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‘the Roman catholic- sn:hool Bobtd for st. John's, from the . .
'perspectiva of “both the con] lbutmg factors and tha
'ccnsequam:es. A set " of < 19 mdapondant vaziables was
‘Vi:crientiﬁed as - possibl!_ factors ‘associated li.th the

identify consequences of laaving early.  These 'were
satisfacticn with preﬂem: llfe, job - cluasifiéation,

-used with a random strat!.fied :unpla of 50 aarly laavars‘.

> e o _/ v .

This study exammad tha laavx.ng earfy phenmnon, in -

decision to.;aava”v school early. - These included variables

related- to the ‘gndividual, the school, the pest greu
‘ . N e 2 ' A
and the family. Five independent variables were used to_

occuputlonal asp: ns, numher of current close t:riandé
who dld not iinish_schodl. and proportion of sib’lings who
subsequantly .laft earTy.

* THe interview ¥chedules designad for this stuﬂy were

thl’eft high' séhool between June, 1983 and June, 1984
and 50 graduates of J\me. ‘1984, Multiple -regression .- . °°

analyses (stepwise) were ;\isadl to examine factors asso--
ciated with the.decision”to iepve early, -while 1;-'tests\
were used to the L of thit decision.

. <The results ot.the multiple regression ,,anal'ygis led

~ FER




o the’ conclusion that eazly 1eavers;\axge-;xe‘nced more

academie failure in the yeax: prior to leaving,. had more '

close ' friends- who were early leave;s, had” a greute,r

abéenteeism rate -guring \:héir"last two yéuri" of scheol,
and _ had’ mot_her:s uith lower levels\ef education. In w BE

.addition, eatly leavats placed less impcrtanca on educa—

\tion, had expezianced a\ qzaater grade rspetltmn rats, T
\

and had parsnts who held 1ower levels cf aspiration than

graduates H . e - - .
The results of the t-test analyses led to the con- o S

c’:lusipn that early leavers have a lower level of satis- i

factlon with ;hei; llvay than graduates, k;ave lcvqer. P

occupational aspﬁitatiqns', have more current friends who

did not finish school, and have a -greater proportion of

“'HWEVMMhErMSL ot
The most Er,equently‘ cited réasbns for 1\eav1ng ear_ly )

were 'desire to work,. failing' ‘ér'éiqix’lg‘puarly and dislike

of " school. The most' €;emxéntl} ci;edf, §uggest;on§ for

improvement were smaller iglassavs to engu:a’mo:e individ-

‘ual .hel.p and’ more courses nf_a‘ ‘practic'a'l or interesting

nature. Most early leavers had not cpm;;leted graduation i

requirements ' or em:olieﬂ i:i a post-éecondary or job- 00

-tra!.n_ing program.

i1
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CHAPTER 1
" THE PROBLEM

Intmducti’l

Leaving school bafox:e completing gnq.uatlcn require-

mants may be diagnosed as a problem if it is assumed that -

schcol contzib\ztes to. the eccnomlc or soclal well bsing

B ths 1ndiv1dual Many researéhers have raported that :

_ students who leave school before completing graduaticn

r‘!quiraments are placed at both economic and ;social di

advantages. Lacking credentials ax}d marketable skil}s’,
early leavers, if 'employed;lare likely to be, engaged in
low paying unskilled activities (Larter . & Cheng, 1979,
Peng & Takai, 1983, Wheeler & Finley, 1980) . Given tha\
t}he ur_xemployment xjat;e in' Newfoundland is the }ughast in
the countr)} (Stntisi:ic: Canada, 1983), the high school
graduate, as well as tha early leava:, faces 'the pos-
sibliity of unemployment. However, M: is- likely that
withnut‘ the credentials offered by a high school diploma,
early leavers Rl less 11{1y than gruduu&es to obtain

-employment.. statistics Canada (1986) repcrtad that the'

uriemployment . rate in\NewfoundlaAd was.28.0. per cent fa:, )

those with ﬂ.a‘::‘ thug; grade nine 5ompared ‘with 15.0 per

cent for those with high school and. some pest-secondary

educatipn. /Acco"zding to statistics Canada (1987), thé
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average income for those with less than gra‘de n.Lrnia was
‘510.400 cnmpared\ with $13,953 for those ;rnh high ‘sl:hocl
ar\d some post-secondary ad\jlcauon. Not only does educa-
tion - increase one's - ability to contribute to personal
ea:nlngé,‘ i_.t has been deemed. essential fcr‘tha mainte-"

nance of a sound economy (La\lfpn. 1987). .The relation-

ship een ‘ed ion and c davelopment. is known

as the "human cupitai" ccnbept and has :ecsived'much

+ support in  the literature (Jones, 1985). .Acger‘ding to

the Ontarioc study of the Service Sector:

‘To com[pata aft‘ecf:ivsly in a new knowledge-
‘ intensive global -economy that relies primarily
on human capital, excellence‘ in" educating our
work fqn:e is our single most lmportanlt Stra-
’tegic weapon. ... An economically advanced
society's isb;.]t.ity to r;anpete will depend
m::eaéingly' on having‘sufticunt untld-class.
experts to btovide innovation dd leadership,
and a general work force with the skills and
flexipillty to carry out .sophutlca'tad and

rapidly-ch ing tasks. | i, 1987, pp.
.
. 11-12)




/ob’ue, and adjust “better to. unfamiliar ‘events  ‘and
S

o maintained that * the ability to make mte].l.lgeh\:ly

.

. a better. understanding of .their ‘characteristics will

- o

-.In addition to economic benefits, education may
confer societal benefits. Jones (19859 repnrged that
"well-educated people. are healthier, better parents, tend

to ‘take gre: tar)“roles in :iv!ic,/ac\:ivities“, are. more
. . ~
urroundings® . f(p. 10). Similarly, Radwanski' (1987)

informed choices about poli‘cy issues is to some extent
dependent upon "the shared cultural and kinta\li,ectual
heritage provided by a good education" (p. 21).

. Background to ‘the P‘foplem‘ b

Wehlage and Rutter. (1986) noted that implicit in

much of the: research on early leavers is the notion that’

provide educators and policy mukéx:_s with the ‘knowledge %:e
develop programs specifically designed to ;ddress the .
needs of this gzof.\p.. Many researchers have:found that a
student's experiences uF school ar; raht;d ‘to ‘the
decision to hcomplete‘ gr;duaticn requirements or 'to"!eavg ~
early (Gillespie, 1978; \Joxdan-névis, 1984; ennedy,
1966; Larter & Cheng, 1979; Pawlovich, 198 \Egrx_§ &

Tekai, 1983). It is important, therefore, that educators

become knowledgeable ‘abqut the way that d;fferent groups




of students perceive school, as such knowledge can

provide tha-grmih’d’sf— for school-based reform. Quay and

\Allan (1982). :aported that “after-@ -fact" programs for °

early laavats o ggt. appear to be. the best long-term

flapgx-oach. Rather, progums specifical].y designed to

¢ achi t, € »+ and - social .

adjustment at the qlamantary and juniar hlgh school

lavels will be more successt‘u\»‘ in (Amproving studant‘

rstention. e 3 s

. The Royal Commission on Education and Youth (1967)
raporteé that the early leaver .problem in Newfdundland
was very serious. The retention rate of pupil_s who uefe.
in gtad.a two in 1952 was estimated to be onl'y slightly
greater than 40 ‘per cent. More recently it has been

estimated that between 30 per cent and.40 per cent of the

:t’:hno_l population ,are early leavers (Gillespie, 1573;'

Leaving Early Report, 1984). However, there is'a lack of
research comparing early leavers with graduates, several

years after.these two qmups have -left school. Most

researchers have studied enrly leavers in isolation from,

individuals who havu sut:cessfully completed school.

mxtha:more, in otdar to assess adequataly the- conse-

quences of laa\\ing early it is necessary to allow suf-

‘ficient time to slapqe bafpre comparing the two groups o -




The 'Roman “Catholic School Board fof St. _ soha's
(1987) has recent:l:y completed a study. in w’hich desczip-
tive infotmutj‘on contained in’ the cumulative records of '
those students who laft school eur].y between .Iuna, 1983

and 'June, _1934 was comp:.led s This school hoard was

Lntereséed in obtaining further infozmation from ese’ B
early leavers that, can -help da(:ermine_ fact_:ox:s‘ tha's: s
contributed to their decisizm “to’ leave school, as Such
information may help to determine policles  to alleviate

the problem.

Purpose of the Study

The primu:y purpose . of thls study was to ident.tfy
possible causes of the 1eav1ng early phenamenen in theA
Roman catnolu.. School Board ‘for St. John's. ' Factors,
invas;tigated included those :el_ated to the ind 3
the family, the pse: group, and ths school.

A secondary purpose of the' study was to a‘
economic, social axﬁ pe:sonal consaquancss, if/ any, of
leaving equy‘ 8



Research Questions and Hypotheses

iy ) .
B ;. L . Research Questions

Thxs study attulptie‘d to address the following

genetul questions: v 5

1. Au there diffatencas between early leavers and

o ¢" ‘graduates with :ulpect to -such thlngs as recalled self-- Ya A

5 concept of nbl.:u.ty and impcrtance placed. on*education.,
Uk occupatiunal “aspirations, occupational status and

’\personél satisfaction? . : P o,

2. Are there differences between early leavers and
graduates with '?aspect‘te their zacallad' v ha_ol-r:elated
sx?'eriancas7 § <

3. What -are Ithe racauad» reasons given by 7euxly
. leavers for their decision to leave schoolvbeforé com—
pleting gradl;ati.on requi‘ranents;

'4: What are the’ perceptions of early leavers about '

~&
improvunents in the- schonl system um: ml.ght have
affected their decisiton to 1eav§ before tulﬂ.lling gradu-
ation raquiremants? oles B08 . . o

5. Are thera differsnces betwun eurly leavers and

draduates with ralpa:t to peer group? .

‘, 6. A:e‘thax;a differences between ea[l) leavers and

graduates with respect to family background?




' - - %
~ 7. What, if ainy, are’ the 'éq:sd* disadvgnt.ages of

leaving school early?” ’ :
. what percsntage -of early leavers have attemptad

T to comp).ete g:aduauon réquireménts or have. antolled 1n

post- saccndazy educntion or job tra!.ning prcgrams. T
5 ,\ ¢ mothases o E
\ -

In order to examine some of t’:hese’ research"‘
questions, the ‘' following . eighteen hypothases were
tested.‘ The li"t;erature that supp‘arts each of(vthese.:
hypctheses is reviewed in Chapter 2. -
M gygotgesis 1. Early leavers will rate their :scalled SE
academic abllity lower than will those who havve gtud-
uaged. . . W E s

. x’got’hes;s 2. Early leavers will rate their

recalled :eading ability lower than will these who have
graduated. . i
'gxgotgesxa 3.. There is no difference in the.
recalled importance " that . early leavers '.;ngi g:u'du:ut.es
placed on eéucatioq. '
Hypothesis 4 Barly leavers ‘will' ruce G:hei:
saciafaction with thgir live: lowarlhan wil]. gruduuta;
ygothes;s 5. Eatly "leavers are more likaly than

grnduutas to be ‘engaged in low-sk.\lled job occupat!.ens.
o "- :




x@tk_ﬁegis 6. E;tly laavers have lower occupational
aspizations than g:aduates.

‘-. Hypothesis 7. There is no d’ifferance in the recol-
'1sEtLans of early leavers and graduates of thei,t rela-
tionships with teachers while these groups were in
school. 25 . Y

xmth-!g; i i EabaI1ed GEane EepatibLe rates j
uf eurly leavers will be hJ.gher than that of gtaduatas

'-bgzgutnes;g 9. Euzly ‘leavers will recall higher

leveis o‘f acaj; emic failu:e than will gr_aduutes.

l-I thesilk' 10. Early lsa‘vers will recall higher
rates of absentaeism than will graduates.

_ Hypothesis 11. Early leavers vu& recall lwer
levels of involvement in extracurricular school activ-
ities than will graduates. ’

Hypothesis 12.° Early leavers are less likely than
graduatas to recall that they \vere popular with othe:

4 students .

Hypothesis 13.

1. E_urly leavers are more likely than graduates to

v

recall having ciela friends who were ea:ﬁ— leavers.
2. Eé}ly ‘leavers are more likely than gréduatas to
have more current friends who were early leavers.

Hzgutnggg 4. Early leavers will recall that their
. v .




. \ % G

o oy : I
fathers had - fewer years of formal education than will -
graduates., ’ . i

Hypothesis 15\ 'sa:;fy leavers will recall’that their

mothers had ' fewer\ Sleu:s‘ of formal edqca\txon than will.
| . : + i

’

graduates .

|
= mgoghss;s 15_\ o ; .
" | " ¥ -

1." At the time tklgy _left, earlyfleaver/s had a

|

greater proportion of s

gs who left school early than

-did graduates. \

2. Early leavers wi report. a greater .'f:mpottj.on

ates.

Hypothesis 17. |
% 1. Eérly leaveis will recall. lower education aspir-

“ \ations fut them, by heir purents than will graduatcs. ]4
‘\f 3. Early leuvalr;_ will re:nll lover levels - of

1 than will .
e ' Hypothesis ;g‘. ‘
1. Early laavex;: will' r\ecall that- their mothers

. held jobs LJt;uiring a lower level of sk111 or training ‘M -
7 ’ than wi.ll gruduutes

¥ i Z.- Early leavezs will recall that their f.athezs*

hel‘d .jnbs requiring a lower level ‘of 'skill or trainmg.

than will graduates.
> @ by N a 4
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. B Definition of Terms

z:rly Leaver: YA stgdeqt who leaves schnoi, for any’

s ' reason excvﬁ;' ggéth, before grada-

ation or completion of‘ a prodram/ of

~ studies - without transferring to
Yo e

another 'schoél'. 5]

‘Low-5killed - An  occupation ' classified. as un-
. . 1
Occupation:. | Vskilleé, _ semi-skilled, service, or
' domestic work.

Gride-Rapatition . The total number of years a studéme

Rate: N was . required to repeat a grade or
’ grades. .
Ab;gnteeism Rate: The number of days of school missed.
)Extiqurriculnr Any activity argnnized by the scﬁo_ol
) A;:tivity: - but which tukes"plar;e outside ‘of

- N

regular instructional time.

. 7z
Limitations of the Study

< ., The t.o].]‘.owing ;Limitntiong ua;e re\cognized as being
“inherent with¥n the present study: '
1. Participants n?ay have had difficulty responding
to pezsbnal and sensitive questions. .
. 2., Since ‘éhav study was liﬁited ‘to.'one specific

school board,  caution .should be exercised in, extending




.

. " . . .
3 the findings beyond its-immediate context. . o
.3. Due to the possibiln:y of inaccurste or: incam-

’wge record keeping, the identifisd populatlon of agxly
§ leavazs may be incomplete. : » -
4 . - N
L e .
Delimitations of the Study

N i The following delmltatiogs'ara a;:knowledged in the
study: ) B
& P 1. This study ‘was limited to individuanls\who left
school early between June,, 1983 and June,' ‘1984’ and to
those who gradu‘ataq in June, 1984. i
: 2. 'Thié study was. limited to’garly leavers 'ané
' graduates from the ten high ‘schools’ in one district--the
,R‘pman catholic School Board fo; st./Jphn'.s.. ‘
- » 3. ’rhis study was iimitad (?gixly lea;lers wt‘xo left
while m Grade 9 or levels one, wo or three. -
4. students who t:unsfe:red out ' of thu school
‘system during the school year were nut followed - up to -

datermlne if they lute: left s::honl early
% 2 “
Organizatiun of the Thesis

Chapter 1 has provided an @ntroduc,tiun to the. proE-
lem, stated the purpose of Bhe study) posed some general
= B

research questions and the hypotheses to be 'tested,




. ptovided the definition ‘of terms, recognized the limi-
tations inhergnt* in the study, and. acknowledged the
" delihitations. .Chapter 2 revi is. the 11€a:atu:e that’w

suppor{s each “of: the,hypc;h‘sés related to the leaving
early pheromenon. The désign of the study, including the

time ftama. followed -and the instz_umentfatinn‘ “and

'statistics used is p in Cl ir 3. . Chap 4

presents ‘the findings of the study, whila Chapter 5 lists

-the conclusions, provides a sumary, and makes recommen-

dations. -
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‘CHAPTER.2:° °

L L ' REVIEW.OF THE RELATED LITERA

et Intzoductﬂ)n ] .

. Several facto;s have ‘been fuund to ‘be associated

with the decision to 1eava s;hool bafo:e completing gnd-

uation xequiremants Factors that w:je highlightad most

often’ in the reviswed literatuta ar age,.sdcio onnmiz: %

teachers, _subjects. and ,classmate ing abilq.ty,‘ ! .

ailure and grade rspstitivn, attandance at school, and ""
participation 1n sxt:acurricular achfiivities.\ ;'» ’Lou‘ery‘- b
(19&5) 1nvest).gated selectad churaeteristies Athat have,\
been found - tq dtscrimlnate between studants w o leave
school before cumpletj.nq ad atiox.\ ragn‘iram ts*qnq

those who stay 1n scélool. The; results of t:he reviewed

literature :e\rqalad ten ,vrnos‘t fx:_equen't:]:y’ Listeé‘f:hatatter-'
istics which sxgnificantiy ’di erantiuted -‘iaaverﬁ f:om
[ ¥ - . non-leavers. .“Churacteristlcs 1isted 1n 25 ger cel t or -
more of the 39 selected studies were ‘(&) mantul'
(b)‘ number: ef grades retaineql: (o) gnde po!.m:
N & A
(Y : 5 part&cipation in extrucurricular a:tivltias

i academtc achievé}nent ¢e). school - attsndan

% of schoo}s attsn_ded' {hy" discwlina' (i) sacioe{:‘onamic #
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levgl and/or parents' ~occupation; . and (j) parents’'
-education:

w'l'thf'uctors ixstéd above can be ca!cegag"ized under

four headings (a) factors related to the 1nd1viduai;, (b)

factors related to the schoolj. (c) factors related to the -
; «

" _peer group; and (d): factors related to. the familj. These
four facturs constituta the framework within which the

litezuture on the early leavet was . rsviewed and the

hypothe:es develcpad for this study.
¥

Factors Related to the Individual

\

Ability

% . : ; -
‘Although limitéd academic ability has been Gsed to

describe the typical early leaver, a number of ‘re-

'sea:v:he:s hava :epo:}:ed, that the majority of \early
* leavers have at least avuyr.;ge ability (Howard & mdérscn,
1978; .Lowery, 1985; Sewell, Palmo, & Mapni,. 1981).
Researg_:h by ce;;'vam:as (i965) led him to t;cnqlude that "a
majority. of the dr.:upouts throughout the nation fall
within the average IQ :ange and have more than adequa\:e
talant to complete a hlgh schnol educutxonr (p. 1_.97).
The Roman Catholic sz:hool Board fcr: st. John' (1937)
. inyestlgated the cumulative ‘records of 186 pupils wk;c

left school, before completing graduation, requili'emants,

'




in 1583 84 ) The results of the Canadian 'rast of Bu:lu
skills fut this_ group ravealed that 28.2 per cent had
belw average comprehension ability; 58.9 per cent,ha:.i
average ?:omprehension_ ability; and 7.2 pef cent pad above
- - average comp:ehsnsinn .ability. ha mathamltlcs results
' 1nd1cated that 20. J par cent had balov avouga-abilj.ty,
61. 3 per cent had average ability, and 12.7 per cent had
Iabave average abilj.»ty.v Results for the non-lem{ers ws;e
-nqt ’r'eport‘ed . 4 ;

Poor. 'reading ability has been ‘cited as a conmon
churacterlstic of potentidl or actual school ‘l:uvars
(carvantes, Amss, Lowery, 1985; Mahood,. 1981; -Self,
1985). Cervantes (1965) das:‘cr_iba.d the early leaver as
being two years behind in reading and/or mathematics at
the seventh grade lavel. Mahood (1961) maintained that-
most researtchers rcport'tha't‘one of the most signifi-ca'ni
reasons for . leaving school early J is poor. - reading
ability. ’ v B

JF ° self-Concept - ¢
s
e . g %

A number of :esurch_'ers have fouxid that :alf-ccncepc
is a factur in, student attrition. " simpson and anla
:1975) definqd self-concept as "the ind!.v!.dual's ‘evalys |

ation of his overal;l.;wbtth as a person" (p. 897). Brady




(1985) reported that most researchers agree that high
school early’ leavers have lo;nez self-concepts than nen-
. leavers. similarly, .research inéicatas that early
laavars may feel less certain of their; academic abiuty
than non-leavers (Barr- & Knowles, 1986; Duncan, 1973;

Pike & Bonnell, 1982; Self, 1985). T

. Factors Related to the School .

