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! ; " RABSTRACE
The, purposé of Wis reéport is to describe the s )
steps followed in the'development of an instructional
unit on. thé history of the Frehch settlemedit at Placentia

ftom 1553-171 ; to supplement’ the Gnae Five History,
design model was; follnwed and

pragzm. _An inst:uctio
a slxde-tape !uzlut vu\a chcnn as the mediuu of. pnnntnion

The' ptoject was zva;uatad by lpecillilt

tox thl mltezill.

uda. Tne 1n|‘tx ctipnul unit wn -ubjectnd to m

X sults of - the ests were’ ar alysed using sevetal fomi

of data analyuu. A zﬁ-ouzc- mtexiall foh was u.o .
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» _Chapter 1

Elemantu’y saci;l studins claneh usu the area ot em=

philil for Social Studhl at the Gnde Five levll as' the

“of ] ¢ ..nnd nnd Labrado

Speci!ic areas: to. i

‘ the tory of the 1and;~)\
havl natural resourcas hava buy\ utuized for the ba!ic nsad

B sfe'uay includei . the story of the. se:

“of the: peop.le And how they llill. contrxih\(te to ﬁl! ptwince'l

tutuxa develcpment, and human adventuxe stories that xelate

the hiato:y of Nenfou.ndlmd and Lab{ado: as they focus an N

the .\lpectl of tha prov!.nce'a zngiunal. ecoruom:.c cultu:a].

A o 4
{ and pblitical growthy - R § o
) . 14
\ " Teachers genen].ly agree ehu the azels of emphuis K
‘ .
g “L i listed are: very important to'a _young Newfoundlandex .and X

onfwo other po'ints pertaining to these topics ox areas’of

. " emphasis; F: izutly, teacher's agree-on’the Lapoxtance of

5 instxuctional my&xiils in ilnplementing the study of the
{ ! e luggested foplea;

secomuy. they agree tmt ‘there exiuts
LioA cznica.l shortage of rel \nt suppl

4 ' mterilk Findiwl of t.he Soc:.al Stu»dxi.l Tlsk Foxct III,
S e

s - va task force established by t\!a Provincial Depa:tment of




LY Education to examine the -social studies progzms at the
vulous levels from K to XII and to, me recummendations,.
‘give support to the opinions of the teachers. 3

x;ne ‘answer to the need for materials t:’a supplement
8 ‘the Grade Fivé social studies. program depends largely ok
> Locally produced materials. Worthwhile whterials produced
S . to.date include several dealing with various aspects of.

‘the !ishoxy, ship buuaing, the railway and early explorers.

LT the-e pxoductiqna won appnciatnd by’ teachers and’ students, /

but the nued is still great.

The innt:uctional un:t, Phcentu - ’l’he French Regime,

\
,1662-1713 vwhich ras been, developed denls with a’topic

'ncmded in the social studfes’ curncumm and “for ‘which”

there “La'a 2ack of supplemenzazy resource materials.
The slide-tapé presentation was, designed to give an
acgirate account of thé various stages of development
0?;; French aettlelile‘nt .at_: Placentia from 1652-'17/13.
‘Inclided are the reasons for the establishment 6f the
; /o settlement, the development stages of the -etueme,;n and
: /. ‘the series of fortifications, atéacks on English settlements
, : e

bt by Frensh: forces £rom Placentia and;how the settlement .’
becane ‘an English possession. |
‘As early as 1504, Fx‘ench fishetmﬁn came to fish the
. ; w;‘am-a of Newfoundland. - It is mot certain’at what time

they’ decided to uae Pucentia as a base for the fishery,




s 1nto fouy' periods1~1‘he fixst pnzi d, fxom 1662 tc }570,

was' to serve as a niutnxy base for rxtnch mxlhipl ol

“that is Labrador, Newfoundland, Cipe Breton and Acadia’ (p. 57).

but it was not until 1660 that the first attempt to
establish a settlement at Placentia was undertaken. -,

In cu\n year'Louis XIV of France appointed a governor .
of Newfound].and and ordered hin to take possession of the
Placentia area, to colonlze apd tor {o:tify it.' The first.
attempt at settlement failed, but’ another attempt in 1662

was.successful. Pl . y ¥ .

The.liistory of -the F:ench at éenti.n can’be divided & | |

3 s thn or the difﬂcult beg:lnnin of, tha colnny. The AL

sl:ond peried 1nc1udu the yeau !ron "1670 to 1

During this period considerable progress was made: under : ¢
the' governorship of two capable men, LaPoippe and Paret. y
The third period) usually referred to by historiaps as
the Golden Age of Placentia, " includes the years between
1690 and 1703, During this period the settlement developed
and’ fortifications were xnc.xea#cd ‘significantly- because ’ i

of the war in Europe between England md France. n-e s

"f:l.nal pcriod of Fxnnr_h occupartion from 1703 to 1713 covers

the last years of the colony and the subsequent: possedsion.

Dby the English in the térms of.the Treaty of Utrecht:

| “Acgording to Proulx '(1979) "Placentia, when, fortified,

| with the p s of the entrance to the gulf,




i

) the calony dwpendad on France to suppl.y the nm:

Thereé is mé:; svidénce to mdicne that this 'bbjective .

was eve: :eachqd. The failure m&be attributed to aL\

gunber of faccon, the most likely mving to do with the’

colony's dependence on the mothez cuuntry. This weakness -

enabled the English to mf’up a naval blockade which

co{npletely paralyzed “the colony. - Furthetmore, it hindﬂred

“the, construs 'of fortification . due: to the ,x‘nce ‘that’

.Ut:echt. Th txeaty took away. trcm»the ernch the tight

to eanhu h any permanent Habitation on the 1sund
except for 1n-t;llations, cabins or. lta.nds needed fox X

drying £ishi this was only on condxtion that, n would be

(¥ during ‘the mmng season; Futthetmoxe, ﬂqping and fien:

pnpanu.on waa _only allmd on thc north nhore batlween

. Cape Bonnvitp and’Pointe Ri. he ‘lha French’ Settlex's tmm

Plu:entil uletthd in l.nuisbutw *

ot & need for. inlttm:ﬁonu matérials to :upplement
 the: Gmle nve Sor.iu Studies P:ognﬂ :l‘o’the kmvrledga
of the dmloper this’ 15‘ the only matnrial on the topic

.The majority

l\litabl& for use l! the lede Five le\«‘a




of .the'print materials available on the ‘topic are ' ' ;
written on a high level of matirity, much beyond the

u;h.'bluticl‘ of a ten-year old.-:
docu-tnu, because of their tm n.tuxc, are housed

Also, many of the ' i
|

and are lvlil.ibl

it the various archives or librar:

only*to, the seriout reseatcheri’
*The!
1ntanlive nuuch on’ thl topic. n- nbj-ct&v- o.t‘ the

al unit was !oilowing" 3 Sl

dlvolppcx \u- to pxoduca an Lnltncti.oml nnit in a

slide-tape format, using an instri 1 'design b
and providing ‘a brief history of the French .ﬁtumm #

. at Placentia, which ltndﬂntu and ‘teachers mm find ’ iy
b useful as'a -upplmnt to the Grade Fivé history. program.
e » { S, 7 Steps’ mlmd in the dmn].op-.nt process were:

13 a survey ot ‘existing ‘materials on the

ench uttll-ﬂlt at thtil

“an g y-h of the-intended learner for
g * " whon the ntnxm was being developed .

* W -3, a task analysis, xhich includ'dl 8 ~
“(a) a btl.!)mn-.ry of th- nu—mx-a km-ndg.

ot the French s-th-unt ‘at Placentia .
{b) ». break-down: of th- 'k.nmd-dgc to be

co-mniu_nd to th- learner K o : A‘

of the ing ob.




1 i;.u_ti.quh for_the F'lﬂ-.i“"“,. media
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i) = - Chapter 2 .
NEEDS ASSESSMENT
Cavert. (1974) defines an instructional need as
"any void or derxciency that results from the discrepancey’
. ~ . between the level of 1nseru=tion xeqnixed to £ill the
' 1eainir needs, - and; the ability of existing 1nnxucnon

t6 reduce: these needs™ (p. 26). Tencherl who detect . ¢

an’ ).nstxuctxonal neéd as"defined by Cavert' have a numbex e

) of options open e;'chem to meet theil. need. s
; These; options include: (a)" to-use’ éxisting: materials \
sl ; in. their present condition;” (b) to moaify existing |
B % maten.als,, and _(c). to develop new materials.

