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222 * ABSTRACT t N

This s'ﬁady-examined the nature of -the, career dev-

elopment of elementary school chll?dren in Newfoundland.

‘The sample consisted of 189 students (91 females and 98.
e males) 'from three schcols. Data from grades three and
six were gathered using a survey type_of quest:ionnaire.' _. %
. and principﬂl analysis was performed using chi-squa:s 7‘

analysis, reje\:ting the null hypcthesis at the» .01 level

of signiflcance. %

The ical -‘con of « the h were

i based ‘on Donald Super's developmental. theory of. career . 5
) X i
choice, and the -research instrument was ‘designed to
analyze the factors contributing -to caraer maturity for

this age grnup_ The resenrch 1nstrument gathered -data on

the 'career and educational aspirations of elementary *

school children, and the ource of these aspirations, the

occupational knowledge . of \these students, their work
values, the extent of their contact with selected occupa-

tions, their decision-making abinty, thaivr self-know—_

rledge, and the ?xtent of their sex-role- stereotyping.
)‘- . Questions were also asked about the number of siblings,

p 1 ons, links e school and work, and
. . \




—

the children's perceived-strengths and weaknesses as they
related to s‘elf-undarstanding.

" Many factors such as career rgle models, - knowledge
of the world of work, self-understanding, work values,
link between school and work, possession of non-étereo—'
’typicai nttitudes, and decisionv—making skills, were
determined to be associ;ted wi';h the ‘career develnpme‘nt,
.and ultimately, the ‘careet’ maturity of elem'er_n'rf'ary sqﬁool

‘children: . =

Recomgl‘\endgi‘on's £ e practice  included. career .
guidance ,»1.nttarvention§‘ that -could foster career matl‘:rlty
in young chilﬁren. Recommendations for futgre re‘s‘ear‘ch
1_nc1uded more c].eariy .defining career ma‘tu‘rity‘ih child-

hood and researchiné‘ more accurate ways. of meésuring it.
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CHAPTER I

Introduction to the s’fﬂdy

Statement of Purpose

The purpose z;f this study was to detemine\ the
n&ture of th‘e career aevlnbment of elementary school
children in this prgvincé.» The dimensions considered to
"+be part of can’eerhmatux?ity “for -children in thle elementary
}_‘;:udes were 1ﬁentified and the children in the sample
T -+ were assessed in terms, of their career maturity status.
These 'dhﬁsnsigns were u'sed“t.o.diagnose‘ the rate :nnd‘
“ 1 progress. of the elementary children's .career develcpmant
for the purpose of recommending career guidance strat-’

egies which will facilitate that dévelopment.

« . . ;

Rationale
¢

Although ssverai theorists have suggested that
career development begins early in the life of a child

(Ginzberg, Ginsburg, Axelrad, & Herma, 1951; Super, :1957-

O'Hara, 1968, as cited in Herr & Cramer, 1,288), compar- —

e hag béen written about the process of




as it pertains to the ym:mg child. ~The proponents of the

developmental theory of care;ar decision-making state that

"occupational choice is a developmental process; it is

not a single decision but a series of decision§ made over
a period of years. More, particularly, Ginzberg et al:
(1951), and S:xper (1957, as cited. in Herr & Cramer,
1988), saw choice as a process delimited by life.stages
in which certain“tasks are faf:ed by preadolescents,
adolescents, and adults. Ginzberg et al., 1951, as cited

in Herr & Cramer, 1988), have given credibility to the
A 1

notion that career behavior findg i’tsﬁiroﬁt’s‘"earl—y»fin the' .

life of a child and develobs as the child moves toward
adulthood. ' _

Super (1957, a—s cited in Herr & Cramer, 1‘963), also
descr.tbed’ choosing a career as a developmental process
characterized by life stages. In particular, he. has

taken the career developmental tasks of preadolescents,

.adolesceats, and adults and further subdivided these into

specific behaviours required to complete the tasks.
Development through the "life stages is guided by facil-
itating ‘the maturation of abilities and interests,

helping in reality testing, an¢ in the development of -

self-concept. Super has established a definitive link

between career development and personal development.

LI




Career gdevelopment defined by Super, is a lifelong
process composed of life stages and developmental tasks
which lead to increasing career maturity. The child in
the elementary grades is already ‘involved in a probcess of
Career development which Super has called "The - Growth
Stage". This stage is characterized by the development
of self-concept through identification with key figures
in the family, a;nd school .needs and- fantasy ar‘e domin-
ant. According. to Super~{1957, as cited in Herr &
Cramer, 1988), interest and capacity become more import-
“ankt with: increasing ‘Social participation’ and reality
testing. Essentially, the elementary child is engaged ih
the developmental tasks of building a picture of the kind
of person he/she is and is orientating himself/herself to
the wer‘ld of work and en understanding of the meaning of
work. According ‘to the developmental model of career
choice, career development begins in childhood. , However,
the research and the theorists which support the view
that the career development process begins early, have
provided little information .on thoi developmental needs of
young children, and on what constitutes career maturity
at this level. The purpose of this study was to provide

more specific information on the career development of

young children and to provide recommendations for
]




facilitating that development.
Children in\the elementary grades are in the form-
ative years of their career development. As a result of

being at an exploratory’ stage of this development, they

have not had many years of e to distorted p p
tions of the world of work and sex-role stereotyping; yet
they are vulnerable in the sense that they are readily
influenced by environmental circumstances which foster
inaccurate information about career choices, the world of
work, and sex role stereotyping (Herr & Cramer, 1988).
Students at this stage also develop attitudes regarding
occupations s, -ave making tentative career choices.
Nelson (1963) has demonstrated that as early as third
grade, children have well developed attitudes regarding
occupations and levels of education, and that as early as
ages 8 and 9, children tend to reject some occupations as
holding ;19 interest for them. '

Davis, Hagan, and Strouf (1962) found that out of a
sample of 116 twelve-year olds, 60 percent had already
made tentative career choices. Hales and Fenner (1972,
1973) have reported research .findings ~indicat1ng that
values related to the world of work bgﬁ:.-n to form in

childhood, and that these values enter into preadbl\éscent

vocational behaviour. Elementary school age children a




at a certain stage in their career development, and are
already making tentative career choices and value judge-

ments about the world of work. It becomes critical to

assess the nature of this career _development so that ‘the

-school can_ focus on the dev‘ﬂ'l 1 needs of s

at this life stage. VB}AEert':ermlnlng the elen_;ents of

! career maturity for this age group, the school syst‘eni\s
: 7

can ensure that children in\t:.his age group-

’ provided with career guidance experiences which . would

lead to increasing career maturity. ' The role of the
school becomes ona of helping children rslate thelr
personal devalopment and characteristics®to their career
davelopment.

. The school can make students aware of how they are

J changing developmentally and how they can relate these

changes to éxploring and preparing, for ‘the future: The
% 2

starting point for thesé types of interventions is to
discover the status quo with .respéct to career develop-
ment among elemelnt‘:nry schocI childfen. . It is the
findings of this Fesearch: which many then b"used to
encoutrage the "school *system to facilitate the career

development of. élsmentary sch_onl children.

being '

)




Research Questions

There were eight research questions addressed by
this study. Each question focused on @ componeht of
career maturity and evaluated the developmental diff;r—
ences between children in Grade 3 and Grade 6 on each
ccmponsnt.y These 1nclu‘de: '

Research Question 1:, To what extent do children in ~

Grade 3 and Grade 6 differ in tljisir self-understanding as

it relates ta caréer development? This was 1nvest1gated
by analyzing the ‘(a) differences in the career aspir- .
ations of children.in the _two grades, (b) differences %n
the educational *iratiéns of children in the two

grades, and (c) diff in the‘A given by
children in the two grades for'v':an,ting to complete or
not cowpleé’e high school and uni;lersity.

Research Question 2: To what extent can q“uldren in
Grade 3 and Grade % establish a link hetwesj goirig to
school and finding- a job? This was investigated by

analyzing the differences bin the _réasons given by E

.children in’ Grade, 3 and érade 6. for going to school.

Research Qﬁegtions 3: To what extent do/children in
Grade 3 and Grade 6 possess occupational knowledge? -This

was investigated by -apalyzing the (a) differences in the '




/

ability of children in Grade 3 and Grade 6 to assess the
m;netuzy gains fr(;m selected occupation§, (b)‘ differences
in the ability ot: children’ .utc_sr:ade “‘3 and Grade 6 to
agsess the ed:xcational ~x:equj.rements 'of selected occup-
ations,. and. (c) differences in the ability og children in
Grade 3 and Grade 6 to accurate[; match selected occup-
ations v‘vith uccompar{ying job descriptions. .
Research Question 4: To what extent do children in
Grnde 3 and Grade 6 have self-knowledge that allows them
to identify p 1 and w ., and. to

1nd1cata feelings of self- worth? This was invﬁsiigated
by unalyzlng the (a) differences in ‘the attxtud towa_rd
self expressed by children in Grade 3-and Grade 6, and
(b) differences in the pérsonal strengths and weaknesses
identified by children in Grade 3 and Grade 6.

+  Research Question 5: . To what extent do children in

Grade 3 and Grade 6 possess work values that show respect

; ’ u
.for work and prids in accemplishment? . This was invest—“

igated by analyzing the differences in the work values
express@@ by children in 'Grad‘,a 3 and Grade. 6.

"Research Question 6; To what extent do children in

Grade 3 and Grade 6 have a non- stereotypicul base of.

knowledge from which. to make career choices? This was

mvestigated by analyzing the . differences in the

NS
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attitudes of ‘children ih Grade 3 and Grade 6 zegafdang
the sex role stereptyping‘ of selected occupations.”
Research Questionv 7: To what extent do children in
Grade 3 and Grade 6 have a widé variety‘ of occupational
" role models that wéulé enharfce their knowledge aBout the.
- occupational world? This was investigated' by anelyziné
the (a) differences in the career rol§ models of éhildren
in Grade 3 and Gr‘;de 6, andﬂ(b) differences’ in thev source
of the ;:are‘af role modelsrof chiidrsn in Grade 3 and
Grade 6. C . ' )
lReéearch Question 8: To what axtent' do children 1:;
Grade 3 and Grade 6 possess decision-m&king ability and

the oppdrgunities to make their own decisions?  This was

investigated by analyzing the differences in the degree

of auténolﬁy exercised by children in Grade 3 and Grade 6
in making. decisions regérding their day to day lives.

.
~

\
Definition of Terms

Career is the sequence of occupations, jobs, -and

positions engaged Yn or o;:cupiad t}}rogghout the lifetime

of a person. Viewed economically, a career is a series

of positions occupied by a persen as a means of preparing




to earn, earning or withdrawing from the earning of a
living. Viewed sociologically, it is a series of roles
played by a person, in which the nature of aach role’
played, the way in which it was played, and the. situation

-in which it is pvlay.ed,‘have some bearing on the next “role

in the series.--Viewed psy‘cl{oiogically, a career ‘is alsq

a se;ies ‘of rol‘es‘played’- by a person, the choice alnd "
success in wi’:iqh ér_e determined in part by  attitudes;
interests, values, 'néeds, -prior experienceé, and exp‘ect—
ations “of the person 4n" question (Super & .Bohn, 1970,
pp. 113- 114 ’ —_ -

Caréer - Maturity is the repertoire of bahaviuu:s
pertinent to identifying, chooslngh{laming, and
executing career ‘goals available to a specific individual‘

as compared with those possassed by an appropriate peer_

group; belng at an -average level in career davelopment- ’

for one's age (Super, 1957).

Career Develogment is . the - total con7l:ellation of
psychological; so:iolngical, €ducational, physical,
economic, and ‘cham:e factors' that 'r:omhiné to shape ﬁherl
career of any given individual; ‘those aspects of an
individual's experience which are pgti:inehf to choice,

entry_,. and progress: in educational, vocational, and

.avocational puzsuits:‘ the process by which one develops B
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and refines susﬂ\%haractsristics as self and career

© ‘identity, planfulness, and career maturity (Herr &

Cramer, 1988, p. 17).

Career Guidance is a systematic proé:am of coun-

. sellor-coordtnated information and experiences designed -

. | .
‘to facilitate individual care‘aer development and. more

specifically, career managemedt; a major component of
zareer _education_is to 1nteg‘ra¥e family, community, and
schoa], to " facilitate self- direction, a set of multiple
processes, techniques, or services désignsd to assist an

1nd1vidual to understand and to act on self—knowlsdge,

and knowledge of opportunities in work, education, and

leisure and to develop the decision-making skills by

_which to create and manage his or her own career develop-

ment (Herr & Cramer, 1988, p. 18).

Developmental Task is a task which arises at or

" about a certain period in the” life of- the fndividual,

successful achievement of which leads to his/her happi-
12 i)

ness and success with later tasks; while failure leads to

‘unhappiness in the individual, disapproval by the

society, and difficulty with later tasks (Havighurst,
1953, p. 2).

Self-Concept is a summary personality description
that explicitly takes into account the person's picture
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of himself: people tend to chjose occupations tha.thay

construe as‘reprasentin’g thé';haracteristics they see 'in

themselves (Super & Bohn, 1970). v .
Asgi;atian is(a particular educational or occupa-

tional goal a person desires to attain (Wiseman, 1983).
.

. pmitatﬁns

£ .
This research attempted to identify the nature of

2

the career development of elementary school children,
tﬂrough the use of a survey-type of questicnnaiée, which
delineated the various dimensions considered to be part
of career Eaturity for this age group. ' Since’ what
constitutes career maturity for this age group is not

clearly defined in the 1i e, the chose

dimensions of career maturigy outlined by various theor-
ists, as the "general" criteria_ for career maturity."l‘his
study may. be limifgd by the fact that the, research
instrument used was noé an all inclusive construct of
' career maturity for the elementary écl;nool chi’ld.

The study was also limited by the fact, that there

was-ho assurance that the children answé_red the \_questions

on the questionnaire truthfully. - The ‘ques'tionnaire.




, . 12
compensated jg: this pr?blem by enco\lraglng\the children
to supply ho}{e:'shflanswers.

