i

i







NOV 8 1988
<

)

T
77, UIVERgyy
o"'z\omc‘\;a &
%

S,
nms“".xo\o"‘-
OF Az E







o

“the highest quality of reproduction possible.

pages are mising, contact ‘the university which -

ylnled the degree

Some pages may have indistinet print especially
if the originalpages were typed with a poor typewriter.
ribbon or if the Linitersity sent us a poor phots W

* . Previoush terials. (journal articles,

iously copyrighted mat
published tests, etc.] are not filmed.

~ Reproduction in full or'in part of this film is gov--—
ermed by the Canadian Copyright Act, R.S.C. 1970,

€. C-30. Please read the wlhnnnnon forms whld!
accompany this thesis.

TIHIS DISSEATATION
“_HAS BEEN MICROFILMED
EXACTLY AS RECEIVED
|

N2 (e 02/08)

Bibiothique natorse du Canada - ki .
Canadian Theses on Service desthizes caadiennes . &
Mugla-e Service: ® sur microliche - *
Ottawa, Canada N
KIAONSG ~ L
& NOTCE =~ . s CAVIS Tt
The quality of this microfiche is Heavily dependent  La qualhi de catte microfiche dépend grandement de
upon the quality of the original thesis submitted for la’ qualité the: mise au_microfilmage:-Nous
* microfilming. Every effort has been made to ensure  avons tout fait pour sssurer une qualité supéricure

de reproduction.

il manque des pages, vevitlez communiquer

avec l'université qui a conféré leq:ade

La qualité d'impression de oertaines pages peut

“laisser & désirer, surtout si. les pages originales_ont été

dactylographiées 3 1'aide d'un ruban usé ou si I'univer
sité nous a fait parvenir une Wlocw& de mauvaise
qualité.
: .
Les documents qui font déja nm,u dun droit
d'auteur (articies de revoe, examens pobliés, etc) ne
sont pas microfilmés.

reproduction, ‘méme partille, de ce microfilm

La
est soumise & la Loi tanadienne sur, le droit d’auteur,
SRC 1970, c. C-30. Veuillez prendre connaissance des
formules d*; .ulnuutlm qui aewmmnenl cette thése.
LA THESE A ETE
‘MICROFILMEE TELLE QUE
NOUS L'AVONS RECUE

Canadd




LE QUE’BEC '\L.l TEHP? JADInS:. AN INS:BRUCTIONAL MODULE
POR\I}EARTI NG Cl QRAL INFORMATION ON CERTAIN

ASPECTS OF LIFE IN EARLY QUEBEC

s A Thesis T~

- Presepted to
w{:;Mo? Education

The Fi
DepaTtment of Curriculun and Instruction
Memorial Univ_ersity of Nswfuundl’nd

In Partial Fulfillment '
of thé Requirements for the Degree
Master of Education ' . .

“Robert Wayne Barbour

o oo .
: December 1982




‘Qusbec as'seen through the eyes of .the early

*and then a posttest was administered.

ABSTRACT s T
: 5 cl . L ¥
The purpose of the present study was to develop P

3 cultural-linguiftic module for use ih the Grade 10

French program presently being used in Newfoundland

schools,’ The module focuses on-life in eatly - -

lnhlbitnnts. ) :
Slxdas rapreseming some of the early settlsrs 5

and explorers were compiled, as well as athef‘slides

depicting life in early Quebec. A French 1nngunge ® %

audio-tape to iccom;plny the slides was made.

Acuvitus to runforce the cultural information P

in the silide-tape presentltlon nnd to give the

students practice with certain linguistic skills’

were alsS developed. i |

The materials were then tested for effectiveness’

Four grade ten classes participated in the stuc}y.

A pron.;st was first administered to determine the

. level of the students knuwledge thh Tespect to

the material to be ccver_ed in the module, Four
class periods. were spent working with the module,
The question, I
of whether theré was a relationship between the use
Gf the module and an improvement in the students’
knowledge of early Quebec, spaciﬂé linguistic

=




skills, and attitudes were inves't:igltad?. - s .

W5 ] The rpsules of the testing of the module | M
y P Sndicated that there was a positive rélauonship - 7 P

hetween the use of the modulu and an impruvemenc

i} S .in- all the cognitive areas tested s With respect DR

< to the affective areas tested the results were not

.'#s clear; however, students' Attitudes appeared

N *" """ to be influenced positivaly by the use of the module, .’ -

Results from the téacher questionnaire indicated

.

. "5 3 t\mt teachers were, genonuy pleased with the .
S effectiveness end appropriateness of the module for o

the grade level at which i:!: was u;od. 5 *

....' . lf .' 4 4 ‘
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ﬁThe Module :

"1 “module” ca

I

What It Is:

9HAPTER 17,

ntro&uctwn g

Stern and Ullmann

A module is' not .a program,
independent pf existing programs, which can be 3
very flexibly in response to -a variety of € Fi.
teaching situations or to differencesamong o

used

needs.
§SPCCt of

students'
specific
arouse
N linguisti
to use thg languag
for modules are ch

(1970) ‘vidw themodule-
& A

It is a unit

ach kit deals with one

learning a - language.
interest in a 'to

e in an-activity.
osen from among th

seach'a
feature, or provide an oppor:unny .
Topics: R :
aspetts
of second language learning ‘that are lacking
or not sufficiently emphasued by curfent progtams i
What modules can do today is to complement .

in ihis_ugf}::

.
or Kit,
% T

i

existing programs and make up for .gaps and %

deficiencies. without upsetting the pattern of

¥ the programs whxch are currently in use ‘in the

schools. 1

From the above’ definition it can bs ‘concluded. that the

nodule has three main p

[¢3)

urposes. or goals: .

to interest and motivate thé student

an to teach certnn hnguxstxc ‘skills

© (111) to present certun :ultural facts on a §peuf1c

topic.

The Module It's Use

The mod le is not, as oné mght assuma fz'mn th:

glvcn defini tion,

languge classroom.

has been used quite effectively in cther sibject areasy:
pmicglarly in spcial studies and. the sciences.

fact, it has only been in the past’ ten to fifteén, years .

restricted’ to use in the second- :

Fcr years ‘the module techmque

In-




that special topic modules have been ‘created and

- » used in the teaching of French as a second langdage.

Th‘e‘ir use has been most widespread in the province

! of Ontario because of the influence of the Ontario,
Institufe for Studies in Education (OISE), ‘the major
producer of such modules. However, teachers in other

provi

es have hegun using. them as well. or

, example, the school board with which the writer

teaches has bougi\t'a copy of the module, Bienvenue

& Montréay, for each of its mgh schools as well ° N

as providing several others whxch may be borrowed
through its media centre. !

Sybject matter  integration is a concern to
many-educators today also. This aspect of teaching
is’a concern to French educators as well.

In the right kind of atmosphere and with a

good relationship between teacher and pupils,

o] the teaching of the French. language can be
linked with other subjects in the curriculum

in the form of 'projects'. Some subjects,such

as geography, seem to lend themselves more easily

to project vuﬁk but if a programme is carefully
thought out ahd prepared beforehand, other subjects
cah also be embraced in the gengral scheme.
Modules, may very well be a key to helping solve 'this
< problem. A module may lend itself to discussion in .

,the history course being. taught, ie. Bienvenue &

Montréal, or a student mdy want to do a current affairs




project based on material ‘studied -in -French from a
module, ie. René Levesque et le Séparatisme. . A
similar integration -could ‘octur with music or English

literature, ie. Chansons et Chansonniers. Integration

is also possible with the ge'ogrgp};'%.cuursa, ie. La
Wbtko. g

Modules have been 2ha can continue to be a very
eff;ctive means of teéching culture, improving language
skills, integrating other subject areas with French
and while doing this, motivating students to want

to ‘earn and use Fgench{ P .

gu!b:c au Temps Jadis' o . P

“Le Quebec au Temps Jadxs"\xs a mulu “media
module which pressnts the early years of discovery
lnd settlement in Quebec to grade 10 students who are
studying French as a second 1-nguage. It was plnnned
to enabie the students to view Lhis period through. the
eyes of Jacques Carti‘er, Sanm:l de- Champlain, Jeanne
Mance, Bishop Laval, Adam Dollard and Madeleine de
Vercheres, thus giving a "fegl" for. the happenings of
the period, rnher thanmjust an hxstoncal account. -

As well as giving the students a cultural view
of early Quebec history, thil module was aimed at _
giving them opjortunities to practice and imprm‘fe
':fxeir "communicative 1ompetence"4 To this end the




module contains an audio-tape in French to accompany

the slides on life in early Quebec. New vocabulary

% o €
and expressions are pre-taught in order to assist

students with th'e aural recugn%tion of these items.
Emphasis is also placed on comprehension of temses
and dates to complement the learning of these items
at this grade level in the program prescribed for
use in Newfoundland schools by thé Department of

Education. Various oral and written games, activities

and projects assist the students to develop competence

with the haterial.

As is ‘the goal of any module, this module aims

* at motivating the stpdents not only to do well with,

this set of materials, but to be sufficiently motivated
to continue to dn‘well in the regular French course
and to .go oh and improve their ability in French. The
inclusion of information about the early inhabitants
of Canada gives the students ‘an opportunity to learn
and talk about a topic which it was £61t would be

of interest to them. The use of techniques to develop
an awareness of the early inhabitints as individuals
helps the students become more involved in the learning

process and better able to elplthil‘s with the .éunpln

whose language they are studying. - .

Ay



N @
The general cbjectives of this module are three
.fold: . et " i
v (1) Cultural: (a) To develop in the students a

“cognitive awareness" of the
Fognitlve ik e

N y i typical lifestyle which existed ’ u

in the eaply years of settlement’s
;¢ . ih Quebec.’
o X - (b) To develop in 'the students an

e "affective qwareness" of the typical

“ 8 lifestyle which existed in the )
early years of settlement in Quebec. -

(2) Linguist-ic':(n‘) 'fo‘improve the students' ~

communicative competence in'French

. bygiving them practice in - \
listening, reading, and Qtiting.
i% . (b) To have the students learn, orally( |

and in writing, certain vocabulary

items”and useful expressions.
(c){ To -assist the students. to use, with
@ . greater facility, grammatical .

points to which they have alrendy:

— L been introduced.

(3) Attitudinal:  To motivate.the students to learn

. | French through introducing tHed - :

to interesting topicé. ’ :



) 6. <
. ‘ ) . bl
. 8 3 (b) To develop in thé students a
. positive attitude foward
X French-speaking Canadians.
A more detailed description of the objectives
T " the module may be -found in Chapter: Three. -
% ¥ : -
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- | cHAPTER 11 . e
Review of. Literature
Motivation . . >
»_Au educators, would agree that motivation is a
“key factor in the learning of any subject; however,
. in th; leirning of ‘; second language this is \
especially true. -After much research and
- mvesuguuon conducteq - xn the Unitad Stnes, the ’
L " Philippines, and Cmada, Gardner and Lambert "(1972),
" Anisfeld and Lambert (1961) and Lukmani, (1972) -
concluded that oy .
metivuticml variables were relat d to second
language achievement....and that o v
motivational variables were as highly related 5 !

to second-language. achu‘(amang as were the
\ indices of language aptitude. ..

ince motivation pllys such a vital role in the

A study of a socond language tanchers should be
3 (concerned as to whether their studeiits are being F 4
“~"adequately motivated.

!Integrative' sus 'Instr Motivation .

)
Gardner and Smythe (1975) -distinguish between
Itwo types of motivation: ' 'integrative' and | :
', ‘'instrumental'. ' 'Integrative motivation' is‘ daﬂn%d as

e the desire to learn the language of another .

. . * language community in.order to communicate wi/th,’
. . interagt with or to become (in some small wdy)

. a part of the ocher language commynity. 1

s 'Znstrumantal motivation! is definad\ as the kind/ .




which “emphasizes the utilitarian aspects of learning

the language, as is evidenced in such reasons as 'to

get a job', 'ta bé well educated', and the like.
Burstall (1978') points out that both types may
be equally effecuve. In a cultural context whera
;he acquisition of a second language has unequivocal
practical and instrumental value and where everyone
is expected to. know a second language (Balg/iu{n, the
Philippines and others), students who are /
instrumentally oriented are very syccessful.
However, ‘Ln ; c‘ulturnll context where,the scﬁuisition
of.a 'second- language is not necessary x;or viewed
as an accepted.ffct of 1ife, it is fhe integratively

o
‘oriented student who is the more successful. Gardner '

7 . -
and.-Smythe (1975) also concur with this view. Gardner, .

Smyshe, Clement and Gliksman' (1976) conducted studies
on Canadian students with respect to integrative and = "
instrumental motivation. They concluded:

It is quite clear that-the integratively
motivated students are much more active in
French class: .they participate more-than

the non- integrutively motivated students. It
seems quite likely that thé integratively

. motivated student is much more interested .in
learning French and seizes every upportumty ‘o

work and learn.

Motivation in Newfoundland Schools .

For most second-language teachers in ‘Canada,
and especially for French teachers in Newfoundland,
the second of the two above-mentioned situations is




ﬁ;g more:real?.s_ti’c.- There is 12ttle, if any,. -
opportunity for the students to use the second
language in their-immediate environment. Students
ask for example, "Why do we Have to-leazn French when
we've never”even seen a French spelking patson in .
our community?" The nrgumgnh "It will help you get
“a better job", doss not not éarry mich weight in this
situation. The student kmows it is not necessary.
Instrunefital motivation tends to be very weak for
most studev}ts in éur cultural context. The student
who is going tn‘"da well in French and continue in
the. study of French needs to be integratively .

motivated. ' R ~

ing Enrollments - A Need for Motivation

It seems clear that. despite the increased
emphasis on buxngunlxsm and the obvious .
importance placed on learning French as a
seconid language, the percentage of secondary
school students studying French is dacrensxng.

. Statistics show that during the past ten years (1970-

71 t01980-81) there has been'a definite. incréase

in the number of studgnts\ s‘tuﬁying French at the

‘elementary level in most Canadian provinces, With

respect to Newfoundland in particular, the percentage
of students studying French at the elementary lovel

has doubled. (21.4%in 1970-71 to 42.8% in 1980-81)8,



. v -
This trend, unfortunately, has not carried on ix;to
high school. Data given in Table 1 show that there
was a sharp decrease if the percentage of high school
studa‘n,ts studying French from 1970-71 to 1972-73.
From 1973-74 to 198081 the pegeentage appears -to
have leveled off. Howevever, it would be expected,
given the extra attentiok jaid to French in the
elema_ntnry grades, that the percentage of students
doing French in the high school grades would have
increased. Given this trend, coupl.'!d with the low
priority placed on French in the new re—organiiad
high school program, it is feared that French
enrollmems will be even further.cut. Data given

in Tabln 1. show thnr, only about one half of the
students who sﬁudy French in grade' 9 will study it
ih grade 11. While other factors affect this

decline, such as timetable clashes and compulsory

“courses needed for future careers (ie. sciences),’

__it would appear that students are not highly

motivated to learn French. They do poorly and,

consequently, drup out,of the E—ench program

2 altogether. Thus, there is consistently a smn]:

’ number of’ students anrouad in French in the hi

schnol grades. 5

10.




3 . i1, |
’ . F B » ! .
‘ : \ ' TABLE 1 ) . P
v . | [French Enrollments in Newfoundland and Labrado T .
‘ -/ (6rades §, 10, and 11) - 1970-71 to 1980-81 Lot
\ :
- Year Grade 9 Grade 10 * Grade 11 A
. o T AT T T 16
1970-71 8473 70 5559 56 4360° 48
.. 1971-72 7780 64 5100 49 3680 38 I :
: 1972-73 7461 63 3978 39 27176 29
1973:74 6971 S8 4320 \44 / 2589 28 e
A 2024075 651 56 (39713 2365 27 ° J
: : . ! o
1975-76 6532 53 4036 37 | 2537 28 .
1976:77 . 6643 53 3136 . 37 08 27 .
¥ . > k
1977-78 6705 53 4359 41 2666 28
3 3 ~—
’ ; 1978-79 6771 .53 4175 40 .. 2785 30
% . 1979-80 6995 S6 ©  4ss8 41 2738 30
1980-81 6961 S5 4460 41 . 2660 27

16 - tntrl French enrollment: per grude.

| 4

- French enrollment as $of total enrollment 9




Culture - What it is. .~

_as individuals, not unlike themselves in many ways.' Cod

Schwartz, (1981] who,’ hxmself, drupped out’ of a
farexgn 1a.nguage course (Chinese) beheves that students

do. not con:_;nue in tha study ‘of a forugn language because *

.they lack a reax\incen:{ve to learn the languagé. 'In most

cases it is not that ‘they do nor. have the aputude

, but rather- they Are not sufﬁclently motxvated to continue.

