nade si‘gru.fxcam: gains at

the o5 l1eve1 of confidence in each; of the three components

That s, between the pretest and the -
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group :sholed signiﬂc‘ant impzovement in only one cnmpcnem'.

“of :eadinq. )

“the' contxbl -group that paruupated in the regula: 1unquage %

Cants pzoqram of their vschoou, made, s:\gm.f].cant | at ‘the

nents——readlnq cemprehensl.on .

Ebwever, the, totu read}nq

: u'ig skllls program o 'nn1y impraved theix llster‘hng amhty

beyond the: levsl of. the control group who parumpateﬂ in

: the xegulaz lanq\lage a:ta p:ogmn of their schools, but they'”

ignificantly improsda 'y

reading improvement made by, the com:rol group. | It is eon;

cluded thatefarsl that far tms study, a well plgnned 3

L B ’I‘he data fcr the expex‘ln\ental gxoup and the contzol
gronp were also analyzsd @Q:emme the :elationshlp
beween the components of lisbening and: the ccmponents of K

feading, The expaz':unentnl group' showed a nsteﬁmq vdoabur

lary nd a reading vocabulary correlation of, 5; 11vstening

‘That 15, bsbween the: pretest and tpe posttesd.’, %

s
eir 'reading xbxlxty beyond me




.

«Of reading are positively related.

idn and réading ion showed a cone:.acun

of .45y and total listening and total reading showed a cor-

relation of .79. The cn:rrela(ens/for Listening vocabulary

and xead.\ng vecabulaxg, and for :om 1uzemn4 and coul

readxng, vexe ugn xcam: at r.he .05 1level of confxdence.

7
\The. curelatxon Set,(ieen J.xsgénunq oomp&e‘hension und reddu;q

colprehensxon was poair_xve,\ hm: not. siqnificant, at u\e .05

" level of 'conéxdenbe. ) .
.¢ ' ‘The data for r,he contxol group indicated a ‘:urrelation
of .15 for liatening vocabula);y and reading vooabularysa ;
conelatmn of .59, for Tisténing’ cnmprehenudn and reading
conprehensicn~ and a correlation of .73 for total lmtem.ng
ana total ;eadmg. The' correlation bf .75 for listening
vocabulary and xeadxng vocab\llary, and the coz:elauon of

.7! for total'lxlte{xng ‘and. total reading ‘were each s;gru.ii-

cant at the .05 level of confidence. The correlation of .59.

between listening comprehension and reading comprehension was

posifive, but it was not significant at the .05 level of
confidence. ' w0,

- The s!qnﬂicant con—elanons for two components of the
expenmental group——li:teninq vocabulary and readan vocabu-
lary, total listening and total reading--and also. the posi-
tive; though not significant, relitionship between:listening
_comprehénsion and reading comprehension, suggest that, the
language arts gkill of listéning and 'the, language arts skill"
The significant correla-:

tions.of the confrol group seem to parallel the results of




S the experimental group: That is,. the control group-.also
F ’ _showed a positive rslauonsmp between listening vocabulary

and reading vocabula'y. and between _total hst:emng and. total

. 'teadxng. The conitrol group also showed a positive, thoughy

. riot ‘significant, relationship betwéen listening cmpEehension,

L and’ Aﬁnq camprehensmn. . - + -

DN S o LISTBNING A, m’ruuemcx

"“In this section of- che»seu'd;} the data For Lotn AEe ,

experimental gibupand the control group are analyzed to

-assess the-relationship of lxa'cérunq abil: {Lto intellectual

i vability. The.experimental group is divided into two gzoups—- SO

“d group: whose intelligence quotientsare 100 and ovér and'a’

gx‘oup whose 1nte111gence quotxem:s are below 100. There are-

i elght students 'in, the high xntellxgence group and 26’ students

" inthe low intelh_genme Toup. . .The ‘¢ontrol group is' divided

O slmxlarly.‘ Tt must be' noted however; ‘that the congrol =

i gzoup is divided into a’group of 18 students whose! intelli-

gence aquotients are '100"and above, and a qroup of 16 st\ldents 3

&lhnse intelllqence quntl.ents are, below 100.

L4 ‘ i "t %, Ao va |
) i e results. of thls investl\]ation revealed that children

¢ . g 4 thh an in!ellxgence scora omo and ovex‘ were better lis—

whode:lntalligence scores were belaw 100. 'The mean ‘grade="r. b i

i "‘equivalent scote Qn. the pretest for'children whose intellir

i ik genée scores “were 100, and over was 6.0, The mean grade- -

L S -equxvalent score on.the posttest for thoss_ uame,children' =
g PO AR 7 v g ool :




inllomng instruction in a pzogram of hstemng Skllls was'
615, This gesult showed.a mean grade—equxvalent gain cf ois
over a 9-wesk period (oas ’l‘able x;) . \‘\\

The mean grade-squivalent scq,re on the prE\BLEJ
.children whose inteliigence quouenu were'below 100 ‘was 474.
The mean-grade-equivalent sécre on n\\:ostcest £or these -

same’children Ynumung mstxuecmn ina sprogram of 1ist’en-

-ing, skills was 5. 22 “This zep:esents 2'mean 'gain 'of 0: ‘87 0F

a gude over a 9-—waek peziod (see Table xI

“genée' quotients were: 100" and ‘over 'showed a mean gxade—

equivalent gain of 0. s and ATsg continued: to zemam supenor A

in listening to the children whosg intelligence quetient!

| were below 100: the cl'n.ldten of 1ower xntellectual ability

mad 'gzeate: ‘qain .. The, results for the chudren of low’




5 “,-.., . TaBleXT - ,-

' Rélatiohships Between ' .
Intelligence and Listening

: For the Experimental Group

/ e . I1.0.°100 1.Q.
; Gompoments . /. ! | ind Ober. - Under; 100,
Listening (Bosttest) 6.5 . ' ! R
. - Lisfening (Prétest) = ' '6.0% . 4
Difference 0.5 0 ., \ o
=) |

100 and ‘qv'er,J =8 .. \
under 100, N 426 .

@ ' Table XII
"Relationships, Between

Intelligence and Listening
~for'the Control Groups

Ll Whes o 1.0l 100 ° ; 100
Comporients o and over . Under 100
Listening (Posttest) | 6.8 S 5.2

| Listening, (Pretest) 5.9 I s

Sibe 0,20

Difference . I ==

1.Q. 100 and over, N = 18 : .
. 1.0\ under 100, N =16

' All! scores are given in g{adé equivnlenl\:aA. P,




the 9-week period, they also made superior gains over thé
- """ tchildren whose intelligence scores wexe below 100. The

mean grade-equivalent score on the. pretest for the group

whose intelligence scores were 100 and. over was 5.9, and

on the the mearn’ gr: ivalent lcc;re bns 6.8.
This represents a mean grade-equivalent gain of 0.9 of @ & f ,
“grade. ' The fesults of the control group revealed also that
children whose intelligence quotients were below 100 had a
nean grade-equivalent score in lisi:ening of 5.0 ‘on ‘the pre-

test and 5 2:on the polttest. 1'n;u was, therefore. a mean

: qzada-equivulenc qain of only 0. 2 in li-tening, over the 9=

: week, -period. These rauults seem to parallel the' fing

LS 5 the experimental qrqup. TN
N

= Comparison. Between Experimental d o
ofsd £ % Gro———_TL—ug and Control Grouwp ’ o
. "+ The results of the control group seem to- parallel the
: " findings of the experimental group. That is, both.the high
g5 T intelligence growp of the experimentalgroup and the hi'qh
{ ° - ineeuxgéncé group of the control qun_up. were gupexio‘x to the