Although tha leaving early phenamenon is most often
descnbed as a high schoul problem, the decision to leave

appears to’ have its roots in the primary and elementary

grades. 3 (1983) sugg that the decision to-
leave school begins early in a student's life. .He
recommended that early idenf.ification and ac?:ion were
necessary in crd‘et‘to effeétively deal with the 'p‘roblem.
A number of researchers have suggéstad that the academic
as well as the social failure and fmstrutfon er;cauntg:ed
by some students attending ‘school are 1mi:crtant predic-
tors of attrition (Barr & Knowles, 1986; Beck & Muia,
,1980; Howard & Anderson, 1975)." Tinto (1975) maintained ’
that acadam;c 1n§t1tut10r(s are made up of both éocial and
academic sfstems< Social syséem integration is de‘ter-
‘mlned by an individual's social interactions and adher-

ence to the value and social climates. Academic system
% S
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. detarinzatian of c per Poor per

i‘ntegratxon is determined by an individual's mainteriance -

of acceptable s S of c ] ! Tinto

further maintained that it was possible to' achieve
1ntegration in ofie system without necessarily doing.so :Lr;
the other. Beck and Muin (1980) asserted that "consid—'
ering the many trials ‘and (:x.:ibulatinns thgt..potem:ial L
dropouts encounter at '\gséhool, it ‘comes 'as n\o" su:prls;
that t‘he majority of thesé: individuals will eiéher enjoy
only an extracurricular aspect of school or snjey ncthing

abcut it at all" (p. 69).
cadem: P ance

Academic failura' is often c‘ited by early leavers as
a reason for their wit}‘ldrawal from schqo:!. bafo‘:é comple-
tion of graduation :equirémenCS V(Puwlovich, 1985). ~ Poor
academic performance. often results in low levels of .

commitment and participatien which results in further .

therefore, becomes self -reinforcing and selt‘-t‘ulﬂllmg
and often results 1n _alienation f:om schnol and more”
successful peers (wehlage, 1983).‘ Resaarch has qlsarly
indicated that failure and grade retention are closely
related to early withdrawal from school (Arnéid, ,'1§&5;
Stobo, 1973; Zamanzadeh & Frincs., 1978). . Kennedy (‘1965)




rep‘ortad that failﬁ;:e and’ repetition ranked second among'
the first choice respcnses for early school withdrawal,
whila discouragemant and" inability to cope was rated
highes\x 35 a second choice. The Royal~ Commission on
* Education ami Youth (1967) maintained .that grade repe-
tition fs ‘a major reason 'for leaving early. Gillespie.h
'(197'9; reported that the most frequently stated yrimari/
reason for leaving “school v;as grade® répetition and d;l.f-'
ficul;y with subjects. similurlyf Pike and Eannei{
'(1982) found that 30 per cent cf’ the boys and ‘39 per cent
of "the girls cited grade f.aﬂ\.u:e as a reason for leaving
early. ’ , tt
Fawlnvich (1985) reported that research carried ;:ut
in saskatchewan found that poor academic performance was
the most frequently ci‘!:ed reason given by earl_y laavers?
for iaaving ‘schaol. Similazly. the l:.aavldg Early Report
(1934) found that 40\ per cent of the e:rl¥ leavers cited
B academ1= fau.ure as one of their three ‘ reasons for
leaving schoal. Academic failure was the most  predomi-
nant Qf the school-related reasons given. .This study,
however, hrad a response ;ats of only 46 per cent. '
Pittman (1986) rgported on_interviews condu;:ted with
early leavers of 'seéonﬁy schools \.n a rural system in

tﬁe‘_unitsd States. Eighty-two of the 185 early leavers




) withdrawal.

were able ‘to be pex:onally interviewed. Approximately 65

.per cem-. ot the reasons givan‘fo\laaving school were®

school-~ ralated including lack ‘&t interest, - failing’
grades,. and dissatisfacuon with teuchers. "o S

The Department of zducuuonuwashmgtcn e, (1962)"
reported cn interviews conducted with ‘early '1eavs:s from
the. Austin Indspendem: School Distric!. Ninety-fiv_ev
early leavers were intsarviewed from a ‘totul sample size
of 566. Students were asked: to explain'factors that
contributed to their declsinn to leave school. < Neaily
54 per cent- of the sample attributed their decision
" primarily Ao school-related factors. Academic concerns
were the most frequently cited school-related: reasons for

Team Resources t‘or Youth (TRY) ‘in the United: States

conducted an investigntion of ident at! / tudes at-a high

school in Amarillo, Texas. TRY is an’ug cy which works .,
with early lsave:s and students who are experiencing
problems with school (Fulton, Devﬁ.ne, ‘Luna, Hernandez.
Leasure, Thux‘-ston, & weaven 1980). ong q\,xe:tl.nnngirg
was gdr‘ni‘nistered to 746 students .and :anoti‘m:\ was
compiatsd by 64 of {:he_ 362 ‘early leavers éontac;ed. ‘Most .

i
of the students whg were in school reported feeling that '

they would be Hell-prephréd for icollege or work after




gzad;aatxon,_' 'H;e ,eutiy 'lsavets, however, cited low
academic performance as the major 'reason for leaving
% early. ccttffed‘_son (1980) * presented t.ha results of ‘an
; eight—_y;at iongxtuduul study of a nationally, represent-
ative safmple of 2213 younq men "in the United States.
“Cnte:views wsro"enductad and quastlonnaizes administered
to -the subjects th:as‘ti.mas during tha!.: high school
yeu:s. Tha results mdicated that successful academic
experiencea in schaol strengthan student ‘bonds to the
school. Pailu:e rasul\‘.s in drawlng away and feelings of
and W s N ’

Foley and Crull (1984) reéorted research findings on

s achi and T tion in New York City
altemativ;a high schools ser\hng early leavers and poten-
tial early leavers. Findings 1ndl<\:uted that th&r; is a
very close xelafﬂ.onship between persistenca and credits
attaiped in an- Altaznntxv‘: s,choelk. The report concludad.
that at least part _of the motivatinn-—{ar leaving early
comes frgm academic failure.’ Cervantgs (1965) found thqt
the failura of one cr more schoul years--1st, 2nd, Bth,
and Bth grades Wwere most commonly Eailad--to be a
churucta:istic of tha potentLal 1saver. In his study, 85
per cent of the early xlleuvex:s were ene year. behind grade

level and 53 per cent were two or more years behind grade
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level. Howard und Ande:son (1978) speculuted th;t the
-many .reasons gj.ven by students fnr 1eaving schdol “may
refl‘ect deeper underlymg fac}:ors" Lo (pe ’22\4). They.
reported that “a réview of the llterathta ':evealebl tﬁaf
academic ’difficultie: as well as, family history wa:e the
twc majar factors affecting the” dscision to leave school
early. | Many other zesearchsrs have repnrtad that pucr
academic perfozmance was given as a main reason for aatly
school withdrawal (Barr & Knowles, 1986; %sttom, Goertz,
Pollack, & Rock, 1986; Jordan-Davis, 1984; Peng & Takai,’
1553).‘

Attendance S~
s ' k-

Most studies deallné with the leaving early . phe-
nnmenon have reported that frequent absences from school
are characterisuc of the early leavsr (Arnald 1985;
Pike & Eonnell, 1982; stack, 1913, ‘Stobo,  1973;
Zamanzadeh & Prince, 1978). The typical early leaver, as”

described in “the literature, appears to be ;so].ated and

. socially alienated. g ademic failu%ﬁ rei
these feelings of nli‘enat‘ion, léhds to frustration; high 2

rates of g sm, and e Gally culminates: in
B e " 3 N
leeving school early (-Red;ch & Young, 1974). ¥

WL - \

i




Involv:'ﬂent{n gxtrucurricdlar Activities
-

A trait shared by many early leavers is. their -

% 1nability to ‘identify with the school. ce:vantes u955) ~
reported that whilé 89 per cent of those studants who had ;
graduated “had engaged ‘in extracurricular activltias, not
‘one person whc had lst't school early had engaged 1n any : N
such activity A.numbex: of researchers have tepozt?ed

similar - findings (Ekstrom et al., 1986; ~Newton, 1986; 2

Pike & Bonnell, 19")’ . o

Tha Educational Empowerment Theor

The ‘Educational Empowerment Theory is a useful model
for examination of the. interu:tion between the student -
and the school (Barr & Knowles, 1986). _This interadtion,
according to the model, may be characterized as "’ampnw’e:—
ing" or "dise@powéring' (p. 10). The ultimate respon-
sibj.‘lity for whether or not _the }siationship is
_empowering‘lies with the teacher and the school.

The model progosad two sets of factors related to

schoci performance; 'school interactj.on factu:s and

students experience factors, These factnxs are inter-

actLve ‘and: cyclxca].].y : 3 . Positiva 3 inter-

act tc praduce mutunl empowsrmant while negative factors gt e

i to p duce mutual di . The inner
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circle of Figure 1 represents- a student's experience
cycle of interaction.with the school’ environment. ' This

sxperianca cy-:le may “be positive or negative 7 ;

positj.ve cycle, suc:asstul psrfonpunca leads to expe
riences of cnmpetence and maiptains or meroves the'
studenb's percaption of his or .her ability. Improved
se’lf—imaga rasults in.ugn increase in schaol—ra’latad'
values and commitments. \i’ositive value ‘commitments, in’

turn, reinforce the ce’ or imp of the

's c perform On’the other hand, in a -

negative cycle:

Poor performances lead to axpetier?ces of
1nadaquacy which lead to poor self—images of |
abilities which. lead ‘to anti- schcol values
which- lead buck to poer perfomabces. The
desire’ to escape an increnslngly 1ntola:abla
situation dav lops and sventually results in

; the choice. .tr.r leave School. (Barr & Knowles, .

1986, pp. 12) e .

‘The outer circle of the Figure 1 rapnsents facto:s

in the relationship between school personnel “and the

student. When the- /school ‘1 C ‘lnn cycle is
positive, a N 's. good ic per S leads to.
's perception of .comp and ability, Positive

g N oty i A2
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Figure 1. The Educational Empov?;ment Model

(Barr & Knowles, 1986, p. 12)
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and p ijons of ‘s abilities;

skil;ls, and‘:{:titudas are developed which in turn. influ-
ence the teuche;: to maintain or }mprove commitment. to the
student. -In addiﬁion, demand "for good uéadem‘ic perform-

ance is maintained or raised. The ovefall result is a

—

gositivs etract upcn the student's performance * On the

other hand, . - - .
N ; .

A negative c‘ycla, beginning with poolr -academic
performance, may lead to lower t;achér expec-
tations and images of students as having poor
abilities or attitudes. Teachérs may believe
that‘ remediation is beyend their power* and
reserve their attention for those they perceive.
to be more capable. "

The student expsriencing this lack of
teacher commitment 1csles -resp.eét for the
teacher and interest in the subjecti ) .A cycle
of mutual lack of respect, care, and commitment -
is established hetween thé pcorlyv peflfonning d
student \nnd ‘the teacher. (Barr & Knnwlsﬁ,

" 1986, pp. 13)

This model focuses directly upon the 1mpaét that the

school itself has upon the decision of " the ‘student to

leave “before completing g:aduaﬁian'requirmqnts ah’_d thus,




by inference, .poses. the question of how schools can t}:_ke
steps o reduce attrition. Larter anﬁ’éﬁi‘ng: (1979)
repcrfkd that when early leavers wlg asked what tﬁings

could have beeﬂ dnne to _persuade’ them to stay in- schooly,

the most’ wens help, 1nvolve—

ment, and ancougagarqexit.and some form of t:ar.:sfer to a
different\sck‘mal, .program ,or cIaés Pike and"Bdnnell
(1952) reported that students said that if a more voca-/
tional-type program were -of fered thay would have remained
in school.l Similarly, the' Department of Educatien,
washington, j:.c. (1982) reportad that when eax:ly leavers
were asked what could have'-persuaded them to remain in

school, 65 ‘per cent “of them stated t':hat_ some school-

related change would have been necessary. ‘The most.

frequent _respox‘xss- was an expansion cf’ vocational training
opportunities. Responses. to this question indicated a
need_‘ for anz.eased er:ﬁlbility within the sqhool sys‘tem.
Pawlovich (1985) cited résearch that concluded, that ea.rly
leuve:s are dissatisfiad with, amongst ‘other things, the
percsived xrrelevance of the cur:iculum and - teacher

stress on grades. e

»
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Factors{(e_l/u\;ef to’ the ?amily

Research indicates that parent and sibling edu&a—
tion, sncioeg:onomic fa;:.tonjs and. f;ha educational aspiya—
“heu :hl}\f"_ are'
) associated with the leaving ehjl}'phenamannn T

Parent and ‘sig;ing Eduit;on

tions held by . the pa:ent;' for

Lowery A(1955) tepqtted that,‘The,adﬁcutipnni;‘l‘evel
of pareni:s vhas bean: found. to -be' a slgnifi:ant fa\ctor,.
possibly the mnst significant factor in dropplng uut of
school. The pa:ents of dropouts were, by and large,. - :
Eropouts- themselvgs" (p 23). In reviewing th’e lite:-""
ature, Lowery fouynd that “the achieved sdp:aticnaitlevel ’
of the children' closel_y relatad to the educaticnal

status of the parent. Numerous researcher have rgpprtad
> similar findings (Duncar, - 1973; Ekatrili—-et al., 1986;°
1982; - Stiick,:, *

2 . T
1973; Tseng, 1972). In additxon, aeve:al studies that
K 5

Hewitt & Johnson, 1977; Bike & scnnél

have invastiqated the educational bnckggé\\nd oé tha
sibli;xqs of early leavers hava found that a high percent-
age of these also left s:hool early (Duncen, 1913,

. Schodbl Lsave;g in uorthe:n Alberta, 1984, Newton, 1986
Pike & Bonnell, 1.952). o 3t .y

\ ' " ¥ .‘\ N
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Socioeconomic Status

- Boocock (1972) reported that soci’oeconamic ‘status
(SBS) is ‘the most pwarful predictor  of school perform-
unce mcluding early -leaver :ates Hp qaxntaiped that

the talationship batwaen sEs and academ!.c acthv&nant

' séems to hold ragardless of  what maasura of ostatus Ls

u:ad (t‘amuy income, parants' edu:ution, patents' occupa-

tion, nr some combination of thHese). Other researchers

. have studied the centrlbutions of 'SES to the leavujng'

early phenomenon and have found a similar .z'nlationship

(Arnold, 1985; Duncan, 1973; Martin, 1964; Peng & Takai,

LI Parental 1 Aspirations
[ Vo :

_1983; Tseng, 1972; Zamanzadeh & Prince, 1978).
5 B e

All reviewed literature- daaling with the 1leaving’

B early phenomenon acknovledges tho ‘important role played

by the parents in the detamination of a child s achieve-

.ment in school. Hunrn (1981) reported ‘that t:.ha most

powe_rful»‘dete:mmant of a child's, éducatigm_al aspirations

° was the perqe;v'ed educational usbirauonl of the: parent,

including th‘a“- support given by tne pé ar),t.s toward the
education systdm und the 's'ubseque;\\t er‘;cou‘ng‘emept diven
to” " the®® chud:an to t:omplete school. Schrom . (1980)
raported simuur findings. i
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Factors' Related to the Peer };toup

If students are inable to achieve status within the
school envj.romnent,"’i:hey may “look foz"frlends who, “are\
simuarly ulienatad. A numbe: of :aseurchsrs have found
that early leavezs are moxa likely than nnn-leuve:s to

: hava close fr!.snds who wers also early leavers (M

School Leavers in Northarn gbsrta, 1984 Reich & Young,

1974; Stobo, 1‘9’13). It  is likely that leaving’ sghool

early becg a more accer ble al ve when; the
mdlvxdual has close contact with friends who have . 1ef\‘.
schopl before compIating graduation :equx:ements Howatd

~and Apderspr} (1978) reported that: -~

Learning is not the only sociceconomic-academic e

problem; the ‘powerful influence of "the peer

‘group n mity "in pat ns of dress, -
J;e‘isure activities, and pa:saasion of material
V\gqbds. Being unable to meet these.demands
again confims the inadaquacy of the person.

. which may result in. a decision, to drop out.,

(pp 225 226) d N =

Snygg dnd Cd‘qmb: emphasised "thut \a child not only values -

" nis self-xdentity, but will angage in activities designed

*.to enhance it," Thus, the child may ,dacido to leave this




disagreeable situation to join friends who validate his
' worth" (Howard & Anderson, 1978, p. 225).