- .—T¥ Newfoundland students are going to con:mue
their study of French in senior high school they must

be sufficiently mativated. As mentioned earlier, this

‘motivdtion should be integrative rather than instrumental.

“How can it be done?" is the crucial question.

1

Culture has been defined and re-defined inm many ways.
How;yex_',._many 1mguage,:\aching theorists, such as Seelye,
Brooks, Nostrand and others, ware tending to view °
cu\lture in a broad sense.

Cultuze x‘n the broad, mtegrauve sense ‘would be
the overall life style of a group, its learnt sets

: of habits|, as well ss the refinements of its
cultural heriuge.

w0 \
Culture - Why?

Theye are several reasons why culture.is such an

important pavt 6f sedond<languige tegehing: )
(1) It reduces pujudic.r,and,zuuural stereotyping. It

helps students see people who speak the target language |




13.
P ;

We ‘are educating our students for a world with _
many challenges which no ope can forsee At' this
time, a world where tolerange and understanding i1
of the ways of life become increasingly important.

(2) It is an integral part of the people whose language :

_.is being taught. |
i B - \‘ i

1t [culture].provides a tool for a real understarding

of a people since it,mirrors its beliefs, feelings

and knowledge. It is the correlation of language |

to the culture of thé people that makes language

learning easier,-'for “a language becomes alive and

meaningful if the learner can look beyond the

“symbols and grammatical goints and discover what

is behind the language.l

(3) It enables the student to appreciate better hib
own culture, As the student studies the target culture,

by ‘comparison and contrast he is really stm‘iying hivs own
cul.ture‘. s ' -

“( 4) It can be.a tremendously moti;l‘ating factor. If,
.students can relate to the speakers of the.target language

they will be much more.jinterested in learning the language
" itself. "The ability to interact with speskers of another

“language depends not only on language skills but also
on comprehension of’cultural hahi:s\and'expec:a:ians."“f .

. - EE

Culture - A Lack i

Despite the rapidly - growing awareness on the part

of Canadian teachers.of the pressing need to integrate
French - Camadian cultural materials into the process °
of learning French, there remains a. itrnnge lack

of suitable materials in this area;1% .

" With all the new second - language programs available .

today it is indeed strapge to find that most of them




'ﬁ " .

contain very little, if any, cultural material

Progfans of the .past, despite their many weaknesses,
did include, to s‘ fair degree, cultural information.*
Students of French studied something of the history
and geography of France, as well as learning a 1;ttle
about the daily activities of students in France.

With a little help from the taacher the student

could get some ffeel' for the French "Culture”.

However, this aspect geferally referred to the = . < »
; §

‘historically important examples of French life.

Unsortun-tely, there was.very little, if any, mention
of the French-Canadian culture. .

There appears tq be a definite lack of.cultural

.,
materials in most of the second-language programs

of today. With the advent of the:audio-lingual ey

method, cultire was left out. Emphasis was placed
on learni.x_xg the lax‘xguage itself. ‘Rivers (1975)

points out that some_ﬁresent day. programs deliberately:
present materials which reflect common, éveryday
e‘:gperiences of the English spgaking. student, thus ~

neglecting the opportunity of in'uoducing interesting

. cultural'differences in everyday sxtuac1ons‘ ”Other

textbooks begin thh dulnguas whxch are descnbed as
being culturally neutral,"S i : .
5 “ 3




in.Newfoundland Schools . : s g

. g . Cuuure, most secwnd-language teachet‘s would agree, 25
e 2

'prugram. ﬁowever, in Newfoundland, as m ot.her parts of
. ‘canada,’ the French programs presently bemg used do not

a - “always ass1st in chxs alm Both programs currently 3

" 'used in the Newfoundland sfhool sys;em ate vu—cu,alry J 4

. "culturally neutral‘ In’the’ eTenentary progran for,
‘ ; .example, there are no suthen,uc Franc songs.; hg'l
s Y. .7 melodies of the songs arq sed but ‘the Words are £
changed. - The . following"is. an eddmpte: <t T . U s
e e L Mededy - "Fedre Jacques" .-, -
N M : . Ma chemise, ma chemxse
. _1d voild, L& voild. !
_ Oivent.an chenvse? -
) ¢ | ! - . ow e51t na ;:hemxse7\ 5
tEE PER S voild. " L3 vou‘ 16 :
LR B # 'The dialogue ar;d skits are also \‘c}lrurally neutral’.
by 8 " PEEE . This lack of cultural ;cnﬁt is’ equally evx_dent in .
ot 5 the high school progra, espec:ally i t.he Jfirst levels "~ +7 77,
) . sy of the prugram.” When cultural mfoma;mn does occur, . - °

“usually presentéd: rn~4_£ragmented ‘fashion. It is

imposs:ble for the students to get a 'feel' for 'the French

people and sheir way °.f. life. thle techmcauy, this-
N o gt i ]




. oo : .
omission of cultural material is. to aid' the student

by not pracing cultural "blocks" in his way, it
i .

may also take away some of the interest of learning

a Lecond language.

No language exists in a vacuum and to learn
or, teach French, without attaining an awargness
and an appreciation of the people and culiure
‘ whose language it is, is like ms:akmg a
, skeleton for a living person.
H
How unfortunate that Newfoundland students are

; ‘being gw’en a skeleton! ‘It is little wonder they

find it unattractive and unappeallng. . .
S ¢

¥ Cammg niative, Competence
Definition 4 _© . P o
One might define communicative competence as
“"the ability to communicate, ie.’to receive add to
" send 1., messages, ‘either written or ora1".}9
Commuhicative ch'p_e:ence and Second -'Language
Programs of Today o «
Today most second-language programs have as .
*their ultimate goal,’ comminication (oral and written).
In the past, students could successfully complete
" four of five years of high .school French and be unable
to understand a simple question when asked, The author

1{ living proof of this fact. After four years of

" ) 2




\ high school Frenchihe was unable to.rTespond to ‘the

. question, ""Connent ca var. It wa's never once

. mentioned in his years of studymg French. Today,.

forl'.unately, thxngs are changxng.

The trend in foreign language education_has «
£ V.shifted away from rote memorization and patterned ¥ &

. behaviour towards meaningful and spontaneous ; B k
» comnunication, 20

¥ To have students comnunicate meaningfully and

spontaneously is an admirable goal;- :however, it

{ . Will'never,be realized unléss the 'stulent is.
" presented with interesting and‘relevant materials
about which he wants to haJr, - talk," read ‘or wrife.
LR ‘Comiicative Competence ii Setond-Langnage Prograns .
3 in NewfouRdTand Y .
As with most of the recently developed second-
. ' language prc;grams, the. programs currently used in
: schools in Newfoundland place % high priorify on )
sufficiently developing the four skills (listening,
speaking,\ reading and' writing) to enable the & tudent
(to usel the target linguagé (French) “as means of
communication. The introduction to the elementary
. , program reads as follows:
On the basis of contemporary experience......

the. program has been designed to develap the
. students' potential for spontaneous

communication through: .
1. a basic knowledgé of the French language, its,




i .
i, vcc-bulary, strncl:ures, smmds and a:cnmpanymg
gestures."
2, ' the application of this knowleédge as a means
B - of cnmmu?}cntlwn from the very beglnnxl\g of the
* ‘program.

The goais of ths high schpol program are's‘mnar. : .
/. The aims are to develop in the student:

~ 1 L .

e -

3. lity to understand spoken French,

to speak French, to read French, to write French

P to translate in French xdeas that present :hemseh/es
in English.
4. an ability to cémuni cate’ H French when -
placed in everyday situatiohs. -

¢ These two programs are making a r:al =£m to develop
eonmNiLeNtive conpetinge - somsthlig VILEH bis®bseh
sorely needed for ablong‘ tine. .The most difficult -
o thing is to £ind Topics that. the'students want to . (
talk about. Cultursl materials could be very helpful’

in this regard.p

Need for Cultural-Linguistic Supplement:

Considering these- three areas of need (motivation,

culture, and communicative cump_etence) in the Ffenr.h
programs in Newfoundland schools, the writer feels

> that there is gooa']reason to develop 1nteﬁslinz,
cultural-linguistic supplements. The nodule Québec

au Temps Jadis, attempts to'meet this kind of need. A

By présenting interesting gultural materials
+  audio-visually, the module attempts to’

- . a -
/ motivate students  to want to become involved in the




followup activities and projects, thus practising’

and improving the communicative skills they need

. (o';levelap, while at the same time, “learning -

cun‘urn Encts about the people whose language they
are studying. It is hoped that these materials .
will help the ltudnnés to develop some feelings of
a-pa‘th} toward the early French-Canadian settlers

and develop an.increased interest in studying

French. .




/'&EAPTER u i .
Developnent of the Module . . ) e

The purposs of this chipter is to describe

the characteristics of thy students for whon the
_moduleé was designed, to edplain how and why the
module was developed and to indicate the specific
objectives which were to be achieved by the
students using the module.. .

The Learner .

When pldnning a project or developing a module
one important consideration to ‘take into accountis
the audience ,/the students to*whon the m-;eriut:gl o
bedirected. To what degreg”are they affected by

- their aga, their past expenémce their attitudes - . b &
.and fheir environment? '
Agei 2E ' )

‘The” nadinde Vs gesigned €6 Nzwfoundland P LA

) swdents in grade ten. .

With respect to their intellectual development,
these Students (age 15-16) were at the "stage oE)
fornal operations™.as Piaget would classify them.

The studefts at this age. can deal with bypotheds
and abstractions. They arenot limited to the -

Concrete world. They exhibit facility in analysing

both logically and gxperimentally different =«
.relationships. Piaget maintains that at this level i [
the'stpdents "learn bstter by verbal commumication’.23 1 -




| :
T e longer -are dependent on visual stimuli and
concréte objects. While this may very well be
the case when the Student is communicating in his
moter tongue, with respect to communi¢ation in
a second' language the concrete world iI of .
invaluable worth. The second language learners
still need the visual»'reinféfcemencs. H;weve_r, 2
‘students at this age level do like to go beyond
_the naming of objects and—the practising of
gramar rules, which are often major foluses of s
_the French course. . LB K
Many psychologists see the "te;n" years as a
period of rebellion agslnst parents) against
.teachers and a'gamst any other authority figures.®
If this were true in all, or even nos't, cases, A
module such as the one proposed in thls paper would
be of little, if any, value. Bandura (1969) sees
‘adblescent rebellion as self-fullfilling prophecy. Y 3.
I£ a society labels its adolescents as 'teen- i
" agers" and expects them to be ’\'ebelliuus, and
© unpredictable, sloppy, and wild in lk =
behavior,” and if this picture is repuatedly
reinforced by the mass media, such,cultural
expectations may very ugjl force adoles cents . 3
Teachers have the opportunity of capitalizing on

the. epergy, the self -confidence and the zeal of

N these adolescents and directing them' to

* constructive ends. The students want to be

SN
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4 "somebody" in society. A working knowledge in .

a second language is a step in the right direction.

We need to sr.:qu'ain: them with the many and varied

opportunities and adventures available to a young

porson-whs spesks Frendh, ‘Alss simply being able

to speak a little French gives a student a

‘strong sense of accomplishment. §
Students at this age like to think of .

themselves as mature, responsible adults. They like

the challenge of adventure and danger.” In themodule

Québec au.Temps' Jadis, the student is involved in o

the adventures and challenges which faced the early
Canadians - the Iroquois, the harsh climate and the -

unexplored wilderness. - The students' enthusiasm ° =N

' for adventure and-excitement can be effectively used

to help them learn and use French.

Past Experien

What are the past experiences of the learners

and how will they a'ffecc théir reaction to the

module? Conmsidering their past experiences how

.should the matérials be modified to meet ‘their needs? S
(1). Home l;nckgrnund ' )
! ' Some parents do not recomnend’ that their

children take French, and if they do take it, for ome

reason or another, there is. very little, if any. '
encouragement from the home. As the dispute over the

rights to Labrador becomes more intense; more and more
{ ot




A~ Most Newfouffldland s tud)

Newfoundland parents,'in particular, are Yecoming ,
less well-disposed towards French.

There was atime when the concept of a biljngual
Canada enthused public opinion in our favour.
There is now, however, a backlash of resentment
that is growing against '"French", not as a
language, but as a political symbol. This
attitude is expressed.in our §ommun1t1es. in
our homes and l.n our schools. .

Many students ‘come from -homes where Frcnch is neither
spoken nor looked upon favourably. Because of this,
the students lack incegéative motiéa:ion, even though
they .possess, to some dexrea, ms:rumer::al motivation,
The module attempted co encouTage Lntegrative

motivation in the students by presentmg them yuth

charactors Whogwould appezl to them and with whom, to'

Some degree, they :nuld ampn:hue.
©(2) Prev,iaus, 1earn1ng experiences:
'
The teacher must know at what level the’learners

are in order to make maximum use of the learning

module. How many yen\ have.they been studying French?

nts begin French in grade. three
or 'gThde four so that almost,all grade ten students
have had six to seven years of French. This’amount
of |time.may sound impresshve, but.is actually quite
deceiving as is pointéd out in thecase of Ontario.

It is misleading fo state that grade thifteen

students have.had eight years of French. If we
-reduce this to the actual minutes of instructidn,

or more significant still, to the number of minutes.

he has actually spoken French (a generous esti.

would be one minute per clagy period); the figures

become depressingly dismal,
Yo . R
. |

. |




-~ Grade ten students are far from being bilingual, and ~

: may'be quits below the level which most-non-second i
. =3 language talchers would expect. Hezever, it is not
- © expected that grade ten students be historians, or~
- . mathematicians or scientists because they have studied
i the sx;bjacts since elementary schogl. Then why_should
any more be expected in‘the area of Fre‘nch" The B
-~ - teacher h-s _to. meet tl\e learners at theh enn—y level
thh thelr limited knnvledge and lﬁnitad confidence
5 ¥ . in French. 7
The grlde ten s:udenr.s uho used th;s module
hnva studiad French 'up to and including grlde seven
Sy - through an ‘audio-lingual approach, Via: the program | o

previously used in the schaols. In these elementary S

_ years _they have had a fair amount of Aurns-urnl
practice, but very little experience with the written
" language. * In'gradés eight, nine and ten they have
been working with the more balanced four-skills
approach of the new. program. By mid-year grade ten, . : ;
the students havk encountered and studied most of the’
Tules and applications of basic French grammar while
still building on their 'aural-oral' skill!.
Consldering these factors, the module h-s been
: ‘plgnned using fairly short, concise sentences. Tenses
. . were limited to thu%

studied in or before grade ten. R




Dates were presented to enlarge upon the number$
. which students had already studied. Also, to enable
“the students to understand the Script better, new

vocabulary-items and expressions were pre-taught.

" Attitude P .

Attitude 1is considered by many educators as § %
being one of the most.important factors .
influencing scholastic achievement. Research
in second language study has revealed that some \\
of the signxficant factors influencing a
learner's attitude to acquiring a second
language wers methods used, age of the
learner, language aptitudes, language

Y background, attitudinal chanctenstic in the”
home, taachers‘ and administrators’

philosophies.2
" Newfoupdlland grade ten students of French, 11ka a1l P
studen™Xof a second language,’ are influenced by thg _ . - ”

the students' interest and positive attitude

above mentioned factors. However, since French is.

optionsl at this level the students who are’studying

it are dding so by choice. They have had'a fair :
degree of success with it in the past; they have !
developed some interest’ in learning French; and
therefore, have 3 fairly positive attifude toward it.

They mdy realize something of the value of knowing a /
second language'in Canada today, and, because of this,
they are_ mak‘in‘g an effort to obtain a working

knowledge of French. However, given this situatich, ,—l

the challenge to teachers is to maintain and encoqraga 1

through the difficult structures “and memory work.
At this level most French courses tend to
stress the learning of mew verbs gnd vocabulary, —) I
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H . the proper use of tenses and various grammar points.
It is very easy for a student to lose sight of the
_actual use of the language itself, and therefoTe, lose
“interest. The module atfemptéd to present and practise °.
RN A Jhe, P \ .
.% " " the necessary vocabulary,dates, and tensés in a

Wi, ) cultural context which would, it-was hoped, camouflage’

the less interesting aspects of learnipg a language.

‘. Environmen
0 As mention}“ad earlier, enviroiment plays a'big
role in the teaching and learning of French in

. * . . Newfoundland. * ‘ A . : “

Perhaps a major problem is the lack of a French!
envirpnment in the province;..thdis makes it
extremely difficult to teach or maigtain any -
. competence in the French language. .
Students<have little if any opportunity'to practise A
by ¥ their French outside the classroom. The language is .
being 'learned’ in a vacuumi it does nmot exist in 6 %
. the real world. A French classroom may have all the
right props, but it is not real life. In contrast to & 3
this, the writer had the privilege of spending six

% weeks in Montreal during the summer of 1978. In the

classrtoom French was .spoken at all times, but its ‘use-
N " became natural because the same language wi
L when he went sho ping/mlo;ijj or attended
/’cﬁx’rcT’T/:J: living lapguage, not merely a =

sed




: . % .