: two low intslligence groups.in listenifg,ability in the pre-

.test: "It must be'ioted, too, that during the 9-week period
the high intelligence ‘group of the control’ group nade gains

+in listening that were superior to the gains made by the’

& '-mgn 1nte1ugenca geotip 6 Ehe experimental group. umva:,

u-. must also be noted thnr. the contral gxoup had a greuter s

b 5 " h e number of students whose 1nte111gemce quatients were 100 and ) '
over (N=18) than atd’ the axpgrlmem:nl group (an)‘_(see
: Tables XI and XIN. This may account for what appears to!be




qroup.' However, further 1nvestiqatxon is required, with

each (student of an exper' ntal group, ‘matched on lntell

gem:e with each student in ascontrol group, to determine-the
accuracy oi this assumpuon. G "

!
The:, zesults of the control group' g low incelngence

\group also seem to parallel the’ £indings of the experimental

group's low intelligerice group. ~That. is, followingd 9-week -

penod in wHich the experimental: group's ov. x.ntellagence

group participated inan J.nstrucmenal listening ‘skills pro-

gram, they made a-mean  grade-equivaient ‘gain ot

ing, but the control growp'silow intslligence group who did
not participate m an instructional’ ustemnq skills prcgram,
- but. 1nstead, participnted in the xequ'l.ar Ianqunga arts

- program’ of - their schools," mdde’a mean grade-equivaient gain

of only 0.2 in uatenxng.‘ These zesuu;s indicated, there- o

foxe, that the experimental group's low intelligence group

made a mean gtade—equi\mlent gain of '016 in listening over
the’ contiol group's Low intelligence group. :n: mist alsorbe
noted that the expenmental group's low int;lligence group,
had more children ‘of low intellectual av;\iuty n=26) thar’
id the control greup‘s low intelligence groug | (N=16) Th_ia

may also acgount, £or the fact that thé. contro ] qzoup"n low

i m,hs:en-m s

i
|
i
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~ mean qrade-equwalent score Ln listemnq of 5. o in the pre—

‘test, but the experimental group's. low intelliqence group

had a mean grade-equivalent score of only 4.4 in the pretest. .

A greater number of children with slightly higher. intellectual
ability may have given the low intelligence group of the con-
trol group an advantage in listening ability ovér the expet:

mental group's low intelligence group in the' pretest.

hsteninq RH‘IA X chxldxen cf high
‘are bettex‘ 1istenars than” children o

lcw xntellectual ability. The tssults of this study. seem to

squest also that childxen OE low intellectual ability who

'pamicipace in dndiskeciiShal listening- skills program

make superior gair\s in lxstenxng-to ‘chiidren of ‘iow intel-
lectual ahllity who do not” pattlcipate in an instructional
nstemng e proqram. . ‘) ) 2 .
Acuul‘dlnq to the results of thls mvestiqatx.un, however,
it is inconclusive as. to whether children of higher intelli~:
gence ' wlic paxuupate in nn/instxuctianal listening skill's
progran; make superlor gains’to. children of ‘high intelligence
who' dd not participate in an instructianal listening skills

prograi

It is ‘inconclusive, too, as to whether the results
obtained in' listening. £6f the two loy ability groups are as

closely related to guc}\eocﬁér as, they ‘might be were ‘each

child from:each'group matched on inteliigence. Further

o
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investigation is 'necessary, with the students of.the experi-

mental ‘group satched: on intelligence with the students of

the control group beinre “a‘more accurate coriclusion can béy

reached fﬁthese two aspects of the, study. oy
.‘ Tk

~ v THE__LISTENING PROGRAM |

. o This Sectxon ef the study examines the areas of great-

= est difficulty expenencea by the children who pnrtxcxpataﬂ

in the instructional hstemng skills! program.’ It also-
examines the attitudss of the cnudren ‘toward the listening

program. s T i

2 To dete:mme the areas of greatest diff;culty axperi— ¢
enced by the children who par\:icipated in the instructiqnal

1isten1ng skills pregram, the result for each 11sten1nq skill’

% . was’calculated and recorded in percentage form: The results

} -, indicated that the children experienced their greatest aif=

‘Fficulty with the Egllowinq listening skills:

1: The children’experienced difficulty in
_-selécting main ideas from details in certain_

sections of the lessons. The overall success

for the skill was 68%. [ -

' - 2. Difficulty was also experienced in selicting
= key facts to make a summary of the story,
4 The’' overall success for this skill was.67.25%."

3. Certdin aspects:of the lessons on cause and
¥ . effect were difficult for- the children. -, That
.is, they found it difficult to arrange

sentences in their proper sequence of cause. .
‘and effect to form a chain of eventd.  The k
overall success. for this gkill was 74.08%, k L4

4. The children*found creative listening diffi-
cult. . The success level for this skill was
65.6%. - g, :
o i




o 0
‘5. The children found it'difficult to make
inferences. . The overall success level for
B this skill was 67.72%. (See Appendix II)
The attxtude of the children towards the 115tening

program was' posinye. Throughout the entirél program there .

were no behaviour problems of any significAnce. On;the day *

of the final listening instruction session thé questions,
"Did you enjoy the listening progzam?" and "Do you think you
should have anuther»listenxng program s00n?" weze distzlbuted

to che children. :l‘h! responaes to these qnestions were

mamly posit ve.. ‘Out of the 34 student:s present, 32 claimed
to 'have enjoyed the lessons and weie"In iavoux‘of having
|
i+ more lessons- ofa sinilar nature. aoo‘n.

At the end of the instructional program a discussion

discuss and then form responsés-to.the. following queéstions:
“What do you consider to be good reasons for listening?" and
"What do you consider to -be good manpers for 1listening?"™ The

children-verd divided into small. grotp

and a leader for

/—eavl’r\group was chosen. Th‘e':esulc? of their discussions

relative to the first quest:wn were collected by the writer.
The substance of the children's responses is ag follows:
* 1. We should listen to follow directions in all '
- academic classes, in music and in physical
- edgcation. * P e
2. We 'should listen carefully to messages given
over the publi¢ address system. by the princi-
‘pal, and also to teachers who 'do inter-grade
instruction, such as the physical education
" ‘teacher and the music teacher.

session was held. In this session the .children were asked to’

A




3.

4.

The ‘children's responses to the seGond question were
more descriptive. They were as follows:

L

Y

We should listen’ cazefully to| the classromlr
\teacher when she is explajning léssons,
g:.v;.nq assignmerits, and esgec ally*wgen she
is glv;ng dictation sentence

We should 1).sten catefully wh%n other””
children are reading orally tq the class.
That is, we:should listen when other
childden are doing choral actiVities,
‘presenting a short-play, readipq their
creative stoxies, or readlng | story from

the basal

We ‘should listen to class, discyssions to
find .out how. other childzen fo! cpinions
and draw conclusiona. ¥ = -~

r. o

We:should listen carefully when|we are in
school assembly. :

over the telephone.

We should 1isten carefully to t]ke nessages:

We “should ‘1 sten to the nqﬂs carefully to £ina
out about:important happehings, o find out,
what ‘the Weathér will be.like £G¥ -going to -
'school the next day, and .to enjoy favourite
programs on . television and radiol ./ s e

sit comfortably and be pleasant.

Avoid making "clicking" noises wih your
pencil or ruler.

Do not "shuf€lé paper® and ‘hake "L:acklinq 7

.hoises” with plastic bags.

