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s ‘This study sought to hr;'es;:fgat. the fel:n:inn-hi‘p"
between seleeted scﬂool life varlahlu. pu:em-.al reading’.
attxtude and the’ raading attituda and ruding achiavnlcnb
.of the grade eight ltudent. -

The subjects of this study were one hnndred and forty,

. students from an \lx;}:an and a fur? uchool in central -

land. .- All completed tha Gates-MacGinitie
Bgaging_Lg_: (Canndian edltibn), Levsl E, Form* 1; thg
 Estes Attifide scale for reafing and tne’ schend- Lite
scale. Y Tha parem: sample _completed, the zauan

scale, ‘and 1nstrunent designed by . the investigntor t:o

assess purenta]. attitude tnward readinq.

_-After the data were. coue( ed_, the Paarson product=-
nolem: corrclation coefﬂcient vaa used to datoming thn
signiticanca of v.he rel tinnshil’ batvut( thd depandent and
independant varinbles - of .the’ ‘study. Correlution

:coefficiants were calculatcd “for ths tata]. qrcup o!

mor males and females. uparntely. B
At~ tha i.05 level ot contidenca, statlstipully L
lugnificant corrslations vere. fuund betwaen many og th‘a
variables at thl- n:udy., The cornlution betwnen raadlnq
atti‘:ude and rcuding achievement Ln thia utudy suppetl‘.u
the theory that ln:timae tovTrd reading und raading
achievamen‘ are qiracuy relatad. Anothor varlubla that
iwas teund f.o be . siqniticantly nlocluéad with thd‘

>\_st:u.aents’ reading. achievement was tho raadinq attitude of ©




tl;a pargnt or gaardian. It vaa :ound that sigx)uiuam:

= 'correlaticms axlsted babween che raading attitude of t:he

N

maternal nnd patarnal puzant or’ guardian and ’ the readlnq

3 achievement ot both the mala‘ and !ema],e st:udent. with»

regard to readinq attitude‘\ 1t was found that the reading
attitude at the paternal parent siqnitieantly correlated
wif.h “the: tamale students?; read-ing attitude, w,hlle the -
mat:ernal readinq attituda “was siqnit‘icanf\y a’s‘sogiated
with the reading attitude of t:he male students

Corralations batween rmatetnal \zeading attitude and the

- !emale studen:s’ reading 1 and 1

g qunl;f.’

utudent ‘were nat signiﬂcant at _'the \.05 1evel ’of

comfidance .

N ’rhe schonl lite variables found to be: siqnificantly

A
related ca the zeading attitude of . bnth mxes were thp

c Pportunity and

_nnﬂ of their i i

LB

ot school life. A pesitive relationship was also 3%

tcund between the reading attitude of the female students

‘and- their parcaptions of. thei: status. a siqnificant

1nverse ralationship existe‘ betwaen quality of school. .

‘1ife : and reading at:\-.itude when the total* group: ' ¥as -

‘analyze;i Only the students’ /] erceptions “of their

_eppo!'tunities wera signiﬂcantly ‘associated wi\‘.h e;

readj,ng aczievemant of he ,tutal populatfon of stpdent .
When analyzed hy'sex group, ncne ot the sc“hool 11 Gl
variables §igni.ficant1y correluted vn.‘th ‘the \{dengs'




raading achie ve

teachers. }ld not siqniﬂcantly corrﬂl.ata vi 1

studencs' reading attitude or reading .ac a{vamén€ hen

analyzed by sex group. However, a’ pua’i ive auscchtlon Y

kéud éxidt_ between.reading att:itu and students"'
' perceptions of their- f.gachers when e total: popnlnt;on

was.assessed.
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Today’s '.educators are convinced thdé-;a'ttitué_aﬂiownrd
reading ;nd readi:nq» achievement  are }ntagielated.
Ranébury's (1973) data 3 px:ovide ‘support f:';r .this
conter}tion. In a related study she found that fifth und

si:éfsh gtadle students. attribute their attitudes tcward-'
: reading pnmanly to._ their ability to! rea',,that is, the
greater iﬂxeir achievement in reading, the more positive j
*. their at:titudes ‘towa:d :ealding became. Band a\cl Tinket

(1973) believe that successful readers tend to forhm

“

ﬁositwe attltudesé‘n ARG L .

This wi acknowl of the relat,ionsh‘ip‘

between reading uattu:udg and achievement ‘hag led many
ed E:ators to try to detemine' which ,factx‘:rs contribute‘ Ito
thI dgvelapm‘é‘r‘i@ of positiée attitudes: toward reud_Lng and
reading achievement. - Askov an; Fishbach (1973) Studied
the attlturg of ‘hoth »sexes‘ :I.n relation to, reading

a&hievement. They .reported that 1n both gradas one and

4 . pe
.three the 'mean ntticude,mscoreg for - girls wpre'

E’ignificantly_ higher than for boys, before and. after

removing the effects of achievement. ' Somewhat similarly, - .
A - . i

z

Hansen  (1969) ‘co'nte'x;éed" that girls had & ;aignit_ican‘tly

more. positive Treading attitude vthan" boys. and Tead “a




)

'.I

eigniﬂcantly greater number of books. However, Denny and

Welntzaub (1966) £3und !ew difﬂerences regardinq attitudes &

tuwurd reading based" on t.he sex of the child. Elliott
ilse:) reporte:i that "sex was not a determinant ‘of
difterence; in reading comprehension for grade three
pupils. However, by . grade six, there was' a strong
relatidnehip betwee‘n sex and reading, ,tn favour of girls"
“te. &1, . ¥

Another . factor that has long beén associ;teq with,
‘read’inq attitude and ac'hieveii’ent“ is the socioeconomic
class of the: learner . Barton (1963) concluded from his-
study that the single most imporeent factor infh\encmg
reading achievement at school is socioeconomic class

Feldmen and weiner”(1964), on the other hand, reported a.

negligihle relationsm.p between socioeconomic status and
aftitude Coward reading: * /" S ;

' It has ulsc been- assert;ed'by some educstors ;nat >the
higher a. child's 1nte11&tual level,, tne more, positive is=
his of .her attitude toward reaqu However, the few

research studies avauehle do not seen to support this

poeitiun. A study of fourth gqraders by Hansen (1969)

indicated that - intenigence is not. a valid predictor of

readinq attitude. Hansen also studied the’ impect of the
home lit:eracy environment on ettitudes toward reading. }_le
x‘ound that . the attitudes of fourth graders toward reading’

was posit.wely correlated with the extegt of porentaal

1nvo1vemen!:, in the' child’s’ readinq activxties. __.jtt ,was»




&

_3lso suggested that it vasn't necal " ; hnbm to be

avid x‘eader

encouragelent to the child. '.rorrey usss). maintafhed that

" neither high ¥erbal ability hor cultural stimulation” in

the direction of reading'is necéssury in learning-to read.

John, the subject -of Torrey’s study, was not read to at

P i)

i . Q i 3
home nor were iis John 1y
i ¢

learned to rqad by reading ‘the everyday print in his
nvmediate_environment (i.e. ’ vicrds found in television
commercials m{d’ labels of cans). Clark (1976) agreed with
Torrey on the importance of everyday‘ prin'!: in 1eaininq to
read when she said:" N

A;theugh these_ jfarly reading experiences for . °

. some ‘of the ldren were ‘in-books from uhir:h
they had enjjoyed . stories,. for some - of “the
children t! print. in. their’ inmediate

environment piayed -an important xole. - This was . __
‘particularly.-true of the boys, who showed --
interest: in sign-posts, car names, captions on-
‘television 'and names on products at the °°
b supemfket. (p. 51) 3

S Rmsey (1962) conducred a study to detanine vhich

factors help to de\:enlne a good or' poox raader.' He tnund b

. good and poor readers to be clearly diftarant in terms of

sex',‘ level . of intalligence, and length of time’ in:

_attendancs ut their present schuol. Distinct differenccl "

were alsa found in ‘the number of . booka ownad and read,
ndequacy of tim¥™to rend, and reaacns for reud!.ng. suuls
‘(citsd 1_ Langtord and Allen, 1983) also found "4 positiva

relaticnship hatueen the numbervof haoks_rea\nd and the
o § = <3 s )

px-ovided t:hey \ vaiued yudmg and gave .
<




students’ reading comprehension und’ attitude . toward -

reading" (p. 194). < .
Rowell (1972), in' his investigation .of factors
rel‘ateL;:taw-change in  attitude ‘toward lrex_ding, iound
/staéihticdlly significant relmonships in four areas.
These were between change in attitude toward reading and
achievemeqt in (a) _recoqnition of &rds in i_solgtion, (b)

\n'n ‘of letter sounds,

level of ¢ ion, (c)

‘T.‘ nd (d) :syllabicition. sign‘ifica’nt: relationships were not

/found between  change in attitude toward reading and sex,

socineccncmic status, and nge.
Walberg and, Tsai (1985) conducted a study‘to examine

specitia ccrrelates of reading attitudé\and achievement.

They con!luded thnt “ther stronpst »cnrrel tes ot readmg
'achievement were reading- attitude, stimu.lus materials in
the homa enviromnem: the use’ ‘of - English in the -home, and
kindergurten attendance. * fl'hey further staced that
"child:en with ‘more, highly educat:ed parents ‘had higher

achievement “-ana attitude scores" (p. 165) . Reading

~ attitudes, thouqh less predxctable t’han achievement:, are’

siqniﬂcantly cotrela’ted wit‘h achxevement dictionary%se,

!plll‘e-time reading, haiae env:.romnent* nd stimul\gs

'miteriﬁsﬁvthe use of Enqlxsh in the home, and -
- . g

icindergarﬂ:en ubténdqnce. ) 2 RN

A review of. the literature; 'thétafnr_é, reveals that

.there -ar hy—;fac!ors w‘h}ich nay :pla'y a si_gniﬂca}lt' role




in the develnpment of posi\:iye attitudes to‘q

flg = and reading achievamant.

For the pasy two decades, educators. have tried to N

" # . 2
5 identify factors that influence cognitive achievement and

affective ‘attitudag toward school.. A review of the
l._i{erature' reveals that the factors mor'e.\closely‘ conneétéd
R with learning fall into three categories: (a) student

H ’ aptitude, (b) instruction, and (c) environmental factors.

0 student apt;tude includes " factors such as studant age, \\
ability, and mativation, instruction inq;l.udes the. amount
and ‘quality -of 1nstr|_xction, enviranfental fact:_)rs, which
in::lude u;e 4 psychqlog:i,gal environments ‘, of ‘tl}a' homa; .
school, and -peer .group pressure oiutside ‘the sc'hool: Aﬂd‘
exposure to mass media, particularly teleyision’ (Walberq

o 2]
and Tsai, 1985).. . - .

A tudy of the research conducted in the area af\"
o : readiﬁg attitude and achievement revealed many studies and
b o observations concerned with the naﬁur,e‘ of the relutiaﬁéhip

« between these variables ‘and’ parental .reading attitude:

s ; ~" . Evidence" ié in‘the 1i 'e that the readlng
attitude of the : student is directly related to the

parents’-attitude tnward readinq. Fﬁung_ieri - (1979) , in

support of this contention, stated:




“ @ . The attitudes children. have -when they ' enter g S

. school - are usually those which are acquired at. .

home from their parents. . The ‘parental role in

LA i  forming attitudes in their children ‘can play an
y - © important part in ‘their development in school.

, Children. tend- to reflect their parencs' 1deas. | N
(p..5) . g

|
Betts (1976)., 1n support oﬂ Filangierl, ccntended'

There are attitides that take a ‘learner ' to

i reading, and there are attitudés that defeat the

s learner. These:attitudes are learned in" the

% = home, . in the - schdol,’. and in activities with

: ' peers. As a consequence, learners are prisoners

© of attitudes' that interfere with or facilitate

\ their abilities to. cope with reading--study
situations.” (p. 45) .. =

.

Educutors have also been concerned with the exteht to

. which educatiunal institutiona\ eet 'che- needs., of C

= . '1ndlvidua1 ’stuqents_. Apparently, it ens - that when heeds’

1
e

are net, a erson ﬁends t‘o"be"wenradjusted';" convéﬁély,
L

N when needs: are nat mat, a person tends to be mqladjust

Thara are numerous citations in the 1itera|:ure pertainlnqu

o ta tudies of a s botn' :hemse].ves

and wu.—ioua aapacf_s ot Schodl 1ife. s::me of these sty

" focus'-on the development of these attitudes, but most are

concerned with effects on achievemem: and/or commitnent to

schoel. wi\ams and’ Batten (1981) sf.ated _that -

v"motivation and ability have'ulwuys been pnrt of the
J

"' achievement equation,. and ‘student - attitudes ta school,

!:eachers -or courses, huve been' built into these mcdels in

attemp\:s to ~ capture: the ' mo ional Ata - g :
; : J i

achiavemer;' (p. 1) .

The thrust })t thls argument is thnt students wha are

) happier, more enthusxastxc, more engaged in 11fa 1n school



are: liXely to 1earn more and perform batter on uchiovamem:
tests. : However, as Epstein and’ HcPar\:lnnd (1976) pnint’

-- out, little, if any systematic’ study has bean cnnducted

into the aspects of séhm%,— life that evoke-these feelings.

e : . Instead, positive attitjdes to school -havé been considered

: - important only £ their association with acadenm
. success. S8 -
s - s
I ) J
. ¥ - e

. The . purpose’ of this study was :6 ‘examina éha,‘

rel 'ienship betveen * (1), quam-.y -of school 1ue,/ .
parental reuding ~attitude,_ un_ci (3) . the _studengs!
¢ perceptions of. (:heir sgntus, identity,. te’agﬂéx‘s’,b nnd
& 2 - . opp\crtuni‘:y_ or;v the - readinq attitude and ';r,ai‘uding
aéhiéiemént of grade eight students‘ . To ,dgtevrmins“thé

re],ationship between - these .vuriableé, " a number of

g = s hypotheses were tested.
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2. A positive correlatian exists ‘between both ‘the

reudinq atcitude and reudinq achievamehc of the student,

' and the readinq at(;itude of "the parent or guardian. ‘

4 3. A positive correlation exists betweén _the quality "

. of school llte, and tne reuding atit de and reading

| ‘achied cf the &

\ [ SR 3 positive " correlation / exists between the

perceived\ status of the’ student,’ and his her " reading
attitude and reading achievement .~ =
z &2 5. A . positive “‘correlation exiéi;s_ “between the

perced.ved identity’ of the - student,' and his/her reading

uttituda and’ ‘reading achievement.

parcalved opportunity of the student,' and his/her reading
uttitude and rendinq nchievement. %

sinca attitudes -are- teprasentative cf ona's valu'e

o system, 1! would uppear reéasonable’ to assume that cne's

nttitudlnal atmctura puys a part in detemining which

activities one chouses to participate‘ ih and tha extent to.

-which that patticipation 15_7 both_ posd.tlve‘ and

t

'§.' A pusitive corralation exists ¢ bBétveen -the
‘ e’ lnn: of their: , ana el;éir reading
i attituda and- reading achievement. ; b £ ‘

7. A, pos:‘.tiva ‘correlation .exists hét’a}een the

) constructiva. T this ‘indeed. be ) the ,case; ' then -a.




school 11!- :hmlld dnfluence
his or her interest and effort in lulnq the tn-tm-uun *

for the purpou of self advancement. .