" classToon language, and because of this he was eager

i+ ¢ to practise and work hard. What a motivating factor
a French envuanmen( is!
Newfoundland French students Tealizd ths:, for

. . the most part, if they are td have an opportunity

- to manifest their skills and to practise what they
have learned they will have o g toparts of

. mamland Canada or some other Franch spe—akmg_ area.
| ItLus the duty of the . f.;ncher to help studants see *
the releven:e and practicality:of French even’ though
its usefulness in their immediate environmént’ seens:
: : quite linifed. i S . :

“To thils ;;a, the module attempted to show .

i .. studénts by having characters speak for themselves,
’ that French is not only & textbook language, but.a
living language used by reil people in very rea¥

circumstances.
The Module
erials;
.The following is a description of the various

. . conponents_of ‘the module, the procedure followed.in

5y . their developmént, and the reasons for their inciusion
\. ] . . ~

in the module.




. following . . i
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The module consists of the following Components:’
- a'49-slide presenuuon and accampanymg French g
language audio- tape .

° . - Teacher guide (a detaited four-day lesson plan)

- %2 date £1ashearas ;
. - Fill-in-the-blanks student worksheets and quizzes

- Listening exercises giving practice with' dates

: in French - e

. ; )
- other suggested follow-up activit

@t was chosen for the

(1) It can be easily‘edited'in the developmental

! stages, as well as after the formative evaluation,

if necessary. )
(2) Slide-tape lpresentations are not a part of |
the present grade ten French program and it i
was felt that this teaching technique wculd be .
interesting and appealing to thée students. PR
; (3) The subject content of the presentation is
*  more readily available in slides than in £ilm or
video-tape due to its giversity, of scenery,

chancters and clothing, .

(4) " The cost is less than that.of films or

video-tape. v .




" 5 : ()" The availability of the necessary"hardware

{ - - would not adversely affect the module's

m{nﬁmn in'schodls. ' (The 'final produgt

: Jr*‘/’//w‘;u be a filmstrip-tape presentaticn K g 07 o5

Content: . .

. " ‘The development of the ;nodule covered a span. = »
o

Y nf approxxmuely two yenr ‘The first step was to o : [

- decxde how nany and. which- hlstorlcal characters - =y

CTLFT T were "to be représénted in the module. Six ; .

charauers wefe chosen: Jacques (antur (the first

French explorer to cone: tu Oanada], Sanuel de Champ].aln

< (thé fnundmg father of the cir.y of Quehac), Jeannera g
‘ T . Mance, (the first nursé go cone to Canada), Bishop. R
\, . o rrang'ass Laval (the fifst Roman Catholic bishop ot . i
s - 3 .

arrive in Canads), Adda Dollard (a'brave French

© 07 commander who .defended Montreal against the Iroquois,

and Made leine b Verchéres (a girl who.showed

fidian raid).

courage aumg an 1
AY

involved. Adam Dollard and

were chosen because
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e. . 2
characters was the writer's knowledge of and .

. facts; the new vocabulary and »axpres,"sibns‘, the dates

It was felt tha; these characters had uves which
\muld be" mteresung and appealmg ‘to the Sludent$4

- Mothu reason for the choice of :hes: “particular

interest ‘in the lives of these charalters.’ 5

Next, a script was developed keeping in mind

& :he 1angu-ge level of tl|= 'students to whon the Imdul.e

'was‘ dnected. The innoductury part ofsthe script

presented Quebec as it is today. ‘. Then the six characters

iritroduced: themselves and told a little about their

experiences ind@hnll’eng‘es in those early years of .

Quebec. ¢ 7 " o,
Appropriate px::ures to‘ accnmpany the script

.were fnund Letters rsquusung permission to usé

certain pzctures, as slxdes, were sent (o the varmus

publishing companies From whose books pictutes were

taken. Other slides’ were ‘ordered from the Public

Archxv:s of Canada, xnd still others were taken by

the writer himself. The a“exep;n;-ang duplicating

of these slides was done by :/he staff of the Centre

-for Audiovisual Education atv Memoria] University.

While appropriate sudes were bexng Eound and

. peruussion for their use reques:ed, student worksheets,

listening exerg!ses and other materials were being |

developed. to reinforce .the histordcal / cultural
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“and the different verb tenses presented in the script.

- Listening exercises wete dsveioped: to give the

Ttudent practice. in discrininating the "passé composé",
the "imparfait", the "present” and -the.'futur proche"
as they gpre otaﬂliyy presented by the “teacher.
Date flashcards (l4em. X 7cm.) were cons tructed
and 1am1nated They were used for two purposes:
(1) to nge the students pracuce in saying
dates in French.
(2) ' tohelp the students associate.certain
- historical information with specific dates.

For example:

1608 - En seize cent ‘huit Champlain a fondé la

ville dé Quebec. )

Two listening com;‘;rehension exercises were
developed as well to help students to improve their
ability fo distinguish aurally dates in French.

Two Fill-in-the-blank exercises were constructed.

- The first required students to know names, dates,

places and some vocabulary items which were introduced

(/ in the slide-tape presentation and discussed in class.

A list of possible answers was provided. The second
required students to know specific expressions which
were introduced in. the slide-tape presentation and

. discussed and ‘further explaﬁi‘;ned in class. A list of
Y N\

-2
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possible answers was again provided. . . (”

Four follow-up activities were developed as
wedl for thé teacher who might want to pursué the
topic beyond the suggested four-day lesson plan.
Activity 1: Siggestions for furtheT research by
small groups on one of the chayatters
in the module or‘on another topic
e relating to life in early Quebecv.\
Activity 2. ° Suggestions for the development of
conversdtions rel-tgng to the characters
in the module. . e '
Activity 3: Mots cachbs - finding Ridden words ‘Which

were. Enund in the module. " e o

* Activity'd: Mots crn1ses.- a crossword puzzle using

vocabulary items presented :n the madule

A Taacher s gegde was also compiled. :'It ¢ontained
all the above-mentioned worksheets, listening exercises
and ‘activities: pius a detailed four-day lesson plan
and teachmg suggestions. - ¥ .

A French language audio-tape to lccnmp:ny the
written script and ‘the slides also had to be mnde.
Fince: there were male charncters und female :hara:ters
in the script it wns necassary to have both male

and female.voices to represent them, thus mukxng the

.presentation more realistic.’ Three ‘monitors (wni -

|

L3



.+ assistance of the staff of the Centre “for

\ r, + IR ™ )
s o

female and two males) from Quebec agreed to help. -~

The lntroductory nsrratxon was done'by the wrxcer

himself. The tapa was msde thh the sdvxca aﬂu

Audiovisuzl Education at Memorial Universify.
; ; N

During the development of the module thd

writer consulted with a French education specialist,

a curriculum specialist, audipvisual education .
professionals -as well as Fren;\ TaRpunge enTtaEs
, for advice and assistance. 2 :
(ibjectivss ’ ' ' ) -~ X
The objectives of the module -were uuv'e.lopuq e 0 g

from two points of view, that of the facts which «

. . - 2 .
the students were to learn and that of the feelings

- which it was hoped would be aroused in the students.

The first set'of objectives are’ discussed under ,
the heading of the Cognitive Domain-, and the second
under ‘the heading: of the Affective Domain .

The Coin ive Domai.
This aspect of toaching is often the ofe to N

which most nttennon is paid. In this mudule, .
the intent was to teach a certain number of

historical and, cultural facgs, as.well as. to

_ reinforce certain linguistic patterns. From the




point of view of factual, cunurafu)arnug, £
was expacted Ep-: the students weuxd learn the
names of six persons’ who ure historically .
significant in the development of guebec, a .
major accomplishment which could be associated”
with each‘of these f{gures, and certain important
dates re;ateé to the.historical ev;nts presented
"to the students. From.the point of view of language
_language devel;pment it was expected that the,
students would'learn certain new voclbulary itens
l.n.d useful exp"ui. s uhn:h were ambadded in the
module. It was also untxc;pnted that the students
vould increase their ability to recognize orally
dntgﬁ in French and to distinguish-botwean the
appropriate uses of "imparfait" and “padsé campose"
tenses. : p ?

These objectives may be stated speciixcally
as follows:
Ct‘xltuial: -
" Given a 15t of the historical characters seén
in the f2Imstrip of early Quebec and a list in

3 \

French of their major accomplishments, the

student wxll :orrec:ly match the character -

with hisfher .ccompushmen:.




2. The student will give' the date associited with
important events in early Quebec history, i
. . which are treited in the module.

3. The student wxll state (1n Engush] two

problems which faced the early inkabitant$ of
Quebec, illustrating each by a specxflc example
from the filmstrip. - o / v
Linguistic:
9 4. Given ten sencen'c(s presented urally in French

the* student will 1nd1cate the tense of the verb
s sk lesntance by pleclg wn XY one of - \
N | the four following classifications: * "passé
# cgmposé", "imparfait", "p}'ésent", or#¥futur g
- + . prochev. E o -
S. The student will :or‘rectly write ir; numerals
) five dates-presented orally in French. R .
" 6.. Given a list of five French vocabulary items
from the filmstrip‘ and a list of their ;'-anlish .
- meanings, the student will correctly match the [
t\:e lists. '
7. vaer\flve French sentences containing specxflc
vocabulary items (underlxnod) used in. the
. filmstrip, the student will'write m@ Englxsh
equx\fakent of the underlined expressmns.




" The Affsctive Domain: .

_The affective as well as the cognitive domain
needs to be consid'crod in the teaching of a second
language, and particularly in the teaching of .
culture. Unfortunately, all too often it is
overlooked as 'tha teacher euphlsiges nly
information which-can be plsuyvcm‘ufk 5

- In addition :X ching the students cultural and

linguistic information, i was hoped that this

< module would assist in developing some feeling for

(‘:ﬂe lifestyle of the early settlers of Quehec, not

‘_‘. just amassing a !}umbur of cognitive facts.' Helping

= students to empathize with speakers of the target
-language is an 1npu;ulnt aspect of teaching culture.
A further ‘objective of the module was to -
"influence positively the students' attitddes toward
learning French and toward people who speak French.
In developing\the Affective Goals for the
module, reference u\s made to the Affective
Taxomony for second language learning as explained

by Valette. In this classification, Affective

" "Goals hdve been defined and ranked in five stages;

however, sifice the module will be only used in the
schools. for a four-day period it was felt that

"stagds four and five would not have sufficient time
ot i



“to develop. ‘Also, stages four and five may be more
- applicable to later high-school and university
students, or to students, who are highly riotivated.
The target audience for this module was grade ten
students, who have haci z‘vvery limited éxposure

to the French‘/anguage and culture. R

i Table 2 . 2
Stages bf the Affective Taxonomy?$
*
Stage e
4 .
b A
- = v : :
1. Receptivity- Awareness Attentiveness ¥
2. Responsiveness Tolerance . Interest and
) - ~ Enjoyment
3. Appreciation Valuing ~' _ Involvement

4. Internalization  Conceptualization Commitment
t . [4
5. Characterization Integration Leadership

"In considering this taxonomy it may be
suggested that each stage has two aspects,” the first
somewhat passive and the secondimure active. The
.more active list of charact!riséics. presented in
‘the- last column in Table 2, attempts to identify
classToom behnvxuurs which may !()a associat!d with °

each of the stages. The middle column, giving more




response of the s_:udents t6 the mate'ual bemg
presented, and through the content 1earned, to the
target culture. ) ._

The first stage, Receptivity, has two
subcategories; awareness and attentiveness. At
this stage the students eEsHB, ANITE BF other
langunggs‘and other cultures. They are attentive-in
class and.garry out instructions. Although they may
not have any personal 1nterest in the language or
the culture at this time, rhey are .receptive to
the information which the- teacher is presenting to

them and

ecome aware of new facts.

At stage two, the studeats develop a more
£avourable Jttitude toward the foreign language,
the foreign cylture and the activities planneé by’
their teacher They do not dlsplay negative
feelxngs toward the speakers of the foreign language; |

in fact, they develop feelings of icceptance of the

target culture. 'l‘hey( generally enjoy and aré LB

interested in the activities which their teacher
has planned. Instructional strategies tend to assist
students' in recognizing similarities betwen the
target culture and their own, and to understand = -

differences. o




At the :hirrd stage, Apprbq::.ltio_n, the students

begin to attach value and worth to the learning of -~
Jthe foreign language, as well as to the culture of
the target language community. They perceive value

in the culture itself, and they see the learning

. experience as a very worthwhile and beneficial

activity. Of their own volition, the students
begin reading books, magazings and newspapers in
th? forejgn language. They start listening to
* broadcasts in the target language. They become
actively involved in trying to learn more and more’
of or about the foreign anéu‘ge and culture.
Specific Affactiv‘a Goals: %
In developing the module attention was pu::.d 4
o developing some feelings of empathysfor the
early,sa:tlers'in the students. Therefore certain
. specific Affective Goals were developed for the
module. In formulating these goals, each of the
first three stages'of the Affective Taxonomy were
included. s
Stage One‘ = :
1. The students Will bucods Woie awire of the

conditions of life under which the early

sdttlers of Quebec lived. .

39.




2. The students wi‘n'becr}me aware of the existence
* of the significant historicpl figures mentioned
in the filmstrip as’ real-life people. E

¥ « 4

IS

N
Stage Two «_
! | 3. The students will indicate the development of

a positive response to the early French- *

Canadian settlers By notxng similarities and

1a;ff=rences between their lifestyle and the
way'of life of early settlers in Newfoundland.
‘4. The students will lindicate that they responded
to the learning of the information presented
in the module with interest and enjoyment
i
Stage Three . Co
5. "The szuden:s,wiil indicate: that they felt that
. learning about the lifestyle o enetenesy
settlers of Quebec was a worthwhile activity.
6.. The students will indicate a desire to léarn
more about the people of Quebec and their
\‘ ¥ lifestyle. d

7. The students will indicate that they have

developed an appreciation of the hardships,
joys, and sorrows of the life of the early '

\ settlers in. Quebec by writing a short

40,




paragraph (8-10 lines) in English. :
8. The students will indicate a.desire to learn
more French. o oW . )
Conclusion: . o
Conclusion :
The module was developed in response to'three

needs.  These needs may be summarized as follows:

0 1. to motivate students to learn French. .
’ 2. to teach cultural information about French- ' et
T sp;aking people. . =
3. to assist in developing communicative - I ( A

: competence. .
A topic was chosan‘which would introduce the "
students rto some aspects of French-Canadian. .
5 history and culture.. Exercisés which were related
to the cultural infeman:icnbin the module were % d
developed*to assist the students in improving

their:

inguistic skills for communicative,
competence. It was felt that both the topic chosen
and the activities developed around the same, theme
would be usefui in motivating students to achieve
better in the learning of specific skills in Fremch. .  °
. " ‘It was further hoped that the improved motivation
and achi#vement would increase students' desire

to learn French.
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The degree to’'which the module accomplished
these purpns’es needed to be evaluated. To

accomplish this end the-module was tested in a

school situation.. The results of this testing|
are summarized in Chapter 4.




CHAPTER' IV ..~ PR - .
nalysis of Results ¥y w & o .
. . P L .
The purpgse of ‘this chaptei is to present.

< specific reasons T the evaluation cf the module,

B B to desc!lbe the procédure folld ed in this. evaluatxon

,and to present the dnalysis of the results.

