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The purpose of -this study was to determine:

", the ication es used by the-
older second language J.;amar are used by t_:ni’y‘nimg S
s Early French immersion (EFI) langua learner; .K_
2., which communication strategies t.ha;;i:e\dtive young :

EFI languaga learner uses; 3

3. which comnunicatian strategias the less effectiive
+ young EFI lnnguaqa learner uses. . S t}
To .acpiave'vthis aim, a samplfe of ten Etudents from a grade’
[‘ hree French immersion. class’ was Chosen, and a speech sample,
obcainea for each of these subjects. Three 1nﬂependent: judgea

liscened to these speech sample'g and, accordinq to a rdting

e catnqary, aalected’ three ettectiva and three less effective

cqmunicators from the sample. The speech samples of these
six uubjeota were then -tudied for the use oflsix conunication-

strategy _cateqories which -were those identified’ by previous

; researchers [Paerch and Kasper (1983b), Corder (1983), Savignon
“.(1983), Turone (1983), Kramsch (19u) and Willend (isn)]. Sl
These identified strategies have been divided into achxeﬁelgnq
strategies anq reduction stfatggias ['l'ar'ur'\e 9t al (1976), Faerch .
and Knsﬁar (19!3?) and Hulem;v (1,937)']. Achievenent t;trategies,
included paraphrase (approximation, word coinag@ and
cirr.jumiocuuan), Rorrowing (literal ‘tranéiati_on Snd languéga
nix), fox-e‘lgnizing and -tat__riayal. Reduction strategies included
l;lessags' adjustment and avoidance (message abandonment and topic

v . iii




- avoidance). These i :i, rnﬂm. Fategy cat {es wgu

_broken down 1nto ten 1nd1.vidu‘a1 ccmmunicatinn stx‘abogias.
The study attemptod te ﬂnd which of these ten 1ndividual
communication strategies were used by the sttectivs and 1ess
affective communicators. - & ) 5 W5 s S

studants' speech; . which ccns}:ieuted the data for the
st:udy, yas obtained by.means’ of a general atorytelling
activity». Data analysis Iooked at strategy use by the va‘rious
subjects. _D;;ta _&nalysis lqmi; to a ﬁumher_‘ut c\nnciu'siqr‘\s with
respect to strategy use.by éhe EFI lunguaga le\arners

Bffective communlcntors used a11 ‘o the identified

ccmmmication s\:rategies wﬁ:h the exception of i;ureignizlnq
and topic avoidance. Effactiva comunicutors used nlore

st(ategies in their speech sample. They also used marq

achievement than reduction tegies. The st és used
5 2 e Kw o
. most by this. group were apptoximation and circumlocution.

Ay The othar strategies wex:e used ‘to various axtents by dh‘.’faranc

mdlviduals within: this group. The. strategy use was of bettat‘
quality for this group.

N Less effective cammunicatars used fewer strategies in,
qeneral, and tended to use achiavement strateqies and reduction
strateqies ‘to approximataly the sama degree. Therg was a 1nwer ’
quality’ of strategy use hy this grougg&hn appeaied to lack 7
canfidengc;. The less aftective communicators used the

B a:‘:hi ies of g on“and c@lﬁcu&;cn. ‘

The p!;ratéqy used most .by this group was message adjustment. ..
[) E i w,

Vs % v




. This group also

used a large proportion of message a;bandonment

and topic z_n’loidunce .
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CHAPTER 1 .
INTRODUCTION TO THE PROBLEM ! . .

Y Rationale for the Study
- «
. Until recently, the main focus of most second language
% teaching methods in Canaéa was on the development of linguistic
' competence which Savignon (1976) defined as "the mastery of
the sound system and basic structural patterns of the languaqe‘“ N
(p. 1). However, the early 1970's saw the int;oduction of

_ different 1 teaching app: that emphasized the

communicative aspects of language. ‘

The conckpt of communicative ‘competence, which may be
\&etlned as "the ab;lityl to function in a truly communicative
setéinq T spontaneous transaction or knob;inq how to use the
language in‘;_natur;i e;change" (savign[m, 1976," p. 1)3, has‘
had many implications for second language léa;ninq; and in‘

N particular,” for communicative language teaching approaches.-
The priﬁciplas‘ of comnunication, d:e’scrihed by language‘
specialists ﬁreen and Candlin (1980), were examined by Canalé
. and Swain '(1980), who then déveloped a multi-dimensional -
L framework of communicative .language proficiency. This . .
framework, which will be examined in greater detail later in
‘th!‘.s’ thesis, included four key competencies required of the

ul second 1 1 2 learner. One. of these competencies P

was strategic dc;mpetence which is the ability to repair or 5
% to \ccmpen.sute fAr breakdowns in communication for the purposes

of enhancing communication\(?nale and Swain, 1980). The focus




of this particular study is on how ef and less

communicators use different tio es to

communication.

Backaround of the study

As the review of the literature will indicate, research )
in the area of ‘1‘:’{13 identification of communication strategies
is fairly extensive, with certain writers, such as Tarone and

Faexch/Kasper specializing in this domain. , Research into the

effectiveneus of atrateql.es used has been undertakan tar older -

second language learners anrollad in second lunguuqa programs.
PurLbakht (1983) studied univeraity students and communication
strutegies. . . =
S To date the research has not detined conunicacion
strategies specifically for the young lanquage lanmer.
However, because the subjects in early French immion (EPX)
have vast experienca with a second language, the writer feels
that they would use sinnar cmunlcatlon strategles to those

enployed by older second language learners, and that this unga
can be observed.

Purpose of the Study

'l‘he present study -will investignta the ‘communication

atrategies young EFI learners use in devaloping thair utrataqlc
cbnpe&nce




These strategies are divided into two groups, achievement
strategies, those that generally enha{nfe communication and
reduction strategies, those that 'usuallx do not. It is ; *
hypothesized that the effectjve languﬁqe learvner in an EFI x
clasgroom will te;'ui to use achievement strategies and the less
et!ective language learrier will use reduc‘@n strategies.

The purpose of the study will be to try to determine:

1. ‘whether the det.tned communication strategies employed

.. ( hy older learners are used by the young EFI language Fiy
1earner. N .
: 2. which communication strategies \the effective young
& EFL language learner uses; ' t .

3. which communication strategias the lesg‘S/}ctive
. young EFI language learner-uses. - R

Significance of the Study.

- | The writer feels that the intomation. gathered i.n this
study }puld have value for the domain of French immersion
research, as it would contribute to knowledge about a specific
area of 1anquagé learning, namely strataz.ic compe‘:ence.

Evidence obtained from this exploratory study could
alsn legitimately lead to hypotheses about how the use
" " of communication strateqies miqm: be encouraqad in young

learners.




‘In Chapter m; we will draw conclusienu as v;all

as .make recommendations based on the atudy.

It is hoped that. this discussion of the young EFI uacond
language learner will assist in enlarqing the understanding‘

of thé development of" sttategie competence.

: \
. @ s

Definition of Temms '
It is felt necessary by the researcher to Eiefina sevarnl

of the termswhich appear in this study. . .

mi.gng_]._unm: This term refers to a second language

curriculum ofganizad according to categories of communicutive

function. This kind ‘of orqanization is ‘theuqht !:u giye more

meaning' to second languaqe learning because the 1eurnar can

more easily see the purpgse of the linguistic forms to which
.

he/she is being exposed. Wilkins (1976) states:

In drawing up a notithal synahus, instead of askinq

how themselves or--
‘ when and whez-e thsy use the 1anguaqe, we ask what
i€ is they cate We are

then able to organize language teachinq in terms .
< of the content rather \:han the rorm of the language.
' (p. 18) 5

& +
M ition: ition is a term used in cognitive

deveiopmental literature. it tends to he' used in’ paréicular
when ire;fexring to learning s\t‘rateqias. ‘wenden (1985a).§tuted\»
"metacognition is considered by some writerg as central to
1earning" (p. 1). wendan (1986a) also” descrlbad meétacognition
as "the process which underlies the efficient uss\of stracagies

iand the essence of intenigent‘ activity" (p. 1).




Metacoanitive strategies: Bialystok (1984) posited the

& view that 1 1 H itive strategies.

The term ”stntegies“ refers to "the use of devices to solve
L4 problems" (Biﬁystok, 1934', p. 7). Metacognition is ihé8lved o
when "learners are in control of the selection of these devices

and at least somewhat conscious'of their application and efféct"

. (p. 7).
. - Metacognitive communicatlon stra.tegies then, are those
s}:rategies which are chosen by individuals to help them
" overcome a commu'r;i’cati‘ve pru:‘blem. 2 . ‘
i Inxgijiggugl stratégies: Willems (1987) divided

achi 3 -ra 195“’1nto‘ two - ies one of which\,—‘
inge;llggual strategies, he descrig‘t‘ed as "involving the
interpolation of a language different from the one in which
the conversation is taking place" (p. 35‘5-)

Intralingual ‘strateqies: Willens (1987) describaed -

_‘int_rg;l.inqual‘strateqlas “as those that "exploit- generally'only

the language in whi;h th.e_c‘onversation is taking place" (p.
355). :
Interlanguage (IL): Richards, Platt and Weber (1985

define interlanguage as: .

the type of 1 Y by d- and foreign-
. language learners- who 'are in the process of learning
% a language.. In language learning, learners' errors

- ¥ are caused by several di\ff_erent prncesse\ (p. 145)

“They further state that:

o '
v " since the language which the learner produces using =
: . these processes differs from both the mother tongue g
‘and the TARGET LANGUAGE, it is sometimes called an
interlanguage, or is said toresult fromthe learner's '
interlanguage system or approximative system. (p. 146)
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In tha:lr dafinition, xkichards, Platt and ‘Weber (19&5)

state that one of these P es 1nuludea ¢ ng.

fronm the target 1 (overgen izatdonyn (9" 45) -

It is a generulizutian made
by l:he language 1aarh L:hich he applies the prcpercien

of a rule in one language t:o other cases in that lungunqe ‘or

_to cases in the second languaqe.

For .example, ‘a second ianguage learner of French could

say "Je suis huit ans" 'tc;.‘ ('lhe correct £érm "C‘I'al huit iga“.

This ould be considered \int"erference >tram the ?nglish

expression "I am eight years\ old". ’
4

Comple; : The subject uses ,uny sentence

structure beyond the noun—veib-complament form. An exampla
would be the use of the inai: \act: pranoun, such as tn the

sentence "Je lui ai demandé le prix‘de la-bouteille."

L;: An abbreviation usev‘:l to refer to the native or ﬂrst
I
& v

“language. ¢

' L2: An abbreviation used to refer to a second language:




CHAPTER II
REVIEW OF THE LITERATURE
History of Second Languade Learning

Communicative compétence can'be deﬂned as ."the ability
to function in a truly communicar.ive setting . ontaneous

transaction or knowing how to ﬂe the language in a natural

exchanqe" (saviqnon 1976, p. 1). Some second language teaching

methodolagies place an emphasis on grammatlcal aspects of
language lea;:ning which unfortunately do not tend to lend " /
themselves to the (development of communicative compgtence in

the second language‘léarner. P -
One such method is the qrammr-t’ranslation method of
J second ,language teaching, which qo‘eé a long way toward

‘developing the secand language learnerls grammacical kncwledﬂ

and linguistic competence, Hamrerly (1\982), described ‘the

- ) grammar-translation method of _second language teaching as ‘one
that "must be deductive and must be carried out with constant
reference to the native language of the learners" (p- 220)

. Whlle this mathcd did enjoy limited success because it does

taach a grammatical understanding of the second language, it

does not develop the spontaneity and fiexihility ra:quired to
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“a heigh ss of dral 1 use. 1 hy uoma

to produce orally proficient students in the initial staqes,
it, like the gramma:-trgnslaticn method, as used in normal ¢ ¥
classroom situn}_:ians, tended not ‘to ‘@qilitatn two. way

: communication in more ;latural settings. Many px%minent "
language authorities, such as Carroll, concluded as early as L3

*1861 thati

e second language learner should ‘move beyond memory

and drillélike procé.ﬂp‘ZES while ‘paying more attention to "o

éhe total communicative effect of an u‘téerhca" (savignon, :
w o ® <
1983, .p. 23). ¥ Y
¥ 'l‘he search for a methodology fpr second language laarnlng -y

e which wQuld develop communicative competence continued

mroughout the rgmainder of the 1960's. sevem‘l\_agiprpaches
. were tried, such as cognitive code ltarning, proposed l;y Carroll
< R (1956) . Throughout this pe.r-iod, second languagé ta‘a:chars -were
using many methodologias. This lack of direction in L2 teaching

.createq a situation of general ch(lfusion and unrest. As Stern

(1974) said of the 1960's: R 2
The rapid turnover of ideas and cla of theories _
which have not ceased have made impossible to
view 1 uage pedagogy in the light.of an established E

J anguage and language learning. (p. 245)

< Lanquaqes Project (CEMLP) a View of 1 u which
was more communicative in nature than t)\ut associated with
any previous methodology. Like the grammar-translation method

before it, the view of CEMLP stressed the need to learn the

N




. 9iew stressed that once a degree of lin

.. of the learners" {(p. 19).

linguistic aspec&s of’ e. Un].ik5 ts predecessors, this
stic competence had
been achieved, thz learner should use¥hd language in more
meaningful and authentic situations. Thq view of CEMLP lent
validity to a similar argupent previouslf offered by Rivers

(1968) who stated that the lear: Tust be given the

opportunity to apply what he has learned in an act of

cation p among of thg class gro (sic)" = _

(p. 165). It.should be remembered, however, that the V! ew'

of (’:EllrlLP also shared River's (1968) "first skill getting hen
<

N ;
" (p. ial 1
skill dsing" (p. 356) 5 a to second N\
learning. Other lnnguage learninq authorities such as Savignon
(1983) weuid later encouraga a more spiralyapprnach to- sgcond

language laarning in which the linguistic and communicative

functions of the 1 are in ing simul 14, ¢
The use of language in more meaningful and authentic

situations was again' lﬁtér ec\hosd by wilkip's (1976) 'notional

syllabus. stég (1983) viewed this syllabus as "...* -

potentially superior to the ical syllabus it

will prcduce a communicative competence and because its evident

concern with the use of language will sustaln the motivation

ﬁcurtent with }:he development. _and subsequent enrichment

of a moke icative ) to 1 ‘.I.earning was the

rise to promtnence of the immersion approach to second language

learning.




been defined by Stern as: . - ) R

schooling provided tuny or partly in a seccnd
language with the objectyin view of making N
students proﬂciant in ¥he second lanquuge,\mila
N ° at the same time ining and developing their
g7 proficiency  in the first language and. fully %
2 guaranteeing the: ‘educational davalopmant. (svain, . e
Lo 1972) R - Totas

While' CEMLP encour: ged meaningful communication based

: /on previous learning, the concept of immersion was bnsed on
the usé of the lanquage being learned as an instrument ot '_’ ¥
communlcation in the learning process 1tse1£.

