SSIONAL
UNDLAND AND LABRADOR

TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

NELSON SHEPPARD













AN INVESTIGATION OF THE -ROLES AND RESPONSIBILITIES

. - =
OF THE EDUCATIONAL THERAPIST As' PERCEIVED BY - .

. ALLIED PROFESSIONALS IN(THE PROVINCE, . 5

OF NEWFOUNDLAND AND LABRADOR ' =

. : . :

i by ) A
7 o X
g ° @ Nelson Sheppard, B.Sc./ P o

~ ¢ ool . .

A Thesis submitted.in partial fulfillment * ‘e

o

N . of the requirements: for the degree of
\ Master. of Educatw o

S

Department of Educational Psychology.
Memorial University of Newfoundland

- Janyary, 1989 o

e . A

St. John's ’ 5 : Newfoundland




! . _— ABSTRACT I

This study was designed to identify perceptions held by

principals, regular classroom teachers, special education’
o teachers, s%hool counsellors, and coordinatoés of speclal
services regarding the role of the educationul thernpiat.
’In this study the educational therapist was seen from an
organizahonul perspecti‘le as a houndury role protelsionul. ~*
Sueh a pructitumer. in order to perfom the reaponulbluties--

‘ot the position, must frequently cross the pro,taauonal o

boundatieu of allied profess onala. Incumhsnts of. shﬂla!j‘

% positions in the educat‘ton system,. such’ a8~ the lchbol
' Gounsellor and school péychologist, pe!:fom their Yole 1n: ‘mlch .

VA = the same way. Rule cowt and role an)bigulty have been -

identified us potenuul problem areas that may be axptu\iencud

by “these Houndaty role profeuionala. - w7

\\/ ' The instrument used: wus a survey q'uentionnﬂiro developad
for this study. The sumple eonuisted of five teachers, -

,_includxng the principa] and schodl counuellor. uelected Etom

eaeh of aeventy-(uur Bchools in the prowince.enployinl an

* ad\mutionul therapist, elghteen sdueutionul puycholo(uts. und

rl‘, seventeen c dinators of speciul services: 4 .
The J::d profauulonulu were eunai-tent in i

\ perceptions of issues relating to the Veduqntionul terapiste’.
role such as aduér{ti_onal buckgrnund,__(_aq'chh:g gxpgrian‘ca,

labelling, orientation, and need for uﬁdlt}i’onul educational



thernpiltl. ?{ Mndlngl ulszyutad a”a'nrenk\l on the

part. of allied prohuionl}n nenrningltha ﬂoals Ol v
@ - educational therapy. M.ring criteria. and rewl&ionl

governing the acquisition of an educational therapy unit.

” Ho'e%r;‘ bother'uteai of the therapists’ fole, such as : E:

duties, functionl and role of allied protonionah in

“developifig the pol“‘.lnn of"an educutional therupist 'ithln a.

lchnol raveal-d little gconsensus amonz alued profensionah,

. As a res\llt of these findh\gl, récomandutiqnn nrc made & 3
for turther ruurch and hctxon‘to be taken to‘help provide a

vmore cunplete and more conni-tant \mderltund*ng of the rolo, of

the educutlonnl tharapht ill the Frovlnca of Newtoundlnnd and

)

l.abtador. iy k S P
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. i, = TCHAPTER I o T 5
INTRODUCTION ‘ :
. o SN ;
Purpose : A

. . —
The purpose of this investigation was to determine the

perceptions held by-allied professionals of the newest member
. >
of the teaching p; ion in the prov}nce of Newfoundland and
il J » $ o S
brador“~ the,éducational therapiss. ) ;

Background to the Problem S

The De nrtment of 'Education's Policy Statement on the o ~

Educational Thern ist Positiu‘n in Newfoundland and Labradar

.In récent years a new and uniqué poaltion has b_eun !

created to meet the needs of students in the public schools. of oo

Newfoundland and Labrador. This position, the educational N oG

therapist, has h mandate to work with these students

& o A
identified as having severe behaviour disorders. With the

relntive"newnesvs of this position, there exists a lack of
research on its-overall uccep‘tunce amongst ;eachen.

The Departneffi”of Education has produced a policy
statement (1986) for school boards and ‘educntionnl therapists
t0 serve as a framework "fot ‘the implsnentation of thi~s new - N

pusitiaﬁ, In t‘his statement it Iays, "the units (educationul

'therupists) ullocuted « .. are but thought of as resource

persons appointed for the beneﬂt of adminiutrutora. tncharn, v

and parents. as well as the students. themnlve:" fpe1). It




u‘—'}so acknowledges that the educational thsrapiut';-:ale will
~ overlap .w‘lth the lchool‘ counsellor’s. role, but wil} be - - ’
b ) directed at a smaller and more narrowly defined student

' populau;n. ¥ ) \

v " The departmental policy statement is' divided into a
number of sections aimed at defining the extent of the
educational therapist’'s role, required al!ﬂcatiqn!, and
his/her clientele. Seétion 1 of the statement deals with the
legislation and definitions of educational ‘therapy, procedures
for obtaining fhe unit and competencies required of the

. educational therapist. Section 2 looks at; e‘r'ole of the

. educational therapist , while section 3 focuses on the .

routines of the position. Finally, section 4 discusses
. . evaluation of the educational therapist’'s role and the
importance of the role in the school system.

In order for a school éo qualif‘,'y to establish ah
educational therapy unit, a minimum of four “(4) vstudents who
are deemed 'emotionally disfurbed’ need to be identified.
These students, up to a maximum of six (6), form the core of
the educational therapist’s workload. These core !tude;ts
must have fui\l documentation (i.e. testing information) .
fy ' necessary to’ demonstrate the sevsri%y qusigniﬂcan.t behaviour
patterns to establish a unit. The educational thex_‘a‘pi!t can,

also, serve a number of “referred students" who, following a

more thorough assessment, may become part of the core unit.

The core and referred students are the focus of the




educational therapist's responsibilities pnd determine the
major part of her role in the school. ’

The role of the educational thur;pilt. as outlined in the'
Department of Education’'s policy statement, is made up of five
majof functions. These funtions are 1) identlﬂcation and
diagnosis of new referrals 2) individual child eounsellini 3)

teacher consul ution 4) gnrent consultation and 5) community

-liason. Witfin each of these functionms,,the therapist carries

out a number~of activities geared t:.o meeting the needs of the
‘core’, as well as, 'referred’ students in the unit. To
perform.this role, the e¢ducational therapist must come in
contact with. numerous professionals,“parents and ;tndentl.\
The role lncludea working elolnly with ligniﬂcant otharu in

the students’ life: teachers. paronts, principal, as wall as

community based professionals such as social wnrkerl.
psychiatrists, and justice personnel. The succe’ss of the

educational therapist may depend, to a large extent, on the

quality of these collaborative relationships and on the extent

to which there is a ahnred perception of this new profeuional
role within the pu‘blic school system.

Rationale

‘The position of the educational therapist is intended as

a resource to classroom.teachers and ndmlnlstrntora who work

‘with etudents with behavioural and’ iotional disorders und.

alsn. jas a direct service ptnvxded to these students. In his




rc;le(t’he educutlond} therapist must deal with students,”
teachers, parents and with muny"other professionals. Since
the educational therapist position is ;elauve!y new, the
therapists’ role boundaries“oj established positiong in the
school and uie commnity. He must attempt §o function and
carry out his own duties n{zj\responsibiliﬂen while, at the.
same time, attempting to meet the demands of other allied .
prof;ss{onals. These demands mayk involve consultative tasks, .
classroom and crisis interv\entions‘or inservice, for example.
I:hus, there is a pgtgnﬂhl fnr\role conflict and rple
ambiguity, as.the Iberceﬁtioné ,a;\ﬂ'expectatian&'ghnt ot};er; o
hold about the educational therapist position may not always
be’ congruent, with those held by thé educational theraptst, :
himself. Obviously, the needs of the student are of utmost
l.mportance."but the expectations placed on the therapi‘at to
meet these needs from various perspectives of significant
others will have a direct effect, not only on the therapist,
but on the students, as well.

Poasible, underlying potentinl for role umbTﬂu{ty or role
conflict may exist in the ‘lack cf sufficient information
available to-allied.profassionala regax‘ding-the role of the
oducatioiul {heruplst. Therefore, these professionals may
defina their expectntion! for, the role based on their
perceived needs of the students. However, these perceptions
may not necessarily be those held by the educational thera.pht
or that found.in the policy statement provided by the

Department of Education: ] R




,
According to contemporary role theory, "behavipur is the
product of the interaction of self and role, with self

described as the internal oxrganization of a. pe’r’ia\"u qualities

- while rclei is seen to be the specified actlons hat a person
performs in a given position" (Surbin, as cited i ragan,
1981, p.18). However, a prefanionpl role is defined not only
.by how the professional views her renponaibllithn. but also
by the behavioural expectations off uirni?icant others in the
work dnvirenment. . -v ;
In u‘revi.ew of the re‘seurchltor the pal{ thirty years .\
Dragan (1981) found vividly c;onflicjting .exp'ectutions ‘f’or the
' role of the school ‘counsellor. Studiés indicate that sich
‘conﬂicting expectations have numerous implications ic:: the -
professionals. in this position.
Husnrd (1981) states that "the problem of role

dsf!nltion, role conflict and role strain have bmught stress

unique to the counsefMor working in educuuonal setting:
(p.24). Dtngun (1931) has shown' that uncertain and
conflicting role expectutlone may cause, for sol{le counsellors,

an increase in job anxiety and.tension; a reduction in job

su-.infaction and an- erosion of confidence in su/periors and the

organization. s

1f this is so of the school counsellor’'s role, then the




N

that educational therapists and allied professionals work
together to .ensure shared percep,tions and expe‘ctatiuns for the
th}ernpﬁts‘ role. L o 7 g

¥ Statement of Significance

Bentley (1968) states that "roles are learned; they are

reciprbcal (shared); they are a&erie% of actions and they are’

performed in interaction situations” (p.74). He then goes on

to say "when role expectations are inadequate, cautious,

. uncertain role enactment is likely to follow" (p.75). Dragan

(1981) states "if the counsel lor‘parcalves the expectations
upon him to be legitimate, that is, he agrees that otheu have

a right to hold. them, hé will accept ‘these as role

obligations. But, if he feels that these are not legitimate,

"he will view them as pressnres’ and' may or may not megt tﬁem"

(p.18) .
\
~ The practical slgniﬂca_nce of this research is that

improved communigations among role senders (i.e.. allied
uniq ng

. profegsionals) and role receivers (i.e. educational ~

‘therupists) will leud to improved role perfcrmunce. Thus. any
potential role confllct andgrole ambiguity may be avoided
thx‘ough orient&tion and inlarvlce training for allied ’
professionals to- the role of the educational thetapist

position. chver. it is neceuary to determine if such role

conflict and ambiguity do indedd exist.

ce




';he pressures and e«xpelctatlonn associated with
performance of any role\ have a ugnificu.nt affect ‘on- the
"interactions between allied professionals. The fact that
there are a ngmt;er of other -professiouals connected -to a core
group of clients will determine to a large extent the way in
) which those clients are served. That is, the degree to which
each professional i able to meet the expectations and ~ ° .
perceptions of his allies dépends upon how thess are -
communicated within the role set: The role conjtict-or Zole

\ . anbi guity affects each protessinnal ‘and. h ussociatad with
-~

Ve pressureu placed on an 1nd1vid\|ul “to 'perforn hh-ruls und‘ meet .~
the exppctations of others, as well as, those. of' hlmnelt.
s A . 18- 9 2

. | .
*s ) ? 4 ¥ ‘Research Questions
= . . ’ E: '

Qgsgd upon the’purpose of this study, itsfx‘uti.ona’la'gnd

!igniﬂclhjce, the following research guestions were studied: -
Fi : i o &/5\ "
1. W‘hat are allied professionals’ 'perceptions of the duties,

functionu and goals of the educational. therapht s role? 4

\ 2., What are allied professionals’ 'views regarding the
: h_:q;ortunce of teachinrexperience for educationul
therapists, their orientation to the theruphtu' position
’

and more generally hat _are their views ragatding the molt

npprnprhts professfional background for educational
< e ¢

therapists?




*

3. What ax"e al'lied professionals’ experience regarding their®
prot;ssilonal contact with the therapist, their views wa“‘-
active supervisor, and. the person primarily responsible for
‘monivtoring the educational therapist position in 1‘:he school

setting?

4. What are allied professionals’ beliefs regarding the
1 -
service delivery model for educational therapy arfd their
views on labels used to identify the students and the

. educational therapist in the school setting?

2 - .

5. What are-allied proi’easion‘nls' understandings of the -
distinctiun and tela‘:ionuhlp betleen the role of the lchool
counsellor and th role” of the educational therapiat, their
view on the student to therupht ratao of 4 to l.
regulations for hiring n therapist nl’ed their views on ths

need for additlonul therapiats" 7

6. What are allied proiessionuls' understnnd'ing of student
problems referrad to an educntionul therapist, their view
on the effect of the therapist on muinstreaming, their
rutlng of the overall role, ‘their expectntions for the
pos“‘.ion afd their views on the appropriateness of the

educational thernpists' role? \

7. What are principals’ views of the challenges posed to. them

with the introduction of educational tﬁeruplst positions?




Definitions

The following are definitions of particular terms,used in °

this study: 7 :

Educational Therapist: ‘ls a professional who has "received
special training" rendering him
suitablg to work with emotionally
disturbed children; the therapist is
‘begt thought of as a resource person

appointed for the benefit of ook

Aadministrators, te‘ucheu and parents, r B

as well as the students, themselves

(Dep;‘_‘rtment ‘of Education Policy ' g

. . . State“ment,' 1986). . o

. ,

-ANjed Professional: persons holding professional positions

_ in the school system w}th whom -the

educational therapist must interact i
\ . " order to perform his duties (i.e.

teachers, coordinators of special - 4
aerviéps. special educvation\taac'hers.

school counsellors and

/\ administrators). -
e C

Boundary Role is' a professional whose role involves
Professiona )

crossing organizational boundari s

which are physical, temporal and




- 10 -

i \’ * normat ive (iye. building structure,

"length of work day and values of
z wotkers: uid: work routines) (Illback
/‘an Maher, 1984). ’
X '

Focal Person: any individual whose role is under , -

consideration afMf whose role set is to,
be identified.

- /o

Role Set: * each office in an organization®which
Bole Set

is directly, indirectly or remotely
oo

. connected.to other offices in the

/ .‘organization.
3 “ R
) -

Role Conflict: occurs when role expectations and role® -

. : " conceptions attached to a position ”
vary from each other or when role .
performance is very different from

’ role expectations and when role o \
dcceptance is so low that the person .
rejects his role.

. s

Role ‘Ambiguity: ™  is concelved as the degree to which: /

required information is available to a
given organizational position. To the |

extent that such information is




Role Expectations:

Role Conceptions:

.Role Acceptance:

Role Performance:

" Because of the follo}in& factors, some caution must be

exercised in interpreting and generalizing from the results of

this study.

- lacking, the individual will "

7 -
.the extent to which occupants of

- 11 -

experience ambiguity.

. % 54 ,
are the actions expected of the'
occupant of a position and ¥he actions
he expects to perform.

these are‘the eognitions‘:{ the J
lndividuul when he considers the .

orgunizntlon. they are internalized \

expectations one holds for himself.

=

positions accept the way their
activities are defined by others and

conceived by themselves.

- N K
the way a peraon{::::. his role L
behaviour as related to role '

acceptance ' role expectations and role

conceptions.

Limitations




.training and background of the rei

. ‘Since the questiomnaire attempts to ﬁuuh'nttumu and

perceptlo;ls of R;sponde‘nts, caution slould be used in

interpreting the data collected.

The study was descriptive in nature.
L

i
The school counsellors completing}(hs questionnaive were

not made up soley of full-time l:o?uellura. Therefore, the
pondents in this position

will vary and may bias the data obtained for that position.

The perceptions of the various roles and responsibilities
of the educational therapist held by allied profgvlonelu

is contingent upon the amfount of information available

.concerning the role in a given school.
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CHAPTER 11

REVIEW OF THE -LITERATURE
. ~
The purposes of this review are: 1) to present an, .

organizational perspective of the educational therapist role;

to establish that the educational therapist is a boundary role

proZesslcmul and ‘thus, may be sibject®to role conflict and

role ambiguity, and 2) to examine role conflict and role

ambiguity as they affect similar b 'y role pr 1s

(i.e. the school counsellor and the school psythologist).

. f ' S
An Organizational Perspective of the Educational Therapists' &\ .

Role
0

¢

In order to consider how the educational therapist

interacts with allied. professionals to meet their needs, it is. ™

Py ~ = ~
useful to comsider her role and functidn from an

organizational perspective. wi.\thin the school and community,

the educational therapist must cross the boundaries defining

hefr position into the domains of other professionals to obtai:'l_r

ATI) provide néceunry information regarding be‘hnvlourn}

mahagement of her core and referred students. This requires
the educatjional therapist to take on many roles in the daily

functioning of her position. In this régard, ,'che‘ educational

therapist may be referred to as an organizational hount‘lury

role professional. .
A

' Illback and Maher (1984) state @hat "to perform on the:

job in an effective way, mn organizational boundary role




- 14 -

professional must identify, assess and udai:t to various
settings. expectntlunu.,personnel. rules and procednrea"
(p. 6'0) The educational therapist must interact with

personne} in a range of school organiutional work units such

" as classroom teachers, counsellors, special education teachers

nnd admlnistrntots. Outside of school, the educatjonal
therupist muat interact with other educationul therapists, -
parents, social -dlvicea. the police and other law enforcement
ngencﬁ:“und cf—f&cialu at the school board. Thus, an
orﬁh‘}?&gional boundu!‘y role profeuslonal ies involved in
crouing organizat}&onul boundaries that are physical (e.g.
urchitecturul sttllcture of a building), temporal (e.g. the
langth of a work day) and normatlve (e.g. the values of
\vorken and work routlnes) (Illback and Maher, 19810) An
educationul theruplst needs to be aware of each of these areas
when p\ufomﬁg her. role, 1n‘orf‘ier to be effective and
satisfied. ® o
The organizational perspective recognizes that to be
effective, the various unita’(e‘g. educational therapist) must
interrelate smoothly wigh other ux‘nits (e.g. counselling and
special educn\;ion services) so that programs are implemented
and conrdinate.d in an afﬁecthﬁ efficient manner (Illback
& Maher, 1984). As the focal person of the services provided
to behaviourally disturbed children, the educational the’rapist

mus, trive to fuJfill the expectations of himself, allied

A




v
professionals, the community and the students within one -
organization, the school. ! ’

Kahn, Wolfe.' Quinn, Snoek and Rosenthal /(196l¢) provide a
representative or hypothetical role set £nr a focal position.

which.can be adapted to identify the role set in which the ~

educational therapigt functions (see Figure 1).
In this role set, the various professionals with whom the

educational therapist must interact are represented from an

organizational view with the distance between the boxes
providing some approximation of distance between’

organizational unfts? The distance between the ediicational

theraiﬂst and the principal is less than the distance b‘etween\

thé the&_‘upi’st and teachers or those prcf;usiunnls n gffices
outside of the schooi such as the superintendent. 'This figure
indicates that the educational tharapisf may have as many as N

twelve or more role senders in her role set, depending on the

size of the school in which she performs her role.
Ivey and Robin (1966) provide a representation of role : 1
definers in the school social system and other social systems

for school counsellors which can be'adapted to the educational

therapist. Figure 2 shows that the primary social system in
which the educational therapist functions (schocl) contains

four (4) main role definers (i.e. students, teachers, school
counsellor and administrators), but that these pe&ple also
function aé part of other social sysyéms. k‘l'he other ka’y.tnla
definers outside of the acho‘ol'fm{: educational thei-upiat
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poult.i.nn are the school board, the parents, the comun‘ty and
the counselling profession. Figure 2 also illustrates that
there is constant feedback between the ;hereplut and her role
definers in each social system and that there is' constant
feedback between the systems injwhich the role definers exist.
Therefore, thé\.gducationu th;;ﬁglst, as a focal _person in the
school syétem, must internct with and meet the needs of
numerous professionals and significant others as part of her
main function. .