B ; . Questions To Be Answered w8 g
. The fodlowing is a list of questions' which it !
was expected would be answered by ‘an ansdysis of
| the Tésults of the evaluatiom of the module: “

; Cognitive E
1. Did.th module increase. the students' knowledge ., \\

of people and events in early Quebec"(ob;e:nves 1,2,3)

2. Did the mudule improve the Students' abllxty to

differentiate fcur basic ‘French tenses (passé ccmpose

lmparfaxt, présent and futur proahe) as they were oo s
corally presented? (Objective 4) ! L
* 3o Dl the mndulL improve the students' ability to
1dentify correctlL datgs as they were orally

‘‘presented in French? (Objective 5)

i
4. .Did the module improve the students ability to 4
> identify correctly specific vocabulary items and J it & s L

expressions found in the module?. (Objectivés 6,7) %o %
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Affectivé Domain - Cultural and General Attitudes
‘ » -~
K . - Toward the Study of French

\.; 1. Did'the module increase the students' awareness

of the lifestyle of the farly settlers of v

- <t Quebec? (Objectives 1, 2)

2. Did the module make the students more responsive
N - to'the lifestyle of the ear_l{ settlers? N

(Objective 3)

Did the students enjoy learning from th}e.
‘module? (Objective 4) . o e
4. Did the studey}ts feel that learning about
. . The early'\set;tlets of Quebec was a.worthwhile
i .. activity? (Objective 5)
S. Did the module increase the 5tuden’ts' desire -
. . to learn more ahcut. the people who speak
+ French and where they live? (Objective 6)
6. ' Did the module assist the students in
developing an appreciation of the lifestyle
. of the ‘early ‘settlers? (Objective 7)
7. vﬁ.id the module increase the students' desire
_to learn Ftench? (Objective 8) SHE e g L
Instruments for Testing . 3 .y
g c. The Pretest and Posttest - Cogn’in’.ve‘ Domain' -

‘The investigator used the Pretest - Posttest

.
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. format to evaluate the module's effectiveness g . &

ce

‘with'respect to conveying information and
developing certain linguistic skills. The Pretest
(Appendix B) and Posttest (Appendix C) were

identical except that the Posttest had/two

additional questions in Part I. These two— T -
questions were not included in the Pretest because S
they required students to givc,examples from the
module which they would not have seen beforehand.

The Pretest consisted of two parts. Part I . s
dealt,with h’is_tnrical / cultural facts relating - . <
to-early Quebec - nanmes, ‘dates and important '
events. Questions in this part were directly ' v

related to Question 1 of the Cognitive Dorain .

Part IT dealt with linguistic ability in Fremch - T
aurnl discrimination of tenses, aural .

dlscnmxnat)on of dates and know]edge of. vocabulary »

and expresslons. Questions in this. part were o % -
related to Quasuons 2, 3,-and 4 of the Cognitive = -

Domain .

iThe Posttest contained the same material

as the Pretest; however, two‘addi'ti.onal questions

(Questipns 3 and 4, Part I) relating to historical/t

cultural facts were inluded. One question dealt




with problens which’ faced the early settlers of
Quebec and the other question asked the students to .
| weites paragraph (in English) discussing the
"lifestyle of the earlsettlers. Question 4, as'
well as rTequiring cognitive information, related to

Question 7 of the Affective Domain . @

.

Student Questionnaire - Affective.Domain
. The pr?blom of evaluating feelings ivs ong

of :ghg most difficult facing‘ the educator. In-

an attempt to evaluate the affective outcomes of
! this module, two techniques were rusad.

With respect to ‘developing an anrecintion e d
of the lifestyle of . the early settlers, students ' -
were asked®to.expiess their feelings in written -
form in a parigraph in Enghsh These qu:stions
" Vére placed at the end of Part I of the Posttest.

In addition to these questions a’student - ) b
questionnaire (Appendix D) ‘was developed for
\ /’ use by the students after having.completed the ' P ,.
{ . i i 3 g .
i

module.  The purpcsa' of the questionnaire was -

el
L to avaluate students' attitudes :oward thajodule, S

,and¢ in this way deternune to some extent the
-effecnveness of the ‘module .in achdeving' the
e

intended affective outcomes. The questionnaire




" learning about French-speaking pe\ple, and

Teacher Evaluation Questionnaire
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consisted of fifteen sitatements, relating to the
goals of the module, in which students, affer using _/ -

the module, rated their reactions to the module,

Tearning French. To each statement the®students 7z
were asked- to indicate their feelings by circling
Strongly Disagree, Disagree-, Agreée or Strongly
Rgree; Questions 2, 5, 6 and 14 of‘the ;tudent
q;\estionnairp related to the objectives forKSt::zge
One. of the Affectiva"l‘as;qmmy. ‘Questions 1, 7, 8,
10, and'11 related to the objectives for Stage Tvo,
and Ques:ions_s, 4, 9, 12, 13, _md 15 're].a‘tad to
the 'nbjec;ives for Stage Three.

- ) ®

The Teacher Evaluation Questionnaire (Appendix
éj uaé composed of two Parts. * P:rt' I consisted of 5 e
five’statements about the module to which the L
teachers were a;ked to indicl:e‘théi\_' feelings by
responding. Strongly’ Disagree, Di;lgr.es, Agree, or
Strongly Agree. Part _II‘ gave the teachers an

opportunity to elaborate on points raised in

Part I, and to make suggestions as to how they
g 3

perceived the usefulness and effectiveness of
the module ‘inthair classrooms as well as to obtain .

recommendations for its improvement.




The questionnaire was constructed-by the writer
B : A ~

using material from the Ontario Institute for Studies
in Education (OISE) asa guideline.
- v C
P tocadure for Testing . X ’
gFour grade ten French ten:hers in an urban
area were contacted and askéd if they would be willing
Jto participate in the‘tasting of ' the module, Ls Quebec
au Temps Jadis. ‘The teachers agreed and a testing
schedule was set up. LI » % 3
" M1 teachers had similar qualifications, having
taught French for .sevenl _years, and were quite
competent in speaking French.
Euch teacher was xiven a copy of the module in

advance, with - ‘a datuled Teacher's Guxde explaining

»,

the Pretest,’ the Four Day Lesson Plnn, the Posttest,
\;vuuauon and the Teacher

the Student Attitudes
Evaluation. Some «;iscussxun betweén the . teacher an
. the aithor taok place, All paterials wera-—co‘llelst-ed
in and’ returned to the writer for correctlun.

tabulation and analysis.

= . i

The sample consisted of 99 grade:ten Students

from three different schéol boards i iirban
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N . ‘ i
centre of the 'province. However, despite the fact

that 99 students partxcxplted in the study, only'75 -
students were used in the dalculauon and analysis

of results. This reduction in numbers was due to the
fact that one school did not completely follow the
inscructions given’ yi:h respect to the teaching and i
testing of the ;dele' thus rendering the results )
obtained invalid for the purposes ‘of this ‘study..

VnAll students had elected to study french. They‘
were all'in their third year “of the Passeport
Francais program. Each of the classes invnlv‘ea‘;*v?a.s
heternganw\;sly grouped with respect to.ability. :
The chfonological age of th‘e students was from 15 t‘n

16 years of age.

Procedure for Using the Module /

The total qlass/timé'needed to complete this

module was 'six cladd periods.. The following is a
brief descnpuon of the genetu precadure followed [

by the partxuputxng tenchers.

. Day' 1: Adm].nxstetad the Pretest.

Da/y 2: Briefly introduc_ed the module to the students,
pre-taught pew vocabulary items and ;xpressicns,
showed first thirty-ore slides with accompanying
French audio-tape, and evalua_t'ed students'

comprehension of the material covered.

o



Day 4:

Day S:

Briefly reviewed material from Day 2.
Pre-taught new vocabulary and expressions
for Part 2 of presentatTon.

Showed remaining eighteen slides with a

accompanying French audio-tape.

Evaluated student comprehension.

Practised with class the use of the "imparfait"

and "passé composé" tenses. ¥

- Briefly reviewed material covered in Days 2

and 37

Using examples form material covered in

Days 2 ;nd 3, reviewed the use of the '"passé
composé", the "imparfait" and compared them
with the "futur proche” and the "pr_ésen;".
Evnl;nted students' ability”to recognize

and distinguish aurally tthQur tenses.
Introducéd and practised how dates are forned
in French. .

Did further ;u'al/'lurnl practice with dates.
Practised nss‘o’ciating certain dates with
specific events in-early Quebec history.
Evaluated students' ability to recognize

dates and associate them with particular

events.

b {
Did further review on vu:lhlulary and |



expressions presented previously. - i

Evaluated students' ability to comprehend

and use these expresgions correctly.

Day 6: Administered Posttest.

i 3
Administered Student Attitude Evaluation.

Completed Teacher Evaluation Questionnairé.

Cognitive Objectiv i
‘The data given in Table 3 shows that all

Analysis of Results

s_::hcols4 (vinqlividually and as a whole) perriurmed .

significantly better in the posttest than on.the

pretest, with a mean gain of approximately 37%.

It may be concluded that the module was effective

in teaching the content covered in the module.

’

Table 3

Comparison on Mean Percentage Scores Obtained on

+ Pretest and Posttest for Individual Schools

N Pretest Posttest '  Gain t ‘ 1
School A 25 a1 83 42
* School B 36 443 813 378 .
School C 14 48% 81t 33 :
Total 75 a5t 8zt 7% -10.17%

*Significant at the ,001 level of confidence.
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Question #1 - Cognitive Domain .

As may be seen from the results tahﬁlatad in
Table 4, there was a cunsxderable mpruvement from
the Pretest to the Posttest scores. This information’
fran{ the testing (based on Questions 1 and 2, Part ‘l»,
of the student test) indicates that there was:a »

positive relationship between*the use of the module E

ahd the increase in the students' knowledge of )
historical / cultural information on early Quebec, ) ¥ <
thus giviag in part’sn affimative answer té
Questmn 1 from the Cognitive Domain dealing with
an increase in students' knowledge of ‘people and
eyenzs in early Quebec. . . '

. - Table 4 ; ‘ .
Comp’arison of Mean Scores Obtained on Pretest

and Posttest for Historical / Cultural Facts

‘Group N Pretest**  Posttest** t \ i

School A 25 1.8 -T2 l )
‘bchool B 36 2.3 [ IR
‘School € 14 ° 7.3 ;

" Total 75 7.4 -13.90% T

‘Si'gnificant at .001 level of confidence.

**Total possible score = 11




Results given in Table 5 (based on Question’ 3,
Part I, of the student test) indicate that the
scores in this part of the test were low. It
yuuld appear that the students were very poorly
informed with respect to the problems of the e:rly.:
‘set:lers in Quebec. However, most of the students
did state correctly the ﬁ?ahems which existed,
but did not give a concrete example from the )
filmstrip. - For example, many students stated as
one préblen "The Iroquois”; however, the ansver
that was anticipated was, "The Itoquois, ie.
Champlain had ‘many problems with the.Iroquois."
or "The .Iroquois, ie. Madeleine de Vercheres, fought
bravely against the I.roquuis .to ‘defend the fort
and her brothers." It'would seem t?ut mastv stude;u‘s
misunderstood what "an example from the filmstrip': .
was intended to mean, therefore receiving only

half marks,”

53,
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*Total possible score = 4 S

g e - Table 5 . ) » 2
Mean Raw Scores Obtained on the Posttest for

Problens Which Faced the Early Settlers

G}oup N ‘ Mean*
School A° 25 ¢ i
School B 36 ; 2.3
School C ‘14 19, |
Totar 75 e . 22_ |

It may be concluded that the module was

generally successful in increasing the students’'

the students knew the facts but did not do, in

knowledgs of ‘People, events, and problems in Early

Quebec. However, it is felt that the testing
procedure blurred, to some degree, the indications ('

of the positive effects of the module. Most of
\

one case, what the question required them to do.

Question #2 - CaE' ve Domain . .

The resulﬁts tabulated \in Tah:le 6 [biseg on
Question 1, ?ar("ﬂ, uf' the, student test) show
that there was a sign‘ificant difference between

the -Pretest and Posttest scorés with-respect to /



B8y, B
the ability of the students to discriminate between

tenses. The mean gaiﬁ was not as great 'as in other

areas, as the mean Pretest dcore was quite high - ’ . | 3
7.3 or 73%. However, the results’ of the testing . i
indicate that thers was a positive relationship .
between the studemts' ability to discriminate '
numl-ly between :enses ar\( their having worked ! .
with the module. .

—  Table 6 i e B
Comparison of Mean Scores Obtained on Pret:st - .
and Posttest for D:scr:mnatlon of Tenses ’ i
m N Pretest** Posttest** t "
School A” 25 . 7.2 8.2 )
School'B 36 7.2 8.5, Ut g '
schoolC 1 7.6- 8.6 '
Total 75 7.3 - 8.4 -3.56*%
*Significant at (001 ‘level of confidence. wd
*Total possi}‘:le score =10 =z -

Cunsequant}y, it may be concluded’ that Question
2 of the Cognitive Domain -,. referring to the ’
‘students.‘ ability to 'dxscnmlmte hetween tenses,
was influenced in a positive dzre:tmn by the use of

the module. B




Question #3 - Cognitive Domain

The results tabulatell in Table 7 (based oy

\.Qilestiun 2, Part II, of

the 'student test) show

that there was a marked increase in the students'

ability to recognize dates presented tq them

orally in French after having.worked with the

module . The._-em percentage j.n:rc‘lLe from the

Pretest to ‘the Posttest was 30%. The difference

is significant at the .00l level. Consequently,

it may be concluded from the ;‘esults of the'te_stini

that' the use of the module influenced positively

" the students' ability to identily’correctly dates

presented orlu; in French,

* Table 7 - bl

_Conpiiisun of Mean Raw Scores Obtained on .Pretest

and Posttest for Discriminition of Dates

Growp N .. Pretestr* Posttest*, t
School A [ 2.7 3.9

School B 36 23 ] " &
i ‘s;h$b1 [ 14 50 . s 4.2

Total 5 2.7 42 -6.62*

#*Significant at .00 level of confidence

**Total possible score = §



¢

Group . N ' Pretesttt Poggtesttt 't
School At .25, 4.0 C e P
School B Los6 -, 2.9 i 8.7
Voschoorc” 14 43 . 8.7
Total ' 75 L 3.7 9. -17.'2\*

ues tion #4

8 (based on Questions 3 and 4,.-Part I1,%0f the

student test) sho

increase in the students' camprehensmn of specific

The results of thu testmg tabulated in Table

that there was a significant

vocabulary items whxch were’ found in the module.

There was ‘a mean percentige increase of 533 fron

~ Pretest to Posttest.

From these resplts it may be

ccncluded that the use of the module 1nflu=nced

posxtxvely the students' ability to cnmprehend

i © Table 8

¢
specific'vocabulary items found in the mudule.,

Comparison, of Mean Raw- Scores Obtained on Pretest

and Posttest for Vocabulary

'Signiﬁca.nt at .001 1eva1 of conf)dence g

**Total possible score -a%




‘As'may be seen from the results given in Tablé

9 .(based on Question S, Part II, of the student
test) there is a significant improvement .in scores
from Pretest to Posttest. It may” be_ concluded
that the use of the modulé contributed to the
increase in comprehensior of the expresslons
found in the module.
Table 9

o s i

Comparison of Mean Raw Scores Obtained on Pretest

and Posttest for Expressions

GTUUE N Pretest** Posttest** t
School A 25 § !4 )
School B 36 * W 4.5 B '
School ¢ 14 . 2.8 4.6 .
Total i 75 2.8 . 4.6 ©-11.85*

"Slgnlfxcant at. .001 level o congidence.
**Total pcssﬂ)le scoré = 5

Thérefore, it may be concluded from these
results that the use of the module improved the
students’ ability to identify correctly specific
vocabulary items and jexpressions found in the

module. ¢




Conclusion - Cognitive Domain .
The results of ‘the testing indicate that the
use of the module was of considerable v;lue to ‘the
students with res;uc: to helping them learn .
- information about Quebec and helping them improve
\specific -»!',inguistic skills. The cognitive
‘objectives of the module, bn’thlculniral and

linguistic, were achieved.