(e théses and Supporting Literature

Factors Related to the Individual

ngnthe:is 1 \ : /'

© Early leavars w111 rate their recalled academic
ability lower than 1111 those who pave graduated.
l?};\ncan‘ (1973‘) t‘:Onducted research in Newfoundland to
investigate factors relevant' to the early leaver situ-
ati’an in schools operated by the Baie d'Espoir-Hermitage
Fortune Bay Integrated School Board. A questionnaire,
:ssnt‘ to all students aged 14 years and over, resulted in
. the completj.on of 438 questionnaires throughout the

district. From these 'questionnaires 46 students’ were

identified who, in their own opinion, were very likely tfo
'lem}e prem&turely. A sample cof. 43 students was chosen
f:cm‘this grﬁup on the basis of age categories and random
sampling. A matchgd group of "potential persisiers"‘ was -+
sele‘cteci as a control group. Individuals in the control
group ws‘re selected .randomly from categories matching the
po‘tential .ea:‘ly leavers on th; basis of age an(; sex.
These samples were subjected to a more detailed study

L4 f B »




using self-rating forms, standudized test'ing. teacher

assessment, and several additinnal questionnai.:es From
nis results,qnum:an concluded that' the potentlnl early
leavers did not see themselves performihg as well as the .
potential pe}:isiezs ‘;nd did not.see“th‘amsalves as ‘having -
the patentiai to perform as wéll at‘:Aademic‘ally.

Pike and Bonnell (1982) examined the séhéol- early
lea\(;r ?hencme‘ne\n within the Roman Catholic sche}ol Board
for the Burin Peninsula. sti;dents from the four. largest
areas of the sch&ci district; who had registered for
kindergarten in sep\:“emben 1970 and who had left school
early in grades 7 to 11, were chosen\ for the st‘udy.‘ a
questionn;n:e-inte:view tachﬁlq\:\‘a Wi ugad’ to _ubt.uin
informat\:ion' from the early leavets Of the 57 ez‘trly
leavers, 33 or 58 per cent, we:a able to be interviewed
and were ussd in the analysis. " Bike and Bonnell reported
that 75 par cent' of the early leavers lacked conﬂdanca
in their acadamic potential. e .,

Barr and Knowles ' (1985) conducted resaarch involving
early leavers who had left school in: San Diego qity
School Distuct during the 1984-85 school yea:. stud

who had left school entirely --and thosa who hndg later
" returned to the sdistrict's' High. School Diplnma Ptogram

(HEDP), completed questionnaires. The researchers
1 B
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reported that both groups were less. certain of their
motivation to learn and the{‘ ability to graduate.
An-investigation cutriad out in Victoria, Australia,
attempted. to. find out factors 'that "influence student

retention (Ainley, Batten & Miller, 1984).° Question-

. . ’
naires were administered to 892 students in year ten, and
724 students in year twelve. . Sixteen schools, in total,
were involved. The findings of the study indicated that

the intention to remain at sr‘heol to year twelve was

clearly related to student perceptions of their ability '

as well as the quality of school life.

mthasis 2
) —Bazly leavers will‘ rate their recalled reading
ability lower’ than.will those who have graduated.

The Roman Catholic School Board for St. John's
(1987) investigated the cumulative records of 456
students who left school early in. the years 1977-78 and
1983-84. The combined xesuli‘:s of the Canadian 1:9§t of

Basic skills for these two groups of students teveale'd

that 20.9 per cent, had below ‘average reading abiiity: '

44.6 per cent had average reading ability; and 4.8 per
cent had above average reading ability. ‘The results of

- 5 . i




* had average raédinq aﬁxlity, -and 8. s pei cent had 'ubove

' school early leaver is sug§ested in which the character- , 5

33
éhé Canadian Test of Basic skills for the 1983-84 group
of early leavers alone (186 :students), showed that 28.2

per cent’ had below average reading ability; '57.3 per .cent

averaga reading abillty Ths :eading ahilities of .non-,
leavers ware ‘not rspo:ted Self (;955) 'zaviewad the '»
research litezatu:e of 1975-83. on. potential seccndary
school early; leavers. A pmfile of the potential, high
istics of this group leave include poor reading. ubility -
self furthex suggested poo: vreading abiuty as a :eason
for laaving school before comp].eting graduatien :equix.-e-

ments.

Jordan-Davis (1984) reported on ret!aaz‘ch conducted ' <«
by the Austin Independant School pistrict in thé United
States. Ninety-five early leavers..were asked why they,
had left school and what could hgva been done to enable
them to stay in school. Responses indicated that .inade-
quate preparation in tauding»and_wrxting was a primary -
reason for early withdrawal. :

x : -

othesis 3 d

Theza 1s. .no- differeace in the recalled impo:tmce
thut early leavers and graduates placed on educnt.tonn
) .

.



Martm (1964) survsyed factors xelatad to grade nLne
early 1eavers cf 1961 62 1n Newfoundland central high
schools. Most oi t{xe’ duta was collscted by means of two
questionnaires cn? sam: tp each of the 173 aarly
leavers and ona sent to auch member of a tlndom sample of
100 . students ‘from’ the 1951 -62 grads nine class' who had

o ccnti}nued in school. Respunses were received . from 66_,per
cent of the earl‘y)il vers and 96 per cent of the. non-
) leavérs. . Eighﬁy—alg&pe.rcent of the ,eatl‘)} 1ea;ia:s and

95 per cent of the non-leavers indicated that they

believed that a high school education was both valuable

and necessary. LY -

Rasearch cartied out by Gillespxe (1975) focused on
‘early lenve:s t‘r:om schools, - unda: the jurisdiction of the
. St.' John's Roman' Catholic _SChOOl Board, having grades 7
011 A :andom\‘sample of 30 students who Ihad left the

five §eqicr high schools was ‘chosen. A control group of

thirty students was chosen to match the ‘aarl} leavers as_

closely as possible, on. sex, age, educational achieve-
ment, grade of tha early leaver upon leaving, a;ld school
last nt‘tsnded by “the’ early leaver. 'G:Lllespie utilized -
xntervisw schedules and p\.\pil attitude questionnaires

with sach participait. In addition, information from the *

cumulativg' records of ‘the participants was gathered.
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%aspanses from - the e rly laaver and . control grnups
indicated that there was no signj.ficant differencé in the
degzea to which early leuvers :nd .non-. lauvers valus‘ ,
educntion 5, high percentage of beth grnups’ l.ndicatsd‘
that they felt that getting a high school aducation ‘was
valuable. E . : ,'“ 3
.Sister -Perpetua xenn’eéy “(1966) "also‘- cdhductsd
research on the leaving' aarly phénomenon in’ ‘Newfound-
land. she selscted five 1nstituticns where early 1savsrs
were, employed as unskilled wa:kets or’ were .held fet
punltive purposes. Those' candidates selected wer,e’eazly
leavers whovwithd:ew ftom school "during gtat_ias sey}en to
nine. Questionnaire data were obtained from 110 e'ar’ly'
1eavers and ‘another 100 “early leavars were interviewed. -

Eighty-nine percent of the. early leavers who completdd—

'questionnaires indicutsd that education was valuable and

that they woyld  strongly advise otherg' to rema in
school. .
Beacham (1980} interviewed 116 early leavers 1n Lson
cnuqty, Florida. sixty percant of ths early leavars
stated thdt .they would be willing to return to’ finish
high schcsql given the oppo:tunity. 'L‘hs National Center
for Education statistics, as a part of a naticnql lon-.

gitudinal study in the United states--ﬂ,\gh School and .
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urveyed 30 000 sophomora and 28 000. senior high

~ beyond
) school students in 1980. These students were from a
representative sample "of 1,015 schnols. In 1982 the

. center recontacted many of thesa studant:s 1ncluding -about’

50' per cant of those\ sophomores who hud left the schculs

thsy attended in 1980. The . response rate was, about 90

N 'p.az cent. Early leavers waze ideritified and asked to
colplete. a questg.om\xairs. Fifty-one per cent of the
qn_ul»es and 55 per cent ‘of the females\ reported th‘nt
léFving. school was( not a good deci:iion (Peng & Takai,«

1983). , ]

_ Research conducted by Larter and Cheng (1979), for
the Board of Education in Totonto, utilized telephone

interviews with 199 'students wha left school early and

subsequently -returned to school, and 95 non-returnees.
% < When asked whether they had’'learned anything about lifa,
' school and work while out of schﬁcl, the most frequent

respanse~ (30 per cent) was that’ educaﬁ-:ien is necessary
fo: a good job.
‘- McArthur (1986) studied the leaving early problem in

a, sel’sctad high schnol in the Whitefield County public
school district of the state of Georgia during the 1983~

84 school year. Phass two of this :eseatch involved a ’

total of(zoo students. Thirty of these students were ,;




N 1ntezv1ewad, 10 of whom left school early during th\

19&3 ac school year and\ 20 of whom had ' remained . in -
school. Each student was asked quest;ons whj.ch‘ a‘ttqmptad, -

to zl'etezmine ;easoné for \leuving school early ‘evr
remaini‘ng in school.' IQtezviaw results indicated that
students who mud remained in‘school were generally satls—
fied with the!.r decision and did not anticipate 1eqv1ng
. early. On the other hand, early 1eavar§'ue:é'dissatis-
fied with their decision to. leave .school before cqmple—
tion and unt{qipatad returning to school .at -some timé”in

the future. '
o~ -

Hypothesis 4 :
¢ . )
Early leavers will rate their personal' satisfaction

with their lives lower \than will graduates.

While no recent literature wa‘s found which discussed
the ovsr.:ull assessment -of personal satisfaction r’nnda. by
early leavers, there may be a signlfican‘ty\diff‘e:ence
between eu'z].y leavers and g’r:uduates vitl‘l':espectvto tk{is
variable. } :('he\ \discourugament sxpezisnceii by. N early
leavets as a result of their attempts to tind satisfying
employment has been well documented. Joxdnn-ngis (1984)
reported that although the ability tq work was the most

3
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Commonly cited aévuntuge to leaving eatly,'unemployment
concerns were listed as the main éisadvantaga. A study
carried out in the United states provided an ove:view of
« the literature on school early leavers It reported that
" Labor matket oppurtunlties are.poor for ynuthvwho‘ have
not completed high school (School drogouts- The extent
and nature of the g;hblem, 1986). similar}y, Peng and\
Takai (1983) reported that of the high school students of"
) 1980 who left.school early during or after their ;opho—
‘more yeat,‘mora than 27 per cent were ‘unemplayed or
dissasisﬁed wi"jh their work_and were looking for work.
Unemployment st'etistics for graduates were not reported.
Newton (1986) interviewed early leavers anﬂvngn-leuvers
\from Larkin High Schaql in Elgin, Illinois. The early
ieave:s were randomly Qelected from the 128 early leavexs
iﬁ 1934;65 and the non-leavers were randomly selected
from the popu‘lJtion of 16, 17, ‘and 18 year-old students
at ‘the high school. Of thos;a randomly celected, 87 early
1eav}ers and 88 non-leavers agreed- t‘:u be interviewed.

'Fifty gsrcen€ of the ea\rly leavers interviewed were

unemployed and the early leavers ‘who had found employment

.

were not satisfied with their jobs.
N 3




‘Hypothesis § d : ’ . \
' . Eu:ly leavers are more likely than - g:aduates to -be
engaged’ ln low-: skilled job occugations.
‘Larter and\ Cheng (1979) found that the majority of
the enrly leavers contacted had one or two jobs whi].e aut
of school and most of these jobs were unskilleﬁ and low
paying. Similarly, Peng and Takai (1983) :epggte\d that
the majority of the early leavers who.worked w;re engaged‘
in low-skilled jobs A Minnesota pilot st:udy examined
the secondaxy school early leaver problem. from the per-
spective of bcth the education systam as well. as the
employment-training sy:tem (_a ndar scl ao d opouts:
executive summary, 1981). The study involved' 24. public
secondary schools and ‘the 24 _counterpart ‘Comprehensive .
Employment and Training Act uqanciss, and findings werg
compared with Lnfamution from nutional and stata studies
and data sfmrces. Among the findings- was that early-
leavers had 'lower occupational aspirations than their
peers. ' .
The Pheonix dnicx_x ‘High School District invagtiggted
the early leaver problem in an attempt to 'identify
factors associated with early: wi_tﬂdrawal ;s well ‘as tha

educhtional and job opportunities available to early
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leuvars"\(whgslar & Finley, 1980). Early |leavers were
e Vsuz\'rs ‘ed by telephune, or mail questionnaires. Xn&

aciditZon, rep:asgntatives of, career schcol’, em; loyme_nt‘
agencies, public se;vice'agencias, the armed services, -
labor unions, 1ndustry, and business wére fontactsd to
obtain informatiun on entrance requirements dx employment
policies. The findings indicated that few edhcational or
job oppo:‘cunitxes exist for early leavers because they
lack necessary basic skills, desir@ble work habits, and
pezseverence i ¥

A teport on ea:ly leavers 1n California investigated

characteristics of early leavers, reasons for withdrawing N
‘fx:am school, " and the consequences of leuviné early
(stern, catterall, Alhadeff, & Ash, 1986). Thé‘findings
indicated that compared to high school graduates, early .

leavers hold more jobs requiring unskilled labor. '

Hggothesis 6 .

"Early leavars hnva lower occupational asp&:ations

than graduates. . i

Tseng (1972) reported on a study anolving‘a sample
of 77 male high school students and 72 early lanvezs
matched with the non-leavers on age. Resultd indicated

N\
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that the' aazly leavers showed .a lower !1eval of occupa- .
tional aspintion than dld ths non-léavers: Duncun
(1973) found that the potential aarly leav r aspired to a
lowar level occupatienAthnn I:he p’btantidi non-ieavér.
Reich and, Young * (1974) conducted a study» Ln which they ""
fsuc_:‘:eedeq in contacting 670 of thg 931 students bulieved >‘
't.:: have left sci\qol early ‘1n"’l:oront'o from June; 1973 ‘to
June, 1974. bf those contacted, 544 were inte:':;iewéd.
Approximately 50 per. cent of. the former stu‘de»m‘:s—".tn. the
early leaver jsa‘mple were 'mgai:ck}ed fto‘séu}dents still in
,‘school on’® progamme of study, grade, | schoql, sex, age;
credits, and gtadé .goint avé’rage.‘ The control gr‘m!p v;as1
also lntarvlewe:i. Reich and Young, found'tixa‘t the ea-:'ly
.- leavers' view of ‘their f\:ture was more pnorly daf.uwd
than those who had stayed in school. More gagly leavers
than stay-ins had no hm;dlata or long 'tar:m plans.\ More
‘recently, Ney\:on, (‘1985)- reported that a high pefgentage
of the eariy leavers interviewed ;had no idea how tl;ey

wanted to be employed ten years Hence: | In con’ipa:“ison,

many of the- non- 1sa‘?ers interviewed had specific.career:
g Ny #

‘pl arfs
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Factors Related to the School

gmthesis
o5 There is no difference in the :aa:ouectxnns of ea:].y
leavers und ‘ graduates of thelr ralatl.nn:hips uxth
& t;uche::s while these’ g:cugé were in =ch_eol.'

Reseagch fim’.}‘x'nlgs. :egarél‘ng‘teacher—stuaant. rela-
tionships,’ a!'parca'ivad by early leavers, are not con-
clusxve Martin (xssﬁ reported thut 69 pareent ©of the
early leavars and 72 per cent of those who staysd .Ln
School stated that they got along well with their
gbnchers. He concluded that there appeared to be no
,ralnienghip bstwnnileaving school "aa_rly §nd dislike of

‘. teachers. i similarly,’ Duncan (1973) -found no significant

dai. . the yu. al early leavers and the

potential non-leavars on this variable. Ruby and Law

(1983) r arc to the attitudinal

dif: of s e 1 and potential high

school, early leavers toward several groups, including
teachers. ~Forty-two students iq grades 9-12 :completed
the DGI‘!IQ‘B D scale. Ana;l.ysis of the “results indicated
that both groups held strong negative attitudes towards
teachers. * 1In contrast, Gill;spia (197&) reported a




statistically significant difference in the gezceptio‘ns
of early leavers and. 'non—laavars of théir relations with
their teacl{ers Ea:ly, laavezs rapozted less’ positive

relationships, than dl,d ncn-leavaxs

3 .

methesis 8 ’ ol ,’
B The :o:allod g:ade repetl.tlon :ates of early loavazs
will be higher "than thnt uf grnduates

\

Sister Perpetua Kenfedy (1966) found that almost 74
per cent of the 110 early leavers who u:ompletad question-
nnires had failed and were required to tepeat one or more

grades "both at the primary and elementary level. She

.concluded that gtade failure and sdbsequent :atentlon\\s

were highly influentiul in ccntributing Yo the early -

leaver prcblem in Newfoundland schools. nuncan (1973)

‘found that grade retention shnwed small, but signiﬂcant

'cozrelations with the potentlality of leaving early.

Pike and. Bonnell (1982) reported that 94 per cent of

early legvers had .rhpbntéd one or more grades. . Simi-

‘lax"ly, Martin (;954) found that 21 per cent’of thé early

‘leavers,’ as compared with 60 per cent of ltha' non-leavér

group, rspli‘ed that t!;ey d',,ld not fail ' any grida ‘dn

school.




%obo (1973) conducted ‘research for the Board of
Education of the Baréugh of York. ‘Two hundred and
ninety-five early leavers from the 1971-72 school year

were selected from two sepondaq; schools. Interviewers
)

were able to contact 159 (54 per ‘cent) of the early
leavers. All intervi;ws were conducted over the tele-
phone * using an open-ended énd loosely :_s_tzuctured
qué:tiamaire. Stv:;bo reported that 38 per :ent of the
early leavers had failed at least once, while 36 per cent
had never repeated a grade.

The West Viréinia-dropout study (1986) is a report
of early leaver stat‘istics in wWest v)irgipia during the
1984-85 school yéar. Findings indicated that approx-
'1mata}y 64 per'cent ot" early lsw"éiérhad\‘~been ret&i‘n’ed in

one ér more grades.' Zamanzadeh and Prince (1978)

5 i
survéyed the entire population of two ! Mdntreal high

schools in ting soci c areas. The surve’y
solicited demographic and social ndata. In total,. 2105
studém;s were surveyed and from this group those who left
school early one year later were identified. Of the 199
actual early léavers from both schools, 158 had cnmpietad ,
the original survey questionnaire. Fifty of the early
leavers and 32 por‘l-laavars; chosen.as cont;zols, were

personally interviewed. Some additional information was




obtained from another 108 early leavers. Interview

results revealed that 80 per cent of the early leavers

and 12 per cent of ‘thve non-leavers failed one or m'm;e
- years. As well, 28 per cent of the early leavers
comf)q:ed with 8 per éent of ‘the non-leavers reported that
they fcmxld some subjects difficult. j\« '

A study of -186 early 1éavj:s,‘ from :ths .1983—84
school year by the Roman Catholic. School Board for st.