Keep your chair and your feet ‘from making
noises. s

|
Avoid talking. to other'children and "mutte;:i.ng"‘

to_yourself. =
PR

Look at the person who i spaahng.

i

Avoid having to ask the speaker to repeat’ *. .
the message too often. . Listen carefully the
first' time. : o E




8! Do not interrupt -the speakér,.but wait until
| the speaker says; "Now boys and girls, are,
| fhere any - ‘qusstions?”
|

Summar; . .
;ten'the’tesults for each listening skill were.calcu-

lated fit was found t)lat the !u.ld:en exper:enced their |

“great st dlfficulty in selecti 9. main ideds from details,
selecting key facts to make a ary, artanqan sentences

“in their proper sequence of cause and. effect, listening

creaexvely Jand; listening, o make :inferences. SN

!’ The/listening attitudes of \‘:he children ¥ were posl.cive .
. thzgughotit. the listening progran. Theiz responses to-the
cwe questx.ons asked seeni to mdmate that they have an-aware-
-ness that llstenan is J.mpoxtant to success both' in the L

s'sronm and outside the ¢lassréom. The use of dlacussxon

groups nlso berved, as d worthwhile technigue to help the
Jehilaren exprasa lens ‘formally their insights and feelings '
‘/ towards the 1ist=ninq proqzam qenerally‘ The ch;mren s
enthusiasm ai saLAiLRe throustint the LLstenlng pograi R
and the cmmzen were metivated to participate in another

liatening skxlls devalcpment proqr&m when it i‘s offered.
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CHAPTER V-

SUMMARY AND IMPLICATIONS OF  THE STUDY
E . = - i
¢ . INTRODUCTION @ .

This chapter contains a summary of the study's purpose,

, Ehe methodology and - pzoceduxs used for the study, and the

x:esults of the study as d:.selosed by an ana].ysis of" each

component in The studf" The rétults are evaluated and their

).mp].ications for the feséimg of listening, and fc: further

résearch are presem:ed. .

\ Thé Purpose and Procedure -of the Study i
The ptirpose. This  study exanined’ both the formtive:

and ‘simmative, effect of &' plinned listening, skills progan

upon a group of qrade fwe childxzn .m st. Mark s mementary,

Schéol,. Shearstom. It examined: (1) the effoct of an:
. Thsiotianl Listening sKills*program spoi the Listening: .
" achievement of children; (2) the relaticnship between 1is- -

tening’ and reading skills of children, afd (3)‘the relation-
" ship between Listening and, intelligence, of children. :

J : ; "

and The instructignal ©

program used in this study was the Science Research Associ-

. ates Listening skills B T

program consisted of ‘10 Listening ukills, taught in 22

instructional sessions,’ Th fouowmg aré the specm«:

iate Level, IIb, 'The

j
i
|




. skills which wer taught in- the program: (1) A\ﬂi(:ory dis-

‘crimination,(2) Eouawing cnrel:l:iom L 13) tonoung‘

sequence, (4)".@etetting main 1ﬂeau and amu-, (53" ‘mote—

“taking, (6) numniung. (1) recognhlng cause ami ef(ect, E

. {8) creative liatenlng, (9) hting‘uilhing betveen :m and

§ opi'nion, and, £10) ukinq \mtennce-.

T .The writer impl ‘ted the ’_’ '1-!*
v (3 5

skills p‘:og:an 1n a.c¢lass oi e qnde Five chl!dren dnring

thé monthu af Feh:\mry, Hn ch, and Apri,].. nefo e comnencinq

T.he prog:nm waa 4Mn1

d:ep.
The sess

cussion was' held-grece‘dlnqv éach. Lesson’ during

: e g L) Pl A :
_ - childrén were told the purpose of . the lessof. Miother briet
discussich.vas held at the ‘end of the lesson. “In um ais-

cussian the writer endhavouxe\i to nc-x*mtn t.he children's -

nd ‘to motivate: ehu'fcr #he "X

_next sessiop's- lesson. sach leaaan s pnsented t.h:unqh

o taped ix‘.nnc‘nonl At me end‘ r.n- program a x\lmmaty Ses-

sion vas beld i:n which Lhe chud:eu dilcuned pnrposn for
ustening. lunnen involved‘ in listaninq, and also r.heir ;

person-l feelingl towaxdu tl!e mtal ustanl.nq prpqram




camponents of the pretest andthe various ca-ponents -of ‘the
- posttest BWe t-spatistic vas Gsed. -Correlations hetween

1 ts and reading. e ‘were ca1cu1ued

hy qsan the Felrson producf—mg:ené \:orralution, and f_he

results were tested by using’ ‘the t-stutistkz. %

; -
i3 cant' at thm .(15 lwgl oE confidence fax thg

‘for total’ Ligteung nnd tntal zeadinq, vere nxg‘nif cant at’
th’/(OS level of- conﬂdeﬂce. ne con’e!,at:ion between luten—

u.g, prefehsi aad réading insion was poutxve.

level of confxde.nce. -

but hot 'a:.g'n.lﬂcant, at thu o
Forthe control J

‘. .
X g , “the po.-te,ut qain! o:rer the pre-
test were sig'ni!_ic-nt at. the 0.5 18val of conndence T

'l'ne gai/ns in’ gude eq\uvalenks 3

olupbnentp.

& .xfour-of'e.ha 'si

hsnéion, d“'ﬁ. 'l'ha xuultrfox the othe: twa cempnnem:s ware‘

as fallws. thd

"o 0.1 fék




/' . - - . ) e 5 K : &
grade for tothl reading. Neither of these résults wis sig-,
-nifjcant at the 0.5 level Of ‘confidence: ' [The cérrelation. .-

between listenj‘.’ng vocabulady and reading vocabulaxy,'aﬁd the
cokxelut;mn bef;lweer{ total l{st_em.ng and total readxng were

“
each sigm.f/xcant at| the .05 1‘§ve1« of confmence. The cor-

zé lation be'iwgen nstening ccmpxe" n ion and reading: com-

prehen&iﬁn as' pcsxtxve, but not s).qruf).cant. at ‘the .05

level of conhdence. . 2

‘

.cant ga1ns at the .05 Ievel of confldence for: the six cmnpo—
.ynients of the study nve: the 9—week penod._ Dunng the same
penod, the contn(l group made sigm.fu:anc gams at the 05 :
leveliof confiaence in four of'the six components of the

Howevel, in all compgpients of t:he mvesngacion, "

“study.

B except llstérung vocabulary, | the expet1mental group made.

‘gains that- were ‘Superior to jthe gains made by, the control

group..  In grade equivalents, these gains were' uate’ninq

; total

comprehension, 0.

a'nd total reading, 0. 6 (see
! (

The experimental qroup,

9:3;. teading compre ension

f Table XIII).

“ing-n mean’ grade-equivalent score &f 6.0 in the pretest and

6.54n the posttedt, - The listening mean grade ‘equivalents

- for the ‘control gtoup, nose mteluqsnce quotients- were 100

and over, were 5.9 in the. preteat and 6.8 in 'the posttest.

The experimental gzoup, whuse 1ntelliqe 1ce quotients were

e

b 18" summarize then, ene experimentad .grotp made signifi~

istening, 0.2; ;eaamg vccabulazyp

whose’ mteuigenc quouents were, 100 ana’ Dven had a “listen:




comp.n-on Between the Mean Gr dd. xquvnear. Gain. of -
_the xxpep{.m-ne-l Grotp. aqﬂ the, Control Groum'’ ;.




Qated, herafdre, that cmmxen af

x .cace utheif en‘joyment of the ;ﬂzegram, andaleg meu‘ S8R,

PR eadineas to patticipate again wnen,.and if, ‘another’ Listen-




1) 1lstening skills énoula be taught, and- (Q) further
research is required.. . . »n
~

‘listening was evident

in’ the cmldren s responses to the discussion quescmns, in
the results computed for the hstenmg skuls. and aysa in
the Aeqzee of success ‘attained hy children of Lower ntel-

lectual ab111ty. # | 3 "

2 Listening instzuctlon requires a planned progran in

order to, achleve its qDaISA Inditect instruction improves v

.ence dizect 1nstruction in dlistening.is required. eld

-purpose camponent'cf the lan-

3. Listening is a mult

quaqe arts 1n the. sense thqt children are expected to llsten
‘3 for a vanety of purposes, and to various types of material.