Another limitation o{.\ths study was that the sample
chosen did not 1"':1“Se all of the <wlementary grades.
Grade 3 and Grade 6 were arbitrarily chosen as being
represeéntative of the elementary school population. The
rationale for choosing those two grades was that they
were at the upper and lower end.of the elementary grades, .
and therefore representative of this developmental p‘eriod
of the elementary school child's life. £

one final limitation of this study was that the
Grade 3'children were unable to. read many parts of the
questionnaire, and-the writer therefore had to read the
instructions in an effort to compemsa¥®) for their
possible difficulties in following instructions. Whether
all the children were followi}ng directions accurately was

difficult to assesé among a large class of students.
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CHAPTER II
Review of Literature

Introduction

The primary f;)cus of this study was the investiga-
tion of tha nature of career development of young
children at the "Growth stage“ The theoretical frame-
work adopted for the purpose, of the study was Donald
Super's- (1957) developmental model of career choice and
commitmen?:, as cited in Herr and Cramer_ (1988). The
literature review focuses on the fnﬁowing elements: ’(a)
choosing a career as .a developmental i)rocess_, (b)
theories about the career development of children in the
"Growth Stage", (c) the characteristics of the elementary
school child, and (d) the dimensions of career maturity

for this age group.-

The Devel 1.
> 2
Super's theory of career development is concerned
with longitudinal. expressions of career behaviour, and
highlights .the importance of self-concept. Basically, he

looks ai:., chooélng a career as.a developmental péocess
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which has its.roots in’ eazly chxldhccd The.approach is
an integrative one which® stresses ~fhe interaction of
p’erscnal and envirohmental variables in career develop-
ment. 8

The developmental process may " be summed up in a
series of life stages characterized as thase of growth
exploration, establishment, maintenance, and decline, end

these stages may be furthe: subdivided into; (a) . fantasy,

: tentative, and realistic phases of the exploratory stage,
‘ and tb) the t:ial. and stable phases of the estabMshment

stage. Super gives-prominence to the\mi'stery of develop-

mental tasks at each Of the stages of career develop-

‘ment.  Each of the career development tasks can be

further .subdividedv into sperific behaviours required to

~com%.‘tate the tasks. Super defines career maturity, as

sthe|life stage.in which the individual actually ls; as
evidenced by the developmental “tasks w\th which he is
dealing in reélation to the, life stage in_which he is

_expected. to be, in.terms of .t,\is age" (p. 132). Thus,

this definition introduces the concept of developmental
tasks as the means by which career development gru-'
gresses Dévelopment thruuqh the 1life stnges cun be
aided by facilitating the mastery of developmentel tusks.

Super contends that the nature of a Person's’ carear




pattern 1is determined by the person's socioeconomic

level, mental ability, personality characteristics and

the opportunities to which he/she is exposed. Career *

preferences, ~competenciés, and self-concepts cf}ange_ with
.t':j_me and:” experdence, making choosing a ‘caréer a
continuous process. wo.rk and life satisfactions depend
upon the extent to which an’individual finds'an adequaté
outlet for _his/k‘ler abilities, 1nteres€s,‘ ;nd persohality
. traits. ' ‘
’ super cansiders the process of career development ‘as
thnt of davalopj.ng and 1mplement1ng a s‘f-concspt The
basic. theme is that  an 1nd1vldual cheoses occupations
that will ullow him/her to function 1n a role consistent
with his/har self—concept md the self- concept is a
function of a person's ’developmental history. In
- -summary, super sees career devalopmsnt and pe:sonal dev-
_elopment as being closely allled.
» .

Career gevaiomenﬁ in” the Growth Stage

o ad™ el o
Very -little has 'been written about the: career

. development of children in this stage.” ponulé §upe; is -

cradita'd with characterizing th;ﬁ stage into vartous
+ s .
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developmental tasks, maste;y of which- are the criteria’
for career'mgturity. A.sy'm:'he‘sis‘of_Supar's conception
of the life stage and Aevelopﬁental tasks of this period
from age 4 to approximately age 14, revealed that very
little" is knownﬁbéut the'specific behaviours required
for completion of. trze developmental tasks in this 1life
stage. . .

In the "Growth Stage", self-concept develops thrdﬁgh
identification” with key figures in'.faynil:y,. and schopl
needs and fantasy are démim‘mt in tiﬁ.s stuge. Interest
and capacity become-more important Jwith incrsasing social
gartic}.patiun and ‘reality testing. - . The chlld learns_
behaviours associated, wlth‘ Ase'lf-help, social 1ntera}ction.
and self—diracticn. ’g‘hi‘s stage is further subdivided

* into substages ! B p ’ _

1. Fantasy (4- 10 y’ears) in which needs are dominant
and role—playing in fantnsy is !.mportant ' °

2. ' Interest (11-12 years) *in which likes are the
majo: detezminant of aspizatiuns and activities.

N 3 Capacity (13-14 yezu:s) in which abilities: are
_given 'more weight and job ‘requirements ‘ (including

trainingj are considered.
. There are. two developmental ta‘sks which the child

must"muste: in this stage: (a) developing a picture of
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the kind of person one is, and (b) developing an ori?nt-
ation to the world of work,'and an understanding of the
méuning of work. An overview of the variables impacting
on the career development of children in this stages
gives a clearer picture of. Super's conceptualization of

the "Growth Stage" of career development.

A

Environmental Influences

Rich (1979) has demonstragéi that children are most
knuwlsdgeablé about occupations located in their own
community. Therefore, children from predominantly rural
communities where there are }ew occupations, and these
mostly of low status, will likely aspire to these types
of occupations. She argues that this -places the rural
student at a disadvantage compared to their urban_count-
erparts, since occupations in urban areas are likely to
be mor.a varied. Rich (1979) further argues that exposing
rural ck}’ildzen to non-local, _middle and .high-class

'occu'pntlons, could allow them to make more optimal

occupational choices.

Holland (1981') found in a st‘:udy of 300 randomly

selected sixth grade st ~; that soci c status
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was a more useful predictor of career ma‘turity than self-
concept, race, place of residence, or age. The data
collected showed that the higher the student's socio-
economic status the higher the score obtained on the
Attitude Scale of the Career Maturity mventaz)ﬂ'

Another environmental ciz_cﬁmstunce which ait’ec‘ts the
career attitudes of children are their ralatmnsh'ips withjl
their parents, and their parents attitudes toward work.
Miller (1978) found support ‘for the hypothesis that
pérental attitudes and behaviour reported as having
occurred 1gur.{ng childhood are positively assaciated\ with
career maturity amohg college students. Parental
attit\'xdes and behaviour, which -Qere consideéed impedi-

' ments to the child's" general development, were found to
be associated with attitudes indicative of ‘career
immaturity.

Berry (1979) reported research which indicates that
many ‘problems of older children and adults are the result
Iof un‘:esolved c‘or'l\municatlon problel’\\S between parent and
child during childhood. She further u‘rgues that commin-
ication theory "explains human growth and development
itself and is the social matrix from which the self-
concept emerges and tnké‘s shape and it 1is the self-

concept that gives direction to human life"—(p7T 516).




One can//fnfer from this research that disturBed patterns
of canﬁhnlcation between parent and child will probably
affect the child's view of himself, and consequently with
others in school, and possibly in the workplace.

The Yesearch indicates that as a function of
enx;ironmental circumstances, level.s of aspiration,
achievement motivation, and self-perceptions have their

¢ roots in the early years of family and schooling. 4

»
Children's Values Toward Work

As elementary school childien move through the life
stage called the "Growth Stage", work is an important
concern to them. - By the time they have completed the

first six years of school, children are ;naking tentative

commitments to flelds of work. Parker (1970) for
example, found that fewer than io percent of 29,000
e students in / grade ‘sev‘an described than;selvas as not
3 having -career goals. é'immons (1962) found that ele-

mentary school age children in his study were very much

aware of occupational prestige. . Creason ‘and Schilson

t . were' asked ‘about their career plans, all 1ndlcated that

(1970) found that of a sample of 121 sixth graders who:




A\they had career preferences, and only eight indicated
“that they did not know why they chose their particular
preference.

Hales and Fenner - (1972, 1973) reported research

findings indicating that values relating to work begin to -

form in childhood and enter into preadolescent career
4behav1uur. In particular, they found. that "although
sixth-grade pupils differ in the work values which they
hold, the work values of different groups (male-female,
social classes) .are more alike than they are dissjmilar"
(1973, p. 3%). Cooker's (1973). research findings ,found
similar results to that of Hales and Fenmer (1973). He
did, however, find that there existed sharper sex differ-
ences in "work values, valuing with boys such chinlgs as
money and control more than girls. Girls )‘)lace more
importance on altruism and helping others than boys. The
women's Bureau of Canada (1986) found in their study of
700 Calnadian school children, ages 6 to 14, significant
sex differences in career preferences. <~ While high
pezcen’tagss of .both boys and girls believed that when

éhey becamé adults, both men and women would be engaged

in many of the same occupations, there were some statist- .

1caily significént differences. Participation of women

in hrnditianally' ma$culine occupations, such as dent-"
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istry and medicine, had a higher level of expectancy than
th; participation of men in traditionally feminine pro-
fessions such as secretarial work and nursing. The young
girls, however, in their selection of individual carger
choiceg', did not expre&s a general belief in the equality
of sexes. Many of them sesmst? to be saying th;t women
can becor e doctors or lawyers, but they aspired to -trad-
itionally female ch9icgs like nurses or secr,ei‘:aries.

e

Aghugacteristics‘of the Eiementarz School child

Theories of childhood development can provide

valuable mfa‘rmati?L pe;t‘inent to 1dentxfying‘ career

development goals for the' elementary school child. an

understanding of the child Qom his/her social and

*‘cognitive developmental patterns. will facilitate the
‘«,\p]zunning of career guidance acj:-ivities.

Havighurst (1953, as ;:1ted~ in Herr & Cramer, 1988), ¢

R hés'fdaqtifiad the following devslopme;xtal tasks as the

’tasks of ‘middla childhood: learning physical skills

. necessary for ordinary games, developing wholesome atti-

tuvda‘s‘ toward _salf,‘ getting along with peers, acquiring

fundamgnfnl skills in reading, writing, and calculation, .
. - il ;
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. -

. ¢
becoming aware of appropriate sex rolesy developing
concepts necessary. for everyday "living, developing a
conscience, morality and a scale of values, .ané forming
attitudes ' towdrd ’social g:oup; ;nd' institutions.
Havigh’urst (1953) describes the period of about six-‘to
twelves years of age as characterized by three .outward
pushes: "foe:e is the thrust .out of the home and ‘into
the pee-r group, the physicgl thfust into the world of
games and woxk requiring neuromuscular skills, and the
mental thtust intc the world of adult concepts, 1o‘gic,
and symbolism" (p. 15). . ¢

Erikson (1950) has charactérized the psri’od of
middle childhood Va‘s that of 1ndu7try versus inferiority.

He wrote: '

The chil;lsarns to win recognition for pro-
‘ducing things ... He develops industry ... He
can ' become eager and involved in a unit of
production situation. His ego boundaries
include his tools and skills; he learns the G
»  pleasure.of work completion by steady attent!.on
and preservering diligence. The danger, at this
stage lias in a 'sense of inadequacy and infer-

fority. (p. 259) |
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By industry, Erikson means a sense of being able to make
things aﬂcﬁc make them well. He believes that the child
must develop a bt'aaling of being a worker. He learns to
dsveioé attention by producing things and persisting and )
p@roblem-s'olﬂng. The experience of failure in any of
these tasks may produce the feeling of 1n£ar10r.1.’iy.

Piageg:v (197‘9, as' cited in Santrock,) .195%),- has M
pointed out the importance during th}s stage of provifiing .

children with .r:ongréte experiences which will equip the

P -

Dinkmeyer and Caldwell (1970) 1dent1fy ths following

fundamental needs of childhood

1. The need to be loved and accepted uncond-
itionally. \

2. The need for security - to be safe and.
relatively free of éhreat.'

3. The need to heléné, to be part of the
group, and to feel identification and
acceptance. 3

4. '.H'xe_. need to be  recognized, ‘to gain
"approvnl, to feel si.gnificant and accepted

+ for the way in‘'which he functions.

5. The need to be independent, to take res-




) ‘ponsibility, and to make choices. (p. 21)

Thése authors contend éhat it .is during the early
school years that the child comes to see himself/herself,
and_ his/her attituda‘_toward self as strongly affected by
his/her 1nteractieﬁs;with‘ peers and teachers. . This is
ess‘entially how the ch‘i_l\d achieves his/her identity.

' ~Ginzberg .et al. (1'551, as cited in Herr & Cramer,
iséé), look at the element‘ury school chl‘ld" fron" a. career
perspective. Thesle authors theorized that childhood is a
t:lj\e of‘funtnsy‘when childr_en engage in activities~that
are intrinsically satisfying, and they make tentative
occBpational cholcas_,dﬁ;hout‘rggard to reality. By the
‘age of ten ;: twelve the child has moved away from a p}.'uy
orientation to a wolrk oﬂe‘ntation. onn'\V ages eleven to
tv;elvé, ‘children focus on 1likes and> d@islikes; giom

thirteen to fm;rteen they emphasize abilities.

Dimensions of Career Maturity in Childhood
Career maturity is a construct that emerges from the
developmental model of career ,development. S 4 pgopls do

go through life stages and accomplish developmental. tasks

L]
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along a developmental lihp, then it should be possiblaito
measure the rate and progress of that development.
. According to Crites (1974) depending on how far one

départs from the ¢xpected norm in terms of progression

through -the career dévelcpmem': staées, one can be class- .
d -

ified acéording to career maturity. According to Crites

(1974) measures of career matur’iti serve -the function of

diagnuslng the rate and progress of an u&ii,vidualj‘s'

career .development, and provides a ,founda't'j,on
-vention strategies .to, enhance that d'evelog@gnt. Most
career maturity measures have/ ‘been developed  from samples

of higl{'sc{zool or college age students. As of yet, there

"is no career maturity which any >
-r‘elat;d variables in the Growth Stage of career develop-
ment. However, there have vbeen career guidance programs
developed at the elementary school level, and ‘there is
research which suggests what the eleméntéry school child
should: know in terms of his/her career developmen;.

Schmidt ¢(1976) devised a career guidance program

puilt around two ¢ (a) enhancing children's

. Self-concepts, and (b) helping children explore careers.
This is gonsiﬁtent with .super's two develop'@entul tasks
of developing a_- positive self-concept, and providing an
orientation to the world of work. Schmidt (1976) divides

i L
or inter-

fu
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the self-concept ccmp‘o'xfent 1n‘to the following four areas:

1 Zv(;ngth building in that students are taught to
identify /the strengths of others. .

2. Values identifi_cltion by which studénkg, in
various grades, can be'tg‘u'ght to clarify their ‘own value
systems. ‘ . - o

3. - Goal-setting in which students est’:;blished'mini—
goals important to large:laspiratians. R

-4, VLife management in’ which studerits _disgfs(s_ad
nbétacles to their "self-made goals ;nd developed-
strategies for overcoming them.