The p ‘of ‘ai on with school 1ife among
childrén is of theoretical and practical signi.tir;anc- to

_educaters T at the'thaoreticul’ l.avel dissatisfaction with . w

school hecomel par‘ Yof a broader area of inquiry ‘which

h aims at an i anding of the t's functioning in
- & anf educational setting. At =& prgutical level, the » .
- _‘questian of why children like or dislike school is Fe o
= _directly - related to the imlnediut- ptoblams __q! Ascheal §

. : dropohts, grouping. prnceduras, ‘p].nnning for the

exceptional child, and so 6n. »\on'e_ possibla 'explnnntion_

for di-satisfuction with school is that Low seholustxm N

 achievement is a cc i zrn isfacti viéhthl
in‘stiitution. : ’l'hus, one vould expect to t.lnd haigﬁten-d

divatislaction anonq studants o! low lbility or those ‘who

Gim “are_ unable to .cope aﬂequately with acholastlc ntﬁxiu,_\

and the - 1 for of ‘high or eral qhi}lty
P (Jackson (and Getzels, 1959). However, as' Jacksdn' and

. Lahaderne (1967) Lndicata, “Educational reunrch has. A%é‘

yet provided a contirmation of. this lngicany ccmpalnnq
" expeceatiun" (p. ‘15) .. ] RS e "l
Epstein | ana HcPAruand (1975),‘ wz-u‘inq o, the' *




« .. Btudent. 'reactions to school are -indicators of
the ‘quality of school 11f§, Positive -reactians
to- .school  may: increase ~the 1likelihood 'that
. students will ' stays in'‘school, develop .lasting
_commitment to learhing; and use the institution

to advantage. (p. 27) ) e 5

* It has' alse: besn asserted by different writers (e.g.)
childrey {19813, Sulttan {1964]) that the attitydes: that a
student acquirds tpward . reading ara’ b reading
achievement are to & ‘degree intluenced by . his - or “her

" immediate family. = Negléy (1950), in supBort of this
cpntention, sta(;.ed t:hgt 3 g .

A ‘child’s attxtude will. influencé the manner
- with which each new task is: approached.— It will J .

often. influence a, -

r ‘unsuccessful. “Parental attitude w111 3
definitely influence the child’s. When you, the ' ' .~
parent, - show . interest-- in ‘your child’s

) achievement, the youngster will be stimulated to

. . achieve. ' When-you show that you value reading
and learning; your child will acquire a:similar
value. When ~ you demonstrate enthusiasm : for
.6chool and learning, . your. en?husiasm wul ‘be
contagious. (p. 6)

= Acccrdingly, it -would .seem that' tudent’ ttitude -

oward, reading wotild influencg ms or ﬂe: uchievament in

reading. - - - . Sty o

. Tt was felt by the 1nvest1qa_o: tha; it the flndinqs

‘or this Btudy Subst ated the hypothe .bezng tested,
h T
5 then Sther. studies could be' initiated tb detlermine how to

.¢hange | the aspeccs of school ite t'_hat evoks neqative«

feennqé‘ und to! av§1u.=ee these changes as they affect”
rqading qttitude and x‘euding tch;evé’ﬁenc. ,u a
signilicant pcslt{ve corrolation 15 ag deemed to. exist:f’_

g attitude




N and’ reading achlevenafrt, of u;s gﬂoﬁg; it ’ther\\ b?céie-
apparent that it .tan‘chers are to improve ti‘lh n‘dlng.
-S;.t.itudés and achievement of t:hnir students, thay nult o
engaga the assistance e!.th‘ parents. Teachers w.lll have
to. impress uNrants t.he h:pact of their attituda'
toward "r@diﬁg on the readin‘g attitude _and reading
achievement of their chi}.idren. %,

At the time of thig study, empiric'al research on the’
effect of quulity of school life and parental raad.ing.
atti:ude on stuflem: \ attif_ude cawagd reading ‘and
achievemant in ;e'ading i{s limited. Naverf.h /1.ess a_chain

)
mpmea uss\mp(:  cin ot be obtained

‘of convictions an
y trom the literature thck{ connects chase va:iables. At no &
.stage, however, . in thé ‘chain - of ngument is ther-’
suttig:iem: ampirinal\ evidsnus to justiﬂy thest
cénviction-s. McMillan (1950), wriunq on the 1mpomnc-

of positive attitudes and the nud for- reaeurch into

E
Student attitude davelopnent can be considered a
"basic- skill", .is site to
effective cognitiva leamlnq nnd positive mental
health. However, there -has been relatively
little of casual of attitudes.

- There is a need for basic .research in this area
to better specify the cond:tions that promata 2

# positiva attitudes. (p. 240) - o

attxtude development, !elt that

It is this p,:ucity of ‘research- on the causal tactorn‘ »

nffecting reading attitude .and the meact: of parent‘.al
"reading uttituda and the guality of schcnl life on. these
attitudes and readinq achievement that stimulatad “the |

invest:.gator’s desire:to canducx this study




o environmgnt" (p. 97).

 the parent Attitide’Scile.

This section contains & brief- description,
6para£gonu11r defined, of each af the variables used in

the _stuciy. : ~\‘ . ) e T4 -,

* the tieasure of a child’s ability to perform those skills

Rea‘cl!.h:‘;’néhievemant‘. Reaﬁinq achievement refers to /

necaasary tnr hlm to carry ou*: the process of* readxng /

For the purpose of the ptesent study, the skill areas wer

vncabulnry and cf ‘nn TP ar their readl g

achiavement, the studem:s in this study completed the two

Stbtests of the ‘canadian: editid Gates-Ma

. studest: Reading -Attituds. - student reading attitude
ref_ers “to scores obtained by the students on’ the E&J
mmLm for reading * The score is: a quantitative

'zatlsction of each student’s teeh.ngs toward - reading.

Buckmun and Secord’ (1964) dafina "attitude" as ngertain

ragularitias of an individual's faelings, thoughts and

vpredlspasitions to act twards some aspect of \:he

' I Parental Reading Attitudq.‘ ‘Parentél’ reading attitude

refers t6 scores’ obtained bi( '{he parents or gua‘rdians on .

’I’l"ﬂ.s score is & reflection of v

how each parent or quardian tesls about reading.

Quality of. School x.ite. qualxty of -school life

. refers tc scoras~ obtained by the sr.udents %on' 'the iQhQD_

‘.




Life sca‘le. The School Life 'i_ngtnment measures the
students’ feelings about thei; school er_witomnant. -

- Identity. ‘Idantity refers to tcotet obtained by the
students on the identity itehs of the w scale.

Identity refers to the "inward exparience of being able to

symbol;g_e for oneself an angwer to the question, ‘Who am

127 .ﬂ&n relation to the: 1arget sqciety“ (wllliams and
Batten, 1981: 16).. It is the develepment of Belf—

awareness in relation to the lnrgar society.

Perceptions of Teachers.., Perceptions of teachers’

refers to :scores obtained, _]:iy‘ the students on' the itens

dealing ‘_w'ith student p_erge;;tiory_s' of their teacheis on»‘the .

M sétle. » it “ipvolves' the perce‘ptibn’s ‘of
students taward their teachers with regard to fair nnd
)ust traatment of‘ students, )_;:'t'oviding_ assistance - wit}’_x
school work, and over§11 conc_ern‘ for thei_r‘ aduéation.

opbortunity. dppdrtunity refers‘ to scores obtafned

“by” the studants on the eppcrtunity domain itams of the

ggmum scale. opportunity involves ‘the relevanca of
schooling, teelings ot sacurity in being confident of tair
‘treatment,. and‘. feelings of ‘adequacy in coping ° with
assigned ta‘sks (williams'ar;d Batten, 1981):.

Id

2 _popul?ation from ‘whgcr‘; the .sample. was druﬁn," alth‘ough he

The “investigator claims validity only to the




raulizqn the possibnig‘that similar schools in the same :

geographic region might display s&what ginilar results.:,

The assunption has been made that all instruments

used in the study were valid, and.that all respondents .
5 Y
gave answers which were representative of their true

. feelings.

In addition, since the analysis of the data is baged
on correlational relationships, it -1s, therefore, not

possible to ‘infer caukal connections. . BN iy
v . g @ ) v




CHAPTER II oy

REVIEW OF THE LITERATURE
v .
s
¥ . 1 . L
’l‘hf chapter summarizes sﬁl of the theoretical

" background and research f.{nding's'which relate to reading ~

attitudes and achievement. It is divided "into. four

segments, as fotlows: ,ati:itude theory, reading attitudes

and achievement, the impact of pnrent;u reading attitudes

.on student reading - attitudes : and achievement, and the.

e ‘quality of school life. ’ . = S g

'

454 N ’ . - - *
In. 1835, Allport. termed attitude "the nmost

distinctive and indispensa_ble concepé" in coﬁtemporary . . -
American social. psychology" (Simbardo and Ebbesen,
= 1969:1) .. Since this. landmark survey and analysis of

Jjattitudes by Allport, theorists continue to find. the

t qncep(: of attitude important. One possible"reason for *
. thé puéulakity of the attitude cbncapt is that social
A )

psychologists have assumed that attitudes have something
to do with social behavior. Cohen (ciéed in '!‘homais, 1971)

stated,

.+ Most of .the -investigators whpse work we ‘have '-
' examined make the broad psychological assumption -
that  since- attitudes are-evaluative .
predispositions, they have consequences for the , - ___
way "people ‘act toward others, for the: prograpms
they actually undertake, and.for the manner- in TR
which they carry them out. Thus attitudes are
3 5 T -




+ 7 ‘always- seen as pr’ecursors of behavior, as
L= ] - determinants. of how a person will actually
A behave in his daily affairs. (p. 135)
o ’ L Deapite the~ popularity of the concept of attituqa, no

single definiticn can be found to satisfy all those who

e study attltudes. . This,  according to Green (1977), ‘is g i

- " largely a, . of the br of the term, which

permits various definitions reflecting the t_eoretical

. point of view of each .student of attitudes. Allport

.(cited in McMillan, 1980) defined attitude as "a mental
. and neural state of readiness to resﬁond that is organized

through experience'and which exerts a directis}s' and/or

dynamic influence on behavior" (p. 216). L L,

In summarizing major ideas ‘ in, attitude theory, -

Triandie (197lj stressed that there.are three components .

of .any atti!!ude"' -cogniti‘vs, affective, z‘md"behaviorai. W

According to Triandis "an’ attitude is an idea’ charged with .

emotion which predisposes a class of . actions to - a

; particular cluss of. social situations" (p, 2). .

. ‘ ' Hclqiliun (1980), after analyzing many- de!initions of

i ! 'a'étitudes, contends ‘that a cextain degree of commonality

. s aﬁp’srcnt in ’ucss._ of ‘them. ' According . to '\l.aculillan Ny
(1980)’,‘ mcst rassarcners agree that "attitudes i’a_te learned i

predispositions that influence behavior. they  vary in

: ,/" - intensity, must be inferred ‘from some type . of behavmr,

A . are usually consistent over time, with similar situatmns,

and :are almost always complex in their compcsxtions" (p.

216).




Using these agreed-upon ° characteristics, McMillan
(1980) contended that "an attitude vefers .to a set ‘of
evaluative beliefs, gmotions, and" behavidré' which
predisposes a tendency to act ih a parbieuiur way towurd_'

. . .
an cbj\ect in a class of social situations"' (p. 218).

‘ An examination of attitude' research reveals mary
current conceptualizations of the origin ‘and development
of attitudes. Allport (cited in Warren and'Ja_lgmlih,‘lsnl
identified four conditions for:the formation of attitudes:
the integration of numerous specific responses
‘within ®an organized ‘structure; the
differentiation of more specific action patterns
- and conceptual systems from primordial,
nonspecific .attitudes of approach and
withdrawal; trauma, involvirg a . compulsive®
organization of .the mental field following a
Asingle intense  emotional experience; and: the

adoption of attitudes by ‘imitation of paren\:s,
‘teachers, or pears. . (P 29) .

‘Katz and staﬂa d (cited in Koch, 1953) exhibit what_
' might, -be called a - \mctional approach to the study of .

* attitude formation. ’A‘he;lr major premise.is thut attitude§
devélup in the -process ,of.tlie orgilnism 'tu'lfilung. some

need. These, aut}\wrs argue that the affective GOmp;:nenf_:‘df

attituAdes serves as the évenue through which attitudes are.

acquired. ' A similar view is held hy. -Staats (cit\_eci in

Fishbelp, 1967), .who holds that :an attitude is an

amotional,responsé ‘to a stimulus i:hat 1s' usua).].)" of social ~

significance. other aspects of attitudes, namely the
E:agnitive and .“the behavioral components receive less

consideration. - S .




= Allport (cited in Triandis; 1971) stated that:
the majority of attitudes held by a person‘ are)
acquired from talking with his family and
friends. Although these attitudes are not
-intense) other people aré nevertheless the
sources ®f information for so many of our
attitudes. (pp. 101-102)
In social psychological theory} it has long been
B e
recognized that an indiyidual’s membersh_ip'} groups have an
important influence on the'values and attitudes he holds.

Siegel and Siegel (1957) conducted an investigation of the
2 Dbl

s S o
- relationship 3 . groups) ip groups,

and attitude chang

The results of their study imply-
that tht_a individual’s saci;l group exerts an influence on
his attitude, modifying then in the direction of
conformity to t}‘}e“ group _norm. . They also state that ~
. individuals ‘tepd: to associate thehselves with those who

~have similar attitudes. = = ~ . - :
ave el

= jittempts at influencing and changing att’ifﬁdes are .a
part of  everyday 1living.} In our vwe‘si:ern‘ cﬁltur'g! the’
, total .‘Bacializatign precelsg. of which schooling  is.-'a
»\funda’mentakpart includes a continuing ‘px:m':ess of attitude
change and tormaticr‘n." "zimbardo ang _Ebbasén‘ (1970) have
'cqtlineé some ‘of the variables ‘found to be of significarmce
for changing attitudes. Among these variables are: (a)
the’characte_r‘isticg of the source of the’ cqm@icatioﬂ,
pi‘imnéiiy,ﬁis ~credibility, ’éﬁértise,‘ and _trustwox.;t_hiness:

(b) - the communication .iﬁself, the re‘lav‘ance of the

' and it of the wnication; and (c) the

o Ehu_racteristicé léf‘ 'thef ‘audience, .’which ~include " such

<




variables as intelligence, ' personality traits, ' and .

motivational level. g
"Triandis (197“1) ' contends that we form and develop
2= attitudes “'tc- understand the world around us, 'to protéct
our self-esteem, to adjus¥ in'a complex- world, nnd'tp’ .
qxpxtess our fundamental values" (;;. 101). _ These - -, -

attitudes, however, can be changed. Triandis (1971) said /

N

‘ that - 3
s 5 .
Attitude change can occur by first changing the .
# 4 cognitive component .(for example,..with‘ new -
2 . information), the - affective  component - (for el
‘example, by pleasant or unpleasant expariences E—

in the presence of the attitude object) “or: the

behavioral component (for example, by norm
. change, or the legal imposition ©f behavioral
changes) . It can change also by forcing a.
. person to act ‘or by presenting him with “falt
‘accompli". - (p. 143)

Triandls (1971) stated that when we analyza the attitude

'changs process we nust consider oy | ’ P
.the effect of whe says what how, to whom, and

with what effect. ' . The who Coricerns the source . v

- of a message.  The what is the message itself. s
The  how is the channel in which the mﬁssage is 4
delivered, gnd the effect may include changes in i
attention, Jcomprehension; ylelding, retention, .

- . or action. - (p. 145) s %

Brown (1965) contends that the humm mind ‘strives
tcward consistent relutianships and that’ .attitudes will )
£
change in an attempt to restore a state of hulance t:o a

. I W disrupted cogn;tive organization. 'J.‘he 1deu of consistency

: Yy 2 -/ “’implies that individuals “expect certain ideas,. feelings,

or actions ‘to be related to or follow from others. o B

‘Bloom (1976) enmployed the cgncep: -of classicu'

" learning to .attitude formation. and }:’hanga». ’A‘he basic
= x s . - -



pazadigm of classical !.eaxnlng is that a temporal. -
ussociation of two objects. or events causes ° behavior
3 spontaneously elicited by one stimulus to be elicited by

‘the othef. According -to Bloom (1976), a student’s

feelings toward varjous éuhﬁecps are est‘ab_lished' over many
years during which the student either suc‘cee‘ds or fails in .
Imasterlng the subject..yThe .notion is that as stude{nts
experience ﬁleasure, pride, and other positive emotions
after aehievement, this pmsitive affect will be paired or
associated with tha suhject. Bloom (1976) . provided

I § 5, :
.evidence to i1l that math C in the top and

bottom £ifth of their class academically develop attitudes

J - tnat’ -:e ‘:b’ﬂr/uent with their perception of their math

ak_ulity. ; a . .
. operant - learning, ano:h}er”’pxeth'od of . attitude

_fnmn'tion\and t‘:hun_g’e, l.'qepvemis for" its 'effg;t on the

on of rei ents or "\ (Green, . 1977¢

123). 'x'he belief i&. that it a’ perscn performs an'act that
ia rewardinq in itself. or id Eollowgd by "a vex:bal or
*‘naterial rewnrd, the ‘act is likely té be repeated. i
» According to Inskd (cited in Hclhlhn, 1930), if ‘pupils
° say 9(;““ éiyi enjoyed their reading, then a teacher
can affect attitude toward reading hy reinforcinq th’is

positive response. b Bl

5 - Anothar methad of. atticude devalepmem: xs modeung.