A vanety of purposea and types of material should be

Ding.
. %
4. children should be made aware of ‘the ‘purpose for
thch they are to usten. This motivates r_hem to 1isten for |

relevant iniox‘mation tc cbmplete the task. Both motxvatxon

for 1istening and, reinforcement follomng the 11. tening

[/
ustemnq, hut to. qaln the maxmum frém the listening expsn—v

mcluasa, therefoze, 1n the progranm of iRk EuCETG us:en-




did the children whose intelligence scores wexe 100 and

Chid 4 the: inte of listening

% ST 116

5. The reBults of this investigation exposed the areas /
of ‘the listening program where the children experienced diffi-
culty in listening: . For example, selecting main ideas-from
details, making & swimary, finding causé and effect, Dpeing.
creative,’ a;x:d etermining inferences, vga}e aspects of the
program in which the childrén found difficulty. These are
areas, therefore, where amplé opportunity should be provided
to adeguately develop Iistening skills. "

v 6. This study revealed that children whey partxcxpated

in the i 1 listéni having intelligence

scores below 100's;hfwed greatér listening improvement than
' d |

above. Listening instruction, then, is a sczenqth to ‘be
dtilized to instruct the slower Tearnar.

7. The results of this investigation also indicated
that' children|who. participated in a planned program of
ustemng instruction also improved their readlnq ability
more than those children in the control gxoup who did not

‘participate in an instructional listening skills program.

and reading. and i‘.he{value that listening instruction has for
the. inprovenent of reading.

o 8: Lxsteni g 1essnns should be l.ntroduced early-in the

school yeat to’ provide. opportunity. for emedial and follow-up

work :

. W Ve
9. At'all grade levels teachers shofild utilize appro-.

_priate listening ‘materials, provide challenging activities,
; . Nk g 7




*117
and instruct in a manner that will be both meanlanul and

rewarding to the chil.d. i 2

Implications ‘for Further Research -

The results of this study revealed that further résearch

is reqfired betore it can be determined whether there is a
significant relationship betwden iisténing comprehension and
reading comprehen51on. The findings of this study were
inconclusxve for thESE components.

2. According to the results of this study, more

rebearch is also rgquired ‘before an adequate.assessment of

the effect of Girect instxuctxcn n a program of listening
“skills can be detem;ﬁd\iotihldren of‘liqher ability. he

resuits for this study were anuncr\m-ule
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‘A LISTENING PRDGRAM * : ¥

i :
Al mstenm smus Program, Level ITb, Lesson 1,
: iud"i‘e—qfory {-'c'_nm“ina“flxao_‘n. S S S

g Dixected Llstenlnq o, L

1 Intwdnce the tape accordmg to the mstructwns 6
gweh in the tea,phez s guide

(a) The’ éhildren WAL Tigten to tjle “tape and will
then demenatrate their ability.to discriminate
etwéeh the begmn;ng sau,nds of ‘words by'- i

1).p,7.acmg a check -mark r;esme number- one on |
N t)ieir paper’ each time 3 word!, commences
#

2). placing a check ark: Bagide’ number two '
“theixpapey eachtime .2 word: begins with
the consonantib in 2, riddle. =

3 \

sty (3) weiting a cheek mark beside ‘number thxee
" 5 on their: paper dach time a word tommences .

< with r.ne consonant! 1 m the endxng para—
grapn, of @ story.

3 : (4), writing’ yes ok 'no’ besidd nuilbers dme-
'through teii to indicate ﬁhethex’ or mot -
pdirs of words begin with' the same con-
sonant sound. ' For example - 1lily, Like;

, little; hurry.” | . ;g

(b) After’ listening ‘t8 nstructloﬂs frum the tape.

‘. to getermine the number of ‘syllables and
tones in 'words by <

Lz) writing the number of syllahles and tones
they hear in a haiku poem.

to'their written xuuponses to the evaluatxun items
on the tapel

J consone;nt p in. a tongue twigtexv. 5

the -children will demonstrate their ability . |




|
i
1
I

4. of Correct :
(a). 91% ‘ :
(o) i928” _
Listening Skllls Prcgram, Level IIb, Lesson 2 .
ollowxng Directions) 3 .

1. Int‘ruduce ‘the tape accoxdxng to the* 1nstructions
given in-theteacher! s guide.

" 2. Behavioural Objectives:: g

i

v

. (a) After:itwénty minufes i
practice in' following Birsecions ire énilarex
will:listen to a general description.of an
F102-Dart Airplane and will then demonstrate
théi¥ ability to £6llow. directions by-

makmg a mental picture of the plane.

@) making a“sketch of ‘the F102 Dart Auplane.
|
(b) After listenifg to'a general descrigtlon of
an F102 Dart:-Airplane, the children will.
, demonstraté their ability to follow directions
:by placing a- check mark beside the evaluation
l.teln that

ar 1dent1fies ‘the plane's delta wings.
(2) {aentifies the plane’s nose Spear.
" (3) identifies the plare's vertical stabilizer.

oy asted Lidtaning & sppeopiiaterzuzen Lo be
£olloved while hiking, the children will
exhibit their ability to follow these direc-
+ tiops by’ answerxng/yes or ;no :o the following -
* quebtions: /

-.(1)‘ Iféou become 1ast should you stay’ calm?

#(2), Should you; stop and look about you for.
fanuliar landmrks

e (3) should yon kee quiet if you axe lost in .
TR e a forest? 2

i ..
(4) Can.txaes or tocks g:.ve some p:ntection‘ *
A . from® cold or’ rain? 1

(5) Should a: pe‘:aan ‘who xs lost \be very quiet?




AU
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16) when you are .about) to go hiking, is it
important to tell a responsible person
+ “where yéu are going and when you expect
to return?

(d) The children will listen to the story !

. entitled "Lost" and will thendemonstrate
their ability.to listen to follow directions
‘by relating the appropriate rules for hiking
to'the events of the story by answering yes
'or no to the following questions:

(1) shohld the boy walk about and Look for

his father?
(2) ‘Does’ the boy need to lpck for protection? ‘\
(3) Should the hoy shout for hélp?

3. Evaluation Items:

-,

The children’'s responses will be ‘evaluated accord-
ing to their ability to sketch.with a pencil the
. mental picture they have made of the F102 Dart
Airplane; their ability to correctly idengify the
various parts of the plane as identified by the
behavioural objectives; and by their ability to
correctly answer the questions indicated by the

behavioural objectives. ) )
. 4.'Percentdgelof Correct Rest i

(a) 68% . 2 i

(b) 68% : .

-

(c) 90% e K
& iy 3 - )
L @) 90s

C. Listening Skills Program, Level IIb, Lesson 3, -
Seguence.

iy Present the tape accordinq to the inst:uctians
q].ven in the teacher's guide.

‘Behavioural objectives: ’ s

(a) After: ten minutes instruction inm llstenxng
_for signal words and time sequence words- the
children will demonstrate their ability to
i follow the sequence of -events in a collection
i : ) : B




' (b) After listening to. Aesop's fanle about a horse |

. (2) He was £ifst n‘ hunter, trapper, and
- . trader. i d

of brief stories entitled "Horse Tales" by'
writing yes or no beside a series of words
‘to indicate whether or not they are all

signal or time sequence words. |-

(1) first, last, next ° |
(2) one day, tomorrow, mext week
(3) Eoon, (ast, nevex

,+ (4) then, now, fmany N - i

(5) last night, in the mornihg, quickly i
and-a lion, the children will dpswer three I
multiple choice questions to indiZate the |
sequence .in which.events happened in the story‘
by oircling.the letter (a) or (b) indicating .