John's, (1987), found that 48.6 per cent had repeated one

grade, ' 21.4 per cent had repeuted two grades, and 6.4 per -

cent had repeated three or four grades. In othér woiés,
76.4 per cent of these early leavers hud repeated one or
more grades. The grade rapetitiun rates of non leavers

were not reported. =

Hypothesis 9
Early leavers will recall higher levels of academic

failure than will graduates.

Stobo (1975) found that 71 per cent of the en:ly
leavers were failing at least oﬂe of their courses whj.le
19 per cent were failing svetything. Only 7 per cent

were passing everything. Similarly, Pike and Bonnell
: g 7

(1982) reported that' 79 per cent of early leavers had '




failed in several subjects: i

McBee (1986) reported on| the local early leaver
trends as exanined and documen!

ed by the Oklahoma City
_Public Schools.’ Charactetiétics ‘of those who left school
early in the '1985-86 school year - were described.
Achievement ér:ares cf early 1eavs:§ indxcated a histcry
ot‘ below average achievement.

Arnold (1985) conducted- research involving sopho-
mores from Illinois who participated in the National High
School‘ and Beyond Study (N = 1,950). Students wht? became
high school éarly leavers and students who‘ remained in
school were interviewed and tested. The responses of
these students' were weighted to represent the total
sophomc;e enrollment for Illinois. 1In 1982, participants
from the 1980 study completed follow-up questionnaires.
A portion of the{.r responses, 166, was weighted to repre-
sent an estimate of respondents who would leave school
early by the spring of 1982. A comparison of early
leaver profiles with praflles of non-lea‘{ers showed that
early leavers were more likely to report failing academ-
ically. .

Ekstrom et al. (1986) unalyzed data from ths
National High School and Beyond Stidy=~ They regorted
that students who later left school early dift’areq
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‘sxgniflcantlzy in their soghumqre year from those who
:;mulned in * school with zes_pect_ ‘to several t‘acto_u
including educational -achievement. S)milarly, Peng and
Tak;!. (19!;:) found Bm.ﬁ;e sslf—‘:apoz,ted
grades were mosily ';D':', or below had. a‘ much’ V‘greatar
eu_zl)‘/ leaver ‘rate than those - whose grades veré mostly
"A's", ) t N «

The Roman Catholic School .Board fori'St. John's
(19‘57) reported that 61.3 per cent of early‘ l‘eavars from
the“ 1983-84 school year .failed one or more courses in-
level one, 64.2 per cent failed eha or more courses in
level two, and 1’9.2 psr'cent failed one or more courses
'in level three. The failure rates of non-leavers were

not reported. L

Hypothesis 10.
Bariy leavers. will recall higher rates of.absen-

teeism than will graduates.

Stack (1973) conducted a study in which he uttempt’ad
to identify variables . that wouid du::_rim!.nata between
potenti‘al euzly leavers and non-lauvo_n '1n one Newfound-
land school di;trict. His. study groups were all of the
111 students who left school eatly in the district during




the 1969-70 school year and 111 students chosen, from the
1970-71 population of. students in t{m district, using
random sampling stratified by grade and sex, proportional
tn\ cha:gr'alin and. sex_of the early leaver group. Data for
the study were collected from. the School records., Time

absent. was the second ‘most important variable found to

‘ discrimipate between the two groups, nccouhting for 14

per cent of the variance. . .

\

Pike and Bon;xall (1982)" reported \thnt 58 p‘Bt cent of
the early leavers missed days from school frequently.
Similarly, the study Early School ge‘av‘ars in Nottharg’
Alberta (1984) utilized information from the cumulative
records of identified early school leavers, from the 38
districts and 125 schools in Northern Alberta, for- the
1980-81, 1981-82, and 1982-83 school years. In addition,
in-depth infgrviews were conducted with ‘126 school
leéavers, 56~st‘yers, and 50 high risk,studam:s.' Parents,
cWLty organizations, teachers and administrators were
also interviewed. Data obtained from the 2671 early
leaver request forms sent to the 125 schools revealed
that attendance at school was poor.

stobo_' (_197‘3) repnrtec‘i 43 per cent of the ear].y'
leavers had been absent more ‘than 10- days. - Zamanzadeh

nd*Prince (1978) reported that 97 per cent of the early
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N
ieavers compared t;J 7 per cent of i:he non-leavers skipped
_school r:egularly. Arnold (1985) reported that absent-’
eelsm was . more prevalent amcng studants who had quﬁ;
school than those who continued. slmllurly, Ekstrom et
al. (1966) reported ‘that early leavers had higher rates
of absenéseism than- thpsa who remained in school.\| The -
Roman \catholl.'c' School Bo’ard for .st. John's ki\

rebo:ted.that high absenteeism 1:; ‘the pr‘imary' and -
elementary gradgs was characteristic af‘ the early leavers

of 1983-84. It reported that in grades one and two, over

50 per‘:ent of this 'gfoup of early leavers demonstrated

above average to ve sm and in grades
three to five over 35 per cent exhibited ‘abaya average £o

excessive ism.. The sm rates of non-

leavers were not reported.

Hypothesis 11

Early leavers wil}\ report lower ]‘eva].s v;f involve-
ment in extracurricular school activities than will
graduates.

Pike und"Bonnall (1982) and stcbo (1973)' zeportad
that over 60° per cent of early leuvers did not partic-
ipate in extracu::i.cular uctivities. stutistscs from the
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West Virginia Drepout\study (19869 indicated that over ;3
per cent of early leavers seldom,;\lf ever, participated
in extracurricular activities. However, these studies
did not report the level of involvement of the - non-
leavers. ..

ékstrom et #1. "(1986) found that early leavers
appear to feel alienatéd fr‘om schoq} life and reported
lov;er levels of involvement in extracurricular activities
than non-leavers, especially in athletics. Newton (1986)
found é\stntisticully significant difference - between
early \leavers and non-leavers in terms of partic%patlon
in extracurricular _activities with the non-leavers

showing a ‘greater level of participation.

Factors Related to the Peer Group

Hypothesis 12 -

:Early leavers are less lfkely than g:ad-uates to
recall that they were popula‘rA with other studepts.,

o ‘ o

Ekstrom et al. (1986) ;'apczted that early leayeré
are "less likely to' feel that they ar‘a popular with other:
students, to teel‘ that other students see them as good
students, as athletes, or as importaat; and more 11kely

to feel that other  students see them as troublemakers"

0
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(p: 361):

Pittman (1986) found that uhen eurly leavers wexe

asked to list areas within school which needed to be .

improved, 64 per cent of the respohses involved ‘s'i:uden}:

'f'ralationshi’ps 7 counselling and sch;:wol activities.

simi].arly,, Foley and Grull (1984) fqun§ that the mqsti
importint difference . between the descriptions given by
early leavers and non-leavers of their school—e_xpexiem;ss
was in the quality of their social rela‘tienships’. ‘The
authc:s-:epé\rted that none of the e‘atly leavers made

positive comments about other students.

Hypothesis 13

1. Early leavers are more likaly than graduates to

recall having close friends who were early leave:s.
2. Early leavers are more likely than graduatas to

have more current friends who were early 1eavers.

The " study Early School Leavers in Northa:n Alberta
. (1984) found that 87 per cant of school leave:s repcrtsd

‘friends who' had also left compared to npprnxim_ately 67

per cent of non-leavers. "Reich gnd Young (1974) reported

thet most of the early leavers St\.‘ldled had peer support

for" thair decision to leave and that over 60 per cent.
’ ]




knew other early 139%:5. Similarly, Stobo (1973) found

that 74 per cent of the 'early leavers interviewéd had

Close friends who had-left School before or after them.

‘Factors Related to the Family . =

Hypothesis 14
Early leavers will recall that their fathers had

fewer years of formal on than will .

Hypothesis 15

Ea:iy lepfers will recall that their mothers\had
s
fewer<ye: f formal education than will graduates. _

Newton (1986) fgund“a statistiéally significant
difference between early leavers and non-leavers with
réspect to fathers' and mothets' level of education. h Ha
concluded that "better educated pa:ants had a poéxtiva
1nf1uence on thelt “children's edun:atlonal aspirations,
thezeby increasing their child:en's ability and ulti-
mataly theig likelihood of remaining in school" (p.
123). similarly, several studies have fournd that parents
‘of early leavers had ‘a lower educational attainment than
parents of students who cantihued in high school (Duncan,

1973; Earl chool Leavers in. Northe Alberta, 1984;
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Ekstrom et al., 1986; Stack, 1973; Tseng, 1972). -
Hypothesis 16 "

1. At the time they. left, e;:iy{ leavers éad 'iv N
greater proportion of siblings who, left school early than
did‘graduatss. E ’ N

2. liarly leavers wi}l report a grea}:e'r proportion
of siblings who subsgquently le: t‘/éarlg thqn will
graduates. ~ '

. 3 .

arl School Leavers in Northern *Alberta (1984)
reportedv.that 72 per cent of leavers had at least one
other fan;ily member who was also an early leaver compared
to 46 p’a} cent of non-leavers. Newton (1'935) found that
over 50 per:cent of the early feavers had at least '\oné
sibling who ‘had also left early compared to fewer '.ttl-n.an 10
per cent of the non-leavers. s!.milurl’-y, Duncan (1973)
reported that potential dropouf:s were more 11ka1y to have
both parents and siblings who had dropped out of school. *

< Hypothesis 17

1. Early leavers will recall lower eddication aspi-
rations for them, by thej\tyrents, than will gr;duatas.
1

2. Early leavers w. “ recall lower levels of




than will

\sghrom (1980) éeported on a study conducted in
victoziei, .Australia to determine :whut faci;d:s influence
the decision uf grqdé,'nine students to leave school.
Twam:y—sl.‘x schogls w‘are randomly sélacted to participate

in the study. The initial pcpulai:l.nn of grade nine

2300, due to missing data, only
1183 students were surveyed. Discriminent analysis v.ias
used to 9nalyze the data. The results 1ndic$tad that 'the .
major influence on students' intentions was their percep-
tion of how long their parents wanted them to stay in
school. Students who intended 'to ieavé schcol\earlj.e%t
p’s’rc_eiyed{zh'f:( their parents/hﬁ low educational aspira-

" tions for lthem. .

ol “
Hypothesis 18
1. Early leavers will recall .that their mothers held

jobs requiring.a lower lev of skill or training than

- will graduates.

2. Early leavers wll], recall thdt their fathers held
- jobs raguirix;q a lower level of skills or training than
will graduates.
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_Martin (1964) found \El§: the largest p‘arcentuga uf e

early leavers came fryom/ fa

Q em y\(li Lin a .semi-
: ar!

Similarly, Tseng (1972) reportad‘ thut the” early leavers,

lies where the father was,

led  or unskilled occupatmn.

as a groyp; had __“ inhc ons cauld/ha h

terized by 1owe: lévels of difficulty, :esponsibiih‘.’y,‘
and prestige. Duncan (1973) reported that the:e Mas an
AV apparent relationship batwee_g a family s jml

and the 1,1kalihocd of leaving early. He found that a
higher. percentage of , potential early - leavers than
'potsntla‘i ‘gx;duates came from families receiving social
assistance. Zamanzadeh and Pzim:e (197‘5) and -Peng ‘and
Takai (1983) reported that studen(:s from low socio-

conomic bndkgrounds had a higher early laaving rate than

\

| students “Srom high -socii lr . More
3 5
recently, Arnold (1985) found that ths fam£1~y 1ncome of
early leavers was gene:ally lower than the fumily income

.. of students who remafned in school:

Conclusion

The reviewed literature ‘of the past 20 years has

attributed the following ch‘aractéristips ér E:chu'xﬁstunqas‘

__to the~early. schopl leaver as compared with ‘the non-

. }c‘aave:: "

rce of' ins:ome '

%
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1. Low s;lt’;zating of academic ability.

2. Low self—ratin’t‘; af reading ability.

3. High rate of\unemployment and dissatisfaction
wi‘th work.

, 4. Low levél of ' motivation  and occupational

aspiration. . : ‘_ :
5. Higﬁ tate/ of ‘grade repetltfcn. \
. 6. Hl.gﬂ rate of academi;: “failure.
7. High rate ..;"f absenteelism. .
8. Low rate of participation in extracurricgl‘ar
) activities. . ’
9. Inability to achieve status within the school. .
10. More friends who were early leavers.
11. anrem:s with low educational attainment.
22, Sif)lings who also léft school s‘arly.
13. Parents holding loxa‘lgvels of, educational aspi-

rations. = - .

14, Families with low socioe’co‘nomi: status.

has fore fed that there are many
factors associated with a student's ‘decision to la‘uve
school before g‘raduuti@’, and tha\t there are significant
andvmeasurable dL!!ergnces between early leavers ‘and

"those who remain’in school. * ,




CHAPTER 3 !
s : DESIGN OF THE STUDY ’
ol
. op g L f
,This study snlicited nformation from early leavers
. ‘whc 1eft school between -

. ' " vt . Introﬁuctinn

fune, 1983 and June, ‘1984,

0 2 regarding possib).e causes anc‘. thei: .epozted reasons for

laaving.‘ Iq addition, the, .tudy obtained information ~

about ‘the 1 1 and ¢ onal activ-

ities of the aarly ].eavats Information “obtained from

"the aarly leavers was' compared to that obtained from

graduates of the 1983-1984 school year.-
« " 'Population and Sample .

Two hundred ninety-six early leavers who left school,

! between June, 1983 and Ju‘n.e, 1984 were identified by the
Roman - Catholic School Board for St. John's. - Of these,
262, or 88.5 pér cent le.‘t:t whi.le enrolled in grade nine
or levels one, two, or three, in one of the 10 high high
schools in this system. The xemaining‘ 11.5 per-cent left
while' enrolled in grades seven, eight, or nine in one c;t'
the elementary schools in this system. .

The 2szaearly leavers who laft one of the 10 high

schools under the ju:iscﬁction of the Roman. Catholic s

' sahdol\. Board for St. John's, between June, 1983.and June, i
: & o ;




/
1984, served as the population for this study. Because a
response rate of 100 per cent was not: obtained, it was

necessary to choose a random stratified sample of 62

early leavers in order to obtain the desired final sample .

size of 50. Each school was r on a

basis--schools. with the most early leavers proyided the
most early ‘leavers for the sample. ) . :

* The responses of early leavar.s were compared w‘ith
those of graduates. .It was necess‘ary to chbose a random
stratified sample of 5;6 graduates in ord’er to obtain the
desired final sample size of 50.\ The graéuatas were
chosen fzc;m the total population \(956) "of June, 1984
graduates of the 10 k}igh schools within the Roman
Catholic School Board for St. John's. The 56 graduates
chosen . to participate in tha.study were selected from
}istg provided by the lo_high schools within the ROman
Catholic School Board for St. John's. The same number of

'g:aduatss as early leavers was chosen from‘ each school.
Instrumentation /
Type of Instrument

Semi-structured interview schedules| were used with
both the early, leaver and graduate groups. The interview
sche%ﬁ for the graduate group was imilar to that
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T aeveloped for the early leaver group. Some modifications

were necessary. to make the ,sched:xlo useful for inter-

viewing who had gr from high school. The
main advantage of the interview as a research technique
may be its adaptability (Borg & Gall, 1983). ‘Unliko the
questionnaire; the" into:vie‘w situation permits the
researcher to clarify survey questions and encourage more

1n—depth respanses B

* esc on of the Inst:

To facilitate analysis of the data, the instrument
was divided into’four sections, each?of which contained
questions that allowed testing of the hypothasas relating

to the schor:vl, thes peer group, the ind!.vidua]._ and‘ the
family. - g

While several of the items contained in the
schedules were open-ended in design, most were of a
rating-scale format, wherein .a number of questions were

asked, and participants were asked t; indicate the “one

* response, out of five, which best gnswered the question.

An arithmati.é value _ranging from one\to five was assigned
to each of thes; responses. In _ndés.t on, the interviewer

attempted to. solicit further ‘information from the par- :
ticipants with P to their D 3 savarai other

items contained in the schedules were open-ended - in
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design but required the interviewer, rather than the

r t, to classifythe on a scale from one
to five. =
: validity

In p:epa.ring the <instrument for this étudy, “the
available literature related t‘o early school leavers was
reviewed. Hypotheses and research questions were form-
‘\ulated' accordingly. From these an interview schedule .for'
early‘ leavers was deslgnsd._ The initial group of inter-
view questions v‘nas submitted to two m;ivers.ig:y professors
and a group of 16 graduate students at Memorial Univers-
ity of Newfcundland‘ for consideration and- reactio;m-
Their responses led to several modi_fications’./ A similar
interview schedule was designed for the graduates
involved in.the study. .

A pilot study was carrl;ad out with 15 early leavers
and 15 éraduates from the target population. Pre-testing
of the interview schedules resulted in identification of
.items that lacked clarity. ﬁavision' of other items was
necessary b’ecause of their .inability to elicit 'the
deéixed ‘information. ’l‘hé validity of the data obtained
from four of‘tha questions on the interview schedule for
12 early leavers was checked against vavailablé records

provided by ‘the school board. épécifically, recalled




grade repetition and absenteeism, as' well as. perceived
aqadeu\ic‘ and reading abi].iti:es_, were checked against
information contained on the cumulstive records of the
early leavers. \ ’

This "1nf_o'rmatio;x was used by the interviewer to rate
the individusls on the four items. The self-ratings"of
the eufly leavers along with the 1nter‘viewet’-rat1ngs were

then used to calculate the Pearson product-moment corre-

. labdons to confirm the validity of the responses. These

correlation coefficients, provided in Table 1, are ‘mis-

Table 1 .
validity of. Interview for Early lLeavers
Item *
Grade Repetition 0.82

- Absenteeism (last two years

of "school) P : 0.54
Academic Ability 0.36

Reading Ability . . 0.60

» *The magnitude of the correlation Pgefficients"

is underestimated due to range restriction of

the variables,
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lsadlinqu “Low. Because the sample of early leavers is
relatively homogeneous with respect to the ':rausb‘las of
concern, the magnitude of the correlation coefficients in
the papulats.on is underasti.matod. The degree of under-
estimation is zelutsd to the dag:ua of renge restriction
of either varidble (Kirk, 1984). . ’I'Aking‘thris "truncated

:mga,' he. " into ation, -the magnitude of

Ehe correlation écafficiani:s may be cor‘\sidared relatively
high. Construction bf scatter d‘i‘ngrams:cunf;rmed this

conclusion.
Collection of Data

In' the spring of :.;sa the Roman cntnoiic School
Board for St. Joha's provided, upon request, th; names,
addrassu; and telephone ‘mvul\bats of those early leavers
who left school between June, 1983 and Jwe, 1984. 1In
addition®the researcher sent a lettbr to Mrs. Gsraldil;;
Rpe, Associate Superintendent of mrucuium and Instr‘uc-

txon, requesting thut each of the 10, hlgh schools provide

the names, addresses, and telephone numbYS of their '

" June, 1984 graduates. Four of the schools sent this

information. In June of 1988 the 'researcher visited the

six remaining schools and obtained the necessary infor-

. mation from the school records.