The role of the educational therapist is influenced not
only by the individuals within the social system and role set
of the thernpist ‘but by her own personality. as well.
Bentley (1968) ducribed the way a person acta or parforms in
4 role. (role performance) as related to\ three .factors: role
expectations, role conceptions n’nd role acceptance.

The role expectations of others for the educational
therapist influence the role conceptions and role acceptance
she holds for herself. Role expectations are extremely
important to role enactment and as Sarbin (cited in Bentley,
1968, p.75) statesy “"conflicts are likely to follow from
ambiguous role expectations.” If the expectations for the

ducettonal therapiut belong to a Iigniflcnnt person, then
théy must be attended to.® Role conflict may arise when the

actions of an educational therapist differ appreciably from

‘ the role expectations of significant.otherh (Bentley, 1968).

The indivldua’l, as hg_\gﬁ\in Figure 3; brings with her a

set of personalized dxpectations for the role she is to
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perform which are }(norn_ as x%la_r):onc‘eptions t;l)d are held

i internally by tlie tferapist, herself. These conceptions, like .

expectations, carry with them certain rights or privileges and
certain obligations or duties which the individual perceives -

as pertaining to her position. The educational therapists may .

hold differing views ‘ct their role than those held by .

significant others and this may lead to role conflict and role

ambigyity. « 1 .
The extent to which one accepts role expectations held by

others and by oneself is known as role ‘acceptance. The

educational therapists may feel resentful of the views others

have -of them ar‘ld attempt to pefform !;heh" role to meet their

own ‘role conceptions for the 'positiog However. the actual

. - way in whi,ch therapists perform their l‘ole in reluted totaeh i 4

of role expectutions.%e .conceptions ‘and role ncceptanqa‘ and

how these interrelute. 5 . . ~~
Bentley (1963) says that, perhaps, the role expactutionl L -

and role .conceptions will never coincide. jr_heretore, the

extgpt to which they vnry‘from G‘icﬁ .other rqx‘essnts potential

role conflict and umbig:lity. Tkis ambiguity may occur when

the required Lﬂforn;ation for :.;n organizational position is

lacking and is not forthcoming to an indivkduul. Kahn et al.

(1964) have developed five important areas of nmbigu“:y in

occupational roles:

1. Unclear about the scope of theit responsib“itiel.

simply do not know what they are supposed to do.




2.

The relatiénship betwee‘ ambiguity and conflict has also been

1.

-May know what to do, but not know how. This

uncertainty may arise becu;lso the expectations
defining the role are, themselves, vague and
inconsistent.

-
Uncertain as to whose expectations they are required
to méet; unable to distinguish between his legitimate
role senders and others whode expectations he can

safely ignore.

The closer we come to a focal posxtlp/n, we ﬁnd <ases

" in which information is available in the ro{e'set, but

is not communicated to the focal person. N

Where several role senders are communicating to the
focal person regarding the same condition or :vo'nt.
the messages mu; be con_tzjndic.tory and, thus, produce -
coffusion and uncertainty. '(Amblguity in this

situation resembles role conflict)..

outlined by Kahn et al. (1964) in the following way:

The presence of conflicting role pressures may create
uncertainty iar the focal person.

1f the role ia umbiguous for. the focal perlnn. it is
probably so for many of his role wandare; .a8 well.
Orguniznuoncl size, 9omplexity. rapld change, and
differential objectives of subparts are sources of -

both conflict and ambiguity. -
.
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Th\u; the edﬁcat’lnnal_therupht's role performance is v
Adnfluenced to a large degree, not only by hlmself_. but by
others in positions whose role boundaries he must cross in
order to perform his role. 1;.13 situation creates a wide

—— .-
scope of potential for role conflict and role ambiguity.

Role Conflict and Role Ambiguity as Experienced by School

Counsellors and School Psychologists
The majority of research in the areas of role conflict
f

and ambiguity has focused on the encumbent in the focal

position of the role sef. Role conflict and cgunsellor stress .

were the main themes of recegt research in which school
co-m:el‘lors were‘ seen to gﬂ ‘the receiving end of a’_zrust “
Ai‘tay of conflicting performance expecta’tionu‘ (Dragan, 1981;
Gartley, 1981; l:luaard. 1981; ‘& Mexcer, 1981). Evidence
indicates that for some individuals, uncertun and conflicting
role expectations foster 1nternel motivntional confllcta
(Dragan, 1981). According to, Mercer (1.981).‘ if a job is not
congruent with career motives or does not meet one’s needs in
factors such as working conditions or geographic location,
then change is essential for personal well being. Counsellors
who ar‘s dissatisfied with their jobs may vent their
frustrations in many ways such as absenteeism, conf!ict with
students, peers and supervisors and criticism of school
policies. which m’ey be damaging to their career and reputaticns

(Gartiey, 1981). Thus, the stress associated with role




conflict has implications, not only for the workplace, but for
personal well-being, as well.
\ S
In a study of school counsellors, school principals and

co\m!ellc:u‘ educators in Manitoba, Dragan (1981) concluded that

"the school counsellor must indeed be regarded as high risk; R
'rolé conflict, stress material" (p.21). His findings indicate
a high degrée of conflict in the perceived role of the school
counsellor. 8chool principals were of the opinion that

counsellors should concentrate on counselling students and’ -

supplying post-secondary and career related information, while
counsellor educators felt that the counsellor should mot be

responsible for curriculum and classroom:learning

environments, school climate or operation. Additionally, it

w;a found that principals und_cenn-ellor educators felt the
scliool counsellor should concentrate his efforts in :he area
of programs related ta/\feelings. values, communication and’
decision-making. That is, the coumsellor should be
student-centered and, laggely, traditianal. The school N
counsello;s~ felt calue confexjencel invelving parents and
éeuchers, eveluntingéhow courses megt student needs and
‘working on a school philosophy of education were outside the
focus of their role. Overall, Dragan (1981) concluded-that

. B .

the three groups were able to agrée more on what the

Gounséllor should mot do, as opposed to ‘whit he should do. * i o

Considerable other research in actual school settings has

found a misunderstanding by school administrators of the b



counsellor’s role and functions. Hart and Prince (1970) have
shown that th‘e school counsellor’'s freedom to implement his
role within'the school setting is often limited by the school
administrator who has different Yrole expectations for him. )
Kemp (1962) found thu‘ the principal was most commonly‘ the
major influence upon c&unsgll?'t role and function in the
" school building. An area worthy of note in a study by Brown
(1980) is the negative attitude of -‘udministrutors toward
certain types of counselling, mogt notably group counaellin'."
Research intp teachers® perceptions of counsellors show
they have the image of caupagllora doing primarily one-to-one
l:o(mselling and that most teachers ‘(észg do not know how .
counseilors spend their time (Allam) Doi & feid, 1979). :
(3tu;:llas clearly 1"ndica_te,n lack of nvax’apJaul regarding-
‘the counsellor’s role unci funt;tian in ths'sc}‘wol.' However, -
other research shows that the areas of role conflict and
ambiguity can be improved through cotinasllors becaaing bytter
advocates of their responsibilities and by improving their )
public relations with the school staff to show they are a part
of the school and can be identified with it. Frank (1986)
indicates that if counsellors are going to move closer to A
their perceived-ideal role, they must >communicatle this role to
adiinistrators. Allan et al. (1979) concluded in their
,research that "... counsellors need to al.ex:t the teachers and
“principals to the services they provide, how’ they distribute

their time and to ask how they can best be of service to them"




Shertzer and Stone (1963) determined that the

gounsqllors are aften‘ perceived as administratora and
’coddle’ljs’ who pamper those students who would and should drop
out. Thgy, therefore, view the responsibility of the
éounselqu as being tt‘"redirect people’s attitudes toward his
rolé and to cultivnte‘public understanding and support™ ‘
(p.691) and to communicate his role to his publics. While
there is’ recognition that role conflict and nm\;igu'lty exists
for school counsellors, these researchers see it as belng
partiully the counsellor’'s responsibility to take action to
alleviate the problem.

*.+Research has also been conducted in the area of role

' conflict and ambiguity as it relates to the services provided

‘by_ the, school psychologist. This research has focused on

teacher’s knowledge and perceptions of the school

psychologist, as well as-accountability (Bennett, 1970; .
. Fairchild, 1975; Gilmore & Chandy, 1973; Illback & Maher, 1984

.& Medway, 1977). A salient hypothesis arising from this

research is that the schoc’l psychologlst'u.work is
substantially affected by the way in which other school
personnel perceive his role. Medway (1977) found that
teachers have little awareness of the g‘_ervica priorities of
school psychologhtn inconslstent Attitudas toward their
activities and inaccurate p_erceptiens of the ext'ent to which

variout services are provided.
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A study by Gilmorq)und Chandy (1973) was interested in
teachers’ perceptions owahat school psychologists do, theirv
competencies and teacher recommendations for change. This
study grouped teachers on two dimensions, degree of contact
with psychologists and amount of teaching experience, to
determine -if teachers grouped in this way quff‘e»re.nt views
of services provided by a school psycho_lngiqt. The general
findings illustrated that teachers vie:ed the ‘school
psychologist as a specialist in emotional problems, teuting
and recommendation of treatment for such problems. Grouping
of teachers by experience anll' contact with puycholcgiats %
indicated that these factors differentlated hetw‘en teachers’ .
“perceptions of the school psychologists’ functioning. Gilmore ° -
and  Chandy ‘(197}3) were able to conclude that "it is deceptive
to discuss teachers’' perceptions of school psychological e
services in te;n;s ‘of the ‘avex:age teacher ... the groupin; usgd
in this study il.lllﬂtrate that teachers have quite varied “and
diverse perceptions of the school psychologist" (p.145). The
gchool psychologist is viewed as an organizational boundary :
role professional facing ambiguity produced by the current
lack of role consensus in the profession (Illback & Maher = .
1984). There is no one determined way for achool
psychologists to function, and it is futile to éndlessly
speculate on his role (Bennett, 1970). !

Ove!:ull, thes& studies strongly indicate that role

e
conflict and ambiguity exists for boundary role professionals




such as the school counsellor and school psychologist. There

is an obvious need for communication and education of roles

among professionals to improve role expectations in order to
3 ;

help practitioners experience rolé satisfaction and to cope

‘with role conflict more effectively. Job satisfaction, actual
counsellor role and perceptions of counsellor responsibilities
represent areas where further investigation is required to

'find explanations for counsellor frustrations and role

conflict.

Summary
The educational therapist position is a newly established
ﬁositioq that can be considered as a boundary role profession.

The studies reviewed for this research indicate that role

conflict and ambiguity exist for similar boundary role
2 2 o 7

professiona. such as the school counsellor and the school ¢
psycholog‘ist. Teachers, administrators and counsellor

educators all hold yatying perceptions of the roles these

professionals should be ‘performing, and these perceptions vary

ng thes’e\ studies. Thus, the specific role of the school
counsellor and.the school puycholo,gl;t as perceived by their.
allied professionals is vague. The perceptions of #chool 5
counsellors ‘and school psychoiogists as reported in the
literature have many implications. for the role of the

educational ‘therapist. 5 .
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o ) A school may be looked at from uaorgmizutionu .
perspective with various work units interacting m‘md c,arrylng .
out specific roles withi'Lit. where an educational therapist )

is one unit whose function and role have to be ctearly

d‘ellx‘xeated and specified to those with whom slhe interacts.

. The school, as an institution within the community, is part of

the‘ social organization in which the educational therapist
must perform. Thus, as the educational therapist attempts to
B t':'arry mn; her role\ to meet her own roie conceptions, she must
also_’agtempt to meet’the perceptions of her role as held by
‘significant others in both the ;"chool ard the community. The

people with whom the educational therapist interacts, her

allied professionals, will, to a large extent, determine the
degree of success she experiences in her role. Therefore, the
perceptions these allied professionals have of the educational,
‘therupiats‘ role is a major corfjcern. 3

*5 The literature review points out many areas in which

role conflict and ambiguity need to be ‘nllevluted. A

conscious effort on the part 65 everyone involved with the

rols is nesded to accomplish improved role communication and 4
role perce’ption. The quality of role performance in the

;' posftion of the educational therapist wili/greatly improve as

& ° role conflict and role ambiquity are reduced in the workplace.

¥ Tharefcre. it is imperative that the educational thernpist

" "y g commun:cute her role and function clearly no as to avoid role 7

v conflict and ambiguity. .
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CHAPTER III
METHODOLQGY

I.  Sempling Procedure =

The following is an outline of the procedures followed in
this study.

The sample for this study included lch?ol principals,
regular classroom teachers, special education teac};eru, school .
counu‘ullors, educational psychologists and coordinators of 2

special services. The educational therapists themselves were

not included in the sample because the-goal of the study was
to examine the roles of educational therapists as perceived by_
their other allied professionals. It was decided to incl‘udc
in the study all schools that employed the services of an
educational therapist. A list of all of the educational
therapists presently employed in the Province was obtained
from the Department of Education in order to idefitify such
schools. The samples of principals, regular classroom
teachers, special education teachers and counsellors obtuin‘-d
was, based on this selection of schools. The total humber of
sdu:;btiannl psychologists employed with a'l_} school boards in
the Pr‘avince and each coordinator of special -ervléel in
boards employing educational therapists were also included. |’

'Each subject was sent a copy- of the research

questionnaire and asked to respond anonyum‘lll.y to the

e
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questionnaire concerning aspects of the role of the

educational therapist in Newfoundland schools.

I1. Description of Sample

A. Principals ,

An effort was made to question as many of the
professional associates of educational therapists as po’ssible.
Since each of the seventy-four schools 1ne1ude\y’n the survey
had a principal who was u{timéfely responsible for the

educational therapist on staff, it was decided to include all

. such principals in the study. Thus, it was assumed that the

principal was in a position to be particularily familiar with
the role of the educational therapist. -Out of the

seventy-four principals, fifty-two (70%) responded.

B. Regular Classroom Teachers

Regular classroom teachers were divided into two distinct
categories as follows: teachers who were assumed to have a lot
of contact witl’n the educational therapist by virtue of .the =
fact that the therapist’s core students were members of the
classes of these teachers (Type A) and teachers who had much
less contact with the educational therapist because none of
their students received services from the eduwonul
therapist (Type B). The principal was asked to take
responsibility for selecting the teachers, one teacher for

each cutegﬁry. who fit these descriptions (see Appendix F for.
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selection criteria). Forty-seven out of seventy-four (63%) of

Type A teachers and forty-eight out of seventy-four (65%) of

"Type B teachers respondéd to the questionnaire.

C. School‘ Co;maallors .
) A 1ist of all scho‘ul counsellors, lulm obtained from the
Department of Educatifm, was matched with the list of
educutl\onul thex‘-npists. The sample of eschool counsellors
selected from this 1ist was employed in schools in which an
educational therapist was also emi:loyed. It was us.lumud that

the school counsellor was perhaps the allied praf‘esuional

whose role was most similar to that of the educational

therapist. The largest response rate for the study occurred .
with the school cnun@ellots; as thirty-five out of forty-six

(76%) returned questionnaires. e

J. Special Education Teachers -’

One special education teacher based in.each school that o
employed an educational therapist was included in the study.
';hese allied professionals work with students with similar
special needs ariv.{ may in fact share a number of their core
students with the educational therapist.” If there were two or -
more special education teachers on staff, the principal’ was
asked to select the one who had the most contact with the
educational therapist. Forty-six out of seventy four (62%) of

special education teachers responded to, the study.




E. Educational Psychologists

4
Educational psychologists are responsible for conducting
the initial assessment of students to determine the need for
services of an educational :heupuf. Since there were only a

small numer of educational psychologists in the Province, they

were all included in the study. It was assumed that the

educational psychologists could rovide valuable information

¢ with regard to their view of the role of the educational .

therapist. Educational psychologists had the lowest response

rate of all allied professionals included in this study with

“only nine of eighteen (50%) identified, returning’the

questionnaire. - N

F. Coordinators of Special Services

The seventy-four educational therapists l.is'ted with the
§ department of education were employed by seventeen school
boards in the Province of Newfoundland and fabrador. As board
personnel with direct edm%niatr‘%tive and supervisory
responsibil¥ties for the educuthznul thernpiats\, special
education coordinators were included in the sample. Twelve
out of seventeén of the coordinators (71%) responded to the

questionnaire. ' .

G. Nature of Sampling Bias
Table 1 dépicts the breakdown of the population from
which the sample was drawn. ' It was the intention®of the

present study ¥5 sample the marimum nusber of allied
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professionals employed in the same setting as an oducatlonal,.

therapist. Sixty-six percent of the questionnaires were - 2

returned. Thus, -the findings related to the research
questions are indicative of. the perceptions held by those
allied professionals for the educational th-rnp‘h( position.
Genernl’izutiom of the findings of this study to the total
popu’luticn of allied professionals may be biased to the extent ’
that the attitudes of non-respondents to the study might be

different from those who did respond. - _ . ) 0

!
Table 1 o %

Samplb Population, d and Per
§ of Returns by Position §
Position . Sample Respondents  Percentage
Coordinator of 17 12 70,1 .
Special Services s - 5
Educational Psychologists 18 9 50.0 _.
School Counsellors 46 & 35 76.1
Special Education 7% 46 62.2
Teachers _—
. Type B Teachers 7% 48 64.9
Type A Teachers 7 47 . 63.5° Pt
//
Principals T4 . 52 % 9.3'
Total . 317 49 7 e6.0




H. Method of Data Collection

Initial contact to obtain permission to do thi{s study was

obtained by writing & letter (see Appendix C) to the seventeen
superintendents of school boards smplo;'ing educational
therapists.

Upon, receipt of forms (sée Appendix D) granting
permission to conduct the study in these schools, & letter
outlining the purpose of thé study, a copy of the permission
form and lnsttnctionn for nelecting Type A and Type B tencheu

were sent to each school principal. Also nccompanying the

‘_la(ter were ccpiea of tlg questionnuira for each allied "

professional within that particular schoo! and a |tamped,
self-addressed envelope. for returning the questionnaire. The
principal was r.'eupo;mible for di‘!vtribution, collection, and
return of all questionnaires:

After the questionnaires had been in the schools for
a’ppruxima’tely two weeks, a second lettsr (see Appendix G):
expressing the 1mportnnce of purticlpation in the ntudy was
sent -to each ?rincipal whose school ~had not.returned the
questionnaires.. 1{ey were asked to return al‘l-cnmp[eted
q'uestionnelres as -sodn as possible.

As the questionnaires were grouped by type of respondent,
it was discovered that a number of schools had missing

questionnaires. Missing questionnu‘irea were those which were

‘not included in the pa;:kage returned by tha'p‘tiqcipal. Thus,

this and the fact that principals were responsible for




chnnuin’g certain respondents may also lead tc; some degree ‘of
response bias. . ’ )

Some of the respondents made comments about the person in
the edtcntional therapist’s position rather than about the <

position itself within a school system. Therefore, the

results may be influenced by personal bias toward the
tnousbént of the position rather than by perceptions or
expectations for _thé’ role of the :adncutinnul tvherupiept per se.
However, it is understood tﬂul; often a role- and th; person in

‘that role are seen: as one and the same and perhaps one's

perceptions concerning the two cannot be entlraly separated.