Prior to ;uling out the posaibxl:.ties Of options

a or b, it‘ is neceu\xy to conduct a detailed seuch

of exutxng materials to determifie if such materials . ' |

can* fill ‘the, insttuctional ‘need. If existing mlteziwll

could be nsed to. fl.ll the need. in their present foxm ot

modified;. it would not be neceasa:y to dnvelop new

naterials. However, if the ‘search fails to find suit-

able materials,.a rationale or need to develop néw

. material has“beer established. \
Rationale for Developing Magertar - .
; . ', - ‘The steps suggested'in, the preceding paragraph - ' P I

were followed by the developer in:an éffort to détermine ' ' . : ‘




the need for an instructional unit dealing with the
P . .
history of the French settlement at Placentia during

th; years 1662 to 1713, After a review of the e:ditiné‘

matérials was, conducted and/a need ectabulhad. a questions:

q

naire(App A): was_d ped” for -t ,' in’an

ef{o}t to asse: thoir fwelingl md concetna xegud-

3 ing the devempmnt of the ptopoled lut:er al, A nection 2

i xncmsed uestio Ao’ i deter-

mining ‘the ‘media 2 of t and, | st

The que-tionmite was dhtxibuted to a qto{p of

attending Memorial University of N id

as well ‘as.elementary teach\(rl arcund ‘the Pxovincc. L

The mnjoxity of ‘the tnchtrs -u:vcyed supported the

_ need for the pr material and indicated that it -

would be'a worthwhile project. - . s

To aid in the review of éxisting materialsy a *
set of critéria was established by ‘the developer: |
" The pu:pc.e Of the set nf c;im:h was to p:wide a

standaxd against which materials could be cumpaxed._

Based on the :uuun of tye compuilona. a'decision was ©

mado to aocept or teject' the mtezhl. The following

usedi ", L i sl

“set 01 ctitezia Wi
1. Mntexilll lmst ba xnldil(y m:cessibln tﬂ. both teacher -

ana’ nudex;t. " ' Lo b .




2. Reading and compréhension levels nust be compatible
with those of the students using the material.

: 3. "Content of the material must be accuratg. 4

o 4, waterials must be in a format that will hold the

5 . interest and-attention of the user. .

~ Review og'-nuu.m' o Matapials <t - t.c

Bl ih Lemuich - has édn ‘wiitten on, the %{!J;xy of :nef

Pxench settlement at Placentia vezy little is readily o B

Lavatlavle to ‘the classzoom, teacher ‘and, far less to the
studant at the cnde Fiye level. : For ‘the most part.
g the materxal xS contained il‘[ rarée booK: ot written at
5 1 a high level of comprehiension.. . Some of the materlal
3 \is written in'the ‘French language. o
‘Access 15 the existing materials also poses a
__problem for the user. ' The majority of the materials

i Wt axe avauame at: the Pnblic Library xn St John's, '

lt the. P!ovincial Axchives in St; John's or at .the

Nltionnl Axchives 1n D,tt‘ a ox‘ at -the- Nevlfoydllnd Room,

2 Memo#ial University of Newfoundland. ' Given -such limits
ations, the materials are xéndiiy accessible to the
AL serious. history student ot xeieu’chex,

: The ‘réview of existing matérials. was: conducjed

at the Public Librazy in st. ~Jona's,: the Provincial

Axchives. Public A:chivei, Ottavm. the Newfoundland T !

" Room at: Hellotill l]niverli.ty And Fnrks Canada. s




The following list of materials, which may'be beneficial
] as teacher referencés, as selected from the'existing

i materials found at-the‘various sourcest

The Ml.litarz History of Plicenu51 2 Btudx— of the French
\Foztiﬂcatione by Jnan-Pietx‘e Fxoulx (1979) . PxDules .

Ieport is’the most detailed, oompxal;znsive and accurate e

. Proulx. presents “. i f

| the r _uu's of)a study of ‘the ‘s'ys‘,te of fortifications

- set up By ‘the
JenuR.RY

rench at P].acent:.a between .the years - ik
1662 ard 1713. " The four parts of the study co:respond .

to the four periods. of Flacentia's histnxy. ‘],'he toux

e include the begirning of the coxony from 1662 to 1670; K
" 'the second period from 1670 to 1690, the third period

« . from 1690 to 1703, and the final years of the colony

|

from 1703 to 1713, Each section is introduced by a

Foris . short historical account of the period: 'Also, included

s in the report is a variety of diagrams, ll;aps and sketches.

* ! These are explaxnad in detail and add m the” interest o 5 5 ¥

of ;he ‘:epcxt. Pxoulx :eport would pxovide an excell.ant

primary reference source for teachers. wishing to research

the erneh aettlement at Placentia. : = i 1

. ] J . i
An’Aspect of Newfoundland Histog nA tory of . s '\‘1
- Plaissance and Placentia 1501 -'1670" by ﬁ:{.chqél McCarthy |

(1973) Would provide another excellent. primary reference

for the social-studies téacher. McCarthy's essay. differs
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N

from Proulx's report in that it is more concerned with the

everyday happenings in the town as-compared to the military
history. The writing style of the author makes reading an
enjoyable task. Also, the information included in the essay
has. been well reséarched and docungnted. :
Other teacher referencés’ might include the t’ollowingx
1. A Historv'of Newfoundland by L. “Anspach. (1ez7), :
mmmmxn.&lw hy N. M
‘Créuse . (1924). s : .
-3 m:.qu_ by L. E: English (Rvd.)
4. Placentia to 1713 by I'Gordon (1969),
5. " ZThe Historv of Newfoundland by J. ﬂan.on and M. Harvey

‘(1se3), -
6. m_mm_xp_w by H. Horwood (n.d.)
7% P,"un Problems of settlement at this outport
- of New é.ng N ysgo -.1690 by J: Humphreys (1970).
8. Hi survev to precede nm.nn.-m-n ¢ 3

"By 'G,-C.- Ingxm 1970). , P

10..  Plicentiats Tetcenten of FrenchOccupation 662
o by a. ‘AJ"Parsons. (1962) N, ) " .
11, An Ougline of. Newfoundlmd History by A. 5. Perlin
(1937)

12.. A History of ndland from English. Colonial




25, Fi.sh', Forts ﬂd Fimmca; The Politics of French

‘officially mc"ogns.zed by the Federal Government of Canada

_._National’ Histo!ic Site. S e v

L

13

and Foreign Records by D. W._ Prowse (1971).
{
13, History of the of land by J.

Reeves ' (1793). i

14. —Placen'tia, Newfoundland by A.-J. H. Rich&@son (1962).

Constnlction at Placantia by F. J.. Thorpe: (1971)."

16. ‘I’he sznch Shore Probiem in Nﬂwfoundland| an Imgtia

¢ Stidy by F. Thompion (1951) ¥ - R
17, The an s Nest, Pllggntis by, i ronkxnmn (1939).

me :qnding and cgmp:ehan_sion leveis of ‘the materials

1listed /above make ‘them unsuitable for use.as studént refer-'

enc 5 - »
Castle Hill National Historic Park'

The historic significance of the Placentia area wis

in 1962. In that ‘year, Clstle Hi\N, site of “the most. exten~

sive detancc wo:ks caxridd out by thg anch, was declu—nd a

Excavation of the site was unde:tlken md restoration '

soon’ followed.' ' on iricluded an

centre to assist visitors.. Om display are artifacts,’ T

_models of the old forts, maps, charts and other items

associated with the early history of the area. Guided - -

. tours of the Park:are available during the' sunex season.:

A field tzip to Castle H.{u Natiohal H.i.ltori.c Park’ g

e

LSRR,
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should prove invaluable to students of all ages and
especially students v‘;ho are stidying the history of New=

« foundland and Labnde& It would provide an excellent '
activity for ‘teachers|in search of materials'to !mpplement -
the. Grade .Five his!o:y program.

The Park ‘does:not provide a.loan:service: or ‘an

audio-vz.-ual 1ncn’prat§tion package “outside the Centre.
Therefore, the use of: the facilities is &eatly :ea:nctad

to ltuden!s \1dving: out-ide the P%acentii area, - e z

) " Decision to Develop Materials

The criteyia developed for the selection of,

‘materials established that existing .me,z_iua ore uis

acceptable because’ of tlﬁ‘leir level of comprehension,

content, format and/or il‘riaccessibili'ty. Considering the .
. results of the formal and Anfornal surveys (See Appendix A)
. " carried out with the “nelp of ‘teachers, regarding ‘the nged
| for, siipplanentary. résourté materials and the review of .

" existing materials; a deéiaxnn was reached by thé author

N “‘that a need for an 'msm‘?ctioﬁ;k unit dealing with the
Po French settlément at Placentia existed and that thé devel- .
opment of such a unit:would be a worthwhile project. .

e T




. Chapter 3 &

LEARNER ANALYSIS
Following the establishment of a need for additional
resource materials and the decision to develop it, the. !’

next_step. in the process is to idéntify the relevant char-
i ; s

‘acteristics of the learners’for whom the material- is being -

aeveloped.‘ Cavert’ (1974') ‘tefers to these as, éhe r.azget«'

popu].ation. He defines the caxget population as "a narrow '

: ,portion of the total learner population selected by certain

common social chatacteristics, identified by common 1mponed
characteristics and ‘described by common natural character-
istics dnherent im Tearners as indiviguals® (p. 130).