This -apprcuch contends that if a perso "is- admired, B

e respect:ed, and perceived as hahnq good intentmns. that




i\

* that certain indyuals will naturally attempt:

person can influence another’s behavior vicariously"

(McMillan, 1980: 227).  Triandis (1971) summarizes

. LA 4
research that indicates the extentjto which one person can ' -

influence anut}met. Triandis® (1971] contends that,

* If the source ‘is'viewed as competent (people who
have knowledge,. ‘ability, skill, expertness),
/ attractive (physical aspects, -"clothes,
demographic characteristics, friendliness,
pleasantness), powerful (distribution of rewards .-
and punishments); and' credible (trustworthy
intentions), he or she is most likely. to be
influential. The audience, depending upon their
needs, will i and use i ion
zelated by persons with these charactéristics.
(McHillan, 1980: 226)

A number of theories have been proposed thac

1nc17rpcratetscme variation of the thsme that inconsis\:ency

amang cognitive elemam:s is unpleasant to ‘the aubject and i

.these "inconsisteficies. Festinqer proposed a thaury of .

ccqmtiva dissonance in 1957. 'rha theory stntea that

d:ssonance (i.e., ccgnltive inconsistency) exists whenevsr :

one chnxtive element cunflicts with (is dissonant ‘with)

another cognitive 'element._ The magnitude of the

dissonance is a function _of .two things, nal;lely "the” %
importanca of the elemem:s and the weighted proportion’ of :

_the elements that arg' in a 9issnnant relationship"

(Kiesler, ‘Collins’ and Miller, 1969: 194). * Festinger
(cited. in. Kiesler, 'c°1lins and Hillar, 1969) lists, .as
fcllows, three thecretical. ways of reduclng diascnance'

1.. The  person’ may ch ng a cognitive
element related to\hi beh‘av‘iar.. . :

reduce !




2." 'The: person may change a “cogritive
,.element related to his: envlfonment. .
3. The third way a perscxr,.may " reduce’

dissonance is to .add -new, cognitive .
‘elements to'one cluster or the other '

. . or both. (pp. 197-198) - .

Heider (cited in Kiesler, Collins and Miller, 1969)
_.argued tha l’!’ a persom B 1likes anoﬁher person.Q and likes
an chjec: X, “there will ‘be a te_yncy for P to 1ike X.
Heider s theory is concatned with the relatxons}up among
‘. three things: .the- perceiver, another person, and some

object. A balanced staté of affairs occurs .when all three™

. links are pcsitive (averybady likes everybody el\e) 0
when  there are two nequcive links. 1If, howeveS only one . 2

of the thrae or ali three nm‘s are: negative,” the system .,

1is um to be unbalanced. Lwnen this h'appens,_there will
l:e a tendamﬁy ‘to -change .‘'some ‘of thesa 11nks 1n the’
direction of bnlance. » 'I‘his 1mha1ance can :be resol\'ed by

the :uuohng fotir points' -

Ak " contorming\ w;yx the associate’s
o judgments, - %% >
. 2. ' réjectting the associate as less”
N - _cr.mpetant than \ahe had been thaugh to
h _'be * .
3. underrecalling the ext'ant ‘of the i
i disagreement, g : .
devaluating the . mi:‘drtahce of . .the -
Bgs” - topics -under iscussicn. ,('l‘riandis,
B RE R L ) s

Ahelsan and -Rosenbe: g - (cited in Kiesler, Collins and
Niller, 1959) criticize Heider’s-theory on the following’ %
three grounds. . They axgu¢ that? . y, -




". process. .

1. The "Heiderian model generates né ¥ 3

e = B g
y ) < :

2. Heidér’s . model .deals .mainly :with

X interpersonal perception, wheraas they

want ‘to - extend the model’ 'to .all
cognitive processes " in which the -
objects cognized K are. of aff ctive B .

‘ significance to the cognizer. 7 i v

3. The model has not been extended beyond
the ,P-0-X triad to -parallel _the # #
complexities of structure found~ in
A real “‘cognitiye process. - (p. 171)

Another major contributor to attitude theory

'de\}el‘opment was Hovland. His theoretical.orientation is-

concisely summarized in his helief that the "ﬁbmation of

the attitude prulglem in terms: of. behavior thecry e

requires interest to be. fccused on ‘the 1ntewening

sj{'ml:ol(:h:"proc:essest that. me\dlate :the acquisitiop,

.difterentiatxnn/ and tl&e extincci'on‘ of attitudinal
® o N

rasponses" (Greenwald, Brock, and bs’trom, 1968: 25). 5

. Muq& of Hovlam_i's ‘work’ with x;egard to attituda chunge C
»was done Hlth Shetif. The central contention of Sherif

and Hovland's themry is that judgmem:al princlples are

cenpral to’ an understanding of the urganizacion of

‘a'tti:udés and the circu_mstancef under which they can be
changed.™ The' theory,. accordim} to Kiesler, Coll’ins,ﬁand

" Miller (1969), views atti;.ude chanqe as ‘a two-staqe i

First, one, makes a’ judgment nbout the poaitipn
of the: parsuasive _communication, relative to
one’s’ own position. Attitude - d})anga occurs
after . this categorization..-or “judgment. The t
amonht of attitude. chanqe depends on the judged -4
di ication and ' the
tespondent’s own posiuan. (ps 240) D e ¢

L g




In tha uocial judg'men'q theory, .the noa\: extreme

positiona to which "the subject -has ever been exposed

function as two . ’ ‘and the ic mean of all the
poaitions hé\hal been exposed to tuncti;.\n as- the neutral
pcim: for making judgments about attitude statements. The'
WM most acceptabla to an individual plus
ozher acceptable positions constitute the individual’s
latitude of, acceptance.'- The ppsitinn that is mast
objectionable ‘to ‘an individugl. plus other objectiunahle
.positions. define his latitude ét rejecti&h. The remaining
pesitions de!ina his latitude of. ncncommitment (Triandis,
. 1971). shari! and . Hovland (citea in Kiesler, Collins, md

‘Hille:x', 1969)  present several ‘propositions-which

ly ‘are consequerices of the j 1 effects of

the theory. They are as folldws: -~
e 3

* 1. When persuasive attempts fall within -

s his ~latitude of acceptance, an
individual’s opinion changes. >

2. When they fall within his latitude of
rejection he does not change his

- opinion. = s L7

i .

3. As .dlscrepancy between - the,
. respondent’s own stand  and- the”
~position advocated by  the
. communication increases, there will be
. greater opinion- change provided  that
the -advocated stand' does not ' fall

within the latitude ‘of* rsjaction.

- .For cernmunientionu which ' ndvocate
« -+ positions, within the . latitude' of'
" rejection, ' increased ' 'discrepancy
produces: less opinion change. : Thus, -

some. point ‘presumably --close ‘to ‘the
boundary. -between-: the,. latitude of °

a noncommitment- “and the . latitude .of -
,nrjectlon deﬂnes the iniloction point’




a in the curvilinear function® relating
- discrepancy to .opinion change. (p.
248) \ ; 5

Kiesler, Collips, and Miller (J969) cohtend that one

of 'the major criticisms of the social.judgment theory is

that the ratings are influenced by the judge’s own

attitude.

In summary, there are” two major or  general

conceptions of attitude current in the liaterature. While

boch\ of these conceptions of attitude have certain

elements in common (eg., both s 4 a' stimulus-r

. framework) , they differ in the_kinds of infareﬁces thglr
proponents w_ould @erive from th‘e'_beha\({or refere'lntA “or
5 reépcnses. <. These two con:.‘ept-ions .aré: (a) p‘robabll!ty

conceptmns and (b) laten} process conceptiens/\ X g

o n . - .The probability concept implies that

8 ) .att1tud1na1 responses are .more ot less
T consistent. - - That is, a <geries of responses g
toward a.given attitudinal stimulus‘is likely to
-~ show' ‘some degree of organization, structure, or
: /predictability,.. The attitude then, .is ap
: inferred property of ‘the responses, namely their
consisteney. (Thomas, 1971: 317)

*
The latent prccess conception

begins with the fact of response cunsistency,
but goes a ‘step beyond and - postulates the .
operation - of ~some _hidden ' or. hypothetical
variable, functivoning ‘within the behaving
* individual, which-shapes, acts upon, or mediates
the ' observable - behavior. That .is,. the
observable organization ‘of ‘behavior is’ said to
be due to .or ‘can be explained by the-action.of, L
sqme hediatlnq latent variable.n” The attitude;: . .« -
. s then, is not" the manifest respo) ses themselves, " gy 1

L 4 . or thel_r probability, *but -an intervening
sy w G variable:. operating between 'stimulus .and
. f‘ - responses and.inferred, tram the overt behavior.
-(Thomas, '1971: 317)’ .




~written puge" (ps 1).

The importance of attitude in the acquisition of

. reading skills has received a gtéa‘t deal of -attention.

Thié mushrooming of_.,im;\ﬁefest in the affective' dimensions
of reading can be attributed to the: assumption that
attitudes toward rendinq influence achievemént ig: readmg
Kae (1975),,111 his - discussidn of the importance 'of
attitude in reading,-asserted that, "If we‘ want the
taachinq ot reading to count, ﬁegativé'attitudes toward

his potent skill must be changad" (p. 342), while wilson

and Hul]. (cited in schotield, 1980) stated that' a pasitive

nttitude is "essential for successful mastery of. the,
\

Smith and Johnson (1980) centended that children with®

the. nscassury reuding abi}ities, but with 1itt1e or no

" desire to use then are as- deprived as t-.he child without

-the’ abinty to iread. Tharefore, teachers have the dual

reapnnsibility of developing ‘in their students™ both
reading abilities and positive attitudes toward reading.
’

- They went on to maintain. that no one can learn ‘to value

reading withou&: having - ‘many satistying reading

expariencas, and that "no one can become a ‘facila reader.’

‘Hithout valuing reading anough to spend many hours

leurning and- strangthening the requisité skills" " (p:- 354)

¢

Burns and. Roe (cn:ed in Langord and Allen, 1983), in* ®

agreement with the views of others regarding the -
P .

- importance “of a positive- attitude, stated that children -




. - ™ . - ®
. with positive attitudes toward reading will expend  more .

effort in the reading process than will children wif_h
negative attitudes. They uls’u said that theraAlaxists an
interrélf_tionship between uéude' and achie‘;‘emant:' that
is,. "good ;ttin\des, _m! feelings, about.reading enhnncea
reading achievement and good achievement enhances better

feellngs about reading" (p. 194).

ol chck (1983) also expressed the cancsr that attitude

must be consxdered alcmg with the ‘devalopment of reading
skills when she said, "If we teach a child to, read, yet

develop not the tas‘t‘eﬁ for resdinq, all of our teaching is

. ‘for 'naught. T We shall have produced a - nation “of

s/illiterates’--those. who know how to - read, “but do not

-’read;‘ (p. 30). She went ‘on to say that for the .reudlnq'

disabled adolescént who- has spent many years labouring

‘. over the reading task, a negative attitude may make his

attempts to raad an "m-class only" activity. . Thige

attitude, . furcher the 1ikelihood that

reachng wil] become an etticient tooi, pot to mention an
enjoyable activity. ¥ . . v = o

Hubbard  and Salt (197&) also emphasized’ the
xmportnnce of attitude in reading, whils pointinq to a
recent widemng of intarest trom the more s‘peci!ieally
perceptual ractors to the social taccors, which nre also
associa ed with the compl.ex process of 1aarning to. relad.
They suqqested that the "tailure of children, often
intelliqent children, to develop- readinq attitudes and/ot
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C - . ‘ s
[N
reading skills at iate levels their

schnnl carears" (p. 64) may-be relatédxto the markeé
diacontinuities between the warm emotional experiences of
informal prereading at home and the beginnings of learning
to reavAd at ‘school. .

‘Agin (1975), 4in her overview of research, also.
stxessed the Lm?crtance of -attitudes while acknowledging
the general. agreement among writers in® the field that
“teachers are the main difference in t:‘g:e reading process"
'(p. 372). She. went on to maintain that- "thp attitude of
the teacher is the main ingredient...[in] getting children

‘to read“ (p 372) Artley (1975) in 'support of: Agm’s

con\L@ctien regardinq the- impdrtance of the teacher in the

pre mof.ian of a pcsitive attitude tqward‘ reading stated

that' ¢ . " . A
teachers who sense the importance of reading as
a vyital férce in the development of young 2
people, who see reading as the most important
activity that théy carry on during the day, and
who: are able’ to’convey that conviction through

“~ their enthusiasm and creative. teaching, produce

¢ children who are likely to -enjoy reading and
hence be atﬂ.ciant raaders. *(p.. 31)

Allinqton (1950), in his study of the ‘amount of

reading, orally or susntly, actually assigned during'

"classroam randinq instruction, repnrted that "puor xaeaders'

.abilfties,

do not complete equivulent amounts of reading in context-

generany, “and have few upportunities to practice silent
° - '

rendihg bahavinrs purticulnrly" (p. 874).: He went on to

maintain’ that  since _one must: read to improve reading

this deficit may be a’contril utinq factor in
S .




poor :ead’en' underachievement. Mllngton also contnnd-ﬂ .
that poor raade:s were uxaly to be int-rnxptad tollwinq .
an error and more often had their attention directed to

. graphic and phonic characteristics of “the ni_uraaci word.

Good readers, on the other hand, were 1nterrup_ted far less *
often and Vvhan interrupted the student was directed to
syntactic ~ or semantic information. Allington further
st:.a_ted that if we are to help poor readers overcome their_
reading difficulties we will have to .encourage them "tb

- read larger quantities of material" . (p. 875). He also

suggested t}_\_at teachers ."use ,ltechniqueu such as sustnineq_

silentrea'ding, X -choio reading, read-ulong, or i:areading'

to provide the ‘poorer reader with the cpportunicy to

develup and retine reading abiuths" (p. 875).

Holdaway ‘(1979) pointed out that ‘schools seem to
spend a great deal of time teaching literacy skl‘llu, but
leave- l.it:i‘;le time for children to practice those skills.
Rather than relying solely on direct instruction inA

reading,- he sed a developme tal Sach to literacy,

one with an environment rich in 1lite: a& activities as
He}l -’as classroom 1;b;qry corners stocked with.iaiga
supplies - of books.\ I'o dev'elcp and ~§r ote voluntary
reading, childran would be given trequent npportunitias to
usg such areas, to read tor recrancicn, unfl to practise

the skills learned from direct instruction.