I1I.: Deacrigtioﬁ of Instrument Used

/

s o s ;
The questionnaire used for this study was developed by

the writer in consultation with his supervisor and in P e

Gollaboration with a colleague whose thesis was also focusing’
on the ponitlon of educutionel therapist in Newfoundland and

‘Labrador schools'

A number of specific questions relating to‘ education and -
duties and functions of the educational therapist were taken +
directly from the provincia] guidelines on services to ) N
emotionally and behaviourally disturbed students (Depattment
of Education Policy Statement on the Bdncutlonul Therapist
Position in Newfoundland and Labrador. Schools, 1986). Certain
nx:ens of intersgt, such-as lnbell»ing or preferrpd names used
for both the educational therapist and s‘tudant, .urvi‘on\tntiun of
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staff to the role of educational therapist, amount of ccntﬂact

actual and desired supervisor of the educational therapist

position were generated from the research questions discussed

in’ Chapter I. Since educagional therapy is a new service in
Newfoundland schools, the instrument focused on areas'in which

" educational therapists’ role performance.
-\ Thé questionnaire éncompassed twelve major -areus of
concern for allied professionals and their views on the role
‘of -the educational therapist within t‘he échnol system.  These
areas are: : ’
1. Oriermtation to and participation in developing the
role within the school.
# 2.+ Understanding of; expectation for and view on
N + appropriateness of the position.
3.  Professional contact with the educational ﬁlerapht.l
4, Ideal educational background and des\lubiuty n; *
te‘uc}'xing experience for the educational therapist, and
perceived need for additional thérapists.
5. Active qu’perviaor, based on training and experienie of
M the supervisor, for the educational therapist in the
R school setting.
6. Labels/names used to refer to the educational

therapist and his students.

4 .viith the therapist in the school and relpondenté' views on the -

allied professionals’ perceptions could possibly influence the -
. | ‘




7. Understanding of th® role of the school counsellor,
' differentiation and relationship to the educational

therapist within a school seitlng.

8. Service delivery model to emotionally and
behuviourall:y disturbed students.

9. Views on hiring practices and implementation of
therapy services within school.

10. Roles and ;éapoqs;bilitie'g of the educational
thevapinkss 1 '

11. Goals of educational therapy.

12. Challenge presented to principals as administrators by

the introduction of this new service to students .

Questions included on the questionaire utilized various
methociu and formats for ébtaininx the required .information. A
number r;f questions used a rating format from very good to
very ‘poor or very well to poorly. Some of the questions
simply required a yes or no answer, while others asked the )
respondent to select a response from a number of different
choices. A number of the questions asked respondents to ranl;
from Highest to lowest certa‘in aspects of the sduc;tinnul

therapist’s role, while another method askel® the repondents to

complete open-ended questions relating to the respondents’ . L
view regarding the od\lcatvionu'x therapist. It was assumed thu‘t
a wide }'nng.e of questions would be most effective in
determining the perceptions held:by allied profaui‘cmnls of

the role of the -educational therapist.

3. . : o
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Iv. Scoring and Analysis of Data ™ ™

Scoring
Theé scox;ina for the questionnaire involved c&ding each
"question according to a pré-detemined method for each
individual question. This method involved assigning numeric
values to each part of a question in oxfde‘!' to enter the data
- for computer analysis. These codes were then transferred to
c’t\ming sheets and keypunched for p:‘oceuing.,

Analysis of the Data - "

The data were analysed At Memorial University,
i«_ew:oundund and Labrador. Anul;ni’s was completed through use
of the Statistical Package for the Sot¢ial Sciences X (SPSSx).

The statistical operations conducted were mainly of a
descriptive nature due to the type of questionnaire used for
this study. Frequency‘distributians were generated for the
majority of questions. Crosst;bulutiona were cohducted u;l
selected variables by group (i.e. allied professional) and a ’
number y’ thee variables were -further collapsed in order to
l;mke the fh;dinga more meaningful because of insufficient
responses on parts of the scale. ’

) The analysis involved a comparison of intragroup and
intergroup responses on twelve major components of the overall
quutipnnulre. These components were co‘lnpriued of various
questions and parts of qu‘euii'o.ns which address similar a‘upects\

of the role,of educational@erapists. ..




v. Summary

This chapter has furnished a description of the
procedures followed in this study. Seven groups of allied
professional we}e chosen to provide an indication of ‘""1gwu
held on the role of the educational therapist in the
Newfoundland and Labrador school system. ! Bach ‘respondent
completed a questionnaire intended to iap a variety of

% percepti‘ons and beliefs regarding the n‘av position of
educational therapist within the public school system. :
-?['he next c‘hnpter will present the results of the analysis

<
of the data. » )




CHAPTER IV

RESULTS AND DISCUSSION

This chapter presents an analysis of the data used to
investigate the seven research questions presented in Chapter
I. Research questiond 1-6 were analysed by comparing the
percentugea of respondents within each group indicating
ngreement ‘eith particular role components of the educational
therapist pos?tion. as well as their runki{ng of d\\tie!,‘
functions and responsibilities of the adub}l‘tionul therapist in
the school setting. Finally, principals’ ‘),‘iewa on the
admh:listntiv'e' challenge of supervising the \educat_ionul

; therapist position was analysed in research question 7.

Allied proh’llionall' perceptions of the duties, functions and

< goals of the .educational therapists’ role.
1 F

Goals of Educational Therapy Service

¢ - Table 2 outlines the respondents in agreement with three
of the poasible goals of educational therapy services. These
figures were obtained by pooling those who agreed and those

/ who strongly agreed with questxonnure statemerts. These

three goals were included on the survey instrument in order to
determine allied professionnla' perceptions of a nllll‘leK‘ of
‘selected goals ‘or educational therapy service. The mujm-ity
of respondents were clearly in agreement with these three '

goals.




Table 2
-
Percentage of Respondents Agreeing ¥ith the Three Possible
.Goals of Educational Therapy -

~
Position Goal #1 Goal #2- Goal #3
Coordinatoe of * 66.7 91.7 83.3 .
" i Special Services J
Educational 75.0 55.5 .. B88.9 3
Psychologist . i
A
Type-B Teacher 78.3 *72.3 78.7
: School Counsellor 84.4 87.9 87.9
Type-A Teacher 71.1 60.0 87.0 .
L Special Education 73.9 77.8 86.7 3
Teacher a g
- School Principal 94.2 76.9 86.5 -
N
<
Total Sample 79.7 7%.5 85.2

. Key:

Goal #1 - Primarily a support service for teachers and
administrators of students with severe behavioural
disorders o
J Goal #2 - To maximize mainstreaming of students with severe
behaviour disorders into the regular classroom

GOAL #3 - As a direct service for students whose behaviour is so
inappropriate that it prevents their being educated
in the regular classroom
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a
Eighty perchnt of all respondents agreed that educatfonal
therapy may be primerily a support service for teachers and *
"administrators in their work with students with severe
behavioursl problems. Among the various groups of allied
professionals, 94% of principals were in agreement with this
goal while only 67% of the coox:dinators of special services
were in agreement.

éaven?y—f{ve percent of all. respondents agreed with
wdiicational “Eherapy a8 & service intended to.maximize °
mainstreaming of students with severe behaviour disorders in
the regular classroom. Among the allied professionals, 92% of
the f:\oordinutors of special services were very much in favor
with this goal. . However, only 56% of the educational
psychologists we‘;e in agreement }d&h the stutement that
educational therapy maximizes mainstreaming of students with
behavioural problems.

There was overwhelming support for educational therapy as
a direct sevice to those students’ whose: beiaviour is 8o
inappropriate that it prevents their .being educated in the
ra’gular classroom anvironn;ent; 85% of the allied professionals
vrespondlng‘ to this item were in agreement with (lit.

! Numerous implications exist for the therapists’' role and
their se‘rv!ce'delivery based on~i:ercept£ons held by allied
professionals regarding the dguired' and actual goals of
cducational therapy services. As shown in Table '3, the

m‘a_‘lority of respondents agree with the goals of mainstreaming
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students with severe behavioural problems and providing a

direct service to those students because of inappropriate
behaviour preventing their education in a regular classroom
environment. lf‘ this is communicated to the therapist and the
goals are indeed seen to be legitimate by allied
professionals, then this recognition '1l.l provide luppb‘rt and
acceptance for educational therapy service. However, the
allied professionals also felt that the oducational, therapist
should provide a support service to teachers ‘and
administrators. It appears then that even though the
respondents value the goal of support to teachers And_

P
administrators in mainstreaming students, it “is"to be achieved

through educational therapists providing direct services to §
students. Thus, how well this is communicated to the allied . -
professionals will have an impact on service delivery to the
student. Also, if -these expectations are uha‘!‘.od within the
educational’ environment, then t_hey will enhance and support

the work of the educational therapist.

- Duties

. .oTable 3 presents an analysis of the perceptions of the

allied professionals concerning the importance of the

educational therapist's duties (see xJ for a b
by position). One-to-one counselling was ranked number ;)ne by
82% of the respondents. This direct‘ service to students
received overwhelming support from the profa‘sslanulu within

the various positions. Small group counselling was ranked
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second by 33% of the respondents, but there existed obvlon-r
differences amongst rankings by position. Academic :;foring
received a ranking of seventh overall by 51% of the "/
respondents. This seems to indicate that working 'ijh a
student by way of a tutoring service is not seen zu/ being an
important duty of the educational therapist.

The role of the educational therapist is not intended to
be an instructional one with responsibility for the cn’rr!culum

. of students in ‘need of a spe;lul programming (Department of

Education Policy Statement, 1986). Rather, educational
> . 4

therapy services ar‘e meant to be additional services provided
directly to the student through a variety of counsell’ng

! services and indirectly in the classroom, as well as through

» ‘( the classroom teacher by means of consultation and support.
Therefore, it is important .thut allied professionals have an
undgrstn;\ding of the distinction between the various
te‘sponuibillties and duties of the ed‘ucat(onnl therapist.

The remaining duties did not receive any clear ranking

among them. However, teacher support with behayiou{al
problems did rank a close second to small group counselling
and a close third to helping parents at home. From the data
provided in Table 3, it is clear that the majority of

respondents feel that the number one duty of an educational ”~

therapist is to be provided through direct contact with the,
student(s). This perception of the' therapists) role is

important for role performance by the therapist. It can be
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Table 3

Distribution, in Percentage, of the Frequency With Which
the Allied Professionals Ranked the Seven
Duties of Educational Therapists
Across Seven Ranking Categories

Ranks .
Duties 1 2 3 4. s 6 7
One-to-One Cownselling 82.3 8.6 3.3 3.7 1.6 0.4 0.0

¥
Small Group 2.9 328 164 189 193 '7.4 2.5 o
Counselling .

| Teacher Support With  13.1 31.1 34.8 14.3 49 1.6 - 0.0 :
Behavioural Problems ;

3 " )
Helping Parents 21 20.2- 3.0 2.0 187 | 41 2.9
at Home
Liasion With Outside 21 0.8 45 4.6 3.7 [ a0 19.3
Agencies ! .
Co-Teaching 3.3 42 7.5 13.0 155 31.0 25.5
Academic Tutoring 0.0 1.F 21 46 9.7 3.5 .50.8

seen that u‘relutionahlp exists between the allied
professionals’ expectations for the duties of -the therapist
{nq the actual duties she actually carries out. Therefore,
comminication of these expectations will have a significant
effect on the actual role to be p.r!ormad-

Educational therapists preuumnbly are aware of the d\tue-

expected within their rple. Table 3 demonstrates that for the
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most part, the allied professionals are also aware of these
duties. They may not be exactly clear on the implications of
all’ these duties and may not be entirely in agreement on their
degree of importance. But, the service to be delivered and
the role to he performed by educational therapists are
affected by the importance placed on these duties by them and

by their allied professionals.

Functions
Table 4 provides an analysis of the allied professionals’
.
perceptions of. the importance of the educational therapists’

functions (see x K for a br 0 by position).

Clearly, the majority of the respondents ’ 88%, felt that
individual child collnselling was the’mqnt important function
of the educational therapist. Teacher consultation and
support was ranked second by 49% of the respondents, v}hile
parent consultatien and support 'us‘ ranked third by 50% of the
reapondeh‘;m Fifty-three percent of the allied professionals
felt that liaison with outside agencies was the least
important function and ranked it fifth overall. However,
identification and di_ﬂgnouiswof further referrals received no
clear ranking among the allied professionals as 35% and 40%
ranked it fourth and fifth respectively.

The agreement among allied profeéssionals regarding the
importance of the educational therapists’ functions lies
mainly in the therapists’ role in individual child

counselling. The educational therapist is responsible for .
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one-ta-\ane cunnselllng of his core ltudentu. and the allied
proteuionuls perceive this to be the mont lnportunt -function.- a
Teacher,and parental' support were closely ranked at second and
third. The therapists spend a great deal of their time

working with both the tedchers and parents of students in o

their core group. It- appears that the allied protel'lh;nals .

are in agreement concerning the relative importance of the <

various functions of educational therapists.

Table 4 - iy .

.
Di:tribution. in Percentages, of the Freq'uem:y With Hhich f
Al the Allied Prafeuinmls ra.nkud the Pive . .

. s Acrdss Pive Ranking Cut':dgorhs . : %
. ) .
5 % s 5
- Ranks .
. . T T '
Function 1 2 3 4 5
. . 5 n '
Individual Child 87.7 9.5 1.6 0.4 0.8
Counselling .
Teacher Consultation 7.9 48.8 31% ° 10.7 1.2
Support oo »
Parent Consultation 2.5 30.6 49.6 15.7 1.7
. .
Liasion With 2.1 2.5 6.6 36.6 52.9
Outside Professionals |, ) <
Identification and « 6.6 9.1 9.5 34.9 39.8

Diagnosis of Further
Referrals s
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What are allied professionals’ views regarding the importance

+ orientation, and educational

of teaching experienc:

background of the educational therapist?

Orientation P
Table 5 provides the breakdown of respondents indicating
y ‘

< * \
‘whether or not they were given an orientation to the role of
the educational therapist. Seventy percent of the total

sample indicated that the)" had received an orientation to the
Table 5

Percentage of Respondents Who Received an
Orientation to the Role of the |
‘ Educational Therapist

3 L. By®Position
Position Yes . No
Type-B Teacher . 66.7 - 33.3
?
*School CounSiilor 76.7 23.3
|, Type-A Teacher 63.8. 36.2
Special Bducation 62.2 - 37.8
Teacher ., . -
School Principal T.82.7 ; 17.3
Total Sample = 70.3 . e .

role of the educational therapist. Conversely, approximately

.| 30% of those allied professionals who are likely to work most

N




orientation to this new position. Among principals, 83% said %

" therapist and ¥he principal as a team. Since the bulk of = -

closely with the educational therapist report, receivinﬂ no

that they had been oriented to the roleof the educational 4
therapist, while only 62% of sbociu! education teachers
indicated that they had received an orientation to the role in o
their schools. The adequacy of this orientation is described \.
in Table 6. Forty-one‘ perceﬁt of the allied prt;teusionalu

felt that the orientuuo;'péuvxdgd was average' and 38% felt

that it was good. Forty-eight percent of principul félu‘xd the .
oricytation average, as did 59% of special educution te\cher: .

and lool of schocl counsellors. Tho two types oi teachers

sutveyed fo\md the orientatien godd with both at 52%.

The orientation was usually conducged by the educatignal

principals only found the orientation average, ltlia poauiﬁle * o

that they were not entirely satisfied with the type of .

orientation they were providing their staffs.

Table 7 shows that 54% of the respondents selected Lo
'Other’ when asked who cond’ucted this orientation. Of the 54%
in this category, 52% percent s.tuted that the orientet‘ion was
conducted by the principal and the therapist together. Table

8 shows that 73% of the respondents wlio received an

/ .
orientation stated that it was' provided during a staff v
meeting. So, when o‘rientation to this new role. was presented, v

it was generally reported as satisfactory by most of: the

participants.’
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Table 6 .
- -
L Percentage of Respondents Rating the
B ] Adequacy of Orientation by Position
.
[
_ very 3 very
i Position, Good Good Average  Poor Poor
Type-B Teacher . /6.9 817 31.0 6.9 3.4
. School Counsellor 20.0 308 4.0 100 -
& . Type-A Teacher" 13.8 51.7 2.1,4 103 -
L Special Education 18.5 18.5 59.3 3.7 =
Teacher E
. ’
~School Principal 1.9 33.3 41.6 7.1 -
' Total Sample 13.6 37.6  40.8 7.5 0.7
* Table 7

Who Conducted the Orientation for the Staff?

N & Position A %
“ B
* Principal . . 14.0
Educational Therapist 20.9
T Department of Education 2.3
% Coordinator of Special Services 4w
. * Educational Psychologist 4.7 '

Other . 53.5
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' Table 8

How was the Orientatlun\Provided?

i«

Method

Staff Meeting
Inservice

' Grade Level Meetings
‘Hn‘rkshnp

Other

73.2
7.3
2.4
2.4

14.6

.

‘Only 41.2% of the allied professionals, as shown in Table
9, stated that the staff had pu’rticiputed in the devel‘npment
of the role (i.e. uduptir{g the r?le to a specific school
setting) of the educational therapist within the school.
onl\y group in which the majority.of respondents stated that
the staff had participated in developing the role of the

educational therapist, occured among the tyl;e-A teachers group

with 53% .saying !yes'.

group, with only 30% indicating involvment in developing the : v
‘role uf‘ the educational therapist. For those re;pondcntu

saying 'yes' to participation in developing the role of the
e‘duc;ﬂonal th;rnpist in the school, Table 10 shows that 57%

said it had taken the form of a ’'team approach’.

School counsellors were the smallest

The
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Interestingly, there was no involvement through ’inservice’
and nd use of 'development of an information pamphlet'’
regurdinx the therapists’ role. y

The tenpundentu vho 'did not purtictpute in developing the
role cf the =d\|cationul therapist were askeq to select a *
method they felt would best meet their expectations for
developing the role within their nchool. Among the 59% of the
respondents in this category, a ranking was obtained for the
four forms of participation, .vxﬁlnding other, as shown in
Table 11. Table 11 provides the analysis of these respondents

(see Aﬁpendix 1 for a breakdown of rankings by each group of

allied profeasionals).

Table 9 1
<X Has ma%ﬁjéipated in the Development of the Role -

of the Educational Therapist Within the School?

By Position
Position AYes No_
Type-B Teacher 7.5 62.5 ’
Sghool Counsellor 30.026 - 70.0
Type-A Teacher 53.3 46.7
Special Education 34.8 65.2
A~ Teacher
School Principal® 46.2 53.8

Total Sample 41.2 58.8
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Inservice was ranked ﬂrat_ bg\r‘hlls.zl of the respondents while
develoment of an information pamphlet was ranked fourth by 64%,
of the respondents. Thirty-five percent of the allied
professional ranked team npproa;:h Hr-t‘ with 24% and 30%
ranking it second and third respectively, while staff meeting

Table 10 A

Form Participation Has Taken in Development of the Role
of the Bducational Therapist Within the School

S

Method % i

Team Apprnacl{ 56.5

Insertire 0.0

Staff Meeting 26.1 ’

Development of an 0.0 )

- Information Pamphlet

Other 17.4

was ranked second and third by 32% and 31% of the respondents
respectﬁely. i ) o6 .
There was no consensus on the part of allied .. !
professionals concerning their expectatlons for inv((lvemant in
devs!oping the role of the educational therapist. Inservice
received the number one ranking overall by‘then allied
professionals. Of those professiopals actually playing a part
in deve‘loping the role of the chpht. none .said thut\thcir

N
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participation’ was through inservice. Even though inservice

appears to be the preferred method of participation, a team

approach was the way most professionals were involved. The
team approach among a schpdl staff working with behaviourally
and emotionally disturbed studsntn is in keeping with
dapurtment&l policies regarding the educational therapist
position. This npprocch is intended to ensure tﬁ\{ the staff
pluy an active part in deve!oping the roln of the therapist
\dthin the school. ¥

.