In order to select a target p&puli/iqn, the total
population is narrowed by identifying the specific char-
actéristics of the individual leaner in relation to the. '
acadenic, social and cuitural environment in which He' ekists.
“Fér the purpose of tnis project, relavant icharacteristics
yere ‘séen as Grade’16vel, ags asd, I.0., reading Tavel,

achievement and netitude. \ N 3 €

The target popylntion fu: which the ant:ur_tioﬂal

unit was deyéloped onsisted of Grade Five students

iland and Labrador. In determining the.

stics of an ay érage Grade Five student,’ the
results of 1.Q. tests, reading tests and Canadian Test of
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Basic Skills were studied.

Grade Level "

The purpose for the development of the instructional

unit was to supplement gh- Sociu'Studiu Program in use

at the Grade Five level xn Newton.ndland and Labrador schoola.
_ This is not to suggeat that use of the unit ds restricted

to this grade Alone. Th! subject matter could be of interest

entl at all levnls as a-source. of general knowle)dge

or when: doing X " The 1 ing obj mu\ld be

redaligned o meet the needs of the learner,
Age dnd T.Q. A §

The average chronological age span for Grade Five
students in Newfoundland is 10.5 to 11.5.years. It is
common to £ind a small percentage of ‘students who axé a
year older for the giade, but this depends on the promotion
policy of the school. . The normal or average 1.Q. range was
conside:ea to be 85 to'115. )
Reading Level " ' v

The nnding level of the average Grade Five stident

“ranges from a low of 4.5 to a high of 9.5. Students in

the g of spacial y or slow 1 rs were

not con-;dnxed to, b- averige Gzadc Five ltudm!l. ‘

ment - .

Achi.vemqnt' viaa typ_‘icauy measured by. teacher-made

| and student promotion based on the results of these

i e, e o S i 2 g



Attitudes

Due to the unavailability of statistical data, it is
difficult to determine the attitude of Newfoundland students
towards social studies. However, Design for Social Studies,

, . K=VI in land and Labrador (n.d.) states that “Social

' Studies, if taught from the point of view of social .problems
to be uulved, and of ‘our ptovim:e’s heroes and their” g:aaﬁ‘

deeds’; can be high on the ten-year Jold's. list of favourite

tubject v (pe 55 ‘l'his statenent ‘seems-‘to be verified by )

social studies teachers. Several of the teachers' contacted

{thiat an increas at in Social Studies:

evident when a variety of resource mateziall are avauun'ah
Audio-visual materials inclyging films, slides and filne ~
strips are usnmuy the most pnplil.r. ’

As'previcusly. statid, the primary sudience for which
this instructional unit was designed were average G‘zadn

Five’students having the following characteristics:

(a): 10:5 to 11.5 years of ‘age; (b). I.Q. ranging from
100 6 130; () - hiving a reading ievel from 4.5 years; -
(d) -average achievement and:(d) a positive attitude

towards. social studies.
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; 5 ¥ g . Chapter 4
. TASK ANALYSIS ~ , ., §
A tdsk malysis assesses thé present level of .
hi of the ) breaks down the . ¥
ol = learninig which is to take place and describes the oqnlu .
4 " which will movethe prenn: level. of .ch'qvnmnt Lo

towards the intanded earning eutoome. tha! 1l, the T

leuning objecuvea. As well auhelping :he develcpcr 1

“¥a organize the infornation to be inclided ih. the\\ln:.t, Lo A

tne'task annlysiﬁ helps the developer to eliminate any
* non-esséntial information. '
. *Entry Behaviour '« : pos ¥ g .
Learner: entry behaviour is considered to be the . .

Jearnex's known comp and the rel “between e

those competencies and the ing situ . Furthei W d

1 . it'describes at.what lwal instruction should begin. -m. O

-ntxy behaviour tox the propo-ed projcct was scan as thn

* prelent le,vcl of knowled of Gxade -}
the history of the French dettlement at Placentia from !

1662 - 1713 ‘and Nmoundllnd histoxy in general.

% ‘l‘h- ns ssnent ‘of the antxy belnvionr was made - LA
- through infoxmal dilculiinn 'ith the teucharl -whe: hu:l

agreed- to pilot the. 1nltructinnal unit., "x'heu teacherl

|agread'on the following pnlntll 2 ORI 6 - A




L
Sfudents af the Grade nvé 1levél are exposed to
the' ltndy af Newtoumland hinnzy for the first ‘tisie. ’
"2, Students are l.htrodm:ed t; Social Studies at the

G:ade Four 1evol. : . s ‘ e . 5 g .

indland hiltoxy . S
wbo are ﬂxpom‘d to the n.texiu, U

ral kndwlndge of the: erm:h

. f
xt Fln:entin, then the, in-t:ucti.on wul L3 0 ae

a will expma their

3!‘ i m;xxnis
THe’purpose o the 1nst:uqtmu1 kLt s to communicate T

to Gzpdd N.ve saciaz stud.{.; itudanto the story, ‘of;: the o s od ke

: Ftnnch aet:lment at P centin‘znm 1662 untu 1713,

Riquxe 2 x'eprnuunt: tha main tuk }gn@ of ‘the project .

Jand div!.de th t. into its pxincipal pu-im- the; four

2, pariods: of history. - These ‘leuents are’ divided further,”. " U
| g

‘_~1n Fj.gutal 3106, !.nto finer el ént\t‘o!»_intérn}tio‘n’-n g o

:"to be, conminicated to tho Leatna: once th‘a?%o;‘,ié ad

‘been di.vided and Bub-divided Anto el‘emntl, ‘leaxning -

eb;ecuv 28 woke -davexope
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From
Figure 2

Fishermen
Arrive in Nfld.

Placentia Named

French Colony
Established at
Placentia _

- First Fort
C t

ted a
Placentia

Figure 3. The Early Years to 1670
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From .
Figure 2

Pallisade
Constructed

v Fort Louis
Constructed

Gaillardin
Redoubt C

g Fort Reyal
c

; & English Attacks "
on Placentia

i i First French
1 : = .. Attack on English
B Settlements

Figure 4, The Middle Years 1670-1690
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From
Figure 2

L

Second Attack on

English:Settlements

‘English Blockade -

of Placentia Bay

Third 'Attack. on

nglish Settlements

EN

Treaty of Utrecht

Evacuation of

N

French Settlers
” k

Figure 6. The Final Years 1702-1713
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Learning Objectives

ll;ager (1962) defines'a learning objective as "an
intent communicated by a statement describing a proposed
change in a learner - a statement of what the learner is
to be like when he has successfully completed a learning
experience. It is a description of a pattern of behaviour
« (performance). we want the Learner to be able to dan‘wnatxate"
‘\ (pe 3).:.A well stated learning, objective should include:
(a),& description of exactly what hehlvioux is expncted
- from the learner, (b). the condxtions under which' the B B
learner must perform, and (e) the level of performance
which is' deeméd -acceptable.
The level of ps:tormancn is usually xeiexred to as
" ‘the criterion of acceptable performance or the program
objective. The criterion is a performance standard.
against which to test the instructional unit. It
B provides a means for de'termining whether the material
was succnsut'u). in a:hieving the inatructiona!. intent.
For 'the’ purpose of this instructional unit, the criterion
of ‘acceptable perfornance Would be met if B0% of the |

leaxnun couﬁctly nnswe:ed Bcﬁ or more of the posttest:

ti The p g ions ‘were derived from the
leuning objective:. bl
‘The leuning obj for- the ictional unit;.

Placentia - The French Regime, were developed.in consultatich
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with learning,specialists and an instructional design

specialist.

the learning objectives were realistic and acceptable

of for the 1 unLt-}

This concurred with the opinion of the developer.

The 1 i ob; fcr the 1 u.nh

state that after ‘iewing the snde-npe presentation,

s

2.

3

4

6.