Clearly the above mentioned methodologies ditter j,n their SE

\/Vie;l of the degx:ee of 1inquis\:Lc competence that should axis\: "

px;ior to communicatlve interaction. Howevar:, gradually there

= s emerged a common belief that; the > i ion

that was meaningful and authentic in nature was an essential

element for 1 second 1 1 ing. second
T 6 i ion must er je the learner to strive for,
L . communicative and all it . o

o
] . co v '
Communication: Definitjon . ! . - . 4
4 .
According to Breen and Candlin (1980), communicative
approaches are based on the principal tenets of communication. "~
Richards and Schmidt (1983, pp. 3-4) point out" that .« ey

communication: =
<
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/(a) 1is a form of social interaction; and is
therefore normally acquired &nd used in
#~ social interaction;

(b) involves a higl:x degree of unpiedictal;ility
& and creativity in form and message;

(c) takes place in discourse and sociocultural
contexts which provide constraints on
appropriate l.anguage use und also clues

. " astoc

<

(d) is*carried out under 11mit1nq psychological
and other conditions, such as memory
‘constraints, fatigue and distractions;

(e) always has a purpose; .

(f) Thvolves ic, ras o _text
contrived, language; and =

~ : -
(9) is judged as successful or not on the basis
of actual outcomes.

' 3 1 L4 \
/ There has been,considerable controversy with respect to
the t;.am 'communicative co'mpet'ence' which was-first used by
Hy1;:es in. 1972.”7 At that time the predom‘ant view of competence
was found in Chomsky's theory of general lingpistics which ¢
made a ‘distineti‘cq'\gatvkan linguistic competenge andﬂlingﬁi tic

performance: = Linguistic competence, in this .view, focuse

" on the "ideal speaker-listener" (§avignon, 1983, p. 11) who

internalized a knnwleaqe solely of the rules of grammar. Hymes,

on the other hand, recognized.a variety of subcomponents which

together constituted what he. termed
For axampla,\ﬂymes (1972) recognized the .importance of the

sociolinguistic aspect of language in conjunction with .
\




N
>

° for breakdown in communication). . A y

grammatical or linguistic competence. - The socio=linguistic

included 3 ‘such as: what is pbusibla, what
is 'feasible, what is appropriate and what n‘ctuaily occurs in’
interaction (p. 261); in this wa)-(, Bymei !ouﬁuad on the "“real
speaker-listener“A‘(Suvignon, 1983, p. 11). '

According to Canale and swain (1980) the aui:cumponancs
of communicative competence, as-outlined by Hymes, are best
developed in situations 1nvolv£ng authentic communication.

The pr!;nciples of c‘ammunication, as p:.;eviously noted, stress
that exposure to realistic communication is c;uci,al et
communicative confiaer;cg is to enhance communicative
competence. Based on ;ghese principles,’ Canale and-Swain :(1980)

developed; a four-fold f work - for cative 1

proficiency. . It included grammatical competence (the ability
to recognize and manipulate the grammiéicdl features of-a ’
i v

language) ,,_sociolingl}isti&: competence (the abll’icy to use

socially ahd cultuqally ate 1 ), disce

competence (the ability t’o} achieve unified discourse) and v

strategic competence (the ability to use commudication
strategies or repai‘rs to enhance communication and to compensate
Yo
Tarone (1983), like Canale and Swain (1980), viewed
communicitive competence as having a number of subcomponents.

With Tarone's k, cative included. 5

| ' &
knowledge of what is cally correct (: ical *

cempeténc:\e), what is socially acceptubie (sociolinguistic
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competence), and knowledge of how to use one's language to
communicate intended meaning (strategic competence). Tarone
did not include discourse competence ér the ability to achieve ~

unified discourse as one of the goals of communicative .

competencm;bne the i jonal function

of lan.guaqa where . "language is not an obj;ct which is used,

but ‘a part of communication ... a living organism created by

both speaker and hearer" (p. 64). Tarone gontended that while »
none ‘of these three components can be developed in total

isolation from the others, learners in different setci;mqs do

seem to-~deyelop c’iifferent levels of proficiency in each
component. W ’
Savigrion's (1983) model pf éeéond language learnin’g, which
was developed from Canale and Swain's (1980) framework, dlso
depicted S:he ngult.i-dimensiongl ‘noti:m of communicative
compe\:enca? This model described the relationship between
grammatical competence, sociolinguistic co‘mpetence, discourse
competence and strateg‘ic competence. Savignon explained that

these ies develop simult ly in incteasin.glove:allv

communication. These multi-dimensional facets demonstz"ate'
the complicated nature of the language learning prdce‘ss.
Chomsky (1965) made a distinctiqn between {inguistic .

- and . According to his point of view,

competence is defined as "internalized knowledge" about a ~ -
language, and performance as "the use to which that Knowledge

1?/ put" ﬂummerly (1982) also necognized a distinct:inn betv;leen
and per but constructed his d{x:model. &




e
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-6

He devised a two-cone model of second language learning which
he tcl\t more adequately depicted second language learning in” -

the cl om, wi ng to the

which go on ide the cl He that any

. to the ide world within the classroom

would got be possible. This centrltuqa]: model represents

mvenek from the linguistic core to tha comiuni‘caf_lv'a
periphe‘ry. Hammerly concluded that "for best results,

& classroom language teaching must be centritugal'; (p. -155),
that ié to say that things should be learned,first and.t:ha;n

used. In his model then, Hammerly places linguistic’'competence

before communicative performance.- .

feel that

on the other hand, Tarone and othe

, communicative needs often exceed second language™ l_earnei'l‘

linguistic ability. ' To compensate for this linguistic deficit
~ ’ \eamers must use other means of eom{m!catinq a message.
One of these important means is communication strategies which

will be diucussed in the next section.

Theoretical definitions of communication stfateEias vary

yet they share certain common aspects. Faerch and Kasper &

(1983b) describe ication es as "p ially

conscious plans for solving what to an individual presents
N
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itself as a probieﬁ' in reaching a particular communicative
goal" (p. 212). Similarly, Corder (1983) concluded

“"comménicative st ies ... are a sy c technique

employed by a épeaker to express meaning .when faced wibth some

difficulty" (p. 16). £

Kramsch (1984) agrees with this view and offers additional r
* insight into the nature and com‘plexities of communication

strategies. She observed "Elles sont évidement aussi o R B

inséparabies les unaé des autres gue les différents niveaux
N du discours, mais selon les chercheurs l'accent est miswsoit

sur 1'interaction méme, soit sur la production du discours"

(p. 84). . I T
N Y 5" "

. . S ¢
-Current research by Faerch and Kasper (1983b), Corder s

° (1983), savignon (1983), ‘Tarone (1983), Kramsch'(1984), and

Willems (1987), has identified certain communication

strategies. L I
Listed below are the particular communication sr_rategiés
which thid study will investigate. In defining these
communication strategies, the writer has given examples of
the terms when no example was provided by the researcher.
The communication strlataqies are:
1. Paraphrase ('raréna, 1984, p.131)
(a) Approximation. The learner uses a single
target language vocabulary item or structure,
5 which the learner knoys is not correct, but

which ghares enough semantic features in -
‘ common ' with the desired item to satisfy the

f 5




speaker (e.g., use of auparordinata term:
- pipe for waterpipe).- |

(b) Word coinage. - The learner muku up-a-new
word ‘in order to' c icaf sired
concept’ (e.g., airball tor baucun). LI,

(¢) circumlocution. The learner describes the
L. properties of the object or action:instead
% " - of using the ate target 1
) item or, structure (e.g.; "It's oval and
shiny," "She is, uh, amoking somethinq
that's Persian.").

2. Borrowing (Tarone, 1984, p. 131)

~ : (a) Literal translation. The learner translates
word-for-word from the native language (e.g.
"He invites him to drink"for "They toast

* each other.").

. .(b)’ Language mix. The -learner ufes th‘a native
{ languagé term Wwithout bothering to ttunslute

., Wi X (e.gs,. "I would like to use your s
® 'ordinateur'" for "I would like to usa your %
ccmputer") BN

. . 3. Foreiqnizing (1nter-1ntralingua1 tranater) (Faaruh
and Kasper, 1\?83, P. 47)

A qeneralization of an“interlanguage (IL)
5 ‘rulen.. influenced by ‘the properties of the
R . . ng first 1 (L1) s (e.
"I wented to the store." for "I went to the store.")

IS

-Retrieval (Faerch and Kasper, 1983,-p. 47) L

The speuker is searching for a llnguistic
rule/item (e.g., "I have a uh ... uh.... exam
tomorrow.“ , @ .

5. “Message Adjustment Strategies (Restructuring)
(Corder, 1983, p. 17) "
The learner says less os. Bays 1ess precisely
what he intended to say: (e.g., "I'll get on the plane
and will ‘go." for "I'l) board ‘the” plane, find my
seat, and buckle my seat belt for take off.")

6. Avoidance

(a) “Topic avoidance. The learner simply tries
- . not to talk about concepts for uhich the "




target language item or structure is not-
known. (Tarone, 1984, p. 131) *

(b) Message abandonment. The learner begins
to talk about a concept but cannot continue
and- stops. in mid-utterance. (Paerch and *
Kasper, 1983a, p. 52) .

Communication strategies have been categorized as

achi es, formal on ies and

functional reductior; strategies (Faerch- and Kasper, 19833;

PP. ;5-45) chi strat ies include par

borrowing, foreignizing, and ratrieval\. Formal reduction
[

functional reduction strateqies include avoidance. -
Willems (].B87, P 355), like Faerch and Kasper‘ms:ﬂa) P
categorized comlnunication strategies as- achievement stratagies,

formal reduction strategies and. functional reduction strategies.
&

Willems, i 4 ized achi strategies into
interlingual and -intralingual strategies. He stafed that "in
interlingual strategies, the L1 or another foreign language
plays a role, 1ntra11ngua1 strategies are monolingual (the
L2)" (p.354).

gwﬁuni cation jes: Effectiveness

_ Researchers have developed typologie§ of coﬁunication
strategies ([Tarohe et al (1976), Faer?:h and Kasper (1983a)
and Willems (1987)]. This study uses a list adapted from the
wo'rk of Faerch and l(ahper (1983a). ' Table 2.1 presents the
communication strategies which are examined in this study.

és include e adj egies while



Table 2.1

cation

Effectiveness

Achievenent -

Learners attempt to solve
communication problems b;
expanding’ their communicative
resources.

'Formal Reduction -

" Learners communicate by means

of a' 'reduced' system in .order
to avoid producing nonfluent

. or_incorrect utterances by

using ingufficiently
zed or hypothetical
rﬁles/ig:ems. B

Functional Reduction "
Learners reduce their . .
communicative goal- when they
encounter problems.:

x

~1l. Paraphrase
2. Borrowing,
3. Foreignizing
4. Retrieval

5. Message

£ R%ustmant

. 6. ~Avoidance

Achievenent Strategjes

Pai‘aphtase

Tarone (1984) states that two types of

parupﬂruse (approximation and circumlocution) are

typically used by native speakers, a practice which

reflects;ﬂthe effectiveness of paraphrase as a

strategy. Haasérup and Phillipson (1983) share this:

opinion’ in stating ‘that intralingual strategies such

as imation, are "i

than others" (p. 155).

1ly of

potential




2.

is cyclic.

Borrowing
Corder (1983) refers to borrowing or language
mix as "the most risky enterprise" (p. 18). Corder

goes on to say that risk-takihg strategies are used

” to work out a problem successfully. The importance

of ttaking a chance' then, is significant in that

it is seen as a pusitive stsp for communicators
toward increasing their communicat,ive success. This
explanation would suggest the importance of borrowing
as an achievement strategy. :

.}'oreiqni zing

Y Foreignizing or inter-intralingual transfer

is an attembt l‘:y the learner "to solve problems - in \

_communication by expanding his' communicative

resources" [Corder (1983) ;Ain Faerch and Kasper
(1983a), p. 45).,
Raérleval '

wh’en faced with a limitgd linguistic repertoire,
the language laarnex;voften dr;ws on global meaning
and context.  In retrieval, students are building
upon what they already know as they _search for the
linghist{c items v}hich they partially or fully knew.

In thia ‘sense. the whole process of 1anguaga learning

Reduction Strateaies

Message Adjustmept - Formal Reduction

Corder (1983) e”xplains that message adjustment, which

Faerch and Kasper (1983a) define as a formal reduction

“

f




strategy, shaul‘d /not necessarily be ﬁiouad as an ndmilaluh
of failure as the interlocutor is "tailoring his ﬁuuagﬁ
to the resources he ha:s availableW (p’. ‘17) . The learner
then 'is- still carrying out :successful ;:ommunication tc
a sliqh 1y lesser degree.
Avoidance g
(a) Topic Avo_idanue - Fur;ctienal Reduction

Facrch and Késper (1983a) define avoidance
as a functional reduction strategy. Tarone's (1984)
vievipoi;ﬂ: is that "the initial reacti’on of students
with little practice in dealing with camm\inica;:ien

px:ublems is avoid ", An interl . usi\ng this

strategy has little effectiveness in successfully
transmitting information. -
(b) Hessage Abandonment - Fum:t:ionnl Reduction

Another type of avoidance strateqy is mgssage-

“abandonment. . Tarone, Cohen and Dumas (19m.exp1uin

that "the 1554:}1/& stops {n‘ mid-senténce, with no

appeal to authority to help finish the utterance"
(p. 11). Languag. learners using this strategy do
not ccmmunicate very effectively, as their message

is lost in midstream.

‘While providing a rut'ionale for his ordering of

communication strategies, Willems (1987) noted that:

From rather Primitive (paralinguistic) strategies
via interlingual (borrowing, literal translation
and foreignizing) strategies to intralingual
strategies like checking questions and initiating
repair there runs a clear line of growing complexity
of a mainly verbal nature., (p. Jsg)

’ . - \
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This suggests t;:al: commu}x\iEatinn strate:qies can be ranked in
an oider as certain communication s:r.;tegieq are more complek
in nature than others. s ’
Parib:kht (1983) studied university students and
comunlcaﬁion strategies (CS) ‘And. concluded that, in general,
"speakers' use of CS and their level of target language
‘proficiency are related" (p. 141).‘
trate mpetence (

It should be noted that whil{e Savignon's (1976) definition

of strategic competence included only the ability to use

communication strategies,. ‘some wxﬂ-iters contend that all

1 elated sf ies should be included. Paribakht

= * -

(1983), for example, suggested the inclusion/of both learning
. N e

strategies (strategigs used to expand competence), and
communication atratéqies (strdtegies used to exploit
competence) . Strategic competence could then be defined as =
"the learner's ability to trj out different means for solving
any language-related problems, whether in learning or in
comnunication®. (Paribakht, 1983, p. 142). b

Bialystok (1984) sums up the main point put forth by both
these definitions in the following explanation: t -

Ths‘cancep‘t of strategies in second language learning

and c8mmunication, then, seems to refer to the use .

of devices to solve problems by.learners who are

.in control of the selection of thése devices and

at'least somewhat conscita\,xs of their application -

and effect. (p. 7) )

¢
o




Learning Strategies : .-
In a keynote addx;ess at the 'ax’m\_uI col;!a}'anca of the -
Modern Language Council of t".ha Nevtoundlané- Teachers
Association, sx:ern (1986) expressed a view about f.he inportance
of focusing on globnl meaninq in situations. ’l’his focus, he
claimed, wom‘ssijh the laarner in the sa::nd language
learning pxoc'ess. However, learning s::ratagies include many
diverse types of cognitive pror:esses which the second language
learner can employ to help’ tacilitate cammunicat"ive compatence.
In the discusgion 1-.csL follow we will outline some of these™
learning strategies. ’ '
. .