- the correct ‘resppnse.- :

(1) Whatshappeded Eirst?

(a) A handséme horse came trotting by.

. (b). The horse went to see the lion.
E ', e aF %

(2) What. happened”£irst? g o -
(a) The lion just couldn't qet his mxnd !
off “that horse. |

"(b) The horse ‘went to’ see the .lion.

(3) What“happened first?

(a) ffe lion heard a ‘whinny of laughter.

()

(c) After listémyng/to the introduction to the
story entitled ['Mountain Man®; the children
will show: their ability to recognize andstate
in ‘time.order the following fiyve natural|
seguence of events in Jim Bridger's, 11291

e horse kicked with his up-raised ‘hoof.

(1) He was’fwzn in 1a04. L i

B

(3) He'néxt made many -important discoveries
‘. to-the North Western United States.




)

(4) He then served as a scout, guide, and
. “surveyor in government circles.

(5) Pl.nallyy he went to Missouri where he
died in 1881.

(d) “After listening to the main part of the story
entitléd "Molntain Man".the childreén will
demonstrate their ‘ability to recognize addi-
tional and flashback dates and integrate .
them in their correct order of sequence in
the story by listening to and 3

(1) listing four dates on the left sme of
their paper..

(2) matching the four events given orally

- with its correct date on their paper by
writing the correct number of the
sentence beside the correct date.

1804 He'was born-in Virginia.. -- |

1822 He became the youngest member of
7 a.fur company's expedition.

1868 He retired from governmeit-service.

1881 ' Jinm Bridger died in Missouri.

3. Evaluation Items: . . J .

The children's responses will be evaluated accord='

.ing to their ability ‘to correctly identify signal
words, to cofrectly follow'a sequente of.events)
and their ability to recognize and integrate

flashback dates in their proper order in the story..

4. tage of Corrett 1 :
¥ -
“(a) 828 J .
(5) 958" S : .
(c) 928 .
(ay 72%

Listening. Skills Program, . Level IIb Lesson 4,

Main Ide: and Details.

1. Present the tape accordinq to, the instruct
given in the teacher's quide.’ %




2. Behavioural Objectives:

(a) Following ten minutes instruction and practice
in identifying topics, and after listening to
five news items on "TV Report" the children
‘will show t%akr ability to detect the top.lc of
these reporfs by selecting either (a), '(b),
or (c). of the muitiple choice item that .

(1) identifies the topic of\ the first news
item. N

(2) identifies- the topic of the second news
¢ item 2

(3) identifies, the topic of the third news
. item N .

(4) identifies the topic of the fourth news

(8)_ identifies the topic of the £ifth new /
“iitem.

3 2
i

(b) Aftér listening to fiveinews items-of a "TV -

" Report", ' the children .will demonstrate their
ability to detect hain ideas'by selecting
either (a), (5), or (c).of the multiple choice

c evaluatxon items that/

(1) identify th& main idea of thé first news
'tem. ~

(2) Jdentlfy the: ll\a),n idea of the second news"
em i do

(3) idem:lfy tha mam'idea of the third news

(4) identify the'main idea of the fourth news

(5) ment;fy,:he main ideé of the fm-.h néws
item.. d

(c) The children will 1:Lster\ +6 -the stary ‘entitled
““Canadian Artist"'and will then exhibit their
ability to select main ideas by wnr.mg “main
idea” beside the y

(1) ‘evaluation .items tl'g&t support - the main
idea’ for the first purt of the story.

(2) evaluatim items that support the main
idea for the second part of the story:




~—— “ability to listen to make mental notes of the ,

“(F) After listening to the selection about two

s ’ 5 .. . 133

(@) After listening to the story "Canadian Artist",
the children will demonstrate their ability to
select supporting details by placing the letter
"a" besi
)

(1) the evaluation items that support the main
dea of the first part of the story.

‘(2) the evaluation items that support the main
idea for the second part of the story.

(e) After listening to a selection about twe
Indian totem poles, the children will show
their ability to cheose the main idea of

< the u].acnon by

(1) making a mental picture of the two totem
poles

(2) sketching the two mce{\ polea.

5. P ’E
totem poles, the children will exhibit theix‘ * 3 (=1
danill of the Indian tutem ‘poles by -

(1) dravinq a creature sn:tinq up(iqht ut the
tom of each. tqtempo!

(2) giving the creature gleaning white teeth
“(3) giving each creature a long snout. ¢ " 53
(4) giving the creatuze two round white ;ye;' 4

(5) drawing a yellow ‘beaked bird on sach
creature's head.

Evaluation It

The children's responses will be evaluated acc:td-
ing to their ability to listen and correctly

select the -topic and main idea .of the five news items;
their ability to listen to choose the main idea i
and ‘supporting details of both the first and second s
part of the ltory, and their ability to-listen, ,
visualize, and sketch a picture giving both the /
main idea’and !uppoztinq details of the atcxy.

of ' Cox’rect

(a) BB%, © - : ¢ T i N
L) . S N
(b) 79% '
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| (ci 628
| b . ~
[L «(d) 69% ¢ '\
P . (e) 67% .
{ . i
| L (£) 538 W . L
4

/
D. Listening Skills Program, Level TIIb, Lesson 5,
Note-Taking. o

1. Present the tape according to the instruction
given in the teacher's guide.
- \ °
g 2.Behavioural objectlves: " ELR
& i 1 \
(a) After-approximately ten minutes instruction\

. - and practice in mental note-taking, the \
children will listen to a list of items to
be purchased at the store and then prove ° .
their ability to listen to retain the message’
by .

% |, (1) writing the name of the‘scoxe vhere the
| g - items are to be purchased.

L (2)'writing the name of the three items tf; be
. purchgsed at the store.

& N (b) After listening to a se_amstress qivinq a. girl. ¥ i

“ \ a message. for her mother, ‘the children will” i
show their ability to make and retain the

H mental message by, telling

.

(1) who gave the girl the message.
(2) which three items the caller needed.
(3) why the caller needed ‘3 three items.

/ y (c) 'I'he children will listen to-a father giving

i . . is son a message to be passed on to. his

. - gtandfather and will then. indicate their
ability to listen to make mental notes by’
answering; the tuuomnq questions:

s 20 ; © (1) Who is going to tanrz - :

L ; I .(2) What is the boy to tell the -caller?

S (3) When are the boy's father and’ grandfather -
| . 2 to meet? N

; (4). Where are the father and grandfather to
. meet? . N g




(a)
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(5) Why are the father and grandfathér to meet?

After approximately ten minutes instruction and

. pfactice in listening, the children will prove
their ability to listen tb select key words
from a taped telephone message by answering
the following key questions with key words
from the message:

(1) who called? . '
(2) What did he call about?

(3) When did he call?

(4) Where?

(5) Why? 3 .

(e) The children will listen to a telephone con-
versation and then show -their understanding iof
the message by writing the following key ‘words:
(1) call,
(2) mr. cook

¥ (3) shop

(4) 5:30 p

(5) T.v. 2 -

(£) After listening to a teacher giving instruc-
tions for a homework assignment, the children
will ‘demonstrate their ability to listen o
make accuratg notes by writing

(1) the key numbers for thé reading assignment.