The éareer awareness componex;t of this program
focused on role-playing different types of workers, and
having real worker, models provide actual work examples to
children. A second part of the carser aw?reness program
focused on different types of people in different jobs,
their life styles, their strengths ard values, and the

goals they brought to their ‘job. "

sander, Westerberg, and Hedstrom (1975) emphasized
the .importance ‘ﬁf explor{ng decision-making skills with
children. They summarized ten stories from children's
lit‘erature tat could be used to teach children the

consequences of making -unwise choices and the rudiments

of self- and c .




Wircenski, Fales, and Wircenski (1978) reported on a’
career guid\nnce program in schools in Indlamia which
focused on having children’ learn the following concepts:

1. The'worlé of work is composeg Vof hahy inter- -
related jobs in order to plan, desjign, adv‘ertise, manu-
facture, distribute, and service goods. ’

2. All jobs are important. .

3. COéperatiun among all workers is very 1mpcrtant7

Nelson (1972) has suggested that elementary schoo;L
age children can be helped to achieve a 'sense of personal’
worth, helped to devélop the feeling that they have a.

)
place in society, helped to see how adults have achieved

. the place they have, encouraged to learn that success is .

a personal matter related to a total lifestyle, help'ed_m
build pcsiuve; attitudes about themselves and their
potential fox; suctess in society. ' -
Gysbers. and Moore (198Y) stated that f;he facilita-
tion of ’cu:eer development in the elell;enta;ry school *
vshould have as its focus, the following domains: (.a_) Self
Knowledge and Interpersonal Skills; '(b) Life Roles; Set-

tings, and Events; and (c) Life Careering Planning. For

* elementary school children, each of these components

implies awareness and exploration of self ‘and others as
_}cay~act1v‘ties x‘lacessary for career mutu‘}rity at this
o “al o

o |
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Henjum, Preyma, and sta‘rgartez (1987) advocated that
career '-guidance progr;ms Ashou.ld -be_ fgcus_’e’d -upon the
following list of career developmental necds: %
1. To d‘evel'o'p positive_attitvqes toward. self and
others. . & . ER
2. To possess information that link§ school , sub-
jécts ’and school experienc.ensi with futute’ 1ife-Tareer

choices.

3. To ,pt’)ssess career - information that broadens

awareness, ,hnrizons‘, and aspirations related: to future

* career decisions and plans ¢

4. To have career exploration activities that-help

v:hilq:e_n to develop-a sense of competence, of worth, and

s
of' place in society. °

5. To have career awareness vactiv'itles: that help
children develop values in respect for the dignity of all
work,. of pride in accomplishment and in respa‘ct for all
1ndiv1duals regm:dless of characteristics or occupations.

6. To possess information which m‘inimiz,es sex-role
stéreotyping.” . o 3 .\ .

\ v 5

.7.. To have awareness of a variety of career role

models.

8. To pract{.ee' and. ‘' learn’. problem-solving and
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decision-making slq.lls related to life career choices.
_Gibson (1972) -viewed career deveiopment at the
elementary school level as part of the individual's total
development. . Th; developmental emphasis should
» essentially be in Aelping childreh view career as a way
of 1life, and education #s preparation for 1life; relate
self-understanding: €O career developFeRE; daveloplag

ings of ional and educational ‘relati‘on—

ships; developing a nofx—ster%otypical base f&r making

career decisions. .

In summary, it appears .that th_e content of existing

career guidance interventions or theoretical models share

common develo 1 in the p of facil-

. dtating the career development of the elementazy school
_child. Thess common developmental emphases can be
considered the dimensions of career maturity for children
‘in this 'a’gek‘q:oup. Therefoze,; in monltgoring the rate and
progress of the career: development. of the Aelemenﬁtazy
school child, one would consider- the foldowing di;V|en—

sions:




1. self-understanding as 1t relates to career
development; ’

2. an understanding of the 1link between school
experiences and future life-career choi’ces;;

3. possession of current occupational information
that shows a broadened awareness of future career choices
and opportunities;

a. éelf-udde:scanding as it relates to feelings of
competence and self—worth,

5. possession of work values that show respect for
work and pride in accompllshment'

6. possession of non stereotypical information and
attitudes in an attempt to constder the fullest range of
career choices; -

7. exposure to a wide variety of career role
models; and

8. possession of problem-solving and decision-
making skills related to their day-to-day life vus well ag
future ‘caréer decisions. g

Thes§ eight aspects of the career development of
young childxen identified by current’ literature, are tha
means by which the investigator examined the career
develdpment of elementayy school children. These dev-

elopmental emphases .are the foundation of the research
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questions addressed by the study, and are discussed in

the following chapter.




CHAPTER III vl
Methodology
Introduction
Included in the present chapter are descriptions of
the procedures employed to collect data For ti tudy‘.
Also included are descriptions of the éamples ahd nstru-
ments used, and a discussion of'che preparation of the

data for statistical analysis.

l"rccadu‘res

Ty — study was collected by means of a
survey-type questionnaire, which was designed to assess
the elementary school child's status in terms of the
dimensions considered to be pa‘rt of career maturity for

this age group.
- The questic;nnaire was administered to students in
grades three and six, in one urban and two rural schools

in the province.
-




The Sample

The sample for the study copsisted of 189 students
(91 females and 98 males) from three schools (one urban
and two rural). It consisted of 89 urban students and
100 rural students. There were 86 students in Grade

Three and 103 students in Grade Six.

The instrument used to collect-: the data was a
survey-type of questionnaire consisting of twenty-six
questions. These questions were generated by examining
the literature to determine what constitutes career
maturity at this level. Professionals working in the
area of career education were consulted on what they .
considered to be the essential elements of career matur-
ity for children in the elementary grades. They were
asked to provide specific information on what knowledge,
attitudes, and experiences young children should have as
the foundation for later adult career decisions. , Eight
broad components of career maturity were identified &nd

specific questions were devised to assess each compon-




ent. These questions were revised and reworded to suit
the reading levels and the abilities of children in the
elementery grades. The investigator had had several
years of experience in working with primary and element-
ary school age children and was therefore able to con-
struct questions which were suited to their level of
understanding. The questionnaire was then piloted in a
Grade 6 3nd a Grade 3 classroom to ensure that children
at this level would eaéily be able to cbmplete it. This
afforded the investigator = the oﬁpoztgnity to rewrite
those questions which the children had difficulty din
answering. .

The questionnaire items were generated from each of
the following areas: (a) Self-Understanding and Career
Development; (b) Link Between School and Work: (c)
Occupational Knowledge; (d) Self-Understanding and Self-
wWorth; (‘e) work values; (f) Sex-Role Stereotyping; (g)
Career Role Models; and (g) Decision-Making. The
following sections describe how specific questions were

generated from these eight aspects of career maturity.

nderstanding and Career Development

To ne pts had self -anding

as it related to career development, they were asked to
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state their educational and career aspirations, and to

give r_‘aasonsj for' their ci-mices.

i
Link Between School and Work

To determine )whether the students had an under-
standing of the. link between school experiences and
future career choices, they were simply asked to state"
why theyo felt thgy needed to go“to school. The invest-
igator recognized that school is more than preparation

for work. However, this research considered the major

purpose of schooling to be preparation for work because
this knowledge is cmﬂsidered a major part of career
maturity:

Occupational Knowledge *

To de ne were in on of

curreént occupational information which showed an aware- |

néss of- future career choices, they were asked to
complete three tasks: N

1. Match an oc:;upation with its accnmpanying.
description. The occupations were chosen from John
Holland's classxfic’ation- of occupations according to six
personality types. . One occupation was chosen from each

personality type as being representative of the occupa-




tions within that classification.

2. Determine the educational requirements of
sele;:ted occupations.

3. Determine the monetary returns of selected

occupatiohs. N

The researcher \p to choose ions with which

children of this age‘ group would have familiarity.

self—underétanding and Self-Worth

To de ne é the s had self-under-

standing as it relates to feelings of competence and

self—worth,l students were asked to state their strengths
and weaknesses, and decide whether stdtements relating to
their own self-concept, their relatjonships with peers,
their relationship with their famlily, and their compet-
ence. in comﬁleting school work, were true or false for
them. The statements were randomly selected from a self-
concept scale applicable to this age group.

Work Values
R —

To determine were in p ion of
w&rk values which showed respect for work and .pz:idé in
accomp‘lishment, they >were asked to choose, from a 1list of
valt.‘\es\\which would b;’ most important to them. The list

. . s
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was made up of both materialistic and altruistic types of‘j
values' The students were also asked to decide whether
eight statements, taken from John Crites' Career Maturity
Inventory, were true or false -for them. - All of the
statements were designed to assess how ;.he students felt
about worklng and the oécupational world.

s - ' - >
Sex-Role Stereotyping

To ne r the were in ion

c%f non-stereptypical information and attitudes, regarding
future career choices, they were given a list of occupa-
tions, and asked to decide whether bews, girls, or both

could have these jobs when they grew up. \

Career Role Models

To ne T S had to a wide

variety of éureer role models, the students were asked to
look a}: a list of jobs, and decide whether they knew
someone who worked at this Jjob. After they determined
whether they knew someone who worked at the job, they
were asked to tell from where they knew this berson. The
-second part of the question was designed to find  out
whether the stBdents' career role models were real

perséns or iaersons from media, and’ books.

-




Decision-Making

To determine were in ion of

decision-making skilus~ related to their day-to-day lives,
they were simply asked to check who was responsible for
making prac}ucal decisions‘ They were asked to check one 3
person from the followir\ig list: (a) mother, (b) father,
(c) you, (d) sister, (e) brother, and (f) other. #This
question attempted to assess the degree .of autonomy
possessed by studentf in makingldecisian.s related to
their own lives. “ ’

The research instrument also 1ngluded questions
relating to family size, parental occupations, and the
absence or presence of parents in the family. Children
in the sample often fo;md it difficult to classify their
vparents' occufations. "In such cases, the investigator
asked the children for a verbal descr‘iption of the occup-
_ation and then supplied.an occuputionnlrtitle for them.
Also, reliable x;eporting of such information as pnrentai
oécupation and absence or presence of parents was encour-
aged by reminding the children to make sure they gave
ho;xest answers and by reinforcing the anonymity of their
responses. while these variables were not directly
related to the aspects of career maturity, they were’

included for the purpose of discussing their effect.on
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career and educational aspirations, which -are a component

of career maturity.

Method of Data Collection

One .instrument, a survey-type questionnaire, was
admﬁf‘:‘red on four separate ‘days. The questionnaire
was administered to students in Grades 3 and 6. These
g‘:ade levels were, chosen be:;ause they re}étesented t'he
lower and upper ilevels of the elementary grades. This
was important for identifying differences in responses
from a dev;lnpmentul perspective. The questionnaire was
administered to students In a ruraly%rea first and in an
urban area the following week. The purpose for the
urban/rural split was to make the sample representative
of ‘childrex{ in the elementary grades. However,h the
dif; in the of children in the urban and

fhral areas was not a major variable studied. Permisgion
was sought to question the students by v}:iting the Super-
intendents of the ‘s¢hool boards fr’om which this sample
was chosen, and requesting foﬁnal permission to carpy out

the study in their schools.
The investigator administered the questionnaire to
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the students in the sample. This provided the opport-
unity to circulate among the students to offer any naeéed
clarification of questions. Thls'was especially import-
ant for the Grade 3's who had d‘ifficulty reading some of
the questionnaire items which were beyond their reading

capabilities. All students completed each question, one

at a time, while the researcher :tead the directions.

Confidentiality

In order to'protect student anonymity, all students
were given a number which was written on their question-

naire. Therefore, the students were identified by grade,

sex, and place of residence only. All data was subse-’

quently ‘handled through the use of numbers which repre-

sented each variable on the questionnaire.
Preparation for Analysis
O]
Once the data were collected, the students' ' quest-

ionnaires were analyzed to assess patterns of student

. responses and to generate a coding scheme. When the




coding scheme was developed, the data was transferred to

coding paper to prepare it for entry into the VAX
! '

computer system.

Statistical Analysis ' | :

The érincipal analysis procedure used \v“na's chi-square
analysis, rejecting the null hypothesi:s at the .01 level®
of signlficanc;. Both grades\ were 'co.m/pgred on all
va;iubles, through the use of crosstabulations, to ascer- : .
tain the extent of developmental differences in career

maﬁurity from Grade 3 to Grade 6. InEerpretathns were

made on the basis of the per point diff : .
between the responses of children in Grade 3 and children
in Grade 6. The chi-square analysis was th‘en used to
represent the significance of the relationship on all

v'uriahles which were crosstabulated by grade.

= ~ . .
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CHAPTER IV
i
Results and Statistical Analysis
' ' introduction

The purpuse of this study was to examine the nature
of the career development o_f el,ement,gry schocl
children. The research questions were designed to test

the hypothesis that there should .exist developrental

'differences in the :ésponsgs of the chilqren in Grade 3

and Grade 6 on questionnaire 1tems reflectlng increasing
career maturity as Students api)r;)achlthe upper limit of
their elementary. school years.  specifically, the
questionnaire items assessed student's educational .°nd
career aspirations, their perceptions of the link between
school and work, the extent of ths;.r occupational know-
ledge, the extent of their self-undarstandlng, their work
values, the extent of their sex role stereotyping, their
career role models and their sources, and their decision-
making ability.

The analysis of the research questions was aimed at

identifying the devel 1 diffe

. children in Grade 3 and children in Grade 6 on eight

aspects of career maturity, for this age group. .

The analysis consisted of taking each aspect of

w
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caréer maturity and breaking it down into its component
parts as- identified by current literature. Secondly, it
describ’ed the developmental differences which existed
between children in Grade 3 and children in Grade 6 on
the individual components of career maturity. The
fallqwing pages descrit}e the various aspects of career

maturity and the resulting res;earch questions.
Self-Understanding and Career Development .

self-understanding, as it :el.ated to” the students'
‘career developmeht was assessed by analyzing their career
and educational aspirations. The analysis of this data

can be found-in Tables 1, 2, -and 3.