Learning- ies; Definitions

' Wehden (1986c) defined learning strategies as "...°steps,
routines, protedures ... learners report using to acquire,
retain and use kn‘awledge about 1inguist‘,.’1‘c andvsociolinquistic‘
rules" (p. 4). . -

Once again Bialystok (1983) offered a multi-faceted
encompassing view of learning strategies by deszj;ribing them
as "activities in which-the learner may engage for the purpose
of improving target language competence" (p. 1l31').

Lists of 1earr;1ﬂg strategies have been gnm;:ilad by
numerous researchers. In 1975 Naiman, Fréhlick, Stern et al
éqveloped a list of learning strategies for thé good language
learner, This list-7 included: (1) an active task approach,

(2) a realization of language as a system, (3) a realization

of language as a means of cation and in ion, (4)

i

—



- .
a management &f affective demands and (5) a monitoring of L2
‘performance (pp. 13-15).
.a modified list of learning strategies for the good language

learner.

an academic (explicit) learning strategy,
strategy and (4) an affective strategy.
‘Much of the research on learning strategies has identified

what good language learners report they do to learn a second

language,

language.

According to Rubin (1975), they include such things as:

(1) making accurate guesses,

These included (1) an active planning strategy,

or are observed doing whilgelearning a second’

communicate,

to meaning.

By using questionnaire and interview tec}lniques Reiss
(1985) obtained empirical evidence supporting.most of Rubin's

inventory, with (3) being the only exception. |

(2) desiring vo

(3) being uninhibited by second language
weaknesses and being ready to risk makirg mistakes,
(4) being prepared to attend to form,
(6) monitoring their own speech, and (6) attending

Sterr (1983) subsequently developed

(3) a social learning

(5) practicing,

Hébert. (1986) provided a synthesis of metacognitive

strategies.

of good language learners:

115 veulent communiquer!

Ils sont actifs”dans leur apprentissage!
Ils sont leur propre moniteur!

Ils savent inférer le sens de la communication!
Ils se pratiquent constamment!

‘Ils sont & l'aise avec 'l'ambiguité!

‘Ils sont locuteurs silencieux!

Ils répondent mentalemerit méme si ce n'est pas 1eur

tour de parolel

Ils sont alerts.aux sons de la langue!
t alerts aux sens de la langue!

Ils sok
Ils sol alerts aux formes de la langue!

The following were identified as characteristics




12‘ Ils posent des q\\estionsl .

13. 1Ils devinent bienl . Sial ]

14. Ils aiment juuer avec la languel B

Wenden (1985a, 1985c), Reiss (19‘@5), and‘atﬁers, cite %
retrospection, the thinking back on on;'s language uati\inq :
experiences, as a useful tachn{que for revealing 1nn§1mge
learning strategies. Ramirez (1986) and Wenden (1986b),
hcweve.r, point out that'the use of self-report devices, v}hil&
more useful than. observational instx;uments in asseséing

learning strategies, may not be totally accurate, as learners

do’ not always do what they say they do. Observational

instruments are still usetul, y i'n ising pr ion
(i.e. communication strategies). .  #

P Conclusion " : 3

The researcher has examined some of the theories
associated with the communicative approach to second language
learning. This approach 'assumes that a primary gbjective of
second language learning is achieving comlnunilcntlve cémpetance.

It has also been shown that strategic co'mpetancg is.one of ¢

the key of icative It has further
been ‘shown that strategic competence, for some researchérs,
is composed of both communicaticn and 1aarninq strategies.
communication strategies, which are the taqus of this
thesis, as erqahized' by Faerch:and Kasper (isa;a) and wulemis
(1987), are divided into achievement strategies and reduction AT .‘

strategies. Achievement strategies are viewed as the most .




effective of communication strategies in enhancing

. communication. Reduction strategies, which are less effective,

are also used by second language learners. Research has not
been ;done on how young second:- language learners develop the
use of these communication rategies, nor.on exactly what

communication Btrategies they\use. In the tollowing chapters

' use of ication ies will be described

the 1

in an attempt to determine what communication strategies young

second language learners use, or learn to use, in oral

' communication.




CHAPTER III
PROCEDURE FOR THE STUDY

The present chapter is a discussion of the -unplé, ‘(‘:he $

rating es, the i and the for-the

collection ‘and analysis of the data. The chapter concludes

with the questions investigated.

The Sample

The students for the study were selected from a Grade

three EFI class of ‘twenty-two students in the province o!'

land and Lak . ALl began learning lZ:ench-

in ki 5 ten. In ki ten the instruction was one

. hundred percent in French while in Grade one’and Grade two
the instruction -was about eight-five percent ip French. In

Grade three the instruction was about seventy-five percent

in. French. .
From this class, the researcher chose ten students. The "

ten students were divided into two groups, effective language

Jlearners and less effective i‘nguage learners.
The five effective language learners were selected based
-

on: \\ N

1. Tourond Test diagnostique de lecture scores A
(seve}nc\ieth to one hundredth percentile i‘ankjng)? !
these sc\:qres are'given in Appendix D.




2. the researcher's observation of subjects' quality

of speech or fluency produced, ability to communicate

meaning and information, production of a varied and

sizeable vocabulary, as well as overall classroom «

interaction. '

The five less effective language learners were selected
h?ed on:
i. Tourond Test diagnostiqué de lecture scores (zero «

to fiftieth percentile ranking); &
2. the resear;ber's observations of language learners

as not having the same qua’lities or abilities as

those indicated for the effective blanguage learners &

in number two above. .
N The researcher then selected three indagendent judges,
all of ‘whom had tgught in an EFI program for 'a minimum of tﬁree
years in the province of Newfoundland and Labrador. These
judg‘es listenedi to randomly ordered speech samples of the ten
students and rated the subjects according to the rating plan
‘provided .by the researt:her.l These same speech samplés were
later used to rate communication strategies. The juégeg were
not aware of which students had been identified by the

researcher as effective or iess effective language learners.

The s ‘of \:<hese ind judges was to give an

objectiye rating cf.. the ten language learnars.‘ From this

rating, e researcher ‘then reduced’the sample size% six

* subjects b'y»the methaqd de‘scriﬂbed in the following pages._
N . o




To assist the judges in their selection, the researcher

established oral criteria which 3 the istics™~
of the effective language learner.- ‘These oral criteria were '
based on the model for communicative competence developed by
canale and Swain (1980). ' ' )

The categories used, namely grammatical competence and
discourse competence, were broken d}:un as’ follows: “
1. Grammat‘:ical Competence 3

" (a) Subject uses sentences which'contain

g use of ‘verb lement.

(b) Subject 'us‘e-a apprcprlgte verb tenses.
2. Discourse Competence .
(a) Subject produces ‘a cohesive story, which
follows a iogieal sequence, based o
given picture. y
‘(b) Subject uses accura/tmmary specific '
to meaning (i.e. uses 'maison' for 'house'
instead of ‘'appartement' which would be
located in a house or building).
The researcher chose these characteristicé as being '

suitable ways of depicting ical and ai

competence for students of this age and grade levﬁ}.

It is to be noted that sociolinguistic con’:peten.ce was
not included in this ﬁtudy. Because of tfha nature of the
classroom situation in which the assessment procedure was

carried out, it was very difficult to find an accurate method
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of assessing the sociolinguistic element of communicative

competence.

The rating scale used was as follows:
v

Points ¢ Rating
5 Excellent
4 [ Very Good
3 Good «
|- © Fair
1 —\ Poor

Definitions for each of the above rating categories were

as follows: .

S

( »

Grammatical Competence:

(5)

(%)

(3)

(2)

(1)

-Beaucoup d'erreurs différentes et treés

Peu d'erreurs; aucune déficience
gi-ammaticaié. E
Erreurs intérmittentes indi'?uant: quelques

dé(%::?éa. g )
Errep®s fréquent;s*indiquunt une déficience

dans certains aspects de la grammaire.

fréquentes‘indiquant une connaissance
courante limitée de la structure de la.
langue.

Grammaire presque entiérement érronée sauf
dans les expressions et phrases téutes

faites.

Discourse Competence:

(5)

Expression réguliére et sans effort mais
peut étre}raccnnue comme étrangére surtout

en raison du début des paroles. .




(4) -Expression parfois héait;nts; certaine
irrégularité due a la reconstruction d;a
phra’ses ou au mnéu?‘ de vocabulaire. i

N (3) Expression fréquemment hésitante et

etées. {3

(2) Expression trés lente et irrégulisre sauf
dans, des phrases courtes et routinidres.

¥%1) Expression tellement hésitante et

f: m ire qu; la, ion est
virtuellement impossible. (Adapted from 'T‘
Foreign Language Testing sa‘xvica, New.
. Jersey) ' ) '
The judge's 1nd1yi;lua1 ratinq§ for these ten'subjects '
were ‘then tabulated to obtain the‘t,ota]b scores. Tghle 3.1,
’indi::ates the total scores which ‘each of the ten subjects'

. received. The researchex" then used the three.highesi: and tha&

three lowest scares.to choose the six subjects for the scudy./ \\:

The three highest scorers. were S\gbject 9 with a score
‘cf 57 points, Subject 3 with a score of 51 points and Subject
14 with a score of 49 points. These three subjec_t‘s were -
classified as the effective communicntc;rs for this study.
The three lov{est scorers were Subject 19 with a sc\oi‘e'of 30
points, Subject 13 with a score of 29 points and Subjéct 1

with a score of 27 points. These three éubjééts were

classified as the less: effective cémﬁunicateu for this atudy.///

A further breakdown of each of the six subject's ac{graé/

into n ical and di € as rated by the

individnal judges is located in Appendix A.

~

s

o
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Table 3.1
v
e Three Judges' Final Combined Scores for the Ten Subjects
3 Subjects .
o 22 9. 3° 4 14 1 20 12 19 13
Grammatical o
Competence 22 29 26 20 26 10 18 18 16 15
(Maxim 30) %
‘ ~N B
Discourse |
- Competence 20 28 25 22 23 b ¥ 4 16 20 14 14

(Maximum = 30) ¢ -

° Total Score 42 57 51 42 49 27 34 38 30 29 &
L (Maximum = 60) -

ollec

To obtdin a sample of each subject's spoken language,
an elicitation task based on an instrument used by Ramirez
(1956‘) was administéred. Each subject was,reqixited\to tell

‘@ story based on a picture depiction. Picture A depicted ak

tore scenario,while Picture B depicted a fire scenario. These

% pic¢tures, facsimiles of which are located in Appendix B, were
/}‘4 selgcted for their "true to life" qual.i.ty w‘hich wou].c‘i qualify
them as action pictures. An audio cassette was used to record )
the oral sampias of the subjact‘s.
Later the audio cassette, located in Appendix E, was
e studied \i_-.o determine the comﬁnicftion strategies used. This
prucadura\ia further explained in the following secth;n.




BTN

Collection of Data:

Acclimatization activitieﬁ were undertaken the week
preceding the actual data collection i:o ;aniiiariza the
subjects with this particular format of oral story-telling:
on cassette. ) ) .

During the data collection prccess,%l subjects were
indi\{idnn.lly assessed. Data collection odeuired in a quiet

.area, from the cl All subjects were tested

at ap;roximgtely the same time each day. An m}dio cassette
was used to record the oral samples. "
At the time_ of the data collection, subjects were assigped
nun;herE for anonymity B;Id' identi'tica\tioﬁ.- This numbgf sy‘ace‘m
' is used on the audio cassette to introduce each child's or.al N
discourse. The number identification 5‘ystem is a].so\ used .
throughout this study. | '
As previou\sly outlined, a1l subjects were presented with
eia‘let Picture A or Picture B on a random basis and asked to
narrate the story depicted by the’picture.
The directions given to each subject were as tollows:‘
Invente une histoire a partir de 'cette image.
Raconte ce.qui s'est déja passé, ce qui se passe
‘en ce moment et aussi ce qui va se'passer plus tard.
Je te donnerai quelques secondes pour regarder 1'image
avant de commencer. Bon! On commence.
\Each subject received the picture indicated in ‘the

following table:
A
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Table 3.2
Picture Which éuhject Received

Subjects Picture

Effective Languade
Learners 9 A

3 > A

» 14 B ¥
Less Effective z
Language Learners 19
13 A &
1

Analysis of Data: Procedure

The communication strategies presented in the chapter
entitled Review of the Literature were the. specific
comm\nication gttategie‘s which the researcher listened for =
on the audio cassette.

The researcher listened to the speeéh samples on the audio
casséttes in ranéom crder.. While listening to the speech
samples a minimum of ten times, the researcher identified the
communication strataéies used. N The researcher recorded:

1. : s _eac] 0] catiol : -

When a subject, ‘in using al strategy, \;ssd the same term

ly, the r every use. As the

researcher was counting f: of use of ication

‘strategies it vas considered valid to include repeats. The

repeated tsrms were used in isolated instances throughout the

; speech sample. The subjects chose to use a’particular term -




over again in- these di '

term facilitated

repetitiol"ls, the‘ students gave an indication of the ability Y
4 . H \ -

cation for.the

of eﬁodling

or texm, In this way the use of the

these

to use strategies to overcome a problem each time it arose.

It was also found that in certain cases, a subject would use

a new term followinq several repeats.

7

Repetition of termg was most
.

with the

of approximation‘. All the subjects, with.the exuéptién of |
\

Subject 1, repeated terms when using this‘ s:}a\:egy. The “numher

of repetitions Ea(

each suhja‘ct is given in Table 3.3.

p—

Table 3.3
Number of Repeats for Each Subject
Subjects Repetitions -
Effective Language . ‘9 s
Learners : 3 2
- 14 2
Less Effective e 19 2
Language Learners 13 1‘
1 o .

As Table 3.3 points out, the pattern of repetitions went

from'a higher usage of repetitions for subject 9, the most

effective communicator, to no usage of repetitions for éubjact

2.