: (2) the key numbers for the questions-to be
\ answered. ’

3. Evaluat on_Item:

The children's résponses will'be evaluated by their
ability to listen to make accurate answers by
writing key words to answer key questions;-by
writing key words when thé key questions are

" omitted; and by making notes of key numbers.
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4. of Correct T 3

‘(a) 808 ~

(b).878°

¥

(c) 8l%

(a) 928 - 4

(e) 85%

(£) 908 ot M

F. Listening Skills Program, LEVel IIb, Lesson 6,

Summarizing:

1. Present the tdpé according to the instructions
given in the teacher's guide.

2. Behavioural Objectives: - ; ; i -

(a) After 11sten1‘q to approximately ten minutes
instruction in summarizing, and after listen-
. ing to, the story entitled "The Australfan
" - Dingo", the children will demonstrate their
: ability to select the following ey facts
‘from the story: - y y

(1) name of the doq.

*
, A2} where.the dog Uigpal « < -
(3) what he looks like. . i L3

(4) habits.

(b) The children will show ‘their ability to use
key facts to make a summary of the story -
entitied "The Australian Dingo" by writing
a summary that contains the facts of the .

/ following suimary:

' ‘The Australian Dingo is-about two feet
tall-and weighs about fifty pounds. His
B short' coat is tan or red with white marks. ™ "
“He has pointed ears and a bushy tail.
is a wild hunting dog. He is not a very
good ‘pet, but'is kept in zoos.

(c) ‘After the children listen to.the stary
entitled "The-Basenji" they will'prove 3
their ability to select important facts
“from the story by writing the following
key words




(£)

(9) good pet, hunter, worker

answers:

(2) 01a breed

(3) ‘small .

(4) foxflike head
(5) no .baxk

(6) short goat
(7) red; black, tan-vith white harkingh

(8) tail curls

‘The children will. exhibit their knowledge

of summarizing by using the facts Jf the
story entitled "The Basenji" to.. / =

(1) write a story.’

' (2) draw a picture.

After listening to parts I, II/and \III of a.
stoty about a trip into the:Jordanian Désert
entitled "A Journey", the children will show
their ‘ability to listen to se. ‘the. summary
ideas from the following mu],t e choice

1

/s

(1) (a). The bedouins cook in tents.

‘. i ;
(b) The bedouins have/a spemal truck.
(c) The bedouins cook and .care for, all:of

- us and move the/camp each day.

(2) (a) We went to sleep early. ‘
(b), We enjoyed a Oery pleasant fust
evening. | Ly g A
’ o
(c) We were serged a hot dinner.

After listening to/parts IV and V of the
story entitled "A/Journey" the students will
demonstrate their/ knowledge of selecting the
summary ideas of /the passage‘and writing
sentences’ that'give the infurmatwn of the
£ollowing summafy sentel

.




. () ‘ncxsey told sev’ezai ays to ride a
.y 8 . (4) Desert ralnetcrms come and go quxckly.

! : * (g) After llstenlng to part VI /£ the story

3 .- . % ‘engitled "A- Jougney" the. children w111 write
; s the following notes as.dictated by th
H . 0 . " storyteller: S v

15) Driving to the desert s ®

L, Ther Camp * \

§ The . First Night

| ) Riding the Camel, T A :
. . . : :
al L ou The Last Night' . L
. | ! h
(n) The children will prove their abilit

y to
listen to summarize by using the otes already

dictated in number five aDove to writ:

stmary of the entire story.

© 0 3. Evaluation Teems: B - C il ol

z & h : The students' responses. will -be|evaluated: accord-
ing'&o the number of key facts Lhey have selected |1
g ® 4 E and used in accurate summaries; laccording -to cL
. their ability to select accurate\ summary ideas By
P " from multiple choice answers; according to their -
] i - ability to comstruct their own simmary idea \
Lo sentences; according to their &bility to listen ' .
. * 1% to take notes; and according to their ability to £
ke a gummary of the entire stc:)(

of Correct ¥

“(a) 323
®)y 328 0T e ' s S

(c) 97%

i > () ‘3% i
: © g (o) wew. R

/ . (£) 618 g . E

; L grsas ST el : :
' p (h) 48% T Tt . &h s




G.

Listening Skills Progrim, Level I1Ib; Lesson.1,
4ause and Effect.

; 4
1. Introduce the tape recording to the instructions .
given in the teacher's gu er

N2, thavloural Ob]ectives.

(a) Aftez approximately ten minutes mseructmn
determining cause and effect, the children

- J:iu listen to a section of a story, about
"Fences in America.” .They will then indicate
their ability to listen to recognize cause
and.effect by listening to question number:
one and then placing the letters a, b,.
d.beside thestatements only~if they ccxrectly
answer question number . one .

B (i) Whak caused the eQrCLy settlers to bmld 3
ences? .

(). The need to- protect, crops. “causéd
§ the settlers’to build fences. |
() ‘The need for privacy, causéd the
settlers to build fences.

() The need to keep tame an).ma].s £rom
. running away| caused’ the fences to- he
built.

() Two reasfns £ :meing fences were
B told. in the. dtory.

of the story-about "Fences in America.” They
will then listen to the éollowxng statements

. to determine whéther -each 'statement is true or
false and place the letfer t beside the true
statements and the letge: £ beside the false
statements.

(2) In New. England £ éces were made from
rocks because rocks are plentiful and:
make strong fendes. P 2

(3) ‘Because’ rolk fénces,vere strong oné can
still see fences that were built befores”

» . George Washington became President.

»_.(4)‘ As men pushed wescward more rail fences
5 were used because there were not.enough
rocksy.and timber was plentiful.

(b) The children will llsten ;D “the second section *




J L nnmu from crashing thxough the. bush .

'.'(' D
. (5) Prairie farmers used hedges for fencing
because hedges were: pretty.

- (6) Thorny hgdges ‘were qéoa bécause their © . ?:
‘bes discouraged cows and-other

; fence and from eating

of the story about "Fences in America" the
+  children-will ahow thelr unﬂeracandinq o! the
pauage hy i

(e) M{ze: listening to the third and [fourth.section ( 3

N (1) drawinq 3 atal o show why the settlers
were called nesters. -

(8) anuuerinq yes er-"no" to the sudsn:.
Barbed wire affected the west in many ways. .

(d) The pupils will listen to the story entitled 7/
"Volcanoes and Earthquakes® and then show
their ability to select cause and effect
atements by listening to the following
; statements and pldcing "yes"-beside the num-
ber if the statement is correct and "no" ' L
beside the number if the statement 15 5
incorrectgy

- (1) same .people talléd the volcano a monste:
ecause it.was. mMng S0 large and so -

snghcemnq. .
(2) The lava moved slow).y because it was
% thick. 2 %
—_— i -
- (3) Because r{;e lawa from the volcano was A
thick and moved slowly le in .the %

village had' time to take their belong- = ', - .
_ings and escape. y

(e) The children wiu malyze the following state-
ments by listening to determine whetber they are
good, bad, -or neither and then writing one or
more. of t_heae terms beside each of the following
numbers:

(4), The volcan hed the people.

(5) ‘They had to leave their homes. g
e
(6) The village was bubied. __ ¥ !
. : T Y
: v '
2 .’ 7]
B
R




(f) The children will listen to the follmng
statements and will then write "yes" beside the
4f it is a’ cause and
+effect-and "no" beside the statBment if it is
not a statement of cause and effect. E

(7) Sometimes pressures cause the lava to
move closer‘to t%he earth's surface.

"(8) Thq rock layers above it cannot keep it
douy and some. of th¢ gas escapes. __

(g) The Shildren, will listen to detemlne ‘and then
_write "yes" if the statement tells an effect
' of the New Madrid‘Earthquake and "no" if it
does not tell an effect of the New Madrid

& Earthquake.

105 Trees.were shattéred in splinters. ’ .

¥ 110 The course.of the Hxssiasxppj. River
T

A was chanqed W

;as indicated by the behavioural objectives.