Career and Educational Aspirations
' 1. Were thei‘e‘differences'ir; the career aspirations
of childreq in Grade 3 and Grade 67 '
The lr‘nrgest‘ number of students' in both . graiiss
aspir;d to occupatfons in the middle income levels. . The

‘ differences in the percentages of children in Grade 6 ‘and

Grade. 3 aspiring to tlie ,middle_‘income levels hwas very

slight, less than ten percent, with 8.7 percent more of




~
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‘the children in Grade 3 aspiring to occupations at -the

middle income levels. The classification of the income

levels of the occupations to which the children aspired

, were based upon the use of the Blishen Scale (Blishen &
McRobe‘rts, 1976). Each occupation on the scale was given

a socloetonomic index based upon the. amount of income

/) earned, the level of education required to enter the
’ occupation, and the lev’el of prestige afforded to an
< i\ndivldual in such an occupation. The indices corres.-

-". ponfiing to the career aspirations made by each child were

. placed into three separate categories indicating high,

middle; and low levels of soci c status
. by these occupations. Aécording to the Blishen Scale the
occupations in the lower status group corresponded to

" socioeconomic indices of 22.2 - 38.2. The middle status

ions cor to soci indices of 40.5
- 57.2.. The higher status occupations cerresponded to
'sociceconomic indices of 60.1 - 74.3.

- #
2. Were there diffi in the onal aspir-

ations.of children in Grade 3 and Grade 67
It was expected that more children in Grade 3 would
indicate that they would complete high school than

children in Grade 6. Research on the drop-out pbéulatan
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in Newfoundland and ‘elsewhere, seems to indicate that
students who drop out of\ school do so psychologically, by
the time they reach Grade 3, and their profile is even
more apparent by Grade 6. The students in both grades of
this study indicated by a large majority that they wished
to complete high school (95.3 percent of Grade 3's and
94.2 percent of Grade 6's expressed this preference).
Also a large majority of students in both grades indi- '
cated that they would attend university (80.7 percent of
Grade 3's ;nd 82.5 percent of Grade 6's). The educa-
tional aspirations of children in both grades were there-
fore very similar. It was. surprising that so many
studentsv indicated that fui:ther education beyond high‘
school ‘was one of their goals. Environmental circum-
stance“s of unemployment and early school léaving among
the zurai population would suggest that our young
:,tudem‘.s-wculd not see further sducation as an importapt
goal. It is important to remember,: however, that these
children are at the fantasy stage in their career dev-

’ elopmenf: and their aspirations are based more on desires
and interests than on knowledge of the tasks necessary to
achiéve goals or on judgements of their Ewn abilities.
The chi-square also indicated a signif_icant level of

association between grade and educational aspirations.
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Table 1
of Caresr - Status by Grade
Soctoeconomic 20.0 30.0 40.0 50.0 60.0 70.0
status No. % M. % N % No. %X M. % Mo. %

Grade 33 7 83 4 48 16 19.0 290 345 22 2.1 6 7.1
Grado 6b 9 88 2 20 19 18.6 28 27.4 25 24.5 19 18.6
Total 16 6 35 T os7 . a7 25

ag = 84. by = 102,

3. Were there d1ffi s in the 8 given by Grade

2

| P
3's and Grade 6's fori|g or not coﬂpleting high school and
i

university? “

Responses on, thit questiunnair'e item were analyzed
on the ba_sis of whether the children had an understanding
of schooling as prep \ration' fo;: work. According to
career research this 1is a fundgmental aspect o“f career
maturity. Therefbte, responses which indicated that d
completing an education was an important step to event-

ually choosing a job were classified as more. mature from
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a career development perspective.

The Grade 6's gave a rather pragmatic reason for
completing high school, whereas the reason given for the
Grade 3's was more idealistic. The most frequent reason
given by the Grade 6's was "to get a job", whereas the
Grade 3's mostly said "they were smart enough" or "were
doing well in school". These latter responses were
categorized as "a positive attitude toward ability".
These responses seem to point to a high degree of self-
confidence among the younger children but probably less
of an understanding of schoolin§ as prepara’ticn for " the
world of work. The latter appears'to. be more evident
among the older Grade 6's. The Grade 6's also gave the
resécnses "to get a job" much more frequently than the
Grade 3's, as the reason for attending university. Only
12.9 percent of the Grade 3's compared to 40.8 percent of

_the Grade 6's gave "getting a jo?“ as -the reason for
completing high'school. Likev‘;ise, the Grade 6's gave
this reaéon for attenéi;\g university, 51'.8 percent of the
time, ' compared to 33.8 percent of’ the time for Gréde
3's. The chi-squax‘e indicated a significant relationship
batw_ean’ grade and the reason given -by stuéents for

completing high school and universlty‘.
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Table 2
Crosstabulation of Complete High School by Grade '
Complete Complete Not Complete
High School No. % No. %
Grade 33 ' 81 95.3 4 4.7
Grade 6P 97 ' 94.2 6 ' 5.8,

= . s
Total : 178 10
an = 85. by = 103. -
Chi-sduare significant at .01
Table 3 }
Crosstabulation of Attend University by Grade

Attend . —Attend Not Attend
University - No. % No. %
Grade 33 . Ter 80.7 16 19.3
Grade 6b 85 82.5 18 17.5 .

Total 152 . o 34

ap = 83. by = 103. ] S ,
Chi-square significant at the .01 level N i
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Link Between School and Work

The ability to establish a link between ‘going to
school and even;:ually choosing a career was considered an
impoirtant part of career mdé;.\rity. The developmental”
differences beltww the ‘Grade 3's and the Grade 6's on
this ability was the focus of the following research
questiopn. = v

. ’

—— . *
* 1l.| Were there dif in the given by

*Grade 3[s and Grade 6's for going t’oAschoql?

It| has already been noted in the exaﬁination of the

educational aspirations of students in both grades that

the Grade 6's were more likely. to see attaining a formal

n as a Yy pr quisite for getting a job.

The Grade 3's, on the other hand, did not make fuch a

direct / ink between schooling ar{d the world of work. On

:this Ep‘.\estionnaire item, which asked - the children
directly why they 'thought it was. necessary to go to

. schHool, the Grade 6's responded that going to school was

necessary in order to gst a job, indicating a knowledge -
of the 1link between schooling ~and the  occupational
world. - However, only. 19 percent “of the Grade 3's:- were
able to establish this link compared ‘to 69.6 percent of

the .Grade 6's. The Grade 3's éave responses which did
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Téble 4

c lation of

\

for Completing or Not

50

Completing High School by Grade

*Reasons

Grade 6P

No. 3 %

To Get a Job

To Get an Education’

Positive Attitude
Toward Ability

Positive Attitude
Toward Education

Others Expectations

Other

Lack of Ability

Negative Attitude

Toward School

Grade 32
No. %
11 12.9

8 9.4
28 32.9
12 14.1

1 1.2
21 24.7

3 3.5

X 1.2

42 40.8

24. 23.3
15 14.6
s 4.9
3 .9
9 8.7
4. 3.9
1 0.9

an = 84. bp = 102.

*Chi-square significant at the .01 level
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cr latlion of
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for Attending or Not Attending

University by Grade

Gfa‘de 38 Grade 6P

*Reasons No. % 7 o %
To Get a Job 27 33.8 63.  61.8
To Get an™Education 5 6.3 4 3.9
Other's Expectations 4 5.0 1 1.0
pei-sona'l Ability 5 6.3 3 2.9
Positive Attitude

Toward Education 10 12.5 1 1.0
.other 16 20.0 14 13.;
Lack of Ability 3 3.8 6 5.9 '
Economic and Time

Factor 1 1.3 ’ 2 2.0
Unnecessary -1 6.3 8 4.9
Lack of Interest . 4 5.0 3 2.9

e = 80. by = 102.

*Chi-square significant at the .01 level
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not- indicate an understanding of the purpose of
schooliqg, and were placed in a category called "other"
because 'they were so varied. The chi-square indicated a
significant level of association between grade and the

reasons given for attending school.

ccupat/ional Knowledge

The extent of a child's occupational knowledge, is
also related to their ability to establish a link between
the world of school and the. occupational world. The
responses on these questionnaire items were insightful in
terms of the previous analysis of the link between s'chocl
and work. More specifically, occupational knowledge was
assessed ;n,;terms of the children's awareness of future
career choices, monetary gains from future careers, and
the educational requirements of future careers. These

were the focus of the following research questions.

1. Were there differences in the ability of Grade
3's and Gradey6's to accuratély assess the monetary gains
from selected occupations?

It was expected that since the Grade §'s were,

more
Lo
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Table 6
Crosstabulation Reasons n for Going to School by

Grade .

Grade 32 Grade 6P
*Reasons No. % No. %
To Get a Job 16 19.0 3 69.6
‘To Get an Education 7 8.3 19 18.6
To Attend a Post- .
’ y - - 5
Secondary Ens:t_/ (tion 4 4.8 0 0.0
Other w © 57 67.9 12 11.8

ap = 84. by = 102. .

*Chi-square significant at the .0l level

conterned with getting jobs in the future, they would
-

better be able to assess the monetary gains from selected

ions. This tation proved to ‘bé true, since

the Grade 3's answered correctly only -23.3 percent of the
time while the Grade 6's answere@ correctly 40.8 percent
of the time. The chi.-squarerindicated a significant
level uf.association between grade and the responses on

this questionnaire item. However, the number of cells
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with an expected frequency of fess than 5 was higher. than
20 percent. Therefore, the investigator cannot say with

certainty that this relationship was not due to chance.

2. Were there differences ._1n the ubhity of Grade
3's and Grade 6's to assess the .'educatinnnl zequn:rsments
of selected occupations? ¥ ’

In the‘analysis of previous research questions, the
Grade 6's were Bétter able to establish a link between
school and ‘work, aRd chose high school. and university
training as a means to getting jobs in the future. It
was therefore expected that they: would be able to assess
the educational requirements of ‘jobs quite agccurately as.
compared to Grade 3's. Indeed, the Grade §'s made a
con;ect assessment 70.9 percént of the time wheteas the
Grade 3's made a correct assessment 41:9 peréent of ‘the
time. However, the investigator advises caution
regarding t‘:his finélng cﬁnsidaring only a small sample of
occupations were included, so the ability of the Grade

6's to make an accurate assessment of educational

requi may be hat. The chi-square
did indicdte a significant level of association between
grade and the educational requirements of occupations.
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Table 7
c latioh of y Returns of Job by Grade
s z —
Grade 32 Grade 6P
Category No. % No.. %
Correctly Interpret
Monetary Gain 20 23.3 42 40.8
In:orrectly\rnterprat
Monetary Gain 66 76.7 61 59.2
ap = 86. bp = 103. /7"
Chi-square significant at the .0l level E}

. 3. Were there differex;ces in the ability of Grade
3's and Grade 6's to accurately match selected occupa-
tions' with accompanying job descriptions?

\ Again, 1t was expected thgt‘ since the Grade 6's
ssen;:d to be mére oriented to\ a’ré the world of work in
terms of their future goals, they would be ‘better able to

match occipations than Grade 3's. The Grade 3's have

,also been in school for a shorter period of time and

would have had less p e to* pational role

models. TheGrade 6's were consistently better able to
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match up ions with ing job descriptions.
Howeveb the Grade 3's were able to match up the occupa-
tions of air traffic controller, nurse, and pharmacist
with nearly ’a‘s(much accuracy as Grade 6's, but matcheg .
mostly inaccurately on the other ocf&thions. Most
children in the primary grades are exppsed to helpers in
the community, so it is not surprising that they were

fairly accurately able to match the occupation of nurse.

Table 8
Ci lation of Educational Requi of Job by
Grade ,
A Grade 3@ Grade 6P

*Category g No. % No. %
Correctly Interpret ’ 5 E

Educational

Requireménts 36 41.9 73 70.9

Incorrectly Interpret
Educational

Requirements : 50 . 58.1 30 29.1

ap = 86. bp.= 103. \
*Chi-square significant at the .01 level

.
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Self-Understanding and Self-Worth

In keeping with the notion of_a Career as referring
to a person's life in totality from birth to death, and
encompassing life stages, self-understanding and self-
worth /form an integral part of career maturity. This
aspect of the research, spec¢ifically atta}npted to find

kout whether childrén in thHe primaky an‘d elementary grades
.wsre able to expr‘ess positive feelings about themselves,
- and were they able “to idenéisy personal strengths and
weaknesses which are- indicative of self-worth. A child's
self knowledge is considered a fundamental part of his or
her dareer maturity.’ :
AN !

-1. wWere there iiffezences in the attituda toward

sell expressed by the Grade 3's and the G nde 6's?
Children in both gradee rated themselves pgsitlvely
on questionnaire items relatéd to feelings of selt:-
worth, - However, there was a noticeable difference in the
attitude expressed by Grade 3's and the Grade 6's on t};e
ques}:j.’em:nite items related to feelings .of competence in
cumpleting. school work. The Graée '3's expressed feelings
of pride and(.apco’mplishme‘nt in cemplatgxg school work,

whereas the Grade 6's more often .indicated that school
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Table 9

Crosstabulation of Jobs Matching by Grade

Grade 33 Grade 6P

Correct Incorrec; Correct Incorrect
Job No. % No. % No. -~ % No. %
Afr Traffic
Controller 81 94.2 5 5.8 103 100 0 0.0
*Accountant 59 68.6 ©27 -31.4 101 98.1 2 9.1
*Lawyer 61 70.9 25 29.i 103 100 0 0.0
Nurse 82 95.3 4 4.7 103 100 0 0.0
*Architect 60 69.8 26 30.2 98 - 95.1 5 4.9
Pharmacist ~ 79 9}.9_ 7 8.1 102 99.0 17 .97

- =

an = 86. b= 103, Y

*Chi-square significant at the .01 level’
\ f

work was ‘hard for them, and indicated that they had more -
problems with figuring out digicult things. This may ke
an indication of different experiences children in the

. -

primary, as to up’per el Yy gnndes, have with

successes and failures ip schaol. A child in Grade 6
\
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Table 10 .
Crosstabulation of Self-Concept by Grade

s Grade 3 » Grade 6
True False True False
Category No. % No. % No. % No. %
My parents are
interested in the {
things I do. 79 92.9 6 7.1 90 89.1 1109
7 1 would ke to . . !

drop out of school. 7 8.2 78 91.8 8 7.8 95 92.2

1 am a ‘good person. 80 94.1 5 5.9 88 *88.0 12 12.0

ra \
I have many 1]
friends. 79 92.9 6 7.1 95 93.1 7 6.9
1 am a very
happy person. 79 92.9 6 7.1 84 84.0 16 16.0
B ” - ) *
* 1 am among the
last to be chosen .
for teams. 19 22.4 66 77.6 24 23.3 79 76.7
I can usually % J
figure out diff-
icult things. 65 76.4 20 23.5 65, 64.4 36 35.6

PR

1 \
/ \ (table continues)
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Grade 3 Grade 6
. False True False
Category No. % No. % No. % No. % r

School work 1s = ) .
fairly easy for r;\e. 64 76.2 20 23.8 65 64.4 36 36.6

*1 am proud of my -
school work. - 77 90.6 & 9.4 74 74.0 26 26,0
i s J
I get along well o
with other
children. 72 847 13,153 94 931 7 69
8 T - /
My family 11stens o )
to me. . 65 76.5 20 | 23.5 82 82.8 17 17.1
X g
: +*My family and I
have a lot of fun
" g, together. 80 94,1 5 5.9 83 80.6 20 19.4

*Chi-square significant at the .01 levél

AN

will experience passing(or failing a grade more often
th:;n, a child in Grade 3. The primary curriculum is not

as achievement-oriented as ;hg“elementary curriculum.