Affective Objectives B
A second aspect which was Ls\:ed in the
.evaluation of the module was. that of its gy
" sEfectiveness -with regard to the affective
objectives stated. The results of tl;is tes'ting are
given in the following section. -Tables 10 to 12
_rTeport :}1‘ information gained from the Student
Qucstiunna%re. Question 4 from Part I of the
Posttest also had some implications for ‘this
section. The results from this question are

reported in Table 13.
Stage One - Affective Domain )

\ The results of the testing for Questions 2, §,
\ ,6, and 14 of the Student Questionnaire are presented,

in Table 10. From this table it may be seen
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L Table 10
Percentage of Student Response for Stage One of

Affective Taxonomy

. School Total
Responses
A B c .
Question n=25 - n=34  n=14 =73 ‘ A
Two (2) v
Affirmative 92 88 ‘85 88
Negative ® 8 12 15 R 7
Five (5) L '
Affirmative 68 - 79 85 77
Negative H 32 ‘21 15 - .23 " :
six (6) -
. Affirmative 84 . 94 78 8s
Negative 16 6 22 15 .
Fourteen (14) )
Affirmative L3619 s4 .56 ) )
Negative ‘64 21 4% " 4
Total ) ' .
Affirmative "0 85 76 7
Negative 30  "1s 24 - 23




Table 11
" Percentage of Student Responses for Stage Two of

the Affective Taxohomy

61,

School Total

Negative 13 8 . 1 1

A B c Responses
Question n=25 n=34 n=14 n=73
_one (1)
Affirmative 92 94 . 100 95
Negative 8 6 [ 5
Seven (7) . . iz !
Affirmative 100 100  100° 100
" Negative ., o0 0 0 .
' Eight (8)
“ Affirmative 80 88 .86 8s
Negative 0 12 14 s 15
Ten (10)
© Affirmative 72 82 64 73
Negative 28 18 36 27
s)wen an .
Affirmative 92 94 93 93
Negative 8 6 " 7 7
Total .
Affirmative 87 92 ., 89 89°



s - :
. Table 12
Percentage of Student Responses for Stage Three . .-

of the Affective’ Taxonomy

School Total
A B c Responses
Question n=25 n=34 n=14 n=73
Three (3)
© Affirmative 84 91 79 ‘85
Negative 16 9 21 15 .
Four (4) oy " ) - . N
Affirmative 40 64, 31 45 )
Negative .60 36 69 55
Nine (9) . )
Affirmative. 76 97 93 89
" Negative 24 3 7 n
Twelve (12) ' . » ;
Affirmative 36 82 64 61 /
Negative 64 18 .36 39 '
Thirteen (13)
Affirmative 100 100 86 95
Negative 0. 0 14 s s A
Fifteen (15) - ’ . ?
Affirmative 80 91 93 s
\ Negative 20 9 7 12
TS T ’
Affirmative 69 88 74 77
Negative 31 12 26 23
i . o



that more than '85% of the students felt that the
module had made them more aware of the problems.
and accomplishments of the early inhiabitants of
Quebec (Questions 2 and 6). It may also be seen
that more than 75% an tl'm students felt that the

module had helped them see the characters presented

" in the module as real people (Question 5).

Howevér, with respect to the fact that the module

‘helped the students realize that thes€ characters

actually spoke French, the results are somewhat
ambiguous (Question 14). Responses from School A

were quite different from those of Schools B and

s
C. It may be that students in gfhool A had been

exposed to experiences which caused this differehcé
or it may be that this particular gr‘nup of students
evaluated themselves :\iifferenzly.

Despite the respé\nses to Question’ 14 from
School ',\,‘i: may be concluded om the basis of
student. responses to the questionnaire ‘that the
module was.successful in increasing the students'
awareness of the lifestyle of the early settiers
of Quebec. > ’

No attempt was made to have the students
evaluate their attentivemess while the module was

ng taught. - It was felt that, if students




*indicated th;t they'had been interested in learning
from -the module, as indicated in the ‘next section
of the report, attentiveriess on the part of the
students might be assumed.

From the results of this aspect of the testing

it may be concluded that the module was effective in~

\achieving the goals for Stage One of the Affective

Taxonomy . .

Stage Tw Afféctive Domain

' The results of the testing for Questions 1, 7,
8, 10, and 11 of the Student Questionnaire are
resented in Table 11. As may be seen from the
results-of responses given to Questions 7 and 11,
most students did feel that thay began to develop
some positive résponse to the iifestyle of the early
settlers of Quebec. Therefore, it may be concluded
_that the module achieved its objectives as stated in
Question 2. . )

The responses to Questions 1, 8, and 10 .
indfcate that a very large percentage of students
enjoyed learning from the module. Consequetly,
it 'may be concluded that the m?dule achieved its

i
objectives as stated in Question 3.
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From the results of the testing, it may be




concluded, on the basis of student responses to the
questionnaire that-the module was effective in
achieving the goals of Stage Two of the Affective

Taxonomy .

Stage Three - Affective Domain
The results of thé testing for Questions 3, 4,

9, 12, 13, and 15 of the Student Questionnaire are
pre;ented in Table 12.  From the results uf
student response ﬂr/(}uestxnn 3°it may be cuncluded

that students felt that lsnrnlng about the aarly

ettlurs of Quebec was a worthwhile activity.
From the, results_ of student responses :o
Questlun 12, it may be concluded that the modulo
did have some positive effect in increasing the
_students' desire to learr more about people who
speak French and where they live. However, for
this question it is interesting to note that the
¢ results for School A are different than those for
““Schools B and C. ) s
Questions 9, 13, and 15 also have some bearing
on this aspect of the module. From the results
of student responses to these questions, it may ‘be .
seen that most students are favourably disposed

towards the learning of French, and that contact
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with ;:'tenc_h-speaking people increases their desire

to_¥now French.

,f" From the results of student responses to
Question 4, it may be seen that a majority of the
stl..xden[s (55%) did not feel the module increased
their desire to stidy French, However, Lt is s
interesting to note that in this case the responses
from School B are the rav?rsa of those from Schools
A and C. *

The results of the testing appear to indicate -

. that the achievement of Stage Three of the Affective
Taxonomy varied con;idersbly 1n different classrocms’. .

“In addition, Question 4 of Part I of the
lPosttest was of importance in determining whether
the Affective Goals of Stage III had been met. It
can be seen that the scores obtained on this part-
of the test were low. Students were expected to
show two: things in their answers, )

1. . They could give historical facts from the
filnstrip about'life in early years of
settlement in Quebec.

2. They could, to some degree, empathize with

+ the early settlers 'in their joys, sorrows

and fears.

AN




The first aspect had to do with the giving of
cognitive facts, a task which most sn_;dent’s
accom{;iis‘hed fairly lle114‘ However, the second
aspect dealt with an‘affective appreciation of
the éac_:s, and" T Was: here whers: most students
did not perform as well as the writer had hoped.

* ' .

Table 13. .
Mean Raw Scores Obtained on Posttest for Life

in the Early Years of Settlement

.Group N > Mean?
School A 25 ’ 2
School B 36 2 '
School € ° 14 * Bs
. Total : 75 2.1
*Total possible score = § B

The results given ih Table 13,indicate that,
while the students were aware of the facts, they
- did not appear to appreciate the effect of these
facts on the lives of the early settlers. It may
be suggested that more students did empathize with
the settlers than actually indicated so in their
comments, but ‘:scause of a misin:erpretﬁtion of‘/

the question they did ;not express this appreciation.




The possible reasons fcr these results as well as
a recumme\dnmn for @ rephrasing of the question

which caused the difficulty is found in Chapter V.
o 3

Conclusion - Affective Domajn

E With respect to the affective outcomes of

the module, the results of the :escin} would appear

to indicate that: b

1. Objectives 1 to 6 'were met by ‘the use of the

module.’

~objective 7.was achieved with some-students,

but the effects of the module were much more

ambiguous at this level.

3. Objective 8 does not appear to‘h‘ave bee.n
achieved (for most students) by the use of

the module.

Students' Attitudes Toward the Module

Based on responses given in the Student
Questionnaire the following observations may be-
made: =
Virtually all the student; found the material
presented in thé module of some interest to them
‘(Question 1). '

A large. number of students indicated that the -




-module had made ‘them more interested in spending
some time in Quebec (Question 12).

“Most students felt the module helped them seée -

_the characters in the module as real people; they

became more than mere names in a history book. The
students indicated that they would like to learn

more about these characters and the activities in

“which these early inhabitants were involved

(Questions 5 and 10).
More than 80% of the students felt that they

“would like to see more modules like Le Québec au

Temps Jadis used in their French program in the
futyre (Question.8). '

It may be concluded, therefore, ghat most

“of the students enjoyed using the module and saw

it as an interesting and worthwhile activity.
’ > :

.
Teacher Evaluatiod of the Module
Based on the responses given in the Teacher -
Evaluation the following observl\:ions'-ay be made:
: Two out of the three teachers said they felt
it fitted well into the present grade 10 program.
In comparing this module with other

supplementary,material one teacher felt it was more.

~




useful, one said it was not as useful and the third. °
teacher had not used any other modules to compare
= “ it withe . ) < F

3 ©+ Al three.teachers said that théir overall
reaction to the module was favourable.

In general the comments made by the, teachers
about the module were positive. The following are
some of them: b 2.

“For an educational tool the module is well
s VA put together. Tlmrcises were well within,

‘\ v the grasp of the students for whom they weré

intended." - o

"The £irst person narrative gives more life to

3 the characters." . ) )
"The teacher's guide was very well organized
- r and helpful."
“"The dri]l exercises were effective in helping
students to recognize and learn dates in French
o and to help to distinguish verb. tenses. It

appealed to them because the structures were

"camouflaged' by the story of Quebec."
\




* CHAPTER V.,
' Summary, Conclusions and.Recommerdatiohs

3 .

) Summary

Despite the rapidly- growing awareness on the
part of Canadian teachers of the pressing
\ need to integrate French-Canadian cultural

§
materials into the process of learning French,’
.

. there remains a strange_lack of suitable

. % materials in, this area. .

-, * to help meet this need of proyiding French-Canadian ~

cjitural materials which'can be integrated into the

esent high school French program prescribed by

the DeRartment of Education for Newfoundland schools.

< The module was developed over a period‘of )
‘approximately two, yea_{s . “Historical chaxjacters to
be represented in the module were decided upom. A
script, appropriate to the language level of the
students, was developed. “P{Ftures to accompany the”
script were located and copied as slides. Listening
and writing exercises were developed o Teipforce
¢ cdltural material presented in'the script and to

. further develop certain specific linguistic skills,

. Finally, a French language audio-tape to accompany

the written script and the slides was made

with the assistance of three French:Canadian monitors.

This module; “Le.Quebec ay Temps Jadi§"; was develloped




Once the module was completed it was tested
in four grade ten classes in an urban centre in
N

Newfoundland. The total mumber of studengs

= participating in the study was 99; however, only

75 were. included in the analysis of the results
due to the fact that one class did got follow the
procedures as given in the teacher's guide - Iv
thus did no: properlx complete the module.

* Before each cliss began the mpdule, the students ’ .
were given a Pretest to determine the amount of ;.‘
Kknowledge and the degree of pmficie"n'sy they '
already possessed with respect to the\mueria‘l in
the'modl;lc that was to be _presen:ed. Four class

periods were spent working through .the module.

" At the end-of this period each class was given a.

Po;ttest which was identical to the Pretest except

for two additional questions. Students were also
given a Student Attitude Evaluation to complete to
hel{ the investigator determine their atti tudes

toward .the module, learning French and French-speaking

people. Finally,- the teachers who were involved

»
in teaching the module were asked to cgmpléte a \

o . 3
Teacher's Evaluation of the module.
A1l data was collected, tabulated and analysed,

and certain conclusions were drawn.



Cofictusions™ and Observations
/

S
Cogni Domain

- From the analysis of the data obtained from
this study it may be concluded that there exists

a significant positive relationship between the use

-of this module and an improvement in all the

cognitive areas tested.

With resl;ect to historical/cultural
information the students' knowleé\ge before using
th‘e module was va‘ry low, a mean score of 18%. This
extren;ely low score may be due to t_he fact that the
students had not studied early Canadian history since
grade 6, and with the present social studies program
they will not study it again.- After having worked
¥ith the module the mean score was 673. It would

'
appear that a module such as this would be

‘a valusble supplement to the present high school &

curriculum from the point of view of assisting
students in developing a broader knowledge of certain
Canadian historical and cultural facts.

" From the linguistic point of view also, the

module appeared to be helpful. In the area of

_discrimination of tenses there was not as great an

improvement from Pretest to Posttest as in other
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[ - )
areas, although still significant. The high Pretest
mean score.of 73% may be accounted for in part by the
fact ‘Ehat the students Had just recently finished
a component of work on the "imparfait" and the “'passé
compose". The "futur'proche” and the "présent” had
been covered earlier. 'As it happened, because of
the time of “the year in which the module was tested,
this aspect of the module proved to be a review rather
than a presentation of new material. Consequently,
\since the students .had already developed a fairly
hi&h level of proficiency in this area the
module did not increase this proficiency to any
large degree. fowever, sifce the difference was
significant, these results indicate that the module
did have some positive effects in improving
achievement in this area.
Concerning the aural discrimination of dates
the techniques used i.n’ the module proved quite
effective. Dates, as such, are not taught in the
high school program - another lack in the curriculum
where a module sua as this could 'be useful.
Learning how to understand and say dates in French
appears to be much more interesting when it is
camouflaged with other interesting material.

With respect to the teaching of vocabulary and E



ex;;ressions; ﬂ'\e techniques used in the module may
be considered effective. It is to be expected that,
since much of the materisl was new to the students,
there would be a difference in the Pretest and
Posttest scores. However, the students . excelled on
the Posttest with a mean score on the vocabulary
section of 90% and a mean score on the z;ptessions
section of 921. )

It ;nay be concluded that the .modul'c was ¥

aﬁ’fective in teaching cognitive information.

From the analysis of the data ohvtained it would
appear that the module did incl.-ease the students'
wareness of what life wis Yike in the early yesrs
of settlement in Quebec, Therefore, it may be
concluded that the module was effective in reaching
the goals of Stage One.

It would also appear frnm: the analysis of data
obgained that the students found the module to be

interesting and enjoyable. Both teachers and

.students felt that the use of the first person

narration and the change in voices made the
presentition of these historic characters more real-

istic and lifelike, In addition it may be that the



technique of practicing verb tenses in a cultufal
setting was more appealing to the students than the

regular practices in the textbook. As well, the

module did help the students to develop a more

.positive attitude toward the early French-Canadian
settlers. It may be concluded theréfore, that the'
module was effective in reaching the goals of Stage,
Two. !

However, with respect to the achieving of the
goals as set out in Stage Three of the Affective
Domain , the results are not as clear. Most of the
students who answered Question 4 $f Part [ of the
Posttest nmisinterpreted the question, and ‘:herc\fure
gave only facts. However, some students did
interpret the questionas it was intended and did
show they had a real ‘appreciation for the lifestyle
of the early settlers in those early years of Quebec.
The following student comments illustrate this point:

" “They lived in constant fear of the Iroquois ."

"They were happy when the first nurse ahd first
¥ ichop arrived.”

"Life was insecure¢ and harsh."

"Life was quite astruggle.”

"They had few p leasures."



. . ' 7.

The writer feels that had the question been phrased
differently many more. s tudents would huve“given § A
answers which showed their feelings for the early
settlers and the life they led. .The question might
have been phrased as follows:

Inagine you are one of the characters seen in '

the module.. Write a short paragraph in English

(8-10 1lines) telling about'life in those early

years of settlement in Quebec for you. Mention

some of the joys, sorrows, and fears that you
and the other inhabitants experienced.

As for the responses to the questions for this
stage in the Student Questionnaire, they varied from
class to class, It may be that different teachers
placed different emphases on this .aspect of the
module, and this was reflected in the responses of
the students. The module did increase the students '
desire to visit Quebec and to la‘al_'n more l'abwt‘, French- '
speaking people. However, it did not, as perceived
by most students, increase their desire to study '
note French. A possiﬁle reason for‘ this is the fact
that four days may be too short a period tn’ make any
mticesble change ina person's attitude toward

studying another language. Thg effect of modules

like this upon students' A!titfxdes and opin:}ms is

nor'e accurately measured in the long term tHan in

the short ternm. | =
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From the analysis of data obtained it may be

concluded that the module had some positive effects

on student attitudes.

Teacher Evaluation 5 . .
Answers given on the Teacher Evaluation forms
indicate. that the teachers found the module to be
; warthv;hile educational tool for the teaching of
cultural information and certain linguistic skills.
There were, however, certain suggestions for
improving the effectiveness of the module, which the
writer found helpful. )

'. It was suggested that the activities for nvay 3
be nodified so that some of the wtritten exercises be
assigned-as homew‘o‘rk. This would allow more time
for oral work in class. A

It was also suggested that the French augio-
tape be played again on the last day as a summary’
and as a review exercise. This could be a motivating
factor in that students could see how much their
comffehension of the sudio-tape had increased from
the first hearing of it. .

‘Another éspect of 't_he mt;dule that was mentioned
Was Eha question of the narration. It .was thought

that thé parts shouli\be read by French-speaking

’ peoplé from France instead of being read by French-
4 ~




v Canadians. The writer disagreed with this suggestion.
One of the objectives of the module is to teach
——~—certain aspects of French-Canadian culture, and =

language is an integral part of any culture. In
addition, it is important §gst students be aware of
the fact that there ‘ate var‘iatioqs in pronunc.iation
and' as they become more aware of these variat'ions
the easier éomp}ehension will beconme. *

The writer also felt that more specific * ! e
inst‘ructions with respect to the teaching of the
cultural content of the module and its affective
outcomes needed to be given.

From the analysis of the data obtained it
may be concluded that the ‘module was an effective
and interesting means of presenting cultiral
information and teaching linguistic skills.