' s Table 11
Distribution, in Percentages, of the Frequency With Which
the Allied Professionals Ranked Their Expectations :
. for Development of the Role of the .
Educational Therapist .
, < (,/ Ranks
Method : . 1 2, 3 4
Inservice 44.2 3Nn2 12.4 6.2 .
Staff meetings . 16.8 9 31.0 20.4
Team -Approach 34.8 4.3 © 29.6 11.3
\ Development of an ' 6.3 8.9 21.4 63.4

~~Information Pamphlet

- '
Teaching experience
There was overwhelming agreement, as shown in Table 12,

-
. umong‘the allied professionals concerning the desirability of




percent of the total respondents felt that the therapist
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should have teaching experience.

in this regard among allied professi

of special services at 75%.

work at the board level may not consider sducutlm‘m}_tharapht

positions as teaching poaitions nnd, there(ote.. the

. J

* Table 12

Positi

\
teaching experience for the educational therapist.

The group which was lowest
~
als were the coordinator

Some of these professionals who

therapists® experience in a uettxng requlrlng ‘behaviour
modificatiofi techniques, for axuuple, may ‘be viewed as huving e

as much importance as their téaching experience.

Should the Bd(ut!onnl Therapﬁt Have Teaching kperhx;c.e?
By

: P{ition B

Yes No
Coordinatgy, of 5.0 25.0
Special Services
M * Bducational 88.9 11.1
: Paychologist &
Type-B Teacher 91.3 8.7
vs. School Cousellor 81.8 18.2
Type-A Teacher 93.6 6.4
Special Education,  91.3 8.7
Teacher
School Principal 93.6 ‘6.4
. 1 Somple 90.0 10.0
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Profe’alonnl Background : i
Table 13 provides an analysis of the respondents’ view on

the appropriate professional ‘backgraund of the educational

therapist. These rankings ';re ldombined in order to provide a

clearer picture of the overall rankings (see Appendix H for a

breakdown of this table). A"I;auter’n degree in educational

beychology was ranked first for wecand by 88% of the allied
professionals, while %7% ranked clinical skills first or
second. It appears that both a master’'s degree in educational
psychology and clinical skills are seen to be the preferred
professional buck"grou,ld f‘D!‘ an edua}ntlonai thernpi\.

&_} A special education degree and education degree were
ranked third or fourth by 5;1. and 51% of the respondents
respectively. Fifty-nine i)ercent ‘0f the allied .p_rolcs-ionnls

' ranked a social science degree fifth or sixth and 74% ranked
edilcatmlon courses Iifth‘ or sixth. The allied professionals
view these qualifications secondary to having specialized in a
field closely related to that in ‘ﬂch.the educational

therapist performs his duties.

N

The results reported in this tfable indicate that the .
allied profe.aaionuls view the professional background of the
educational therapist an important consideration for hiring

. purposes. The desired backsrbund requires a high level of
specialization and £§ one in which very high q\laliﬁcution‘l

are expected. The type of background described here will
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include a number of years of experience in the field and
training in which the educational therapist will have had

opportunities to develop skills required for working with

behaviourally and emotionally disturbed students. This

implies that should any of the desired qualifications be
N lacking then the educational therapist will not be meeting the
allied professionals’ perdeptions of the qualifications ’ i

desirable for persons expected to fill these positioms.

Table 13

m:tribut!nn in Percentages, of the nc* With Which
T e Riyisd Pl:mtas:fouu s saoked Tele Hicvs i

55 ckgro 4

Lnul ’l‘harupist . -

Social Science Bducation
Degree Courses
Position: ior2 3or4 Soré6 1orZ 3o0r4 S5or6 .
Coordinator of 9.1 6.4 54.5 0.0 27.3 727
Special Services
Educational 1.1 W4 4.5 0.0 11.1 88.9
Psychologist N i
Type-B Teacher 6.8 3.8 61.4 4.6 20.4 75.0
School Counsellor 3.1 3.6  59.3 0.0 28.1 71.9
. Type-A Teacher 1.9 4.5 47.6 . 4.6 204 75.0
. Special Education  13.9  34.9  51.2 2.3 18,6  79.1
Teacher
g School Principal 0.0 3.2  76.8 2.3 302 6.5
Total Sample 3.9  58.5 2.6 33.0 - T4A




. Table 13 cont'd o

Dhtributi n i P ntages, of the Fri With Which
3 i nd ;::%eu onilg Rak;k:ad mﬁ%ieva °

n the Praf
tional Therapist
By Position

Clinical Skills Masters De n
and Experience Educational Erychnlogy
Position lor2 3or4 S5or6 lor2 3or4 5oré6
Coordinator of 66.7 16.7 16.6 100.0° 0.0 0.0
Special Services
Educatjonal 1000 0.0 6.0 7.8 22.2 0.0
Psychologist .
Type-B Teacher 72.3 28.9 88.6 9.1 2.3
School Counsellor  88.1 12.5 93.9 ,3.0 3.0
Type-A Teacher 61.3 25.0 84.7 10.8 4.3
Special Education  62.8 27.9 86.7 1.1 2.2
Teacher . ¥
School Principal 64.4 26,7 8.8 87.5 12.5 0.0
Total Sawple 66.5 °  23.4  10.0 88.1 9.8, 2.1
Special Education " Education
Degree Degree

Position’ lor2 3or4 5oré6 , lor2 3or4 Boré6
Coordinator of 18.2 63.7 18.2 9.0 546 364
Spe cial Services *

cational 11.2 8.8 0.0 0.0 33.3  66.7
Psychuloglst 3 X
Type-B Teacher 33.4 57.7 8.9 13.6 ‘47.8 38.6
School Counsellor  15.6 . 65.7 18.7 Topa 53.1 37.5°
“Type-A Teacher 33.3 5.1 15.6. 1.4 50.0  38.6
Special Education 30.3 58.2  11.5 7.0 48.8 442
Teacher
School Principal 34.1 54.6 113 ;16,3 55.9  27.8
Total Sample 4.8 58.5  12.7 1.0 50.5  38.5

N :
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Perceptions of allied professjgpals regarding professional
contact with the therapist, active supervisor and person
p‘rinruy responsible for monitoring the educational therapist

position.

Contact "

Percentage of professional contact on a weekly basis, as
shown in Table 14 ranged from a low of 35% for type-B teachers
to a high of 85% for school principals. 'Weekly contact’
includes ’‘Daily’ contact; tha_le categories were combined due

to a low response to 'Daily’ contact. ‘Monthly' and ’Other’

were also combined because of the low ‘response in-the 'Other’

category. School principals were expected to _be in contact ... .

more frequently th;n the pther allied professionals due to the
nature of the role the therapist cur,riei out in a school.
Many of the students in the therapist:s core group and
o’n-golng referrals need constant monitoring. The coordinator
of special services and type-B teacher were in contact on a
’Monthly’ basis. A coordinator is board based and therefore
cannot' be in contact within the school on a frequent -chedu‘le.
while the type-B teacher d;:es ngt teach any students with whom
the therupiu‘t has primary contact.

Table 15 prs-uni: an overview of the form tﬁese
professional contacts take. ) Due to a low response on
‘Informal meetings’, it was combined imto the category
*8Scheduled meeﬁungs' and a low response on ’Participation in
parent ‘consultation’ n‘ecce.-itét‘ed combining ‘it with the -

N . .
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N

K 'Other’ category. Forty-three percent of all respondents are

.in contact with thertherupint through eiéhar 'Scheduled X
meetings’ orv ‘' Informal Egslng ¢, whirk 25% are 1nvolvedt:
‘Student consultations’ and 32% in ‘Other’ forms of contact.
The ‘educational psychologists are in contact 67% of the time
for 'Student consultation’. Type-B teachers are in
professional contact for 'Scheduled meetings’ 70% of the time.
This :uy be due to the fact that staff meetings are the only
times that there is a need for the type-B teacher to meet with

the therapist.
Table 14

Frequency ‘of Professional Contact With the
Educational Therapist By Position

Position Weekly Bi-¥eekly Monthly
- )

Coordinator of 41.7 8.3 50.0

Special Services

Educational 66.7 & 33.3

Psychologist

Type-B Teacher 35.4 " 24 - 62.5

School Counsellor 76.5 T 8.8 -, 14.7

Type-A Teacher . 66.0 6.4 27.7

Special Education / 65.2 4.3 30.4,

Teacher %

School Principal 84.6 5.8 9.6

Total® Sample 64.1 5.2 30.6
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" t iy
s} 3
School counsellors and coordinators of special services have {
/ ‘Other’ contact which usually takes gp form of all possible A
categories. These contacts occur in this way because the i
v A
- counsellor and coordinator are either directly or indirectly . ]
involved with the students in the therapisf’s program. 1)¢ i
coordinator is involved from the parspﬂtivs of board policy - 7
regarding program delivery by the therapist and the counsellor
" -
muy be direlctly involved with imp}emsnt!ng>=valuut1ns- and™™
modifying the program. . * ok
\ S i B
. Table 15 .
' ]
v . N
Form Which Professional Contact Takes With the x & & o3
EBducational Therapist By Position
s . i <
\
)
woon Student Scheduled
Position Consultation / Meetings Other
{ . 3
Coordinator of 25.0 25.0 50.0 .
Special Services
Educational 66.7 L\_o.o ) 33.3 .
Psychologist ;
) Type-B Teacher 1400 69.8 6.3 * ;
.School Counsellor 18.2 18.2 ) 63.6
Type-A Teacher 26.1 45.7 28.3 -
A Special Education 28.9 51.1 ) ‘20.0 ¥
Teacher - v
School Principal 28.8 /36.5 34.6
Total Sample 25.4 / 42,5 / 32.1 8

g . s
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sugez\ r und.chlturl

The person who should be primarily responsible for
“Mapitoring’ the educﬂéionul therupht. from the allied
professionals perspective, as shown in Table 16, is the
principal. The majority of the rnp’onde’ntt, 79%, were in
agreement with this choice. Curiously, it is worth noting
that 16.7% of th; coordinators of apachi seryices '\hlt that
the. superintendent was responsible .for monitoring the
theruﬁiat. Table 17 identifies the respondents’' choice of an
'Actlve)\\pervisor' of .the therapist based on training and
experience. The coordinator of special services was selected.

most often by the respondents. Fifty-six percent of school

counsellors selected 'other', but there was no consensus

withip this cutego?y as to who this professional should be.
Choices ranged from u}'\ydne interested, stnff/taam:to, principal
and school board.tenm.' Po{ty,—one percent of school principals
s€lected the principal.

*+ Overall, thsle~resl{lts are interesting, since the choices
provided do not coincide with the actual person selected by
allied ;rofauinnnls as being responsible for monjtoring the
position, namely the principal: Even thouglﬁ supervising the
entire staff is an administrative role of the principal, in
the opinion of most x:espondenta, the coord}}x}mtor of special
services by virtue of his training and experience, is best
pre;’mrad to be the uctive‘ supxriaor of the educational

therapist.




luponﬂents Selection of Person Prinril
for Monitoring thgy muggaml
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* Table 16

i:gt»'unﬂ e

Educational Coordinator: of

Position Principal Superintendent Psychologist !pecial Services Other

Coprdinator of + 75.0 16.7 8.3 0.0 0.0
Special Services
Educational 66.7 0.0 0.0 22.2 11.1
Psychologist N
Type—B Teacher 78.7 0.0 0.0 17.0 4.3
School Counsellor §9.7 0.0 12.1 9.1 9.1,
Type—A Jeacher 72.3 0.0 2.1 1.9 10
jpecidl Education 80.4 0.0 0.0 15.2 4.
Teacher
" School Principal 92.3 0.0 0.0 5.8 1.9
Total Sample ‘8.9 . 0.8 2.4 12.2 5.7

Table 17

rience of the Educational Therapi.

<
Respondents’ Cg;:e of an Active Supervisor, Bued o Training

By Position
hool Coordinator of
Principal Cr.nnuellnr Special Services Other

Position .
Coordinator of 33.3 0.0 50.0 16.7
Special Services

. Educational 0.0 1.1 3.3 55.6
Psychologist -
Type=B Teacher 33.3 14.6 4.7 10.4
School Counsellor 15.2 1.2 42.4 2.2
Type—-A Teacher 30.4 10.9 45.7 13.0
gpecial Fducation  19.6 10.9 ' 63.0 6.5
eac
School Principal 4.2 9.8 39.2\_ 9.8
Total Sample 2.2 12.2 46.1 13.5




Allied professionals’ perceptions of the model for therapy

services and of labels used to identify the students and the

educational therapist in the school -'ettlng.

- Labels

Table 18 indicates the respondents’ choice of a label to

identify the educational therapist with students, parents,
feachers and the overall ’Best title’ to describe the person
' providing therapy services. Thirty—one percent of the

H respondents felt 'Counsellor’ would be the best label to usgle
+ by students while 'Bdncotion/nytherﬂpiut’ was the best title
to be used by parents (56%) and teachers (78%). The best

title for the educational therapist selected by the '

!‘espandentL'fnr’Edncutlona\! tl@grppigt'. It appears thAt"the
allted professionals sre in agreement on a label for parents
and teachers to use to identify the therapist, as well as, for
a title for the person performing therapy services, but are
not in agreement with a label to be used'by students in

Y identifying the educational therapist.

Thity-eight percent of the respondents, as shown in Table

19, selected the 'Other’ category as a label to describe the

students referred to an educational therapist. The allied
professionals felt that there was no need to label students
s€eing the educational therapist and of the 38%, 10% said call
tﬁem by 'Neme’, 49% said to‘ call them 'Students’ and 21%

o f\‘_simply said ’'No need to label’. These results indicate that

i
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the allied professionals do not wish to stigmatize these
X -tudantu through use of identlfying lnbela and they believe
that any ‘special labele for those chlldx‘en served by

educational therapists are unnecessary.
Table 18 ’

Labels Used to Identify the Educational Theraplst

< in Pormal Cnntncts

T
Best Title for

»
With Person Delivering
Educational ”
Label Students Parents Teachers Therapy Services
Educational . 28.5 56.0 7.7 51.4
Therapist : ¢
Guidance Xy 24 00, 0.0 .
Counsel lor ; .
Therapist 7.5 11.0 13.4 8.5
Counsellor 30.8 21 7.7 2.5
Sir/Miss 22.0 0.0 0.0 0.0, ¥
Mr./Ms. /By Name " i
. &
E.T. - 3.7 %3 0.0 1.9
Teacher 3.7 0.0 0.0 ‘2.8
Educational /I 0.0 . 05 0.0 0.0
Psychglosilt' ( i
Psychologist 0.0 - 0.0 0.0 1.4
Special Education 0.0 0.0 0.0 . 0.0
Teacher
$ Educator/Teacher 6.0 0.0 0.0 0.5
Other 0.0 5.7 1.2 " %.0
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Table 19

Labels ‘Used to Describe Students Who are Referred
to an Educational Therapist

A . TN

¢ ' Special Behaviourally P
- Bducation Core  Therapy  Bmotionally
Position | Students Students Stulents Disordered  Other
Coordinator of 8.3 8.3 16.7 8.3 58.3
Special Services "
Educational - 1.1 0.0 2.2 0.0 66.7
Psychologist
Type-B Teacher 2.1 %250 31.3 14.6 27.1
& : School Coungelor 0.0. 18.8 21.9 12.5 46.9
b Type-A Teacher 24 17.0 17.-;, 3.1 29.8
* special Education 2.2 1.0 28.3 19.6 37.0
Teacher ]
School Principal 4.1 16.3 20.4 18.4 40.8
Total Sample 2.9 16.9 2.5 16.9 37.9
Model

Table 20 provides the selection of a model by allied
professionals for working with children who have emotional and
behavioural disorders. There was no consensus among the
reu;mndentu. Thirty-two percent chose 'cm:multation And
;upporf futQ parents, teachers and r:t:hem'ﬁ~ Within this model,

44% of the principals selected it and’41% school counsellors

' ‘v}
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also chose it. Interssti:lgly. this is not th’e lncd?l used ‘by
therapists at the present time. A ’full-time resource room’
where resource room means the therapist is available to work
directly with the teacher and also provide therapy while
mainstreaming the student is the model in use in this
province. Forty-two percent of the coordinata’rn and 33% of
educaticfial peychologists chosd™this model. These
professionals are more informed of the educational therapy
service and are therefore more aware of the model beiné used.
Howéver. there is still no clear consensus among these
‘professionals regarding the preferred model. Perhaps the
majority of all nllfﬂ\arofessionaln desire a different
approach to working with amotionully and behnviourally %
disturbed atudents. The choice of a ,nodul here may be a
reflection of the dissatisfaction with the current model or

may be lack of sufficient information.

Allied prof

sionals’ understanding of the role of the school
counsellor and educational therapist, hiring criteria,

regulations, and needwfor additional educational therapists.
Role” of the School Counsellor and Bducut!o:nal Therapist

Table 21 presen_tu the results of two questions relating
to respondents’ understanding of the educational therapist and
school Sounsellor roles. Fif#y-two percent of th renpo‘ndgnts 5
indicated that Aheir understanding of the role of the school 4

<




TABLE 20

understanding of the distinction between the educational

S

E Respondents’ Recommendation of a Model for Working With
Students With Emotional and Behavioural Disorders

counsellor had not changed, while 82% said ‘they had a clear

Model E: Other

. Model A: Full-time self contained classroom

‘hodel B: Part-time resource room with students uix}streaiad
Model C: Full-time resource room with therapy and mainstreaming

Model D: Consultation and support for parents, teachers and others

Position ; Model A Model B Model C Hod!l‘ D. Model E
Coordinator of 0.0 8.3 41.7 25.0 25.0
Special Services
Educational 0.0 22.2 33.3 22.2. 22.2
Psychologist .
" Type-B Teacher 8.3 39.6 29.2 18.8 4.2
School Counsellor 3.1 9.4 28.1 40.6 18.8
Type-A Teacher 12.8 31.9 19.1 27.7 8.5
.Special Education 0.0 26.3 21.7 3%.8 15.2
Teacher .

. School Principal 3.8 30.8 11.5 44.2 9.6

\
Total Sample 5.3 o 22.8 32.1 1.8
s
Key:




therapist and the school counnllor..
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Type-B teachers received

the lowest percentage of respondents_indicating.an

understanding of the distinction between roles of a therapist

and school counsellor with 63%.

This may be somewhat related

to the amount of contact they have with these positions.

Table 21

With the Appointment of an gduca ional Tlmrapht

Respondents’)State

My Understanding of- the
Role of the School
Counsellor has not Changed.

I Have a Clear
Undet of

Distinction Between the
Educational Therapist
And the School Counsellor.

1
Position Yes No . Yes ¥o
Coordinator of 5.0  50.0 1000 0.0
Special Services . .
Educational 7.4 28.6 . 100.0 0.0
Psychologist s
Type-B Teacher 53.5  46.5 62.8 3.2
School Counsellor 56.3 43.8 97.0 . 3.0
Type-A Teacher 56.8 43.2 741 28.9
Special Education 4.5  58.5 79.5" 0.8
Teacher
School Principal 4.8 52.2 93.9 61
Total Semple 5.6 48.4 82.1 119




d felt the regulations were either lenient, cumbersome,
. .

All ﬂili!d respondents with the exception of the
educational psychologistu\(?’ll) were split on ;nhethar their
understanding of {he school counsellor’s role had changed.
This may be related to the intense nature with which the
educational psychologist is involved with, documenting t; need
for the educanox{g:{’ therapigt. - Also, these results may be
indicafive of the siccess educational therapists have had in

communicating their role to their allied professionals} .