C ly, the diff h] attitude of the Grade -

3's and Grade 6's may be refledtive of the transition P




children experience when moving' from the exploratory,
. experiential stages of primary school to the more
academic and ‘axam-'oriented curriculum of the elementary
grades. -

Another aspect of self—unde;standing that 1is an
"important part of career development is the ability to
identify one's strengths an\d weaknesses. Children are

rurel;’/ given an opportunity to, epgage in any form of

self-analysis, as are most adults. Therefore, the
5 research attempted to determine whether children had this .
/~‘ ' capability by examining ‘_‘tne results of the féuowxng
‘ queétion. [ ' )
2. Were there diffez;ences in the strengths and ’
weaknesses identified by the Grade 3's and Grade 6's?
chi_.ldren in both grades' rareiy identified their

strengths as being in the academic domain and connected
with school work. The majority ‘of students in both
grades (63.5 percent of Grade 3's and 64.9 percent of
Grade 6's) identified their strengths as being-in the
sport . and recreational categories. Children in both
' grades mostly identified their weaknesses u; being in thé

same y. It was- that more Grade 3's would

have placed "doing well in school subjects" as one of
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Table 11
fer lation of Identified Strengths by Grade
. Grade 32 Grade 6b
Category T ' No. % No. %
< %
Academic ‘ ] 5 5.9 9 8.7
Other . 54 63.5 69 66.9
Both (academié and
other) : 26 30.6 25 24.3
ap = 85. by = 103. ,
Table 12 -
cro;qrah|.lu+cnn of Identified by Grade
Grade 32 Grade 6P
Category . No. % No. %
g
Academic 16 19.5 ' 20 20.0
Other ' 52 63.4 50 50.0
Both (academic and
other) 14 17.0 30 30.0

ap = 85. by = 103.
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their strengths, since in the analysis of previous
research questions, they had indicated that school was a
positive experience for them. However, children, as .do
most adults, may n-nve difficulty expressing personal
traits and qualities that are an inheren® part of “Ehistr
self-concept. The chi-square did not’ indicate a signif-
icant level of association between grade and the ident-

ified strengths and weaknesses.

Y| "e

The studies on vglues {ndicated that values related

to work begin to form in childhood and these values enter

. into the career behavtour of preadolescents. More spec-

ifically, ' this e to de ne

children in the elementary grades expressed work values
that showed respect for work and p:ide‘ in accomplish-
ment. One would ex{:act that t}Re\ values would become

more evident with increasing career maturity. The

. 3 . on the following question.

1.  ‘Were there differences in the work values

expressed by Grade 3's and Grade 6's?




Children in both grades expressed an attitude that
showed respect for work and pride in accomplishment. For
example, a majority of students in both grades stated
that all jobs are important, that work is- interesting,
and that they look forwiza to going to work. There were
-no significant differences between the Grade 3's and
,Grade 6's with r;spect to these values.

The Grade 6's indicated a more autonomous attitude

with respect to choosing an occupation. For example, -

44.7 percent of the Grade 3's indicated that their
parents were the best one to choose a job for them where-
as only 30.4 percent of the Grade 6's belleved this to be
true. Also, 60.5 percent of the Grade 3's believed that
finding a good job is a matter of luck, compared 16.5

percent of thé Grade 6's.: In addition, 84.9 percent of

, "the Grade 3's believed that work is like going to school,

whereas only 68.9 percent of the Grade 6's expressed this
attitude.

The children in Grade 3 are moving thtough the ele-
ments: of fantasy which is characteristic of the grawth
and learning stage, where identification with key figures
An the family is dominant. A child's parants to a Grade

3 child would seem a predictable source of influence in

* choosing an occupation for them. Also, their occupa-
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Table 13
Crosstabulation of Work Values by Grade
Grade 3 Grade 6
True False True False
-
Category No. % No. % No. % No. %
1 don't Took
forward to going
to work. ii 14.0 74 . 86.0 10 9.7 93 90.3
*A11 jobs are .
important. 79 91.9 7 8.1 90 8s8.2 12 -11.8
You can do -any -
kind of work you
want as long as
you try hard. N 75 87.2 11 12.8. 89 86.4 14 13.6
*Your parents know
better than anyone
else what kind of
work you should do. 38 44.7 47  55.3 31 30.4 71 69.6
Work is boring. 7 8.1 79 919 16 155 87 84,5
*Work 1s 11ke goiny
to school. 73 84.9 13 15.1 71 68.9 32 311

(table continues)
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Grade 3 Grade 6

- True ° False True False
Category No. % No. % No. .%, No. *
There 1s only one ¥ J
occupation for
each person. . 17" 19.8 69 80.2 17 165 86 83.5
*1f you get a good
job it 1s because
you are lucky. 52 .50.5 >34  39.5 17 16.5 86 83.5

*Chi-square significant at the .01 level

tional knowledge, as demonstrated in previous- research

findings, 1is not as extensive as that of children in

. Grade 6, so their perception of work would be. much like

their perception of school. A child in Grade 6 is at the
career development stage, where developing an idantity‘ of

one's own becomes the primary focus, as well as

- developing an orientation o the world "of work;

e, Q and ind a from one's parents

is more prominene.\*
A large majority of students in both gru?gg (87.2
percent of Grade 3's and 86.4 percent of Grade 6's)

believed ﬁhaWn do any kind of work you want to as

~
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long as you try hard. This finding was not surprising
since the research finding on occupational knowledge
indicated that the students do not pussess~; large degree
of knowledge on the educationaliand training requireménts
of specific occupations. Simmons (1962) discovered that
elementary sch:ol children in his study were very much
aware of occupational prestige. Therefore, children in
the elementary grades would possibly fantasize about
aoing any kind of work ‘they desired. :. -

When asked to rate aspects of occupational life that
would be important to them, 64 percent of Grade '3'5
expressed materialistic types of values, compaxeé to 33
ﬁetcent of the Grade 6's. The Grade 6's were.much more
altruistic in their values. The Grade 3's tended to
value things like making a lot o’f money, owning their own
business, and being someone important. The Grade 6's
tended to value things like having plenty of spare time,
making close friends, and being outdoors a lot. This
fiﬂding suggests (‘:hat the valuing p‘rocess does exist in
the elementary grades and one could speculate that these
values enter into adult ca;resr behaviour. The explor—
ation of values by elementary séil@ol age children may be
a useful way of initiating an ana].ysg.s of the world of

work, and therefore lead to 1nc:ehs&ng career maturity.
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TfC chi-square indicated a significant level of

associa %on between drade and work values, but the number

of cells with an expected frequeniv of

less than 5 was

higher than 20 percent. Therefore, caution is advised in

interpreting this finding.

Table 14 sk

cﬁosstabulation of Work valued'by Grade

_Grade 6>

Grade 323
*atffitude No. % No. %
Altruistic 3 36.0 69 °  67.0
Materialistic s5 64.0 34 33.0

s
ap = 86. by = 103.

*Chi-square significant at the .01 level

\ Sex-Role Stereotypin

Children in the elementary grades are at an impres-

sionable stage, in the sense that attitudes and percep-

tions about life are formative and are readily influenced

by the environmental circumstances in

which they find




' / 69
themselves. Thérefnre, children who:- are exposed to
unnecessary sex-typing of occupétions or restricted \}iews
on the occupational possibilities for males and females,
do [n?t have an unbiased “foundation on\ which to make
vocat'tonal preferences. The possession “bf non-stereo-
typical attitudes regarding career choices becomes an
essentinl élsmsnt”of career maturity. Therefore, the
following question hecomes the focus of the research:

’ 5

1. Were there differences in the attitudes of Grade
3's.and Grade 6's regarding the sex-role stereotyping of
selected nccupnéions? .

A majority of students in both grades felt that both:
boys and girls could aspire to fourteen of the nineteen
selected occupations. This vaieem to indicate that
children in this sample could not really be described as
possessing stereotypical attitudes. However, some occup-
ations were classified stareotyéicnlly by both grades. a
majority of students in both grades, f.:.\r example, still
indicated that only girls Ls)‘_lould become secretaries and’
nurses, and only boyé sh;uld chct;se religious profes-
sions. [The investigator sees evidence of stereotyping
among school :;hildren, hespite the growing public aware- °

ness of equality between the sexes. The exploration of




non-stereotypical ‘attitudes should therefore be consid-
ered a priority in our school sy’stem. Also, professions
like nursing and secretarial work are still mostly
female-dominated, and these are the types of role models
to which children im schools are exposed. An ‘exploration
of career role models will further demonstrute the type
of role models to which the, children in this sumple were

exposed. .

\ Career Role Models

Children's career _ﬂdevelop;\—e/nt and tpsir la_ter 'r;araer
preferences, as has been demonstrated in the Yiterature
review, is heavily influenced ny the type‘s‘of occupa-
tlgnal role models to which they are exposed. Specific-
ally, this research trieg to deter‘r‘nine how va_;ied t};_e
role models of the children in the study were, and what
were the sources of thes‘e role models. The following

questions become the focus of analysis.
N [
'

Were there differences in the career role models

of Grade.3's and Grade 6's?

A majority of students in both grades were femil;tnr
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i @ m\]-_ 15 ™
;\J s of Sex Role Stersotyping by Grade
! ; i Grade 3 . Grade &
' Occupation Boys oirls  _Both Boys airls Both
T Mo oMo X Mo % M. % Mo % Ko % E
- . . :
Astronaut . 25 3.6 O 0.0 54 68.4 20 19.8 0 0.0 B 8.2
*Doctor 3 375 ° 1 ,1.3 49.61.3 24 233 0 0.0 79 76.7
. . Storeowner 2 2.5 4 50 74 925 0 0.0 4 3.9 98 9.1 - .
X . Swretary 0 0.0 63 797 16 20.3 1 10 778 26 252
Nurse © 2 25 61 75.3 18 2.2 0 0.0 58 67.3 3 32.7
Bk Mamager 25 0.9 2 2.5 S4 667 12 1701 L0 % &4
: *Teacher
(Elementary O N
School) 5 62 11 13.6 5 80.2 0 00 6 58 98 841
R *High School - . .
Principal 37 46.8 2. 2.5 40 50.6 24 23.3 0 0.0 79 76.7
Salesperson 16 19.3 4. 48 63 75.9 20 19.4 ; 3.9 79 76.7
PoTice
’ Offfcer 4 16 19.3 0 0.0 67 8.7 11 10.8 . 0, 0.0 91 89.2 X
. > + Librartan 3 3.8 23 288 54 675 3 2.0 37 383 62 60.8
*Forest . . g .
R Ranger 57 70.4. 3 '3.7 21 255, 68 66.0 0 0.0 35 34.0
Dancer " * 2 25 27 333 52 75.9 2 19 .23 223 78 75.7
& Dentist M0 1 12 B8 B U5 2 20 7 M08
Teacher (High iy
. School) - 7 883 3.6 70 875 10 9.8 1 10 9 9.2
. odsl 6 23 37 451 39 476 2 1.0 53 515 43 488
" GrceyClerk ‘B 9.9 9 IL1' 64 280 11 107 11 107 81 7.6
o .+ *Social Worker 12 148 5 1.1 65 79.3 659 12 118 84 824
: . !!pl:tor{flubbil‘ . I~ 5 o {
Priest M5 1 12 23 7 801 10030 W1 s
4 .

‘ ' *Chi-square significant to the .01 level,
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with eight of the ten occupations chosen to be représent-
ative of career zole mndsls They were not familiar with
a computer programmer or a social worker. THiS is not
necessarily a surprising finding, sincé) computer tech-
nology. has not yet had a mg' 1mpact 1n Newfoundland andA'
the elementary schools in the prov‘mce have very little
access to computers. A ‘social worker is still often
:efer}ed to in small Newfoundland communities as the

"welfare officer". Also, because of the type of work in

which social workers are involved, they interact with a

certain population of people; those in need of social
services. ¥ ’ ) ‘
The degree of familiarity that children_ have with
various occupations ‘is .t’he- best‘ way of determining
whether they do indeed have exposure tc‘ real life t:ar'er
role models. It ylcu}d appear from an., analysis of the
g:évious 'resau'rch .questicn that children in both grades
are not lackin‘g in expos;zre to ca:e\er role models. How-
ever, ah analysis of the source of these career role
models was more revealing. The‘.nnalysis of the following

research quésti’an' higillighted the importance of the

source of & child's.career role models as a clus to their
. s .

career maturity.
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‘2. Were there differences in the sources of the

‘ career role models of Grade 3's and Grade 6's?
’ Children in both grades had personal contact with
people in occupations that uei-e typically lo.cal, such’ as
't'axrmm:,v fiéhézman, and mechanic. Occupations of higher
tus such bas an architect, computer programmer, and
hewspaper reporter, the children were aware cf' through
media influence or books., " This finding supports Rich's
(1979) s;udy which states that children are mostly
knowledgeable about occupaticns in thei: own community,
and are therefore likely to aspire to low status, low
paying occup‘ations typical of rural areas. If a child's
career ru.le models are mostly available .through books and
media (which was mostly television in this stud’y), one
would have to question how "real" thess role modals are.