: Recommendations .
+ Thé following are two groups of re:oxl;mendations
based on the analysis of the data obtained from
testing the module:
A. For further develcﬁment of the module, it is . e K
§ recommended:
1. That the module be‘more brondly-tested in

p .
. other areas of the province, especially in o




rural areas since the conclusions drawn in
tl}i,s study were based on re‘sults obtained
from a basically urban sa.mple. ‘

2. That some of the written exercises be
‘assigned to be done at home, thus leaving
more class. time for oral-aural work.

3. That the module be tested with ot‘her
gra:de 'ievels, possibly an accelerated grade
nine c'le‘xss or a grade six immersion ciass,
to determine whether the module could
Aeffectively be used at these grade levels as
well as with grade ten. &

4. That the module be used over a longer period
o.f time, thus allowing time to incorporatev
the suggested follow-up activities into the
lesson plans.

S.. That a statement of the affective aims of
the module be included in the Teachers'
Guide.

For French education in general it is recommended:

1. That the use of modules be investigated' as -a
practical means of teaching culture.

2. That thé use of modules, ds an interesting
- and effective means 0f‘teach1ng new vocabulary

\



and expressions, be recommended more broadly

to teachers.

w

That the possibility of developing more
modules which .evmphasize French-Canadian
culture be investigated.
4. That -the teaching of culture, in general,
have two main cb}ectives: 4
. (1), the teaching of cul_.tural information. °
(facts about people, events, places,
% traditions and dates).
(11) the develnpi.ng of a £ ;ng (in the,
students) for the people whose
language and culture they are studying.

ConElusion; !
N
When the target language is used as a wvehicle
of instruction rather than an end in itself the s
students " become more involved in the learning pr;cess'
and therefore find the learning experience mich more
interesting and enjoyable. In using this technique
the writer fe‘els that this module has achieved the
goals which it set out to achieve, namely:
1. to motivate students‘to learn French.
2. to teach cultural information about
French-speaking people. G ) 2
3. to assist the students in developing i
conmunicative competence.
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* Introduction

| ImeSGECHIONT, g,
, | - g . 4
Le Quebec au Temps Jadis . A

"Le Quﬁbec au.Temps Judis ‘is a multi medla modulb Whlch

presents the early years of discovery nnd setttemen-t in
Quebec to grades 10 or 11 students who are studymg Frem:h
as-a second language. It will enable the studpnts to
view th:.:‘per;od shrough the eves of Tacques Carner,
Samuel de Champlain, Jeanne Mance, Bishop baval, Adam

Dollafd and Marie Mndeleme de Verchéres, thus givmg
% U

a "feel" Eor the happenmgs, rathar than just an hisforiqu
account. ‘ . . ? : .

As weu as giving the’ students a cunural view of

early Quebec-history, ‘this module is aimed at ‘giving them -

opportunities to practice and’

“competente". To this end the mcdule contains an audio
tape in French, to accomy\fny th sndes on life in early
Quebec, various oral-and written games, actlvltxes and
projects! ‘As this is taking place new vocabullry ‘and
expressions will be coming up which the students will be
encouraged to. learn and use. Emphasis is placed on fense
and dates to complement the learning of these items &t
this lzrade level in the program prescribed for use in
the schojl by the Department of Educatior. '

i As ﬁs the ,gnal‘ of ‘Pury module, this module aims at
monvnidg the students not only to do well with this set
of ,n-ta;g-ls , but to be sufficiently motivated to continue

tnfﬂo wulil in the regular French course and to go on and
g : o

improve their"‘cammunicative .




imvr&va_,their ability.in French:- The inclusion of i'nflormntion

" about the early inhabitants of Canada ‘should give the

- students an opportunity to lear‘n and talk about a topic
Ghi;h it is thought, will be Of intexsst to then. The
usalof tech"xque: to develop an ‘awareness of the on'ly
~1nhlb1tnnts as individuals should help the students -
become more involved-in the leaming process.and betret

able to empathize wi:h thesﬂpla whose language !hey

: are smdym.




: Module Components: . =

- a 46-framé colour filmstrip and accompanying

French-language audiotape i

. - ITeacher guide (a detailed four-day plan)
'Y .- 12 dateflashaards ¢
H - Fill-in-the blanks - student worksheets - quizes
2 - 3 .
2 . .- Exercises using "pass® composé" and "imparfait"
- 'Listening exercises with student answer sheets C)
‘. - Mots caches T
. - - i e ® 2 ¥
ey - Mots croises’ . : A
‘- Othe¥ suggested follow-up activities. 2
. . . ¥ 2
' Z
[ - A '
' . B
e , W )
s 7

i
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Péen:ationi‘" New Vocabulary

To, enable the students to/understand better the - o

French tape.it is advisable td pre-teach some of the following

vocabulary items.
Nouns -
un and;oit 5
un %véque

un gratte-ciel
une infirmidre
les malades.’

un nédecin

la mer §

un prétre

le roi

le scorbut

les soucis

1a volont

des, vivres

Verbs

geler
harceler
mourir’ (mort)  °

vivre .

T+
Adjectives - :

" ‘amical

" trange = ¥

habitable

Jhaut wet, W

Expressions : s oyt
1 cause de | LR
amusez-véus bien

au temps jadis

avoir 1'intention de
beaucoup dé peine

prés de i

tout 2 fait

tout le temps-

Special Terms
anglophone

francophone .

PR




To further enhance ﬂu students conprehension of th- ~
ludl.Ltape the teacher may Vish to point out the ss-uaunes
betveen duny French and English words. , The te hei'could -

_ r.aks a coyple from the scnpt and lxve them as exalples.
ie. "moderne” "C_'est une umversi:e tres moderne".
students can suggest other-cognates (mots npp;rentés)
Afur this im.tlal practice the teacher vnuld read nut

" "soms OF ‘the other‘cognates found in the sertpt white

students’ attempt to p{iss"_:lﬁk meaning.

Cognates - Mots Apparentés . = :
Nouns * . * e | ovems!
1'aidoal. bty . stder.
1';ry.iv.3 : 4 P 's"_umuur‘ :
"1a colonts - o7t attaquer.
Lrexemple - e , fander v
~un explérateéur i ‘geler

1a forft - & visiter

1'hbtel N

lmmtentin 0 . - - Adjectives

un navigateur, * i . dangereuse

1e privui'an gt - .différent

les problomes + 1 Fdécouragé

1¢ um.mira £

¢, désastreux

1a sﬁcunte 7 -~ moderne
1a urre\lr e " profesbionned

) 1'un1versite . ‘_' ¢ -4rl‘1de o, “
les villages = : 4 Adverbs) * .
1e'voyage LR cou‘rliuuselant.
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100.

Day 1

Objectives
1. o dhcuu-nodule in general with students.
2. To pre-teach vocabulary h;ls relating to

Part 1. of the -ociu,le (frames 1231 of filmstrip)

un endroit . ) geler
un gntts-cialvw harceler -
la mer & R ) -oufir (mort)
3 le roi .
;‘ " le scorblit LRy
les ‘soucis y
. .
Expressions- ; -
¥ e clias’a de . anglophone
au temps jl‘dis = francophone

tout & fait

3. To present cognates relating to Part 1 of. module:

Nouns s Verbs
1'arrive geler = |
1'exemple 3 visiter

un explorateur
un fort

. un navigateur ‘|
la temphnuﬁ . W TR
1'université [ p bt
les vill’lgas '

le voyage




R 101.

v
3. (continued)
i Adjectives 2 -
2 différent . ( N '
. moderne \
professionnel . e
' rude . - |
4. To show Part 1 of filmstrip (frames 1-31) with
accompanying audio-tape. ‘ .
5.. To evaluate student comprehension of tile material
5 zove;ed inpart1 ; %
B i " Teacher Acti 2
. 1.. Briefly tell the students what the module israbopt.
2. Pre-teach each vocabulary item individually. Presex;t '
= : urﬁlly and in yritiné using a syndnym, an opposite,
\ an explanation in French, a picture, or an English
: { translatior to convey 'the meaning) to the students.
. 3. Present cognates orally and have students try to
""guess" their Enghsh meanxng. Some werds may need i
& ‘.- to be presented in written form as well as orally to

« enable the students to get the meaning. i
4. Show first 31 frames of ﬁlmstnp with accumpnnyin# tupe.

5. Evaluate student comprehension.




Student Activities . . s

1.'Make a list of all mew'vocabulary with-their Qppropri(aze
meanings. ’ . . .

2. View first part of filmstrip and listen to audio-tape. .

3. Do quiz on part 1 of filmstrip, :

t

Evaluatio

Students -are asked to write just the answer to the

‘following oral questions:

1. Quelle’est 1a plus grande province du Canada?

. Est-ce que 1'Universite de Montréal est anglophone
ou francophone? . E ki : .

3. Et 1'Université McGill? ' g L T, oy
4. 00 est-ce qu'on‘lpeut voir 19‘5 Expos en action? . \
5. Quand est-ce que Jacques Cartier es&artivé en
Nouvelle France? @
Sn’x;unts are asked to write the .English meaning of the
*following vocabulary items-which are presented orally
and in context. . I
I. gratte-ciel. Le gratte-ciel est trés ‘haut. .
2, roi. Frangois 6tait le roi de la France.. o
3. %etrange. Clest un pays etrange.
" 4. mort. Vingt-cinq des explorateurs sont morts.

5. au temps jadis. J'aime %ecouter les histoires de .

Terre-Neuve au temps jadis.




Day 2-
objeciives:

1.

2

To review Part 1 of filmstrip using a few "vrai

R 1
" ou faux" type questions. '

To pre-teach vocabulary items relating.to Part II

of the module. . . .
ouns s “
un evéque
* une infirniére .-
les malades
un médecin N

1a volonte H

des vivres \\ 2l

- Expressions
amusez-vous bien
. avoir 1'intention de .
" . beaucoup de peine '

“.prés de

tout le temps

To present cognates relating'to Part IT f the.

<
module st
Nouns :
1falcool .~ >  1'hdtel
la colonie 1'intention
la for8t le privilege .
. 3 N
A I
.
b )

< les piohlsl;xes

: - !

Verbs o
bruler

vivre

Adjectives '

sauf

le seminaire

la terreur



3. (continued)

i . Verbs - Adjectives
T aider - ’ B dangereuse I ' .
‘ s'amuser . _ ' découragé
T T attaquer désastreux
b fonder & : < LI
Adverbs - - § “
W

) courageusement .
) 4.' To show Part 2 of filmstrip (frames 31‘-46) with
accompanying audio-tape. h
* S '1"o-ev-1u-:e ﬁtudnnt ?dmprehon:io'n of the material
e covered in Part 2. T ‘_ * o
6. _Ta discuss the use of the ':pnsse compns&" and the

"impnriait" giv:._nz exampleés from the audio- -tape.

B

Teacher Actfvities !
’ i%jv‘. As ‘a "warm-up-review" type exercise ask the following
5 queitio_qs‘onlly. Ask students to respond orally
wit‘h either "C'est v’ni."‘ or "C'est faux." i
1. La pruvinca du Québec ast tres patita. (f-ux)v
2, En hiver au Quﬁbec in flit tres froid. (\}rais

3. DOn peut regarder les Clnudiens au Stade

Olympique. (fnux)
4. I1 n'y a pas de grands magasins au Quebec.[ (faux)

5. Les Indxens etaxent les n.ms de Jacques Cartier. (vrai)

1.8



- e e

., audio- tapu.

' | e © 7 10s
I s
2. Pre-teach each vngabuluy item individually using -
t‘l’:e’te‘ch’niques found' in Day 1. .
) Presen: cognates using the “technique found in Day 1.

4, Show Part 2 of fxlmstrip (frames 32- 46) with sccompnnymg

-5. Ask orul quustxons’ to evaluate studnnt comprehensmn

’_of‘Part By, © '
6. stcuss use of the "puse ‘composé" arﬁ/the "imparfait"
using examples frum the tape.
i6. . Je 'suis venu ici en 1642, ~ .- - -
L . Des marchands donnaient’de 1'altool ‘%

aux !ndlans . . (

. 7. .Evaluate aural d1scr1minat1un -of the "pussé compnsa" g

. and the " imparfnt"

Student Activities & ' | -

1. Answer orally "Vrai ou Faux" questions on Part'l.

2

is
meanings. .
3. View Part 2 of fxlmstrip nnd us'd/to accompunyinx
audio-tape.

4. Do ev‘uluutinn qu:'u-.I

Make a 1ist of all'néw vocabulary With their appmpris:e g



Evaluation ) - ) ‘ L \ o

Students are asked to write just the answer to-the following

{ : 4

l E -
b

i

oral questions: % . . f .-

- e
: 1. Qui etait la premiére infirmidre de la Nautelle France?.
i 2. Comment s'appelle.le premier hfpital au Quebec?

- " 3. Quand est-ce que 1'EvBque Laval est arrivé en Nouvelle

= France? .

‘ 4, Qu'?t-ce que 1'EvBque Laval a fondé?
& © 7 5. Quel’dge avait Madeleine de.Verchéres quand

... - les Irdquois ont attaqué leur fort? -




5 T 4, LN

3. La wie ici est trds dangereuse.

Evaluation ~ R : f + o

In this exercise the student will hear five sentences.’

. simken in Frénc}x at normal speed. He will be asked to decide’

whether the sentence contains the "passé composé", the |
¢! mp ’ 5

. ™imparfait" or neither of these tenses. *'i{™ R

Sample Student Sheet

'vPassé Compos§ ' . - .Imparfait .. Neither

Ex. . 2 . X
% o % ' s o

2 ; '

4. : . 2

The student hears: = ¢

Ex, Ilya b‘eiucuup_ de gratte-ciéls 2 Montréal.

1. .Jacques Cartiér est né en France.

2.~ Maman et Papa %taient en ville. . -

- . -
4. Nous avons visité deux.grands.villages Indiens.

5. J'avais peur des Iroquois.




0b, 1ectiv'as | .
information

1.

- learned lin Days 1 and 2.

2%

3.

4.

) \kna\gledga of vucnbulﬁy studied.

5.

|

6

To review new vocabulary and basic
\ )
To prsct‘ ce further the use o‘f the "passé c_ompose" and ,

the "impt‘n—fait" by comparing it with the. "futur proche"

and" the " résent" ’
g S
To teach the students how different dates are said in

French aml to practice orally their usage.
To ‘evﬁlunte the students' knowledge of mfomatian

presented |in thé filnstripaudio-tape and his

To evalunta ‘thé students' ability to reccxnue sccurataly N
D

the '!pnssﬁ cumpose" the “imparfait", the "futur
proche", snd the "present" when presented orally.
To evaluate the students ' ability.to recognize accurately.

various dates présented orally i‘n French.

@-

‘eacher Activities:

1." Review vocabulary from Days 1|and 2 using pictures
B g |

and/or word flash.cards.
Review some basic facts: from filmstrip and audio-tape.

2.
, <
1'. Qui etait le premier Frlngais d!arriver en
Nouvelle France? )
2. Nommez deux universités a Montréal, .

3. '0d est lo Stade OlymIJi.que‘I
|

-~ .

el
1



i 2 (continued) - it g g
* 4. Pourquoi est-ce que Samuel de Champlain est important?

5. . Qui %tait le premier évéque de la Nouvelle France?
b 3 = ~
6. Comment s'appelait.la premiére infirmidre de la ' ,
Nouvelle France? P '. I i

. 7. Qui était Adam Dollard?’

8. .L'Hdtel Dieu. Qu'est-ce que c'est? . .

- 3. Review the-formation and the use of the "passé composé" S e
. 7

%nd " the "imparfaif", compating themiwith the "futur
proche" shd the "présent". .Take sample sentences from
the script and show how they can be changed from one . -
§ A " “tense to another parti‘cu:inly noting the sound ;:ha'nzs. 3
.. h& L vExnmgla: . i o
J'ai fondé une cole. (Passé composd)

Je fondais une ®cgle. (Imparfait) % 5

Je vais fonder une ecole. '(Futur proche) "

% ¥ Je fonde une tcole. (Présent)
Exanple’: - W ;
wi o Des marchands donnaient de 1'alcool aux Indiers. -
© " (Inparfait) | ) a EE
B b Des m;ar‘chands‘ ont donné de 1'alcool aux Indiens s Je
: ; hier. (Pagsé composé)’ YR CH - o
£ 3 Des marchands vont donner de: l‘alcoo.l aux Indieps
. demain. -(Futur proche) 7
" Des marchands donnent d¢,1'alcool aux Indiens.
o 2 (PrésbnS ’ L. ¥ = B




’ /
_‘ " Do further oral-aural practice by doing simple
.a translations. : K
’ ' . Example: I visited. I will visit." etc: e
- We are hungry. rle were hungry. etc. - .
. F.valuaCe aural recognition of the fuur ten\ses. 1 ’ .
‘ y " (passe compose, imparfait, futur proche, and présent) )

& - 5. Using Date Flash Cdrds axplam how various &ntes axe

saxd in French. . ie. 1608 - seue cent. huit. Pra tice

various dates; those of'imper:ance to the studeént

(ie. date of birth) as well as_those of histori .o

B ’ imporcancu. Soos 3 et .
e
6. Evaluate students' ljstening lh).llty w1'ch respect
E “to date said'in French. ~ o o
\ . '7'. # Evnlunte students' recall of facts and vacabulary as- i ?
o . dzrectly related to the fllmstup 4nd "audio-tape. .
S : " . .
\ Student Activities : - K s
1. _Answer orally questions based on vocsbulny studied :
~ " inDays 1and 2. s \ ’ SR
, : 2 Ax?swer. orally questions 'directl);'rela)ted to 'ihfomuion Wt ;
N presented in ihe filmstrip and audio-tape. :
P T : \ 3. Practice orally the use of the "passe comppsé", the. * . <
: e Mimparfai the “futur prache" and the “present" '

4, Do an evaluatmn quu on the above tmses. f s it
. 5. Pracuce orally how dates are sald in Fren:h ",
6. Do an evaluanon quu on dates. L

. 7. Do an evalpation quu on vor.abuhry and factual infarmatio.

from filmstrip and audio-tape. ¢ . 4




" Evaluation / S :

Sentences for recognition of tenses;

Example: Qui va manger i six heures ce 50ir?