'pnpu‘lution,- obtains nearly as high a par:entuga

¢ ,

An attempt was made to contact each: member of the
sample by phone in the summer of 1988 to :uqussf an
interview. ‘- Ninety-seven percent of the interviews were

conducted over the bhcna. According tn"Bc‘v:g‘ and Gall

r'(19‘83), "research has shawn that r.elaphcnc 1ntstviavinq

reaches nearly /the same p:opoztlon of the tnrtt
£

. and rodu N le 4 ion..." (p. ~

448). An advnntaga of ‘the telephone 1ntetvieu compared

with the ' face-to-face. interyiew includes access to a
greater p‘r:opnrtion of the sample when members may be
s‘pread over a large geogrﬁphical area. 1In addition, Borq
and Gall reported'f:hat‘ the:acis evidence to support- that
telephone interviews can be used to ‘collect sensitive

data. sSudman, Seymour -and Bradburn reported:

One major study found . that for nohthieatahing
questions, respondents' distortions. ' were
slightly higher for telephone interviews than
for face-to-face interviews. For -‘thteatan‘:l.rig
questions, the reverse was true. Although it
would seem easier to establish rapport in a
face-to-face interview, the physical presence
of  the in?‘a:viewar may stimulate . response

disto;tim‘. (Borg & Gall, 1983, PP- u7)
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Approfimately 42 per cent -of the early leaver sample
‘and 3 per cent of the graduate sample were unable to be

contagted at the phone number provided by the school
X

boarl, mainly because many -of these phone numbers were

out ofv;s‘grvice. Information found in city directories
and phone books, as well as  information obtained from
classmates and ne.(ghbours,‘enabled the :esearcﬁgr to

locate most of the . phone for of

the two samples or their families.
Analysis of Data

The data collected can- be divided into two catego-
ries: (a) variables which may lead up to, or are

-possibla' causes of students' leaving school early; and

(b) variables which may be the consequences of students'-

leaving early (see Figure 2). In addition, further data
was céllected dn subsequent educational and bccupationa].

activities. Table 2 specifies which research questions
& %
T

relate. to each hyp is and, the c ing interview

schedule items.

. Causes of Leavinq Early

Multiple regression analysis was the stutis\ticnl

. \ .
_ technique used to analyze data arising from the variables

suggested as causes of :Laavj.rig early. Multiple regres-

”

3




CAUSES OF LEAVING EARLY

A Prior{ Recalled Data

[Hypothesis 14 Father’s sducation
[Hypothesis 15 Mother's education
Hypothests 16-1  Sibitng early leavers
Hypothesis 18-1* Mother's occupation
Hypothess 18-2 Father's occupation

Recalled Data
iypothests 1  Self-rating of
acadeatc abiMty

-rating of
reading abi1ity
Il”mﬂt. D’IC“ on*

Hypothests 2 s

Hypothests 3
Hypothests 7 ﬁallﬂonxnipx with

Hypothesis 8 Grade repetition rate
9 Aca

1 ic fallure
Hypothesis 10 Absenteeisa rate
Hypothesis 11 Extracurricular

. 1nvolvement
Hypothesis 12 Popularity with other
students

Hypothesis 13-1 Nusber of close friends

who also left sarly

Hypothesis 17-1 Parental lw1rlﬂom
17-2  Parental

CONSEQUENCES OF LEAVING EARLY

‘[Hypothesis 4 Lower personal satis-
) faction with 11
Hypothesis 5 Engaged 1n lower |
sk111ed activities
Hypothesis 8  Lower occupational

aspirations
Hypothesis 13-2 More current friends
¥ho were also early
“leavers
Hypothesis 16-2 More s|hHrlgx who stb-

sequently left early

RESEARCH QUESTIONS

progyas

#3  Recalled reasons for leaving early

#4  Suggestions for improvements in the|
school system

Disadvantages of leaving early
#8 - Completion ol graduation r.qm--—

N ments or enroliment in post-
secondary education or job training

5
\F{nun 2

and Research Questions




Table 2

Relationship Among Questions a:d\\
) Interview Echeduie Items = .
Research N ! Interview Schedule Item
Question . Hypothasis Eir).y Leaver Graduate
1 \ 1 8 7 N
2 9 8
! 3 10 9
4 13 12 3
5 12 11
6 15 13
7 T 1
8 Y 5 5 /
9 4 4
10 3 3
11 2 2
12 16(a) 14(a)
- 6 -
= ) 7 =
13-1 17(a) 15(a)
13-2 17(b) 15(b)
11 18 16
15 19 17
16-1 20(d) 18(d) $
16-2 20(e) 18(e)
17-1 21(a) 19(a)
17-2 21(b) 19(b)
18-1 22(b) 20(b)
18-2 .« 22(a) 20(a) ,
- 11 - *




sion analysis is a methéd for examining the multiple

influences of several independent variables on °one
dependent variable ustng principles of cnr:elation and
regressinn In addition, this techm.que provides
/ﬁ:fomatinn about th%n:gnitudes of ths effects of these
J.ndependsnt variables (KerlingeL & Pedhazu:, 1973).
Data obtained from the testing of hypotheses 1 to ,3,
7 to 13-1, 14 to 16-1, 17 and 18 was used to. obtainm a
measure on each of the follc{wing independent variables:
recalled ' (ay9relative academic ability; (b) " relative
reading ability; (c) importance. placetz on educat*orﬂ); (d)
_ relationships with teachers; ,(e) graqe zepet{ticn rate;

(f) academic failu?:g; (9) sm rate

school years; (h) absenteeism rate in the two years priér
to leaving early or graduating; (1) involvement in extra-
‘curzj.‘culaz activities: (3) pﬁmlqrity with ’_ other
\studem‘.s; (k) popularity with péer's outside of school;
(1) number of close friends v‘thé left early; (m) fut;)er"s
education; (n) mother's edv:xcatxon; (o) - proportion ‘of
siblings who had left early; (p) parental aspirations;

(q) parental encouragement; (r) father's occupation; and

(s) mother's occupat'fo’n (see Figure 2). The dependent'

vnriable) status, of the student--was assigned a valus of

1 for early leaver and 2 for graduate.

ES
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In order to e}xﬁinate weak or rs(undant variables, a
Stepwise ptoc_edur.' was employed to select the variables
that were most useful in discriminating between early
leavers and 'gzaduaées. Multiple’ :’sgressian analysis
outputs a sumnny table uhicl; includes the multiple
:o:;:elation coéffigient, R, and.the coefficdent of deter-

mination,.R2. !

‘. . £ 0 2
Consequences of Leaving Early . g

T-tests were used to analyze data arising from. the

variables jé: as e s of leaving early.
The da’pendcnt \.mrj.able was again the status of the
. student ‘a:_aﬂ early leavér or a gradua{:o. Data obtiined
from :the_tasglng of hypotheses 4-6, 13-2, and 16-1 was
used to obtain a measure on each of the following inde-
pendent variables: a) §atxsfac€16n with present life;
(b) job classification; (c) occupntiunal aspifations: Q)

number of current close friends who did not  finish

school; and (e) number of sihllngs‘ who subsequently left’

enrlj (see Figure 2). The §pss-x program T-test was used
for this pur‘pése. This program outputs 'a summary table
showing the t-value, degrees of freedom, and the sligns.t‘-
icance level - of the obtained t-value. The null

hypothesis to ‘be tested in each case was that there was




‘' no significant differenca in means>on the independent

variables between the “two grcdps, early leavers - and

graduates. 5 ' > " '

- Educational and’ Occupaticnal Activittes =

ch;-%quar’éd' analysis. was used ‘to. analyze, aata

.pértaining to the educational and occupational activities

the
studf/ was concerned with 1dant1fy1ng pessible causes and
consequences of leaving schocl before ccmplatlng gradu-
ation requirements.®'a more““qtringent ulphu 1eval such
as .01, might have prevented the 1dentificatinn of these
causes and consequences In additian, the consequances

of a Typa I efror were not deemed to be serious.

of the early leavers and graduates.

o

Siqnificance Level _

The level of -significance for all testing was set at*

.05 level. This alpha level -was chosen because the




CHAPTER 4

ANALYSIS OF DATA

. - This chapter di the *1 s and non-

respondents in tha study, tests tha hypotheses sstab-

ished in Chapter'l, and regorts other findings'g

and, N -
: /

', Table '3 gives the response rate of both samples.

' . .
i

Table 3
Rate of Early Leaver and Gra Samples

Number . in Numbcx of Per Cent of
i N * Gyoup ) Ihit;al’ , - Interviews Interviews \
‘f ! X S ' sample . col;\pleted Completed
A . s 2 :
1 . Egrly Leavers *62 ) a 50 °, 80.6
i .  Graduates . 5 *56 . 50 89.3

-'sample sizes of 50.
o
, .Apggoximate,ly. 81 per cent of thg early leaver sample

" 89 per cent of ‘the'graduate sample were interviewed.

*These numba:s were chesen in order to obtain. ‘final

and

Two




of the 50 early leavers and #ne of the 50 graduates were

interviewed at their homéd.  These fac’e-,te-faca‘-int'er-'

views:were 'y the were unable

to be cohtacted by -phone. Nine ' of the _early ‘leaver
sample and three of the graduate sémple were ILving out-

side the province and were therefore contacted b)‘!_long’

distance telephone.

In the present study, every reasonable attempt was
made to contact each member of 'the 'randomly ‘chosen early
1;5’ver and ; graduate samples:; Althouéiz\ each member of
both samples contacted agreed to be interviewed, not a]_J.
were able to ba"contacted‘. Twelve of the ea:_ly leaver
sample and six of the graduate sample were ‘net int:e:l
viewed because neither a phone numbar.: nor an address
coul§ be locatéd. . A comparison 'of ;:espondents with non-
resln‘ond'ant;s fai}ed to tsveui any no‘tab].e differences .in

age, sex. og school attended.
Causes of Leaving Early .

In ‘brder to assess ..the possible ,causes .of vthe
leaving early phenomenon, the':‘.‘ollcwing 15 hyp.nthe’ues
yefa ‘tested _at, thn; .05 13_6'51 of significance. m;ltipla
regression analyses wer; used to analyze the data ur_xslnd’
from the variables suggestsg as ‘causes é;k 1aa.ving early.

[ : P i wm .
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C— Hypothesis 1.  Early leavers will rate their
: L N

recalled academic. ability lower than will those who have
. t

, + graduated. -
HyD otl_-neé;‘s 2. ' Early leavers ,Will rate their
:ecnlled rsading ability lower than will those whc have
% gruduataq *
o Hypothesis 3. ' There J.s’ no difference in the

recalled i'mparta)nce that early leavers and graduates
piacad ;:x;‘;‘;ducabion. . ¥ ) :
Hypothesis . 7. " There 1is no difference ‘in the
'recollec‘tian\s c;ﬁ early J_.a'avezs and graduates of thein
relationships: with teachers while these groups were in

school. ‘ -

of -early leavers will be hlghsr than that of graduates,
‘ﬂzgo;heggg 9. Early” leavets will . :ecall higher

levels ot' academic failu:e thun wll‘graduates.

'ggothssgs 10. Early leavers will recnll hig}rz

i3 rates of abssnteaisn( than will graduates.
¥ 2 " M. Early 1aayers will recall lower

levels of  involvement “in extracurricular schuol uctiv-
. .

ities than will.g:uduutes. -
Mmﬂ_ﬂ- Early leavers are less like]w thun

Hypothesis 8. The recalled grade repetition »:utes 3

graduates to recall that they were popular with pther *
o i ¢ o d

\‘.




. students. . k / ) . £
) thes. -1. Early leavers are mdre likely than

graduates to recall having élo‘a friends who were early

leavers. v

/ Hypothesis 14. ZEarly leavers. uu.l recall thut thetr '_
faéhu:s had fewer years of fozmul Qducu!:ion than wul r
graduates. )

Hypothesis ;";. Early leavers will recall that their .

L .mothezs had fewer:' years .of formal education than will , 28y
o ks )
graduates. | : . . bl
: xgo;h!s;s 16-L... At the time 'they left schno.l., .

early laavers had a greater’ p:opo:tion of _siblings who

' had left school .early than did guduates.

Hypothdsis 17. . },_
a % Early lnvo:s will recall lower uducat!.onal
A _‘aspirations for them, by their parents, than vw!.ll_gra_d—

uates: . J %)

of
-

2. Burly luvers will recall lower -levels

parentul than will .o |
Hypothesis18.'

1. Early leavers will recall ti t their mothqrs

):ku‘l ot trainin

held jobs requiring a lower level o
than will graduat ; [t
. ) 2. ,Enrlyilu\lu will zequu. that * thei ’bfuvthon

°

.- ) .
i




hehi jobs requix:j.ng‘a lower level of ék&ll or training

than will graduates. % . .
/

In order to test’ thdse hyp s, 19 1
variables ‘were identified’ (s Table ‘3). The, dependent 7
varia!;le--status of the nt . as early leaver or
g:‘pdu;a}:;——was assigned valu 5 1 and 2 rsspagtjzvely.
Pearson Correlation mg_ﬁﬂg_;g_ nts T

Hypothesis ?ndepenw 3 " o €
fumber variable | ‘{"_ . E p-
. / 5 r( H
e ¢ Academic ability . e ~-.48"  .000
2 Reading ability -.38  ..000 ¢
t37 . Importance placed on |, ’
Lt 'educatinn ’» . -.70  .000.
Yegh e ¥ ‘élation:hlp with teachers ~  =-.36. .000 - ° " o
& ' cradé reputitton rate - -.55  .000 v
9: - Academic fulu:e--year b Y ' \
prior to leaving S -u17 000 :
0 Absenteeism rate--through ' . »
""" "out-school years 41,000

Absenteeism rate--last two .
years of school | T ey w000




Hy):othes‘xs Independent

mxmbeml variable s . - P
11 Involvement in extracur- . & .
Z ricular al:t:xvgttes =32 .001
12 Popularity with other- .
student -.06 .289 -
Jx3 = - Fopularlty with' peers ¥ ’» ¥
: outside of school , T .14 .088
13-1 Number of close friends :
who ' left early © -89 .000
14 Father's education 1 ‘-.34 .000
15 Mother's education /~-46 .- .000
16-1 .Proportion of sibling g \
N early leavers -.03  .396 -
17-1 Parental uspirutilons -.55 .000
~17=2 Parental encouragement -.52 - .000
18-2 Father's .occupation -.39 .000

18-1 Mother's occupation : -.19  .029 '

Note: For these correlation coefficients, the n z'tlngadT
between 95 and 100. 17

cients between each of* the 19 1ndapsndant variablas and’

the 4 variabl “Istat of the student as early
leaver or gruduat:va. * An examlnation of the data did not
indicate a violaeion uf t&a assumption of linearity
\wdsrlymg r.' There wsre 16 independént variables
showing correlation cnefﬂcisnts slqnuicnnt at p<. 05, -




'seve:al of these correlations ‘were relatively high The
3 independent variables showlng corrslaticns greater than
50 were academc fajlure (~.77), ,\mportance puced on

education -\o), absen:aslsm rate--last twc years, of

tlcn"s (-.55), ‘and parental encourngemené (=.52). : How~
' sver’f no all ‘of tnsse c,or:el\atxuns régi_stered in the
I tegre\ssiax{/equstion. n;' should be noted that with a

N

Type II error.: . w.u:h a ‘larger® N more ‘independant

multiple Aregression equation . oA

. ~

N Multggle Re gregsion nnalysis I 4

T:lbla\s provides a’ summary of 1ndependem; vur;ubles
included in the ﬁhltiplé regression equation following
the stepwisa. sel”ion‘ of ‘var:_iables. Of the 19 independ-
‘ent variables examined, .four were included- in the equa-
tion or, in oth,” words, contributed to the h\ultipla
:ur:elation coefficient R. These variables account for
approximately 79 per r:ent (R2 = .787) nf the variance in

the dependent va;iabl:——stutus of the studant as an early
3 T

‘(—.SIB), grade repetigion rate (-. 55), parental aspira-

la\:ively small N of 100 and the rather large number of -
independent variables, there is the strong possibility of "

variables might huva contributed significantly to the

school (-.71), number of close friends whé J.eft early"
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Table's U / . : ' .
. . P .
Summary of Regression Analysis I for Combined Samples of Early School

Leavers and. Graduates

\.~ _Z:/'r - #io : \

- Stepwﬁe . \
R ~ TR Correlation  Multiple 1 i -
R \ . - : '
¥ Independent Coefficient Correlation Stepwise R2 .
Variable r (R) (R2) * Increment. P
. ¢ : 2id .
. i 5, § .
Academic -
‘fatlure -.769 768, . 4582 - .0000
Number of close | o i
" friends. who v o \ / . :
7 s . ? S
- were early CIPR \ Lo
L - *
7 Teavers ~.694 831 684 .102 .0000 v
Absenteeism ' )
rate--last g g " ¢ 2 » x
" 2 years of o . . ’ ' -
.- s v 2 A
school’ N =712 +868, 745 061 0000 ¥
Mother's : ’ ‘ ;
e i ‘
education ' -.489 <893 .787 042 .0001"
. At . ¢
I i 5 ¢ s ]




0
leaver or a graduate. Academic failure in the year prior
to leaving.is t_he n’\ajor contribution to- the variance (58
per cept) fuliowed by ‘ number of close friends who, left
early (an agditionul’ 10, pervcsnt‘)v, absénteeism rate in
the last inu years of school (an \;dditionél 6 per cent),
\ and mother's educatioi (an edditior:a), 4 per cent). Each

of these J.ndspehde:it variables was significant at p<.001.

\' Acadenic Failure' - s

5 : .Recalled ~academic , failure, as expressed by \the
number of coursas that students failed or were failxng\:gn
theix: last yaaz of school, \cnunted for 58 per cent of
the variance .in the dependent variable-status of the
student - as an eurly laavar or a graduate. The mean

_scores for the two groups are reportsd in Table 6.