' 1, the least effective communicator.

and quality of

information reagarding the
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Quality was, ass(’assed bD&edvnn the clarity and precision =
in (:hel use of each communication strateqgy. Specific and clear
descriptions were considered to be of a better quality than
unduly lengthy or unclear descriptions.

The researcher then developed tables showing the
following: "
1. the frequency of the use of each type of strategy for

each subject; |
2. the composite number of times each'specific

communication strategy was used by the combined

effective communicators and the ccmbined‘less

effective col_umunicators:

2 3. - ‘the proportion of each strateéy used as a percentage
of total strategy use, both for each individual

subject and the two groups of subjects.

LIRS | Questions Investigated

As the chapter, Review of the Literature, indicated, the
communication s§r§teq1es were divided into two groups,
achievement strat'sgies‘ and reduction’'strategies. In the
following list of q\‘xestions, it was hypothesized that
achievement stra:aqieﬁ would be used more fréquently by

. the effective language learner and reduction strategies used

more often by the less effective ;nnnjuaqe learner. It was

also hyp ized that adj would be used equally

L) ”

by l‘goth groups.




The six

ication Y ¢ were broken

down into fen 1ndiv1dua1 cémmunication strategies which .

resulted in ten queations to be invauttguted.

The quescions that were 1nvastigut:ed are as follows:

Question 1: Do effective young French immersion

1 1e use 2 on more often than
do less effective young French immersion language
learners? .

Questjon 2: Do effective young French immersion

language learners’ use word coinaqé more often than

do less effective young French immersion liaguage ', -
learners? 2
Questjon 3: Do effective yéung Frencl immersion

language learners use circumlocuti‘on more often than
do'less effective young French immersion language ~ é
learners? '

Questjon 4: Do effective young French immersion
language, learners use litera.f tr.;anslation more often
than do less effective young French immervsion language
leamérs?

Question 5: o effective young French- immersiop

language learners use language mix more often than

. a

do less effective young French immersion language

learners?

Question 6: Do effective young French immersion

. »
language learners use foreignizing more often than
: i )
/ 4 k
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do less effective young French immersion lcfguaqe
learners? [
Question 7: Do effective young French immdrsien
language learners use retrieval more ofteni‘than do
less effective young French immersion language
learn;rs? ,

Qngs_:j.m;_e_: Do effective young French immersion

1 1 use adj ¢ strategies

to ‘the same degree as do less effective young French

on 1 1 ?

Question 9: Do effective young Y¥repnch 1me#sion

language learners use topic avoidance less ~cl‘uﬂ:en

than do less effectiy young French imiersion language

learners?

Question 10: Do effective young French immersion

language learners use message abandonment less often

than dc‘) less effective young French immersion language

learners?

Other questions about which some information was sought
- .

whether the communic‘ation strategies identified as

being used by t:r'ne older language learner were used

by the young EFI language learner;

why certain young EFI ﬁupils'appeared to use, or

to learn to use, more Qul strategies than others.




This chapter explains how the six subjects were selected

for the séudy. The procedures for the dnﬁ collection and

analysis are also given. Some ve are

concerning the relationship ti effect.

and use’ of communication strategies. In the following chapter

the analysis of the data.is reported.



CHAPTER 4 E
o PRESENTATION OF RESULTS

. -

'chupter Four p'resents an analysis of the. data compiled
for this study. It cpntains findings ;wit:h respect to the speech
sample for each individual subject and a discussion of the
types ‘ot communication strategies used.

There is ; problem in q&teqozizinq language use in terms
of éommunicaéi:on strategies. Kramsch (1984), as previously
mentioned in Chapter 'l;wo, indicates that categorization can‘
be difficult. Varying interpretations lead to uncertainty
in categorizing a term as a specific ::mnmunicat_:ian strategy.
Such is the ,ca‘se, for example, with the phrases "mettre le
feu" and "le feu étah; pas 1a". ‘'These might be classi‘tied'
as approximation_byL some resaia.rchsrs or as literal translation
by“othsrs. The term "la monnaie" could be classified ‘as an
n;proximav.lon for the term "l'argent". It ‘woult.i t)!en be seen
as.a strategy u‘sed to solve ; prcb}.em. Another ﬁoséibility
of interpretation is that the subject could be using the term
"la monnaie" for the Stoadgr term "l'argant", having dev_eloped

an interlangu;ge semantic equivalence of "la honnaie" with

the English word, "mcnei". There are also difficulties

encﬁuﬁtered in dacidinq whatl{er or not a usage qualifies as

‘a communlcution strat\eqy. One typical example concerns the

stutus of the tam "surprise" ' There is a question as to
whether the qsage of "s‘urprisvvé" should be classigied as word

coinage or an example of an erroneous past participle.

P E
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A\ decision to gorize pr les is

for the study to proca‘ad.v However, l_i;u:n prt;bim are
encountered in c;a-lii_ying communication utrné-qiu. the
mnlyaié must be lubjecth‘re and the findings may be somewhat
tentative.

_In the above examples, reasons can be given tor"both poir\é:
of view. The reason for the researcher's point ¢f view will
be discussed as spec.iflc examples ‘n! prob]_.cn c categorization

arise. : -

.

L

Speech Samples

The following section presents a duicription'at -the speech

an{ple of each of the six subjects. The discussion contains

information related to each subject's performance as an
effective communicator.

A table is given for each subject showing the number of

times a cation y is used ( ). The

of time to that in relation to -/

the total time given’to communication strategy use (proportion)

is also reported.

Subject 9, who ranked highest among the Grade three
subjects, ‘gave a confident account of the events of Pictl{ro

A which dapictéd‘a store scenario. She had a very simple

s



storyline which she elaborated upon amd made interesting with
i .

the use of*redundancy. The subject displayed very good

narration techniques as she told of the broad scenario of people

and things in the supermarket. .

The subject used complex sentence structures such as "Elle’
ne peut pas voir une autre bouteille comme ce que sa maman
veut." e 'S

The subject lengthened the discourse by repeating the
events in the story and describing how she returned to the
supermarket when she did not bring the desired item home.

! 2 rateqy Us i
Table 4.1 'summarizes the use of communication strategies
by Subject 9! : .
’ Am&mg&igﬁ. As the follc;dng table indicates, Subject
9 had a high use of approximation; she used this strategy five
times. | This subject\_te ed to be very precjse in approximatlng

the term "marché" for."supermarché" which she used on two

'aifferent occasions. This repetition of the term "marché"

was used by the 'subject to overcome the problem of coming up
with the correct term.

Early in the speech sample this subject used the general
term "la bouteille" on two occasiohs to explain the 'specific
hcttle which fell from the shelf. This repetition was useful
for the subject; it appeared to serve-as a stepping stone until
she later chose to specifically name the object "une bouteille
de fraise" (twice). She then described the bottle in yetgother

terms (See later paragraph on ciréumlocution). The latter




did not describe the properties of the contents of the bottle" N

TR

aximpla of approximation was not as precise, as the subject * _"

(i.e. colour or shape); "la bouteille" could have been Just
that, any bottle in the supermarket. This subject's use of

approximation was clear 60 percent of the time (three out of

five times). >
.
Table 4.1 :
Communication’ Strategies Used by Subject 9 N
Communication Strategies Fre¥ Prokk
¢ v
. Paraphrase: & v
Approximation sa ¢« 20% .
Word Coinage ~4b ‘ 168
Cipcunmlocution 3 12%
Subtotal 12 48% o
Barrcwing: _’ ! h
Literal Translation 2 8%
Language Mix : e 2
Subtotal 1 28% -
Foreignizing [ \\ 0%
Retrieval 3 A
Message Adjustment 2 8%
Avoidance: .
Topic Avoidance’ \0 ) 0% %
Message Ahandonment T 4%
Subtotal 1 4%
Total o2 100%
* Frequency of Use "

#** Proportian of Use

a This includes 2 ‘terms which were used 2'times. .
b This was 1 term which was used 4 'times.
c Included is 1 term which was used 5 times. b
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Word Coinage. Word coinage was used by Subject 9 uﬁ four

occasions. Of all the subjects, Subject 9 used word coinage
mc_:jt frequently. She invented the term "se marche" which she
used 1y to link and- give thinking

space. It.was felt appropriate by the researcher to count
the repetitions of the term "se marche" as separate uses‘of

word coinage as the subject intermingled this term with the

term "se C the speech sample.

It should be\noted that an\oNQr researcher might have
categorized the use of "se marche" as a grammatical error.
This researcher’ categorized’ the term as word cainégg because
the subject used thelword with considerable confiéehc‘e to Add\
variety to her storytelling, ;nd because she used it as a

\\s‘yncm‘(m with the“term "se p the di )
circumlocution. Subject 9 uséd circumlocution three

"times, She described an action or ei:ject quite precisely vhen
shy) described "les achats" as "tous les choses -que sa maman
veut". Another e;cample of circumlocution tended to be lengthy
and not as precise as the preceqing example.\ The subject
described "une aut‘re bouteille de fraises" as "une autre
bouteille comme ce que sa maman veut". Although the subject
had previously used "bouteille de fraiges" on two occasions,
she seemed either to forget t:hev term, or to be unsure‘ that
th:a bb:lect actually was “une- bouteille de fraises". The
strategy of circumlocution was used upon the return visit to
the supermarket where the subject did not name the desired

food item, but rather described it as "quelque chose d'autre".




.

¢ , s
This description d!.;i not lend any dn'tlu tol the events in the

" speech- sample. As the above examples 111\:&1“.-,, the quality
of the use of circumlocution varied for Subject 9.

v Literal Translation.  Literal ‘tun-l\nt{on was used twice
by Subject 9. In the sentence "Elle se marche pour longtemps",
this subject appeared to be translating "sh.. walks for a long
time". Again there appeared to be word-for-word translation
of "She goea to the market ugaln" in the lantence “Elle va
.au marché encnre" 3

w. .Subject 9 used language mix;. tha"t.ax‘-m "la
cqshler"‘was used five t_imes »t-.hrcmqhauc the speech s';mpla. :
This repeated term was used with relative contidanc; in;,
‘di‘tterent ‘contexts” throughout the sample. .
m;gnizj.m. There was no use of foreignizing.
Retrieval. The strategy z;t ratri;val wag vuaad three times
by Subject 9. In one instance she pauaa& t;.n search for an
item and continued with a general description which was
previously noted a;. one of the examples of circumlocution.
On both other occasions the suhject appeared to use retrieval
as part of a planning techniqua whereby she could turthar plot

out where she was headed with, the speech sample. One such

. instance began in monologue form with "Elle se demande ...

(pause) - hmm ..." after which the subject continued on with

the story. . ) Fox
Message, Adjustment. Message adjustment was used twice

by Subject 9. ’In one case the subject said less proi:iuly

what \ahe started out to say witr; "Sbudain le bouteille ...

AN
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+ elle est cassée la bouteille." In the second instance Subject
9 began to explain encountering the cashier but cut the *

description short. She began, "Elle voit le ... um cashier
... "C'est neuf dollars." The second example demonstrates
a less precise use of language ak it is unclear what happens
between the time she sees the cashier and the direction to
pay nine dollars. ' It is assumed it is the cashier who is saying
"c'aét neuf doliura", although it is not axactly(clear.

. Toplc Avoidance. This subject did not use the topic
avoidance strategy. sf:e did not appear to avoid talkihg about
issues or evex‘ surrounding the sto'ry. N . )

Message pbandonment. Subject 9 used mesbMye abandonment
. on one occasion. . The su_)z ect i:ag;-m €o-ask ‘the cas‘hie’r's advice
on her predicament (wha;:hei—' she should.take the salvaged
strawberries iﬁ a remaining part of the broken bottle) with

N "’Est-ce que .

" but quickly switched to "C'est tout ce que
je veux" and hurried to pay for the groceries. The subject
appeared to have taken on a topic.about which she was unable

« to continue; she c&n stopped in mid-utterance.

v subject 3, ;vho'ranked second highest among the Grade three
subjects, gave a slow, yet uccdrate, account of the events
of Picture A which depicted a store scenario. She told a very

logical story which was well narrated and followed a clear”

toxfline. The main character in the story was "Frangoise".
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This supject éonsistently nndpa-plnx sentence structures
such as-"Sa maman lui a demandé d'aller au magasin pour acheter
i.. du vin." The subject's use of the past tense was -
appropriate as in the example "Elle a fait tombé une bouteille
et s'est cassée." ’

To lengthen the discourse, the subject repeated the events

in the story ng to the- t when she did not

bring the desired item home.

Speech Sample: Strateay Use)
.  Table 4.2 summariies the use of th..upeuitic strategies
by Subject 3. . g

% N
Agn:_qx.lmnﬂnn. As the following table indicates, Subject

3 used approxiﬁntion four times. In one-instance she
approximated "&ep rejets" or "des vieilles choses" with "les
chbs'as q\x‘el_la ne veut pas". This replacaluni p};raae, which
this subject ap:‘azoximated for the desired term, was zclear in
its meaning in that it reflected something no longer of use.
on .thx'ee occasions this ‘subject approximated, using "la
bouteille" tc;r the spacﬂic»bcttle in the supermarket. The
' researcher counted these repétitlnnu of the term "la bouteille"
which the subject used in facilitating her .dlscoux‘se.’ This
less precise approximation did not leave a clear picture of
smicﬁ type of bottle was involved. Of 1nta_rest is the fact
that _subject 3 did use the term "le vin" when initially
ex‘plaining her intended purch}se. It may be that the subject
no longer felt the bottle looked as if it vere ‘a bottiu of

wine or it may be that she forgot what it was she intended
v
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to purchase. Although the subject used approximation often

it was used with moderate success.

Table 4.2

« Communication Strategies Used by Subject 3

Communication Strategies 0 Fre™ Pro
n —t
/ Paraphrase: »
Approximation 42 29%
Word Coinage 1 7%
Circumlocution 3 21% .
Subtotal e 8 57% 5
Borrowing:
Literal Translation 2 0 14%
Language Mix o 0%
Subtotal 2 A, 14%
Foreignizing 0 0%
° Retrieval - 2 14%
Message Adj“stment 2 14%
: Avoidance:
" Topic Avoidance [ 0%
Message Abandonment 0 0%
Subtotal Q o3
. N %
Total 14 100%
a This includes 1 term which was used 3 times. °
. -’

V Word Coinage. Word coinage was used once in providing
a means to gontinue on wii:h her story. - Subject 3 invented
the word "arjame" (which she used to buy items with). This

new word resembles "argent" fairly closely. "Arjame" was not
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‘used again, however, as on Atha two subsequent efforts in.the
speech sample, the subject provided the correct term “urqentf‘.
' circumlodution. Subject 3 used circumloGution three
times. In one example of circumlocution the uubjeéé' used
retrieval twice, and appeared to be intent on finding the
éingle target item "vendeur" or "marchand" .\ sim began {'Le,
l'ho@e qui ... (long 'pause - retrieval) un homie vient qui
s ko;ause - retrieval) travaille a le :.pagagin“. . it appanref:l
that ‘the subjecf:’hesicated to u;e circumlocution, even though
the‘zrdescript'ion she gave clarified the man's identity. qu‘
two other‘us'es of cix;cumlncutioxi occurred without reluctance
and were equally as uccurat\e. In describing the "pretend"
store which she and her friends made, ‘she used "le m;qa_sin
qu'elles fait". In describing ‘the purpose of this same atdra

which was to make money, Subject 3 used a longer version in

_Mpour avoir de l'argent pour payer". This subject's use of

circumlocution was, then, always a complete description.
Literal Translation. Literal translation was u;ed on -
two occasions. Subject 3 translated word for vm‘r? when giving
the age of the character in tht/a speech sample. -She gave "Elle
était dix ams." Later, in describing what her friends'were
doing, this subject appeared to translate from English "Her

friends were in front, making a little store themselves;"

She used "Ses amis est avant faire un petit magasin lui-méme." .