Television has a way of glamourizing various cupations

and the role models presented in children's textbooks.( .

still fend to be t’raditiona‘l and stereotypical. _The ﬁ\bst
common source of career role models. for.the Grade 3's was
the m‘edin whsréus‘l the most common snuzca. for Grade 6's
" was personal contact. . .The Grade 6's would probably have
. hAd more exposure to various role models because of their

greater age and maturity, and also because of career days

held in school which are an .important component éf the




elementary curriculum as opposed to the ﬁrimary cﬁrriculum.
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an = 86, - by = 103,

*Chi-square significant at the .01 level

2 *

‘le\a 16 @ ¢
Crosstabulation of Career Role Hudgis by’ Grade ’
/ {
~ e Grade 32 ., Grade 6Y
Fami)tar Unfamiliar, ‘Famnuf Unfamiliar
Occupation No. %  No. % No. % No. %
Computer Programmer 32 37.2 54' 62.8 38 36.9 35 63.1
*Fisherman 72 83.7 14 16.3 88 85.4 15 1:5.6
Social Worker ZL 24.4 ° 65 75.6 45 43,7 58 56'3, i
*Plumber’ + 49 57.0 37 43.0 44 42,7 59 573
Arttst - B0 581 (36 419 59 57.3 44 427
_ Farmer . '8 67.4 28 32.6 58 56.3 45 4.7
Cashier 32 37.2 54 62.8 73 70,9 30 29.1
*Newspaper Reporter 48 55.8 3B 44.2 A8 46.6 St 53.4
*Auto Mechanic .54 62.8 .32 3.2 62 60.2' 4‘1 39.8
Architect 23 26.7 6.'{ 73.3 ‘33 32.0 70 68.0
-
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Table 17
Crosstabulation of Source of Career Role Models by Grade:

‘ Architect
Source of Career Grade 32 Grade 6P

_Role Model . /. No. % No. %
Media Influence / 10 45.5 * 9 27.3
Books 8 36.4° 13 39.4
Relatives’ 3 - 13.6 N 3.0
Personal contact\ 1 4.5 9 27.3
Other 0 0.0 . 1 3.0
an = 22, bp = 33. -~
Table 18 -
Crosstabulation of Source of Career Role Models by Grade

- C B:
' Source of Career Grade 6P
T

‘Role Model No. %
Media Influence 12 ar.s 1 28,9
Books S G 3 9.4 2 5.3

3 .
Relatives ./ . .9+ 28 10 26.3
Personal Contact ] 25.0 15 39.5

ki o 0.0. - [ 0.0

Other .

an = 32. by = 38.
\ " v . .

Wi




Table 19

Crosstabulation of Source of'Career Role Models by Grade
1 3

- Fi .
*Source é;f; Career Grade 38 'Grade gb
Role Model ¥ No. % No.- %
Media Influence 15 20.8 6 6.8
Books . 3 . 4.2 1 1.1
Relatives ' 40 . 55.5 30 3.1
Personal Contact 13 18.1 50 56.9
Other 1 1.4 1 1.1

ap = 72. by = 88. X
*Chi-square significant at the .01 16Vl

Table 20

Crosstabulation of Source of Career Role Models by Grade

Social Worker

.*Chi-square. sggnificant at the .01 level

,*Source of Career Grade 32 Grade 6P

Role Model . . No. % No. %
Media Influence 15 71.4 12N 26.0
Books 1 4.8 9 20.0
Relatives * ‘4 19.0 4 8.9
Persqnal Contact 1 4.8 20 44.4
Other 0 0.0 0 0.0
ag = 21. by = 45. 4
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Crosstabulation of Source of Career Role Models bf‘ﬂ;ade

7

E Plumber
‘ *Source of Career _Grade 33 Grade 6P
Role Model No. % No. %
Media Influence 35 71.4 17 38.6
Books / 4 9.2 _6 13.6
Relatiyes 3 j.l 6 13.6
Person# Contact 7 .3 14 31.8
Other 0 0.0 1 2.3
ap = 49.° by = 44. .
*Chi-square significant at the ;01 level
. Fa §
* Table 22 : LA 3
Crosstabulation of Source of Career Role Models by Grade
Artist
*Source of Career Grade 32 Grade 6P
Role Model No. % No. %
Media Influence ¥ 50.0 14 23.7
Books 7 id.0 11 8.6
- Relatives 10 20.0 8 13.6
Personal Contact 8 16.0 26 4.1
Other ‘o 0.0 o 0.0

8y v 50. by = 59,

*Chi-square significant/’ut the .01 devel °
| o
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Table .23 ) .
Crosstabulation of Source of Career Role Models by Grade

¥

Farmer

*Source of Career Grade 32 ! Grade 6P

Role Model " No. % No. %
Media Influence 13 22.8 1 19.0
Books, . 9 15.8 6 10.3
Relatives 11 19.3 13 22.4
Personal Contact .2 42.1 28 48.3
Other o 0.0 0 0.0
ap = 57. by = 58.
Table 24 . .

Crosstabulation of Source of Career Role Models by Grade

. cashier’
*Source of Career Grade 32 Grade 6P
Role Model No. % No. %

Media Influence 10 31.2 c 4 5.5

Bno}ts * 0 0.0 1 1.4

Relatives 4 12.5 ° 17 23.3

Personal Contact 18 56.2 51 69.9
0.0 “o 0.0

other 0

“ap = 32. by =73. .
4 *Chi-square significant at the .01 level
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Crosstabulation of Source of Career Role Models by Grade

Source of Career

) Newspaper Reporter

Grade 32 -+ -_Grade 6b
No. %

- Role Model No. %
Media Influence 26 54.2 29 60.4
Books - 5 10.4 3 6.3
Relatives - 5 10.4 2 4.2
Personal Contact r2 25.0 13 27.0
Other . 0 0.0 i 2t
ap = 48. by = 48. . N
Table 26

Crosstabulation of Source of Career Role Models by Grade

Auto Mechanic

. Source of Career Grade 32 Grade b
Role Model No. % No. "%
Media Influence 8 15.1 11 17.7
Books ' -, 2 3.8 2 3.2
Relatives 17.0 13 21.0
Personal Contact 34 64.2 36 58.1
other’ 0. 0.0 0 0.0

ag = 53. bp =62,
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Decision-Msking

Choosing a career can be .viewed as a decision one
make; after having copside:ed a number of alternatives.. -
The ability to conﬁids: alternatives and deciﬁa upon a.
viable outcome is considered an important .element of
career maturity. 'The research question on the issue of :
decisi&n-making, attempted to determine the degree of
autonomy children in the primary and elementary grades
experience in makiné decisions regarding their day-to-day
lives. ‘ha research focused on answari:;g the follow‘ing'
question.

x‘.‘ Were there differences in the degree of autonomy
exercised by children in Grade 3 and Grade 6 in making
decisions ’ragnrdu;g their day-to-day 1i.vas?'

The childgen in Grade 6 indicated that\ they were the
ones who made decisions regarding what clothes to wear
and what they would have for breakfast. The children in*
Grade 3 also indicated that they make these kinds. of
decisions for .themselves but the .percentages doing so
were not as high as that for Grade 6's. For example,
only 5‘3.5 percent of the Grade 3's indicated thz:t they

are responsible for chaosiﬁg\ their own clothes, cdmpured_

to 92.2 percent of children in Grade 6.
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"

Table 27 .

Crosstabulation of Decision-Making by Grade . 4

{

R
Chooses Breakfast Grade 32 Lade_s_b_ N o
For Me No. % No. % g
Mother’ 15 18.1 15 15.6
Father ’ 2 2.4 2 2.1
self . 66 79.5 79 82.3
. )
ap = 83. by = 96.
Table 28
¢ lation of Decision-Making by Grade
Choosing One's Grade 33 Grade 6P
Clothes No. % . No. %
Mother * 30 35.3 77 6.8 5%
- :
" Father 1 1.2 1 450 .
self 56 3.5 95 92.2 :

ag = 85, by = 103.
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The extent to which children make their own dec-

’ 1sions is considered an important aspect of their overall

career. development by career“theorists. The investigator ’

speculates that if children are given the opportunity to
make their own decisions, even at the most fundamental
level, they will learn the process of decision-making, of
chocsing from a numbere of viable alternatives However,
the results of this research suggest that young children
may not be familiar with the process of decislnn—mul‘cing
and that experiences at homé and in school could provide
this familiarity. This “study did not determine t};e
extent to which decision-making is taught in school. It
is the writer's speculation, however, tha% this is not a
priority of the curriculum in the primary and elementary

grades.

Summar

There existed some clear developmental differences
between Grade 3's and Grade '6's on the eight aspects of
career maturity, as identified for this age groupy The
_uttuinmem: of career maturity is a goal which is far too

global to be useful as a means of aiding .the career

e
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development of young children in the primary and element-
ary grades. Therefore, the concept of career .maturity
was byoken down into .eifht elements which, according to
cl‘:‘rrent literature, are the rudiments of career develop-
ment in the earlier stages of one's life; particularly
the Growth Stage identified by Do.nald Super (1957). An
inherent aspect of the concept of career maturity is that
its attainment can be placed along a developm:antal line
from birth to death. However, like ar;y developmental
process, individuals will differ in their readiness for
the various elements of career' muturity. The d&gvelop-
mental differences which exist between children of
primary sc;\ool age and upper eleméntary school age,
should show how the career development process progresses
along the developmental -line. If this process cah be‘

planned, al experiences, “and this

particu‘].ar hypothesis still needs testing, then the
degree of readiness for the two different'age groups
would have to be taken into account before planning such
experiences.' Thersfor;, it becomes important ';o deter-
mine the developmental differences which exist between
. children in Grade 3 un‘d‘ those in Grade 6. b
The 'oyer;ll prof’i’laﬁ which erﬁer_ges from an examin-

- ation of. how children in Grade 3 and Grade 6 respond to




the various elements of career ma&;‘urity, seems tolimply
that they have some well developed attitudes regurvd‘ing

occupational life, education and training, and their own

self-concepts. ﬂley are starting to . formulate values
relateq tq work and are engaging, in preadolescent Earse:\ 5 "
Va .
N behaviour. . E

Children in both grades are aspir;ng to middle

income occupations of relatively hitjh status, and they

a:é expressing an interest in completing high school and
going on to post-secondary education. However, children .
at the Grade 3 level do not really se‘eva lilnk between
going to school and later finding a job. They also BN
possess” idealistic vie,w\s on why thi should go to
~ university. These vgewé are not' jbb-related.  In
) addition, the younger children in thé study did not
possess occuputional knowledge which--allowed them to
determine the level of education required for various
types of jobs and what type of tasks are involved in

performing vidrious types of j‘obm The children in Grade

6 ver, o o 1onal knowledgg which allowed © -
them to establish a link' between schooling and finding a

| Job. | They also possessed knowledge on ths educational j

J requirements of various tons and the Yy’

“‘\ . returns one can expect.'from performing various typa} of




jobs
Children in both grades had difficulty with |, express-

ing personal strepgths and weaknesse_s. even though:-they

seemed to have an overall positivéwview of themselves. '

They tendea'-tn express strengths and”‘weaknesses that

. pointed to successes and failures in performing recrea-

,tional or sports-like activities,” rather than ‘successes

or. fa}lurés in their school life or at their home life.

The work values of children 1n:botp grades- ware
similar’in the sense that they both believed in the -

Anherent value of work, but child:an 1n Grade. 3 exprsssed

much” more materialistic rausuns'for working than the

children in Grade 6.

children in- Yoth grades ‘had familiarity K with
typically local occupations, éuch al rmer, fisherman,
and mechanic. However, the . children had ‘very 1ittle
parsunal contact with people 1n vurious occuputional
fields. Most of their career role models came from tele-

visiéh,

The \Ehalysis of stereotypical attitudes among
children in both grudes revealed that they still regard

occuputiuns such as nurse or secretary as being primarlly

the work of females. However, they indicated that both

males and_ females could aspire to most of .the other
AN . Y




occupations presented to them. This indicates that the

children in this sample were not predominantly- influenced

\by- stereotypical attitudes that would 1imit their ability
to make career choices.

It was determined that children in Grade 6- were
giyen more opportunitiés to make’ decisions for themselves
than children in Grade 3. However, it could not be
g'eneulized from this finding that either group of ~
childrén. were given” Dpportunitiss to make theix: own
decisions in school or were actually taught the prucess
of decision-making ‘

The existance of 'these davalopmantal differences
‘between children of two different age groups, and its
relationship to the attm.nrﬂent of career maturity,
provide a framework for -a co‘r\xt\inuum of - experiences, - to ,
which children must be exposed if the\u career develop-
ment is.-to proceed in a systematic and organ{ed
_fashlnn. This framework of experiences is the basis for
recommendations which will enhance ‘a child's ‘caréer

developni’ent, and is the focus, of the following chapter.
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’ CHAPTER V

Conclusions, Implications, and Recommendations

.
» .

. . : . )

; ! The, purpose of this study was to determine the

e

Introduction °

nature of the caxe r development of elementary schocl
+children.in Newfoundland The children in the study were" '

- " career maturity for this age gro

assesssd in terms of their statu; ’on what ccnstitutas
Z An examinatioﬁ\gf

the davelopmantal. differences‘ be\:ween children in Grade3

- and children 1n Grade 6 were “the main fccus for the
research questj.ons. E 5 P
The f?undatlan. for the research questions lles in

the hypothesis that career development follvn.ws a develop-
mental line from. birth to death, and therefore progresses

i thgough stages much .the same as a per"sun'vs social or
moral development. Children in Grade 3 and Grade 6 are,
according to Super (1957, as_cited' in Herr & Cramer,
7 1088), at the' "Growth Stage" of career development. - An
_examinaticn of. cuftg:t literature indicates that career

. ' maturity for this age group can be clas’sifi:sd according
- to their status .on the followin§ eight areas: (a) Self-
" Undarstandil‘lg and “Career Aspirations; (b) Link Between

School and wdrk,- (c) .pcc;xpati.o‘pal Knowledge; . (d) sélf-




elf-understunding and Cuzeer Asgizutions

. aspired to occupations  in tbe.q\iddlq income levels.

. sixty/ percent of children in Grade i‘aspired“ to ‘f;his “ Lo

_childien in’ ‘th_is “sample_» was. talevislon.‘ The higher .
- B 5
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Understanding and Self-Worth; (e) Work Values;. (f) Sex-

Role stereot‘ypmé; (g)‘ ‘Career Role Models; and (h)
Dscision—Muking Ability. _ These eight areas weré. tne.'
focus for eight research questions which investigated the
developmantal diﬁgerences between children in Grade 3 and

Grade 6 on areas which are considered an 1mportant _part

of. car;er -maturity. The 1nl:erpl;e‘;.ation of these’ 'd.evelop—.' ’ »
mental differences are the focus g‘f,t‘hls’ chapter."
- -4

i

The' largest percentage of children from both grades

income level as well ‘as’ 51 pe:cent of children in Grade

6. This 1s an 1nterest1ng finding COnsideri g ‘that

‘children in rural areas have few occupational- role models %

that are of thé high ‘income and higp status type.

Occupatiuns in the rurul parts’ of  Newfoundland are

fypically low status and are usually at a, 1nw income

level, The children's aspirations ‘are therefcre, well &
bayond tha types of cccupations to which they have been,

exposed. However, it is 1mpq:tant to keep in !nind, that .

one of the most. common sources of career role models. for




tional role models,

However, the reasons ~given by ::hleran 1n Grude 3 were

. Grade 6 and are worthy of note. T};a Grade 6's were more T

.‘Super (1957, as_ cited in Herr & Cramer, 1958). \i‘he

" cussed their career plans with teachers and counsellors,,

" their caresr czoices .became less traditional. The implis

'caxeer options and J.n exposing them to real life occupe- “

‘quite different than the reasons given by childrsn in

status occupations _to which théy are.aspiring‘ are there-

"fore probably like the ones they see on television'and-,

§o > ey ¥ - -
may not conform to the'reéality of the occupational role.