“Who nagged Flaccntia and why

;. studénts would be able to'state correctly or giver:

the ::ountzhl in-Burope !’zom which early x‘ishemen

cne to. N«ltoundl.nnd in- the dayl afte

r discovery
why Placentia was a gopd location for a settlement
‘the first country to establish a permanent settlement
at Placentia .

the year in which the first settlement was established
the vear in which a parish was established in the
colony o

why the Fréench soldiers from Placentia attacked the
English settlements in Newfoundland .
the ‘major fortifications constructed by the French
at Placentia

why attacks by English foxcel on Placentia failed to
c.ptun the town

how the English ﬁzén planned to weaken the French

defencég.after their attacks failed

' These were in agreement that, in their opinion,’

£
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11. why the plan proved successful
12. the treaty which brought an end to the war between
England and France and gave possession of New-
foundland, including Placentia, to England
13. the concessions or rights which the French Were %

gxu;ted " .

b the year in which the ernl:h cclony at Pl.acentia

| was aurendgred to thg English
“15. when the ‘French colonists fron Placentia h
:esattled in-New France = “ - e £y s ;

= As prevxou-ly 5tatad the task analysis 1nvolved !
btenkxng up the proposed unit into its component parts.
It enabled the developer to present the significant
components of thﬁ histcxy of the French settlement at
Placentia in a 1ogical sequence. The task anl!.ya:.s
Slvo pade the writxng of behaviouzal ob)ectives for L

the instructional uni.t easier,




Chapter 5

RATIONALE FOR THE CHOICE OF MABIA

Following the development of theytask analysis and
the learning objectives for the instructional unit,
. learning experiences.or the instructional material must
be developed,and an effective mode of presentation decided
upon, The method of presentation that will most effectively
cue’ the desired . response in the learner should be used.

Prior to reaching a final decision as toithé mediin
in which to present the developed material, several steps
\were_ taken to ensure the proper choice. Relavant research
was studied, students and teachers were surveyed for media
preferences, productiorf costs were taken into account as
well as. the availability of the necessary equipment for-
production of the materials as well as for classroom use.
Research #
© o ma selective review of research studies showing
media effectiveness, Molstad (1974) fointed out that twenty
years of decision-oriented media zenucp have’ produced
significant evidence to justify the following claims when
ins/tructional‘_techvnolt;gy is carefully selected and used:.
(1) significantly greater learning often results when_
media are integrated into the.traditional instruction program;
(2). equal amounts of learning often accomplished in
significantly less time using instructional technology:

CHE :

¢




(3) multi-media instructional programs, based upon a
systems approach, frequently facilitate student learning
moré effectively than traditional methods; and (4) multi-

media and/or audio-tutorial instructional programs are usually

by ‘when with traditional
instruction.

The use of instructional media and its pobitive effects
on learning were also supported by research carried out by
Spatk; and.Unbehaun (1971 2 Their study involved a
comparison of achievement of students -using an audio- '
tutorial progran with students using a conventional biology

’ ;:ﬂu!SE~ Results of the study indicated that students in
the Experimenz;x group (audio-tutorial) did lignific‘a‘r’ltly
better than students in the Control (lecture-discussion)
groups. . T .

Research findings of Wendt and Butts (1960) further --
support. the con{:lus‘ions of the researchers previously -
cifed. Their study to show the Effecti‘{GHESE of auglio-

' visual materials on students, learning involved the use
of-54 films and groups of Grade Nine students. The
Experimental group saw the films while the Control ‘groups

did not.' Results showed that it took the Control. groups

one year to cover the same subject materials that the’
Experimental group ‘covered in one semester. 'A criterion

test given at the end of the instruction period showed no




significant difference.
As a result of an exploratory study of audio-visual

media carried out by Dozier (1974) at Stanford University,

he concluded that media is of considerable value in

teaching-learning situations in reaching a learner's
potential. . s
Teacher and Student Media Preference v

In an effort to assess the preferences of téachers
and. to decide on the medium in which to present the in-
utructio‘nal unit, a. formal survey ‘was ‘carried out. The
questionnaire used (see Appendix A) was distributed to
teachers at the elementary and high school levels as ‘well
as to a group of vocational education teachers. The results
showed tha‘t_soﬁ of the teachers surveyed preferred slide-
tape or filmstrips format of presentation. An informal
survey of teachers, who agreed to pilot the instructional
package, supported the findings of the survey. These
teachers also suggested that, in gemeral, students are
less ‘easily distracted and are more interested when
audio-visual materials are used in the classroom.

An informal survey of students left little doubt
that students prefer audio-visual materials in comparison
to print format.

Student preference for non-prini media from primary

to college levels has been shown' in many studies (Ellis, 1969

e



Lyon, 1972; McGuire, 1970; Nielson, 1970; Zikmund, 1971).
Other Considerations '

Production costs were a concern for the developer,
as they are for most people today. The more reasonable
the production cost, the more accessible the material
would be to the greater numbers of potential users.

With this in mind, cost estimates for the production of
video-tape, 16 mm films, filmstrips and slide=tapes

were studied. ‘A comparison of the.estimatos'showed that
the cost estimates for slide-tape production were e
significantly lower than the others. Aluo, the cost of
duplicating the slidés and the tape would be much lower
in comparison to the ’other types of material.

Another con;id!rntlon was the availability of the
various types of audio-visual equipment to teachers and
students. Through informal discussions with media
specialists from school districts throughout the province,
it was decidéd] that few schools are without the use of
a slide projector and cassétte player. Rowe (1976)
supports this decision.

A final consideration was the accessibility of the
various forms of audio-visual matexials to ltudent.-_and
teachers. Again, the slide-tape format pta‘lifl to be
more” accessible. It was the opinion of the d.v‘alop&g that

a slide-tape p: tion would be to

———

“
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and teachers for the following purposes: (a) teachers
could make use of the slide-tape presentation as supple-
mentary resource materials; (b) students’could make use
of the slide-tape for ceseazeh purposes; (c) students

could also use the package to acquire general kmwledwf
about the history of Newfc’:undlnnd. .

Dués to the use of di i 1 t

- in'schools. today, teachers and students are funiu-; with’

‘the operation, of fiost types of equipnent. The vpponimny
to use the siide projector and’ cassette player may, for
some; ‘rovide an incentive to make use of the alide-tlpe

presentation.

Cgcl\laion
o Considéring the research findings, teacher and student

preferences for audio-visual materials, production costs,

. and other xelevnnt factors, a deciuion was \,nade to present

the 1nn:uctinmx unitin a slide—tape torm*t. .

. 4




Chapter 6

FORMATIVE EVALUATION

A basic d!tini.xion of waluatxon p:upose.d by MAson

+(1078) -defiries it a8 “the pmcns of deternining the

& ad-qnacy o! a p:oduct. obJective, pxo:cns. p:oce uxa.
g ; ¢

funiction, o’ fu ot ary" (p. 111).

S 2 Scriven’ (1967) suggest “that zvaluation may b- . e

>’ types dependmg on the role it is 40 ‘play. ‘One

rble has: to aq with the’ process “of Dk

ram developnent s

-In this togaxd eval\uuon.my leek answers to specu'u:

queationa abmnt a p:oqxnm -as it is being daveloped.

" ‘This is the format

role ef evalmt:.un, zmd is caued

: !amtive eva1ut1 IS second ‘role of av-lutlonvis

to provido dm:Lsion na.kérs \uth n(omtion about w ther
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\ 28 . .
evaluation, the evaluator.must (1) develop the most . -
useful evidence, (2) xel;ért the evidence well, and . E
(3) be objective (pa 119)." -
The formative evaluation of -the proposed instructional
unit was accomplished with the assista{nce of a c&ntent o F
specialist,. instructional design specialist, deaming [
' specialists, as well &8 a 'samplirig of the.intended 1enrnbxi.

Suggeltions for revisions in the maten.lls from mes‘

were - de; and whére cessary, revisi
/the! satisfaction of the speciélisc concerned. - - N

o 2 ¢
b&t.o_nw ;

‘Ffom the primary itage of development to ‘the

col pletlon of the hutnlctinnal wunit, ‘the developnental 2

p:oceduzes as oneuned in the: instructional design model

were followed. At each stage of developmerit, the material

was' evaluated ana re-nva!,uated by the aep opriate

i
} specialist.

szox to the pxodu? ion of the slxdes or the audio- L

2ot tnpe,/many hours of pteliminazy plarining were neceuny

l % to detenxne the 1ntomtmn x.nc;.ude in the unit..

+ 7 At this stage of developnent. ‘a. stéry board was used

to help organize ‘the inforlnatmn. 'mu {device was vexy, FE E

3 useful for- nvenx xeasons (a) it was valuable raz ot d

gcmnting, m}xemting md o:ganxzing xden and vhnlsr

(0) At nelped en\un te'wasted effort whien’ the picture- . i u
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taking was reached; and (c) it allowed the user to evaluate
the program as a whole befere final production of visuals .
and the script.