. Neither

language mix nor\(t'oraignizinq were used by Subject 3. 'The .

J

7
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. X
two examples of retrieval were outlined previously with the

examples of circumlocution.

Message Adjustment. This sub'jsct used message adjustment

" twice. Upon returning home without the purchase, she simply

tglls her math‘er "Il n'y avait pps de vin." s[he did not explain
whether she returned tl“le money té her mother, nor was there
any further dialogue with her mother. This subject said less )
thar_u would presumably have taken place. In the other case
where message’ ad‘justment was evident, Subject 3.did not explain
how the girl in the story told the salesman about the accid;nt,
nor did ;:he subject tel‘l how she dealt with éhe accident.

She sihply stated the man's order which was that she "doit
payer de l'argent pour cette bouteille." It would appear thhg
more activity and thought would have surrounded this event.

Topic Avoidagce and There waé no

use of either tgbic avoidance or message abandonment by
Subject 3?“"
Effective Communicator: Subject 14

Speech Sample: General Storytelling

Subjegt 14 who ranked, third highest among the Grade three
subjects gave a very lengthy account of the events surrol:;nding
Picture B which depicted a fire scenario. The story was very
complex in nature and was related with enthusiasm.

This subject used complex sentence structures such as

"On va le dire au professeur". ' The use of past tense of
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reflexive and intransitive verbs was noésd in examples such
as "s'appalluient, sont revenus, sont anés"

’l‘he subject spoke at an average speed using an incredibls
amount of detail and varied vocabulary. Subject 14 lengthoned
the story by 5evaru1“minutes through -the addition of details
of events following the fire. The subject nppeata_d to seek ®

approval through such a lengthy story and did not stop until

it was by the re that she finish up soon.
Speech Sample: Strateay Use ‘
\\f Table 4.3 summarizes the use of the specifin stracegles . -
-] " by Subject 14. ' Y

Approximation. Subject 14 uéed_approxilﬁutioq"on four
cccasions.v One example of approximation which provided a clear
picture of the target item "le lendemain" was "le jour aprés
ga". Although this subject used the correct term "incendie
when referring to the "pompiers" throughout the speech sample,
she used the less precise term "feu" on three occasions. lThis
repetition.of the term "feu" which the rejnea:rcher :;ounted may
have been used by the subject tp provide variety. The Qariaty
did not create any problems with the cohesivengss of vthe spéech
sample. This subject's uses of approximation were successful
in their clérity and ineaninq. .

Word Coinage. This subject used word coinage once when

she ipvented the term "pronnu" which was intended for "pris".

This researcher did not i “this to be lization
because the invented word was very different from the first

syllable of "prendre". 5
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] Table 4.3 N
Communication Strategies .Used by Subject 14
'> Communication Strategies Fre Pro
Paraphrase:
Approximation 42 27%
Word Coinage J 1 7%
Circumlocutio o). 20%
Subtot\:al L ')L 8 54%
Borrowing: —
Literal Translation 2 13%
Lanhguage Mix = Ed _7%
Subtotal 3 20%
Foreignizing 0 ©'o%
Retrieval 2 13%
Message Adjustment 2 13%
Avoidance:
Topic Avoidance 0 0%

# Message Abandonment ) 0%
Subtotal 0 0%
Total 15 100%

a This include{/(term which was used 3 times.
Circumlocution. Circumlocution was used three times.

In an attempt to exﬂain how'pne fire started, Subject 14

explained "quelqu'un a mis up ... un cigarette sur le plafond

‘\ du 'base' de l'école". Tﬁs xample of circumlocution tended
‘to-be almost overly precise an . cqufusing. It is of interest
that two other strategiés were used within this example of
circumlocution. The word "base" 4uppeared to be an example

of language mix, the word "base" being half of the English
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"basement". Retrieval was also used in the example when'the

subject searched for the term "eci which she .

in usgng. 8 . .

In using circumlocution on ano;he} occasion, Subject 14

tended to‘conf'use the eve;t‘%‘{ﬁ a lengthy description of the
awar(ds presentation. She stated, "Ils :;nt avaient des prix -
le dire_pu pro;esseur et 1'incendie e{:;u éteint".” These
examples of circumlocution, although describing the action ’
or events, were not clear in thaix- meaning. L - R « "
ni;gmﬁmg‘l_a;&n. Subject 14 ‘used 1itara1 trunslation
Song on two occasions. One axal,npla which demonstncad.wcrd—tor— _\
‘ word translaticn was "elles ont dit lev (They.said u—.'.).' This-
was particularly surprising as the subject used the pruncun 3
object correctly on fifteen other occasions such as in won . .
. va le dire au professeur",."On va le dire A Mrs. Anq.\e", “"Elle
1'a“dit" and "Elle 1"a c_ionné". . It would appear \:h"ep that thlé -
occurrence of literal translation was an .isblated case in p;>1n§. Tate
'I;};e other example Ao.f‘ literal translation wasg used in 'gaxp!.air‘;ihq'

that the girls in the story wanted to stay inside; "elles *

3 . voulaient rester en dedans". ** a & i
Foreignizing. Foreignizing was not used by this suhject. w5 &
35_{;19351. This subject used retrieval twice. One i

example~of retrieval use was previously-outlined Ln tine

examples of circumlocutiﬁn usaqa’. The subject used* retrlevul .

in the sentence "du feu qui venait d'un . ' (pause - recrieval)

L poubelle," It is 1nce;gsting to note that in both cases of
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-
retrieval, this subject was able to find the target item she
sought. Y .. % X
Hnugg_mmm Subject 14 used message adjustment
on t;o' occasions. The girls in the speech sample found a =
fire which was red hat,’ at which time they went back to the
classroom (to work ‘("les filles ont ullé; 4 la classe pour
travailler."). It would appear that something was missing
from this scenario; there is no.logical explanation prci\vided
for not reporting _:S\e lhot embers to the scHQol authorities.
This was a less precise 9xpl.anatiqn than appegred to be
neégssary. Upon returning’to gee this red hi garbage 3
container th‘a‘ dialogue beéan with "Que dcivgnt=nou§ faire

maintenant?" and switched to a les's‘ t_‘hun,approprfate response,

-of “Est-ce qu'on va jouer thurs", which is what the girls

proceeded to do. There was once again a less than precise

, explgnntion given of what occurred betweén the time they viewed
i

this fire and the time they went outside to play.

Topic Avoidance and Neither topic

avoidance nor message abandonment were used by Subject 14. .

As can be seen by the px"aceding findings, the effective
comiinicators share some similarities in their choices of
gtrntegy in communicating their message. i\ ‘summary discussions

of strategy use by Subjects 9, 3, and 14 follows.

o



Table 4.4 %

- Frequency Snd Proportion of Use of .
Communication Strategies: Effective Communicators

Subject >
3 . 14

Fre Pro Fre Pro Fre Pro

* e Paraphrase:
Approximation 5 20% 4 29% 4 27%
Word Coinage 4 16% 1 7% 1 7%
Circumlocution 3 12% 3 21% 3 20%
Subtotal 12 . 48% 8 57% 8 = 54%
Borrowing: G
Literal Translation 2 8% 2 14% 2 13%
Language Mix 5 20% 9 0% 1 2%
Subtotal . 1 28% 2 14% 3 208
Foreignizing [ 0% [ 0% . o0 0%
Retrieval T3 o128 2 4% 2 13 .
- £ .
3 Messagé Adjustment 2 8% - 2 14% 2 13%
Avoidance:
Topic Avoidance 0 0% 0 0% [ 0%
- _Message Abandonment 1 4 9 o% ) 0%
7 Subtotal 1 4% 0 % 0 0%
/‘(ﬁtal . 25 100% 14 100% 15 100% Al
i d :
s

* This table includes repetitions of terms which havc‘a\been
previously indicated in individual subject tables.

. Most Used Strategies
As indicated in Table 4.4, the effective communicators
as a group used more approximation ghan any other strategy.
= ti This strategy was used by Subjects 3 and 14, 29 percent and

- 27 percent of th’g timetevoted to strategy use respectively.

‘e
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degree, which was 20 percent of the timel  The second most

Subject 9 used approximation and language mix to the same

used strategy by the gfoup was circumlocution. It was used
12 percent of .the time ‘by Subject 9 and approximately 20 percent
of the time by Subjects 3 and 14. Retrieval was the third
most used strategy by the effective communicators. It was
used to approximately the same degree by all three subjects
(12, 14, 13° percent). : 3 5

Appz‘oxim\ation, word coinage and ch:cumloqution are all
subcategories of paraphrase. As’ illustrated in Table 4.4,
upproxh;ately 50 percent of all strategies used by the effective
communicators were strategies of paraphrase. The burrowing X
strategies of literal tranpslation and langiage mix were the
next highést used strategies as.a group, though the \gse of
borrowing strategies is similar to that of ether‘strateqies
for Subjects 3 and 14. b

It is also worthy of note that the three most frequently
used strategies were all achievemént strategies fér this group.
In addition, in their use of' apprnximaéion, all three students
used the sape term repeatedly. -

¥ ‘l\ trate Use

The quality of use of communication strategies by the -
effective communicators, althiough generally dood did vary
among the individual subjects.

1. In the following ‘explanation, the teérm "time" in
the expression "percent of the time! is used to refer to the
time devnted to atrategy use. 1



When usinq tion, for ex 1 thesa subj e
enjoyed moderate to great success in naming terms with clarity
and meaning. Subject 9 and 3 were modctuteg.y successful whila
Subject 14 always used very precise tar;ns.

In their use of circumlocution, the effective language
learners were not always sqccsbsful. Subject 3's examples
of circumlocution always contained a complete description.
subject: 9, however, exparienced varied quality of use wh(le
Subject 14's examples were not clear in meaning. 3

The aubjects experianced varyinq degrees of success in
their use of retrieval. Subject 14 was always sucuasstul in
finding the target item when using'this strategy. Both Subject
9 ang 3 were also successful in that they used cirqﬁmlocution
* when unable to retrieve a particular term. U ey
- As cin be seen from the above examples, the effective

languaga learners generally enjoyed moderate to great success
in the qualfty of strategy use.
Least Used Strategjes
Topic avoidance and foreignizing were the least used
rstrateqies by Subjects 9, 3 and'14, as they did nct use either
i ot thase strategies. One possible reason ‘thése subjacts dia
not resort to using topic avoidance is that they were eager
to cemmuni\cat; their message. -~ ’ .
Foreignizing Aappears to be unkn as it was not used
. by this group. -It might also hu‘{e been possible that the

subjects felt they were not permitted to use foreignizing as

0




its use may have been discouraged in the French immersich
classroom.

Dif. in es Used

The ‘use of word coinage varied considerably among this
group, with Subject 9 using this strategy 16 percent of the
time, while Subjects 3 and 14 used word coinage only 7 percent
of the time. One major difference between Subject 9 and
subjects 3 and 14 is that Subject 9 has spent considerable
time in a French milieu. ’

Subject 9 also made more use of Y,

language mix, which she used'20 percent of the time. ° This .
strategy use, also involved repetition of the term "la cashier"
which was earlier discussed. The other etfeétive communicators,

Sul;jsct 3 and 14 did noét use language mik as often as Subject

‘9. Subject 14 only used language mi‘x 7 percent of the time

whiie subject 3 did not use language mix at all. Once again,
Subject 9's time spent in a French milieu appears to have
increased her confidence as she chose to use the native term
more often than the’other two subjects.

As can be seen from Table 4.4_, Subject 9, then, used more

than the

word coi 1 nix and

othér two subjects. 'éhs also used less circumlocution, literal
translation and message adjustment. It may be that this

difference in usage could be attributed‘tc her having spent

" tine in a French milieu.




; Lesg Ef ive icator: Subject 19
. . Speech Sample: General Storvtelling
Subject 19, who ranked the thiid lowest among the Grade
s three subjects, gavé an accéunt of avum:; .of Picture B which
depicted a fire scenario. The subject éavg a weak storyline,
lacking in general direction and used limited vocabulary.
The story'was told at an average Bpeed
Subject 19 attempted to use complex sentence st:ructure .
such as in "Elles ne savaient pas qu'est-ce qu':ll (elles) doit
faire". This structure however, as in this example, was not -
accurate. - . v .
Near the .end, the subject was prompted to contin}e’ia
the spaach sample was too short. At this point the 'subject
recounted that there was another fire. The aubject then made
a greater attempt at providing a more detniled explanation,
building on the theme that the initial tire was spreuding.
However,) despite the increased effort, the suhjecc's story
was only marginally more logical and cohesive.
Speech Sample: Strateay Use

Table 4.5 summarizes the use of the spec:

ic strategies
for Subject 19. 7 ‘
mm. Subject 19 used appr;:xi ation’twice.
- In trying;to approximate the term f mpier" this subject 2
used "incendie" on two occasions. The repStition of "incendie"

were couhted, as the subject used the term to overcome a problem

in di i As the ing example indicated,

the subject did not use a clear term in approximating.

‘.\ N ‘ o




61

Table 4.5

Communication Strategies Used by Subject 19

Communication Strategies Fre Pro .

P Paraphrase:

Approximation 22 14%
Word Coinage 1 7%
Circumlécution 3b 21%
Subtotal s 42%
Borrowing:
. Literal Translation 2 o 14%
' Languadly Mix '} \ oy
Subtotal 2 14%
Foreiqr‘izing o os
Retrieval . < 2 7%
X Mess‘age Adjustment ; 2 14%
. Avoidance:
1 Topic Avoidance . 1 7%
. Message Abandonment 2 ©14%
Subtotal 3 21%

Total 14 100%

This was 1 term which was used 2 times.
This™ includes 1 term which was used 2 times.

o

Word Coinage. Subject 19 used word coinage once when
she inven(:ed the word "creuvé" for the past participle "cru®.