Hiring Criteria and Implementation

The majority of allied prnfessional.s are in agreement
with the Lutio of four to one (Table 22) required to obtain an
educational therapist. Sixty-five percent of all respondents
agreed with or at;-ongly agreed with this method ;or hiring a
therapist. Howevir;, Kion SUHBMELGHAT PRoEhoToEtets, WioHe
responsiblity it is to document the need th educational
thnrnp‘y serviceu,‘.’ﬂl were undecided and 14% were in
di;ugresment with the ratio. This nnding may be related to
the nature of the educational psychologist position in which a
regional .upproach is used for services to ‘similar students
across two or more school dlstric% As Table 23 indicates,
44% of the respondents felt -the regilations were
‘well-defined’'. The percentage of allied profclsional-ll‘vithln

each position and across positions did not differ

significantly in their opinions on the ragulntiénl. However,

the majority of school-based respondents, approximately 60%,

- T i
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-
rigorous, 11l-defined or some combination of these (other).
. Within the board-based personnel, that is the coordinator of .
. »
special services and educational psychologist, 42% felt the
L regulations were not well defined. Such a high percentage of
board-based staff may view the rgfulations differently -
. R i %
‘Table 22 i
“\.«
’ Respondentl View on the Ratio Requirod to Obtain .
v - an Educatiomal Therapy Unit . ‘
Strongly Strongly
Position - Agree Agree Undecided Disagree Disagree ®
Coordinator of ©40.0 . 40.0 0.0 .10.0 10.0
Special Services 2 % 8
Educational T. o143 14.3 57.1 14.3 0.0, <
Psychologist
Type-B Teacher , 20.0 42.2 20\.0 13.3 4.4 )
School Counsellor 16.7 50.0 13.3 16.7 3.3
Type-A Teacher . . 19.6 37.0 28.3 . 13.0
Special Education 15.2  50.0 26.1 6.3 2.2 3
Teacher 5
School Principal 1730 517 154 7.7 1.9
Total Sample 186 462 212 11.0 3.0
. "%
. 2 : N
' X than the school-based personnel due to the availability and
,{ : access of the policy statement' énpplied by the D:pqrtmemt of

Education to board-based professionals. Therforej. the
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coordinators and psychologists may have a clearer
understanding of’ the regulations than other allied / b

professionals in the schools.

. Table 23

v Respondents’ Opinion on Regilations for Obtaining an !
. Educational Therapist Unit

3 7
Well-Defined Lenient Cumbersome Rigorous Ill-Defined Other

Position |
&
< ! = - .
Coordinator of 55.6 0.0 1.1 1.1 1.1 1.1
t Special Services N
Educational R 5t 0.0 ,2.6 0.0 14.3 0.0
y Psychologist |
I .
Type-B Teacher' 40.4 6.4 10.6 6.4 10.6 5.5
r *
School r:mm'unor; 50.0 9.4 6.3 0.0 12,5 21.9
i Type-A Teacher' " o 77 103 - 51 . 77 28.2
h '
i Special Education  40.0 2.5 50 © 150 15.0 2.5
- Teacher | _ . x ‘ s
School Principal ‘— 44.0 4.0 26.0 14.0 6.0 6.0
T + . . N
Total Sample 43.8 5.4 12.9 8.5 10.3 19.2

T ¥ Analysis of Table 24 indicates tfr'{ut not ‘all aliiel :

’ profou!(‘mals are ‘n agreement with the need for additional
therapy \‘I‘l’litﬂ- _There exibt differences between the )
board-based and school-based personnel which may J:;.e because ' ¢
of the: d‘i.‘isrent purlpec;:iven enéQ group ‘may have“ on the role

i »
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of the educational therapist position. Eighty-three percent

.
of coordinators and 86% of educational psychologists feel

t};ere is a need for more therapists. Ho;vever. the majority of
school-based personnel do not feel that a niéd exists. Only
23% of - type-A teachers and 31% school principals agreed 'thnt

more therapists are needed. »The overall result umn; allied s

/ professionals was 40% in favor of more therapy units. Clearly :
there exht a number of differences amongst allied )
protessionuls regarding the need for adaitional therapy units,
and the majority view amongst school-based ren]‘mndantl is that
there 1s not a need for further uhits. ' -

- .

Table 24

» - »
Percentage of respondents Who Feel There is .
Need for Additional 2

Educational Therapy Units

L Position Yes
% L) * »
Coordinator of 83.3 o
Special Services : N
’ Educational ; 85.6
‘.. Psychologist
Type-B Teacher 43.5 | . "
School Counsellor 40.6
Type-A Teacher ' 23.3 /
' \
. ‘Special Education 45.5 E M «
|
4 » Teachier . ,

s?hoo Principal { 30.6°

LEE | 8 P
. Total!Sample ¢ 40.3 ) |
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Allied professionals’ yorctpnunl about their view of

students’ problem: .!hct of thorapht on nlnltr-uﬂ.ng,

i
rating, axvoctatlorh undcrltandlnz. and appropriate s of

the role. = a

v .

Rating, Expectations, Understanding and Appropriateness of the
Educational .Therapists' Role Y :

\‘ Analysis of Table 25 indicates that the majority of the
allied professionals included in tHis survey sfu the role of
the educati‘onnl therapist was 'very good' (71%), that they
understood it ’'very well' (62%), Ait met their expectations for
the role ’'very weil’ (55%t) and it was appropriate (78%).
Again,”school-based personnel were not in agreement that the
role of thé educational therapist met their expectations.

Only 37% of type—B teachers ) 44% type-A teachers and 48%
special &ducation teachers felt it met their expectations.
These allied professiunulé also indicated they-did not
understand the role of the educational therapist very well.

‘ b
The positions more closely associated wit‘h the role in the

" school, thg printipal (64%) and the school counsellor (65%),

se‘lected veTry rwell, concerning their e¢xpectations for the role

and 73% and 88% respectively for their understanding of the

I‘olQA
Major Problems of Students

A‘nalyliu“of,Tablq‘Zé indicates an overwhelriing agreement

2

among allied professionals (83%) that the majority of students
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'
being seen by the educational therapist are emotionally and

educational psychologists felt that students with discipline

/Table 25

behaviourally disturbed. Thirty-three percent of the

.7 Percentage of Respondents Rating the Role of the
Educational Therapist, Their Expectations

as their major problem were being referred to }he therapist.

. AN of the Role, the Appropriateness of - ))
the Role and Their Understanding of the Role
By. Position .
: Rating Appropr
Position - Very Very Very 5 )
Good, Well Well Appropriate
f .
-5 Coordinator of 100.0 100.0 100.0 83.3
- Special Services =
-
i ’Egucntionnl 100.0 100,0 87.5 " 88.9
Psychologist «
Type-B Teacher 55.6 37.5 - . 370 66.7
School Counsellor 73.5 88.2 64.7 82.4
Type-A"Teacher 59.6 46.8 43.5 63.8
. Special Education .  69.6 52.2 g 8.0y T
Teacher ! )
Schogl Principal 8.6 . 9731 63.5 865
- Total Sample 70.8 61.7 54.5 77.8
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ke N
. «
Mainstreaming of Students
ey The respondents, as shown in Table 27, did not indicate
VAR o
any improvements or increases in mainstreaming of emotionally
) .
) and -behaviourally disordered.children into the regular
» classroom through educational therapy services. . ' Ty
3 e
% ¢ B
- . , TABLE 26 L
Respondents’ View of the major Problems of Students Being
Referred to the Educational Therapist
7
3
Students lith Emotionally Students With Students Nith
. Discipline Behaviourally  Academic
Position Problems Disturbed Problens Difficulties Other
»  Coordinato: ‘q%a 8.3 91.7 E 0.0 0.0 0.0
Special Servias
' 2
Educational . 33.3 55.5 0.0 0.0 1.1 .
Psychologist . |‘
& Type-B Teacher ' 2.1 . 85.1 ~ 4.3 2.1 623
. 5 % .
“ School Cuun{sllor 3.0 78.8 . 0.0 3.0 15.2
Type-A*Teacher 8.5 80.9 2.1 4.3 4.3
. Special Education 6.5 84.8 0.0 2.2 6.5
Teacher -
School Pri’ncﬂ)‘l 3.8 ol 86.5 0.0 3.8 5.8
. . [ ’ -
Total Sample = 6.1 82.9 1.2 2.8 6.9

Fifty-eight percent of}ﬁnordinutorn felt there was increased

mainstreaming. - While among all of the allied professionals - o

34% said thére was 'no change’ ‘and 34% said their was ’some




|  improvement'. There is disageement among the allied

professionals as to the effectiveness of.the ‘therupint in

mainstreaming her studnts. ¥

Table 27 ' T R .

Respondents’ Opinion on the Effect an Educational Therapist hu
had om Mainstreaming of Behayiourally. Disordered .
Stud:nts Into the Regular Classroom

~ . No  Reduction in Some Ine
Poslition . Change Hnuut.rening Improvement Hninxtmning Unsure '
o Coordinator of 25.0 0.0 - 16.7 58.3 0.0
Special Services ¥
v : \
Educational 12.5 0.0 7.5 37.5 12.5
Psychologist
Type-B. Teacher %62 2.1 34.0 T o128 14.9 s
School Counsellor  37.5 3.1 34.4 12.5 12.5
Type-A Teacher 37.0 0.0 39.1 10.9 S0
= Special Ed\lcation 34.9 ¥ 2.3 20.9 11.6 30.2
Teacher & % | N
2 School Principal  30.6 w1 42.9 18.4 T4
% . Total Sample 33.8 2.1 3.8 165 . 13.9

The principals’ pn:c-pt'lonl of the oduea’tional therapist

X .
. { position as an ad@lnhtrnt_l.v‘o-ahnl‘lcnn. L
. ) " . , y

. Seventy five percent of the principals, as shown in Table

% za,‘.nntqd that the introduction of the. educational, therapist,
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position has presented challenges to them as administrators.
It has been a challenge to principals, since this is a néw

service in which the principals have hadflittle or no

. experience, no dixection, increased administrative duties,.and

}ncr_auad schoal pbsponsibilities. - Thus, it is a reasonable
expectdation that sup’ervising a new position such As that’ of
the educational therapist would p;-ovir.\a many challenges to
school administrators. !

A number of typical responses occured on several of the
respondents’' questionnaires and several examples werg culled
for use in this stugy. One principal stated, “I”am now more
aware o‘ﬁ students that were neglected befoxla". Another said,
"it's a relatively new position; I found it necessary to help -

the ET define his/her role and spent much time with the(BT

Table 28

Has the Intr i of the 1 Therapi Position
in Your School Presented Any Challenges
to You as an Administrator?

By l?rinclpals -
h .
Yes No R

ye
T4.5% 25.5%
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exl;lalnlnu the role to the staff. It (the educational
therapist position) is now lc‘;kad upon as ﬁvvory importun_t
role in the school ... more important than the principal!"
Antther principal said, "It was a challenge to find ;vlyl to
evgl\iute. the effectiveness of the position."

A naguétve aspect to the challenge hds b:un the poor
aéceptance of the therapist by a number of staffs, AI‘ '-l‘l as
the petceivgd and actual competency of the fernon;in the
posigion_. As one principal observed, "fhin is Anoth.er

specialist field with which I have to become.familiar. 1In the

¢ g
past two years I have not had a competent person in the
position. This background has made it particularily difficult

to instill staff confidence in the position/role/function!"

Finally, a principal expressed his concern about staff
perceptions of the duties b“eing performed by the educational

" therapist in this way "helping the regular teachers see that

the ET is working hard even though he/she doesn't have
scheduled duties haé been a difficult task."

The general findings of this atudy tend to be positive.

The perceptions of allied proteulonuln relating to muny .
nspectu of' the therapists role seem ta focus on aceeptance of-
this new position. A degree of vnrubnity among the various
professionals included in the study arises, but these may well
be related to their training and e(gerlence‘, as well as their
exgecéationu and undergtnnding of tﬁe educational t“érapi':ti"

. | i

role.
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There will‘exiat a certain amount of uncertainity and

false hopes associated with the i’mplementation of therapy

" services. This may be part of the adJustn’:ent period and a
function of fitting the new service to ’alrcady existing
policies and guidelines within a school. It-is nt?t only the
expectations of the allied professionals wm;:h have an effect

* on the role of the educational therapist, but also the fears,
aspirations and expectations which he brings to the position
that will have a significant effect on the role and how it is
performed. Each student referred to the therapi’ut brings with
him individual differencels that will impact upon the role to
be performed. Therefore, the number ofloutside and inside
factors that are bx;mlght to bear on a position uu‘ch as that of
the educational therapist influence how it is perceived; yhow

it is accepted and how successfui it will eventually be.
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- CHAPTER V =

LY CONCLUSIONS AND RECOMMENDATIONS
5 % « .
# | This chapter will présent the conclusions and
recommendations arising from the findings of this study. The
1 4 study was comprised of seven research questions encompassing .
twelve major areas of concern addressed by the research
. instrument. An examination of allied professionals’ v
perceptions on each of these~areas provided an indication of *
the degree to which they are aware of the role of  the y
L]
educational therapist within the Newfoundland and Labrador
school system and an indication of their judgements regarding

selected attributes of this role. £ .

) P

Conclusions
This study provided the allied professionals with three 3

possible goals of educational therally service on which they 4

2 were asked to rate their degr £ ag ith h goal
statement. There was overwhelming agreement with educational
therapy peing primarily a support for taachers and
adminip[:torl. as a way to maximize main\tr;aning of = }

emotionally and behaviourally disturbed students and as a .

direct service to students whose behaviour prevents their

being educated in the regular classroom. More than 75% of all

respondents were in agreement with these three 'goals.

Respondents were asked to rank the duties of- the

educational t_hsrupht from one to seven in order of importance ’

D
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as perceived by them and to rank the therapists’ fl!ncticlni
from one to five in a simildr fashion. anctl;ma%ﬁf the
educational therapist were seen as those global
responsibilities associated with’ ‘ths role, while duties were
the actions éo be performed as part of those functionms.
Unfortunately. a number of the labels uled tq describe the
duties and’ functions were’ sunilax‘. and' thh has presented lome
challenges in interpreting the data from this section of the
questionnaire. :

An enalysis of respondents’ ranking of the duties
performed by the' educational therapi!‘t showed that 82% felt
one-to-one counselling, a direct service to students, was the
most important-duty expected of the) Ehej_apist. One other duty
which received a-clear ranking was ac| demi&tutor’ing " which
was ranked seventh by 51% of the respondents. Thus, the
respondents did r# percei’ thié as an important duty to be
performed by the educationdl therapist. Small group .

counselling, teacher support, helping parents, liaison wfth

-outside agencies and co-teaching received a ranking between

second and sixth, but there was no consensus reached amongst
the respondents. This may indicate that the respondents
perct;ived these duties as having somewhat equal importance,
following one-to-one counselling. \'

These rankings have important implications for the
educational tharap‘ist. in performing the responsibilities

assoeia‘ted with this role. If the therapist perceives the




perceived as doing a sutlsfgc{ory job if individual

- 83 - .

duties of an educntional therapist hl a fashion limnur to. the
perceptionu held by the majority of allied profeuionul!, then’
role performance should not be advebsely affected. However,
if the educutionnl therapist pluc;: more amphulu on '
co-taaching. (nr examplé, then role confnct may arise since
the duties found in such role performance may vary -
signiticently from similar expectations held by most allied
professionals closest to the"role. 8ince all duti'ei are
important to the therapy — provided for emotionally and
behaviourally disordered students, thése findings mdy have
implications for the students’ programs. Each duty outlined
by the Department of Education and ranked by the allied
professionals, regardless of perceived importance, i.s an,
integral component of the educational programming associated )
with a therapi’sts' core group of students.

' Eighty-eight percent of the allied professionals rankpd
individual child counselling first, overall. However, the
other functions did not feceive a clear ranking from the
respondents. These results may indicate that all of tHe
functions are seen to be of equal importance after child
counselling, One may conclude from these findings that the
allied professionals vi;w therapists as working one-to-one in
a counselling environment with their students. It may ;l'no be
lnferrad from this that the edncuticnul therapist may »not be

counselling is not taking place 'and that 'success’ witK a




student who is to be mainstredmied may not be assured unless
eougaluni is prosent and on-going. The respondents seem to
hold the view that the -pducational theraq sérvices yrohénd_
Ior children are to be delivered to tha children .on a
'ithdrgvnl from class basis. Each of these lnfﬁgnc.- p!ncei\
certain expectations on tha’fﬁ{;)i-t- and affects, ti:g way ‘in
which they ‘are perceived to perform their role. . &
. The “educational thu.‘ap‘ist pontIon is new‘ in most schools
in Newioundl“nnd and Labrador. Teachers have not been axpoud

to such a ponltlon \lntll recently. Seventy pqrcsnt of all

respondents stated that they had received some sort of -

oriantation to th' rol‘e of the aducatlonul tharnpllt and thnt
cm. orientation was uluall¥ﬂ:onductad by. tha principn’? And
the therupht durxn( a staff -eetinl. The orhntation was
rated as avurage &V ‘very good by the ulliad professionals.
llo-aver. approxl-ately 30%, these individuall stated that
they had not received any ﬁntutlon to “the new sducational. -
therapy pogition within theh‘l school. This is an important
fipding since the yercept{h?nu this group of allied -~ 0

professionals torn; “concerning the role of the tl;arapiu( may

&hgud“-ola}y on their pa_‘i-t,onal experiénces within the

school and prior expectations or conceptions they may have

‘formed upon hearing of this position béimg.introduced jnto the

-chooi ayutlm.' Thus, potontial £6r ‘role con!lict and role
nmbig\uty is ripe in lchooll in whlch these allled T ek B

profeuinnall are e-ploy.d as they have" not baan adequately




oriented to or informed of the role to be performed by this’
f e FeLs

<

new position. L
It is possible, throu&h the ‘orientation provided by the _Y'

principal and therapist, that each school may have racgivad &

somewhat different orientation to the role of an educational .

therapist. This will have resulted from the connfe'_dons held

by the therapiats for their position and the expectations qt g, o B
the principal for this service to students within their
schools. The're is a great deal of room for variatidns among.
the therapists based.on their t.r\nini.ng une/expe;feyeeu. _needﬁ
of students and 'tl';e thernpiltu"per’sonu‘l.h‘mterpretntionl o K

\ "
e placed on the natuie of the ‘-pusition. Thuu' the therap{sts i

may function in diff 'ayn based on meir ﬁreconceptlons

related to the role to be’ performed. Each nf thege reasons

¥y g will strongly affect the type of orientation provided to a
statf. as well as service delivery, to students. Thus, the- L
guality"and amount :;f ‘information available to a staff may '

vary ‘from school to school . s

Only 41% of the respondents reported that they had

«

pur&icipated in the development of the role of the therapist >

within their sthool. This participation, when it dia’ occ@ .
was usually conducted through a team approach. Thus, R

upproxiqutely 60% of the reapondenti saw themselves as huvin‘;

had no ‘acd{ve part in-developing the role of the educational
therapist in their selmola.v These individuals, felt that

inservice would be the preferred méthod for their involvement :




! questions arise from these findﬂngs 1) Who should cc‘nduct

' in the develupmént‘oz the educational therapists’ role. This
is a direct contrast to how schools actually involved. theit

" staffs since none of the respomdents who were actually
‘gnvolved in developing the therapist’s role 1nd?&ted
inservice as the method uped i, their school.’ ‘A number of

N

staff inservice when it relates to a new poaition‘.’ 2) How was
a team—upprunch used and what teachers on at?ff were :I.nvolved‘
in develnpinx the therapist’s role wlthin the school?. 3)\ How

much” input does the staft have (or :ho\lld hi va) in helplng tn\"

SN
operationalize the rola of the educational therapist? These .
queqtiuns hnve direct lmpucatlons for service dellvery for

. all teachers, incl\\di g the educutional tharapht.