Also, parent"s often encourage their children to "do
better" than they did, so thls may also account fcr their
children's aspira.tions wiseman 41983) found that school

personnel are key figutes in sxpcsing chudren to occupa- :

tional role models» He found that when students dis- -

cation arising from this finding is- that schuol personnel

can be Lnstrumental ln meking chi],dren awure of verious

Studentrin .both grades felt Fmity, ’
they wbuld complete high schncl and attend unlversicy.

practical in sayimg that to get ‘a job was, the reason for °
completing higl’\ school and univmity. This is. cdnsist-
ent with the stages of career develnpment by 1deht1ﬁ.ed

children in Grade s are at the upper limit ot‘ the "erth\
e




stige" o_f'career de\'relopn;en‘:.where interest, capa:‘:ityn‘.
- and a’buity de’tegmine_'caregr gg)als. : In contrast, the'
Grade 3's a%e at the lower limit of the ¥Growth Stage" =
l»whé:e ‘needs ;nd fantésy dominate in teims of career goals _
and aspirations. The children in Grade'3 indlcated that
'they wouid complete hxgh school und“university bacause
they ~ were "smart anough“ and were "doing well in -
school®. 'The children in Grade 3 having been in schoul
far a shortar paziod than the ' children in Grade 6,
probubly have a more pnsitiva attitude toward their
ability because they hava had fawer opportun!.ties to
experience failire than_the children in’Gtads 6. The
primary cu.x."iiculumlis geared ‘tc_wa‘rd pzoviding l;osit}Ve

laa:n(ng‘experiences_ for children and for px}@viding more

opportunities for the children .to expeé}enca’qsu‘cggsi.i

However, once a child lqaves the i:rima:y grades and moves
into the uppér elementary grades, school becames more
uchiavement nrientad with an 3nphasis on competencies A
child's attitude towazd his/her ability is thatafore more
influenced by his/her marks in school at the Grade 6
level thun at the Grade 3 leval. ,Chupman, cu].len,
Boersma, and McGuire (1981) found that failu_r'e in' school
could. contribute t.q negative sslf-’pe:cép,tiqns aqd‘ e'xpect-‘

. ations, which in turn could result in reduced confidence:




B eventually chccsing a career: -:Children :in Grade “3 would %

- man. doctor, nurse, and + These ons are

they are youngez. Also, tk}a opportunities - far occupn--

91’

and motivation. If a child haéraxpazvience‘d failure in
'school, then he/she is Tess likely to express positive |
feel/ings about their abilities.

Link Between School and Work
Ic 15 -not sdrprising that the' Grad 3's. were not

able . to establish” a link bstween going o school. agd.

appear to have had far less exposure ’ te the occupauonnll

world than did the cnildren in Grade 6, primarily because o

tional exploration -in”the school curriculum are often ,

limited to a few 19¢Sl‘occdpatiohsn- for example, fire-

2 school curriculum, is, nevsztheless, more mature develop- . ‘e

typi}:ally explored because they are the "helpers" in a -
child's community.. ’Dhe cancepts of helpers and neighbors -
vfozm a large’ R‘"t of the primary social stuiias curricu-

lum. A child in Grade 6 who also does not have much of

an oppurtunity to explore the ional wor:ld

mentally, and ccnsequently, more abla to\makg a logicul
1ink batween going to school nnd eventually finding a.

Ijob. b 2 . D\‘
‘While this study found 'that’ the younger children

a



-« e
were unable to ‘establish a link between school and work,

Henjum et al .(1987) identified the possession of 1nform—3 ’

"ation that links school subjects and school experiences
with future life career choices, as one of the main
career developmental needs of elementary échbol age

children. This- type ‘of knowledge would therefore be: an

ial, 0 of an-el 2 Y school guidance
prﬁg:am.' 3 ) =
Occupational gnowl_.,edgg ' .

" The ‘writer fcund that ch.ﬂ.dren in Grade 6 possessed\
a broader range of occupationul knowledge, than did
children in Grade 3, principally because of their greater
;ée ana maturity, and exposure to the occupationul
wu:l‘d, The children -in Grade 6, for example,-were much

_'better uiala to assess the monetary gain and the educa-

tional requiraments .of selected occupatlons. It.must be *

remsmbe:ad however, that children in Grude 3 have :aally-
only .been learning. about the concept of money for a short

period‘ of time, and it has aireédy been shown that {:fley

4

cannot establish a link between going to school and ~~

choosihg a job. .They were therefore not. in a good
» position to determine how much éducation is requized to

be lnvulved 1n a certain’ occupntionul area.
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Staley and Mangiesi (1984) found that children at a-
‘relatively young  age +cqu1ra‘impresslions of t‘he work
people * ‘do, the kinds of people employed, the
compensations offered, i and the abilities required for
acceptable pérfomancg. on the ‘hasis. of ,this
" information, they tk{im‘t OE. some of these occupations as
possible career% for themselvés, and rsmo‘}e others from
;:onsider:ation The ch‘ildren in Grade 3- in' this study,’
" did not possess\ th broad’ range . of. cccupational‘
information that. Staley and Mangiesi found among young
children in their st\iﬂy. They are therefore, making

tentative carear cholcss on._tl}e basis ‘of inadequate

pational infg n. ,It- importantq then, to
explore’ occupational kr nwledge with young chilgren and to

pravide accurate and crr:ent occupational information.
g v

Self-Understanding &nd |Self-WOrEh
b Many of. the major caree:’ theorists view a"pardin's ‘e

|/self-concept as an 1ntegzai part of their career deve op;
. 2 E L phon

}w“mant. The children in|this’ study are still in the fom-‘
“‘ativ‘y xtages_ of - their seif;concepé, so the writer
// examined only one aspect of " this self—cogcept; self-'

/‘ unéer-standing. selﬁrundsrstanqmg .;fgﬁ investigated

/ through the child's exi;reésed -strengths' and weaknesses,
|
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and the expiessin of pomitive or -negative feelings
" . ’

toward self. . L i
An interestfng finding resulting from'the analysis

of the research questions pertaining to self-under-

,'standing, was that chirdren in Grade 3 rated themselves

more highly on their ability to complete schocl work than
“the  children in Grade 6. Apazt ' frém \Jthis t'inding,
children in 'bo'th grades. ;ind%csted a gene‘ral feeling oE‘
positive self-—worth Ths children in Gcadc 6 'are, again,

at the uge where they have hlad more of an opportunity to

experlence successes or failures in school, having been

J.n school for a longer p?ricd of time. The Grade 6's,
because 'of their developmental age, are probably much
betted able to- determine whether they have ability in
. certain school subjects - ability which has already beefr
influenced by the typss of successes or failu:\‘s they

have axperienced 1n school. '.l‘he Grade 3 gbildren's
N ¥

expe:iences in school are prubably more positive, since

bhey ars still in the pr_imn:y .gr_ades where play is still

an intagtal ‘part of- the school curriculum. It would be-

:I.gteresting ‘to ask the same quastions to ‘those" Grade 3's

whsn, they reach Grade 6 to see whether their perceived

competenca i doing suﬂgol work has changed. -
It is interesting that "students in both grades

oL
.




tended to identify their strength$ to be .in areas othar‘

than acaderiic. -When asked what they weregfgood at,

students tended to name -spotts or some other recreational

éctivity. Students -also identified’their weaknesses in
this category. This may be b;ecausé childr:en in this age
“”rSpge méy not yet make a cnnnectx}:n between hqw well tk}ey
dag in _s’éhoof and what' happens to tvhem in their adult
life. Children ‘at this Qge also have liﬁ;itéd.methbds of
? evalua‘ting their ‘u.wn apilities. This is géill a iaroces's
‘that most- adults fip/d/ difficult to do. Tfner&fore, ';ha
children may not havé stated ﬁbat they have strengths and

weaknesses in tﬁe Academic field: simplys 'becaﬁs‘ev'thayl«»ure
concepheally 1i;n% ed in their ability to do this, and not
, because they »ex’perience more Successes or fuillux’ce's_ in
séhool \as opg;ssed to other _typical ﬁailj activlitiss_.
Mﬁ;sh /r(/1985) fo‘und that very ‘ym.:ng‘ children ' are

egocentri

pts;

/and have highly di tated self

thesq self-concepts m;y be unrealistic and mq‘epsndent of*
externgl criteria. As ch@ldten grow older their self-
concepts t_end to be more 'r‘:,losely aligned with sxte.znal
57 eria. The 1mplicatiorv1v_ }; that as children receive
k3

/wzore information about their skills’ and ubilitigi,)thei:

< elf-concepts and feelings of self-worth will change,.
) .

‘,/ This may account for th8 negétlve feelings experienced by
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children in Grade 6 réga‘rding. the completion of séhbol
related work. Failures rellatsd to school work may be one
. of the a':;'teinal criteria 1nc6rporated into their self-

condepts. J

. Work Values
Consistent ifitl’: the reseérch which “states that
5 . -

values relatéd “+o0 ;wrk begin tp form . in childhood, and
- ‘that. thssa values enter inta preadolescent vocational
behaviour, Etudents in the study had very definite ideas-
on the valug of wqu. while a majority of students in
/ﬁ“both grades stated values th‘at reflected respect for work
and pride- in accomplishment, there were somoteworthy'
differences between the two grades on other values. The
Giulde 3's wére more: likely té see the responsibility for
selecting ‘what = work they will do for- a- living as
belonging to someone other than thel‘nselves - namely thei‘r E
ptg‘;;—ents ‘One wo;xld assume that this is becausa parents
tend to allow Eheir older children more 'autonomy in
choosing things or making decisions for themselves than
their youngsr'childxen. Also, according .to M%ller
‘ (1957. as cited Herr & Cramar, 1988), e!.gh@: and nine year
- olds probably do not perceive themselves as,,vbaing

res}onsible for their own behaviour. This may be because




and altruistic values by children in Grade 6 may refl}act

.yet been ;Lnteroalized by this age group, und as Ginzberg e

§}3ey, are _n‘ot given the opportunities to engage in

“responsible behaviour or to act as decision-makers.

The expression of matertalistic values of Grade 3‘9

the more egocehtric natu:e of the younger chi‘ld’. The -

notions of shating and helping oth&rs have' probably not e

et al. {1951, as r:i‘ted in Herr & Cramér, 1983) po;ntad
out, younger children ,tend to focus on activities whichh®

are intrinsically satisfying tq them. . . . . o

Sex-Role Stereotyping . C -
Children in both grades can generally be described

as non-stereofypical. They had’ indicated that both males

and f‘emales could asdire to a majority of the occupations -y

which were presented to them. for consideration. . This

finding ’15Aconsistant with the Women's Bureau of Labour

Carada' 5 (1986) finding that high parcentages of both -

boys and girls believad that when they becama udults,

both men and women would be efngageds.in many. of the same

types of occupations. However, the Women's Bureau (1986) ]
study and this s!udy both concluded that both ‘boys and \V
girls still consider occupntions such as nurse, and
secretary as traditionully feminina occupations. _inter-




&

“estingly, the children did not consider traditionally
0

masculine occupations such as dentistry and medicine as
being the type of work only men can do. Therefore, part-
icipation c;f women in traditionally masculine occupations
had a higher level of expectancy than the participation

of men in traditionally - feminine occupations such as

" secretarial work and nursing. T}fxs is not surprising

since, in recent years, the:e has been a fair bit nf

literature published on the’ impurtance of preparlng girls

for careers in mathematics and science. -School boards

* and school parsounel are probably more cognizant of“the

equality of the sexes and.the importance of having school
curriculum that is not stereotypical.in content.

A higher“percentage of children iﬁ Grade 3 1néicated
that women should do the work of a nurse or secretary and
men the work of a forest ranger ;r a religious. This was

expected sim:e most pa;ents and teache:s probably do not

- consider this an appropriate age to. discuss sex role

s yping. W . sex role s ping begins even

at an earlier stage than this, and therefore an effort” by
N v -

educators is required to eradicate attitudes which do not

give children a broadened base from v;hich to TMmake -career

choices in . later adult life. Knell ‘and Winer (1979)

found, for example, that as early as 3 to 5.7 years bojs
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pezceptioné are more stereotyped thath girls, and girls'
perceptions of stereotypes u’ra more readily influenced by
reading stories that present stereotypical models. How-
ever, they‘ also found that well-established stereotypes
are not counteracted by reading materidl. The implica-
tion arising from this finding is that reading Mmaterial
has a_great effect on young children, and the elimination
of sex role stereotyping in school curriculum is nec-

essary. 5
Miller (1935) has suggested that career eduﬁation in
the elementary grades should counteract the effects of
occupational 1nfcrmnf:10n based on social class 1nuppwp—
riateness or sexuul stereotyping. Th\.}s career education
at the elementary school level shou]:d include exposure to
.non-traditional career role models and othef activities
that offset the rejection of occupations based on anec-

essary sex-typing.

Career Role MBdels

The children 1‘n both grades were familiar with a
variety of local and non-local ucc'upatigris.. goweva:, the
most. common source through which children were familiar
with ﬁaﬂy occupations was lelevision. * The children in

the study had very few personal contacts with the occupa-

) o
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tions listed. Television, as a medium, can be a powerful
sourde of information and intellectual stimulation. On
the othgr hand, careers which are portrayed on telbyision
do not always conform to the reality of that occupation.
The a‘acuga;'ions are often portrayed as more glamorous
than . they really are, and are often portrayed in a
stereotypical fashion. Television watching is becoming
an ever increasing ‘recreational pursuit of young
children. If this pursuit’is not guided and if school
textbooks are also portraying a world of wotk that does
not conform to reality, then children do not have access
to occupational role models which could help. theh make
future career choices. Since childrén enjoy television
and videos, they - coild be used as tools to foster
accurate +and complete information on various occupa-
tions. A school could infuse its social studies curricu-
lum, for example, with films and videos - that provide®
children with a variety of career role models. Wiseman
(1983) emphasized the importance of school personnél in
influencing students career choices. An effort by school
‘personnel to 'provide ydung’ children with a variety of

occupational role models may have a positive effect on

- 'their future career choices.