The term "creuvé" was not considered by the researcher to be
v 1

oV lization oV lization would give a

past participle "croyé", not "creuvé".
Qimmlé'ﬂa&m‘ Circumlocution .was used three times by
this subject. In the e:éam;’:le' "la personne qui appartient a
@ 1'hétel" (propriétaire) which was used twice, .the use of




circumlocution was not Very precise. This repetition enabled

" the subject to continue on with the story and was therefore

counted. The other example of circumlocution which was "une
boite qui fait les feux" (fire alarm) was not clearly explained

either. As was indicated, the subject's use of circumlocution

was more persistent than accurate.

'm;enmnm. Literal txnnllation was used twice
as well. In attempting to explain that "“le hu était dt-int"
the subject appeared to translate word for \vord. She gave (
"Le feu était pas 1a" )(the fire wao gona)'. In the other
instance; the subject used "mettre le feu! for "éteindre le
feu'. These uses were classified as literal translation z;7r
it was felt the subjact'r language use in t’hue hutanc..n ‘nox“-
closel; résenbhdf the examples given in the definition of '
1tteral tra‘nslacion than the examples given in the definition

of 'approxiuucn A 2 - .

L » Mix and ignizing. €L mix and
foreignizing were not used by this su!ijac\:.

Retrieval. This subject used utrhval once. In seeking
a corract term she paused in the sentence "Les deux filles
étaient trés ... (pause) étaient trés ... (pausa - retrioval)
trés chanceuses". In the end, however, the subject was
successful in arriving at the correct term.

mug_e_hmm. Subject 19 used message adjustment
twice. The subject began to explain the fire with "le feu
a ...", and unable to continue, stopped and began again ‘with

°
"n'était pas toute fait". The subject was unable to describe
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that the fire was or was not put out, something whjch appeared
necessary for her storyline. On-another occasiﬁhis subject
began by explaining what the girls said upon finding the fire,
"Ils ont dit A". She paused and continued with "aller a le
personne”. It was not explained what the characters in the
story said nor was it clear why they suddenly went to this
"personne". This less precise explanation was confusing.

Topic Avoidance. Topic avoidance was used once. In this
case the subject asked the researcher for assistance when. she
s.aid "Qu'est-ce que c'est 'caught'?". When the researcher
quickly explaihad that she was not supposed to help out, the
subject avoided talking about the whole nu_tion of the fire
catching. . = )

was also used

twice by this subject. :fn one instance the subject began to
explain something about the fire but appeared unable t:o
continue and stopped. She said "parce que le feu" and then
stopped.’ In the other case, Subject 19 began by explaining
"le chat a gait le feu". It appeared that the subject could
not continue to explain this event and therefore s‘toppe(rl.
Less Effective Communicator: Subject 13-

Speech Sample: General Storytelling

Subject 13, who ranKed second lowest among the Grade three
subjects, gave a very brief account of the events surrounding
lfigture A which dapieted a store scenario. He-cut the story

short with the bottle being broken in the supermarket. When
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this subject was prompted he added very 1ittle more ‘and ended Cd
once again. Rather’ than ptovide u storyline, this aubjact
described objects, such as what clothes the girl wore or what O
was in her shc‘pping cart. The information he provided did

not add to a plot, but rather was secondary information. The

subject relied on "naming" of objects as opposed to real
starytelling. The sentence structure was not complex, bnt
rather, it tended to be short with long pauses in between,

such as in “ses cheveux sont bruns (pause) et ses yeux sont

Table -4.6 summarizes the use of the specific strategies

by Subject 13.
o MMn Subject 13 used.approximation five ‘times.
. He referred to the bottle which broke as "une boite de guelque
\ chose". He used this on two occasions. This repetition was
chosen by the subject until later whe‘n he referred to this
» same bottle as "la chose". Neither of these approximations
are clear as it is not evident what has broken.

For a package of bacon, this subject approximated "un -
paquet" as "une botte". It appears the term "boite" is used
by the subject to explain containers for which he does not
know the appropriate term. '

The use of the term ;'1a monnaie" was categorized as an g ™

' ’appr«;ximatian fox: “1'arger§3:". For this study, t/:he term "la
nonnaie" was counted as an example of ‘approximation for it
resembled closﬁly the definition of approximation.

(
N
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Table 4.6

Communication Strategies Used by Subject 13
P

Communication Strategies Fre Pro

Paraphrase:

Approximation 52 29%

Word .Coinage . 1 6%

Circumlocution 3 18%
subtotal 2 53%
Bozrov;ing:

Literal Translation [ 0%

Language Mix 1 6%
Subtotal : 1 %
Foreignizing 0 0%
Retrieval 1 6%
Message Adjustment % . 18%
Avoidance: £

Topic Avoidance 1 6%

Message Abandonment 2 12%
Subtotal 3 18%

Total : 17 100%

a This includes' 1 term which was used 2 times.

The subject's persistent use of approximation did afford
him the luxury cf‘ continuing his story; however, the confusion
genera}:ed by his uses of approximation resulted in a less
cohesive and a iess clear story..

Hord cCoinage. ‘This subject used word coinage once w;len
he invented the term "surprisé" for the past participle
"supris". This researcher felt that the subject used the

familiar term "surprise" to which he added the "é" ending




66

)
common to the part participle of first conjugation verbs to
‘invent a new word.

Circumlocution. This subject used circmléc;xtlon on three

occasions. He described "des al Es" as "beau de ch
This description was vague in that it could have been
" interpreted as any type of item. The subject in describing'
"la caigse" as "la place peuf— payer" used a relatively clear

description. The third instance was when the subject described

a- sal as "une £ 'e la . ’x.‘his was
a relatively precise description in that it was evident the .
subject was referring to a store employee‘. 0f the three uses
of circumloc;xtion, two, then, were suitable.in providing
accurate descriptione'm allowing t’nr the continued flow
.of the story. '

/
and foreignizing were not uﬁed at all.

a slation a . Literal translation
i .

Lanquage Mix. Language mix was used once by Subject 13
when he referred to the shopping cart as "son cart". There
was no hesitation by the subject to use this native language
tern.
Retrieval. subject 13 used retrieval on one occasion
when he sought the correct term for "bottle". He' said "Elle
iegarde A(pause) la ... (pause - retrieval) le boite qu'elle
a laissé tombe". It is interesting to note that the subject
. dic; not find the correct term but rather used "la boite".
Message Adjustment. The subject's .speach sample contained

three i of ad: Subject 13.gave a vague .
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explanation of what the girl did in the story when there was
no cashier at the check-out. _He simply said "Elge laisse la
monnaie 1a et qlle \Aru. . ‘This explanation lacks cohesiveness
as there has been no explanation of how the girl arrived at
the pricé to ‘pay. The other examples of mes’saqe adjustment ,
found the eub‘fﬁc\: unable to desckibe something and therefore
giving a less precise explanation. Such was thé case when
he was unsure of an item in the cart which he called "quelque
chose comme ga®.
Topic Avoidance. :L‘his subject used topic avojdance ol:ce.

He avoided having to explain the events surroundinq the breaking

of the bottle by describing instead, clothing and items ines .
the cart. § i
Hg_mge_&gﬁggnmgn&. Subject 13 used message abandon‘ment

twice. First, whei'l the character in the story broke the bottle,
he simply stated "Elle est surprisé". He stopped short, without
explaining what happened following the accident. Secondly,
the subject appeared unable to continue talking about an event
when yelating how the salesperson had been told what had
happened. Subjgct 13 simply\.aid:d "C'est tout". He did not
continue with an explanation of whether the ‘item must be paid
for. .
Less Effective C icator; Subject 1

Speech Sample: Gereral Storytelling

Subject *1, who ranked lowest among the Grade three

subjects, related 2 story about Picture A which depicted 4

[ S



store scenario.' Thfs aubj!’gct hesitated frequently’'in telling
the story and did not seem to ha‘)e“ the pl‘oh cl’sn/x ip’ her mind.
This subject was weak in §ramar-te_1ated areis: Past )
tense forms such as "il a téléphoney‘vnnd "il .a voirn ven'ﬁ_sad
Althouqh the subject spoke slowly with little expreusion;,y she
had go;)d pronunciation. ‘»\Alao( she appeared nervous and
repeatedly called the 1ittie girl wiiw instead of “elle"-

throughout the story.

Table 4.7 summllrize& the use of the spaci'ﬂc struteéies
- by Subject 1. ’ » . o
Approximation. ' Ag can be.seen by the following table,
Subjec{: 1 zusad approximation on three occasions.v In one
~ instance she approximated the broken bottla as "les ‘frniues"
without explaining that they were. in a bottle. 'l‘}:is was @
vague approximatmn. In one other example of approximation
the s\lbject refer:ed to the saleslady as "un madame". This
approximation was not precise in that it was unclear whether,
53 this woman was a store empicyea or‘v a shopper.
This subject used approximation‘once when she referred

_to the paint her mother had suppésedly wanted her to purchase

?"133 choses". The use of this broad teérm "les choses",

« could suggest several 1nterpretac‘ions. None of the éubjsct_'é
attempts. in approximating provided clear meanings.
mm_ggg. Word coinage was not used by this !uLjact.

b Circumlocution. There was no use of circumlocuti:%_\ by

this subject. ~ "




69

Table 4.7

Communication Strategies Used by Subject 1

. Communication Strategies Fre Pro
Paraphrase: .
Approximation 3 21%
Word Coinage o 0%
Circumlocution 9 0%
Subtotal ¢ 3 213
Bogrowing: . i g
Literal Translation o 0%
Language Mix 9 0%
Subtotal . 9 0%
. - .
Foreignizing o 0%
Retrieval ] 0%
Message Adjustment y 5 * 36%
Avoidance:
Topic Avoidance 2 . 14%
Messageé Abandonment 4 J 29% \
Subtotal s 433 .
Total . ' 14 100%

Literal Translatfon, lLanguage Mix, Foreignizing and
Retrieval. None of the strataqi_es of literal t;ranslntion,
language mix, foreignizing or retrieval we'ra used by subjgct

) 1. This subject wa;‘ either unaware of how (j._:: use these
strategles, or hauitant to use them because of the element
of risk ihvolved. )

Message Adjustment. §ﬁb1act 1 used message adjustment
on’ five occa-i9nu-. This'was the highest usage of message

adjustment by any subject.




N
in one le of ge ad the subject was

- not precise in her ittempt to explain how ?a bottle tcll.

she said "quand il a tombé". ‘It was not even clear as to whAt

tell whether it was the girl, "il", or the bnttle. when the °

\E!\hjec': attempted to talk about the,trip to the store and that ’

she was walking' 1h the aisles, she left on:'thn‘ unknown terms
which were vital to the story. She said "Quand elle a allé -~
«v. (stop) e‘lle veut acheter ..." and "Quand la petite fille
marche dans ... (stop) marche, il ...". These and all. nth-r
examples of message adjustment showed that the subject was
frequently unable to preciseiy describe what -at‘xa set out to
say. - C '

m}s_migmge. Subject 1 used topic avoidance twice.
This uas also the highest use of this strategy by any of tha
subjects. sha avoldad_talkinq about actually going to the,
store just as she avoided talking about paying for the broken

item. Even théugh these events were important in ‘terms of "

_the storyline, the subject appeared unsure of the vocabulary

to dasc‘rﬂbe these events and therefore éua not attempt to talk
4 P 2 =
about them. 3 B |
uumuhnmm Using the strategy four times, this

sﬁbject made more use of message adjustment than any of the

- other subjects. On -one occasion the subject was unsure of

the target u:ams, “"payer" or "acheter", and stopped what she
was saying. On another occasion she bagan to tell where the

little girl went with "elle est allée" and stopped when she
. w

\cvould not provide the term for "magasin" or ."suphmarchl".
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on yet another occasion Subject 1 used message abandonment

when unable to explain what the store clerk told her to do.

She began "Tu dois ... le ... tu vas ...". The subject then,‘
gave up on many occasions when she felt she was unable to
continue. T
conclusions: Less Effective Communicators 1]

The less effective communicators shared some similarities

inh their use and selection of strategies in their speech gample.

' The following discussion will'point out patterns of ‘strategy
C’sze by Subjects 19, 13 apd 1.
Table 4. B summarizes the use of specific strateqles by’
less alfectiva Gommunicators 19, 13 and 1.
Most Used Strategies
‘Table 4.8 indicates the use of message adjustment for

the less effective communicators. Subject 1 appeared to rely

on this strategy for she used it 36 percent of the ~time devoted'

to strategy use. subjects 19 and 13 did not use qulte as
large a proportion of message adjustment; ih each ca‘se one
other struteqy was used more often. These subjects hs the

y 14 and 18 of the ‘me respectivaly.

v Approximation was the second most used strategy by this
group. Subjact 13 used this strategy 29 percent of the time,
while Subject 1 used thik struceqy 21 percent of the timee
Subject 19 had the lowest use of approximation; she used this
stratagy 14 percent of the time. -Subjects 9 and 1: used.

repctition with the strategy of approximation.

]
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'rablbu 8
requency and Proportion of Use of
Communication Strategies: Less Effective comunicaton'
: . . Subjéc;u,
- L 19
Fre Pro 7:: ‘" Pro’ Fre Pro
Paraphnae~ : . -
Appraxlmatiun 2 14% 5 29% 3 21%
Word Coinage 1 .7% 1 % 0 0%
Circumlocution i 2% 3 3 oy
Subtotal s 42% 2 3 21%
orrowings: . W ’ i
. Literal Tramslgtion 2 4% 0 0% o 0%
Language Mix 9 0% 1 s% 9 0%
Subtotal 2 14% 1 £% o 0%
Foreignizing J ¥ o - 0% o o o ‘o%
Retrieval "1 7% 1 6% " 0 o%
Message Adjustment ‘2 14% 3 . 18% 5 36%
Avoidance: . i
Topic Avoidance 1 7% 1 6% 2 14%
Message Abandomuent 2 143 2 12% 4 203
Subtotal . 3 21 3 8% ‘¢ 43%
T0£31 & 14, 100% 17 100% 14 ) 100%
y IS
>

T
* This table includes repetitions of terms which have been

ptevigusly indicated in iqdividual subject tabl

communicator grdup was message abundonment

Once aqsln subj ect

&

The third most used strutegy by cha less effective

1 accounted for the highest use ot message abandonment, which

she used 29 percent of the time. Subjects 19 and ‘13 used this

‘strategy. to ‘a lésser degree. Thay‘ used it

percent of the time respgctiively.

e
| |

14 percent and 12

£
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It is to bc‘ncted that of the three strategies used by
thlsri'roup two my be classitlec/l_ as reduction strategies and
only one as an achievehent strategy.

Quality of Use of Strategies

The quality of use of communication strategies by the
less effective communicators was generally poor. Two of the
three most frequently used s‘trategies were reduction H
strategies. X ' .