H;Demoﬁt.(isﬂ)_ studied the’ importance of social -

relations between teacheré- and ‘children in the developmem:‘




.of learning environments in classrooms.. From this study,

l_cher'matt 'd:[sc‘cvared-thut 'paor readers spent léss time

reading than good.* i and dif ial i ion
patterns existea the and the di
ability groups. These. di in i ion seemed

to favor the good readers. Evidence also suggests that
the "efﬁcacy of vary:mg pedagogical styles and ways of
learning to read depends ,°" the social * relations
established with different childfen IR different
classrooms’ (p. 210).  McDeimott concluded that the
successful »,acquisitio‘n of litéracy depénds on. the
_ach}evemej\tvcf trusting relations between the student and
the teacher’. For’examplé, .when students and teachers are
unahla to understahd each  other, ch;ldren will spand most

of their instructional time on relat;onal bpattles rather

than on laarning tusks. . ol

<

A : R Gumpsrz nnd Hernandez-Chavez (1972), in acéard with

" the viaws o: Mcnermatt, noted that good readers were

provided with fewer correctiens when errors occurred than

were poor reuders. In addision, the errors of the poor )

“readers wa often treated out of the context -in which

'chey occurred, with  the teacher emphasizmg phnnic
h

characteristics of ‘the ﬁisreid word. In- contrast, good

readers’ errors were more Jten'analyzed in the cont ext in *

.which  they occurred with the teacher commentmg on ‘the

syntactic or e’ P iaten of ‘the mxscue.,

30 .
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E o O Heath (1983) tells of how children  from two - *
culturally differént conmunities came to use language, and

; . ‘how their r learned to nd their ways and to

bring these ways into.the cl: Heath thét
the different ways thalt children learned to use language’ -
‘ were. dépendent” on the ways in: which each ;:cmmunlty )
% structured their families, déflned the roles: that
community memBers could assume, and played out their L
concepts of childhood that guided child socialization.
Townspeople children, for instance, came to school ‘Hlth 0y
the (skills of labeling, naming features, and ércviainq A
- ‘nnrratgi‘{es on items out of con’te)’ct. In ‘addltion, _their
o !* home 1ife‘ ‘has also given . them extemsive exposure to
'stnri.e\s and situatién§ in vwhi'ch.tliey and ‘adults mun‘ipl‘uate
environments imnginativ_ely and talk ubcnt the ‘effects of

éhanging' one aspect “of a. context while holding :others

constant. - Roadville. and Trackton children, on.the . other’

hand, are given feWw oppor ities for e es |

o 3 E and mam.pula:ing features of an event or” item. Summaries
of the langunga socianzatmn of the ;children in the three
“ groups stud;ed 1ndicated that "it is_the kind of talk not

) : .the quantity of talk that sets town 'dren of , .

‘v.zs S “their way'ﬁ\ school"l (p- 352) Heath concluded her study '

T s
. by contending that if we ate to achieve our\goal of having *

n learn lan and be




fpetticient" (p. 655). gt e

eliminated. Teachers, to,achieve this goal, must link

language and sch;dlihg to life at home, school, and work.

Hax;sta, Woodward ' and Burke (1984) said 'that "the
focus® of. 1afguage in use is seaning® (p. 205) and that
instructional activities should Tot isolate the systems of
language for tonnl study.. In ead, - instructional
activities should be a mtuzal and tunctional part of the

’chudrenrs development of reiding and writing abilities.

They furthg!: ‘stated mt "reachers have a responsibility
to introduce children to a .wide variety of written
language contnx’tﬂ asrth-ay provide chi].dr’en opportunities
to expand, discover, and explore thair vurld" (p. 205).
Hathe&cn (1976), in his model of the function of
A!:titude in - the . reading process, focused on fiye
components: attlt\u{a, notivntiun, -att’e_nt&oh,

ion ana He ‘ude as, the

central construct. In this ‘odal hotivation and utth.uda

work together to create the ccndition in which t.ha child

attends . to and pertons the ve Y

to comprehend the material. He 'states that if "aftitude

is ‘favourable and the i are ) ate

‘comprehension works . at peak efficiency. 1f, however,

attitude . is' ‘unfavourable or - if motivation is

inapprop'rinta, or' not nt, on

i David (cn:ad in Turnad and Alaxaw 198
invastigacad renmh that hnd hee.n carxiad out on student




- attitudes toward, reading. From this reseujuh; she

'concluded that "good compréhension 15 ranted t&
(positive) good attitudes .toward reading.:  Pbor
comprehension is related to poor attitudes" (p. vn; . She
further stated that #

socioeeonamic status -and race’do not appear to
be significantly related to student attitudes -

3 toward reading.  What parents do in the' home
seem to affect attitude more. than deo such
§ factors as father’s on, - soci ic

& statis of the family, educational level of

. parents or the number of books in the home.
(pp. 3-4)

Thi empirical evidencé to' support the growing

5 conviction that attitudes to'reading significantly affect

achievement in reading is sparse, but generally positive.-

X Groff (1962) investigated the attitudes toward reading of

 305 sixth grade children.  As hypothasized, he !ound

i signxficant correlations between attitudes towapd ccntem:

o . _et?gr\ial and critical. xeading scoreés . in respective

cofiterit' areas. In addition, a srqnificant relationship

% was tound between general readinq abl.lity ‘and attitude
-toward reading-as a ‘school ac:ivity with correlations *
vrnnqinq from +.30 tn o 45. :

Nielson (1978) investigated student attitudes townrd

reading and reaﬁing related concapts to determine the

effects of grade level, reading achievement,.sex, .race,

and socia‘i stutuq upon reading attitudes.. The ﬂndings of .

her "-study -indicated. that significant difference existed
with the attitudes toward reading among the thzae a’b}flty .

The mean atcicude score. t‘cr

groups under’ investigation.




4 . those students whose achievement was at least one year-

above thefr present grade level - plmcement was :

“e,iqn!.ﬂcnntly more positive than the mean attitude scores *
- of those students whose achievement was .at or below their .
-~ .present grade. level. The resu].ts. ‘6f this study also
revealed that girls had a slq;x;{.ficantly more positive

Y attitude toward read.’gnq than boys and that a re‘i‘ati‘onsﬁ;p \

. ' sdaud ‘ba'tvween attitude and social status. . ;

.Cramer '(1980), in his attempts to detlermine if there . /v
were nny‘observyble ralatior_:ships .umong mental 11:;aqery, B

. reading 'comprehension, and reading attitude selected at

o randon 124 eleventh and twelfth grade students at twd high
.. schools in Wisconsin. From this .study, crameg concluded

—_ that "tl-;era was a positii‘{e' correlation I?etw’ean (the]

: "
N subjects’‘copprehension scores and théir reading attkftud?y !

‘scorest (p. 138)% The study aléo revealed that. a - |

significant ‘relationship existed between reading ‘attitude

% and . mental ‘imagery.' ~However, ‘a significant’ correlation
. B B

* © . aidl not exist reading ' mpre jon  and-mental s
,‘"timag'sry. : . g 3 i S . o
‘.Lewis (1980),% in his study of the relationship

twden nt(".h:uda 'towu"d‘ reading ' ‘and regdinzj’ success

sampled - 149 third, 'fourth, and fifth grade pupils -in

outhérn Minnesota.

Fron his study, Lewis concluded that,

% *att;tudq, toward reading...had a statistiéal‘ly _significant

However, fne 1ow
g ?

i relationship - with . reading 'succés




‘magnitude of the cofrelation (.17 (p < .05]) 1limits the %

practical significance of the f£inding" (p.- 26

Hall .(1918) conducted a‘_studx ?! 300 fth grade
pupils to study relationships among
réadmg, reading a&ie ent, soclneconu;ic status, and ,

sex. .Based on the study, it)appeared that attitudes and

achievement in reading are) highly Foi-related: when
abiljty improves, attitudes often improve; when attitudes %
improve, ghility oftén inproves. However, ‘either sex nor pi

social class was a reliahle indicator. of how students feel

about reading. .
Elliott (1583), in .her .investigation of ‘tne

relationship between .reading achievemént and attitudes

towards reading concluded that, mattitudes affect reading

.in grades three and six" (p. 61). She also maintained
i -
that ‘the effects of attitude ‘upon .certain- student
achievement ut-gbneé were negligible. "It was found
that attitudes did not affect comprehension for the high
-achievement rladini student§ in grades three a;::i six" (p. Z -‘.
T 61). x 4 = 4 % ’ &
- " e ‘e
Further empirical suppoft for a positive’ ralationlhip

between attitude and achievemant is given by Pndarickl

(1980).  He investigated third and fourth grade studnnt e
\

attitudes toward xeading and u:s effect upon student

acl:de ment in reading: - The mujox‘ ﬂndings of’ this’ utudy

"indicatea 5 ‘that: ,"atti;uden ‘toward - réading.:.was

‘significantly relatj_g, to schi in H 7 ’

R 2 i i e b




. géender did not affect the-  reading -attitude scores of

- students within t_h: same reading uchievement‘ level"™ (P.
9). - R :

Dachant and smith (1977) summarized the views of many

autharities in the field of 1anguaqe arts when they stated

. that iack of interest in reading may ha an important ‘cause

> of reading failure., They went on to say that there is a

marked relationship betweeh ability and interest defined
® . _positive attitudes' tovards objécts or classes of

< objects. "High interest .in a- subject tends 'to be

associated: with -high ability in. that subject and low~"

% k : 4nearest With low. ability" (p. 179). ; T

- . i ye :(1983), in’ accord with..views of ‘Dechant and’ : =

,sm‘eh, stated that. G P
e P ~

as with uttitude t6,-content it does not - seem

unreasonable to infer that attitude to reading.

as an activity will 'influence the willingness of.

. . the pupils to interrogate the text. Children

~ . who' dislike reading as an.activity will likely 3

% avoid it ‘as much as possible, and when.expected- '

to do it in 'school will apply minimal - effort.

In the majority of such cases éne suspects that

memcriss of past. failure coupled with fear  of

~ future -humiliation. may induce prejudiciul

nutudes. (B, 15)

(RIS

‘., 3

'rhaxefnre, ‘one vauld antici.pata \‘iav. nore able rgaders

would have more tavourab].e att:itude to readinq than less

il able readers. i : i




"_Attitude: and Achi g

The impox:tance of parental involvement in tha raading
process has bBeen supputted by research as wall as’ by the '

persanal experiences of reading teachers: The underlying

message given in this research is that ‘it is essential '

that parents support their children’s learning experiences
if theif Children are to reach their fullest potantiul as
students and readers. 5

. The Intarnaeional Reading Assoelacion has dealt with'

the questign' of par‘ents and their role in rendinq .on>
‘numerous acc 51ons. Fur 1nstance, wxng_'z_emngx in

April, 1954; dévoted its aetes ia‘sue to the' tapsc of”
"Parents and the Reading Program". ‘In thls- Lssue, Gray_um
cites several studies. which demonstrate that positive or

negative parental. attitudes towa:d reading, affect

_childfen’s reading ' achievement. | she maintainea that

parents can aid their children’s keudxng achievement by
(a) making reading an essential” ?art of home 'life, Pb)
providirig pleasant and satist’fyinq‘ e)}perience‘S‘ with
reading, and (&) placing a high: value on reading in their
‘own llves. Je:t-simpson (l:it:ed 114 Honson and m-\lanuthsn,
1979) supportad Grnyum when she aaid'

Parents .are the  most 1mp/6x:tant resource .for .
developing ‘readiness or. - formal , _reading
instruction. Parents can esgtablish an’ ‘attitude
toward reading by ‘giving books: an  important
place in their daily “lives as: well as in the
lives: of their children. Fathers vand ‘mothers
who - sit  down reqularly[ to . read magazipes,.




s

‘newspapers, and books- commuiicate to their
‘children that mdinq is valuable and esteemed.

- Because of the trong emotional ties between
5 parents and childxan children' usually euulate 7
their parantn. (p- 1 /.

Clay (1975) in her study of five to seven year oldl,
contended that children from haln.l in which reading was
valued performed better on reading tasks than childre‘n
from the same: qeogramc;l area but from homes which-
placed less smphans on reaging.

e The importance. of the parent in reading was also

|
xeco_qnized in a study conducted by Artlay (1975) . Artley

~askedy 100 education majoFe if ' anyone ‘besides thclt

tehch S contributgd to cheir _interest nnd nbllity in

1ming .was “the - parents’ and-

\zn-;'a.y. ‘on¥the basis of his work Artley recommended that

parents be.made "full-fledged partners in. the education

(p. 31) on on the school reading

and ns of lemental ‘home activities.
Although the schodl’s primary duty is to teach
chn.dren the fundamental skills of reading, tha love of

randing ox‘ the development of ‘a positive attitude tward

reading r:nnnat be. taught in the sm manner. According co

Bruinlm (1978),. T g S g
-Love, of any kind, is Learnha thrnuqh axampla.
In this regard the. home, not the school, plays
“the - ‘central ‘role in fostering the love of
reading - in children,. Teachers can-tell their
students a million times  that reading is -an
inportn\c activity, but if children never see
that ‘this is true -in.the lives of model adults
then it bacmu- ‘just so much hot air. If
fathers and mothers never read to their children E
and never . show any: interest  in teadinq

%




« themselves, then there is &mall likallhood that

a child wiXl bedjeve that reading is.a really .

important activity. If, however,. the home does >
establish a love and respect for reading in the

hild, the .school. receivet "ready" -child -and

as. a marvelous :oundaci&& eon which to buila =
ading skills. The positiVe desire to learn to B

read that child develops ~“in' the home will
greatly id him dn persevering “in'the often
difficult task .of 1 and

reading skills. . (p. 33) x

Almy, (cited in ziller, 1964), stated that  “the
4‘parents Of the more successful ‘readers provided a better
.model for succéss in reading; that is, the parents of ‘more

“successful readers werd hore fre?uent users of books and

were ‘fond ©f words". (p. 584) . -
. : Neqley (1980) fert that :the develcp‘mant of a positive’
attltuda toward reading a"xalﬂ." begin. in the moment the -

child is able to think and that it is tha role ‘of the

parent’ to -aid. the child in ‘tfe development..of such’ an
important --trait. vﬁe went ' on to say - that .a chud_'é
attitude will influende the manner’in which each new task
is upp'z’o_achfé and “whether ox nat{ a student is successtul.
" parental attitude he gaid’ will definitely influence' the .
child‘s. When the parent shows interest:in their child’s
achievemants, the’chila will be ‘stimulated to learn. When
-thiat . parent demonst{ates a paruonal value ‘of raading and .l
learning, his or her child win ncquire a similar vulue. e ok
Sutton (1964), in her aiscussion of the attitudes of .
young children: *'toward reading also .emphasized = the
1mportance of the att:itudas of pn—an\:n when she ‘stated :he g

tnllowinq. Y :



_Children ofteén refiect the attitudes of ° their

'J. ’ parents toward reading, as well as toward other

school activities.: A first grade child who was

having  trouble with reading told his teacher
¢ that Mreading ‘is a waste of time". Later,' the
boy’s mother disclosed that she hergelf never
had time té read... _For her, as £ her son,
reading was _at ,the: bottom of the list' of
- worthwhile things to'do. (p. 240)

.
Children (1981), in accord with the view of Sutton,
felt that, ’ ’

The, role of reading in the - adult world is
reflected by the parent. Beginning readers who
see their parents read start out with more-
positive attitudes ‘toward reading. By ([the]
" teen. years other. influences- compete in . the
developing value systém. = Teens are attempting
‘to.assert ‘their individuality, t parents are. .
still among the most influentidl adult. role
models -available. .  During -this period 'in
reluctant. readers’ lives the reading that takes
place in the home - is impoxtant. (p. 24), | )

2 O’Rourke’ (1979) claimed that during the early prlmary

* school years, parental ‘influence {s often contined-tu‘
ing . reading book . jes and 1‘.’-(1;ary
ips. X Y is the end of prmary school,

reading im:erasl:s. of boys and -girls tend to drltt apart "

.and peér group rather than pa:ental influence tends to

u!tect raa 1nq chuices. Hith 1ncrease in - peer qroup
influence thara\j,s reason to believe thac the extent -of

the relatignship between. home: environmentv and  leisure

.xei‘\iingvmay'_dafcraqser stil) further. . The ‘results Of ‘the

O'Rourké ;study showed tha’t"'ézi'reric’s -who. scored high on'a

% msasuremant _of quantitaciva reading habits did not - have.

. nlnth " grade children who scored high enough to demonstrata-

a gositlve relat!.onship"‘ 340), ' . @y




P X E -

-} ) Smith arid Johnson (1980), while acknow].adging the.‘

importanca of the ‘parent in the development of a chila‘s

attitude towax:d reading, went on to maintain that parents
who try tcu “hard and too soon - to s}rpa their’ children’s

attitudes may he as det‘.x: 1 to the achi of the

goal t:hey desire as pre purente who are indf!!eunt or
who, in rare cases, are actually scmqul of’ peopla who
wyaste their f{ime' reading"” (p. 356).. anjents of ch.ildre‘n .
who wish to develop th‘eir children’s attitude can’ bestv do ~ .

so by making use of the community and, oh occnsion, the .