" There was overw] elming agraement anqng the rslpondsntl 2
that the educational therapist should huvg teaching experience
and ihat she should hold a musters degree in aducutioh;l
psychalogy and possess clinicnl skills and experience. The

educational theruput" by virtue of her axperience and training .

would be a highly qualified individual. With this type ot: 1
background, an educutirorrmli\tihe{apist will have gained valuable sy

classroom and clinibal experience.’ Therefore, the therapist's

f‘—millarity, with the educational environment and her clini'cal'

expertise ‘would bé beneficial to the type of student with whom e

she is to_work. The type of training described here would .

include bahayio{xr management techniques. counselling !klll;—




e i

and consultative skills essential to the educational--therapy
program. = .- T - )

The amount of contuct each allied prufelsionﬂl has wigh
the educational therapiat *nd the fprm thess contscts 'tska
.vu.tie.s a great deal. Principals, for instance, were in’
cont‘sct on a weekly and/or daily basis, usual ‘y ft‘:!‘ scheduled
meetings or student corsultations with the therspil\':.‘ The
lteschers selected by the principsi (Type-B) who do not have®

diréct contsct with the therapist thtou!h their students, on

the other hand, wo\lld ususlly only meet with the therapist on'

a monthly basis during scheduled msetingn .such as ststf

N

_meetings. ., B » .

Contact with the therspist. for.the most part, is

function of maeting the needs ut the student.’ Therefoi'e. each |

N of the positions represanted by the . sllled professionals In§
this study will be in cantsct with the therapist in order to
meet Btudents' needs. Px‘inqip’li. school counsellors’ and
educs&:ionslApsychnlogis/ts may have to meet with the therapist
on a regular basis. This type ‘of contact would provide
ongoing monitoring of a students’ ;;rogress within the
educational therapy program. Student and/or parent >
consultations rgisting to mainstreaming or p'roxrsnming of
students have to be an ongoing concern and’ prjor‘ity for these
professionals ‘1n‘ard}er ‘to tscllita_te the most snhsr’cing
learning 'environment\ for the students referred'to the.

educational therapist.
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'nlible lor mnitorl

S 7 This is an"administrative tui; which each princlpﬂl has -as m 3

re-ponaibillty to the antuﬁ lchool ltnt{, Ho“var, the o T

rupondentl felt that tjfe cuva -mporvhor. bas d on R :

axperience and training, of the oducntionnl thorupht fh

< be the coordinator of special-services, These results

3 indicate that prh\i:lpt\ls. though r.lponllb e for' a school,
'

staff, were not seen to be in a position’ which ‘qualified them
f to k& nupervilcrl nt a po!ition such ai that" of the -

educational therapist. A nunbar of principnll nl-o indicated

on their questionnairés the ditficulty \:hoy 'xperiem:ed. not..

only in evaluating the uducationnl thsrnpht “Rut® nllo An th'/r
diiﬂculty ahad in co-nunh:utin( the rol- io the relt of,

the staff.  Yet, lince the‘thu:upht is part of a school

staff, the principals seTected themselves most often as active

supérvisors even though they sometimes felf unprepared by

virtue of their experience and training to udeqﬁdf‘ly

o~ supervise these politlonl.' It may be inferrud that bccuule —\
all school-based positions come under the jurisdiction of the .
pl‘inCipal. then th. po'iﬁion of od\lcutionul thlrnpllt lhould

: $ not be treated difterently. & . < /v"\
E: Identifying labels are oﬂ:an‘ used in the school setting '
to identify both the educational therapist and’his studenté.

The preferred title or label ‘aelect’d by-the allied

professionals to describe the educational therapist to




parents, teachers and the thera@st himself is ’educational, -
. .. s i 2

therapist’. This L& perhaps related to- the fact ‘that™this wal

"‘the title used when thig new positid was first introduced in e
‘_the,‘N\ foundland and Labrador school setting. It helps people
to distinguish,the educational therspist from similar

« . s
professionals such as the school ‘counsellor und‘ educational

p‘a‘yc‘holc‘vg‘iéi.' The respondents were not Ablel to agree on a 2
“label to use with the students, but *counsellor’ and

'educatinna! thﬁl‘apxst' were selected by 31% ‘and 29% of the
teapondantu, reapectively_ ‘ . > . s

. The allied professionals felt thut the students seein’ an

aducational tharaplst did not need .an identifying label. ’!'hia &

queation was’ intended to. determine vhether educutional ‘\_ o v.

petsonnel in schcols where there were aducntional therepi—sts

had daveloped a particulur set cf !anguuge for describing: the

children who were receiving this servica. Most reapondents i

. - felt that the use of labels would be highly inappropriate- and '
expressed a great deal of aisfavnr by arguing that, 1t was

. 'stigmatiZing. ' Despite those good intentions about the

negative effects of labelling, students in fact may be
idb'nti‘fied as réceivilig theraby in the schools. It may be
difficult o avold ‘the perception that these children are
", recelving therapy from a therapist. Thus. the selection of a b
- label for the benefit of studerits seeing the educational )

t‘xeupist may, in’ itself, not be the stigmntizing factor for

these students and their school program. ' ..




4 : “The program delivered to students.in the educutiénnl \ sl

theupy unit is based on a specific service deliv-ry model

" outlined by the Dapnrtmant of Bducation. There was no
e indication of an nnreness, found in ‘this survey, of the
seryice delivery- maéel used in the school lyltem oi this

> “Province. .The respondenta chose a model that concentrated on

consuffation and support ‘for parents and teachers. This’

finding may be based on the respondents’ perceptionl. ‘of haw.

educational therapy services are delivered to students und\ the'

involvement it demands of parents and tcacher-.//l-lov.ever., the
- service delivery model used: in the’Newfoundiand and Labrador
schub1 systom consibts of therapy services and main-tuamu‘.g
thrnu‘gh the née of a full-time reaou'rce 'i;oon setting. The‘
~ ‘ idea of 'the resource.room gives the thn‘npht the ilexibilty

- to gowdnto a classroom and work with individunl studentg.

tencheru or parents, as well as, condnct small group- séssions
as necessary. The ultimate goal uf this approach is to d

mainstream the students into a regular program with 1iftle of,
no ofigoing integvention from the therapist. This/practice is
not followed by ull schools employing the survices of an

educational therupiat and may accdount for the variation found
in the respondents selection of a uervice delivery modek{or

educat Lonul therapy aervicas .

£ 5 4 ‘The positions of the educutiona] tharupilt and school

counsellor are closely related and overlap in certaim aspects

W ‘of 'c)y;eb'roh?. The respondents were split as ‘to whether or
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tHeir understanpding of 3t’.he ro.le of the: school counsellor had
" changed with the appointmént of an educofional therapist.
. Fighty-two percent were Qlear in their un(erstanding of the =
distinction between the two roles. The fact that a

«distinction exists betvaen a school counsellor and educational

therapist dces not mean that they do not provide similar

‘services. Hcv:ever, the fact that their services are similar
in’nut\xre may account for the reusnn\‘\lhy the respondents were
splik ‘on whsther their understanding cf' the role of the school
counsellor had chnnged or not. '. P

The mujority of allied professionals agree or strong!y
ag! with the ratio ot four students to one tharapist ’ %
req\-ad for nbtzaining an educutional therapy unit., L I

Fourty-fuur percent felt thnt the current regﬂlutinna “for : ~

obtaining an gducational therapy unit w_ere un-daﬂngd. * Many
“allied professionals may not be in a posit'io;l to know ‘the
. actual ‘teg\nlatlons and procedures required to nbtain a therapy
“unit. These are qulte detailed and time cnnaumlng as they are
currently practiced. Tllﬂs may be the reusop for only 40% of
the respondents seeing a n‘eed for uddi":ional therapists.. The

present nimber of therapists employed in this province doss-

" not meet the needs of all'the studentd requiring such a -
service. These ¢ ! may be r 8poiic ng from the point ! e e
of view of their ownv school situation and c:u'o not taking Mto P

account the total provincial picture and the way the

. regulations affect all of the schools in. the Province.
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~The allied professionals were asked if the role of the

BN

educational therapist met their expectations, how well- they

i

understood the role, how appropriate the role was md- tn‘ﬂ;\n
the role an overall rating. The majority of allied »

professionals felt very positive about the services provided .

by a thsrn‘pln{. This aspect of the lurve‘y is quite i‘lrport_nnt

since it affirms that the allied professionals, for the most - °°

TR

part, feel that the role of the edugutional therapist is a D

beneficial one. It no¥ only m‘e\etl the needs of t‘hoaq ltudaﬁtn

1t was intended-to serve; but'meets the expectations of the

allied protes;ﬂoncl‘l wl{h whom t\ha therapist mu;t 'pertong her-
) A SN, \- - :
= ©  duties. |

, Within the underltandin'\uf tho role by ‘the allied

profalsinnnll. there is also’ a clen‘ appreciation tor the typ?

of ntudsnt rnq’\llrln' educational tlnrapy nrvicn. _There were .
= 83% of thn ra‘lpondentl who selected ltudentl with emotional
and behnvinu.rn] problems as the. core group boing raterrbd to |
N an educational therapist. ‘Thirty-three percent of the
educational psychologists also felt that:sfudents with

> .1
- discipline p: \obl-

'mg!tu wup e part of ‘the students being
X ‘\ ‘Féferred to the educational therapist. "l'he views of_ s WA
educational -ychologiata may be ralnted to the role thay‘pluy

in obtuining an educational thera y unit und the rulnn 'tbt

e < wmqh utudegt- ura in!tially refegred. sone oi tho_ ‘students
R <

il only tome to [the attention of the school adminiftration —

= . because nt“di-rupuve-clu’uroon behaviour and, therefore, this
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sohetimes preceeds do/'“cl.-entuuoa oﬁ’a need for therapy
services. \] .

.’""l'heie was no consensus among the allied professionals
concerning the effgct therapy services has had on
mainstréaming of :§otlonn] 1y and behaviourally disturbed

‘ stndex{tl. Thirty-four percent felt-that no. changes had
occurred, while another 34% felt t)latl some improvements ihad -
takén place. Overall, it appears that the al‘liad
¢ pra!e:ssanala teel‘ that .the " tharuphtl hnve nut heen
o'W ,successful in mainstreaming their lfcudants. but the
respondents are pleased with tho‘w‘ total .latvlce being provl‘?ed.\
Principn_l- stated that they found it an administrative
O § chaflenge to work with the edncations\thcripht. Fran the
bcginning the role va- new and unique 'hich meant- coming to
e understand its objectives and goals, attempting to bslp /| A \
) _ teachers with fears concerning the service and trying to
demonstrate a therubilts’ role as an important one, even
though he was not in a cluahgoon. Identification of students
, and difficulties 'lth thstupiltn have also been cause Eor i
concern with princ;paln. However, 6\: principuln say tho,y

understand the role and feel camf‘urtqbvle with it. They also

stated that it required a short period of time for them to

familiarize themulv’al with all aspects of the role. TM‘I was i

T séen to be important since purentu, tanche!g“and. above all, ¥ .

certain students whose behuviour was preventing their be!.ng .

™ -
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educated in a rqxular-claur’oél"er. depending on t{:ll service g
s $ to meet their needs. - T ® ’
The Iind!nl‘l of l:.hh study indicate thni, for the most
part.f sllied professionals are aware of the .rolé of the ]
eddcational therapist within ihe échool. - There was little .
variation among the various positions rclct"?ng to any aspect
of,educational therapy. Then-avpour; to be an overall
= - genet nnde:“ltandihg among the allied proh-uionnls roqu‘dinl
the’ f\mctions, students, dutiu and rnponlibiutie- related

to the role ot an educational thorupht. It -eems tlut Jsome

’

degrae of sathfﬂction with the role hn ‘been olublilhad.

Thn-efore. uny degree “of role contnct o6r role ambiquity -

arising: wi;‘ﬂ.n this position will need to be studied from tho

perspecti}ve ot the educational therapists themselves. It may Ve

3 also be inferrud from the present study that the role of the
s cducntional thorapht within the achonl setting hﬂl been found’
- to bé a vnluablu and most useful eun not only tn the allied

professionals but u)lo to the education system as a whole.

& b . %
/Recommendations ™~ p s
AL % {
'nus lt\ldy reaches thg preliminary conclusionithat th-re

i! a high level of cor s amongst 4llied professionals

abnut the rolnvof educational therapy |in the school iylt,m.

although it is a very new role. Howav?r. there is a -
. N




have been sophisticated enough to detect certain differences
in ‘attitudes and perceptions held by these professionals. ®

g Thus it is recommended that: Vi

. . : >
1. This pPreliminary finding needs to be further investigated by

rollq:--up'-tudy that might involve collecting data by
" structured interviews and a more intensive study of selected:
schools where there are educational therapists. This would }
involve an 1nda‘ptp investigation of fha varioyn views held by
the allied professionals’most closely associated 'it‘h the role
-~

of- the educational therapist.

-

If there is the consensus about the role of the educational

therapists and their functions which this ll:.udy seems to
indicate, then one would nnticlpn‘e that educational $ 3
therapists are experiencing mini-nl role conflict and -

ambiguity about tlleh" position. However, thisg - tentative

conclusion and its implication needs to be further examined by
det!'l_’ll].lﬂl\ﬂ(jllll how cd\lcuuoﬁal therapists evaluate their #
position and the extent to which they feel that the.allied

e -
professionals with whom they work share a common vision of

*hat it is they do.

Dalpita the apparent consensus umong aluqd profeuionull
fuund in tiis ltudy, there are still curtain areas of
difference. 8o jt would seem desirable tofevelop an

inservice program on the role of educational therapists to be




=
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. New educational therapists hired in the Province of

. of the vie\v held py fnuny rupondents in this study, the more

dgliveréd through professional dev?oﬁment days and other
kinds of inservige activities within the public school system. o

Newfnundland and Labrador should be required.to havn the

appropriate training. According to the respondents in this
study, that would mean masters le“el training, as well- as,
prepartions as-classroom te_nche'rG. 4 '

. )

It may be desirable to eﬂ’:her rovide uome protauionnl
evslopunt service to ptincipn)\ to help them hy tholr role
of administer!ng and snpervlsing educational tharupy prngrnlnl A
and educational tharuprata and/or it mi ba app!‘opriute to i
re-think or to te—exu?ﬂne the posluon;of pz;im;ipulv. a8 the ‘:
front line lupervis;af ‘of the oducutﬂ‘onnl therapist. In Jight
appmpriute.penon to act as \the'therupfatu’ supervisor may’ be_

gomeone such as Q?he coordinntor of llpeclul services at the B

board level. . .

A finding of this ut\ludy relating to.orientation indicated that
inconsistencies,may exist in the type df orientation provided -
which may lead to somewhat different (éxpectations for the ’“
position from school {c school. Tharafore!—\it wou}d seem
appropriate to investigate the type oé orientation provided to
school personnel in the Newfoundland education system. This

follow-up researcH could provide the necessary background




... the q'ueltionnaire. - B .

required to establish a sét j%f guidelines on which an

orientation’ be pt:ovlded to school staffs. M

7. It is recommended that follow-up research to determine the
G g

need for udd_l.tiannl educu%iéx’;@l therapists, especially in
schools not presently availing of this service, is conducted.
The finding of this study seems to indicate that allied

profeulonall do not see a need at thh time for additional

theru\iltu. However, this does not take into account schools

that are yot to obtain the service of a therapint. ‘Thus, -
. there may exist a nead nutuida of, thone schaoln included in

the prelént‘ nt\ldy, but wbich was not Adequutely nddrenud by

8. The ulliéd professionals may need to play a part in the

development of the edncationul therapists’ role-in the school
due to its potential 1mpact upnn them and their students.
Thus, another legitimate un.d beneficial exposute for allied
persor.mel to the role of an educational. therapist may be
through direct‘contact and px"ogram deve{cpment within the
school. Follow-up research on a sgmple of schools employing
an educational therupist would provide some insxght into how
the alllcd prafﬂeiunuls may assist in developimg the
therapists’ role within the school and thus provide an
opportunity for greater role acr.:eptunce and und-lrltunding.
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9. Since this study was conducted, the Department of Education

has changed the policy‘ with regard to tthe allocation of ‘

therapy units. The current allocation method is to include

educational therapy units as part of special educational units

allocated to school boards through a general formula based on

student population and other factors. The school boards are

"y left with the autonomy to determine whether or not they want

to use those units so allocated for the posnion' of

educational thefapy. It appears that the immediate effect of

i this policy is that the school boards aré faced with having to \Wa
: make choices between the many competing uses to which they can
put those special education units. This has also resulted in

some chAnxes in the‘nature of the assignment of some

educational therapists with'some being assigned much larger & —
caseloads and being responsible for children or adolescents in ‘ .
i two or three schools. It also means that the more thorough

and detailed analysis and documentation that was required . =

under the old policy in order to acquire a’ salary unit for

£, hiring an educatiofal therapist is no longer béing practiced. =
" Since this is a.significant change in policy with the . K
~ rpoter‘lt'isl to have profound effect on practicves related to

educational therapy, it would seem desirable to evaluate the

precise impact of this policy on this relativel.)' new position. ’
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PLEASE INDICATE SEX! g YRMALE

. PLEASE INDICATE YOUR MHION:

+_ PRINCIPAL SCHOOL COU"SMR
EDUCATIONAL PSYCHOLOGIST TYPE A mcm (l!a COVEI‘)
SPECTAL EDUCATION mcm TYPE B TEACHER (5/29 cover)
N ‘COORDINATOR OF SPECIAL SERVICES 4
— .
. mnaréxm&a ING EXPERISNCE: )
- \e-10) __ (11-15) .15-20) ()
. CURRENT TEACHERS' CERTIFICATE:
am . a ™ on 2 qm

OTHER (please specify)

- TYPE OF SCHOOL IN WHICH YO TEACH (**IF NOT APPLICABLE 6O QUESTION #11%2): .
(%-6) (7-9) (10#12) (K-12)
OTHER (please specify) .

M.HHRR OF TEACHERS M STAFF INCLUDING THE. ADMINISTRATION:

TOTAL scmol (SWDHIT) MWTIOIU

- ., .'”

. HON LONG EAS THERE BREN AN EDUCATIONAL TERRAPIST ONLSTAFF?
(1 YEAR) (2 YEARS) (3-YEARS) ___.. (4 YEARS)
: (5 YEARS) ( >5 YEARS) ~
- .
.A)%%mom.qnwmm prTio R
(¥ES) (N0 = *%G0 TO QUESTION #10%%)".
IF YES, WHO'CONDUCTED THIS ORIENTATION? ¢ &
' PRINCIPAL - Cos
EDUCATIONAL THERAPIST
DEPT. OF EIUCATION )
COORDINATOR OF SPECIAL SERVICES -« ° ) f
EDUCATIONAL PSYCHOLOGIST A

N OTHER (please specify)

B) HOW VAS THIS ORIENTATION PROVIDED? .