: In theix-‘ use of approximation, the less effective language
learners were not always sucgessful. Subj\ect 13's examples

of approximation, altr;ough persistent,'ware confusing. Neither
Subject 19 nor Subject 1 used precise terms. h

In their use of message adjustment, all three subjects ’
gave a less precise explanation when tx;ying to explain an event
or item. -("

All three less effective 1 1 used

They 0 their storyteflinq when unable to

explain a particular event or term.
The above examples and strategies ‘used illustrate the
_lower® quality of use which the less effective language learners

experienced,

The strategies b&f :ord coinage, literal translation,

language mix, ‘and ‘re'tiiéval were used very minimally by these

subjects.’ 'rnéan Etrutagies are all: qchipvement strategias.
" Foreignizing was also not used by the less eftgctiv's s

communicator group. This qmué was either unaware of this
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- v,
strategy or hesitant to use it because of the possible risk
involved. They may also have felt it was not pex%:ittad to
use foreignizing as it may not have been used in the classroom.

Di in ies Used .

N 7
The findings appear to suggest that there are two

of use of ¢ cation s ies evident

the less effective communicator group. 'I'hat is, Subjects 19
and 13 nppenreci more confident in their strategy use than

Subject 1. Subjects 19 and 13 used a variety of comnunication

ies well. 1y, Subject 1 appeared to cope less.
<: This was apparent_by her use ot_ communication strategies; she
x}a{M"m a very 1’arge extent on reduction strategies. These
difterenﬁes may.be related to achievement in French as this
subject also made many grammatical errors. o

Subjegts 19 and 13 accounted for a much higher use of

the achi es of than aid s‘ubjacr‘( 1.
That is, Subjects 19 and 13 appeared confident in the uao7ol

) « paraphrase which their used 42 percent and 53 percent of the
“

time, while Subject 1 used par only 21 of the N
time. " A ’

Subject 1 made the most use of message adjustment (36
percent of the time). This was the strategy she used mo;t
frequently. "x‘he second highest user of message adjustmgpt J

-,'u?s Subject 13 who employed th.is‘ sttnteq\y 18 percent of ghn
time. Subject 19 used message ndjustm'ent t{la least (14 plr?ent‘

of the fime).




A further breakdown of the number and proportion of strategies
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.
Subject 1 also accounted for the highest use of topic
avoidance and message abandomment. This subjegt appeared ¥

to rely on the use of these two reduction strategies.

Approximation was one of the only two achievement strategies

[ ¢
which Subject 1 used. It would appear that Subject 1 was aware
. o
of a smaller range of communication strategies than were the
: s

other less effective communicators.
oL

Comparisons: Effective and Less Effective Communicators
Composite Table 4.9 illustrates the amount of time devoted
to the use of each of the communication strategies by the
effective and less effective communicators. This table shows
t:l’t there is not gs much difference as expected -in the actual
numbers of communication strategies.used by each group (54 -

effective communicators, 45 - less effective communicators).

used by the effective and less effective subjects is given .
in Appax?dixv C (Tables C.1 to C.3). !

. Most Used Strateagjes 4 }
Paraphrase was the category of strategies used the most
by both qrchps, The effective communicators used paraphrase
82 percent of the, time, while the less effective communicators

used this category 39 wceni: of the timé.
3




Table 4.9

-

Frequency and Proport:lon‘ of Use of

Total Communication Strategies Used:

TWO Groups#

. Less .
‘Effective Effective
: Y Fre Pro Fre Pro
S ' K
Pbﬂphrnse: : . .
Approximation - 13 24% 10 22%
Word Coinage v 6 11% 2 4%
Circumlocution 9. 17% N 1 §
Subtotal . 28 .52% 18 39%
Borrowing: ¢
Literal Translation 6 11% 2 4%
Language Mi 6 1% 1 23
Subtotal 12 22% 3. £%
Foreignizing o 0% ©.0 ot
Retrieval 1 133 2 43
Subtotal Achievement °
Strategies ’ 47 87% 23 513
Message Adjustment 6 11% 102 22%
Avoidance:
Topic Avoidance 0 0% 4 « 9%
‘Messagé Abandonment 1 8> 18%
Subtotal Reduction 2 13% 22 49%
Strategies
Total ‘54 100% 457 100%¢

* This table includes ‘fepstitions of terms which have been
previously indicated in individual subject tables.
4 &

a  This frequency is different for Subject 1 who accounted
for usin? message ndjustmant 5 timal of the 10 total

" b This trequancy is also dutarant for subject 1 who
using.

4'times of the

8 total %

‘e The discrepancy of 1 petcant is' due to rolinding.
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In addition, as Table 4.9 indicates,' approximation, a

subcategory of ase, was the y used the most by
the effective communicator group (24 percent of the time).
Also, it can be seen that approximation was one of the most
used str&teqies 'ct the less effective communicators (22 percent
of the tine). 5 "

(l:ircumlot\:ution, another subvcateqory of paraph;ase, was '
used to appraximétsly the same degree by both groups, with
‘the effective communicators using it 17 percent of the time
and the less effective communicators using it 13 percent of
the time. ' It was the second most used strategy by the effective
communicators, but the third most used yby the less effective
comnunicators. o

Retri_eval was the third most used strategy by the effective
communicator group (13 percent).

Differences occurz(;d in the use of reduction stn_ategies.
Message adjustment was used to the same degree as approximation
by the less effective communicators. It is perhaps worthy
of -r{ote that one subﬁect, ‘namely Subject 1, a/ccounted for half

of the use of message adjustment (5 of the 10 times).

Differences also were evident in the use of the strategy,
| borrowing. The effective communicators used borrowing’ 22
percent of the time while the less effective col_;\municators 5
used tr}is strategy only 6 percent of the time.
E M;:ssuge abandonment wn.a the third most useq'sérutegy by
B ’ the less ,‘eltectivé-communicators who used it 18 percent of

the time. As can be seen by Table 4.9, Subject 1 accounted
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for one half of the use of message adjustment (4 of the 8
times). The effective communicator groupvohly used mangl
.

abandonment z percent of the time.
Least Ufed Strategies - “n ’ Y
E
Foreignizing, as is evident from Table 4.9, was.not used

, .
by either group of communicators. It would appear that neither

. group was aware of foreignizing as a possible strategy.

Topic Avoidance was not used by the effective ccmmunicat;orn
whereas the less effective communicators used this strategy .’
9 percent of the time. : -

Word Coinage, literal translation and language mix v’:ere
minimally used, although used somewhat more’by the effective,

comimunicators than the less effective communicators.

Although there is little difference ih't;he total number .

of ies used, di can be seen between the
. 5 ,
effective and less effective 1 1 when' sons

are made between the frequency or use of achievement and

reduction strategies.

The frequency of use of achi o es was ez
tor/t§ effective communicators than fo)r the less effective
commy, icators. This tendency is evident in Table 4.10 where
it éan be seefl the effective communicators us]ad achievement
strategles 47 times while the less effactive communiaators
only used ﬁ:eae strategies 23 times. In other words,
effective cmmun‘icaco‘ta used uehlevemmct strategies more

than twice as often as the less effective communicators.
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Table 4.10

Proportion of Achievement Strategies Used:
Effective and Less Effective Communicators*

. Subjects
. Less
Effective Effective
Fre Pro ! Fre Pro
B
Approximation 13 28% 10 43%
Word Coinage 6 13% ( 2 9%
Circumlocution 9 19% 6 26%
Literal Translation 6 13% 2 9%
Language Mix 5\ 13% 1 4%
Foreignizing 0 0% o' o%
Retrieval 7 15% 2 9%
Total N 47 100% 23 100%

* This table includes repetitions of terms which have been
previously indicated in individual subject tables.

In analyzing reduction strategies it can be seen in Table
4.11 that less effective communicators made more use of these
strategies (22 times) than did the effective communicators
(7 times). l\xn Table C.2, found in Appendix €, the proportion
of raductio;; strategies used by individual subjects is given.
It is worthy of note from Tables 4.10 and 4.11 that the

less etractire com‘muniéucors used reduction strategies more,

£ tly ‘and achi ies less often :than the

effective ccn:munik:ators. The proportion of achievement to




.reduction strategies is also 1ndicated’1n_1‘abla 4.9. The

P «
effective communicators used 87 achi

to 13 percent reduction strategies uhne the’ less uﬂeutive

communicators used 51 achi. ies to 49

ion &s.

- Table 4.11

Proportion of Raductiot{ Strategles Used:
Effetktive and Less Eftecfiva Comnunicators*

=

* subjects C
. 3 Less
L Effective Effective
Fre Pro Fre Pro

Message: Adjustment 6 86% 10 45%
Topic Avoidance 0 0% 4 18%
Message Abandonment % 14% 8 36%
To’zﬁl -1 100% 22 100%

* This table includes repetition of te‘ms which have been
indicated in individual subject tables.

Another factor which influences the wlde difference in
these two groups is their quality of use of strateqleﬂ. -As

was previpusly di the i 1 1

generally had a good quality of strategy use while the less

- effective language learners' use was not of as high a quality.
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to Questions Investigated

In conclusion, this study has looked at eff;ctive‘ and -
less effective communicators andl discovered certain strategies \
used by each group. . .

With re‘apect: to each of the questions stated in Chapter
Three, the following .conc].\usions may bé made:

i (a)2 Question 1: Effective young Fren:l:h & g
immersion communicators appear to use . . .
approxlmation sumewhgt more often than
do less effective young French immersion __

( communicators. However, this strategy » .
is the one which is used most by both
groups of communicators. ‘

(b) Questjon 2: Effective young French

immersion communicatox‘appsar to use
word coinage more often than do less™

. 'effective young French immersion .
communicators.

(¢) Question 3: Effective young French

immersion communicators appear to use

circumlocution somewhat more often I
© than do less effective young French ‘

immersion communicators, but ié is used

considerably by both groups.

(d) mux;u: Effective young ‘French )
' immersion comminicators appear to use

literal translation more often than do




5 - .

less effectiye ycgmq’Frar(ch iwmersion .

communicators.
(e) Question 5: Effective young French ‘ . S
v {amersion conmunicators appear to use _ »

language mix more often than do less . . .

effective young French, immersion

o 3 . communicators. . o # '
(f) Question 6: WNeither group appeared- to » ¥

make use of foreignizing. s s

(g) OQuestion 7: Effective yqung Frel}ch-
/< : . immersion cbmﬁunica;ors appear to use
retrieval more often than do less .
effective young French immevrsiong : 7
3 communicators. - . .
(h) Question 8: -Effective young French'
immersion ccmm\xnic;tors appear to use 5 !
message adjustment less often than do less .
effective young French immers‘ion :
communicators.
(1) " Question 9: Effeétive ycun;; French
immersion communicators agpear to use
topicmvoi;iance less often than do less .
effective young French immersion
. communicators. i
(3) Question 10: Effective Ymm? French
! inmersion @nmunl;:ators appear to use )
- ‘ message/abandonment less often than do




5 less ef!ecti\ve young French hnmersion .

~— comunicators. T . R ®

Althcugh it was hy ized that achi ategies

would be used by the effective oral 1anguage 1earnsr nnd

reduction strateqias by tha Tess et!active oral lnnquaggl “

learner,  such a clear distinction was not !nund to be the case.

In uddition, four tindinqa were ditterent from- the

questions which were hypothesized in chapr.er Three. ’
1. It was,

y ized that ion and

circumlocution would be used moré often by the »
~ effective communicators than by the less effective :
icators. The di in o of time e

devoted to the use.of nppréximaticn and circumlocution

as cummbnicati:en strategies was not as great as was

thought might be the case.’ \ =5 B
2. It was hypothesized that the two groups of . \‘\ ”

éommuni«’:ators would’ use message adjustment to the

same degree. This w‘,‘as not fo\mdﬁg the case.
Message adjustment vias used more by the less .

effective communicators. .
3. It was Ihypcthesized» that ‘foreignizinq would he used s
® _more often by the effective communicator group than -
by the less effective communicator group. This'v:’ms
not found to be the case. ‘Neither EFI group used
this strategy. . ’ 2
witn raspecf_ to the other question which was raised at
the end of Chapter Three, it was found that the young EFI
Al



language learners did use the communication strategies which

had been ldentlried as being used by older language learners'.

The implications of these findings will be further

discussed in the following chépter.




CHAPTER 5 o

i . 3 8 -
SUMMARY, . CONCLUSIONS, /AND RECOMMENDATIONS . 7

This ‘chap"ter' will be divided into three sections.’ le‘a;‘.ly,'
there will be a brief summary of the‘st‘\tdy. seaoﬂd;y, ‘ths:o’
'will be a discussion of the conclusions regarding thil use of
tiommunica\:iun Etiate.q.ias by the eftgptlvs and 1ess'eﬂacti\'le
ccfmmunicators_. * These conclusions will be folfowed by

X_, in tha" srsion

‘
r ions for an

classzoom, teachers entering the professlcn, and for further

research. k. L

For this study, a ‘sample consisting of ten students from

a Grade ‘three French immersion ¢lass was chosen. Three

independent judges listened to their speech samples and rate
thenm based on a sgale adapted from the New Jersey ’L:esti‘nq
Service. The researcher then used the three hléhest and three
govest scores to choose the three effective and three less
effective comn_\unicators for the-study.

The researcher studied the speech samples of these six

subjects for the use of communi::atinn strutaqies. The six.

major cc r-aﬂnn y ies atudied were those

identified by previous researchers [I-‘aexch and Kasper (19s:b),
Corder (1983); Savignon (1983), Tarone (1983), Kramachg(lsu),
and Willems (1937)]. These six communication strategy

catego\ries were divided into achievement strategies and

. By




reduction strategfes [Tarone et al (1976), Faerch and Kasper
(1983a) and Willems (1987)]. /The reséarcher broke down these
six {cation egories into ten individual o

Zation s ies. The then analyzed the
individual communication strategies used by ecch subject.
-These results-suggest that: .

1. with t;:a exception of foreignizing, the communication
s‘trategieu identified as being used by the olderk
language, learner were used by the young EFILjoral
lanquage lenrner; & .

2. the effective young EFI language learner used all
identiued communication strategies with the
exception of !eraignizing and topic avoidance. ‘This
group used a g‘reate_r proportion of achievement thari
reduction strategies; ) 5

3. the lesa.uttactiv, yuuni; EFI laryuage‘ learner use’d‘
all identified coumunication strat:egies except
foreig'nlzing. This qroup used achievement strategies
to- approximately the same degree as reduction

strategies. L

The following conclusions were made regarding the use .
*  of identified communl/cntien strategies by the effective and

less effective communicators. .




: ~ . . N - - "
As hy zed, ‘the e cators definitely. -

used’ more achi 4_ str ;xes than re du r ies .
They used ach‘i nt sera es 87 ce ‘ot £h'e Itima, SR S
whereas they used}'zaducﬁ:ionv 1ef on1y 13 : of the -
time. ) ! ¥ - . “ g ‘

One other hypothesis was that the lass ettactive ¥
communibators wauld use more raductinu than uchiavomane
strategies. contrary to what thd writer hyputheuzad., it was
four[d that the less effective communicatox-s used uchievemant ‘W
strategies to app?oximataly the same degree’ as raducticn

strategies. ‘l‘his qroup used achi les 61

of the time and, re‘@uction stx-ateqies!’ds percent of the tim .