Script

Precautions were taken to insure the accuracy of the

information to be included in the script. Reseazch on
the topic was carriéd out at the Newfoundland Public

Library, the Provincial Archives, the‘Nat;enal Archives s

inrottawa,, the Newfoundland Room ‘;at Memorial Univetsity ; !

of Newfoundland as well as Paxks Canada. ‘The accuracy of I
the materials was verified by comparing several sources. . i !
Involved in the development and evaluation of the

script were the instructional development specialist,

the content specialist and the learning specialist, The

instructional development specialist evaluated the script

in terns of the overall package, the.content specialist
was concerned with the content and the accuracy of the
“information and .the learning specialist evaluated the
script in'terms of the learning objectives de\'reloged"‘:dx
the magerial. As a result of '.the recomendatipn"l of E & % Y
these evaluators, revisions b Rhde ‘and a finalv.'sc:i‘pt
(see Appendix B) was written. 3
 Audio-tape X .

_ " The sound track of the slide-tape presentation was . s

produed &t 'the soundstudio 5f e Centre-for Adio-visual
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Education, Memorial University of Newfoundland. The
sound track was then recorded onto a cassette-tape
together with an audio-sound signal.

Slides

The 35 mm slides included in the presentation’ were
acquired from several sources. A number of slides
were taken insidé the Interpretation Centre at Castle Hill
National Historic Park: These include those of the maps ,
charts, models; artifacts, and portraits..Others. were
taken on \location 4t Castle Hill and the surrounding area.

The remaining slides were copied from history books or ’ <
dupljcated from slides c;v:ned by Parks Canada.
Evaluation by Media Specialists )

Meédia specialists consulted during the development.
of the instructional unit included an instructional design
expert and a professional photographer. Consultation was.
on going from the preliminary stages of development to

completion. 'Assistance was given in choosing the instruct-

" ional designfollowed in the development process, in the

preparation of the learner and‘task analysis, the learning

objectives as well as #hie: choice of media. Technical advice,
such as the best film to use for best results, correct
camera settings to use as Qqu as technique’ T

s
to improve the quality of several slides, was given.
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Evaluation by the Content Specialist

The content specialist consulted was a noted Newfoundland
historian, teacher and writer. This person had written a
number of award-winning articles on aspects of Newfoundland
history and specifically on the history of Placentia. His
opinion was sought on the presentation of the material, the
accuracy of, the content and the 'usefmmss of the slide-tape

tion as suppl material for use'in

Nawfo\md!.and sl:hooll .

n-. opinion of “the ‘content specialist uu that the

intoriation insiuded in the.pressnts was %.qu
and accurate. He further atated that ‘there'is fnead for"
supplementary resource materials in our schools and. this is
especially true of materials dealing with Newfoundland. 5
Evaluation by Learring SE‘eiili'sts :

The learning specialists consulted during the
develu‘pwant of the unit includt‘rd a mnnbsx of teachers
at sthe elementary level, and a reading e:a:e:t. These *
people ‘were familiar with the slide-tape p:uennu}n
from the. beginning stage of dgvelopment. Thexx» recommend-
ations.and advice proved ‘sery helpful to' the developer.

o 4. | b
The readirig ‘specialist was consulted to determine

the appropriaten¢ss of the script for Grade Five. studen:
- In his opinion, the reading level of some of the vocabulary
in the script could pose a.problem for some students at
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that level. However, since the m;‘xu was presented in

a slide-tape format and would require students to do a
minimum amount of. reading, the vocabulary was not considéred
a problem. " He‘aid not foresee any problems with,the

] _ level of comprehension of the material:.  His conclusions
were reached after a detailed study of the task analysis,
learning objectives, learner analysis, script, test items
and the slide-tape presentation.

) As pr"e’vin‘us}y‘stated, e’ Loschurs were consulted

* during the’ stages of development. .Their assistance was

invaluable during-the devélopment of the task analysis, .

the learner analysis, the’learning objectives and the

test items included on the pretest and the posttest.

They also offered suggestions for changes in the &cript

and slide sequence. The learning specialists were satisfied

with the final product. ’ o

Evaluation by Learners 3
A Sample of Grade Five students was selected to

" evaluate the instructional unit. After viewing.the slide-

~tape on, ‘the were jed to
- -give their reactions to‘it' . To assist them in their
responses, questions from the General Criteria for the
Bvaluation of Réscurce Materials (see Appendix C) were posed
and;d’isc‘:uvssed‘. A- part of ‘the formal evaluation, the students

were given.the/pretest and posttest. Results of ‘these // g

r s ATPALY Foag
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9

tests were analysed in an effort to detect items which

. were too difficult or ambi . ons

and comments were considered prior fo preparing a final
draft of the material.

" As a result of the evaluation by the specialists

and the.subsequent revisions which followed, it was the _

opiniqn of the author that the instructional unit was

ready ‘for formal evaluation. o,




Chapter 7

SUMMATIVE EVALUATION
As previously stated, Scriven (1967) suggests that
the rxole Df‘ summgtive gvaluation is to provide decision
makers with Infoxm;ticn about whether to use the final
form of the product or.program.  More explicitly, summative
_evaluation is the Procass of measurement or proof required
to dehonstrate that the statlg‘_;i learning objectives of. an
instructicnal unit have been successfully transmitted by
the ‘ihatruction to.the intended learner. Furthesidie,

Mager (1962) vsta‘tes.that this proof 'or "terminal behaviour

is defined by identifying and naming the obseérvable act
that will be accepted as evidence that the learner has
achieved the objective (p. 43).

' Summative evaluation of-the-instructional unit included
classroom teu‘ting of students and teacher evaluation.

Student .Testing . . "
The ‘student testing involved three groups as shown in

Table 1. .
SR Table 1 !
Participation. of Groups ’
Group’+ pratest.
x fal s X i x .
C;lnt!ol p S X

Cohtrol II. . & ' x et
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These included the experimental group which was given a
pretest, the instruction and the posttest; the control
group 1 was given the pretest and the posttest; and the
control group 11 received the instruction and the post-
test.

The data coflected from the three groups were subjected
to the following data analysis: e

7(1) " Overall: success in reaching cbjectives
- (2). Itemanalysis . .
' (3) Comparison of groups with and without' instruction

Overall suiccess in reaching objectives. This
analysis included the.experimental group only.' It was
conducted %o show the percentage of students with the
~various percentages of correct items.

Item analysis. The purpose of this analysis was to
determine whether or rot each objective had been met and,
if ;o, to what extent the presentation of the material had
contributed to that success. The data includéd the results
of . the expérimental gz’odp and ‘the control group 1 on the )

pretest and the posttestt F =

Comparison of groups with or without This

analysis was used to show whether or not the slide~tape
presentation caused a significant difference in the growth
of learning experienced by the group of students who view-

ed the material, that is, to show the extent of success of
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the material as a whole. This analysis included data
collected from the three groups. !

To obtain the data required for this analysis, a “non
equivalent group" design was used. The groups included
did not have pre-experimental sampling equivalence; that
'is, the classes used in the experiment already existed.
As.Campbell and Stanley (1975) state: "The groups con=—
stitute naturally assembled collectives such as classrooms,
s, sinilar as availability petwita but yet not so similar
that one can ‘dispense with the pretest. . The assignment of
X (treatment) to two of the three groups is ‘assumed to be
“random and undér the experimenter's control" (p. 47).
Furthernore, Kerlinger (1973) suggests that if available
evidence such as sex, aga, and social class of groups used
and thelx petforsance on' the pretests do not indicate any.
dissimilarities of the groups, then at }enst “there is no
evidence against the equivalence assumpticn which in turn
increases the poseibilities of attaining internal validity.

. Instrumentation ° P

The‘pretest and the posttest questions to be uséd in
the evaluation were of the ebjéctive design and included’
both ‘the multiple~choice and matching forms. These questions
were derived from the learning objectives as outlined for
the instructional unit and were matched with the learning

objectives as shown in Table 2.



" a3
\ " Table 2 -
\ Objectives Matched with Items on -
i | the Pretest and the Posttest
Objective Pretest ¥ Posttest
Item » . Item
. 1 ' 9 ¥ e
. 2 1 2
3 10 3
4 3 ’ 4
5 : 2 5 A
6 4 6 k
7 1 7
8 5 8 :
9 12 ] 9
10 13 T
1 14 1
12 8 12 N
13 ) 15 : 13
\ 14 B 7 14
# 1 6 C 1 \
L R S
T 7 7 g 7 -
" The learning objectives and the test items /v’vexc’
' By studied by specialists and were considered by these experts

to be appropriately matched. Also, the specialists indicated




\
that the test items were satisfactory indicators of the

knowledge stipulated by the specific learning objectives
of the instructional unit.

As part of the formative evaluation, a sample of Grade
Five students was asked to comment on the pretest and the
posttest items. 'They were asked to identify those items i
which were mbigum;s or difficult to éompxeh-nd, as well as
other problems which, they encountered.

Selection of Subjac

The three groups of Grade Five students included in
the testing were selected from schools within a part:lculu "
school district. Although selection was done nndmuy.
precautions were taken to ensure the similarities of
the group members in age, I.Q., reading ability, ability level,
interest and class size (20 - 24 students).