' Table &

& ‘ Dependent Va“z"iubla\ § N X Mean Score
C | ’ .
T T —
Early Leavers . 50 z.zsg‘
y )

“‘Graduates ¢ . 50 ' ") 1.06




oo \
m’thasa\ calculations, a ::ne repr\sssntsd "Puss;ng“every—
.thing" and a five iep:esented"raihng four or mora;" ‘It

can therefore be concluded that éarly leavers experienced

ry ' more subject failurev in the year prior to ]:auvihg school :
h than did graduates. Hypothesis 9 can therefore be °
h accepted. . : : '

EFriends Who Were Early Leavers ! P S

' The recalled number of close friends who were early
leavers accounted for an additional 10 per cent of the

variaﬁca in the status of the student as eaily leaver -or

#
grad‘uate.‘ The mean scores for the two groups are
. reported in Table 7. In these calculations, a one
. o :
Table 7 -’
Mean écares 3f'Early School Leavers and Graduates ak
Close Friends Who Were E:atix ;feuvers 8 .\
K s E 5
v - " ik B
! J D_eperfdent variable W ¥ N ° * Mean Scote
Early Leavers . 50 e Y " 2.980
Graduates ' "y 50 ) 11,360




represented “All of .my. friends finished school" .and a

w five represented "None of my frieq{}!’finished school."

It can thsrefa‘re be concluded that early leavers had mc’re.
f;.tands' who were early " leavers than did graduates.

H}}pcthesis 13-1 can therefore be accepted.

Absenteeism Rate 3 -

: . @ . ' . . i
: The recalled sm rate, as expressed by ‘'the .

number of séhoel days that students missed during their
last two years of school, accounted for.an additional 6
per cent of the variance in,the status of the student as

an early leaver or a graduate. The means scores for the

A% B
two groups are reported in Table 8. In these calcula-

Table 8 - ' < ;

Mean Scores of Early School Leavers and Graduates on A

Absenteeism Rate--Last u‘o Years of School , ' .
: ; O

Dependent Variable ) . N ' Mean Scére

g ,
{ N : ,
1 Early Leavers +..50 . 4.360°
Graduates' 50 2.440
7 ¥ ' .
] - ¥
i \ o 2 :




-

- . \ * 2
éions, a one rep(fesentaé 'Excallani: seldom” ubsént (< 3
a lot (&{’5’
tpa}: ‘the
fheir last

days per year)" and a five rapresentsd "absent
days per ysar). It can tharat‘or:e be conclude,

early leavers had a higher. absentee ;uts 1n

two. years ‘of school than ‘did tha graduates. \-]:Iypothesis'

10 can therefore be accepted. * i

“ £ D N ‘ -
Mothers' Education . N . 7 4
¥ N

" Mothers' level of education, when the stuaents were
in scKool, nccounted for an additional 4 per cent of the

vatiance in the dependent variable. The mean scores for;’

the two groups ute repo:tad in Table 9. }.“. these
\
Table 9 \ - i
Mean Scores of !:ux:lx School Leave:s und GraduatEs on
Mothers' Level of Kducgtiog A |
: . {
Dppendent Variable - NY‘ b ) Lean score”
! i
“Early. Leavers PO 49 3.347
phosd
Graduates 49 2.408




calculations, a one rep ted "Post y" -and a

five rebregegted-:Léss 'than grade 4." It can therefore

. ba congluded that the' mothers of gzaduates had a higher

- level of fumal education thnn did the mcthe:s of early

leavers. Hyr s 15 can e be P 5 F

) A
Mult¥ple on Analysis IT

A second multiple regression analysis was carried

out excluding three -of thHe 19 variables utilized in the

e

first anal‘ysis. The three variables ext‘:luded‘--academic
. + o .

failure in the year prior to ledying, absenteeism in the

last two. years of school and t:\:(;endi who were early

le\avers--;nay be ccns‘idare‘d. a pax‘-t of the process. of

leaving ratha than causes or contributors. Table 1.0

provides a\summury of the indepsndént variables ‘in the

By > )
multiple\:egxassion equation ,follo’wing the stepwise

selectioh of variables. Of the 16 independent variables

utilized, ' four were included in the equation and
accouxyLed for app:oximately 64 per cent of the variance
in the status of the student. The major contri\butﬁ to
the variance™i§ now the 1mportgncé pla::ed on education

(51 per cent) followed by grade repatitian (an additinnal

‘10 per cent), pnraptal uspirntions (nn additional 1.7 per

cent) und muthez s level ‘of education (an additionql 1.2

L)




per cent). Each of these ihdependent: variab.

significant at p < '.05.

Al 2
les  was

e, = .-
| Tajbrf 10 oo & oy 2 >
ry of Regressiol
Leavers and Graduates - . - :
% ’
2 : . -
Stepw‘ise 4 bad * 7
- Correlatton Mu1t|p‘le F
Ind;pendent Coefftcient Correlation Stepwise +~ RZ.
variable o LRy - - (RB) . Tacrement '
lmpnriance % .
»placed on . '
education . -.704 By Y4 .508 - ‘ouno“'
Grade ‘ e ’ v
repetition -.552 786" -608 - 5 o013’y
Parental | : to. s © F e = '
aspirations °  -.554 .799 .625 .017 .0437 -
Mother's B P “ g !
education | -.459 409 637 .012/




Importance gcad on_Education
Wy

The recalled importance placea on education while in -

N chool, accounted for 51 per cent of the vatiance in tna
Pl dependent varlabla. ‘The mean scores, of tho two groups ™ .~~
. @ ax'»_-,a rap.oztad in Tagle 11. 1In these calcula'ls.t\ons a c{a .
Table 1L.° S o )
{r Mean §cg;es of Ear].x chool Leave: and s on - B
Importance Placed "o’ Education | it . i

De'pgndem:: vartabie ) TN 7 .

7
, N\ g s N
Early Leavers ~ "s0- oo 3,080

~ - Graduates ; 50’ Q © a0
’ s i s

:eprassntad "very 1mpartant" and a five rep;:esented "Not
at all mpoiant." It can the :st'o:e be concluded that

graduates placed ’more impnrtance on education than did

early leavers. Hypothesis 3.can the:sfore be rejected.

. Crade Repetition - ~ o

The yrecalled grade repetition rate anpnuntéd"gog an

additional 10 per “cent of the variance in the dépendeht



variable. The mean-scores of the “two groups dre reported &

in Table 12. In these calculations a one repzésent,ed
-Table 12~
Mean Scores of Earlv Schonl Leavers and Gi ates on Y

grade Raget;tion Rate " i
e

Dependent Variable N
Early Leayers . 49
Graduates- .. Sk« By . 50

"Never" and a/ﬂve representéd Four or more years." It
can therefore be concluded that early leavers were
r‘equi:ed' to repeat more * grades than graduates. _' G

Hypothesis 8 can therefcra Re accepta‘da.

‘Parental Aspirations

The perceived educational aéﬁi}aticns of the parents
for the student accounted .th an additional 1.7 per cent
of the varidnce in the dsbsndent variable. The mean

, Scores for J:ha two groups ara reported in Table 13. In

these calculations, a orle :epresgpt\ad "Univa:suj.y" and a "




Table 13

«+ Mean Scored ‘of Early School Leavers and Graduates on
.+ 7 .

Parental Aspirations

—7

- Depenéant Variable N . Mean Score .
i g
) b ’
Early Leavers .49 ' 3.041 -
R tes ./ T s0 TN, < 1ieep
. /Graduates 3 \ gt

P

) fi;lé ;eprvasentad "Junior hi'gh or/gs.‘, It can.therefore
be‘cuncluded tk;at f:he educational aspirations of the
parents, as perceived by the 'stﬁt?snt, are 1lesa for early
leavers than for graduates. Hypothesis 17-1 can Exlmre-
fore be accepted. : i

» i
Mothers' Education
Mothers' laval.of ;ducatit_m fcountod for an add- -

1tionaf 1.2 per cent of the variance ih the de;:en‘dantf
3ar1ai)13. Th_c_' mean sdébres vaf the twaégrbué; were
reported in Table ‘9. The mothers of graduates ‘,had ‘a

2 ! higher levsl of formal educétion than did thel‘ mothers of
early leavers. Hypothe:is_::ié can be‘accaptad.




_"_ consequences of Leaving Early

In u_xdez to- asse\ss the possible consequences of
1ea;rl.ng ;chnol'mforg cmplai;ing gr;duation requizeménts,
five hypotheses were tn;t'ad at the' .05 level of §ignlf-
icance. . T-test and chi-: squared ana].yses were carried out
to !.denti!.’y sigm.ncant dlffetences betwaen early leavers -
and ‘graduates. 3 ’ 2 » =

\ Lo

\ §5tisfaci:j.nn with P;ssegt Life .
; xmtl'xesig . Early leavezs will 'rate their satis-

tian with their lives 1ower timn will gzaduates.

4 T Y
The maan scoxa: £o: early leavcrs and graduates on
the variabla-—satisfactiﬂn witlr ptasmt life, are
2 reported in Table 14. In thesé cal.cul.aunns, 2 une
. reprssented "Very sausﬂ.ed' and a five repz‘asanted 'vgry .
dissatxsfied. S )

" The t-test analysis on"‘hypotho)liu four showed a

significant difference doe‘§ exist, at p - .000, between
early ‘l;uven and bradﬁates’ in their rating of satis-
A faction with their lives. The h'ypcthasis '1s therefore
accepted. - Such a result leads Jto the ‘conclusion “that®
eazly leavers and grnduates do diffez in. their level of

personal satisfaction, with the graduates reportmg a




+

Diffe > Earlv Schaal Leavers and aatés on

Personal satisfactinn

.Table 14

ion With Present Life

- Group

- Mean e,
Z s v | _
Early‘Leavers LS50 - 2.740 . e
’ ‘
. ) ’ :
Graduates 50 s 1.180°

higher. level of satisfhction. . The mean _scores for ‘both
. v
' groups, howaver, fall within the '"Very satisfied" to .-
" wSomewhat' satisfiad" range. : L
P 1 : ’ ) , :
Job Classification
E)

A

Hypothesis 5. ,‘ Early leavers are more likely than
graduates to be engaged in low—skilled job occupatiéns

-

‘The mean scores for‘aarly leavers and g:aduates on

the variable, job classifioation, are reported in Table
15. In these calculations, a .one’ represanteL"Prnfes-

'sfonals and entrepreneu:s——l_arge business® and a five



‘Table 15

‘Di Early School Leavers and on

Job Classification

Job Classification

Group ’ - Ly Mean P

4
Early Leéve;s ; . 48% 4.021

i it v F 09k,
Gfaduates ' . . ©oco28r 0. 3,750

*Individx‘:als attending post-secondary education insti-

.t'utes B or -enrolled 1‘n’ job—training prog:ams where
7exel-\xéeéfrm—the—matystr

**One-tailed probability

represented "Unemployed." - Thé . mean . scores for both
groups fall close to the "Semi—-skilled and unskilled"

classification. . - 'A},

there was no signif;éant difference between early leaveié

and ‘graduates with respect to their jéb classificatfons.

Thus, the hypothegis cannot be. accepted.

Iy

The t-test a;\alysis on hypothesis five showed that .




Occupationa] Aspirations

oothesis 6. Early leavers have lower occupational

P

aspirations tﬁp graduates.

% - ’
The mean scores for early Teavers and grﬁduates on
the variable, occupational aspirations, are ,ec nzted in

Table 16. “In these calculatxons, a one re resen ed "Ver
€ P v

“ » 5 5 FPn
Table 16 _ < ’ : 5, ¥
s Difi < grlv Schooi L _and ¥ on®
Qccup ution(/ 1rations ' R ]
-
- v —
. occupational ¢ umnﬂnm
o Group® N o Meun 4 P
Early Leavers . * 50 *'3.400 o
. .000
. Graduates ' 50 '2.560

high" and a five represented "No plans."' i %
The f‘.—test analysis on hypotﬁesis: six ‘showed a

significant difference at p = .000, 'betwean éu;ly leavers L gl

" . and griduates with respect to- their,occupationgl aspira—"




tiois. The.hypothesis can therefore be uccél;tad. Such a
result leadsf to the conc}u’sicn- that early geavers and
graduates do différ with respect to their occupational
aspirations, .with the- graéuatei zeportihg higher le‘vels
‘of aspiiatinn. ) 'rha mean scota of tha graduates falls
.-within tha-"ﬂlgb' _to "Moderate" range while the mean
score of the nv].y laavets falls within tha "Moderate" to

= "Low or uncertuip" ranga

g/ grent Close Friends ° : <
v 3 " 3 T §

Vglzgn‘:thasga ;;; {‘ .E'ai:‘ly leavers are more 11k$1y ‘than
graduates ﬁo hnye‘lmbze current . friends ul}o were early

/

leavers.
- . /

v v ‘ 58 e
The ‘mean scores for early leavers and graduates on

© the variabla, current close friends who did not finish

school are reported in Tablé 17. In.these calculations, -

a one represented "All of my friends finished school” and
-u_five represented "Nnns‘ of my friends finished school."
The t-tast analysxs on hypothesis 13- 2 showed a
'significant differsnce at p = .000 between sarly leavers’
and.graduates wlith respect to the number of their current
' close friends who were early lqavers; The hypothesis can
_‘;:he;afoze be accepted. Such a result leads to the




‘Table 17. . | o R
Dif Early School Leavers:and on

* Group en —
foe, \ s
- . N f ¥ - B
Eariy Leavers ] \ 50 -~ - 2,9800 ° . - )
s Z e
‘ ' \ o7 . < > 000
o \ . : )
‘Graduates - \se 1.3600 . . %,
; \ S .
= T

; \ ;
Current Friends Who D‘id Not Finish School

f | Current Friends Who Were Early Leavers

conclusion that early leavers have more friends who left

school early than do \gradua\\:as. . ’ .
3 e « -

14) ,‘ Ba\’\‘ eavers ) ™

g Hypothesis 16 %1 Ea:ly leavers will repntt a
greater _proportion, of siblings who suhsaquently left

school early than wi.l‘l graduates

"‘ The numbers .of \sibling early leave:> and sibling 4 !
nonleavers for both. early laavers and graduates ‘are
:epo:tad in Table 18. ' The results of the chl squa:ed

|
ax?alysls on the’ vari‘uble, proportion of siblings whnd




Table 18 .} k )
B : | .
Di Earlv School L and on
N !

- |
ggggo;ti n Of S;b;_;ngs Who' Spbsequently Left EBarly |
T \

\

; e \
Siblings who ently Left Early

Group ‘Yes ~No \‘ Total
LR
Early Leavers % o 19 234 . 253
' Graduates 5 182 <™ 187
X2 = 4.876 | e : -
N p < .05 : ) . T

subssquﬁnt]\* left 'early, showed that a signifir:ant‘.
difference does exist at p <. .05. The hypothesis can
therefore be: accepted. Such’ a result léu(ds to the
conclusion that early ledvers have a greater §:opor1':1)nn'
° of sj.blinés»w}io subsaqﬁent;.y left. early than do gradu-
ates.. Neither group, hoﬁev_e:, had a.l‘aiga é:oportxon of

sibling early lgnvers .

Reasons For Leavlng Early o i

|
|
I
)
1
|
|

' N v"\—) Research msstion . What are the recalled reasons

given by early leavers for their decision to leave a
: <



school bafc{‘p completing graduaticn"_re-quiréments? L

EBarly leavers were asked why‘ thgy had léft school.

Mogt gave one reason, while several indicated-that there

were two or threé main reasons for their .decision.
. Sixty-three reasons, in’total, were given by, the 50. early

N leavers for their decision to “leave school beforle“\“

§ . ~Ecr|{plet£ng graduaticryé requirements. Table 19 .'éives a

. Summary - of the ‘reSponses. - | The “thiee 'most frequently -, -
citgi{!ea'sons gizén for leaving.school were: ;a) vdes‘!.r_e
< to work--28.6 per cent of regponses; (b): failing or doing
. Pngrly--ﬂ.o‘f r cent of :es;po&sés; ‘and (é:). ﬁxs.likev of .
s€hool--20.6/ per cent,)of _responses. In addition,
,app:q;umat?iy 20 per cent of the early leaver gi.!:l:“:citedl
\ pta’g/nanc'y/ as their reason for leaving school. of, the’
" total ‘esponses ‘given, 55 6 - per cent were di:actly
- ralated to the school envix:‘onment while 44.4 per cent
E i were/ of a personal nature. . '
It should be noted here that ‘the year in which these
tudents left school was the first. year of Level IIr
/ (grade 12) under the Reozganized Hj.gh Sr:hoo]. System. A %
Alp\STell percentage ‘of students, 8. o per cent, falt that
o &% this "extra" year was a wasta of time. Cunsequently,_
they left school after completian of Level II (grude n).
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e

© Table 19

Early Leavers' Main -Reasong For Leaving School -

B Frequem:y‘ of Percentage' of

Reasons e aespox;se Total Responses
& - - - 7 -~ £ N Y
‘1. Wanted to work . 18 ] 8.6 P
2 réiliné or doing poorly Ay, & 27.0 ) ) i)
, 3. Did not like school 1 ¢ 2006 :
i p:;gnan'c s 5 ) 7.9, "

5. Okade 12 was a waste

+ o¥ time oo 4 T 64 La

_ 6. Personal problems 2 3.2

- 7. older th;m other . ! ’
" students’ T 1 T R W
8. Teachers didn't care . 1 3% ‘v

9. Most of my friends
ih, s
; had left : 1 G 1.6

.10. Wanted to.leave the - 5 Lz
community -~ . a4 . 1.6

- ;

Total R . . 63 ) -100°




teptesentatlve of the tesponses mads §o, the quastion

"what were the main reasons that yeu let‘t school eazly?"

"The clasges vere' tne blg. 1 c.:ouli'ln't catch

, was |no.time for discussion.or -exl.::l‘anaticn;: It{

Ea:-lg Leavers’ gammel;ts

The following comments mada by- e.:rly T’aavers ars

homwozk. 1. was fuumg behind and :ouldn'€ g,et
snough help. TR 2o feon! W

I & 2

on. The: taachers couldn't hold up tﬁe class fox:

afew" N

o

"I had no reason to stay. I was. failing. There, .

wasn't the teacheérs' fault. There was just: foo
much material.® R ) . -
"L had too many publ!.cs in- g:ade 12. T” pan-
1:}\<ad. I couldn't get help in somg classes

where there was a lot of preps."

"The new 'coursés in ‘grade ‘12 were not ' well °

org\anizedmb.ly credits got fooled up."".'



"I was older than the other students - I failed
. two grades. I wanted to go . to work."