(by 838 - - ;o

1dre 's rssphnses w.tll be. evaluated accoxd-
to.their ability to listen to récognize cause
ect when they arestated in various ways ;

P £ _Correct Re A
T

) 67% B : .

(c) 8%

(@)7ss -

(E) 87‘

(f) 97\

(g1 708,

N

7(9) Joe Poti'was glad- the day had-gome to an’ .-




) . - instruction in cause/and éffect, and after

- section of the story entitled "Let it Be” and

¢ . P 2 "

H ‘Listening SKills Program, Level IIb Lessen B
".Cause and Effect.

1. Introduce the tape according to the instructions
given in the teacher's guide.

2. Behaviouzal Objecuves:-
. (a) After listening to ?ﬁmxmacely five minutes

. *+listening to the fifst section ofthe story -
. "Let it Be", the children will show their
¥ . abilityMo understand as they listen by
..+ placing "Yes" at the end of any. sentences
.. which include Hoth a gause and effect and
‘"no" at the end of any) sentencgs which do
‘ot include a'cause and effect.

(1) ‘The stage coach was late because the A “
. . driver, Yarnell, had an accident.

2) Yarnell ~could not cenhxnue the trqu N ¥
. . because he was hurt.

"(3) ‘Another driver was' needed 'hecau‘se'
Yarnell-could not continue the trip.*

|
i
+.(4) Henry Clay agreed to let Tim drive AN s i
* because Yarnell- said he could not L |
drive. ® i

i

i

(b) The children will llsten to the second '

will. then determine whether-or not each . .

& N . sentence is an effec¢t of the driver's
*“challenge to Tim' to race by placing "yes"
v 7 beside the number of ‘the sentences:that

\ are an effect of the driver's challenge
. * and ."no" beside the number of the sentences
1 » 3 that are not:an effect of the driver's
- challenge.

2 N *" (5) Tim wanted to race. -
; (6) Tim remembered that he was responsible
e for the safety, of his passengers, and
. ' ‘refused to rack. . 8
(7)The: driver was disgusted with Ti.
(8) Mr, Clay was pleased with Tim. ’




{
; )
(c)- The children will listen to the third section
£ the story, "Let itrBe", and will then
listen to write the following five sentences,
. ‘each under the other, beside number nine as
they are dictated by the storyteller.
(9) 'Thehorsés galloped out of control.
‘Tim and Hr. Clay were thrown in the mud.
The tree began to fall. '
- Lightning struck the tree.
A wheel hit a soft mud spot.
~

() After fhe childgzen have listened to and :
written the sentences as dictated by the story-
teller in pumbér nine, they will then indicate
itheir ability to listen to,arrange the
sentences in the proper sequence qf cause and

" effect to form'a chain of events by writing
the followi )

i (1) Because the liqhtninq struck the tree,
the tree began to fall. .

»(2) Because the tree fell, the horses
N galloped out of control.

(3) ‘Because the horses galloped out of con-
\ trol, a yheel hit~a soft_spot.

(4% Because a’wheel hit a soft spm-. Tim -
* ' andMr. Clay were thrown into’the mud.

< (e) After listening.to the first section of a '

story entitled "Big City" the studentswill
listen to the following selected sentences
from the story and then demonstrate their
ability to distinguish between sentences that - .
. have a cause and effect by putting.'yes" beside
its number, and by putting "no" beside the . *
.number ‘of each sentence that has omitted
either the cause or the effect.

(1) The city planner helps. the . city grow in’
n drderly and'ideal way

(2) We are now aware of the'groélems"tﬁat
sometimes arise from unplanned growth.

'(3). Each city is different.




(4) A city's geography or history gives it a
- particular . character.

(£) After listening to the second section of the
.story entitled "Big City", the children will
indicate their ability to listen to follow .
instructions to determine the cause and effect

‘- of abusiness deal by

(5) drawing a rectangle twice as long as it

is wide, by marking 400 beside its length
« and 200 beside its width, and by dividing

the property into two-apartment lots 2007%

200 feet. They will then determine and

write the amount the farmer will make if’

‘he sells the property at $18,000.00 per

lot.

(6) writing .the folluwlng as dictated’ hy the
. storyteller:

16 lots '$4,000.00 eqch "85 x5 feet edch
Street .§20,000.00, . .30 feet wide'

! ' Draw rer;l:angles representing16. lots o
B on each side of the street.

(7) (a) How much can the Earmer make’if he\
sells to the man who wants ta build™ .
apartrients?

v (b) How much can the farmer make if he
sells it to the man who wants to
build houses?

L4 " (c) Will the farmer decide to sell to
the apartment builder or the house

builde i N
3. Evaluation Items: - B s o B

The children's responses will be evaluated accord-
ing to their ability to. listen to distinguish

* between sentences that show cause and effect ‘and
those sentences. that omit either the cause or the
effect; to indicate their ability to listen foxv
several effects from ‘one cause; to listen to il
arrange sentences in their accurate order of cause
and effect®to form a‘chain of events; and through
a series of given facts]and instructions to
arrive at the appropriate cause and effect.




a. of Correct :
T (@) sow Tt e g
(b) 83% ’ :
(c) 58% -
(a) 29%
: (e) 728 ) : s
) m; .

I. Listening Skills ongram, Level IIb, Leésson 9,

Creative Listening.. 2 %

Bl Introduces the tape according to the instxuctlcns
givén in the teacher's guide. K

2. Behavioural Objectives:

(a) After ten minutes instruction:in listening to
think, to visualize, and to feel mood, the
childrén will listen to a poem entitled "Some
Day I'm Going to Follow the Wind".and then

% v show their ability to listen creatively by
sketching a picture of one place they have
visualized in the poem -and to which tlirough
imagination they have followed the wind.

listen, think, visualize, and feel the mood.

. of the poém entitled "Train Ride": by.sketch:
ing one Scene they have visualized while
listening to the poem.

(c). After ten minutes instruction time ‘in
.listening to selections from the tape
entitled "Silly, Sad, or Spooky", the

- children will exhibit their ability to

e listen' to the music, ‘tones, and words of - .
a selection to sense its mood. They will
then write "yes" beside the words that
describe «the mood and "no" beside the words
thdt do-not-describe its mood. - S L]

(1) sad, sorrowful, soulful

(2) exdited, happy’

“(3) spooky, sispenseful . .

_(b) The childten will shcw theix ability to . .




Rt

(d) The children will listen to a’ poem
sea and then demonstrate. their abili

listen to words, tones, an® music to determind

49

mood of the poem by putting "yes" beside

the .words that describe the mood of the poem
and "no" beside the words which do not describe
the poem.

RO

silly, funny, jolly

(5) dreamy;, quiet, thoughtful 3

(6) exciting, dangerous, suspenseful

@ (e) After listening to the music, words, and tone
of a passage, the children will show they/:

understand the mood of the passage by writing

. three words. which accurately describe u:./

. f L .

3. Evaluatinn Item

“The children's responses to t:he behavioural objec—
tives will be evaluated according'to. their ability
to listen to express ‘the mood of poetry by drawing‘
pictures; and to listen to sense the mood ‘of
selected A, proee and poetry through choice of words.

4l p of correct Resy :
) 638 i '
6y - o
() 648 ‘ ’
+ (d) 68% o
. (e) 72%

Listening Skills Program, Lew i, Lésson 10,

act_and Opinion.

1. Introduce the tape according to, the instxuctions g
given in‘the teacher's guide.

- -

2. Behavioural Objectives: :

minutes, instrudtion in distinguishing between
fact and opinion, the children will listen to
the story entitled "The Twister,"
then show they

(&) After ustenxni‘éc approxinately eight/

They. will
\Ydexstand the diffe:enca o 4




(b)

© (8) Mrs..Gray said tha: she. guessed that the

I 147

between fact and opinion by listening to the,

-following sentences and writing F-beside the

number of ‘the that are
of fact, and O beside the humber ‘of the
sentences that are not a statement of fact.