Selection of the groups was carried out early in the
school year. At that time, the material to be tested was
discussed with the and an was

as to the time the testing would take place, It was also
spechfied that the unit would not be discussed with the
students.
\ Procedure
A preliminary discussion was hc‘ld‘ with the teachers

nvolved in piloting the instructional unit as a group

-/ and each was given an instruction sheet which was to be
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followed precisely (see Appendix D). =
Testing was carried out over a two week period. During
the fiFst week, the expoﬂg:ax and control 1 groups
were glven the pretest (see Appendix E).| During the next
week, the experimental group and the conéxol. 11 group
viewed the slide-tape presentation and i-nd*ately following =

were given the posttest (see Appendix r)+ Cdrltxol 1 group <~ >

WNI:G posttest, - | \ .
S | X
sullts of the ‘tests were collected and dompiled. The }

* next step was to analyse the data and m\d:-w t\:enclusi‘.ons
t
‘Percentage of Students with Percengﬁ of Items Correct
Table 3 shows the overall success in reaching the %

and make recommendations.

objectives. Percentages shown in this table represent

the scores received by experimental group on the _

P .An P level of achi was set .

at 80% of the group achieving a score of 80% or more.

Table 3 ‘ :
Overall Success in Reaching Objectives -
% of Students % of Items @xxoct
5 = % 100 I
15 N ! N 90 or more
55 Y 85 or more
80 2# 80 or more
95 i - 70 or‘:j:c
5 o less than 70

] S

|
‘




As shown in the table, approximately 80% of the L
experimental group achieved a score éf 80% or more. Jo
Approximately 5% achieved a score of less than: 70%.

These figures showed a sati level of hi

by the experimental group and demonstrated an acceptable
v level of for the i 1 unit.

. Item Analysis
As previously stated, the purpose of this analysis

v

was to determine whether.or not each objective had been
7 ’ met‘and if so, tS what extent the presentation of ‘the
material contributed to the success. -

Results show significant differences in the numbeg

of students having items correct on the préetest and the oo

posttest. With the of Question 8, the p

ages of 1 ‘on the po: reached an

acceptable standard. There was a significant increase

in learning by the e 1 group as x by

H the di  in’the numbers of sul 1 sty on ”

elevén of the fifteen pretést and posttest items. Two
.wera significant at P<-001, four were significant at the

PC:OL and five were significant at the p<.0S.
: 5

"Tabl¢ 4.also includes the-S. I. o¥ Success Index.
The extent to which the Index indicates success depends
upon the criteria established by the developer. For the.

purpose of this project a Success Index of .80 was
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: considered siccess. Using ihis criferia, four items
& did .not ‘reach the set level of acceptance. Results of
“ “the item snalysis are shown in table 4 below.
Y
£ el
A mBle 4} § R

©  Item Analysis . .,

1 ,“: 9, S B T TR s
3 2 S0 b i 13;5;-’ ) 905 L
T % ¥ i 2 . .26 .83 i .80
4 9 19 3.8% ..79_ .ao‘
-3 9 Tz sses U ees 10 -
e 8 15 201 .63 a3
TR 6 7
S
=
i

* ' for p'<.08 o
;%% for pi¢.0l . . 3 WS




. Comparison of the Means

For this analysis, comparison of the means of the
pretest, the pretest.and the posttest. difféxences of the
three groups, as well as the comparison ox the posctest
! ..., “means was undertgken. ' ,

T 1t was necesmy t0.carzy out a comparison of means

on tha pretést scores because;, while every effort was made

3 : %o seuct groups'as similar as' pess:.ble. xpe:imental
f sampl:.nq equivalende could not be demonstrated. - 1f thé
“aifference between the means of the two groups . had been
. xnsignxﬁ.cant it woudd have’ been safé to assuii that they did
] T not differ on thé dimensions that were significant to the

4 ,stgd}. However, if the means of both groups had been

significantly différent, the two groups would have différed

_ ‘on. ‘the" pos: scores i lently of any effect of ‘the

T treatment (Canpbell and Staniey, 1975).

T e T The: results of the analysis of the compazxaun of the

*'meansof, ‘the pretest scores dre shavm in Table: 5.

Table 5;, « ’ I

Comparison; of Pretést Means .

F):pexl.mﬁntal and Contxul 1 Group

S 0 Group St M SDi. - . wgn

J 'Bxpérimental | 24 alg7’
et ok -0.55827

“control 100 i, 020" 5,100 11,6813 -
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Results indicate no signif/i‘cant difference between
the two groups. Therefore, we can assume.that any
difference between the two g:cups on the posttest could .
not be attributed to pre-treatment differences. i -
The next comparison was of the pretest and the posttest ;

nmean difference. The rasults are shown in Table 6.
5 R B

e Table 6
Cumpnuon of ‘Pretest - Posttest mffe:enses il o ;
1 Group and-Control Group 1 o
Groupt N Md ‘s ngn !
Experimental 24 7.63  1.4982
- 5% *13.12
Control 1 20 . 0.85  1.9270
*p¢ 001

The figures show a signmcant differerice between the: -,
two groups. in that the experimental group has. learned more
than the control group 1. ‘A’ further compaxison of the
Posttest means Bf the three groups should support the
aifference shown in Tal:le 6 a8 bcing the results of the
) ; oy )
‘instruction. - Ay ' {
_ .
Table 7 shows the .xesultt of the comptn.non of

the posttest means of the J,'hxze groups.




Table 7
Comparison of Posttest Means

Experimental Group and Control Groups

- .
Group © N M ) neo
i A0 1oy #
Experimental 24 . 12:50 1795 - 18:578 ¢ .
‘Control 1 = 23 | 5.95 1.6681 W e X
t / 2.018 "
' Centrol 11 .20 11.65 1.1459 g
df = p <.001 df = p> .05 J

As shown in Table 7, the comparison of the posttest
y/ means of the three groups indicate that the experinental

group performed significantly better than contrnl group 1
but not qontr;ll‘aroup 11.- It may be assumed that the
sensitizing effect of the pretest was partly responsible -
‘for the difference in the experimental group and the .
Eontrol group 11, ‘Chanceé may also have been ‘s factort

The results of the sumative evaluation were' discussed
wi.th the teacher who piloted the project’ as well as the
instxucunnu design specinlist. These speciausts were

i.n wxeemnt. that Judqxng from the vnxious analyses,

. ltuﬂ&nts co\lld ruduy the’

in the inltructinnal unit.

As a final evalustion, téachers were oiven the .




opportunity to evaluate the material. A set of criteria
(owens, cited in Saunders, 1975) for evaluation of instruét-

ional was used (see Appendix C). The results of the evaluat-
ion are shown in Table 8. )




- ' Table 8,
General Criteria -

for the Evaluation of Resource Materials

k. Item - T puenmn g ) Yes
T e Is the’ puxpole of the mtarial \ . ' i3
wF T ; (. easily perceived?.’i ) 10 o )
‘ 2~ Is the inforsation pzeaentah Be R e i Yy
| clearly and accurately? = 10 o :
' ; 3 Is the material well organized ’ !
i B and balanced in content? = D10 o
: |74 . Is the material appropriate to the -
L - instructional ‘level of the student? . 10 . o
5 Will. the material hold the interest
S e ) .. .of ‘the stude/nt‘f : — 10, o . o
/ |"7 6.7 Does the material promote e W, o, S .

* learning objectives of the course? 10 0 i
7 Are the yisuils of good quality? 10° 0 .

f 8. Is the. uality'of the marration )
' g accepgabm i [ R \
"o U AR yne snund, v:.sual/ilugas and ) ? 4 BN
» “ // < ized? 10 o ’ X
% ‘10 “Would y6u. yecomtiend this material? . 10 10
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Conclusion E

E -
As stated at the beginning of the chapter, the purpose .

of the summative ‘evaluation was to determine to what ex-

tent the Lenmng obji ) dey d for the i

unit, had been. met. . The ‘results ut the data analyses
as’ n’hown in tha préceeding tables show that the leamers
had mlt!xed thl nntenal at an acceptahle level ind /

1y, the" i alig: b4

/
since the 1eunj.ng objectlves ‘were euccesst'ully met,

the instructional unit, as a whole, was a nuccou!nl pm-
duction. Thﬂretoxa, the ganeul objective to p!od'uce
suitable ynater!,al ‘to supplement the Grade Five history

program’ was also met.




"and more. sophisticated. recording equipment the quality
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Chapter 8

CONCLUSIONS AND m‘rommnﬁuwns
7 Although the instructional package was developed
to fill an existing need for resource materials at the

" s N
Grade Five level, it should not be taken to mean that .