1. Le bateau est arrivé hier.
2. Papa ‘etait a Quebec en I975.
3. Je suis arrivé en juin.

>

4. J'ai peut. & 5
5.7 -I1 fan tres froid en hxve .

111,

6. Nous allons visiter deux grands vxllagas Indiens.

‘7., 11 est né en France. R
8. gNous gammes vanué ici 1'année’ passé.
9. 'Ils vont vendre 1'alcool aux Indim‘s.

10. - Je voyageais heuucoup 2 ce temps 1a. ’




Evaluation - v .
L T

© % “You.will Hear 10 sentences.in French. Each sentence

- contains either the ‘'passé composé' tense, the * »
Wimparfait" tense, thé "présent"y or the "futur i
proche". Place an X in the, appropriate column

;e ". to indicate the temse you heard.. H=

Passée Composé , Imparfait Présent, Futur Procite

o | Ex. . s ot x

" 5§

3 53 PR A ! .

3. vl




Nl

& . LA s 2 . . TS
i . Evaluation ' g W
{ i > The student hears a sentence which contains a

NE A daté. On his paper he is given ‘three dates. He must .

correctly underline the date which he heard.

©  Student hears:

’ A ) ‘l Example: ' 11 est venu en Nouvelle France ‘en 1534,
i & 1. Je.suis arrivé en juin, 1659. .
Eoa 7 2. -Nous schmes venus de la France en 1608. <
i L 3. On a construit un hfpital en 1642, . & .
. ' 4. En 1974 toute la £amille a visité Montreal,
A 3 5. Mon grand-pdre est né en 1889.
} A 3 . 6.« Elle est arrivée en 1641. X
{ : . 7 En 1979 les Canadiens ont gagng 1a coupe Stanley. 4
i IR : 8. En 1968 les Expos ont entrf dans la ligue ) -
. ¢ , Nationale de ibaseball. .
J .’ lx ot 9. En 1976 le Parti Quebegois a gagné 1'élection au
‘i' ‘Québec. » i F " :
§ > o f .. a deuxidme guerre mondiale a commencé en 1939.° .
. - * = . i P
.o ) . -
o VR . .
[ 7 RS ¢
. " X o ¢ ’ ) . . .
B} ‘ Y L * i
¥ i : ° 3 s




Student Sheet
Underline the date which you hear.

E;umple:

1.
2,

(a)1559
(a)1608
a)1742
(a)1974

(a)1799

(a)1641
(a)1959
(32)1968
(4)1974
(a)1939

(a)1634

NOIES

; b) 1659

(b) 1708
(b) 1752
(b) 196¢
®) 1878
(bya542: -

(b)) 1979 .

(b) 1768
(b) 1975
(b’iszw

(01543

(c)1669
N
(c)1618

(c)1642
(c)1954 -

_(c)1889
(c)1740-

(c)1969
~(c)1988
©(9)1976

(c11949".

114,



Student Sheet ;

Rémplacez les tirets par les mots corrects.

Le L est la plus grande province ch:-'canxda,
Kilonétres carrés. LetQuébec daujourdthui

est trés moderne. Ony trouwve les grands

comme -
LaBaie et Sears. “Aussi, il y a des unive¥sités. A~
Montréal, par exemple on peut assister & 1'Université de

Montréal qui est _ - _ou l'Uniiversité *

McGill qui est - < . Siwvous simez fes -

sports professionnels il y'en a beaucbup au Québec. On
peut regarder les Alouettes, les Nordiques e€ les (Canadiens,-

et néme les trés populures Expos au 3

T 5 . 3
. L'homme quii a fondé la villeé de Quebec- etait

% . Lui aussi, il trouvait les

hivers au Québec trds difficiles, Mais il avait une autre

probléme - les 3

Mais malgré les problines et les deetcuieds
petite colonie cofitinuait & s'agrandir. En 1641,
lapremiére infirmiéré estarrivée. En le-prenier
h8pital était commencé qui s'appelait N

“En juin, 1659 1a Nouvelle France a vu son premer

, Frangois Leval. I1 4'commencé une

paur les garcons et le premier séminaire pour les
dans la petite ville de Québec.
i Si vaus vis)c=1 le Quéhec nujourd'hu1 vous pouvez voir

les resul(sts ‘du travail de ces preniers “"canadien

| Voici un peu d'histoire du Québec, ; ( . :
L P! I ’ .
‘etsit le premier explorateur franqais d'arriver ici.NII,

Cest venu en . I1 trouvait-les hivers au Québec trés



“anglophone .

Jeanne lfmce
Frmfois Laval
asgasins
francophone

1534 "
Samuel de Champ lain
H6tel Dieu
+1,550,000

Evéque

|
irude |

"Iruquoi.s

%cole I
Jacques Cartier
Québec

Stade Olympique
1642

prétres | K
3,550,000

116.




oB jactives

s

2.

3

4.

events in early Quabag history., *

To review and further practice dates in French.
To enable s:udent%‘:a associace‘ particular dates
with events in'early Quebec history.

To évaluate the students' ability to write
accurately (in numeral form) dates which are
presented to him orally. .

To evaluate the students' ability to match up

accurately particular dates with part

To Teview, reinfotcb, and .further practice the

"use of certain exprassxans and special terns

presentgd ] earher:

& cause de ’
.ang1lophone : . Y
.amusez-vous bien
au temps Jndxs ’
avoir 1'iftention de- ) -~

beaucoup de péine

- francophone; .. - . . 3

prés de . : i o
‘tout & fait

tout le temps
3




6.

'l‘eadl!r Acuvi ties

1.

2.

3.

4.

5:

6.

1.

_ presented’in Days 1 and 2. Present each expression

l . : g N 118.

To,evaluate the stidents' ability to use the above -

expressions correctly.

: - R
Give orally several dates in French. Ask students . |

to {dentify orally.each date-as it is said.

‘Write various dates ¢n the chllflkbultd and ask »

individual students td_say the dates in French.

Using the Date Flash Cards, ask students to'give

ordlly in French accurate historical facts sbout e
early Quebec uhich are associated with thnse

particular dates.. - :

Evaluate students' ability to uderstand dates

presented orally in French. 4 -

Evaluate students' ability to match up eorrectly

,ylrticulari events in early Quebec history with their

particular, dates. -

_Review the vocabulary expressions .and special terms .

or special tera in context. Then ask the students
to make up and present orally sentences of their
m which correctly use these expras:ions oxn
spe:xnl terms.

Evfluate the students' ability w0, juse these

.vocubulnry expressions and’ special terms accurately,

[




8. Play the audio-tspe for the students to listen fo -

a second time. .

Student Activities

1. To recognize dates presented orally in French.

2. To say dates in French which have been presented in

a numeral form (ie. 1534).

.To give orally in French historical facts about . -

_"early Quebec uhi‘:h are associated with particular dates.

~ L
4. To do an evaluation quiz on how dates are said in French.

5. To do an ‘evaluation quiz. on historical facts and

dates in early Quebec history.

6. To make up and give or:lly' sentences correctly using

w0 special terms. b

8. To listen to the sudio-tape.

Evaluation - .

. = & .
1. The students are asked to write (in numerals) the

*' date which he hears.

1. Nous, sommes arrivés en 1659.
"2 L'hﬁ{;inl est bdti en 16d2.

To do an evaluation quiz on these expressions and

the expressions and special terms presented earlier.

)

P g & 3. Les Canadiens ont gagné la coupe Stanley.en 1979.

4. Ma grand-mére est née en 1891:

. .5. Il est venu en Nowelle Frince en 1534."




i
1

E ien (continued)

2.

students are asked to match l:he dnte “with th; event.

1
2,

Y cnupxun a fnndé la vllle de Quebec. '

4.
g

Le premier eveqng arrive 3 Quabac.
Le premier explorateur frangais arrive en
Amérique ‘du Nord. \

x
La premidre ulfu-xore arrive en Nouvella France.

Les Ang!.-is ont capturé la ville de Qucbe:. :

D-:es
‘1534

1608
1759

- 1659

T1641
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S » .
Student Sheet . .
_Student Sheet

Remplacez les tirets pu les e)?ressmns corrects:

1. S'il fait beau demain,

d'alle

au Stade Olympique pour voir les Expos.

2. Est ce qué le stade- est’ - |4 . Ta ici?
. Jacques aime beaucoup 1e hogkey et il joue
A

4. Mon frére est trés sportif; il joue au

‘au_tockey

baseball, aii hockey, au temmis et du golf.
Mais noi, je suis _ ot s
‘da'fterent; e préidre life, tegarder.la 1€,
ot ecol,.lter mes disques. . <

g son Carnaval, la ville

_ de Québec est bien connue partout au Canada et
. .

aux Etats-Unis.

6. Les enfants de Monsieur Trembley sont méchants

et mal &levés. Ils lui donnent ;

7. Vous alles au Québec pgur six semaines?. Que

vous aviez de la chance. - Bon voyage et
i

8. "Grand-mére, dis-moi.ce que tu faisals quand

tu étais jeune. J'aime écouter des histoires
. : <

a6 thremenve ]




{

9. A Grand Falls tout le mohde parle anglais, alors

c'est une ville

10. L'Université Laval est une université

CListe: © - T i \‘
tout le temps . . amusez-vous bien ' ; ¥
prés de s .£rancophone \o .
beaucoup ‘de peine . tout 3 fait
_ anglophone ".. cause de -
au temp$ jadis nous avons 1'ifitention




-These ‘reports would be fairly short and would be presented

~

and- each group wuuld do a uttl;\ research on one cf the ;haruters

in thé module or on nnoche{ topic relating to early Quebuc, ie. —

""Les coureurs de bois", "'Les Jesuits" or "L'ordre-du-bon- temps".

oTally to the class %y .one member of. each’ group. After the
oral presentations  the Teparts would bt duplicated -and. given”
to the students as a reading selection, Heueve_r. the teacher
shauld get together with each group and corr‘ec't any ez:rorls y

before- the written Tepdrt is passed out as a sample reading

selection. Am activity such as this would benefit the student s
S

in several ways: . . ¢

1. It vot;ld improve his writing ab{lity. - . .
2. It would introduce him to new voc:b_ulnry and e.xpressions.

3. It would promote 3peaking and oral reading.

4. It would assist in-aural and written comprehension. 3

Aci y 2 ) ’ : =
. The class would be divided into groups of two or three.

Each group would make up a conversation between one of the o

charactérs in the module and a Quebec high school student :

of today. What commants and quesuens might our characters

have as they visit "le Québec d';ujuurd‘).\ul"T Each conversation

could be acted out for the class. -




. Activity 3 y g o : - . S
¢ Trouvez les mots .cachés B . < % .
G n . AETJIRN 0ZSTAEVEQUEF oM . "? A .
g SR SPIUFOERSIHBODNSAOBAIR = K
z b PREYJIZ AGAS ITNOBYAMNI .. - "
¢ DIEUST CLRNSFDAMSCRKT. A )
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5 ,uFo'E'GRA'T'T'E—CLELY'Is6‘1=' o -
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2 . Activity 3 L . "il‘,.
- -Trouvez les mots cachés w B i
Y - . ) ¥

U A%T RN 02s TAEYEQUHF oM
- '»'.IA’IFAOERSJI"ll;Obvl{'SkOIAIR
¥ © PREYJZ[MAGASTNOBYAMNI
i * 4 RNSFDAMSCREKT
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5 -..- .. D IMET RO|TIRV
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i i otE|rfimor|LjrENxBACIO DR,
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Act >4
M[JTS CROISES

126.

, TITEr
P ; . ] | e PR . “
LT NN B
o y ¢ e 4 . B i .
L e I A e T 1 3 -
B ) I Io. S —] 5
. 1 P2 7 <
: P :
O EECL - :
: ST
¥ £, % . P Co '
Horizontalement Verticalement 4
1. Quiest-ce que ton pére fait- ? 2 Frangoisﬁ.a'vax 4tait le premier
11 est X de la Nouvelle France. -~
3. La .nourriture et les baissons qu'on.: 4. Elle ‘etudie la biologie
' . prendre’ pour faire du camplng parce qu'elle veut 8tre W
"6. La Tour C.N. est un . . .5 8 on manque 1e Vitamine c
' 8. Louis XIV ttait le de la-Fignce. - Of peut déveloper ' .
" 9. Quands 1a temperature est o c & J'fi 'PF“““"“P,d'“'"iS AE Ry
1ieay * ) . L'étole. Les Erudiants song
5 .. .« i xrés i
10: Un synonyme pour "lieu" ou e
. "y " # = %
'place' .est 2 . g . X
o e . S
. ) »*
. . ? 8
L & i

" l PR



' ' 7 ¢ Activity 4 \ o3 o . o -
.o : MOTS CROISES : . k ) «
E P . it
o EERELLER - :
" Lt ‘ ‘L"“:‘v 4i v rr 1‘c Ss P
2 L ul - |f o | ’
EETalle el oI [£]
: _ = ol
Elalil , . ™ a -
Elfd. B
la | Glelile] oy .
W _L_ N Fl X -
N BlaldlefoTiIt] ’

C)r\ /Honzcn

talement ' b Verticalement
. 1. Qu'est-ce que ton péu fait ? 2. Francois Laval était le premier
/ , Ilest _ . . de la Nouvelle France.
N — J—
3..La nourriture et les bqissnns qu'on 4. Elle etudie la biologie -
prendre: pour faire du camping.” . parce qu'elle veut €tre
6. La Tour C.N. est un’ .- s .+ 5.Sion manqye le Vitamine C
8. Louis XIV %rait le de la Framce, O Peut déveloper
: toe. Quand 1a Lempernture est 0°C 7.'J'ai beaucoup d'amis ““ 3
g oo l'eau sk s 1 sco‘leA .Les etudxant! st
¥ s . . trés
10: Un’ synonyme pour "lleu" ou
J "plnce" est e
; o -
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‘Man and His World (night) -

128.

" SCRIPT AND FILMSTRIP KEY:

3 3 o
focus . ~

title "Quebec Au Temps Jadis'

Port i Montreal :

Street - Quebec City

McGill University

Concordia University

Olympic Village

Man and His World ' : :

Map of Quebec . Voici le -Québee; la plus grande

g : ' province du_Canada. Clest
vraimen‘t une partie de 1a =

. France en Amérique duw Nord.

Montreal - from Au Québec d'aujourd'hui, on

Mt. Royal . Fy trouve de trés hauts gratte- -

ciels, comme. celui-ci,

La Place Ville Marie . et les autres gratte-ciels.
: ____Par exemple,,k La Place. = |
- "7 Ville Marie % gauche. .
Pi_ctpre of Depan_men;; On trouve de. grands magasins
Sto’re\‘ ' ’
Nanes of\Departm’entv comme Sears, La Baie et Eaton.
Stores . : . B
McGill University aussi il y a des universités.
) " modernes. '



15 Université de Montréal
X ~

16

17

20

21

22

<

_McGill University

Players in action

The Expos

Olympic

i:uu:ial 1p llyars

Statue of Champlain

Jacques

Stadium

Cartier

‘Cartier raising cross

R % 129.
% . 5 F

Par exemple, 1'Université

- 3 de.Montréal qui est francophone. ¢

et 1'Université McGill qui est
anglophone. i 5
N'oublions pag les sports ,
professionnels: le hockey,

le baseball, R
(Yoici 1le Stl\da Olympiqx;e

ot on peut regarder les

Expos en action.) :

et le footh-ll. ‘.h
Mnis, vous savgz, le Quebec 3
n'était pas tnuJuurs comme
ceci. C'Stnii\hn _trés
diffennt. 4 &
Prenons un petit'vo).'age au
passé. Voyons le Québec

au temps jadis!