Shave (1984) and Darcy (1987) discussed the import-




2.

ance. of family members on their children's career
choices. McKay and Miller (1982) found that elementary
school childrehg' levels of aspirations in occupations is

related to the sociceconomic ‘index of their parents'

2
occupations. Parents can-Contribute to the career guid-

ance of their children by encouraging them to explore a
wide variety of educational and qccupatlonul altarn‘utives’\
and providing information on a variety of .career role
models. “This may prevent some children frem aspiring to
‘the low paying and low Status occupations of their

parents.

Decision-Making )

In most career guidance programs at the senior high
school level, helping students acquire, dsclslnh—maki}lg
skills is a majorjobjective. The promotion of decision-.
making hehaviour among students can be viewed as a
developmental process, starting in the formative . 'years

when young children make decisions regarding their da:

. to-day 'life. ~“Therefore, the acquisition of decision-

making skills need not be delayed until the senior high
school years. The importance of the d ‘cisicn process has
become a central construct in career 'g’uidan‘cgi and
counselling, and a major focus of career theory and

<
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research. Herr and Cramer (1988) present making a career

choice as a decision-making proces's’ that occurs over a
K]
lifetime.-

f A person can acquire skills _1n'evaluat1ng various

‘alternatives and the influences ‘on these alternatives

before making a choice. The investigator found that it

was very difficult to evaluate whether a young child

! ' possessed decision-making ability. It could be deter-
- s N * 3 Tome
 mined that the older children in Grade 6 were given more

. autonomy in making decisions regatding their day- to -day

lives than the . younger Grade k- vchildren. This was |
expacted since pargnts are more 11ke1y to "allow their -

.Older children, who are supposedly more matut! graatar

responsibility. in making their ,own decisions. However/, ,

‘the investigator could not determine whether the children.

in the study were given a formal or informal training in

the decision-making f):ocess. A more Qopkﬂ.\sticat,ed' method
T )
of assessln_g a child's -de¢ision-making ability is

required. . -

\ N ummar

/ The prim»a;g focus of this study was to identify the _
“ SR N, . .

\



d?velopmental differences with respect to voc‘ntinnal‘
development,, vihich exist between children of 'ﬁrimary
school age and éhose in-therupper -elementary grades. The
components essential to career maturity for. this. age
group were identified, and th\e,two different age grgui)s
waré compared on the ‘extent to: which they had -attained
these cnmpon‘an£s. “The underlying prsmise"_wns _that career

development is a <developmental’ process and therefore

! ’different.aqe‘ groups yul].‘diffsr in their»rats and pro-

gress towards career maturity. 'The way In ﬁhlch children

in Grade 3 and Grade 6 differed in their. career dsvelop-'

r{ent was the mai.n focus of this study

- The anestigator 'found. that there were Some cIear

aifferences in t# C"rfs‘“ development of children 'y

Gzaée» 3 and—«children *in Grade 6. . These develcpmental

differences pointed to 1ncreusing career maturity " as

children approachsd the upper slamantury school years._

The older children in the study were better able ‘to

identify the link between school and waik; they ) dsses‘:‘d N

accurate 'occupqtio/nal .knowledge;n they were 'a‘blei‘ to
pi-édict the Abenefit‘s of a pcst-_secpndn’ry educa) ion; thai{
possessed more autonomy in making decisions régarding
their daily’ 11‘v‘es; they possessed work values which

reflected ‘a good balance between altruistic apd muterinl-




ist values; and th‘ay had personal contact with a wider
vutiety of career role models. . However, children in
Grade 3 and children in Grade 6 had vezjy definite career’
aspirations. Both g:oups of ‘hild:en had aspirations ‘in
the middle 1ncoms levels and indicated that a post-
secondary education was important to :.hem. <" Also,
ch{lérén in both grhdeg rated themseélves positively with
respect ‘to their selé—concépt and wer‘e“uble to identify

(al and knesses. . Both - groups of

children expressed -work values that -showed pride in '
accomplishment but children in Grude 3 ‘more frequently
1nd1cuted that work. was like going to ‘school

£ifding
a job wus more often a’'matter of luck. The twr:}rcups o’f
children were' similar in the sense that™ they believ;d
‘that a’a‘ adults they could enter into a wide variety' of
occupations. However, both groups also‘ believed that‘
‘dccupatians such as nurse and’ secretary are still ‘the

work; of fsmales. -
5 mnally, the investfgatm: was' not abla to dstemine
whether either .group of childzex\ possessed decision-
mqkinfpbility, but' that the children in Grade 6 appeared
to be given more autonumy 1l making-their own .decisions

[ than children in Grade 3. ‘ ' ’

cumpazntively 11ttls has been written - about the




caxeer‘ development of young children, and even less so

about the means by which career dgvélnpmdnt progresses. : or
There does nof: seem to be any clear delineation of what
. knowledge, attitudes, or behaviours ‘one must posses
-befé;e cateer. maturity is attéine_d at .iny given, age

level. For ins\t.ance, career maturity at age io will hot

be the same as.career m‘aturity at_ age 16 or 25 There-
fore, the eight elements which w'q.re‘i.d‘entifisd as the
components of career maturity for this .age gguﬁp were
based on what current' literature and rese‘urch:identifle_d

as the career development needs of }oung children.

ons for P: ng Arising From ——

the Findings of This Study
- ‘

1. 'Efforts be made tt; make teachers and o!:her)
educators _'aware that gare’ex\ishoices gnd commitments of
aldult's are dlractly affected bf{ developmental experiéncas -
invchildhood, and- tl;ne early schaol. years are therefore a

logical starting_p}int for careerT;indance activities.

2. Efforts be made to change or _slimfnats mat“‘arials

and texts used in elementary ‘'schools bwhlch pottray the

-

world of. work inaccuratqiy or foster' unnecessary sex-
5 . 2o ,




typing oé occuputions‘ or restricted views of AQucational
or occupatienal possibillties.

‘3. ‘Educators in elementury schools provide oppcrt-
unitiés for young qhildren__ to have exposure to a wide
Vnriety of "real life"  career, role models. to foster
accurate pe:cep'clons of various occupation&

4. Edu‘cators in elementary schools provide si{_(

-utlons so. that children cam experience. decision—makmq‘

and carry nsibility for the uenc of their
decisions. | ] 8 1 '
5. | t in” el Eaty school ancaur;ge and

usslst young - children tc 'analyzs?thei: interests,
capabilities, and limitations and’ td\ :elate these to
tentative career choices. .

6." Educators " in elementary sghﬁols help children

recognize the relationship between gcadeﬁ\ic skills -

reading, writing-arithmetic ion, and ion’
for the occupational world. ’
., S . !
7. Educators 'in elementary schools help children

express . and- explore their strengths, weaknesses, and

\valu.as;‘and therefore provide a: _foundation for future

educational and uccupational choices
i 8. Effort be made to devise a systematic' nnd

sequential career guidance program at‘: the e'lsmeniary
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school level which can be contihued at the junior high
RS

and senior high school levels.

* v «? -
ions for Future Arising

From the f‘inding‘s of This Study -
s M ;!

1: In order /tc.foster Jmcationai maturity in young
children, it is essential thal‘t ‘research be undertaken to
define what knowledge, at,titlgdes, or behavie;Jrs_ éiffer-
entiate ‘among ch)ldren at‘di‘_ffere:ﬂf age levels and at
supposedly vgrious levels of c‘are’er maturity.

2. Research be undertaken to determine what the
developmental‘ emphasis of career guidance in the elan;’ent-

ary school should be. ' %

3. Research be undertaken to test the relative

effic;cy of various career -education activities in: the
promotion or facilitation of career d@elabment.

,4. Research be wundertaken to devise ways of

collecting career infomatién that is _perti'nent to ’cheA

career 'development‘ of young children that ’is less
: descriptive and more quantifiab{e.

5. Research be undertaken to de/temme the effects

of tentative career qﬁbice and goal setting among pre-

g
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adolescent youth on later adult career choices and
commitments. - }

6. In future, longitudinal studies of career
develoizment should include aséects of childhood so- that
the devp;epmental nature of career maturity is more

clearly delineated.
.
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APPENDIX A

*Career Maturity Survey

Studdnt Number:

Grade: i

Age:

Boy: ¢ Girl:

Mother's Job: a3

Father's Job: __ : AT

> " 7
Ho{v many children are in your family? s
Dués your mother 1ive with you? i

Does y;:ur father live with you? e

(a) What do you want to be'when you grow up?

~

(b) Where did \w\:u get this idea?

K

Why do we neg‘d‘ to go to school to learn things?




1%

A A

13.

-(a) air traffic’

(a) Do you think you will finish high school?

(b)_If yes, why?

g = )1[ : ”

YES . NO

(go to Part B) . (go to Part C)

(c) If no, why not?
- ot
--{a) Do you think you will go to‘ university?‘ ‘

(b) If yes, why?

'YES ; NO

(go to Part B)

‘(go to Part C)
4 R :

(c) If no, why not?

Match' each Job with the sentence ‘that describes it
by putting fhe letter by the jcP in .the blank by the

correct sentence. o

- cares for patients in .
hospitals, ’ nursing
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SLERIE AT A P

~ 118

(p) accountant _ homes, and doctors'
] offices.
(c) .luvy'er ; A_ helps people to manage'
their monay

(d) nurse i " sells ,drugs that - were
"\ =@ > - prescribed by a doctor.
(e’L‘architac_t S tells airplane pilots

. when to take off and

(i‘) pharma‘c;st 2 T land.
g o A "
& . i 47 ¥ homes.
law and urder matt‘ets.

For which ot‘ these occupatians would you have to go
to school the }nngsst?

y "
In which of these»occupati@s do you think you would

Lawyer e

earn the mo{: money?
Dentist '«  Police Officer . -Librarian

“(a) -Many jut;s are involved with helping people with

their problems from home and school. -Name one
« :

uf thesa jcb:. &,

e

‘designs buildings and

works in a cmirtrof:m on
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119

(b) Name one joB'that involves danger or adventure.
L S LS

(c) Name one job that involves working uutéoars. ' =

. When 'I gr:%w up I would like to have a job which

would allow me tg: - (Check the 3 things which are
most important to ydu.) ‘

St : have some 8pare time.
e ol make a ‘lot of money.
own my own buslness.
make close friends.
be someone important.

be outdoors a lot.

Different f:hings are important to diffarent-peoplé.
Check "the 4 4 things which are most important to you.
to share

to be easy to.get along with

—_ to»be honest

to rn{ake my own decisions

to be kind to others

to get the thmgs I enjoy mast' . i -
to be happy ’ . L 5

“to be accepted » R,
.



20.

21.

Read each of the sentences balow and decide whether

(a)

(b)

ter

(@)

(e)
(£)

(9)

(h)

Below is a list of jobs whl.c\x many people do. Look

at each job and if you know a’ person who works at

they ax;e ‘trie or false for you.

I guess everybody has to go to work but
I don't lbok.forward to going-to work.
All jobs are important. =

m can do- any kind of work you want to

'as ‘long as you try hard.

!ouf parénts. probably know better than
’
anyone else which joy you should enter.

woz!{ isboring.

-.work is much. 1ike going to school.

There is only one occupation for.each
w b m \ ¥ E
person.

If yo get a good job it is because

you ura lucky.

tms job, put-a check mark: by it.

5 Azchltect From where?
Ccm}putar ' ’
'ng':nmmer _ " From where?

' Fisherman '  From where?

»_  Social Worker From where?

~Plumber- ‘From where?




. - Artist From where?
P Farmer From where?__ N

e g Cashier From where?

o Newspaper ’ :

Reporter From where?

Auto Mechanic From where?_ =

22. (a).who decides what you would have for breakfast?

'S mother 2 sister
" father . ' brother
you ' ‘btkga: &

(b) who decides what clothes you will wear for the

‘day? v N ; "
mother ] sister
" P 5
o fath€r ‘brother
you . other

23. (a) It is ten,thir& in the morning and the bell has

‘just rung for recess. You go to-your locker to

get your snack and you discover that you have .

left your lunch box on the -school bus. What are - .
- three things' you could do to éolve this p}.joblem?

1. . . s . : ‘

2. z

'3, = -




o - . .

. FALSE for you.

(b) From the t}‘]:ee ideas you have wrifﬁten above tell

N 5
which is the best solution to.your problem.

(c) why 1is the answer you chose in Part B the

solution?.

N

(a)'Name 2 things that you can gs well,\

"(b) Name 2 things that you cannot dq very well.

“Read each and. decide it is TRUE or -

WEité T or F in each blank.

(4) My parents. are interested in the things

I dp. ' ¥ -

I would like to.drop out of school .

I ama goud ,pexson
't have Jnany friends. »

) T an ~a“very happy perso
°I 'am among the last; to be chosen for;

~ %
teums R . ¥
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& .
(g) I can usually ﬂgu:é_'ouc difficult
t}xings.' =
(h) school work is fairly easy for me.
&) I am proud ‘of my school work.
(3) I get along well with other children.
(k), My family listens to me. : . ]

FELT

(1) My family. and I have-a ].nt of " fun

together.

Look at.the jobs listed below, Then think of the
boys and gifls m your cluss or. that are. your 'hga +

What jobs do- you thlnk thesa mildren will have when

. they are grbwn np? -Put ‘a chec‘k mark .tn the space

that best tells’ what Chas‘ ‘uchildran could, be when

b

they g:ow up .-

) . . Both.Girls
Ty ” Gigls Bog‘s.'und Boys

(a) Astronalt

(b) Doctor

(c) Stoke Owner
(d) Secratary )
ke) Nurse

(£) Bank Manager
-

|
RRERNNR




‘(s) Minister/Rabbi/Priest

.

(g)'reach;tr
(elementary school)

(h) School Principal

1) sai;s Person - *

(§) Police Officer

(k) Librarian

(1) Forest Ranger .

(m) Dam:alr N

(n) Dentist %

(o) Teacher (high school)

(p) Model 5

(g) Grocery Glerk

(r) Social Worker

AR
I
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. 5 APPENDIX B -
3 Distribution of Sample by Major Varisbles Studied
: . .
Urban-Rura) ) =
Grads Classification Sox Mother Working

Grade3  Grade 6 | Urban . Rural | Male Fepale | Enployed  Unemploy
No. %  No. %|No. % M. %[N % Mo %|fo. % No. %

sy 86 46 103 54 |89 47 100 53|98 52 91 48|79 42 - 110 58 -

Mother Present Father Present _

. Mot R Not 8 9 0 n 12 13 u
. Present Present |Present Présent

No. % . No. % [No. % % |No. % No. % No. % No. % No. % No.% No. %

‘I?BDI 1172791 18 9“233820,3250303820 84 21

LS \ & N
* Fanily Size N
. 1 2 3 4 5 6 7 8 ]
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