.the material i's nogf suitable for use at other grade

levels: . On the ‘&'ox’xtn}y, the- slide-tape presentation

‘should- be ‘of interest to students from the lower

elenéntary levels to high-school grades. It 1
suggested that the package.should be made avaitable -
to students th:o\lgh the school library. In thin wa,
students could use'it for research purposes or to
acquire gengral kmowledge.

n general, the technical quality of the slides and

the audio-tape is satisfactury. However, with the use of
, 3 e .

ap 1.pt ya 1

of the package could be mpxoved.

Due to thé subject matter, consideration was given
o includé a French. translation of the script. After
consultation with'a number of French language. teachers, ..

B @ 3 3 \
it was decided.that'such an addition would be worthwhile.

" However, since this translition was not -inclided- in the

e\mluanon procus. it l'll decided that the French vex:ion £y

“of the instructional paclgaqe h ‘H be evaluated as a

It was suggested that the materiak

sepante uni:




pe would be useful at the junior-high and high-school levels.

The addition of a French script would make an interesting
topic for a future study. '

‘Results of the formative and summative ev’aluacicn
carried out on the slide-tape presentation, Placentia = ;

The French Regime, 1662-1713, ind).cate thit the

pteduction was a.success and that the obJG:tive which

was to ‘produce supplementlry resource material for ‘the

i Grade Five history progtan was met:’
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Part 1

How many years have you been teaching’ Social Studies in the

El grades?

- . _Do'you fel that there is:a need fox. additional jzesource

yllatexials to be- used thh‘ the prennt thde vae Hiitoty °
; progran, dland- andl dors "a Brief Mistory?

1f 1hé’ Answer ‘to Qunnon 2 is YES, do you feel thnt a

Wy Kwly e nmzopun:al ‘project délling wnh the Frerich occupation . ‘

of Phcenti- would be valuable to your teaching The ernch,

Chaptex 16, in the Grade Fiv!' History tﬁx!?‘

L " Commentss - . . < %
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. Part 11

N

v An instructional packagé can be produced in a variety
of ways and include media such as ‘slides, filmstrips, audio-
tapes and student booklets. The effectiveness of the diff- . 4

erent forms of media may vuy and all may not.be equally .
practical for classfoom use st .
For each medium lilted in the follovu.ng tab].e, please ! .

ti the first re you

give
think" the. particular medium is, -dnd’ the. econd Jconderning
how p:actical you ‘think tha nedium would be in your scheol. -

4 . . Video-tapes

Slides and tape
0

b
Booldet only. 1
1
1

. Slides and script

ok ¢
Filmstrip and
tape’

Filmstrip a::nd .
. seript - ridd §

. Bq9k1et, uid‘e‘s and
g e 5

Booklet, :untn\p
and seript

Y Bosidlet sudgsfnﬁd.
; tape 5

Booklet, ‘filmstrip ‘and
tape A 1.




Appendix B
Script: Slide-tape Presentation
Placentia-The French Regime, 1662-1713
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1. Title slide.

2. Credit.

4. Credit. <

4. Credit. ;

5. For years since the.voyages of Cabot, fishermen from
Burope’ cane to fieh the waters of Newfoundland. :

6. The spring of the year saw fishing

-Spun, ‘France nnd mgl.and arriving. in ‘the mny coves.

nmnnd tha coast to begin ‘a new ﬂshing season.

LT 'Many of the '}H:lemnts axound the Island had their ' *

beginning from th-n fishermen who. for various reasons,
decided to settle in the New Land.
‘8. .One of the uxuu:. of these settlements was Placenti\‘,
a.town on the Southwest cornér of the Avalon Peninsula.
9. It is believed that the name Placentia was given to
the town by the Basque nearly 500 years agoj the
French called the settlemént Plaisance. . ' -
10. The geographical features Which made the Town so
ideally suited to the !hhery in tha !ourmnh, 2
: een:uxy are still very visible today. 3

Fllcllltia 'A\I loclgtd vcry close to the rich




X

It also had expansive beaches which were so important’
because all fish‘:al;gh;vv had to be dried: The beaches
made the annual chore of building flakes unnecessary.
Deferice ‘against enemy intruders was also vital.

The surrounding hills provided natural sentry

‘positions £xom which eeny: shipe could be sighted.

184

i

more than one smp 2o pass through at a»:me.

/Fox- mmy years the Bngu,sh and’ Ftendh in Newfound:.and"

to.the fishery and settlement.

By mid-17th céncuzy increased activity by the English
in Newfoundland. caused ‘Goricern for ‘the French. 'The

French -had no intentxnn of l].lavung the English to .
interfere with their fishing activities as the fish '

trade was of great impo:tahcé to: Fiance'h economy .

% King Lo\us XlV o annoe Zeacted to. the Engllll\_

’. pzesance by giving ‘the ‘order ‘that a colony be

established at: m;cenu.\ Francé's principal:.-"

fi.lhi.nq base in Newfmmdxmd nnd communication -

unkw h New annce N
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19. King Charles 11 of England saw the advantages of
settlement but restricted it because of pressure
from the English merchants who feared it would

hinder theit profits from the fishery. |

20." Jean Colbert; King Louis X1V's Finance Minister,

saw the advantages of his King's decision. He

wished to continue the trade of Newfoundland fish '
3 : with the Indies’of the Caribbean ‘and enisure i:on’ekm

' 'of 'the ‘continenti But ‘there vere problems. ; T

21. The hnah clmate duxing the ].ong vlintnrs vlai\l g . s 2,

2 ifferent 'from the Ilodexate clulate o{ the homelmd.

22, And the unptoductlve Boxl. together, with the. fear

of taxation on thE part of fishermen already

Established made settlement dilficult.

23. -The first attellpt ‘at settl.ament failed, but in

;1662 N:\.cholas Gatget, “diho ha‘i been lppointed Govexnor,

brought men, women and children'to Placents.a.. R )

24 Soldiezs were also hxought out: ‘o, hexp'in establishing

“the settlement and to prntzct tHe ‘town against W Tt LR

attackl by the énemyy: Men loldiezl asiitd pe’ tnmed PR e BT

(orcheReyallhvy. Tl B s St RaE

T2s., vainw canditi,on: wwxe faxr !xon idnl Ind the enly i

uettlets u.fsdxed mlny hudlhi.p Food wn uftan
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26. Likewise the courts of- justice, penalities for
minor crimes were often severe, Prisoners were
seldom given the opportunity to prove.their'
innocence. ' !

27. Strong religious beliefs 'ﬁelped the settlers.to
endure; but it was not until 1689 that their

request for. religious leadership was answered.

In that yeAz, the: Bishop .of 'Quebec travelled to

Placenlt a wlth three Recol].e-:t pxieits ‘and a 3

‘lay brothe: to eitablx.sh a parish, - i

1ahY Pxior to' the ;zrival 6t the Bishop, a church had,
. 7 already been constiucted in the town. It 15‘ / L
i believed that the early French church was. on the
site. 9i the prese}l‘t day Anglican Church. ’ -
20, *Testinony to its aaxly location-is a tombstons from ; /
the G1d church yard dating back to 1676.

'30, From the'beginning, English - French conflict made

the need !ox tortiiiutioﬂ evident. Sources indicate

that the fixst fort was. p!obably built to: ‘the ' Souch

‘bank ot the harbour entrance. N . < b, . i

M T3 The I.ol:acien o.t’ this early: fortification is supported e
b;) this, d:awing pzubmy dating to the niddl.e ‘of the

j 5 ‘167015, A Y e K ;

S e Y The euxy settlezs uvad near” the great  beach md :

built an enclosun ucund th- Town.qrhia enclosuxe o RN

’Clllﬂd a Pllilldﬁ and A!torded pzotecticn

'nnst encny nttack.




33,

34.

35

36.

Dpp?Lrite the Gaxllndln Redaubt. -
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With the outbreak of war in Europe between England

and France around 1690, and the possibility of

increased attacks by the English, defence works
were undertaken on the sité ‘opposite the Great
Beach. This was given the name Fort Louis.

Fort Louis provided gquarters for the soldiers,

a hospital and was used as a depot for the fishermen's

hazvest. For ‘sorie time:after 1713 it was used. as

an English PSR oS ,‘

The 1acation ox’ the Fort nea! the: harbour enétanca

made entry of: enemy shxps 1nto the harbout B

- impossible.

An. English attack in'1602 ied to_the buudmg of .
another defence Work on the hill abate Fort Louis.
The Gaillardin Redoubt'was co_nttx{ac:eq of ‘wooden
pickets without cannons. It was later reinforced .
with stone and moftar. . .- g e
The dast’a ‘a;nd nost extel;sive defence Woxk ‘to be.

undertaken, Foxt Ruyll was canstxuctad on the .hill

This: sketch ot Fozt Royal dnes construction to
azo\lnd 1695- \ 3

i B e
‘lhe fort censisted of, fouz hilf hastxons dn-qhich

<cannons were mounted, a pondex magaz!.ne a bl ocklmu.se
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41. From its walls, the cannons could easily destroy
enemy ships that attempted to attack the town.