(




9. HON ADEQUATE WAS- THIS. { JATION? (circle one).
& VERY GOOD - AVERAGE POOR VERY POOR

10. HAS THE STAFF PARTICIPATED IN DEVELOPMENT OF THE EDUCATIONAL -
THERAPIST WITHIN THE SCHOOL? THE OF THE ROLE

(YES) —___~(NO)

A) IFYES, WHAT FORM HAS THIS PARTICIPATION TAKEN? (check one)- 7
TEAM APPROACE - “IN-SERVICE STAFF MEETINGS ’

__ - DEVELOPMENT OF INFORMATION PAMPHLET ~ . A5

OTHER (please specify) . N

s ’«—»(so TO QUESTION #11)*=

B zrno PANK THE FOLLONING FRON (1) MOST LIKGG 10 Lns-ium X T0 MEST
? T SIPECTATIONS FOR s R oF ThY SOCATIOL  TERRAPTST I
g _TEAM APPROACH “
IN-SERVICE =
] STAFF MEETINGS

DEVELOPMENT OF INEORHATION PAHPH!.BT . s .

| . N .
T 11, HON NOULD YOU RA: mmuopmmmrxommpwrllm&m?
| (circle one). posd v

o - VERY GOOD GOOD AVERAGE POOR VERY POOR

S 12, HO' WELL w YOU UNDERSTAND THE ROLE W THE EDUCATIONAL THERAPIST? (circle nm')
9 VEJY WELL WELL FAIRLY WBLL A NOT VERY WELL POORLY e~

13. DOES THE ROLE OF THE mzcntwu. IST. MEET YOUR EXPECTATIONS FOR THIS o
« POSITION IN THE SCHOOL SYSTEM? (circle one). E

VERY 'ELL WELL FAIRLY Vy\ NOT VERY WELL POORLY

14, A) TEE PROVISIOII WWATIWAL THERAPY SERVICES m CHILDREN  NITH SEVERE
)nm mw. ~IS A MAJOR POLICY DIRECTION OF THE DEP;
mmrx "l ML YOU RATE THE APPROPRIATENESS OF THIS SER IL‘B FoR sucy

VERY APP&OPK‘IATE % s vm INAPP’ROPRXAH
- 1) . @ 3) - %) (3)

B) PLEASE ADD BRIEF COPMENT TO ELABORATE YOUR VIEW IN THIS REGARD.
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15. A) How¥ OFTRY ARE YOU IN PROFESSIONAL CONTACT NITH THE EDUCATIONAL THERAPIST?

DAILY L WEERLY BI-WEEKLY MONTHLY ~

) omELedse specify)
B) MEAT,EORH DO THESE CONTACTS TARE? (check one).

INFORMAL MEETING
SCHEDULED MEETINGS (eg. staff meeting)
CONSULTATION ABOUT STUDENTS .

¢ PARTICIPATION-IN PARENT CONSULTATION

: 3 OTHER (pléase specify)

16. WHAT ROLE SHOULD THE EDUCATIGYAL MPM]' IN THE PLANNING
S 'S OVERALL EDUCATIONAL e. class lacenent deeisluns
pronotion, etc.); “RANK THE 1) M T0 (7) LEAST IMPO
® ACTIVE AND FULL PARTICIPANT FOR EVERY S'IUDENT IN THE SCHOQL -
. OBSERVER FOR EVERY STUDENT IN THE SCHOOL . 4
PARTICIPANT FOR MARGINAL AND BELOW AVERAGE ACADEMIC STUDENTS

CONSULTANT, TO TEACHERS

. *_ {PARTICIPANT FOR STUDENTS IN ‘EDUCATIONAL THERAPY UNIT
< CONSYLTANT TO PARENTS
NONE *
2

17. &) wsn D SETTING THE, m,«mmn{'xg
Pt mmmym A CRRAST. PR

CLINICAL sm.v.smmmancs
SOCIAL SCIENCE DEGREE
EDUCATION COURSES
SPECIAL EDUCATION DEGREE 5
MASTERS DEGREE IN EDUCATIONAL PSYCHOLOGY
EDUCATION DEGREE

rmul APIST?  RANK

lﬂKv

', IN YOUR vmW ?s

B) SHOULD THE EDUCATIONAL A HAVE IN ORDER T0 PERFORM

HIS/HER DUTIES? *

. (YES) (NO)

/wmb [}

~ =y




18.

1

o

20.

21.

2

N

23.

24,

VED,
ACTXVE SUPERVISOR

THE MATIONAL THERAPIST POSITION?
PRK’HCIPAL
. SCHOOL C(XJNS'RLLOR X i ‘
COORDINATOR OF SPECIAL SERVICES -
OTHER (pl(se ‘specify)

N “ T * ok
IN YOUR GPINION, IS BEST PREPARED BY TRAINING AND 10 BE THE
OF': check one) .

. WHO IS PRIMARILY RESPBIISXBLB FOR MONITORING THE WATIONAL THERAPIST !Il THE

SCHOOL? (check one)
PRINCIPAL } supnlmmm " .
EDUCATIONAL PSYCHOLOGIST - “COORDINATOR OF SPECIAL SERVICES

OTHER (please specify)
HON IS THE TEERAPIST LARELLED IN FORMAL CONTACT WITH PARENTS?

HOW IS THE THER LABELLED IN vITE
. A). WHT IS THE wmmmmmrmm ENVIRONMENT TO DESCRIEE TE,
- BTN TR H Coneck one) 1

' THERAPIST  ° - B B
COUNSELLOR -* N / P
EDUCATIONAL THERAPIST.

PSYGHOLOGIST . .
SPECIAL EDUCATION TEACHER &
OTHER (please specify) :

B PRDVIDEMYIMMLMWWICEHAYHEWBYWWWW
DESCRIBE THE EDUCATIONAL THERAPIST. '

IN YOR DPIIIIONi VEAT 19 THE BEST TITLE 10 USE TO MIIE m rnsan mxvnmv

EDUCATIONAL Y SERVICES?
e LY .
’ ! \
SINCE THE OF AN T, I NOULD.SAY Z!AT.' o &
A) MY UNDERSTANDING OF THE' ROLE OF THE SCHQOL COUNSELLOR EAS NOT CHANGED. ‘e’ .
(YES) — (N0}

B) I HAVE A CLEAR UN‘DERSTANDIKG OF THE DISTINCTION BETWEEN THE ROLE 0! .
'EDUCATIONAL THERAPIST AND SCHOOL COUNSELLOR. o

O B (YES’ — = o oo
C) I AM UNCERTAIN AS 70 THE DISTINCTION BETWEEN THESE ™0 POSITIONS. <
@ L3 -(YES) (o)
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YES NO

26. IF YOU

; - T
ONE OF THE FOLLONING MODELS FOR WORKING NITH

NERE ASKED TO. RECOMMEND
(LDREN ‘NITH BEHAVIDR AND EMOTIONAL momm WHICH WOULD YoU W

(check one).

(chec’:ﬁ ‘one).

SELP-CONTAINED CLASSROOM WHERE THERAPY IS COMBINED WITH
ACADBHIC mémmmﬂ BY THE EDUCATIONAL THERAPIST.

A Pm—TIHE RESOURCE ROOM TYPE ohmxcs WITH STUDENTS MAINS'
N €LASS WHERE THERAPY IS COMBINED WITH ACADENIC REMEDIATION
IN THE STUDENT’S AREAS OF ACADEMIC DIFFICULTY.

A RESMCB mon TYPE OF DELIVERY WITH STUDENTS MAINSTREAMED IN REGUI.AR
CLASS WHERE THE EDUCATIONAL THERAPIST IS RESPONSIBLE FOR ONLY TH'R'RAPY‘

A CONSULTATION AND SUPPORT ROLE WITH THE THERAPIST WORKING PRIMARILY *
WITH PARENTS/TEACHERS/OTHER PROFESSIONALS™TO MAINTAIN 'STUDENT IN
REGULAR CLASS. 4

+
OTHER (please specify)

i -

27, IN YOUR DPIIIIDII HON HAS THE IMWTIW OF AN EDUCATIONAL THERAPIST AFFECTED
INSTREANING OF BEHAVIORALLY DISQRDERED CHILDREN INTO THE REGULAR CLASSROON? .

NO CHANGE L d ;
B nchmm w mmsrnmm«; ) ; i
: SOME. l;m}ovmmrr ' .
* ) MA
S uNswe
. 4 ATious T VG AL B LS 0, ORI A5101 O P

NHA
u?vlzm T0 OBTAIN AN EDUCATIONAL THERAPY.UNIT? (circle one).

STRONGLY AGRER  'AGREE = UNDECIDED  DISAGREE  STRONGLY DISAGREE

29. ARE THE PROCEDURES. FOR OBTAINING AN EDUCATIONAL THERAPY UNIT: (check one). %
i WKLL—DEPIHE .

LENIm
CUMBERSOME
RIGOROUS
ILL-DEFINED
OTHER (please specify)
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: mv m% ooV %ﬂ‘ S‘lgiv‘f:%ts nt’)i-b oA ey THERAPY FROGRA,
IDENTIFY NEW STUDENTS
REFERRED STUDENTS BECOME CORE ‘STUDENTS )
WORK WITH REFERRED STUDENTS ONLY s
UNSURE . .
OTHER (please specify)’

\ E

31. IN YOUR VIEW, MAJOR PROBLENS OF STUDENTS EEING REFERRED T0 THE
RO reRABIATS (ohect e

STUDENTS WITH DISCIPLINE PROBLEMS

'S WHO ARE EMOTIONALLY DISTURBED
AN'D/OR BEHAVIORALLY DISORDERED

WHO HAVE +PROBLEMS

'STUDENTS WHOSE PRIMARY PROBLEM IS SOME .
LEARNING DIFFICULTY %

OTHER (please specify) «

——

32. ml/szwwm mcms)!mmm NEO SEE AN . .“

m?wxm (check one). .
¥ SPECIAL o
g _ CORE- STUDENTS X

B‘EEAVIURALL 'TONALLY DISORDERBD
OTHER (please specify)

—_— O
33. THE FOLLONING.IS A LIST OF POSSIBLE GOALS OF EDUCATIONAL THERAPY.

A) PRIMARILY A SUPPORT SERVICE FOR mgilgg AND ADMINISTRATORS IN Tﬂklk WORK WITH
STUDENTS WITH SEVERE BEHAVIORAL' PRO] (circle one)

mysml)zﬁ : \/ . :

2 i v
STRONGLY AGREE AGREE UNSURE DISAGREE N STRONGLY DISAGREE

B) INTBNDED T0 HAXIHIZ‘E MAINSTREAMING ‘OF STUDENTS WITH SEVERE T'EHAVIOR DISORDERS’

N THE REGULAR C] ROOH (circle one). 3

[
STRDNGLY AGREE AGREE U'NSURB DISAGREE STRONGLY DISAGHK‘B

C) A _DIRECT SERVICE ’N THOSE STUDENTS WHOSE BEHAVIOR IS SO INAPP!OPRIATB THAT IT *
P REGULAR CLASSROOM ENV.

‘THEIR BEING EDUCATED IN THE
(circle one).

D) ANOTHER SPECIAL EDUCATION SERVICE FOR THOSE STUDENTS WITH SEVERE DIFFICULTIES
IN SCHOOL, WHETHER BECAUSE OF BEHAVIORAL.OR LEARNING DIW. (circle one).

STRONGLY AGREE. AGREE UNSURE DISAGREE = 'STRONGLY DISAGREE

N o
STRONGLY AGREE AGREE UNSURE DISAGREE STRONGLY DISAGREE -
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4 34, DNIIIG IS A LIST OF TONAL® 3 THEM
. m’ Ml- & EIII-K.‘ATIM M%PIST EIIINVE'I'IONS RANK FROM (1)

LIAISON WITH PROFESSIONALS OUTSIDE THE SCHOOL

TEACHER CONSULTATION AND SUPPORT

INDIVIDUAL CHILD COUNSELLING

- PARENT CONSULTATION ,

IDENTIFICATION/DIAGNOSIS OF FURTHER REFERRALS
> BT W T 15 T R R S R
‘. ONE-TO-ONE COUNSELLING

SMALL GROUP COUNSELLING

SUPPORT FOR TEACHERS IN TBB CLASSROOM WITH STUDENTS WITH RS
BEHAVIORAL PROBLEMS

- ) LIAISON WITH OUTSIDE AGENCIES (ex. SOCIAL SERVIEES)
ACADEMIC TUTORING

CO-TEACHING IN THE REGULAR Cl.ASSROOH WHERE THERE ARE STUDENTS
WITH SEVERE BEHAVIORAL PROBLEMS

HELPING PARENTS TO BE MORE EFFECTIVE AT HOME WITH STUDENTS
OTHER (please ‘specify)

QUESTION #36 PRINCIPALS ONLY ' g

36. HAS THE INTRODUCTION OF THE EDUCATIONAL THERAPIST POSITION IN YOUR SCHOOL
PRESENTED M&lm TO YOU AS AN ADMINISTRATOR?

A T (ES) __ wo s \\
. BRIEFY EXPLAIN:

ALL RESPONDENTS

37. IN THE SPACE PROVIDED, PLEASE PROVIDE ANY AIEITIONAL COMMENTS OR SUGGESTIONS. fog*
FEEL ARE IIIPORTAIIT T0 THE ROLE OF EDUCATIONAL THERAPY SERVICES IN_ m PROVI
AND LABRADOR. (use back of page if necessary).

‘
e
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Respondents By Sex and Position

Position Male Female .

Coordinator of 100.0s 0.0
Special. Services é

Educational - waN 55.6
Psycholngxs@k‘)

\ Type-B Teacher 43.6 -
' 7 -School Counsellor 7.8 22.2
Type-A Teacher: 44.2 55.8

Special Education 25.0 75.0
Teacher

School Principal 65.4 11.8

. Total Sample — 55,7 44.3

< 2 Respondents By ‘Position

Position N £

Coordinator of 12 4.8
- Special Services

Educational 9 3.6
Psychologist . .

Type-B Teacher 48 19.3
School Counsellor 35 14.1
> Type-A Teacher 47 18.9

Special Education o 46 18.5
~ Teacher

School Principal 52 20.9

& Total Sample 249 - 100.0

14




FT,

' Percentuge of Respcndenta By Number of Yelrs

. achin rience
~ 4 g y osition .
. Years Experience
Position 15 610  11-15° | 16-20 ® >20
: Coordinator of 0.0 0.0 8.3 , 8.3  83.3:
Special Services
Educational 0.0 33.3 22.2 44.4 0.0
Psychologist .
Type-B Teacher 14.6 4.2 211 25.0  29.2
4 School” Counsellor 176 17.6 0.6 1.6 265
Type-A Teacher " 8.5 4.3 , 21.3 34.0 31.9
F Special Education 19.6  19.6.  26.1  23.9  10.9
Teacher ~
School Primcipal - 3.8 3.8 115 212 59.6 .
Total Sample 11.3 9.7 20,6  24.6 33,9
A ) Percentaﬁe of st ndents By’ Current . Yy -
ing Cortificate
2 .
i t 3
A " ‘ Teaching Certificate S
Position , o I w v v vit
v
Coordinator of 0.0 0.0 0.0 8.3 . 91.7
Special Services .
= | Educational 0.0 0.0 0.0 111 88.9
Psychologist E
=  Type-B Teacher 4.2 10.4 18.8 43.8 . 229
ol School Counsellor’ 0.0 0.0 11.8  26.5°  61.8
) . Type-A Teacher  ° 2.1 17.0 3.9 3.2 12.8
. Special Education | 0.0 6.5 - '37.0 . 43.5  13.0
Teacher A 8
School Principal 0.08 0.0 7.7 192 731

Total Sample 1.2 6.5 " 19.8 °  31.9 40.7




for Tntnl

- Years a Therupist hAs begn on Staff

. Years % *
v 1 Year 33.3
TN
2 Years 43.1
3 Years 11.8
’ 4 YEARS 3.9
. “ ~
+ 5 Years 3.9
N >5 Years
f v i
2 N L 5
A Summ: Statistics for Totﬂl Schaol Po) tion
“ & m and Teachers on Staff *
R Mean Median Hode St Dev
.
' » Teachers 26.043 23.500 *17.000 12.310
Students 7/ 454.884 400.000 400.00 253.874







P.O. Box 48
Memorial University
8t. John's, NF

AlB 3X8

April 24, 1987 M

Superintendent

Dear Mr. ..:.

We; the undersigned, -are presentl; completing a Master’ 5
Degree in Educational Psychology from‘Memorial University,
part of the req\.ﬂﬁnta for this degree we are involved

thesis study of t ducational Therapy Prnctlcs in Newfuund‘n
and Labrador.

As part of this study we intend to dlstribute two
questionnaires: one to all ‘the educational therapists employed by
school boards in the Province, and the other to a sample of
teachers, specialists, counsellors and administrators An schogls
where there are educational therapists.

As you are undoubtedly aware, the position .of educational
therapist is a relatively new and somewhat unfque one inténded to
provide service for behaviorally disordered children. This
research will study the nature of the services and interventions
offerred by educational therapists, the specific types of problems
manifested by the children served and will determine the.views
held by educational therapists and other profel!ionalg of this new
educational service. %

We are, by this letter, requnung your kind permission to
include ‘the staff within your jurisdiction in our sample. Once
approval is granted, participation on the part of individual staff
members will be sought on a strictly voluntary basis.

¥ 17 S T 5" Dok
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v - k
We wish to assure you that we will follow procedures intended -

to protect.the anonymity of all participants and that the
information gathered in our study will be examined and reported in,

such a manner as to conceal the "identity of the children, the [ P
professiona&ls, the schools as well as that of the school board
involved.

We are enclosing the attached form for your use only if you
deem it convenient and appropriate to use in replying to-our
request. =

5 Thank you in advance for your anticipated cooperation. % g

Sincerely,
) ' Valerie Anderson-Lane .

Supervisor: Dr. Kofi Marfo

(Nelson Sheppard

Supervisor: Dr. Glen Sheppard

ns &
Enc. \
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i \‘{/ TO WHOM IT MAY CONCERN
P . ¢

Permission is granted to Mr. Nelson Sheppard and Mrs.
Valerie Anderson-Lane, graduate students in the Department of
Educational Psychology, Memorial Univerl}.ty, to approach '
various educational personnel under the Juri-dlctiumhh
S?hoo_l Board to Beek their cooperation in completing a

guestionnaire pursuant to tieir graduate thesis research uﬂ_/

. Teferred to in their request dated 87-04-01.

Signature *:

Title

School Board

Date &

YR
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?\ 64A Third Street
Mount Pearl, NF

ALN ZAK

. May 16, 1987
Dear Principal:

We, the undersigned, are presently completing a Master's
Degree in Educational Psychology from Memorial University. As
part of the requirements for this degree we are involved in a
thesis study of the Educational Therapy Practice in Hewfoundlnnd
and Labrador.

As part of this study we intend to distribute two X
questionnaires: one to all the educational therapists employed in,
the Province, and the other to a sample of teachers, specialists,
counsellors and -administrators in schools where there are
educational therapists.

As you are undoubtedly aware, the position of educational
therapist is a relatively new and somewhat-unique one intended to
provide service for behaviorally disordered children. This
research will study the.nature of the services and interventions
offerred by educational therapists, the specific types of yrob!emn
manifested by the children served and will determine the views
held by educational therupiutu and other professionals of this new
educational service.

Approval has been obtained from your school board to survey.
'schools in your district (see enclosed copy of permission form)
and your assistance in coordinating completion of this
questionnuire would be greatly appreciated. We are, by this
letter, requésting your kind permission to include the staff
within your school in our sample. Once approval is granted,
participation on the part of individual staff members will be
sought on a strictly voluntary basis.

- We wish to assure you that we will follow procedures lntended
to protect the anonymity of all participants and that the
informdtion gathered in our study will be examined and rapaﬁed in ™
such a manner as to conceal the identity of_the children, the
professionals, the schools, as well as that of the school board
involved.
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A short list of inl?lctlon! is included to help coordinate
distribution and completitn of Mr. Sheppard’'s questAonnaire.

& Ms. Anderson-Lane will be forwarding her questionnaire
directly to the educational therapists under a separate covering
letter. -

Thank you in advance for yOl;l‘ ahticipated cooperation.

. ’ e . Sincerely,

Nalgon Sheppard b

Supervisor: Dr. Glen Sheppard .

- ) 2 % @

R . Valerie Anderson-Lane

- . Supervisor: Dr. Kofi Marfo

- /
-
nc.




| 64A Third Street
Mount Pearl, NF
AIN 2A7 .

May 16, 1987 |
Dear Educational Psychologist(s): . 5

. I am presently completing a Master’'s Degree in Educational
Psychology from Memorial University. As part of the requirementu
for this degree I am. involved in a thesis study of the ¥
Educational Therapy Practice in Newfoundland and Labrador.