_school 1ibrary s0 thac their chi]dren can see thut rending

. is not just somethinq that they have to do to get throuqh

‘school. smith (1978) says that

‘Children feed adulgs as models. They will' . . >
endeavour ‘to learn. and understand anything that e
adults do--provided they see adults. enjoying ®

doing it. If meaningful written language exists
in the child’s world, and is visibly used with
& satisfaction, - then the child will strive to
master its mystery; that is the true nature of
childhood: " (p. 182) J = s

Durkin -(1936) , in her research on reading readiness,

o B
suggests tha?:. children who learn to read early and develop

e the habit of leisure readiﬁq tend to have parents who

themselves“feéd. Mothers of early reuders she clatmed

read more often than the average adult. Durkin provided
evidence which indicated that reading ' readiness . in

children was clearly asgqciated wich their hnving been S

réad to rout.\.nsly as preschoolers. Durkin also m’aincainad E
. that relntively few parents set out to. teach their child

.to read; mstead( they provided a stimulating fenvironment
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and responded to requests for heélp.' Clark| (1976). and Srow -
7 (ase), in accord with the views of Durkin, claimed that T

# g eh Are inst; 1 in r’ I ing early L de: _when -

! they respond to'a child's words -and utte ancqs. (It also
includes supplylnq answers or requesting r:lar}\.ficatlon .‘of
"thd child’s j@eseiqx{s‘. Clark (1976) further sgreed with -
Durkin when she‘stated‘ that children wh 3 lear\ri to read
% early and develop- the habit of ieiéuie ireading tend to

have parents' who .. themselves read. . "Teal (1978) in his

J review'of 'rese'arch'_o}i éarly readers :conten ed that

the studies of early readers demonstrate that a -
.posifive envirdnment for learning to read is one
- in "which ‘a ~ parent'-or . sibling ,er other
. ' significant person' in the child’s life responds ;
b to thé child’s attempt:s to make sense ‘of the. -
s - .printed word. (p. 930) L =

Teala found thac most of the parents respcnded to the
chnd's xaadinq needs . 1n ways Tommon to evexryday living. A

The parents £ read " to their children and x;eud certain i

'
stories over and over again.

5 ‘\
- . Holdawiy (1982) stated that children wholare already- -

readinq and writing when they enter school“ or who are. so .

x'aady to laarn that they take literacy im th ir- stride, "

- have had a pl e’ L tion to the of.

literacy. Some of their suusfactions for sgvaeral years

'hava cantnred around their excitad attempt ta reaci

\write, and" spall.. - Almost always ‘they are fam lisr with a’ g

wide' range -of. fnvorlte "Books which the&' col stantly ask

- e people to read to.then. “ A




Freshour (1972) also \felt that reading needs to be
given a h;gh priority 1n the home if children are’ to
develop a positive attitude towud reading. If children
see. their Ipagénts reading, they themselves come to see
reading as important and a form of entertainment. He
further maintained that the’ parent can be a ‘attong,

positive influence upon his or. her child. However, "a

parent is a parent--not a teacher" (p‘. 516) , ‘and should

refrain from attemp;ts at instxucéio}l in phonics. Instead,

A parént should make activities with his child '

enjoyable, not long and difficult. 'The child

should never be forced if he is not in the maod, 3
¥ and in all relationships, the child 'should be <
' granted the right to fadl, to have his successes

praised, and to ‘be treated with respect. (p.

516) s A

their most vital role in reading, whici'l_is -the promotion,”

of a positive attitude toward the subject.’ .
Ransbury (1973) stacedv tﬁ( the influence of parents

is perceived by teachers, parents and children as greatly
- i v

" parents, by performing these activities, will p_ax;form"

affecting the child’s re;hing atgfcude. Howavér, An:

contrast _ to the .perceh)ed stréng~ effect of‘ parant&l
infll;ence, teacher intluence is percaived by all ‘groups as'
an 1nconse§uent1a1 factor contributing to reudinq attitude
development. She went on to gay that the school is tha

place where, one lsarns to read, but -the impetus to want to

_tead is provida,d in the home. Plkulski‘ (1974) . h‘ support -

of the,iy ea:that the deﬁré ‘to learn to read kis provided i

home, . stated, that - "Children' usually model
e [ .




; . . themselves after thair ‘e 55 P would

B do well to provide a qond model by reading themselves. [t
is not uncommon to find that the parents of children with
reading problems do very little reading themselves" (p.
897).
Kahn (1974), 'Ln hér review of factors related to
_'achievenent in reading acknowledged the impoxl;tance of
w) st.t: tude in reading when she asserﬁed .thnt "a negative

a'é_titude toward reading }s—a primary factor associated
with the lack of achievement in reading" (p. 3)'._ She went
on to . maintain that t:h'é "‘example of “parents éspecially
ithe] attitude of.‘the mother toward the value of reading
~ and ed\;cation“ (p. 3) was also a significant factor in
Ak deumlning reading achievement. Mortison ° (1;78),‘
accord vith Kahn on the 1mportanca of parental attitude,
~contendu thnt: "i\l uny respectu, parental xnvolvelem::
regprdleas o! tha kind of "children the parent is. dealing -

/ vith, 1s a utt‘it of attituﬂa. Just- as in any endeavour,
vithuut a, po-itiva attitude it runs \:he risk of £ai1ure"

fA: s (p. 186)- . & /
E _" Iamb (19’60), in hm -disuussion Jof ways to involve the
) purenta in the rendinq process, also acknouledged the
* 1mportance of urtn:ude and the importance of the parent in

develapinq an attitude t:hat is cunaucive Lto reuding

> \ devalopmant. Lamb falt. that teachers ahould "explain to
’ arents that reading is a skill that requires a goud

student nctx\:ude" (Ep. 15 >171. : Ha went on t_o state that




. . §
the child must first think he can perform the task before
_he attenpts it and that the parent can.build the chizars

canfxdence through praiss ahd encnuragement. Lamb also
recommended that the parent set an- example for their

" children by reading themselves, for the child may want to.

‘read the same “materials, much as they would w'ith the same
books that the teacher brings ta class. Greaney (1986),
in agreement 4ith Lamb, concluded that, .
Parents have an important contribution to make,
both to the development .of reading.skills and
encouraging the leisure reading habit. This
they can do by introducing the child to .the
printed word, by creating an- enviranment which .
helps to foster reading by providing
opportunity,  space, materials, encouragement,
and example. (p. 817) -~ .
. P
Negley (1980), in his article "See, Hear and Dé:
Building a Positive Attitude", gave ‘further ‘support for
the idea that the impetus in learning to read. bedins. in

the home. He contends that “cl’rﬂdran are not born:wanting

£o read" (p. .8). Motivétian_ for reading begins at’home

.. and ‘it is 'the -responsibi’lity X of the parent to n'\vxrture'

within the child a desire to learn how. to: read. ' He, went

on to mamtam that the developmenk ct‘ a motivation fnr,

read‘mg is dependgnt upon a number ' of aspects, ofte of

conéernincj the importance. of reading"‘v (p. ,8). vGlazer

*(1980) ; ‘in support of the y}ew'of others on the importance

of .the ﬁakeqp ih the development of a positive attitude
toward readinq,‘ stated that "Reading 'habits are

establlshed early by parents who value boaxs and encaurage

45’

v 3 .. ; . .
\whicn is* "the ‘'general attitude of fafnily members .
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X ‘ empirical research “is naeded to idem:ify passible cause-

their children to iead. s Research indicates  that  these
same parents who read timéméelves set examplés for their
children" (p. 3). 7

Upon ‘examination of the above literature, there seem:
bto -be. a relationship begﬁen stuéfnt attitude . afid
achievement and parental reading attitude. The consensus
in y:;le lib_e'ruture' is that a very strong positiv
relationship exists between the reading attitudés of th !
students - and those of their parents, and that thes
attitudes are a significant positive correlate 'of readin
ack{ieveinanr;. An important point to keep in mind, however]
is ‘that tl;ere exists’ virtually no research on the .
stgqi!ic'ance of this rel;iticnghlb. Betora:the educationa *
enterprina: can capi{a’lize on this knowledge,‘ ‘further .

nnd-e!!ect relutlonships.

. ’ ~

T;\le study of attitudes tcwurd school life, and.the

possible aducntiunal significance of such’ attitudes, 1! ‘D

well t in the 1i pertaining to schools|

£ ) . »
(i.e., and L " [1967], - Jackson . [1968],
< z N i . |
Martin [1985]). ’l‘hs importance of student attitude toward

7éhoel~11te was -indicated in the results of a ‘study
conducted - by Duséwicz (1972).. Dusewitz reported that

\ . . .
student. attitude toward scho?:l, was _a consistent]
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significant predictor in all three achievement . areas

studied (i.e.; reading, 1p uage and ari o).

A racuxrant: thama in the literature abem: chooh is
f.hat schools differ along- son qx°bu1 djmension variously
identiﬁed‘as climate, feel or tone. rlpln (1966) said
that "anyone who visits.more than a few schools x;otn
bq;xick]..x -how ni:hbols ditf;r from each other in their feel"
('p. 131). Kelley (1980), Ln accord with Halpin, contended

that "some schools-are cheartul and hum wich axcitemant

and Ppurpose. Others seem to lack .nthuaiam Some
classrooms are alive with expectqncy. Others appear
" E
morib:md (p. 1). - -
#. Jancks, Smith, Acland, Bane, Cohen' and Gintes (1972)
said: ° . ) « .
p Some schools are “dull, dopreuing, gvan'
¥ terrifying places, while others are
conmfortable, and ing...such

differences...would do a great deal to make -the
\ quality of children’s (and teacher’s) lives more
_equal. since children are/in school for a fifth-

are enormously important and eliminating these . (,\

~'-\ “"of their 1lives, this would be a sig-niﬂcant

accomplishment.’ (p. 256)
<. Pope (1985) also recognized the importance of schocl
climate when he .said "that regardless of the age, gin and
location of ‘th'-_.il:hool in.o_rde: 'ktor: tha‘school to be
e‘ttective, a Pate, orderly, ancouraqing student clij

must prevail" (p. 5). Students whé are not taught 4]

"enriched school- envircnmem:", tha; is; 'v{hara - self=-

a‘ppraisals' and ' external appraisals judqeli them as
< ‘ i [




‘adequate, did not develop apgeneral‘sense of adaquacy.'

Pope contended that ¥

achievement - is as much .a function of . how

11y as -it is. what

are

they ' are taught. * Feelings . are essential to-
learning. . Again, oné of the major variables in

' Mastery Learninq is the extent: to which positive

feelings correlage - -
with their being more actively engaged in what

the taachar wishes then to do. (p. 6)

The ditterences from school to 'school, acccrdiné to

Kelley (1980), " center upon the principal’s ability to

build a . supportive, chalieng_ing, .and positive schaél

climate.  Schools which achieve an environment of high

expectutions and generous assistance attain hlqh levels oﬁ\,

student performances.’ '° By 'contrast, schcols with low or

. declihing. levels of s “achi nt are c

by " 1 and ] e of things as they are; ne

- \one ’rocks; the boat’, and there 'is  an apparent

unwillingness to attend to .problems which might upset’ the'

caln or the good staff ielatipns" v(étneko\?er and. Lezotte,

"cited in Kelley, 1980: 4).
Brookovar and Lezntt:e (cited in _.Kelley,

raported that "the one factur which seens to axplain most

school-to-school and pupll-to-pupll diffe;ences

achievement- is ‘the sense _of »futxlity" " :(p-. ~ 34).

described by lLezotte (cited in: xenay, 1940), this sense

of !ut:iuty axplains "more than 50 percent of the vuiance X :

in achiavament between schools...and is highly related. to

expéctations® (p. 34).

ions and pert;eptions of ‘those




! Res_ea‘rch‘ into student attitudes té-life '11\' u;:h'ools is

ly well e “in the liter though not

by what one would call major studies focusing specifically

on the issue. Jackson (1968), Silberman (1971) and Martin ™

(1985) provide intensive reviews of student evaluations of

life in school, 1life .in cl,assrooms,' teachers, peers,
i ' schopl subjects, extracurriculdr activities and so on. :
: Jackson (1968) in his book, Life 'in Classrooms,
: revieved literature on students’ feelings about school.
After analyzing the research of Tenebaum (1944), Sister’

Josephina (1959), Leipol@ (1957) and others, Jackson =
stated that "there is reason to believe that 20 p_arcentr
may be a conservative estimaté of. the -proportion, qhﬁ'
;rivately disiike school" (p. 54). He !uréha: stated that

: stu&ent "reactions ‘to sthool life are' considerably 'variedv.

‘Students .tqnd. to.1like some pspact's of school and 51151’1):‘&

others. / Moreover, ‘-...g.ven_‘ the more 'satisfied students '

have . their complaints, and . the least satisfied -t‘;ha‘u'

\
‘pleasures" (p. 60).

In his review of the relationship bstween scholastic
‘success .and positive attitudes towurd schuol,‘ Jackson
(1968). contended that "the relationship batween attitudes
. 7 and ‘scholastic achievement, if it exists at an, ia not’
neaily as easy to demonstrate as com.mon‘ sense ‘.muld 1eqd

us to. believe it might ‘be" (p: BO)’. In an- attempt to-

relate ‘the general attitude toward school to achievement

v Jin .school, ‘Jackson - and “Lahaderne ' (1967) studied a:



population ‘of sixth-graders and . found no significant
correlation between these two variables. They contend
that sa:vernl _condit‘lons might account for this lack of a
significant positive correlation between attitudes toward
school - and -scholastic achiévangnt. One possibility .iu
that student attitudes are not powerful a_r’muqh to affect
b’ehz;vlnx.. Also, Ln-tend.ot either loving or hating scHool
students . feel somewhat ' neutral about their c.la.ss oom
axgerignce. -In' addition, parents an‘d teachers may bel ave
in ways, t ‘effectively weaken whatever natural
conihection might exist between attitudes toward school and
achievement. ‘ N ) : <

Martin '(1985), in his study of "Student Views on

Schooling in _' land and L ’ agteed with -

Jackson when .he contended. that 's].lqhtly less than one

" quarter. of the number of students who expressed a yiki.ng

for ‘schi made the effort to write about a dislike for
it (p. 136). ‘Martin also found that

High" school . students. o!t:en have . contrasting
orientations ‘toward school. For some students
school is seen to be "great", and for others”
“"school stinks" and "is- a’ waste of. time". | In .

these  two there is a multitude
of sometimes stable but often changing student
uttitudnn toward school. (p. 161) '

Amanq \:he reasons . given - by stud.nc- for their positlve

orientations townrd school 'are:." (a) £he view that schuol
gives them an’ opportunity to muke new trlenda and to" be
wiﬁ,h,old gri,ends, (p) “the aanlab_iM:ty,,et ext:xu—p\lrriculat
activities in ' the school, ' (¢). the view that chbol

50




prepares one for post-seconda: ﬁducution, the job max'kat

$nd to 1ive im society and (q) the attributes of their

teachers.\ Students themselves accordinq to Martin, have -
noted “the importance of pe%xtive orientations’. tovard

schooling- in contribwting \:é self-development and to

academic achievement" (p. 163)
Martin’ (1982) contended that "getting along with
their teachers is a salient part of the school experiences K

of many high school in land and L

(. 19). Martin Stated that

J'A grade .10 boy claimed that the main reason fo: .
his positive attitude toward school is that he
5 ‘Mcan ..get .along  with the -teachers".

students ~and - teachers- ‘get along’ 1
according to one grade 11 girl,:. it "helps the
" students to: enjoy school. more". ' ‘Another grade
11 girl pointed to ‘the fact 4f feeling ‘'more
comfortable in’ 'school" when “there. is "a. good

teacher-to-student 'relationship”. The ' result, . .
ing to this is that: .students ° 2 i
Mwill be able to do battez work" (b.. 23) | : -

Davidsan and Lang (1950) reported. that the children’s
perceptions of the teachers’ :eel_ings ‘toward them %
" correlatea po‘sltively with their selt,—peroeptibn. Also,
-the'mur‘ev positive the children’s perceptions to their
teachers’ feelings, the better were their a}:adeiﬂlle &
'actxievement and behavior: in class as. rated by the
taéchars. 1. . e X |

‘Fla:ﬁders, Harriso‘n- and Bfods"(1'§65), in  their
investigation of .changes in pupil attitudes during the
school - year, cont’:luded wthat positive. paz‘ceptioqs of

pupils toward their tuc!\aré' and their ‘class activities




decrease somstime during the first four months of the
school year" (p. 337).  They also contended that in
classrooms where teachers provided less praise and
dncouragement there . was  a . greater loss of positive
attitudes toward school than in classrooms with teachers
who provide more praise and . ;

similarly, Purky (1970), in his book gg}.:__guggg_:_ggg

00, ievement, maintained -that there are six factors

(e-g., challenge, freedom, respect, warmth, control, and
success). which seehed particularly importagt in creating a
classroom atmosphere that -is conducive to. developing
positive attitudes in' th® child, to self, to school and to
the teacher. ... #

Glick: (1970) inveStigated the relatlon_hlp between
‘the degree.of eriendship -{hvolvément and (1) ‘popylarity or
(2). shatus within the™ group on school “attitudes. From
this investigation of - sixth graders’ attitudes toward
schopl and interpersonal onditicns in Fhe dlassrooms, he .
concluded that attitudes tovard séhool were not related to
the extent. of triendship involvement, but that a positive
relationship' did .exist bétween status ‘and  schéol
atcstu&esl Pupils who'are granted: posxtions of status,and .-
u\fluence within the group are characterized by relatively

,gavcgrable( orientations toward school. ~ Their "intluence

on .the group is pdsitive. and probably functions . by

providing ‘an exampfle or model to’ ‘which, other pupus

v

aspire" (p. 22).