/‘

Je suxs n-vig“eur et ‘xplorueur

Je m* appelle Jacques Carﬁer.

pour le roi de la Frunce,
‘Frangois premiér. . Je suis
venu ici pour 14 p_reniira &
_fois.en 1534

et m ’.:amn: c! sskon troisitme

voyage en ce pays étrange.
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& . ’

‘25 Indians and Frenchmen .-

.

26 Hochelaga

_|_ % v 0 . 1;n.

: : . 5
C'est, tout a fait différent
de 1a France. §n France

il fait, chaud presque tout
le temps mais ici, en : e
hiver la tempéfatire est
trés rude et il est

< s
impossible de trouver\des

\Eruits frais. A cause de
ga pendant 1thiver passée,

vingt-cinq de mes hommes

_ sont.morts Hu schrbut.
'Si les Indiens n

e nous
lvnier/\t ‘pas aidé tout e
monde saruit‘ mort. Quel i

* pays ’e‘tranga, en eté, !

_beau et chaudt mais en
hiver, £roid et peu amical.
Nt;us avons vi,s_i:é‘ deux

. grands villages Indienss
Stadacone et Hochelaga.

Les Indiens IEVelléng ce
pays l(N{ATA. 'Quel beau nom.
Je m'appelle Samuel de
Ch;mplnin.. Je suis venu ici
‘de la France en 1608, Quel
voyuge‘! On a passé trois

mois ‘sur la mer.



o

28 1'Habitation

~

30 .Men in canoe

: P
29 ‘A battle :scene

31 L'Ordre-durbor-temps

32 'Jeanne Mancs”

@

5
. i31:
e ) s gl e g L
- Un peu de temps aprés motre
P d

arrivé, nous avons commencé
ia construction de ce petit
village. Je 'l'ai nomhé

1'Habitation. Ce n"'alst pas

comme chez ‘-nous.mu'is clest
‘habitabhle. . C'est un joli

“endroit’en &té/mais en

. hiver tout gdlen . .

. Il:y -a des problémes avec
les‘"hv-o‘}quois "qussi. I1s nous
. hnrce}en: et ‘nqus\don'nent
beaucoup de peine. B 5, ;
(59 n'est pas une vie sans

sduﬁ'is mais g‘h offfe beaucoup *

d'aventure., .

. Quand nous sommes un peu
découraé& et.nous voulons
r‘\ous"amuser, nous venons ici.

- Vénez. Ecoutez la musique.”
.s:hantez"avec noug« Amuse;-

‘. vous bien. - .
Je suis Jeanne Mance. Je
suis née en France mais”je
suis \';enue .;{I'Nouvglfe France

."parca qua.jﬂ_e croyais "ﬁl;e.

cfétait la volonté de Dieu.

IS




32

33

< 34

Jeanne. Mance

(continygd)

. Hotel Dieu

Francois de Layal

132.

+ .

Vous veyez qu'il n'y avait 5

aucun médecin ni‘infirmiére:

ici. Quatre autres femmes 5

§t moi, nous.sommes. arrjvés ',

ici en 1641 pour aider les
smalades, les Franfais et .
les ‘Indiens. ‘L'annéé suivante *
_en 1642, on o bitis un .
h%piui qui.s'appelle
|- "HOtel Diew'. :
Vous savez, 6n’m'appelle 1la ) \ B
premii’ré infirmié‘re’de la ,
NouvelleFrance. Wiglel )
privilege! :,
Je m'appelle Frangois stali N = 5y
Je suis né en France mais 8
quand j'ai eu trente-six ‘ans,
je suis venu ici pour 8tre
. le premier ivigque de la

Nouvelle France.

BisKop Laval on the quai Je suis arrivé en juin, 16597

" The Seminary at Quebec

1 n'y avait pas d'écoles ¢
alors j"ai fondé une %cole '\/‘ .

pour les gargons et un o

‘sémindire pour les prétres.
¢ y

K



37 Bottle of alcohol *

38 Adam Dollard

és - Canoe

40 Battle scene

n

133.
)

Quand je suis arrivé il y
avait des problémes terribles
avec 1'alcool dans ;a colonie.
Des marchands donnaient de
1'alcoql aux Indiens en
€change de leurs fourrures.
Et comme vous pouvez imaginer,
les résultats etaient
\désastreux. )
Mon nom est -Adam Dollard.
.+ Je suis commandant d'une
garnisor ici 2 Montréal.
On a beaucoup d'ennuis
avec les Iroquois. Ils ont
déja détruit plusieuts petits
villages prés d'ici et tout
le monde vit en terreur. =3
“on ait que Montréal est le
pro:‘hl‘in.
Seize autres soldats et moi,
ious avons 1'intertion d'aller
attaquer les Iroqypis avant
_ qu'ils puissent nous attaquer( -,

Nous partons .demain.



N 41 Battle scene P
42 Madeleine de Verchéres 'Je m'appelle Madeleine de -
. Verchéres. J'ai quatorze ans.
43 Indian . " " ‘La vié ict en Nouvelle France
’ est trés da’ngereuse. I; Y, a
/ B .

toujours des Indiens dans

la for@t. On n'est jamais
' on SBeurich; .
44. Houses burning " Les Iroquois ont brfilé deux :
" e S . . for‘t‘s pas loin d'ici il y’a
3 ~ . : . J

e deux mois. -
45 Indians attacking a fort Dh semaine passée, une bande
d'Iroqudis a attaqué notre
" fort. Maman et papa n'étaient
pas ici,  Maman est allée 2
Montréal fdur acheter des ‘vivtres
et Papa %tait X Québec avec ¢
. - 2 les autres soldats. JMavais
peur mais nous nous sqmmes
i - battus ,courageusement pendant
| . . . huit jours.
45 ‘Soldiers i Finalement les soldats sont
: arrivés pour jnous aider. 3
Nous %2tions saufs. Merci

& Dieu.




A B
P ;
pendix
3

B "\6 %



%
#
;
.
-
&
.
~
* .
S SR o

: N ~ . -
'
'
' & :
5 ! |
- . -
v R
N
N
- ] q &
- Teacher's Oral Section for Student' Test
: T ow
.
i ) \
N
.
‘.
, o)
- - —




Part 11 Sentences for discriminatio;

1.

of tenses:

Example: Je suis Canadien! 2

. Sentences for dates.

Je vais regarder les Expos au stade 61ympiqu=. % =
Mon grand-pére voyageait beaucoup.

Nous sommes agrivéren juin.

-J'ai quinze ans. ' .

Es't- ce que vuh’s avez visite Ottawa?

ll etait trés malade.

» Elle va venir demain.

Tu parles trap vite.

En quelle année est-ce que les Canndwns ont

gagné la Coupe Stanley? ’

Les habitants travaillaient beaucoup.

Example: La deuxieme guerre mondiale a commencé en 1930,

1.
2.
3.
4.
S.

-‘Mon pére et ma mére se sont maries en 1947,

Les Anglais ont capture 1a ville de Quehec en 1629,
11 est arrivé en Nouvelle France en 1659.

En 1759 les Anglais onf pris possession de Québec.
Mon grand-pére et veru 3 Terre«Neuve en 1884,

. =




+
v

. "Student Test"




ot

*Part 1

l. ’ Q,l

1. Match the person in column X with the activity or accomplishmeat
¥ ¥ \ N - .
for hich he/she is kndwn in colum Y& g

3. Jacques Cartier

Samuel de Champlain
.

’s.| Adam Dollard .__ } -

6. “Francois Laval . . &7
g

Y

'A." Le premier &véque de la Nouvelle France. |
"B. La premtére infimidre de la Nouvelle Fzmnn.;‘
C. Le premier explorateur francats d'arriver ea A,n:’r:.qun de Nord.

0. La personne qui‘a fondd la ¥ille de Québec. 5 .
E. 'La personne qui a domné sa vie pour protéger ld ville de

Montréal des Iroquois.

_F. Quand catte personne u'avait que 14 ans quand elle a combattu
3

1

courageusement les Iroquois. . |

. State the date of the following important events:

* Le premier explorateur francals arrive en Amérique du Nord.
. R g s } :

On a fondé la ville de Québec. f

3. La premiére infirmiére arrive en Nouvelle Fran:e,‘

4. Le premier eveque arrive & Québec. |

-y
. 5. Les Anglals ont pris de Québec. l il )



. . 140.
> i A 3 !
3 y Pare 11 L =
1. You will hear 10 sentences in Freach.. Each seatence . 5 g ¥
§ contalns elther the "passé cofposs” tense, the "imparfait’ . : ,
o tense, the "présént", or the "futur proche”. Place amn ° . 3
X in.the appropriate column to indicate the teénse you heard. ¥
. - . §
Passé Composé Imparfait Présent Futur Proche
B g % - - ' Xsr
» . ot
' 2,
‘ 3. - 5 W Pt
W i i d
5 - — i
! 5., . . i i y
. 6. e 1< I
“ 8. . d
4 9.
. 10., - . ?
P . = :
o * % < -
/ . (; .
» N . ST >
5 i E <
A} y  Ead )



2.

e

. 141,

You will hear 5 French sentences. Each sentence contalus a date.

Write the date which you hear.

% i
‘2, =
i -
4 _ ’
5y . . Q
» :
Match the following vocsbulary items:
1, ‘avéque A Eriand;y :
-2, vivres 2 ) <0 Bopumse. ¢
3, géle . . . C. bishop
: . i -
4, amical _ ¥ \  D. place
5. endrott " K. scurvy
N F. king
~ G. slpplies
. H. jelly i !
I freeze | :
- Give the zngs.uh translation for the wdarlined words!

1. ¥a soeir Gcudte la Blologte et 1a chemte parce qu'slle

veut @tre infirmiera,

2, Le scorbut n'est pas une maladie serleuse au Cansda

aujourd'hut, - .

3. La Tour C.N. est un gratte-ciel,

4, Quand Jeanne Mance est arrivée en Nouvelle France il

a'y avait aucun médecin. .

5. Qui acait le roi de la France pendant la Revolution
)

Frpucatse?

ad



Give the English equivalent for the wnderlined expressions.

1.

v

A cause ©

la jewne colonie.

Vous allez en France pour.Noell Quelle chance!

Amusez-vous bien.

‘alcool 11 y avait beaucoup de problémes dans

- ~

J'aime -entendre les histoires du Quibec au temps jadis.

L

La vie dans la petite colonie de|

' different que 1a vie en France,

Est-ée-que Jacques ‘acoute beaucoup La-msiqua?

'
Tout le tems.

‘Quah-c etait tout & falt t

e S T
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Part 1

. Mactch the person in colum X with the ictivity or accomplishzent

for vhich he/she is known in coluy Y:

1. Jeanze Hance

N . 2. Madeleine de Verchéres

3. Jacques Cartier -

4. Samiel de Champlain ;
\
‘5. Mam Dollard

6. lnn:'on Laval
"N 6 X . ~or
A. la premier @vique de la Nouvelle France.

la pre.lun infirmiare de 1a Nouvelle France.

C. le presier exmplorateur francits dlarriver e snkriges ansed, .
D. la persomne qui a fondé la ville de Québec. L
E. L persmie qui a dousé sa vie ¢ pour prociger 1a ‘ville de

Jontréal des Troquots. ° .

F. Quand cetta plnann- u'avait que 14 ms quand -1.\- a cndlt:u

courageminent ls Troqois.

~

¥ &
. Stats the date of the follwing izportat eveats:

1. ls pri explorateur franiis arrive en Andrique du Nord.

2. Ona fondé la ville de Québec,

3. la premiire infirmiére arrive en Nowelle France.

4. la prenier ‘eveque arTive & Quibec.

5. .les Anglais ont pris de Quibec,




145.

3, State o pgblems which faced the early inhabitants of Quebec.
¥ . " Give m examle of each fron the filmstrlp. N

o w
: — rf

o ) y . )
&, Writsa short paragraph in English (8-10 lines) telling about
1ife fn those

- e N
rly years of settlement in Quebec (New France).
Mentio some of the joys, sorrows, and fears of those early settlers
with lk.dﬁg reference to the characters in the filmstrip.




Part 11
~ . 1. Youwill hear 10 sentences in French: Each sentence
contains elther the "passé composé” tense, the "imparfait ©
tense, the '"présent", or the "futur proche". Place an

X in the appropriate colum to indicate the tanse you heard,

osé __Imparfait -
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2." You will hear 5 French sentences. Each sentenca contains a dats.
Weite the date which you hear.
Y el

‘Z.

3.
4. -
=3

3. Match the following vocabulary items:

. 1. ‘avique _ N A friendly -
2, vivres B, nurse
: ——— @ Q¥
3. sile C. bishop ta
4. mical D. place ‘
5. m:irnit . E. scurvy '
5 ?. king
. G. supplies -t
"R gelly
2 T I freeze
4. Give the English translacion for the wderlied words. %

1, Ma soeur &tudie la biologie et la chemle parce qu'e:

veut Stre infirmiere.

2, La scorbut n'est pas une maladie

aujourd'hut,

3. La Tour C.N. est un gratte-ciel,

4.' Quand Jeanne Mance est arrivée en Nowvelle Framce il

n'y avalt aucun médecin.

' Qui ‘atait le ol de la France pendst la Revolution

2. .




g ‘ i
5. Give the English for the d g
y i use d' alcool 41 y avait beaucoup de problémes dans

& L la jewne colonte, __ - .

2, Vous allez en France pour Noel? Qudile chance!

|
Anusez-vots bien.

3. J'sime entendre les histoires du’Québec au temps fadis.

4. La vie dans .la petite colonis de Quebec atait tout a fait

different que la vie en France. 7

" ) 5. Est-ce que Jacques ‘acoute beaucoup la musique?

Tout la temp:
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"Le Quebec au Temps »{J‘ndis"‘

_ Student Attitudes Evaluation




closely reflects your feeling about the statement.

You are asked to circle the response which most

Strongly Disagree - S D

* Disagree -D
3 Agree -A p
Strongly Agree -5 A

.The material covered in the module, "Le

Québec au Temps Jadis', did not interest

‘me at ‘all.

Afcet having seen and worked with "Le
Quebec du Temps Jadis™ I am more aware
of the probléms of the early Fren’ch-
Cmadun settlers.

T do mot feel the smdyfﬁ/eany Qucbec
culture and lifestyle is a worthwl_:ile
activity, - !

This module has Caused me to want to
study more French. ’

The characters in the module now seem
more like real people, not just names

in a history‘bouk. '

t Gl oS aaReTIOW S RHE TS played
by early French-speaking people in the
early years of settlement of Canada than®

1 was hefore‘

SD

.SD’

SD

SD

SD

151. . -

SA




1r.

* newspapers, magazines, available to

This module has given me a more negative

.
attitude toward French-speaking people

in general. . sD

T vould like to see more ‘modules’ltke’ "Le
Québec’ au Temps Jadis" used in our French

program. SD

. The more+l meet people who speak French

and hezrf them using their language, the

more I want to be able to speak French. SD
I have no interest in learning more ot

the characteirs whom T have met in this ’
module. o )
I can see no s;'unilari:ies at all between

the early settlers of Quebec and the

D

D

D

early Newfoundland settlers. sD'D

I am now more interested in spending.

“some time in Quebec than I was before. SD

I havé no desire to understand and -

speak French well. . /‘) )
Before seeing this filmstrip I never i
really thought of Jacques Cartier,
Jeanne Mance, and‘ the other
characters as actually speaking -
French. . . 8D

I would like to have more French

materials, ie. books, comics,

me to read. S0

D

152

‘A SA

A SA










. Part 1 .
In answering the following questions please circle

the response which best represents your feeling about

each statement. s
, % Strongly Disagree - S D
© & "= Disagree o
Agree - A
Strongly Agree -SA . d 5
. 1. In general my overall reaction to’ the ’ N
module was favourable. - . SD D A SA
2. In.comparison with o:he_r supplementary .
materials I have used this module is
W ) more ‘useful. 5 *SD D A SA
. 3. This module fits very well into the '
T present grade 10 program. SD D A SA
: 4. The students understood the audio- -  «
. * tape. ’ . : SO D A sA
5., The students enjoyed the module. SD D A SA
Part 2 v
What aspects of the module did you like? Why?
o 7 . : - -
~ "
Ne




2. What aspects did you not like? Why? k
B = :
) &z v . o« -
- e
3. . What changes would you suggest to improve the
dEfectiveness of the module? \ ’
.
N .
o I
. .
o " 5 .
" 4
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