"I got a full time job and I wanted to work.",

"School wasn't for me. I got “fed up and
5 »
frustrated. I quit to work full time."
. "Grade 12 was a waste of time.":

A e
<. ' ' suggestions for Improvement in the

School” System P

‘Resgérch,mastiun 4. What aré_the paiception§ of
early"lsavers about 'unx;rovements'in the school system
that might have aft‘actad their decision to leave befcre
fulfilling graduatinn requirements? - 7

E'ai:’ly‘, leavers were asked to make suggestions for
imp:cvamehts in the school: system, as it existed. ;nhen
'they left, whll,‘ch’they thought could help encouragsv others
to stay in school. Eight of the 50 _eariy leavers were
uﬁa‘bla to make any suggestions. ﬁ'he 42 early leavers who

responded gave . a tatal of 46 suggestions which were

grouped into six :ateg ries. Tab].a 20 summarizes these

suggqstinns. The thre most frequently cited suggestions




Table 20

Early Leavers'

ons For Improvement~in

the School

L g System v
‘ ’ ' Frequency Percentage
- of -of Total
Suggestion Response . Respans’es .
1. smaller classes fo ensut; 15 32.6 4
moré . individual help .* » . .
% ‘2. More courses of a prac- 15 3206 .
tical nature should be
éﬁfered. Subjects _shoulq -
L be more interesting.
3. More flexibility for students 8 174
" to pick courses and teachers '
' 4. Befter organization of the s 13.0
high school program " - ¥
2 5. More guidanc»e:t"ci‘*students 1 2.2
4 sh;mld bafcffezed \
6.' More prbvisions for extra- 1 2.2

curricular ”lnvol'vemant

Total .




3 . ! ‘. Bun.,

for improving the school system in order to encourage

~ students to “remain in school were smalJ.;\r classes to

ensure more individual help (32.6 per cent of responses),

courses of a practical or interesting natdre (32.6 per

. cent of responses), and more flexibility for students to
pi\ck courses and teachers (17.4 per cent of responses).

B‘arl} ‘leavers were asked if any such -improvements

cculd/huve affected their decision to leave. Tﬁsnty-

eight (56 per ceng) said yes, whila 22 (44-per cent‘) said

no. :The ;S_S\‘l.]:t; of ‘the.»chj.-squa:ed analysis are reported

. s
in -Table 21. No significant difference (p > '.05) was
1] * J !

Table 21 ., =
. f
Effect of School-Related Improvements on the Decision to °
. « .
Early L -~ 5
Response Observed ' Expected
- Yes - 28 . 25
No 22 ] 25° R
! o
v -
X2 = 0.72 :
P> 05 - '
- B . :
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,

found_between»‘ths number of early leavers re‘sp’oxidiné‘ that
school-related improvements could have- affected their ’
decision to ledve schrl and the number responding that

such imp‘rovemen‘ts, /coul not have affected their decision.

Early  Leavers Comments

The following comer)ts made by early lgavax;i are
representative of thé responses made, to the ques_tiun'
"what suggestions can you make for improvements in the

school system, as it existed when you left school?"

“wThere should be some kind of prdgram for extra
help. Teachers need to spend more time with

slower students."

Lo g o 't}ad been able to get extra help in t::luss
I would never have left. I needed help with

English and never got it."

"I needed extra help d‘uring school time."

"They should offer more practical ccurses.‘“ ™ .

"I think they should offer job training in

school."




"I didn't think the-courses were interesting or

useful."
Disadvantages gf\Leaving Scheol Early
o - { i ;
Research Question 7., What, if any, are the cited

di.sad’vantages of 'leaving school early?

5 4
i3 - - .
Early leavers were asked if €h\s_re have been any dis- -

advantages, for them, in- leaving school before éompleting”

.gr ation requi ts. Their s : a‘rs reported in
Table zé;. Twenty—eightv (56 per cent) responded thgt

\

Table 22
» -Di in Leaving School Early . .
Early Leavers .
~ s
Response Observed Expected
Yes | . ¥ 22 25 '
No 28 25"
g &
2 - 0.72
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- z:heze have been no disadvantages g:om'li::ed with ‘22 (44 per
cent), who responded that there have 'been disadvantages.
A chi-squared ‘analysis revealed no siénxflcant difference
(p ? .05) between the number of ea;ly leavers, who c'!.te
dishdvantagesi and the number who cite no disadvantages.

| “Those who "said there have been dlsadvantagasvin leaving
i schooi earl.'y cited llm’:l.t’ed joh' opportun}éios, ;Qﬂlted

! educational opportunities and “unemployment 'céncaghs (see’

b } Table 23), The most £ ntly ci’tnd!" was
\ | -Iimited job/opportul.ntibs.. . gt ~
“Pable 23
’ Disadvahtages Fo chool Leave!
¥ - \ 3 2
S

Frequency of Percent of Total

.
Disadvantage . Response Responses
!
\ 1

1. Limited.job . 12, .
opportunities & . . a ~

2. Limited educational ' |
opportunities™

3.

Unemployment ‘cancsrns 5

\ .- Total, s 23




: Subsequené Educational and ‘ #
! ° occupational Activities

eseazch Question 8. "gna(: percentage of early
leavers have attempted to “complete graduutlon require-
ments or have en_rplled in post-secondary educatlon- or

job-tiuining prograns?-

Early leavers were: “asked Lf they had cqmple'tsri

requi ) # t to ,isnving school.

Seven (u per cent) said yes, and 43 (ss per ) said
no. The results of the chi-squared nnalysis are rsportsd

in Table 24. - A s};gnificant difference was f_ound to

~

Table 24

completion. of Graduation Requirements

7 = 3
-8 Early Leavers 1 :
Response . ' Obs: érved ' ) Expected
Yes N 7 25
,
No 43 = 25

x2-25.‘9z_/\‘." . :

p¢ .001 : 2




exist, at p « .001; between the z{umi)ar of early leavervs
,who ‘cmpletéd graduation req\i‘ixements and thé number “ ﬁh‘é ¢
did not._ The number of early leavers who-have completed
graduation requirements is less than the number who have

not completed graduation requirements. { g 5"

Completion of or ‘Enrollment in a Pogt

% or Job-Training Program
Early leavers and gzaduatas ‘were asked if. tbey hsd
completed or were pzesently enrolled in a post-seconda:y
or job-trainmg program. v'l‘he responses are reported in,

Table 25, Thirty per cent of the a;:ly 1aave'z‘§ compared

Table 2% i ¢ o " —
Difference Between Early School Leavers and Gradustes on

Enrollment in or Completion of a Post-§ v or’

Job-Training Program

Response
,Group Yes . No . Total
Early Leavers 15 B ] 50
Graduates 36 v 14 - 50
n - - ' ’
X2 = 10.00 ’
p¢ .ol : - !

g



with 72 per cent of the graduates responded yes to this

question. / A chi-squared analysis showed a significant
difference does exist, at p < p1, between the two
groups. Such a result leads to the conclusion that more
ngaduatss than early 1eave:s have . compléted, o; are
presently enrolled 1n, a post secondary or job- trainifg
program. 'l‘his is not surprising since most early leavers
lack, the ‘nedessa:y preréquisigaalto ittend_ a post-
s’e‘qchparyhinstitut on. i '

‘ The ‘results ";f ‘a  further chil—squarad analysis,
cnmpazing the numher of early leavers who had completed
or were: prasently enrolled in a post-sacondary or job-
training program with the number of early la\ge;s who had

“not completed. ot weré not enrolled in any such program,
are reported in Table- 26° Fifteen (30 .pe: cgnt) early
]:eavezs responded "yes" compared with 35 (70 per cent)
;‘d;a responded, "no". A significant difference does exist,
at p ¢ .01, .bat‘_nen the pumber of early leavers who have
=omplet16 ;r who are enrolled in. a‘pust-seconda:y:'o: job-
training Jprogram and the number who havenot completed or
are not enrolled in such a program. This result leads to
the canclusio‘n ‘that the m.i‘mber‘ of early leavers having
completed ' or who ' are aﬁrol.lad in a post-secondary or

jobtraining program is less than -the number. who have not




completed or gho are not- lled in such a

.

Table 26

Enrollment in or Completion of a Post: §ﬂv dary or %
Job-Training Program .

i it

]
|
\ s Early
Response - , Obsérved  Expected
. . f .
Yes £ Lo1s . g 25
No * ' 35 25

X2 « 8.00

p < .01
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SUMMARY com:.usmus AND RECOMMENDATIONS

This chaptér summarizes the major findings reIev'nnt
to fhe problem under investigation, reports the conclu- /
sions reachsd in the study, -and offers some recommen-
dations for action and future invagtiqatinn.

z 7 . . S\;m‘nntx

/ 'rha main purpose of ' this :tudy ~was to 1dent1t‘y e
possdble causes of ‘the leaving early phenomenon in the
Roman Catholic School Board for St. John's. Factors
investigated included those related to the individual,

the school, the peer group, and the family. _A secondary *
purpose was to assess the economic, personsi, and secial
consequences of leaving early. In addition, the study ~
a'ttémpted to solicit information from ‘au:].y _‘school.

leavers regarding their zeu‘sons for leaving, suggestions

. for imp ent, and educational and occupa-
tional activities.Ww

The interview -schedule designed for this study was

used with a random .stratified sample of .62 early leavers

who left one of the 10 high schools under the jui:isdic-

tion of the Remap’cnthnli‘c School Board for St. John's,

between June, 1983 and June, 1984. The response rate wasg .
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81 pef_?-a;ent. A madified interview schedule was u¥ed with

a random’stratified sample of 56 graduates chosen from
: g »

the total population of June, 1984 graduates. f’l‘ée
response rate was 89 per cent. “Telephone Lntegiews, were‘
utilized.with most of the respondents.

This study was considered,significant because it
invéstigated both early leaver and gr’aduate situations,
several years after both had left the ‘school syst‘emf
Most . previous studies Vca_r:ried out® in Ngwf’oﬁpd‘fnnd
utilized early leavers. only, or early leavers and
students still in school. ) u ¥

P

. Causes: of Leaving Early

A review of. the current lite:}{\ure led to the

development of 19 i

P! variables to be
rvela‘ted to. the leaving early phenomenon. These were
recalled: (a) relative academic ability; (b) relative.
reading abi_llt_y; (c) importance pia‘:sd on education; (d)-
relat‘icnsh‘i‘ps with tsuchers; (e) g:ada‘ repetition rate;

(f) academic failure; (q) ism rate th hout

school years; (h) absenteeism rate 1n. thetwo yéa:q prior
to leaving eatlf or. graduating; (i) involvemem: in
extracurricular activiﬂes; (3) popularity with other
students;. (k) popularity w}th pee{'s outside of school;

/




(1) number of close, f:iends who left early, (m) father' s

education, *(n) mother's ‘educatiol [o) prepdrtion of
siblings who had left early; (B)} parental aspirutions, .
(q) parental’ encouragement, (r) father's occupation, and
(s) mother's cccupation - N
Linear multiple regresslon analyses (stepwise) were
used to examine the vaz.&ablss that influence a student'sy
decision to leave school before .completing graduution

requirements .

C of Leaving Early
7 =

1 .

This study u;ilized five 1ndependent‘varviables to
assess the consequences of leaving school early. 'I"hesé
were: (a) satisfaction with pgesent life;' (b) job clas-
sification; (c) occupat}onal agpirations; (d) number of
current close friends who did not finish snhool; and’ (e)
number of siblings who subsequently left early. T-tests"
were used to test for significant éi.“.fe:am:es between
,early school leavers and graduates. In aaditiun, q_hi-
squared analﬁas was used ‘to analyze data pertaining to

the educational and occupational act!.vitiss of both

groups.




° Jc"onc’lusi’nne
' This section presents the conclusions generated by
' {testi.ng the hypot,heses establisheé in Chapter One end .
reparts op t}ne additional t‘indings.. . . 4 1) .
- Causes of Leaving Early ¢ g .

5w g \ ) ]
Sixteen of the 19 hypothesized: causés distingliisheqd

between early leavers and graduaﬁes. _These,were.‘tec‘alled

L ! academi:: abi‘lity’, raading ability, ~importancs‘-§1aced ? “
1

Q:ucation, rela\‘:ionshi\p with teachers, gradé repetit
rdte, academic ‘failure in the year prio: to leaving,
absenteeism rate throughout school years, absentee {sm

:ate in the last ‘two’ yeazs of school, involverert. in

extzacurricular activities, number of closa friends who *
)I.eft early, father's .education, mother's; e@ucation,
parental’ as;{irgti’ons, parental encouragement,. - f;‘ther’s :
occupation, and mother's occupation. .
,Two multlpl‘e reg:eé’sioﬁ enaiyses (stepwise) we‘:s‘

caz ied out. 'i'he fi':st analysis atilized all of. the 1§‘

independent variables that were- thought to be’: elgted -to

the leaving early phenomenon. Four of these i9 v.ariak;l_e;,-
contfibutadr to the multiple cm:‘relatinn, RL and acenhnted'
’ " '. for 79 per cent of the variaice in the dependent vuinble

---status’ of the student as"an eurly 16aver ‘or a gmd-'



uate. Academic failure "in the year prior to leaving

 accounted for 58 per cent .of the variance, and was the

-strongest factor distinguishing early lea:r-e?’fzom
graduates. Early leavers recalled' more subject failure,
in the year i;rior to ieuving schook, t_han @id graduatés.
The three other factors distinguishing the two groups
were number of cJ:ose friends who were early leavers (an

additional 10 per cent of the variance), with early

" leavers recalling more friends who were early leavers

than did‘g:uduut'es’: absenteeism rate during the last two

years of _'school ('an additional 6 pe_‘z cent ' of the

,»'varia_ncev), with early 1e=vezs‘zecalling a _higher rate

* than did 'graduatss;- and mothers' level of education /(an

additional 4 per cent of t‘hé variance), with the mothers
of graduates having la higher level of education than the

mothers of early leavers. P
In‘ the second multiple regression analysis, three of

the independent variables | were e)icludsdv from the
analj./sl.s. Thése varjables--academic failure in the year
prior to leaving, absentee,’ism rate duzingwthe last two
yeat;_,nf school, and friends w’ho‘ were early leavsrs-’-wve,ra

* considered to be a part of the decision to lea‘ve early

rather ’t‘hqn causes or contributions.. Of the 16 variables

' 'utilized, four 'contrlb\)ced to R, and accounted for 64 per

\

R e




cent of the‘ vdriance. The recalled importance placed on
1 -~ education .was> the strﬁngest factor (51 per cent of the
i variance) distinguishing early schobl 'leavers ' from
o graduates. Graduates placed more importance on education
than did early Bleavers. The three other factors
distxnguléhmg the two groups were grade repetition (a’n
additional 10 per ‘cent of 'the variance), with early
leavers recalling more grade repetition than gxad;.\ates;
perceived educational aspirations oﬂ_f the; parents -(an
additional 1.7 per cent of “he variance), with. early
, leavers reculI;ng ‘les‘s‘ parental ‘_aséirations th:n
graduates; ar'xé mothers® education (an u;idltiunul_,l.zvper
/ . cent of 'the variance), witl‘: the mothers of graduates
} having a higher level of education.
.
C of Leaving Early
)

The testing of Hypothesis 4 showed a statistically

significant difference (p = .000) to~exist between eatly
leavers and graduates'on level of parsanal satisfactian

. with life. Although the graduates rspotted a hlgher

. level of satisfaction, both groups expressed that they

.. « woresatisied, with their present lives. - . M

) %tatistically significant difference (p »>. 05)

was found to exist between aarly leavers and g:nduates




\
with respect to job classification.

Significant ;nff,e:ances (p = .000) were found to
exist beéween early leavers and graduatés with respect to
occupational aspirations, with graduates reporting ﬁigher
levels of aspiration. .

Significant differences (p = .000) were found to
exist between early leavers and graduates with_:espect to
the number of their current c,lose friends who were early
‘leavers. . Early leavers reported more friends who were
early leavers than did graduates.

Als,taf:iéticall»y significant diffewrenc\e (p €..05) was
found to exist between early leavers and :;:aduates with
respect to the proportion of their siblings who

'.subseq';xently left school early. Early leavers reported
more siblings who subsequently became early leavers than

did graduates. -
Y i . >
for Leaving and Eions for I

T};e three most frequently cited reasons for leaving .
's::‘,hool early were desire to work (28.6 per cent of early
leaver responses), failing or doi{xg poorly (2.7-.0 per
cent of early leaver responses), and -dislike of school
(20.6 per cent of early leaver responses). ’

e The three most frequently cited suggestions: for



improving the school system to encourage students to
remain in school.were smaller classes to ensure more
individual heli: (32.6 per cent of early leaver
responses), more courses of a practical or interesting '
nature (32.6 ‘per cent of early leaver responses), _and
more flexibility for students to’ pick courses and
teachers (17.4 per cent of early 1eavervzespnnses). NV
sign;ficax‘xt difference (p >. 05) was found between the
: number of early leavers responding that’ schooi-reluted
improvements could have affe-:‘ad their decisinn ‘to leave
school and the number responding that Euch improvements '

could not have affected ‘their decision.

Disadvantages of Leaving School Early

There was no significant difference (p >. 05)
between the .number of early leavers who reported that
there had bean’ disadvantages in leaving school and the.
number who repcrted no disadvantages Oof. the 22
reporting disadvuntages, 54.6. per cent cited Wimited jcb
opportunities, 27.3 pex: cent cited limited educational
opportunities, and 22.7 per cent cited unemployment.

coficerns.




" secondary or job-training program was less than the.

Educational and O ional Ac#ivities

P
A significant difference (p <. 001) was found to

exist betwedn the number of early - leavers who later
completed graduation requirements and the number who did
not. Most early leavers did not complete. éraduation
requiremen‘ts‘ A significant difference (p <. 01) was
found to exist between the number of eariy leavers and.
graduates who had completed, or were anm}lad in, a post-
secondary or job-training program. ;icreigr'aduutes; than‘

early leavers were enrolled “in such .a program. 'In

'édditicn,\a signiflcant'diffg;ence (p <. 01) was found to

exist between the number ‘'of early leavers who had
completed, or were enrolled in, a post-secondary or job-
training program and the number who had not completed or
were not enrolled in such a program. The number of ea’rly

leavers who had completed or who were enrolled in a post-
number who had ngt completed or were not enrolled in such
a program.

Recommendations

The question of what can be done Mo increase the
holding power of schools in the Province of Newfoundland

needs to be addressed in terms of our system of education




as well as the school ‘itself. On the basis of

findings in this study, the following recommendations are ) ok

made:

Schools should be provided with thé resource
personnel to assist in the early identification
of learning difficulties and low achievers’.
Schools should be . provided  with the
resource personnel .to offer remediation or
tutoring ser‘vices, for students 'experiéncinq

difficulties. This service must be provided

.earlj enough' to ensure vthat the need rvx\

Success is addressed.