)

In the 1literature. pertaining to satisfaction and

. Jack and L (1967) contend that

'suceessfux pecple appear to be satisfied when questioned

about the conditions surrounding their achievements. . In
onal terms, who are performing well in

school are p to 3 and

sat{.staction when asked to describe their school 1life,

.
while those who are doing poorly are expected to express

an. attitude of di t 3 At ~ T,

“educational research. has yet to Aprovidé a confirmation- of

a siqnificunt statistical correlation between ,success and

satisfactioﬂ.
In summary, 1n che 1iterature relacing to readinq it

i commonly & ‘that . a 3 reading

inﬂuenca achievement. in :eadinq and that parentnl readlnq J

attitude affects the zeading at&i:ude and nchilvnmnnt_o!

‘the student. Furthermore, thére is evidence- in the

litérature to suggest that certain school life factors,
such as amount -and quality. of ins‘t_ructien and student
perceptions - of th&ir status and},tel‘lchers, will affect
pupils’ reading attitude and achievement. . Jpibers and
Tsai (1985), in their study of. ‘correlates of reading
attitude and achxevement summarizad the views et the many
lanquaqe arts authorities when chey contended that ""the

"major influences flow from aptitudes, instruction, and the

vpsycholegical environment of learning" (p. 160).




* CHAPTER III

METHODOLOGY

Introduction

This chapter presents a descrippion of the procadures
used in I:he study. It describes the locale of the study,
the samples, the testing instruments, the’ method of data
collection, the administering and scoring of tests, and

the unalysis 'nt “the data. . <

This study, was cenducted in an urban arh a rural
school locuted in ' Central Newfoundland. “school A, a
central high schuol had an enrollment of 336 students and
a’' teaching staff of 17. The school had two
heterogeneo\xaly grouped classes of grade eight students.

All of the students were bussed to the school from several
Tooa

autlying villages‘
a The: other school, .B, had an enrollment of 460
'studants and a teaching staff of 26. Th;s ]uruor hiqh
schaol‘ had faur heterogeneously grouped classes : of grade

eight t "rhe‘,v { , with the ption of a -

few, 11’ve§ in the town. ' The students of _bnth.scnools came

‘from diverse socioeconomic backgrounds. .
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"'includéd both the male and femal‘a' parent or guardian of

Student Sample. The students selected to participate
in tHis study included the total population of grau eight
students attending schools A and B (N'= 160). However,

because of sickness dnd other reasons, twenty students did

nét participate il_': the study. . T

" All of the student participants comialeted the

Canad. '
survey E, Form 1, the Estes Attitude Scale for reading,.
and the School' Life scale. =~

Parent . Sample.| = The -parent @sample. for the study.

each student ‘who participated incthe stuldy. ALl of the

parentsv.‘»w,eré, asked /to complete an instrument designed by
the, investigator to 'assess parental attitude toward

reading.

The Instruments ¢
The instruments used in this study include the Estes
Attitude Scale, the S&w scale, a scale developed:
by the Ln}/astiqatcr to assess parental attitudes’ toward - 2

reading, and‘a reading achievement test. A description of

each iﬁstrument is given ‘in the following four sectiéns_.

EStes Attitude Scale. To ascertain the student’s

attitude toward reading, a summated rated or Likert scale

developed by Estes (1971) was used. Summated 'ru_ted refers
g i -




to the !ummat:lon of the vulues a! each student’s reaponses

on the scale to yield a quantitative representntion of his

or her aﬁ:ti!:_ude toward reading (Estes, §9~?~1). This scale
d¥ng..

consists of twenty statements about rea The students

were asked to read each statemg\and respond by mukin
with a check (v) the appropriate box on the answer sheet.'
Reliability of the scale\for the qtade eiqht student was
.96 (Est:es, 1971: 137). A copy ut the scale is included
in}pﬁandix a. & " " .

Dulin and chaster :(1974) concluded fr‘on; their.

validatinn study that the: Estes Scale can "safely be tsed

“in, future resenrch as a criterion measure ‘of high school

/a 3 AT books, and reading" (p. 59).
They contendeds that o the Estes is a 'v;ary powarful'
° : ; 2

instrument for the, measuring s of * levels. of positiv‘e‘

" attitude towgrds books and reading. Summers (1980), in

accord withi{:he £indings of -Dulin and Chester .(1924),

stated. that the Estes Scale "is usefﬁl _in ob't‘a’ining a

. global raactive assessment of school onented attitude

‘toward :aading in intemadiate grades" (p. 42)

Reudinq Achievenent Test. . To obtain a me‘;eure of the

8 1 ing -achi, + the i edition of the
Gates-MacGinitie Readind’Tests, Survey E. Form 1 was used.

This standardized.test contgins two subtests designed to .’

measure the student’s . reading achievement. The two

- subtests. were vo‘cabulary and ca‘m[iréhension'. The combined

results of the two subtests yielded a single score fur




each child called "reading uchievament“ The reliability

of the test for the grade eiqht level is .87 for both

v vecahulary and comprehension “(Teacher’s Hanual, GatZs-

Haqcinitie Reading Tests, 1980z, 58) .

This instrument was chosen over, alternative tests

because of ifs high reliability and the pos‘itiva ‘comments

i of educators !who 'had critiqued " the instrument. . In

addition, . the tést can be gro‘ﬁp ndmi‘nis{:ered thereby

>prov1dmg the: investiqatar with ther opportunity‘ to assess

2] - the reéding acluavement of a large number of students at. a il
ngen time. o 8 2 :
% g 5l Stahl. (1985) in his critique of the Gates-MacGinitie

¥ + Reading Tests stated that, "It is a reliable\ 1nstnmént “*

that does the many things it 1s designed to du well ...
provided that the. user 15 aware of its limits, the Gates-
. i'HacGimtie can be highly recommended for School and clinic

use" (pp. '317.-31_5'). The Gates-MacGinitie ‘'Reading Test,

houe\}er, was ‘criticized in the ith Mental

S .’_ g;beok (Buroa, 1972) . by/Burke— who remarked, .

o Though' there is ‘a’ teachez s° manual- for each
level "and a technical manual for the .entire’ .
R N test, the autpors do not present their view of o
e T - the reading process or their rationale for the %"
- . focus of the- test. . Such ‘information must ba .
) sumised from the, material itself. (p:-1080). '

- School l‘..ite.‘ To . measure ; che student’s taelings

toward his or ‘her scheol 1ife, -a’ scale dgveloped l_ay the



" scale "was ' the selection of. statenents r_efiecting

Austrauan Council tar Educational Research was used.
This' Bcale, constructed by tho tactor analytic teuhnidﬁes
consisted L} ssventy-cne statements about: school 1life.’
The studants wara askaq to read aach statemant carefully
and res;laond by placing .d check (,/) in 'the square
repres‘entin.g the answer which bes‘t describes now they

'fa],t. The School Life instrument consists of items that
2 A

dealt with general affect, negative affect, and the four -

domains of school life: status, identity, opportunity and
teachers. Using the four~point response scale (e.q,,
M, Mostly Agree, uosgiix Disagree, ahd
Dgtm;:g_y\gnim) it was . possible to obtain‘ a’
quantitative reflection of each scuden’c;5 _feelings about

his or.her school life. Technical data on reliabilzty and

validity cosfticients of the different domains of the -

scale is as follows: General 'Affect -84 and 9»

respectively, Negntj.ve Affect .76 and 87; respectively,

status 91 and 95, respsctively, Identlty .9=79 and .89,

‘respectively, Téachers .83  and '.91, respecti\{ely.'

Opport\mity «79 - and’ .89, respec:}vsly.' “a copy of the
scale 1s included in Appendix B.. fL

Parant Attitude, suﬁ.s. 'rlus instrument was designed

. b\thhs investigator to ascertam the parents' attitude

toward. reading. The respondents were asked to respond to

’each sta\:ement on .the' scala ‘by’ puCting a, check (./) in the

appropriate box. The first step taken in’ developing the
[ ey .




si!:uaéions that would 1ndioate how parents feel toward

ey reading.' Those considered to be 1?}:, “appropriate by ?

. group of educators .and. parents were chosen to. be used in
V’F the :cm'-lstrﬁction of the scale. Tixis summated- rated or
. ,.\ . Likert scale contains twenty statements about g‘aading.

since the investigator could not 'impruva upon .certain‘
items in the Estes, items 9, .1'.:,_1?, 19 and 20 were copied
directly from it. Item'g 1, 6, 11 and 13 are B‘light
variations of items used. in the Estes. Scale. ‘Reliability

of the instrument was computed by the split-half method.
Reliability coefficient foi the séala is .82 and this was] .

considered le for its i ‘} use. A copy o

scale 'is includéd in Appendix C.

ethod o ta )i -

Instruments measunng readinq achievement, attitude i

tcward reading, quality - of’ schéol " life, and'bstudant,
percepf.ions of. their ’st'atus, identity, opparrzbnity, and

teachers, were administersd during the week of Hurch 10-to

14, 1986. The - primary purpuse of this testing was,ta Y
ascertain the significance of the relationshlp betwaan the

dependent and the independent variables of the study.-

Following the student testing sess_icns,‘ the parents

5

in‘:j guardians of a'ach_ of the s‘tudents _were “asked to
complete . thfﬂxgn:_a;&im__'sﬁm This scale was
N

0 ~ " delivered to tf:e parents ‘or quardians by the students and
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o .» ~ returned to the investigator on or before March 17, 1986.
’ To insure a nximin number of returns, the principals of

each school wrote a letter explaining the nature of the

study, whlch was attached to each scala for asséuing-

5 parental atutude toward reading. The student 1natmants
- were group administered during: specially scheduled
u;sione during.the school day, with one scheduled sesgion '\

for each class. - . 4 / s

completing the Gates-MacGinitie Reading Tests. The Gates }
» S
. was administered in accordance with the guidelines given

"in ‘the . - After the students had completed

_ . the test,) they ‘ve’re scored b¥ the invastigatq'i-. “To
P - determine e touf ravwre, e measure of reading
& achievaunt uud Ln this atudy, the investigator cmnbinad

the _raw score !or the V and cuwprehension Test.

The tvu subtests of the test took approxintely ‘90 minutes
D \ s
to adminigter. Py 3 ¢ .

:Atter a short recess, the students began the Sckool

.
ie Life acnle. Depandiné‘-‘un how the students responded to ’

weur:h statament about * school 1ife, they were given ’a

n\merlcul valua of 1, 2, 3, or 4; toux- being the ' most

posicive and one "the most neqatlva. The student's total

_score was Vconsldqud a quantitativa’ refleéction of each



e e

'sxuder}A. feelings about his or ‘her school’ life. To

assess the students’ " perceptions of their status,

identity, opportunity and teachers, the investigator
categorized (:he['items on‘ the School Life scale ine'u one of
these domains‘

Follnwing the\completion ‘of the s_gml_m.:_g ‘;p)
the students began the EMM}.Q for readinq. te
After the students had cumplete‘d the scale, they were
hand-scored by the investigator. Depending Ol"l how the
students respoﬁdeq to each statement, che‘y were glven a
n!merical value of 1, 2‘,\3 .or 4; four being the most |
pos}tive and one the most r;egatlve. Theoretically, . the
possible range of scores was 20 to 80. 'l‘ha_ students’
score is a quantitative reflection of his or her reading
attitude. . The ®Parent attitude Scale for yga”adinq was
scored in .a similar manner.’ Parent’s,-dgéendi‘rﬂg on how
they responded tore.ach .item on the /_scale,l‘ware given a
numerical value ranging from 17to 4. The parents' tét‘ul

écora, a summation of the vélues, is a quantitut:ive

reflection of their attitude toward reading.

The analysis of the obtained data reliad upon testing

'a set of y e The ndent group was analyzad as

a total group "and as. .two - subgroups (i.e., males -and

B g . . ¥




females). A total of seven hypotheses were generated and
— .
tested.

After the collection and scoring of the data, P
preliminary descriptive statistics were calculated for

each item. Pollowing‘the.calculation of c}“ie describtive

statistics, lations of the on the.
3 ’
School Life, Estes and

made. The statistical/ procedure used to analyze the

with sex were o

relationship between All combinations of dependent. and :
independent variable$ tested in the hypotheses was the s P
B - 2 -\
Pearson product-momeny correlation coefficient. Since the

‘hypotheses were directional, 2 one=tailed test of

aigrii‘ticance was used. A N




CHAPTER IV P
FINDINGS AND DISCUSSION

This chapter is divided into two'sections. In the
‘first section, the specific findings of the study are
‘analyzed in relation to each hypothesis. The second

‘section is a general discussion of these findings. -

Hypothesis 1: A positive  torrelation exists between the

reading attitude of the student and his/her -.
[N ~ - .

- reading -achievement. s

In Tables 1,'? and 3, “the correlation coefficients

for Hypothes’ts 1 v r/iah}‘es a_ire Y The -hyp is
was acc;_epted, ‘sinée the correlation u_ber.we'an reading:
attitude alnél'\feadi‘nvg achievement was significant. at the
.05 level of confidence. A correlation“of .28 was. found
for the total population, while correlations. of .49 and
129 .were calculated - for male _and femgie students,
-respectivel;}. . This finﬁing provides further éuppqrt_ f‘or "
the contention of Bettelheim' and. zeldn: (1981) that; "A
.chi-_la's at‘titude toward' rea"diné is of - such importar‘\c?

7 éhat', 'morey often than not,' it determines his scholastic'

- i =
fate" " (p. ‘25‘)." Elliott (1983) also found a.strong
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. —
parent was found to be significai

1_|1terxélatio{x'sh1p between reading--attitude and reading

achievement among students in grades three and six.

Hypothesis 2: A pa_siciveaotrelatiomexists between both
the reading .attitude- and .reading

o ?

7 achigve'menc of the student, and the reading

attitude of the parent or guardian.

The findinqs for JHypot is 2 are p in Tables

1, 2, and 3. In Table 1, the zelatianship between reading

-attitude and readim achigvement of the total student

papulatien, and the reading attit\de of the maté’rnal‘

. The correlation
coefficient for the relationship between the reading
attitude of the maternal parent and the reading attitude -

of the 'student whs .41 2 (p "= -.000).. The, cotrelation

coeﬂicient for tha 1 rendiﬁg i and tHe"

reading nchievament of the student was¥.24 ' (p = .008).

_Tabla 1 ulso preannts the cqrrelaticn coefficients) for

- reading attituds,’ reading achievehent and the réading

ntt&tqde of  the paternal pqren{ or guardian;‘ The

correlation for the students’ .reading attitude  and the

“reading attitude w@ate;nal‘ parent or guardian vas

. +18 (p = .039). ' The correlation: for reading achievement

-and patamal reading aftitude ‘was- .40 (p. = +000)"
; Tuble 2 prasem:s the correlations: hetween the reaqu_
am:h:uda of the muternal patent or: quarchan ahd 'the

geaéing v_attitude and reading achievement ‘of the male




Tahle 1

Corrolitxon coatticiants fnr Readi’ng Attitude, Reading
. 1

- Variables

ding and
Reading Attu:ude for All students

Reading Attitude

\
Reading Achievement

5 4 Correlation . Correlation
) Coefficients ' P-Level Coefficients P-Level
4 A .