. It is also interesting to_ note ‘that the use of teduction e

.strategies varied for these two groups. The ggtactive

communicators used the highér ranked formal reduction -

strasgqies‘more ot‘tan‘than functional reduction sﬁratat‘;ies.

Formal reduction strategies were used 113 percent ot the time,

while functional reduction strategies were nnLy u&ed 2 percent

of the txmg. The lless effective ccmmunicato; used }omnl .

‘rec(ucticn s;:rategies 22 percent of the time-and t’un‘ctionnl‘

reductio’n strategies 27 percent of the time. It is clear then "G

that not only did the less effective communicacors use -reduction

strateqies more oﬂ:en than the more effective communica}:ors '
they used functichal reduction strpteqies more dtten than formal £

red\‘xctiun strateqies . . . t

- The use of the formal reduction strategy ot message
adjustment is nét viewed as an admission of !ailure by nll

. e ) .
e : _




_ researchers. ‘Corder (1983) explairied that whén using this * k.
* strategy;” the interiec‘utor\ is "tailoring his messaf;q to the N
4. resources he has available". It is also int;grest‘inq to note

differences in quau_mgg strategy use. The' effective &
» language learners qe_neral}y co)@atad theit"ﬁ;e’z

guccessfully. This was not .alw;ys the result when the less

ge fafrly

Lt effective communicatbrs used.this strategy. °

{7. ) nat mlocytio : d

Lo Approximation and circumlocution were used considerably
by both éroups. This researcher did not expect to find such
- similar proportions in the use of apprgxi}nation and

circumlocution by.these two groups., It may be, however, as ..

the literature suggests, t:hat "we would expect foreign 1anguaqe

E learners who' are'given practice in dealinq with comunxcatxdn

A * problens to ‘develop the needed_to_use_circumlocution

, — and approximation" (Tarone 1984., .p. 132). - All subjects, both-- -
veffective and less effective, in this study.are French
immersion students who encounter commli-nica\:ien probiems daily.
This firding, that the less effective communicators if the
% 3 French ‘immersion setting still managed to "app‘roximate" and
N "circumlecute" without explicit instruction, provides educators
with food for thouqht. E -,
W Messdge Adjustment
- . _Message adjustment was used by both groups although it

- \ was used less ofteh by the effective communicators than by - e




3 ng to note

‘) _’ . adjustment bétween’ groups. The less ettent:lve communicatots -
tended to say less pracisaly what thay 1ntendad to sny to the
point uheze it was, at t:imes, nnt comprehanslble. such was
2 > the case when Subject 1 uttempted to explain how t.he bohtl-
) fell by scatinq "quand il a tomhé“ It was not c).eu' as to
what had fallén, nor vas, it claav- as to how 11: had fallen.
The effact.ive comunicatcrs\ said l_esﬁ, yet tpakr massuga‘was
o o .ostinl comprehensibla: Siuch was the cgss when suhjéct 9 began
to explain enccun\-.ering the cashier but cut the descripticn
short.‘ She stated, "Elle voit le .., um cashier ... ’;\eat
. neuf dollurs" It is clear‘that the charactér in the stdry
.4 Hsnt to the cashier and was to pay nine dollara.

Retrieval N % i

Retrieval was also used' by both qreups of communicators.
-————\-—It—wa‘s—u!émr* often by tha etfective than by the less
effective ccmmunicators. ‘l‘he effective communicatora used
% it 13 percent of the time, whereas the less effective
t used it 4 :

P of the time.

The result of use of the strategy of raf:rigval also
differed for the effbctive and the less effective
commﬁnicators. ’ I;: was noted by the researcher that the
effective communicators were succeé;ﬁl\m& uses of )
retrieval.' This group found Ehe desired term 0: 4 of the 7 ¢

occasions when retrieval was used.. The other 3 occasions
‘ . g

that thera tended to ba a diuerence in the quality ot meuag- {




were also successful in the sense that the" subjects used v Cs
circumlocution in providinq clear descriptions - of the target

items. This sense of success which the effective ccmm,xnicators

achieved may accoun the higher use/ of the strategy of 1

: retrieval by this group.
. The less ef!ec ive communicators, hcwever, vere not as
successfu. ln. tinding the desired term whsn they used
retrieval. This group found the defired term on 1 of the 2
occasf_ons when retrieval was used (one h&lf of the time).
The other use of retrieval ended with an inappropriat;‘e term

which was used to explain the sought item. It may be that

the less £ ve icators-used t'_he of retrieval
to a 1essex‘ dégxae as éhsy may not have been as canfident‘that B

'it would work out. '.l‘hey may not have wished to take the risk e

of tryan to' retrieve. : N s

e . Uessage hbandonment . 7

“Message abandonment vas used by both groups of ' .

? communicaturs although it was definitely used more by the less
e\ffective communicators. The less effective cammunicators
B us;d this sﬁratagy~ia perdent of the time. Two percent of
stratagy use by ‘the effective communxcators was devoted to -

. message abandonment.. . : s

* It is noteworthy that Subject 1 accuuntéd ‘for four, or
halt, of. (‘.he eiqht uses of message abandonment. It may be
that\the less effective cnmmunicators, (and in partibular
Subject 1) gave ‘up more’ easily when faced with a limited

linguistic x_‘epex‘toitfs. This is consistent with\the cnnclusi_on

y . y e




of the study by Pariba € (1983) a8 marit:loned eurlhr’. A8

i thay appearad unsure of]| particulur target itamu, thay my havn

.

chosen to avoid, discuaﬁinq these items. In doing so, thns- i

suhjects may have oncawaqain noé‘ takan any riak. It ny also’

\
be thét the 1ess euective communicators ).a nfidence

to try to get theit message across.
\

- These strategies ’wata used by hoth.grnupa“ of g
commun.lca!ors. They were, however, used more often by the
effective communicators. = = . / N

It is interesting to note that Corder (1983) re!eru to

thesle strategies as “the most risky entetprise" (p- 13) . This

l'may suggest that the Jeftectiva qommunicntnrs were tye more

. confident ,rlsk‘ﬂ;ukeré who Used thése strategies.much more than

did the less effective communicators. It might l:f that the _
e bt

less stfective communicatcrs stayed away from these possibly

"r:.sky" strateqies which may have raqu:.red scmething of which
| €

.they were unsure.

Topic avoidance was not used by the effective communicators

and was used unly nine percent of the time by the less effective
communicators. we may conclude t{hgt the need to use thi:
strategy may not ariLe as ofteén for the eftectiva communicators.
However; ‘since this tudy was done with only six subjects,
diffarent relults‘ua be hypocheaized with a larger group or

a wider variety of topics. =

Vo




Foreignizing was not‘ used by either_vg‘roup of ' :
¢ Vcemunicators.' It is felt by this writer that it may\ be
possifale that these subjects were not aware of this strategy . ¥
or of how to use it. Iit may also be possible that these French .
immersion students felt they were nof allowed to use this
strategy. They may have caixsidered adding a 'French' ending
.- to an 'English' word, for examﬁle, to be a.'bad' thinq’ as they
mgm».) not Have sesn Dt tEet dA e Innersion SIARSECON: &

Points of Interest . ¢ .

R It s noteworthy that the four most used strategies, that

is, approximaﬂon, circumlocutian, retrieval and word coinage
are classified as intralingual strateqies (Haastrup and
Phillipson, 1983).  When using .an intralingual Btrateqy, the
| : communicator 15 modifying the language from within that same
‘\ language. Both t}§e effective and the less effec\twa -
communicators used these four intralingual strategies. It
was observed, however, that the quality of intralingual

. strategy use was better for the effective comnunicators.
Paribakht's theory (1983) may help. to explain this phenomenon.
She stated that "although the speakers ﬁay sgare stra}:egic\ . -

. competence, they differ greatly in implementing their

, simply se their strategies .interact with
their different iavels of knowledge. sources" (p. 142).
The strategies of literal translation, languaqu ﬁix, and __

foreignizing are all classified as interlinquél strategies’
F H




" than any cther su?éect. It is possible that her frequent

(Willems, 1987) . when using im:erlingua} stxatagias, “language -

.is.modified acrosa tw% langnagéé (the Ll anpd the L2). oOf ~ .- n
interest is the poim-. that the e!cht!ve communicators used o
interlingual strategies 22 percent’ of the time, whua the less '
efrecbiva comnuificators only made use of thesex atntagies 6
percent of the time, It is possible that tha less aﬂeotive"
comunicaéc;rs-ware not willing t[o r,f:ke many risks. However,

it may also be Eha:_thé less effec‘:iv‘a co’mmunicat_ora were
unaware of exactly how to experin!ergt with putting both languages
together in the use'cf 1nter11ngua1 strategies, It may be ’
of some importance that interlingual strategies appear td be
used more hy the effective 1anquage learners in this study.

oIt is interesting to not:e that subject 1 experienced

little succéss in the’ speech sample with respect to narration.

she rsliad more frequently on the use of reduction strateqias

inabili‘ty to desﬁribe what she set out to say, her uncartalnty

of the correct vocabulary cr her unwulinqness to take risks :

may have been’ related to her high use of reduction strategies.
o ~

Summary of Conclusions
'I'he'/fnllowyg .high}ights can be drawn from the concYusions
made 1n this chapter: # ¥
(1) /Effective commynicators ‘used Lnterlingual and
o/ intralingual strategies in their speech sample.
They used a much higher,percsntage of nchieve!nant >

than reduction strategies. The strategy use was
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of better quality for this groipy They app;_,a:ed
to be more confident and to take risks in t;.heir
. attempts to,communicate.
¥ . (2) -Less effective cémmunicators used samewha/f/ fewer
strategies general in their speech sample. \Thgy
tended to use/reduction strategies to approximately .
the same gree as achievement strategies. They
used functional reduction strategies more than ‘formal &
reduction strategies. There was a lower .
. of strategy use by this group. They did not seem 4
% ‘to be confident of their ability to achieve success
in their attempts to ccmmuni;:a_te, nor did they appear
to know precisely ho!tl to attgmpt to use those g %

strategies which involved a considerable elementd/

of risk. They also tended not to use inter:
' scx:a,teqies, althbugh they did make some use of

o 1ntra11ngua1 strategies. . "

/' > tra es
/ Those who succeed gcadem%cally appeared to be those who
were generally the mdre effective_communica\:crs. There ‘may .

+ be a connection petween learning strategies and communication

" s ies. This- ion, , is very éémpfex and
needs to be further investigate‘d. However, it would appear

%‘:;that teachinq EFT pupils to learn communication strategies
uoulq pe an important issue. It was found that the effective
comunic}tors, who used more communicati‘qiﬁ strategies, were

more verbally competent than the less effectjve communicators.



achi es and achi

‘in tha second * langulql'

This difference 1n language use mny contribute to the’ problems

of 1ncreased variance in pertomance ln the EFI' classtoom which

was noi:ed by Netten' and_ Spain (1983). . -
Metacoanition \

Young subjects may not ‘be aware of actually choosing
strategieés. They are 'aware of language 'probI‘sms and try to

coinmunicaté: however, .they do not appear to be consciously

choosing a strategy to.cvercome the problem. They are perhaps

copying the ]_.anquag‘e which they have heard or reu;i. It is -

: possible that this process would explain, the use of the

strategy of circumlocution, which was used most by both qroups.

., The strategy of circumocution. was probébly used by the -teuoher

and encouragad the most in the-French immersion clussrecm.
This possibility\ suggests that other achiavament strutaqies
could perhaps be taught or modelled for EFI learners in thé

classroom. ’

5 Recommendations . ‘ *
i M )

out of these questions come the following concerns and

recommendations.

EFI Teachers
.
1. It is evident that mot all subjects in this study

are aware of the communication strategies Avaiiqble



for use. Jh° teacher's role within a communicative
syllabus as observer, organizer, facilitator and
guide is key in the development of the learner's
awareness of communication strategies. Teaching
for communicative competence which includes

communication strategies is a domain which requires
mbte vresearch and attention. :

2. confidence and risk taking appeared as general
characteristics of-the effective communicators in
this study. It <is recommended that it be the goal
of teachers to gncourage the deveiopment of a .
positive snm);ncept and a general ‘sense of success
in all students. Also, it is recommended that
students be encouraged to take risks with language

in the.EFI classroom.

Teacher Training

The following recommend‘ations.are specific in that they
relate directly to the teacher and the area of teacher
training. - v
1. Further development of methodologies in the tgaéhing

of communication strategies is recommended at the

university level. With the amphasis of oral language
use in core French as well as-in immersion, further.

development of a methodology for this purpose appears

very de;trabla.




Teacher re-education in the area of communication
strategies as pati: of the communicative approach

is recommended. A thorough knowledge of existing
communication strategies, and their linguistic 4valué,
would assist teachers of second languagevs in helping ~ 4
their student_s in devalz:;pi}'\g communicative

competence.
.

ions for Further : ; KR!

Further studies of this type need to be done with
other teachers to see to what extent the findings
of this-study would be replicated. \ ~

Further investigation should &tudy the ;-elationship
between the use of strateg].es and the question.of .
the choice of strateg&by language learners.

One effective »communicator in this study received
much more 1ang‘ui§e ‘exposure through.visits to a
French milieu. Research could be done into the
actualgrelationshlp b‘etween language exposure and
the deveiopment; of communication stra‘tegi‘as.

A further study invelving anlentire class would T

- p?ovide a larger sample and therefore results from
wﬁich broader generalizations can be made about
efflective and less effective communicators.

*ut of this study cuipes‘ the suggvas,tion that we should

\lg_ok at other types of coMunication strategies as

they relate to the language learner. One such ‘strntegy
"



~ be "Extremely Valuable.

which this study-dld not address is gesture. A study
involving this and other strategies wouldbe valuable.

The less effective communicators in this study tended
to give up more eaéily on their 1ntended’message
than did the effective communicators. Research could
be done to seek reasons for this tendency by the
less effective communicators to use message
adjustment.

It was found in this study that the less effective

. communicators used the achievement strategies of

approximation andAcircumlocution witho‘\.\t having
received instruction. Further investigation
into the relationship between instruction in
communication strategy use and the active use of

communication strategies'by language learners would
,
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Figure B.1: Store “Scenario (Pictme A

Commgreially printed 12"17" volor photograph -
¥ reduced to 8's"x11"



Figure B.2: -Fire Scenario (Picture B)

Commercially printed 12"x17" color photograph - -
reduced to Bk"x1¥T
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Audio Cassette of Speech Samples:
. Effective Communicators: . ‘Side A
Less Effective Communicators: Side B
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