In order toffoster the impgrtance of educa-
tion, schools should work within current?l.'y
éxisting str::ctures,n such g@s‘ Parent Teacher
Associatxot;s, to devaiap programs which more
extensively involve parents in the education‘ of
their children.

The various agencies involved in education
should work with the ,ccrp;:rnte community to
develop programs that advance the utiiitariah

v

and vocational functions of education. .

There are severi{l areas, related to the findings of

study, which might bsﬂe_fit from f\{rtﬁer research and

the

4

'




investigation. These include the following:

1. An attempt to improve the instrument used to
measure the variables in the.present study.

2. The extent to which alternative learning
app:qéchns,have bssn@c:es_sful in meeting the needs of a
wider variety of students.

3. The extent to which alternative programs have
been ‘sut_:ce:s.ful in meeting the needs of the low achiever.

4. An attempt to identify activities that can
enhance purent;.;l involvement in' the education of thq'
children. : .

5. A comparison of the employment status and job
classification of early leavers and graduates who do not
atteng ‘post-secondary Lnstitutl'cns. ’

‘
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Int:;v1ew Schedule for Eafly Leavers

Fact¥rs Related to the School
A
1. How would you rate your relationship with teachers while you

were in school (how weil d.1d you get alo“nn with them)?
1 2 73 4 Cs

! Very Good Okay Poor Extramsiy

good . poor

(Give details)

I

2(a). Were you involved in extracurricular activities while in

school? i N

Yes No

(b). [If yes] '
+ What activlges were you involved in? [Sports, choir, band,

drama, cluhs..yeqrbook. neﬁ§paper, student council, etc:] .




[Inte'rviewe,r will rate level of involvemeni]

1 2 .3 I
very ' Hilgh Moderate,  Low Never
high E -involved

(c). [If no] ¥ ¥
Why not?”
' -

your school years?

1 2 3
Excellent Good . Average
seldom ° absent only
absent a few days
(<3 days per year . =

per yenr)‘ (3-5 days) (6;9 days)

4
Absent
a fair
amount
(10-15

days)

3(a). What wis your attendance l‘ike. on average, throughout most of

5
Absent

alot

(>15 days

per 'yur)‘ g




(b). What was your attendance /1(1" the last 2 years that you
were in schoo1? ’ ' *'

1 P 3 ‘ 5
Excellent . Good Average Absent Absent
s/el_d;:m ! absept -only a fair alot
= mbsent . afew days .7 amount - 5
(<3 days . ﬁar year ' . ’ (10;-,15 T 015 days
per y\ear) 3 (3-5 _déys) (6-9 days) - 1 Hays). "3 per_ynr) ' 1 / :

4. How were you doing in your courses or sub;ects Just before you

left school (1n the year in which you left or the school year

prior to leaving)? .

& 1 2! LA 4 5
Passing Fajling Failing Failing Failing
everything one two three four or mt;re




5(a). How many times were you required to repeat a grade (
1 2 o3 4 5 £

Never One Two Three Four or more o
year  years - years years | ) S

(b). What grades did you repeat? . P
s

What were the main reasons that you left school early? List

in order of importance [failing courses, wanted to work,

N
-didn't get along with teachers, etc.]

7(a). What suggestions can you make for improvements in the ,schncl_ : Q
system, as 1t existed when you left school? [What do you

think could be done to encourage stude‘nts to stay in school?}
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(b). Could such improvements have affected your decision to leave’
early?

Yes No

Factors Related to the Individual . -
8. How_would you rate your academic ability (abMity to-learn) ?
compared with most uth’er’ stud:r;ts Iwho were 1n your class
N throughout ycuf school -years?
1 2 3 4 5
Much Higher About Lower Much

Mghér the same lower

(Give details)
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How would you rate your reading ability compared with most
other students who were in your classes throughout your school
years? .
1 ] 3 4 5
Much Higher About Lower Much

higher v the same lower

(Give details)

Did you' think that getting a high school education was impor-

tant when you were a student?

1 2 3 4 5
Very Important  Somewhat Of 11ttle Not at all
important ° important = importance  important:

(Give details)
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p 11. Were th:re. or have there been, any dlsadvan‘tages for you in
leaving school before completion? .
V‘es No

[If Yes]

What were the most 1n'po|"tant disadvantages?

"li(a). Are you working now? Yes ' No
(If Yes] Are you working Part time - Full time
(b)

. Describe your job.

i - [Interviewer will c’lassﬂ'y occupations]
1 2 3 ‘ 4 5
Professionals Semi- Clerical,  Semi- Unemployed
and entre- profession’lls saTes, skilled—
;areneurs-- and entre;  technicians  and
large preneurs-- and unskilled
businesses smal craftsmen  workers 3
- * © busingsses
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How would you rate .personal satisfaction with your life at

present?
1 2 ! 3 4 5
Very Satisfied Somewhat Dis- very
o Satisfied o Satisfied Satisfied “Sausﬂed

' (Give detalls)

14(a). Have you completed graduanon"requlrunents since leaving
schaol?

Yes No

(Give detatls)

(b). Have you completed any other‘ educational or training programs?

Yes No -

7 (Give details)




) - * P
15. What do you expect or hope to be doing in five ‘years, time?

[What are your career plans?]

[Intervaewer will rate occupational aspirations]

S & 3 5 A 5 o
Very High Moderate Low or - No ©
high uncertain plans °

Factors Related to the Pe:r Group

15(a) How would you rate your pouularny wltn other students whne
ycu were in s:lmol‘l N

1 2. -3 4 5

Very Popular  Scmewhat * Not very  Unpopular

138

popular popular popular
e - )
(G1ve detatls) P . \
T
v ~ -~
e ~
§ 4 .t s . i




(b).

) 17(a).

s

139

How would.you rate your popularity with other young people

outside of school, while you were in school?

1 2 3 4 5
Very Popular Somzv'lﬁ’at Not very  Unpopular
1+ popular _popular popular - B
(Give details) W .t

How many clos: friends did you have, when you were in school,

* who did not finish school?

T 2 3 4 - s 5
Allofmy  One  Afew  Mostofmy  None of my
friends or (3-5) fr1end‘s did friends-
Hnishe‘d two not f1n|§h~ finished
schnol‘ . ' school sphaol

i e
¢
1 N g




(b).. How many close- friends do you now have who did not finish

18.

.

school?
1 u &
A1l of my | One

-friends or
. finished two
schuél .

A few
(3-5)

4'.

Most of my

friends did

not finish

school

5
None of my
friends

“etffehed

schiool
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What was your.father's level “of education while you were in

school?
1
Post-
secondary

(specify)

s

graduation

2
High

chool

3
Grade
8-10

4
Grade
4-7

-5
! Less
than
Grade 4




19.

20(a).

(b,

°

‘o

d

am

What was your mother's level of education while you were in

school?
1 2 3 4 |
Post- High Grade Grade Less
secondary school 8-10 4-7 than
(specify)  graduation Grade 4
How maqy brothers {nd sisters do you have? .

How many of these have‘graduated?

s

W
Did any of your brothers and sisters leave school before
graduating?

Yes No

[If response to above question is yes, go to (d) and (e)]
How many of your brothers and sisters left school early before
you did?

How many of your brothers and sisters left school Early after
v -

you did?
= / o

. : -
——
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. 21(a). When you were in school, how much education did your parents

wish you to obtain?

1 2 3 4 5
. University Vocational High Some Junjor g =
trade, school high high
! : business graduation  school or .- b
- school, or : less
nursing ' -.1
schoo'l o ! "
" ) ‘(Give detatls) ) A i
(b). Which of the following best de;:rihes your parents' attitude
towards your education.while you were in school? ’ - _', L
1 2 3 4 5
“Very Encouraging  Somewhat Not very Not at all
encouraging encouraging encouraging encouraging
(ﬁwe detaii;) ’ 3 :




, . 22(a). What was your father's occupation when you were in school?

[Interviewer will classify occupations]

'
1 . 2 3 4 5
Professionals Semi- CIeric‘nl. Semi-  Unemployed A
and entre- professionals /sa1es, skilled
“‘preneurs-- "and entre- technicians ’ and
large preneurs-- cand uns[d'lled ¥
businesses ) small "craftsmen  workers
" bustnesses
(b). What was your mother's occupation when you were in school?
[Interviewer will classify occupations]
1 2 3 4 5 c.
Professionals  Sem-  Clerical,  Semi- Unemployed
and entre- professfonals. sales, skilled
preneurs-- and entre- ‘technicians  and
large preneurs-- ~and‘ unskilled
businesses SEI&] 1 craftsmen  workers .
businesses
_~
.
\ b .

s
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Interview Schedule for Graduates

Factors Related to the School- -

1. How would you rate your' r_elationshjp with teachers while you

were in school (how well did you get along wi}:h them)?

1 2 § 3 4 5 .
/ ) L Very Good Okay Poor Extremely
good ~ poor

.

(Give details)

2(a). Were you {involved in extracurricular activities while in i
" schoon?

A Yes ___ No i
(b). [1f yes)

What activities were you 1nvg|v=§ 1«?':[Snnrts, choir, band,

drama, clubs, yearbook, newspaper, student councﬁ. etc.]




[Interviewer will rate level of involvement]

= 3
Very
high
(c). [If‘ no]

. Why not?
T &

2 3

High  Moderate

4

Low

145

5
Never

involved

g

3(a). What was your”attendance 1ike, on average, throughout most of

your school y
1

Excellent

seldom

absent

(<3 days

per yeari '

ears?
2 3
Good Average.
absent only
a gy days
per- year

(3-5 days)  (6-9.days)

4
Absent
a fair
amount

(10-15

-+ days)

5
Absent
a lot
(215 days

per year)




# 146

(b). What was your attendance itke in the last 2 years that you/:>

were in school?

1 2 - 4. s
Excellent Good Average Absent Absént’
seldom abser{t only a fair a lot
~ absent .a few days . - amount A
(<3 days . per year (10-15  (15:days N

per year) (3-5 days) (s-é days): - days) per year)

3
b’

4. How were you doing in your coursgs--or subjects when you were
1n Grade 122 ) . )

it 1 2 ! 3 4 5
Passing Failing  Failing Failing Failing
-
everything qQne S two three four or more

&,
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5(a). How many times were ypu required to repe‘g‘t a grade (k-9)?

1 2 3 4 5
Never One Two Three Four or more
year- years  years years
. (b). What grades did you-repeat? -
A

6. What suggestions can you make for improvements in the school ~

system, as it existed when you graduated?

,




How would you rate your academic ability (ability to learn)

Factors Related to the Individual

e

compared with most other students who -were in your class
5

1

throughout your school years?
‘ 2 3
Much Higher About
higher the same

(Give details)
&

4
Lower

148

Much
Towe

r

8.
years?
1 2 = 3
Much Higher About
higher the same

(Give details)

Li

How would you rate your reading ability compared with most

other students who were in your classes throughout your school
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9. Did you think that getting a high school education was import-
ant when you were a student? )
1 2 3 4 5
Very ’ Important  Somewhat of l{the Not at al}

impartant = . important  importance important

(Give details)

11(a). Are you working now? ) Yes No
[If Yes] Are you working Part time Full time
(b). 'Describe your job. . .
— 7
[Interviewer will classify occupat|on§]
1 2 3 4 5
sr~Rrofessionals Semi-~ Clerical, Semi-  Unemployed
and entre- professionals. sales, skilled
preneurs-- and entre- technic¢ians and
large ’ preneurs-- and - unskilled

businesses small craftsmen workers

businesses




Have you completed any educational or training programs since
you finished school?
Yes No N

(Give detatls)

How would ou rate personal satisfaction with your 1ife at

present?
1 2 3 4 8
.
Very Satisfied Somewhat Dis- Very 5

Satisfied Satisfied Satisfied Satisfied

(Give details)
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13. What do you expect or hope to be doing in five years time?

[Whatsare your career plans?]

R —
i ¥
[Interviewer w111 rate occupational aspirations]
= .o 2 3 4 5
very High. Moderate Low or No
high uncertain plans

Factors Related to the Peer Group
14(a). How would you rate your popularity with other students while

you were 1 /huol7

1 2 3 4~ 5
Very Popular Somewhat Not very Unpopuiar
popular popular popular '

(Give details)




v» v\ e ; . \
. ( ;
) ¢ y f = .

(b). How would you rate your popularity with other young people

outside of school, while-you were in school? 7 . ke
1 2 3 4 5 . i
x Very Popular  Somewhat Not very Unpopular "
popular popular popular N
. © (Givé detalls) . )
. » . i .
<4
15(a). How many close friends did you have, when you were in schoo?, :
. who did not finish school? . o s :
- > 3
- 1 2 3 : 4 5
Allof my  One A few  Most of my None- of L
= friends or . (3-5)  friends did . . ‘friends - .
= finished two not finish -~ finished
..school e school . .school -
. 2 . .




14

‘Factors Related to the Family

153

(b). How many close friends do you now have who did not finish

school? .
. 1 2 3 4
'
All of my - One A few (/ Most of my
friends or (3-5) friends did
v finished two not finish
school school

5
None of my
friends

‘finishay

. school

16. - What’ wag\ yeur(father‘s level of education while you Qere “in.

Sy
school? v ¢ '
AN

. 1 % e ] 3 4

) Post- | High Grade ' Grade
\\ . ~
jsecondary: school B-l‘u 4-7

(specify) \ graduation

5
Less
than

Grade 4




A A

17

(d).

(e).

L .
ROR

(c).

154
/

what was your mother’s level of education whiie you were in
B

school? .
' 1 2 3. s 5
Post- ) High Grade Grade Less
secondary . sthool ]1 8-10 4-7 than\
+ " (specify) graduation Grade 4
\ o

How riany brothers and sisters do you have?

va

Hw'm'any‘of £hese have graduated? o

Did any of your brothers and sisters leave school before
graduating? .
Yes ____ . No

[If response to above question is yes, go to (d) and (e)]

How many of your brothers and sisters left school-early before

' you graduated? .

How many, of yaurabrnthers Enq sisters left school early after

you graduated? *
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: 19(a) When you were 1in school, how much education did your parents
wish you to obtain?
S \ N 1 2 3 4 5
T University Vocational High Some Junior
trade, school high high
business graduation school or
school, or % less
. N nursing .
school

(Give details)
ok

~{b). Which of the fallowing best de;er\lbes your parents' attitude
towards your education while you were in school?

1 2

.
3 4 5
a

“Very Encouraging  Somewhat ~ Not very Not at a1t

- 2 en:nuragln§ encouraging . encouraging -encouraging

P % i
(Give details) %




. ./') B -~ &
20(a). What was your father's occupation when you were in school? ““
[Interviewer will classify occupations]
1 2 -3 4 5
Professionals Semi- Clerical, Semi- - Unemployed
and entre- professionals sales, skilled ) g
preneurs-- and entrel-v technicians and ’
) 1arge preneurs-- and :  unskilled ' 3
businesses small craftsmen  workers
'husine'sses s ) N .
(b). What was your mother's occupation when you were in school?
[Interviewer will classify occunationsi o
¢ 1 2 3 4 5 i
Professionals Semi- Clerical, Semi-  Unemployed
and entre- professionals: sales, skilled
§»' preneurs-- and entre-. technicians ~ and ’
targe preneurs-- aﬁd' unsk{1led
: bustnesses sl " craftsmen  work (s_ o
businesses d
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APPENDIX R
o CORRESPONDENCE
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September 27, 1987 2

Mrs. Geraldine Roe z

Associate Superintendant

Curriculum and Instruction 5
Roman Catholic School Board for St. John's

Dear Mrs. Roe: o~

I am presently completing a research proposal %s partial
fulfillment of the.requirements for the degree of Master

of Educatjon at Memorial. I am aware that the school
board has recently completed a study in which descriptive
information contained in the cumulative records of 'early
leavers Jf the 1977-78 and the 1983-84 school years was
compiled. = It is my understanding that the school board - ./
is interested in obtaining further information, -from
these early leavers, that may help determine areas’ that

may be-affected by policy.

The main purpose  of my. proposed study is to 1dent1fy
those school factors -related to the leaving early phenom- -
enon. In addition, factors related -to the individual,
the family, and the, peer group will be investigated. : In
brder to assess the relative  significance of these
factors it would be necessary to compare the experiences
of early leavers with those of students .who' have grad-
uated. My plan is to interview a,random sample of early
leavers and graduates from the 1933 84 school year.

I understand that the school board 'is able to supply me »
with the names, addresses, and telephone numbers of the 2
early leavers, however, the same infoirmation is not

available on the graduates. .I would therefore greatly
appreciate your help in the procurement of, this infor-

mation. I thank you very much for 'your assistancs in

this matter. 3 i

Yours truly,

Pameld Walsh' '




k¢ PN

June 15, 1988

Dear Principal:

Thank you very much for your prompt response to my

request for the list of graduates for the academic year

R \ ation of my study on dropouts and would have been impos-
sible for me to obtain without your assistance.

I a;;preciata the effort that was expended on my behalf.

Sincerely yours,

Pamela Walsh

1983-84. This information is crucial for the continu-°




—

September 19, 1988
Dear Principal:

Tkﬁ?ﬂé you very much for your assistance in lecating the
names and addresses.of your June 1984 graduates. I fully'
realize a request such as mine adds apother time-con-
suming task to the muitl.tud! of duties attended to by the
ptincipai and 6ffice staff. ’

I am pleased’ to report that I have completed the inter-
view phase of my study of early Feave:a in our school
board and am presently analyzirg the data. I expect to
have this study completed by December.

This is due ‘in no small part to the gracious manner in
which you have provided me with assistance in this
endeavour. N

- . 4

With warmest regards,

P'amal.a Wilsh

cc. Mrs) Geraldine Roe

P




.
September 19, 1988

Mrs. G. Roe

Associate Superintendent

Gurriculum and Instruction

Roman Catholic School Board for St} John's

Dear Mrs. yRoe:

: !
Thank you - for yomr assistance in locating the names and
addresses of .the June, 1984 graduates. .'All of the high
school principals were very cooperative in assisting me
in this endesvour. I have enclosed.a copy of the letter
I sent to them.

I am pleased to report that I have completed the inter—
viewing phase of my study of early leavers in our school
board. I “am presently analyzing the data and expect teo
complete my study by December. ,

Again, I wish to express my gru‘titude for-the effort you
have extended on my behalf.

Yourl‘i sincerely, §

Pamella Walsh
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