Reading Attitude 1.00: .28 . .000,
Reading Achievement < .28 000 1.00,
Haeax-nnl Reading ‘ X
Attitu .41 .000 .24 .008
Paternal Reading -
Attitude .18, .039 .40 +000




“ Table 2 C #
comlat:ion ici for & i

Reading Attltude tor ‘ALl Ha).a Studentu

. Variables fas nuding Attitude ' Reading Achievement °
¥ § Correlation Correlation
Coefficients P-Level Coefficients P-Level
Reading’ Attitude @ 1./00 . . - ‘4o .000

Réading' Achicvesent | .49 ©. .000 1.00

Maternal Read:mg

Attitude 1 .33 " ‘.011 “.37 .OqS
Paternal Readinq . ¥ L *
Attitude . | X L .23 . ..063 . © .29 026




students. An analysis of these correlations indicate a

‘significant positive relationship .in each instance. The

correlation 1 reading and '

rea._ding attitude-was .35 (p = .011), while the correlation
1 L and i achi n

‘was .37 (p = .005). The correlation between student

reading attnuda/ and the teadan‘ attitude of the paternal
parent or Yuardian was .23. ) ﬁw.var, the level of

significance (p = .063) was Qbove the acceptable level of

.05. A signﬁiuan; positive relationship did, however,
exist- between the student’s reading achievement and the
paternal reading attitude, @ith.al c;rrnlation of .29 (p =
.026). ’ ) - .
. In Table 3, the correlation indicates a significant’

positive :relltlonnhtp" 1 reading
-;nd female student’s reading attitude with a correlation
of .31 (p = .16). uso_,'a significant relationship exists
bet:ween paternal reading atﬁitude and the female students’
reading .achievanent with a correlation o‘t 45 (p -..001).
a s&gnlticant positive relationship was also found between
ti’ng attieu;a.o! tjhe matemAJ parent or guardian und. the
reading ;:chiavax;:ant of the' fenale u’tudent\_witfl‘ a
correlntim_ﬂ of .30 (p. .016). However, the co:rala'tion-
between mutern‘al. zaudg:ng attk:'ﬁ:ude' and  student reading
attitude (.14 [p = '.160]). was nbt significant at the::0S

level of confidence.

\




‘Table :' . {

correlation icients for
Achievement, ‘Maternal Reading Attitude and Patemal
Reading Attitude for Female Students

. %
variables .- - Reading Attitude ) Reading Achievement .
K . : s PN
L Correlation J . Correlation
Coefficients = P-Level © Coefficients P-Level
Reading Attitude ' 1.00 . : 5 .29 .008
& -~
Rudl.ng Achievement .29 .008 1.00
Hatornnl Reading * ‘
Attitude & .14 ‘ .160 .30 .016
Paternal Readinq % ' g

Attitude L .31 ‘.o016 .45 -001




Hyyt.hesis 3: A posi(:i‘ve‘ correlation exists between the
quality of schoo} 1life, and the reading
> .attit\_xde and reading achievement of the

student. . Y

the results of the correlational analysis indicated that
the correlation between reaélnq x,n:tit‘ude and quality of
school life for the total population was =.28 (p = .000).
The correlation t;etween quality of school- life and reading

.achievement was .12 (p = .074). Since the acéeptable

level of significance for this study was .05,  the

hypothesis was rejecLed. When analyzed by gender, the

cprrelation between quality of school 1life anﬂ reuding

In responsé to thesssumption stated in Hypothesis 3,'

achievement for the male student K was. .06 (p = +321).

However, a " significant 'positiva 're'lut'jo.nship did -exist

between quality of schoo] life 'and reading nttitude, with *

a corralat;on of .27 (p = .010). A significant Ppsitivs
'relaticnship also existed b'etwelen quality gt schogl life
and the read.in-q atti_tﬁde of the ‘fgm’ale student with a
carrelation of .35 (p =..002). The carrelatién between

quality of. school nfe and the reading " achiavement uf .the

. femal¥e student, however, was not significant at tha .05

* level of confidence (-.02 (p = .431]).
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Hypohhe:lu 4- A positive correlation’ exists bétwee;x the
" perceived 'status of . the student, " and
his/har reading at\titude and reading

".achievement. * o}

- Tables 4, 5 and 6 present the 'correlations for
Hypothesis 4" variables: This hypothesis was rejected.
Hovever, an acceptable positive correlation did exist for’
the total population between the reading attitude of the
student and his' or her psrceivedkstaéus (.17 '[;; = .024]).
’.l;he‘ ccrrelatiox; between reading achievement and the
perceived .status of the student was .04 (p .304). When
‘anulyzed ‘by gendgr, the correlaticns between perceived

status and reading attitude‘;fﬁ perceived status and

,Arsadiﬁg achievement for. -the male .Students. vere

Al (p = .158} and .11 (p =.170), g;spgctivaly. However,

.a eigx\‘iﬂcunt_ positive rélationship existed between status

and reSdinq attitude with a correlation of .26. (p'= .017)

for the female population.. A significant relationship ‘did
& e £ ’

not exist between status and reading achievenment.

auy 2 . v e

Hygof.hasis 5z A pqsiti\}'e correlation ekists between the

~

2, " pgrdéivgd _identity of the student,’ and
hié/her " reading attitude’ and reading
achievemenc. ' :

N e
In tables 4, 5 and s, the correlation cae!ticients’<

for Hypothasxs 5 varinblea are The hy is

was rejected in  each instance' since the correlations




Betws_en identity and reading attitude and identity and -

reading achievement for tl'xe total population were not
s‘ignificam: at the .05 15';1?1 of confidencs; A aigniticané
relationship did exist between Ehe perceived it:lantity of
the male student and his reading attitude with at
correlation of .22 (p = .031). However, a. significant
positivg relationship did_ not exist betyeen peréei‘ved
identity and the male students’ reading achievement (-0.03
(p = .401]). ‘Alsq,.a significant positive correlation did
exist between the perceived identity of the female student
and her reading attitude (.3196 [p = .004]j. However, a
significant positive rela}:ipnnhip did not exist -between
identity and reading achke_vamenﬁ (see Table 6).
Hypothesis 6: A pos‘it}ve correlation, ex:lstsjétwa_en the
' 3 students’ _pércgpt_ions of their ' teachers,
and “their reading ;:i:titud‘e. and reading
-achievenent. S ' . 1

The findings for Hyp is- 6 are ; in Tables

4, 5 and 6., - The correlations that appear in Table 4
indicate a siqniﬂca‘r‘xt relationship between the studsnés'

percepticns of their teachers and their reading attitude-

with a cgrre)atie'n of .22 (p ‘= .005). owever, a-

n " . .
significant positive relationship did not.exist between

the students’ perceptions’ of tﬁai_r teachers and their

reading achievgmené (=0.1191).- When analyzed by gender,

the correlations P ions of and
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reading attitude, and perceptions of teachers and reading ’
achievement were no‘t significant at the .05 level of

confidence for either gex;de;:‘ (see ‘l‘ghlei 5 And 6).

Hypothesis 7: ‘& positive corrclut::j.on 'exi-st':s betweén the

perceived opportunity of the student, ﬁ\d

N .
& his/her ‘reading attitude -and reading

achievement.

’x‘ubla 4 presents the carrelation coefficients for s
rending attitude, reading aclgisyén':ent and the perceived
oppcrtunity of the studént. -An anulysisk t’he table |
indicates that t:ha co:relatinn between .th perceived "
opportunity and rending attitude of the- tqtal- student .
populatlon is .08 (p = .179). The correlaf.ion tor readinq

achievanent and parceived opportunity is 267 (p = .034).
As indicntad in Table' :5, @ significant positive
rehtionuhip d!.d exist betwaen the pemaived opportu‘nity
of the .nlo atqqent and his readimg attitude with a . =
correlation ;f 27 {(p = :.olo)b. However, the ccrrelation

between perceived opportunity of the’male smdent and his

. réading achievement was mot a_iqn!.ncant at the .05 level .

“of the female  student and ' her" ra dinq nchievement.

(see: Tabla 6) N

of - signincnnca. “In -addition, " a uiqniticant positivev

ralationuhip did not axist between percaivad opportunlty

However, - a lignitiuant ralatiunship dida axist: batwanﬁ

opportunity und raading attitude with g correlation of .32
Q. = .~

T,




" Table 4

r

correlations Between Quality of School Life, S
- Identity, .Teachers and the Reading Aftitude -and

Reading Achievement for All Students

e, Status, 'opportunity,

s s i
 Variables -’ Reading Attitude. -/ Reading Achievement
e .
Correlation . Correlation
3 coe_fiicient‘s P-Level Coefficients P-Level,
- . X :
. TQSL Total -0.28 .000 32 074
Status .17 .024 .04 -304
, Identity -0.02 .400 .04 .3‘0'4
-" . opportunity .08 .179 .16 .03
" Teachers .22 .005, -0.12 .080
~ i . 3
: o - S

B




The positive uesociaticn‘between recciing attitude and
_reading’ achievement found statistically in ‘thi‘s study
accords with the findings of Fredericks. (1980) that
attitude >téward readinq.‘is significant;ly relnted“to
achiavement: in readi’ng. As 'in'clicated in .'rables 1, 2 and

3 a signiticunt pasitive ccrrelation was feund between

readinq attitude and reading achievement. _The tindings .
indicute thut‘. the co‘x:telaticns ‘between reading attitlde .
ar‘l reading ‘achievement were signi!icant at the .05 level ~

of cdntidence ‘when the total group. and the two suhqroups,.

.malas und females were analyzed.

The findings in respect to the impact of parental
reading a‘:titude on the reading attitude, and reading
achievement' of -the stuéen't'otfer direct ‘support for the

uneubstantinted but \commonly ekpresséd conviction that

pnrantal readilng attitude and student reading attitude and 3

teadinq achievement are related. Infurmation contained in

" Tables ;, 2 and 3 indicate the significance ‘6f this .

relationship. When: the total. group was analyzed, Ta

signxﬂcanc pceitive “correlation was tound\ hetween the

reuding attitude and raading achievsment e’the student
popula:ion and the reading tt:itugie of both thé maternal

and pz 1 parent or .- When the student suli;le
. vas analyzed by gender it was fou‘nd that ‘both the mate;-nal
‘." and pnternul reuding ntti’tuda wcs positlvely ccrrelated
 with the teadinq achievement of. the male student at the
v S\
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w t -

.05 level of confidence.  However, only the’ realling

attitude of the -maternal ’pa’rent or guardian,‘ was

significantly correlated with the reading attitude gf the

2 male student. Paternal reading attitude and the reading
. <

attitude of the male student wai‘e not. positively

correlated at ;he .05 level of ccntidence In coptrast,

it .was found. tl the correlntianrbetween’t:he eu inq‘
i attitude of the female studem: and the reading etti}tu ot

the maternal parent: or guerdian was nnt significant.

However, the correlation between tha reading attitu e of
tﬁ:e paternal parent or— 'guardian and female . students’’

reading \attitude was siqnificnnt. As with- the[ male

~student,“ both the maternal . and the putai}nal reading
J ~-attitude were significantly correluted at the .05 levil a{
cn‘ntidence with the reading achievement of. the female
. student. : i o
Contra!y ‘to expectations, the raeult‘e‘ o{ the‘,’
corrélational analyéis,. signiticant at the .05 level,
reye_a’led that a significant positive relationship and ﬁet“ 7
e)(ist”het’ween many . of the school 1ifé variables. and’ t}ge‘-'

'students’ re.uding attitude and - achievement. - As indicated o

5 ‘ . in Tables 4, 5 and 6, it was only the students’ perception -
of Qelir opportunlty that correlated significantly -with
the reading achievement . of “the' student (Table 4).
However, a si niu‘::"ant positive relationship did ezliat'

between many of the s‘c}:_ool life variables and. rea ing

i B attitude. -_Ta‘{ie 4 i:resents the correlgtich_coe_ﬁﬂcien;u
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. 5 “ i
3 batvuen the Ichoo]. life vm::lahles and the rudinq attituda

of the ltudsnt, 1rnnpective of gender. As imiicated, a
ciqniﬂcant positive, cnrralation was found between the
students’ reading attitude and the students’ pe:cegtiens
of their status and teachers. None of the other variables
were pos!.ti'voly cerrslated at the acceptable level of
significance with reading attitude. A lﬁgnitlcnnt invarsa

relationship, however, was found to exist between quality

Sf school life and the students’ reading attitude. When

the male subgroup .was qna_;y:ed, a’ significant pcsiti\}e

‘relacionship was found’ n ‘the idents’ ption of

their opportunity, identity "and quality nt school life
with the students’ ‘reading attitude. Nonk of the’
correlation cnafticlents between the school 1ife variubles

und("‘}aading achievement were signi¥icant _(Table 5).

Similar findings were also found -when the: female

population was analyzed. - L

As indicated. i Table 6, "none .a‘f‘the school life ,
vuriablgs correlated significantly with the female
students’ reading achievement. - Correlation- coefficients,.

howa\iar, between the  reading attitude of the female

‘-tudent and her parceptiona of her status,. opportunity, -
_id.nuty and quunty of school ufe were significant at -

- -the . .05 lpval_ ot, .cpnfidence. Students’ perceptions of

5 L el 3
their teacher! ‘clid~ not’. significantly correlate with) tha

rqndlng achievemam: or readlng attituda of either the male

or-female stiudent.




z . Table 5

Cotrnlations Between Quality of School Life, Status, omwrtunity,
— Tds nnti,('_y, Tuchars and the Reading Attitude und

for Male

. g G

_Variables - © ' Reading Attitude . . Reading Achievement
» ] c.
- Correlation ,” - = Coxrelation
. coetnchn/u P-Level Coefficients . P-Level
2= .
QSL Total . .27 [ _ .010 » - ‘.06 .321
status © s st 168 - Py 1170
'Identity = ¢ g2~ .031 W -0.03 ’ .401
opportunity .27 .031 ' “as .107
Teachers .11 -176 -0.06 - . 294 .
. 7 B




( : ) Table 6 .
Cemlation. Between Quality of School Life, Status, Oppon;llm.ty,

Identity, Teachers and the Reading Attitude and
Rndinq Achxuvenent for Pmll studants

Reading Achievemen{ *

Variables : ' Reading Attitude

Correlation Correlation -
ts  P-Level Coefficients . .P-Level
QSL Total ‘ ! . ;35 ® 4002 =0.02 . 431
S'tatl_li . .26 . . .07 =0.04 .380
Identity .32 .004 . -0.01 L lar0
opportunity . 32T L0048 02 242
' ' : 5 e %

«Teachers .15 o+ .108 +=0.13 -154




CHAPTER V : D z

IONS AND RECC N

This chapter»summari’zas the findings of the study, N

draws ' conclusions based on ‘the 'analyses of" the duta‘,

gt states™ inﬁliﬁnticns related to these \t.inding!; and makes' -

: <
ions ng future. in this area.

J The data gafhered during this  investigation ' were.
a

alyzed =~ through use of the Pearson product-moment
correlation coefficient.- Correlation coefficients were >
. calculated betweén each variable to illustrate the measure

¢ of .association between them. a' level of .05 was

% : F ! designated as the criterion level at which t6 accept or
reject the hypotheses.. From ‘the results of the

E tatistical -.analysis of the accumulated data, the" | -

following findings may be repéurted.;

Using Pearson product-moment. correlational analysis,
a -correlation coe_fficiené .of .28 was obt_ulned between the.

reading attitude of "the Student a_r'xd'his. 6r her reading

achievement, ' when the total group was analyzed.. This

c;:r"x-elaciqn was significan.t_ ‘at  the .65‘ level of
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> 1 -
_confidence. When the association between reading attitude

- % % 7
- and achievement v;a analyzed for -only male students, a

- correlation coefficient of .49 was found which was

significant at the .05 level of confidence. A similar

finding was also found _vhén the female students were

analyzed with a cérrelational‘ coefficient of .29.