(1) The Gray's three—bedroom house at 1732 ..
Thornton Road was the only house on the
block lashed by the-storm.

(2) 'Mrs. Gray said that She thought this was
‘the strongest wind she had ever' seen.

(3) Mrs. Powell had seen the funnel hit the
house.

(4) “Your roof is in my Eront yard.

(5) She saw the ceiling had collapsed onto
the top bunk.

(6) Matthew arrived to say that he
their roof was down the stre
Powell's yard.,

(7). only, my. brother sould sleep ‘through a
s twister with the cellinq falling in‘on,*
top of. him. .

family's pet dog and cat had. been blown
away.

After listening to a news report the children:
will show their ability to listen to judge the -
facts and opinions presented to detefmine
whether there was really a tornado by writing
a paragraph recallxng statements of fact and’_
opinion.

The students will listen to.a story entitled

"The Greatest Show" and then - show. their

ability to listen to select fact from opinion: '
by ‘putting an A beside .the number of the v
sentenge if it is a'fact and putting B

besid€.the. sentence if it is an opinion.

ar () Hyperbole means extreme exaggeratton.

( ) A statement of fact, - %

(2) () Circus bill writers use.hyperbole.

() circus

11 writers exp‘:essved*honest
opinion: G i




(3) Evetyone seemed to .
( ) enjoy the exaggerated advertising.
) dislike the®exaggerated advertising.

(a

The children will listen to the story entitled
"The Greatest Show" to determine how the circus
has changed and to understand what life is like
now for circus performers: They will show
their ability to listen for fact and opinion
and then place an F beside statements of fact
and an 0 beside statements of opinion.

(4) In the'late nindteenth and edrly twentieth

. centuries.circuses travelled over the
country by train.
(5) Circuses have éhangea during this century.
g ST i
3 L (6) cirdus, advertisinq of the early twentleth
¥, . century was'dishonest and, therefore,

bad. . -

' (7) The public usually reauzed that circus
o2 bill writers used hyperbolel’
(8) A circus is greac entertainment. i

(9) Life for aicircus entertainer is dxff1—
cult.

(10) Children with the circus have a lot of 5
fun. § .

(11) People f£rom many countries make up the
circus commu‘ni;y.

3. Evaluation Itel
The. children's responses will be_.evaluated accord-
ing to their ability to uccurately select atate-
ments of fact from statement of opinion.

4, Percantage of Correct Re pogse

RN ] ey
< (b) 643
_(c) 75%

& s
(d) 68% -
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K. Listening Skills Program, Level IIb, Lesson 11;

Introduce the tape according to the instructions
given in the teacher's guide.

2. Behavioural Objectives: -

(a) After listening to approximately fifteen
. minutes instruction in making inferences
about sounds, settings, times, and seasons,
the children will then listen to a passage
about seasons. to determine and indicate -
their ability to choose the correct answer
- from the following multiple choice question,

(1) (a) Winter

(b) ‘spring
(c) Summer R
(a) Fall .
(5) Aftepgtistening to an appropriate selection,

the children will show their.ability to choose
the correct setting by selecting the accuzabe
multiple choice’answer. ;
(2)7(a) a desert
(b). a dock = . ..
(c) an airport
(c) The children will listen to a paragraph. ..
‘describing Jamaica;,,and will then show their
ab}.hty to infer whether Jamaica-is
(3) (a)-a continent
(b) a city 3 s
\ .. (@) an island !

(d) The children will listen to a selection about
4 a sofa, and'will then show their abiliy to

v

-

listen between words ‘to select.the correct % g

word to describe it by choosing one of the
Eollowinq multiple choice words.

{4) (a) hata

" (b) green




(c) soft

(d) different

(e) A pardgraph that describes China will be 'read, *
b

ut the word® "China" will be left out. The
children will prove their ability to infer the
country described by accurately selecting, from
the following cquntries:

\
(5) (a) Germany

(b) China
(c) Australia e
(d) -Egypt

The children will listen.to a passagé des¢rib-
ing parts of the Middlé East and Afr: They
will then show their ability to sel&Et \the
mode of transportation being used by-selecting
the appropriate multiple choice answer £rom
the fcllow:.ng four Chqlceh'

(6) "(a). a schooner

(b). an elephant

(c)a jeep

(d) a camel . "
After listening to'a paragraph descnbmg the
type of ‘clothes being worn, the pupils will
then make: an inference about’the type of
weather bexng expen.enced by selecting either

(7) " (a) hot

(b)' raining :
Fhe pupils-will listen to the exclamations:
"Help! Get Him! ‘Catch Him!" They will then
réspond by writing an appropriate inference
about what is happening. Some ef the pos- -
sibilities are:’
(a)' (a), someone is’'chasing a .robber,

B) cni'idxeﬂ are playing a’gane.

(c) The toddler is qoing to fall over
the stairs.




(i) After Jmnmg to the statement\w
scolded his ‘dog the children will respand
by writmg an appropriate inference about. wh:
Willie/scolded his dog. &Some possibilities
are:-

Ml (a) The dog drank the cat's milk.
(b) The dog hid Willie's slipper.

(¢) The dog barked loudly when the
guests' arrived., .

(3) The children will listen to & puaqzaph
describing the arrival of the Stanton Stage
Coach, and will then infer why its driver,
Ward Yarnell, fell from the coach:. They will,
do so by writing an apprepriate-response.
Some possibilities dre: v ° :

"(10) {a) Ward Yarnell had been shot.
(b) Ward Yarnell was'sick. . "; = ™
.(g) Ward.Yarnell had lost his balance.

(k) 'The childrén will listen ‘to approxipately ten
‘. 'minutes instruction in-making .inferences.They
“'will then- listen to the story entitled "The *

. Dupe" and-then demonstrate their‘ability to
| make inferences about people, places, things,
| action, and time by w:iting sccurste respenses

to the :following:

(1) Write one word you think describes ola
Craig. ;

(2) Write what you think* old Craxg i1l infer .

. about the man.
(3) What,aia old Craig, infer about the man?

(4) Whﬁt did old Craig decide
to the man?

s he 1istened

(5) How db_you think 0ld, Craig, felt “about his _
© scheme? 3}

{6) What'did the man, infer about old Cx'aiq s
plan? p

(7) what do you ‘hink happens next in the
stu:y?

b




”

3.

Evaluation Items: s i : -.,

" The students' responses to the behavioural objec-

4.

tives will be evaluated according to their ability
to listen to make appropriate inferences about
sounds, settings, times, seasons, peap;l.-, places,
things, and actions.

of Correct

(a) 548 2, "5 . 5

_ (b) 69%° T LY A N

(k) 608 B .

(c) 728
(d) s4s

le) 46y T g

(£) 548 L

‘Ag) 63% - ) 2 3 %

(h) ‘568 . =gt d
(03687, oo e E -4

(3) 7%
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THE LISTENING- PROGRAM
SUMMARY OF CORRECT RESPONSES'




Y

_The Iistening Program
Summary of Correct Responses’

by the Experimental Geroup

»* ‘Listening Skills . . =

Percentage of
“Correc

t

£

¢

Ruditory discrimibation

. 91.50
. . w = !
Following' digections i 79.00
' .. Sequence, * 85.25
Main.ideas and ‘details- . o 6800
' Note-taking s - 85.83
Summarizing { - 67.25-
" ¥
*Cause and effect 7408
% ey L D %ee0n B
Creative listening LEW 65.60
Fact and Opinion - N 70,00
Inference 62.72 -
_ ‘Mean Percentage Score 75.02
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