42. Additional called * v

the structures. Soldiers standing behind these walls.
were protected from enemy fire.

43, De Brouillon, Governor of Placentia 1691-1702,
conVinced: the King of France of the need to destroy
English settlements in Newfoundland if France was to
control settlement and the fishery. 'In. 1696 he st

'vesséls and_a Royal Shipa. comnand..

44, ‘The plan’of attack wis that D'Iberville, a soldier

X

gi"z‘an i

from Quebec, would meet De Brouillon at Placentia,

,and’ together they would ‘attack St. John's by land
® \

and sea. 4 X

45. . De Brouillon, who was. anxious for glory, did not wait
for D'Iberville but set out on his own. His attempt
_to take St, John's tnled‘and SI-I! party had eo’retm-
to Placentia where D'Iberville, his soldiers and
MicMac ‘Indians were waiting. ’

‘D' Iberville led ‘his land forces across the Avalon

Peninsula and together with De Brouillon's sea

" forces; /they surrounded St. John's and captured the.

v

town. De Brouillon returnéd to Placentia while
DiIbervilie continued Noxth, burning and looting
' lother English settlements. ' Only Carbonéar Island

and Bonavista' survived the ttack.




47.

51.

52.

53.
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The French were unable to leave a force to control
St. John's at the time of conquest. When they -
returned to do so, the English had once again taken
control. )

1"he second attack on English settlements was organized
by Subercase in 1705. His detachment of 450 men
consisted of MicMac and Canadian Indians as well as
French soldiers. e s g

an‘ Bulls and Petty Harbour were easily taken.

$t. “J6hnt s was oyérrun’But; the ‘fort: resipted:. .

The soldiers finally retreated and returned to Flacentis
with their prisoners. Before retreating, St. John's

was looted and burned.

The Indians continued their attick on settlements
along the North Coast, spreading terror among the
English settlers and destroying their homes and
fishing huts. -

In 1709, during the Governorship of Costebelle,
English settlements were attacked by the French
forces from Placentia for the last time.

St. Jomi's, the English capital, again fell into ’
enemy hands. The whole defence system was destroyed

,and 800 priion-rs were taken:

v, X ot

e v,




54.

55.

56.

72

During the same period 1662-1713, Placentia was

attacked at least five times by English forces and
at least once by the Dutch but was never taken,
due to the fact that it was so well protected.
When attempts to capture Placentia failed, the
English forces planned a naval blockade at the
entrance to P].acentia Bay. The town was totally

dependent on the mother country and the shoxtage

.of £o0d and supplies sopn weakened thé Fiench

defences.? R N £ / .
The ‘wail for ‘s supply ship grew long and’ the effects
of the blockade were soon evident in the ‘community.
The resexve of food was stiort and famine struck.

The hltdshipi Gnduxed by the colonist at Placentia,

.- during the" 'nival blockade, seems all for nothing.
'

By the T:eq;y of. Utrecht, 1713, Newfoundland became

an English possession.

By ‘the terms of th¢.Treaty; the French had to give up
. h
‘their pos;essions in Newfoundland, but were given
f:.ihing :xght: alon9 the shore between Cape Bonlvista

and Point Riche.’ = .. ; N

The French inhabitants 1eft Placentia to resettle in.'

Louisburg in_ the present 'day Nova Scotia. '
The ‘settlers whn_had llzia_LgLI.gg;bg:eaﬂ.}Lwe:e

* once again x‘oxced to txy and make. a- home in a

'newnm * s, (20 ®
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61. The end of the French era made way for English . : ;
occupation and possession.
62. For hundreds of years the remains of .the French regime
lay-undisturbed.
63. In 1962 festivities were held to celebrate Placentia's

300th birthday.

64. Amid much céleb: i the én of the first
colonists 1anding was held.

65. -In the same year -the hhtorical significance of. -,

- Phcentu was recongmized by the Federal Covatnment.

oy Cultle Hul locatxon of "the last defunce wotk, was

dehignated a Natxonal Historic Sne.

i %766, ' With-an enthusiastic interest; excavation of the |
© " Uroine was under way. 2 R BRI Y
" 167, Athousandg of artifacts' wete. unearthed. -Simples of-
' these !iﬁdingl A:el the buckles and buttons which .
. : once belonged to uoldiers unifotmn. B Y ae i
) 68, As weil ,as, the ccoking utensus which gxaced the BETINE

tables in ‘the seldiexa hu acks.’ . T FikYe U

69. Ihe stage was now set for ‘the xei:‘nnltkn:txnn. e

Aftex mhch study and prel:).se planni.nn, the task

was\begun, . . - : )

: ; ; TR
70.. | The’ French. soldiers have oty departed Placentia.

Today The powder magazine lies: empty.
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s -;l;e‘ fireplace in the soldiers guardroom; which once .
warmed the soldiers during the hareh Newfoundlaud .
vnnters, is cold. 5 5 - §

72, Apd the cannons which brought fear to the enemy,
now stand in silent defence.

73. Tombstones from the old church yard.are all that

remain to give testimony to Flm:entia‘a earliest
citizens. -

74 French colcniﬂtion i Newfomdlma hued mainly

! because ‘of dependence on the mother countzy.” This

weakneas ‘hinderéd the pxog:ens of the foninutians $
and’ prevented them from' Yeaching the two Objecti: s;’ ‘_{}' 2

. for whichthey had been constiucteds to defend the

' .fishéry and to. control the entrance to the Gulf

£ *of $t. Lawrence. ’

foh ¢ 75. ‘The Endi - .- -







| ‘General Criteria for the Evaluation

of Resource;Materials '




10. ; Is the Quality ‘of the narration
u:ceptable? i Rl T
11, the \m;kgxound uaundl - L

t engthen ‘the, nno iu

1s_ the sound c:l.en md intal.-







xnnxuqtion. for. Pilot-pm;lect

1auntia-’ml Frrnch.gtgim, 1553 17;3







Instruct:

/ : 81

Complete each sentence

left Plicentid to resettl

: , Pl-éq}at!,a was.




Part 11

Instructions N PR S

.

&tudents are to ‘answer all:questions by underlining the ig

0L corzect answer to each quesuqn. )
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In an attempt to f&xe@ the French settlers at Placentia -

"to surredder, the English decided tor

a. Destroy the forts at Placentia. 3

Send’a band of Indians to attack the town:

" from Cape Bonavista to Point Riche

Payment for'land taken by the English. -







2. Itis beli.evcd that .the name Placentia was 'givan to!
&

85

INSTRUCTIONS :
S;tudénts are to answer all questions by underlining the
correct answer:to each question. '

1. Soon after the voyages of Cabot, fishermen cam; to fish .

the waters of Newfoundland. . These early fishemmen

came from the Countrigs of1 -

4. AL lof the-above.. [ - # 3 o

'thetmmbythex e o Pedbmsen G %

! i )
ernch. L. e
b Engun. R o
e, Ba que.

Had agood . hazbotiz,

bi Had good baachas

6. Vas! cloie to thn rien tishing gzoundl.

- deALL of thc lbov.

4.




5. The year of the first successful attempt at settlement

of Placentia was:

a. 1762,
b, 1662, : : .
c. . 1862,

J i ol e
6. In 1689 a request by the—ssttlers at Placentia for
i religioiis leadership was answered, ' In that year:
Ty chuch"w'u BuLies

A parish’ was eacaﬂluned.

rrived to. eatnbush a school.

7. TM French: ;ttncked Engliah settlements in Nuwtcundland

o' becausdy” g E o -

7 a. Englil‘n fishermen were catching too nany u-n. [
The French: wmted to- control both settlemlnt and

s the' £ lhexy. : - B ]

o It pxnvi.ded good traininq for thie, Franch soldiers.

i S During, the

au \khnt Phcenua was'a anch utthmmt, i

e several Sree werd di| The most impo: of .
< Ahiges wasi iyt 8 ; g o

i ) ) a. ‘Redoubt.

ort Laide, . W

& Fort Royal. ' B




B 10. Hbtn their attacks on Placentia nn.d, thﬂ English
’ decided tor : : fi 5%
a. Destroy the forts at Pu:onm. ) = = ;

b S‘tcpnumblockad-atm-nkmuto o .

c. -qu the French: w l.Lvn in” ‘p-;e' -t.?l c

‘}'M lish plan was megugul hot_:mn_n




French ownership of Placentia came to an end in the

year:

a. 1610
b. 1713
c. 1662
d. 1731
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