As part of this study I intend to.distribute a
. questionnaire to a sample of teachers,.specialists, counselliors,
‘educational psychologists and' administrators .in school districts
in which there are educational the!‘apists.

*"As you are undoubtedly a'ara, the poaitlon of educutionnl
therapist is ‘a relatively new and somewhat’ unique one intended to
.provide ‘service for behaviorally disordered children. This
research will attempt to. determine .the views held by allied
professionals of this new educutional nervlce.

. Approval has been ‘obtained from your school board to conduct
. a survey in your district and your assistance in completing this \J
questionnaire would be greatly appreciated.
I wish to assure you that I will follow procedurea,&dtended
to protect the anénymity of all participants and that the
infarmution gathered in this study will be examined and raported
in such a manner as to conceal the identity of the profeuionuu. &
the schools, as well as that-of the school board involved.

,Thank you in advance for your anticipated cooperation.

- Y Sincerely,

Nelson Sheppard

super\fhor: Dr. Glen Sheppard




* 2 . 64A Third Street
Mount Pearl, NF
AIN 2A7

: . : May 16, 1987
Dear Coordinator of Special Services:

"I am presently completing a Master’'s Degree in Educational
Psychology from Memorial University. As part of the requirements
.for this degree I am involved in a thesis study of the
Bducational ?ernpy Practice in Newfoundland and Labrador.

As part &f this study I intend to di!tribute a
questionnaire to a sampla of teachers, specialists, counsellors, ¥ -
educational psychologists, coordinators of special services and
administrators-in school districts in which there are educutionul
therapists.

¥ As you are undoubtedly.aware, the position of educational

therapist is a relativély new and somewhat unique one intended to
N provide service for behavicrally disordered children. This
research will attempt to determine the views held by allied
professjionals of this new educational service.

Approval has been obtained from your school board to conduct
a survey in your district and your assistance in completing this
questionnaire would be greatly appregiated.

)I wish to assure you that I will follow procedures intended
to protect the anonymity of all participants and that the
information gathegred in t‘ius study will be examined and tevorted
in such a manner ¥s to conceal the identity of the professionals,
the schools, as well as that of the school board involved. ® N
J . i
Thank you in advance for your anticipated cooperation. . Sl

L

Sincerely,

Nelson Sheppard

Supervisor: Dr. Glen Sheppard




Ll
g
H
g

“ER TS, Y.,




INSTRUCTIONS TO PRINCIPALS:
g ~ )

5 5
. THIS PACKAGE CONTAINS FIVE QUESTIONNAIRES. PLEASE DISTRIBUTE ONE
Vo QUESTIONNAIRE TO EACH OF THE FOLLOWING TEACHERS:

- ONE PRINCIPAL B
/
o, .- ONE SCHOOL couus}zx.m{

ONE SPECIAL EDUCATION TE\ACH'ER (TWO OR MORE PLEASE SELECT ONE)
- ’m TYPE A TE.ACHBB (INDICATED ON THE FRONT OF THE QUESTIONNAIRE)

»
- ONE TYPE I? TEACHER (INDICATED ON THE FRONT OF THE QUESTIONNAIRE)

FOLLOW THESE GUIDELINES TO DETERMINE TYPE'A AND TYPE B TEACHERS:

TYPE A - ‘THERE ARE A NUMBER OF TEACHERS ON STAFF WHO ARE IN DIRECT
£ CONTACT WITH THE EDUCATIQNAL THERAPIST DUE TO HAVING ONE OF
- HIS/HER STUDENTS IN THE PIST'S- CORE GROUP. USE THE

FOLLUWING SELECTIO& CRITERIA FOR THIS GROUP:

i) A TEACHER WHO HAS A STUDENT FROM ONE OF HIS/HER. CLASSES .
WHO VISITS WITH THE EDUCATIONAL THERAPIST ON A -REGULAR
BASIS;
9R

ii)’ ‘THE TEACHER HAS HAD AT LEAST THREE FORMAL OR INFDRHAL
CONFERENCES WITH THB THERAPIST REGARDING A STUDENT.

e TYPE B - THIS GROUP OF TEACHERS HAS NO DIRECT CONTACT WITH THE

< EDUCATIONAL THERAPIST THROUGH STUDENTS IN THE THERAPIST'S
CORE GROUP. USE THE FOLLOWING SELECTICN CRITERIA FOR THIS
GROUP: .

y ! i) A TEACHER WHO HAS NO DIRECT OR ONGOING CONTACT WITH THE
¢ \ THERAPIST THROUGH HIS/HER STUDENTS; i
R . o N
.
ii) A TEACHER WHO HAS HAD LESS THAN THREE MEETINGS WITH THE
THERAPIST REGARDING A STUDENT.

SHOULD YOUR SCHOOL'NOT HAVE A SPECIAL EDUCATION TEACHER OR A SCHOOL
COUNSELLOR, PLEASE'RETURN THESE FORMS WITH THE COMPLBTED

] QUESTIONNATIRES. f
PLEASE PLACE ALL COMPLETED QUESTIONNAIRBS IN THE SBLP-ADDRBSSBD >
STAHPBD RETURN ENVELOPE.

B! Y 30, "198

N
[FERE
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64A Third Street
Mount Pearl
Newfoundland
ALN 2A7

June 5, 1987

Dear Principal: R

N
On May 18, 1987 a package of questionnaires titled, "Survey of
Educational Therapy Services in Newfoundland and Labrador" was
mailed to .you for completion by yourself, two classroom
teachers ,} special education teacher and a school counsellor.

1f these 'questionnaires have already been completed and

returned to me, please accept my sincere thanks. If not,.I
would greatly appreciate if the questionnaires could be

completed and returned to _me at the earliest date possible. «
This survey is the basis of a thesis study and, in order, for
the results to be truly representative, it is important ‘that
the éxperiencés and opinions of personnel in all schools in
the province with educational therapy services be included.
Each \questionnuh‘e is very significant to the usefulness of

the study. ‘As previously stated, responses to the survey are— g

confidential and anonymous.

In the event: that your questionnaires have been misplaced,
replacements maw be obtained by contacting me at my home

. addrésg or by calung 368-3315.

Your wooperation is grestiy valued.. I look forward to
receiving yanr questionnaires as soon as.possible.

Thank you again. &
Yours truly, k N

Nelson Sheppard .. B h




64A_Third Street
N Mount. Pearl
* .Newfoundland
. ALN 2A7

June 5, 1987

v
Dear .Educational Psychologist:

On.May 18, ‘1987 a package of questionnaires titled, "Survey-of
Educational Therapy Services in Newfoindland and Labrador" 'was

mailed to you.

‘1f these questionnaires have already been completed and
returned to me, please accept my sincere thanks. If not, I
would greatly appreciate "if the questionnaires coild be
completed and returned to me at the earliest date possible. =
This survey is the basis of a thesis study and, in order for

the results to be truly representative, it is .important that *

the experiences and opinions of all Educational Psychologists

in the province be included. Each questionnaire is very

significant to the usefulness of the study. Aspreviously . *

. stated, responses to the survey are confidential and

anonymous . . 4

In the event that your questionnaires have been misplaced,
replacements may be obtained by contacting me at my home
address or by calling 368-3315. '

Your cooperation is greatly valued. 1 look forward to
receiving your questionnaires as soon as possible:

Thank you aguin;

Yours Ltruly,

Nelson Sheppard
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Q4A Third Street
Mount Pearl
Newfoundland
AN 2A7

. June 5, 1987

Dear Coordinator of Special Services:

On May 18, 1987 a package of questionmaires titled, "Survey of
Educational Therapy Ssrvice- in Newfo\lndlund and Lnbradnt“ was

‘mailed to you. - -

1f these questionnaires have already been completed and
returned to me, please accept my sincere thanks. If not, I
would greatly appreciate if the questionnaires could be
completed and'returned to me at the earliest date possible.
This survey is the basis of a thesis study and, in order for
the results to be truly representative, it is important that
the experiences and opiniqns of all Coordinators of Special
Services in the province be included.. Each questionnaire is
very significant to the usefulndss of the study. As
previously stated, responses to the survey are confidential
and anonymous.

In the event that your questionnaires have been misplaced,
replacements may be obtained by contacting me at my home
uddrass or by calling 368-3315.

Your cooperation is greatly valued. | look forward to
receiving your questionnaires as soon as possible.

Thank you again.

Yours truly, -

Nelson Sheppard
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Distrlbutinn in Percenta;
li d. Profess:

ges,
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ional The
Po.

itlon

f the Fri C;
ey
Prof ssioml Bel:kgra\md

v With Uhil:h
iews

\Clinical Skills/Experience

Ranks
1 2 3 lo 6
25.0 417 16.7 0.0 8.3.
333 .66.7 0.0 d.o 0.0
N e
35.6 26.7 . 20.0 8.9- 4.4 -
25,0 53.1 9.4 3.1 31
'31.8 ° 29.5 18.2 6.8 4.5
27.9  34.9 6.3 11.6 . 2.3
35.6 28.9 8.9 17.8 4.4
313 3.2 14.3 9.1 3.9
Social Science Degree
Ranks
1 2 3 4 6
9.0 9.1 18,2 . 18.2 36.4
0.0 111 2.2 2.2 3.3
0.0 6.8 13.6  18.2 36.4
3.1 ‘0.0. 18.8  18.8 40.6
4.8 7.1 23.8 16.7 2.6
2.3 11.6 14.0 . 20.9 30.2
. . .
0.0 0.0 1.6 11.6 46.5
1.8 5.8 16.5  17.4 36.2




in Percentag
ed Pro

tages,

18 Ranked The:
the Professional Background of
Educatlonnli‘{ki:eraput

on

enchlith ¥hich

EBducation Courses

0.0

2.3
0.0

2.3,

~ 0.0

0.0

2.3

0.0

2.3

To23

Special Education

Ranks

0.0
0.0
6.7
0.0
11.1

4.7

18.2
11.1

26.7
15.6
22.2
25.6

27.3

.4
3.4
22.2
25.6

5.7

T ;s




- 136 -

[

Total Sample \

Distribution in Percentages, of the Erequency With uhiéh
the Allied Professionals Ranke ﬁ*!“ v
o e P eational %‘i."“’?“'é‘ s ‘
ucational er i
. . .l By Position T
- I
Masters Degree in Educational Psychology
Ranks
Position 1 2 3 = 4 5 6
. | .
Coordinator of 81.8  18.2 0.0 0.0 0.0
Special Services
Educational 66.7  11.1 1.1 1 0.0
Psychologist -
" Type-B Teacher 56.8  31.8 6.8 2.3 0.0
~. . School Counsellor - 69.7  24.2 0.0 3.0 3.0
Type-A Teacher 54.3 30.4 4.3 6.5 0.0
Special Education - 8.9 17.8 8.9 2.2 2.2
Teacher
School Principal 60.4 27.1 10.4 2.1 0.0 0.0
P
) Total Sample 62.7  25.4 6.4 3.4 1.3 0.8
al Education Degree !
Ranks
Position 1 2 3 4 5 6
* Coordinator of 0.0 9.1 18.2 36.4 18.2 | 18.2
Special Services
Bducational . 0.0 0.0 1.1 2.2 66.7 9.0
Psychologist .
Type-B Teacher 6.8 ° 6.8 20.5 27.3 | 29.5 9.1
' School Counsellor a4 6.3 25.0 28.1 28.1 9.4
g Type-A Teacher 2.3 9.1 2.7 27.3  29.5 9.1
specili Education 0.0 7.0 20.9 7.9 4.9 2.3
Teacher
School Principal 2.3 14.0 32.6 23.3 18.6 9.3
2.7 8.4 2.5 2.0 30.5 8.0
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Distribution, in Percentages, of thefrequency With Which
the Allied Professionals Ranked Their xpectations
for Deyelopment of the Role of the
Educationa? Therapist
Position

- ) Team Approach
i : Ranks
Position o 1 2 3 4
. ¥ Type-B Teacher 28.6 |, 25.0 39.3 7.1 ;
Y /7 . School Counsellor 52.9 ' 29.4 5.9 11.8
. Type-A Teacher 38.9  22.2 33.3 5.6
2 Special Edfications 35.7 7.9 28.6 17.9
Teacher "
School Principal ° 25.0. 29.2  33.3 12.5 :
.Total Sample 34.8 24.3  29.6 1.3 v
- -) « Imservice
R [1— =
- N " Ranks
> Position T 2 3 4
) " Type-B Teacher . 57.1 28.6 10.7 3.6
s School Counsellor . 18.8  56.3  18.8 6.3 N
. Type-A Teacher . 47.4 0.0 36.8 15.8
5y Special Education 39.3 39.3  17.9 3.6
i Teacher ¢
. b School Principal 50.0 31.8 13.6 4.5
5 N o Total Sample - <5 44,2 37.2 12.4 . 6.2




Distribution, in Percent of the Frequency With Wnich |
the Allied Professionals lla.n.ked Their
r De e amnt of the Rnle .
ational Therapist /
Position

. Staff Meetings |
it |
Position ' 1 2 . 3 q
3 T
. Type-B Teacher 1.8 3 29.6  18.5
School Counsellor 2.4 17.6 4 353 17.6 v
Type-A Teacher 1. 278 22,2 38.9
gpecial Bducation 13.8 3.5 34.5 17.2 7" s
e o 5
- . 3 i
School Principal © 182 364 318 13.6 #
Total* Sample : 16.8 31.9 31.0 20.4] <
Developaent of an Information Pamphlet
Ranks . ~ &
Position 1 2 3 4,
g . Type-B Teacher . 3.6 14.3° 143 67.9
School Counsellor 6.3 0.0 25.0  68.8 :
8 Type-A Teacher 5.6 1.1 44.4 38.9
a 5 :
'A gpecial Bducation 71 10,1 143 67.9 >
Teacher s
School Principal 9.1 4.5 - 18.2  68.2 .
Total Sample ' 6.3 ' 8.9 2.4  63.4
)
. §
| = \
! |
- ” £
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TREVAILS P A DK 0 o,

Distribution entages, of the With Which
e k1 e Frateetianals Ronked the Stven
{es of Educational Therapists
Across Seven Categories
By Position

g One-to-One Counselling

Ranks
Position 1 2~ 3 4 5 6 7
| Coordipator of 83.3 0.0 8.3 0.0 8.3 ‘0.0 0.0
Special Servh:e:s . B
-+ Educational 100.0 0.0 0.0 0.0 0.0 0.0 0.0 Zied
Psychologist , a ! : i
Type-B Teacher . 89.4 4.3 2.1 4.3 0.0 0.0 0.0
School Counsellor e1.8° 9.1 4 0.0 6.1 0.0 . 3.0 00,
. Type-A Teacher . 745 10,6 3 10.6 43 . 0.0 0.0 0.0
Special !ducution 77.8 13.3 2.2 2.2 4.4 0.0 \ 0.0
Teacher . // $
School n-xncipu 8.0  10.0 0.0 4.0 2,0 0.0 0.0 %
Total Sample 82.3 8.6 3.3 3.7 1.6 04 00 %
Small Group Counselling ~ . .
Ranks ' >
Position 1 T2 3 4 5 6 7 <
[ nator of 0.0 333 16.7 0.0 41.7° 8.3 0.0
Smsa;v‘i’cu Y 3
} Educational . 0.0 44.4 1.1 1.1 2.2 1.1
Psychologist B
Type-B Teacher - 2.1 35.4 31.3 6.3 14.6 8.3
School Counsellor 3.0 ' 12 2.1 303 2703 -
W-A Teacher V43 25.5%  10.6 29.8 19.1
néal Education 2.2 46.7 8.9 ° 17.8  15.6 6.7+
'l‘aa . .
School Principal 4.0 36.0 18.0 20.0  16.0 4.0
Total sple 2.9  32.8 16.4 18.9  ,19.3 7.4
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5 TApRITE

lli d Prof:ssirmuls
ons of Educational Ther:rlsts
Across Fi gunkl

D trlbut}_gn. in Percentages, of th:nirequenchﬁith Which

Ranks :
. - 1
Position 1 2 b 4 5 ,
Coordinator of 0.0 0.0 9.1 27.3 ° 63.6 &
*  Special -Services R .
Educational 0.0 1.1 22 8.6 111 |
Psychologist ; A . .
., Type-B Teacher ° 4.21 6.3 w2 20.8 64.6 v
School . Counsellor 3.0 0.0 12.1 54.5  30.3 %
f Type-A Teacher 0.0 4.3 4.3 21,7 63.8
= . g

. Special Education . 0.0 0.0 4.5 .7 38.6 56.8 %

Teacher . . LA

School Principal 4.0 0.0 - 6.0 42.0 48.0 \

i s
i{om Sample | i 21 2.5 6.6 3.0 52.9 € g S
Teacher Consultation and Support ~
¢

Position 1 2 3 4 5

Coordinator of 0.0 90.9, 0.0 9.1 0.0

Special Services N 2 ¢

Educational 0.0 77.8 2.2 0.0 0.0

Psychologist ¥

Type-B Teacher 42 “u.7 39.6 125, 2.1

School Counsellor N 9.1 57.6 27.3 |, 6.1 , 0.0

Type-A Teacher R 46.8 31.9 10.6 2.1

Special Education ‘9.1 36.4 40.9 111 2.3

Teache: .

School Principal 12.0 48.0 26.0

Total Sample - s 7.9 48.8 3.4

9 (N s




Distrlbutlon i tages, of the P ency With Which
Al By B togets 0t Ranked Sne Five
F\mctions of Educational Thera :lsts

Across FiBy RunkP 1'1;1 g Categories

Individual Child Counselling

. Position ' 1 2 3 4 5
. Coordinator o ’ CL9LT . 0.0 8.3- 0.0 0.0
R 4 S
Educational 100.0 0.0 0.0 0.0 0.0
Psy@ilogist Ty
. Type-B Teacher 89.6 8.3 0.0 0.0 2.1
School Counsellor 0.9 Ve 0.0 3.0 0.0
. Type-A Teacher C 851 - 149 0.0 0.0 0.0
Spechl Education 77.3 20.5 2.3 % 0.0 . 0.0
Teache _ - N b
i * 'School Principal 92.0 2.0 4.0 0.0 2.0
. Total-Sawple ° 8.7 9.5 \ 1.6 . 0.4 0.8
Parent Consultation
Positiondgwy 1 2 .3 4 5
) * Coordinator of ’ “0.0 9.1 6.6  21.3 0.0
N Special Services R
Educational ’ 0.0~ 33.3 55.6 1.1 0.0
= Psychologist
’ Type-B Teacher - . 0.0 .35.4  45.8 14.6 4.2
chool Counsellor 6.1 2.2 51.5 18.2 0.0
-\Areucher.\ 2.1, 2.7 51.1 19.1 0.0
* special Edygation 2.3 36.4 40.9 15.9 4.5
7 Teacher' :
School Principal 4.0y 32,0 540 100 0.0
Total Sample ' Y2.5 0.6 49.6 15.7 A7




Distrimtion. in Percentnges. of the Frequene{ With Whach
the Allied Professionals Ranked ive
Functions of Educational Therapists
Across Five Ranking Categories
By Po: ition

Identification/Diagnosis of Further Referrals

Ranks
Position 1 ‘2 3 4 5
Coordinator of 9.1 0.0 18.2 36.4 36.4
Special Services . * P N -
Educational : 0.0 0.0 0.0 33.3 6.7
~ Psychologist - *
B Teacher 2.1 10.4 12.5 50.0 25.0
+School Counsellor . 3.0 9.1 6.1 15.2 ' 66.6
Type-A Teacher - 10.9 8.7 1.9 39.1 30.4
Spechl Education, 1.4 6.8 1.4 3.1 36.4
Teacher CE
School Principal. 6.0 14.0 6.0 0.0 44.0
Total Sample ? - 6.6 9.1 9.5 34.9  39.8
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