‘l’harefora, a pusitiva associntion “was found between’

reudinq attituﬂa and reading achlavanent for the total

’ * group .and Iwhen divided by sex (see Tables 1, 2 and 3).
. 7

between the

A

Relationship Bet P: 1 Reading Attitude and Student

. Reading Attitude and Achi

Statistical aﬁnljsis of the hypotheses related to the

impact of ithe reading attitude of the‘ parent or guardian -

_‘on the studa‘n\'.l’ reading ac!;ievenent and reading Aattitude

indicated that a significant positi‘vq association existed

‘between gthese variables.- When paréntal reading- attitude

was correlated with the atndents' reading Bchieveh;

2 reading attitude, correlation" uoatﬁcients of .24 and .41,

'raspact!.voly, were tound between ‘maternal reading attitude

and the . achieve and i ._ of the
at.ud'entu-. . Correlationg of .40 and .18, raugectively, uére
_iuund between the reading attitude of -the pnter‘ral parent

or .guardiaxli and. th\e fts’ raading achi and

~mding atti:ud-. ' All catrelatiuns were aign tir:nm: at

the .05 level ot confidencd. when an analynld was mde

variables .un ' the basis ' of gander, a




s
significant positive correlation was found batwn\an the
. -

Teading achievement of both the male and female students

‘and’ the reading attitude of the maternal- and paternal
5 sl willS IR
ling attitude

parent or guardian. With regard to’ the “x

of the student, ‘a. significant ositive .association was

found hetween “the reading attitude of tha,,pit rnal parent
and the randing attitude of the’temalé\ student, -while a -

positive associatiyn existed tha 1 A

reading " attitude'-and. the reading attitude of the .male

student. A summary of these findings is givén in Tables

1, 2 and 3. . “ -

and ing achi

Information obtained from the correlation?l analysin

of the school 1life variables .and the students’ reading

attitude and reading achievement indicate ‘that a
signiﬂdar’\t‘ positive association daid not exist bu;wun-
many of these variables. 'The results of the analyses
indicate that a aignltlcunt posltiva corralutlen was . tound

between the. students’ reading at:u.tude and their

_ perceptions :Of - their status and teachers when the total.

group was analyze(d‘. A significant inverse correlation

existed between quality of ‘school. life and reading

! attitude (Table 4). When the findings.were ahaly:ad by

sex, a uig'nuicunt positive association wa-.yt'ou‘nd between
the reading atticude_ of both the male and female students




and their perceptions of their - opportunity,- identity and -
quality = of. school 'u:.. In addition, a significant . )
poditive relationship was_.also found between the reading

‘. attitude of the female stu and her ons of her

status. The only vuiable to .be pclitively asacciated
:with the -tud-nt_u' reading achievement A was - their
- perception ‘of” tha’ir opportunity. Student perceptions of
their teachers did rot significantly correlate with either A

the - s’ rna.dan‘ or’ reading achievement,

when analyzed by gender.

s s ) Conclusions

Based upon the avidsnce gathered aurxng this study,

the following conclusions were d:}wn.
N ©  .1. TThere exists a significant/positive correlation
\ ~ hnf.vmm reading achi-v-nant and attitude toward reading
for this sample of grade ciqht studlnts.. For thege
children, at }.llt, attitude to reading  and aclievenment in

’ ". reading’ were related.

2. ‘The sted that,the e

. of -both the maternal and patemal purunt or quatdian was
positively rnlatod to the randinq achitv.ment of the

_student.

35" A substantial positive relationship was indicafed

_between both the maternal and paterrial reading éttitgda

and ‘the of the (When the total - st
5 : : . 3
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population was assessed. When ,uucg"n-ent was made by € 4
\ . gender, a positive aasocia:tian was “found baiwpan the .
reading attitude of the- maternal parent or guardian and,
the reading attitude ut'th_g mele student. The reading
atthj.l;;ie of the ten‘al_a student was -significantly raiatod :

to the reading attitude of the paternal parent or

_guargian. ;&
that the- B ons -

& ‘4. Evidence ¢

of their teachers did not significantly correlate with
’ .
either reading attitude or reading  achievement when

a—nalxzs'd by gender group. A significant - positive

association dlq exist the ! percep ons of
the;g teact:atn and their reading attitude when the total

* group was analyzed. : . .

. 5. i"mle students’ perceptions of their atit;ln,
identity, opportunity and quality of school 1life were-
found to be positively 'associu'te‘d, at th‘ .05 criterion

At level, with their reading attitude.

. . r ’ -
6. A significant’positive relationship was indicated

Betve_en the reading att-itude of the male -stuﬂa’nt' und h‘is
perc‘ept_ions of his opportunity, 1danti€y and quality -of
school life., . '

7. The relationship between students’ perceptions of

. : their opportunity and reading achievement vas signiﬂcaﬁ!’.
for the total group. Hn\}zever, it became negligible when .
the total group ‘was di.vh'ied_ by gender.' ‘ None of the other

~school "life variables were positively associated wWith




reading achiava;ant for (;.he total -group-and for males or

females.
8. A ugnuicam: " inverse rala:l.onshlp (i.e.,
T = -.28) “existed between the studonta’ perceFtions of

their quality of school ufe and their reading attitude, ’

when the total groui) was analyzed. .

L %

Implications for Instruction

since atticéxdg‘ toward reading is apparently

- associated with raacl‘ing}chievement, éuccassful‘readinq

experiences must be’ planned. to develop ".and maintain
positive attitudes toward reading. Teachers can play a
vital role in this development. For ixfstance, they. can
regulate student icces.a to books and provide opportunities
for reading. By doing this, teachers will ensure that
children® are pravifiad the opportunity to handle reading
materials and are diven qu{ne sort of encouragement or
oi:liga‘ticn to read. our aim as teachers shnu1§ be to

.d_ove'lop in our students reading habits and attitul_ieé that

will persist butside the classroom. Turner and Alexander

(1980), "in. their dilcu!sinnr of practices for 1mprov£hg

,x'udinq attitades, 'stated that nttituda toward raading can

be improvad when' taanhers do the tonowing. ' 4
K 1. Help students feel, bettar about *
5 themselves, Jhlore pasitiva about
reading, °




i
.
at
I

" Betts (1976) claimed .that the teacher’ can ‘develop - a

2. Help students feel a need for books e
and reading in their prasent tutnrn a
lives. S

3. Help students find ‘vital and
personally important purpases for
reading.

. -4.. Help, students to spark their own
curiosity-and find important ways to™

- : "do " something" with .some of. their- . 5
reading.. (p. -23) AT o BY

positive attitude toward classroon’ reading tasks it' he or
she will create lessons that take into consideration. the
personal needs, .aspirations, and’attitudes of the stgdénts

concerned. - Furthermore, it would be & positive’

instructional strategy for teachers to focus on the
.students’ areas of greatest Knlowledge, make _cgrtuin that
the studenté’ skills are equal‘to the‘z:e;diqg task, th_ut‘
they display a high regarg for reading, and' make tha\ s
students aware of theix successes. " , i
Holdaway (1980)~ contended that "teidlinq aloud \to’
children ,shouid be a prominent part of tpé reading
programme at every level; but particulariy in the
beginning years great patience and ingenuity, should be
used 1'70. introduce children to books". (p. 205). Reed
(19&5), in accord with the views of Holdaway, stated. that
,"Reading aloud is motivational. 'l'he teacher who, reads
alaud to students is a model who embodies the tact that

readi can ba run" (p.- 372). ° Reed also said thnt th\ \

best way to motivate teenﬁgers to read is to allow them ‘to

read books based orf their naads, intareats, and! abilit}.es.



il Fihn and Hclleil (1978

amount of resaatch thab exists’ on th, s\tegamique suggssbﬂ»_ ¥ -

that surrounding unmotivated, pdoy: renders with /puperbound

books can turn then int:o m\iv ted readets with a morar

positivé attitude toward x'eadinq

"% e L Langfcrd -and Allen ‘(1‘}«'!;) stutad “that an’

G, Te i Un-inta..x:rupt"ed' sustai'ed silent Reudinq proqram

o \ incorporates attrihutes that are quite vuluablg for  the

deveiopment '6f favorable~att‘itudss and incraused 3

ey 87 aehievement J.n reading Among these attributsa ~are:. .a

specifi.c time set aside for reuding at rsgulur in\tnrvnls; .
a wids variety of reading materi’als avnilabl‘el provision S

cf_ A role . model

.a pleasant, kre]kaxad atmospherei _'

encouragement to read by adults, and the opportunity to

v ‘ : sharq, infcrmation nbout bo'gcs read.

; Ke‘fnper (cited in Laanord and Allen, 1'933) belieyes’

“ that teaclysxs can play a vital rola in ths promoti:m n:.

= favorable attitudes towardtreadinq., -Kemper suqqescs that %

.. teachers "plan reading activitiss- which students 1ikar use _’ ) i

pr}idk far recreationa

matei‘ials related . to ..c ldxen's intsrests and nseds' g
xieadinq. 5 and demonstrnta ca

N pezscnal vque tor reading by practicing 1t otally an\i/ar.
Y
h silently" (p. 195). 'I’eale, Hiebert and Chittanden (199‘7)
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S T 3 ;‘ y J : sy

S . 715). B o o2 ’;
3 =N OB 'l‘ha ﬂndinq- of t.hiu study - also provida suppox-t !or
’ \Eha\nvlctlcn that 1 nttitude inf; .

. the rend_bg attitnde ;nd raaa'ing achievelel} of the.

’ -student. = one ‘nt the mt valueblc uervices, according to

Negley (1980) , -that* parents car} provide for their qhildun

as th y qrcw older is a continqed concern and vul\inqness
itn help— thair vchndren | with. th}i{ reading progress.

Purants who  place ‘a high value on randing in ‘their ‘own

St Iives - and gpide their childran s reuding intexests and
_—

il activities : will. pronote a' positlva attitude t_owards\

1nq :I.n thsh‘ chndran. ‘Glazer (19803 c?:'ﬂtendadv that,

o 'whatevcr nctivitias you (the parent) choose for
¢ “~. your  children will hava tremendous power in
your develop.
3 B g strong language f‘hndntf;nsl and positive
attitudes ‘toward reading- and lifelong reading
3 . habits. “Positive -reading attitudes result from
_playing tonbw\the leader.. At home, you are the-»

leader. (p. 10)\ * . ¢ .

It il often. aasun%’ that whan studem:s “of 1ou

~'ucade.|n1c ability are gquestioned abcmt their school lite
" they wil; axbrals an attitude of disc ntant, while those
o

v poaitiva orhntations towqrd school. However,\ tha
lindings of thiq study t‘ausd to dif:arentiate batween\
anti,st‘.iad and di,antis‘ﬂea studem:s through the indices of

readinq achlevbnant:. D e pon.{bla reason for this

unaxpacl:ed lack ot relar.ions'hip betvean success

T

saﬁsta:tion h that the intensity ot student _attitudes

) ) ol. ‘moderate: and high acnaemic ability wuuld\express more :

ana’

N




toward ' theix:

schecl \llfa s not sutticiently pcuu‘tul
A .

‘enough ‘to atrect behavinr. Another pceeibiuty in hhat

\@nts and teuchers henavé" in wuya thut effectively
weaken whateve: positive correlation might exist betwcen
i attitude towards school. and ’reading achievenent._ 'Hcstf

‘!{udents,‘t‘or example, are required to complata minima].

'cuzneular objectives whether they want to or not.

Therafore, . teachers, -- parents and general classroom N

ccnditione may counteract the impact on - achievement of . |

differences in student, attitudes. Despit:a tth 1ack ot. -
ol

assotnatxcn hetween"?eading achievement. ,_ana the sc
T life variablas of tnis study, an analysis o! pex‘capt:ions ’

by students ot the quality of their sc\hocl 111‘3 rem\alns an‘

'.area of impottance. student perceptions of their school

Alife, for instance, shogztp:ovide educatore wir.h a means‘

of . - ’

i looking at . the “social- -environment that— the.
A . v ‘School provides for its students; thinking about
. the aims of:the. school, its pnrticular emphasis
™ * nn .ethos, \ and the ex{;ant to - which’ this ig

il . ized and a ;. and -looking,
,at the:, structures of I:ha school -and their °’
effectiveness in-terms, of student’ experienca.»,
(Williams and Bgtten, 1979: 7) . .

P . "conslderatiun should also’ be given ti: student. " ' ' ol
perceptions of their school life for it:s impa;t on* reuding
attitudes. The ﬂndinge ot this study indicated thet a* ’

§iqn1f1cant bositive relationship existed hetween nany of
the\ selected sphool ‘life va‘rinbles and the rauding
[ attn:ude\ of f:he student." since reading aetitude and

T 'x;eading achievement. are interrelated; it would ‘nppear




> ' Recommendations for Future’

- The. fouuving recem’meddaticns are’ proposed as

K T suggastions for £u:ure reaearch 1n this area *

-1, A study should be aandm:ted t nvestigate the

e:tect a ta?qher has on the re‘ding attitude and - reading'
:uchiavemaht of students in his/her classroam"'

o schotield' (1980 ccnductad a study to aécértain

pil_reluticnships wir.h r,egard to reading

a titude and achiavament The findinqs af his study

'indicate& that, high achievement\ and 'high -, s
attitude in ‘teachers were positively‘assoc:.ated 5 L
with high achievement and - high -attifudes ‘in
L ‘pupils; in the low achievement and low attitude

AL Ny 3 .. “teachers, - achievement - was low, but :attitudes

- . were more>favorable than those expressed by the
pupils of miudle adhievement and middle attitude
teuchers (p) 111) )

& ) 2. ,The reé!‘arch “design should be repl\lcated with a
papulatior\ trom a different qrade to ascertain if reading -

.attitude and readim; achiavement would he affactad 1n a i

i -similar manne: by the same selected school life -variables

and purental raadi&uttimde

3. An 1nvestigution ‘be conducted inco the effect of )

'the Uninterrupted Sus ined silent Readmg prcgram on i,

_’atudent attitudes tuward raading and readinq abhievemem:.' -
" Hicks+ (1983) 1nvestiqated the ef:ects of sustained"

silent Reading on tha/ re ding ‘lach,iev,emen_c of ,a,clg:ss gf,



o0

-. e i . L. M e
In his .conclusions, . Hicks. (1983) '

* grade six p‘upus.
con:ended that, K

A].though thasa :scores do not ‘shaw anough ot a

difference:to demonstrate that sustained silent:.. -
reading does '-aid réading. achievement, ‘the "~ . ", £
. students did appear to be helped by the program. s £
. Their reading skills improved -and many of them .- E
. canme:to find reading an enjoyable pastime. (pp. . o
‘27—28) P w e

_Hicks (1983) turther muintainsd that the study would

have to be cnrried n:m to: severul yaars with a lnrgéf-

populatinn tu determine the impaqt of a sustained silent
<)

readi g program on readinq achievement _amd attituda # |

é’bwards reading

o BT O AResearch épbu;d= .vbe‘

idve'mv:'i\f}t':ation ‘of the“mo‘st‘

1]

parents could use to. promota m&wno irive uttitudas in &

4 their children touax-d raading. S
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ESTES ATTITUDE SCALE _- L, - ID# .

What {s your sex? 1. .[ ] Male’ 2. [ ] Female

Instructicns to student: i . §

Each item on the next thr;e\ pagés ‘says ‘something
about readinq. g, After reading each item careful].y, ’
indicate your respdnse by checking (/) the answer which
_best descrihes how you feel. " Yéur answers will be kept

_secret. ,No one else will see them.

‘Below is a sample item and response: - 3
% co STRONGLY . - ' STRONGLY

- . AGREE AGREE ISAGREE 'DISAGREE
I wish school - - & Lot '
lasted all year .
.+ instead’of nine.- e ¥ e .
;- months, "y v, 4 1 L3 wrsgl ) /1

“The- stiddent * strongly disagreed and checked: (/) the,
. appropriate box. 5

STRONGLY i . STRONGLY

.- <+ . _ AGREE . AGREE DISAGREE 'DISAGREE
&Readinf is fér b f i
learning bux not. . . “
fox enjoymert. 11 [ T it
2. Mo}ey spent on P S
. bookd is well ; oY
‘spent. 0 O AR o o W N
3. There is nothing.:* "=+ ° ey 3
to be gained from - b Gt 3 4
. reading books. Fy . Ty o0,
4. Béok"s are a‘bare. t1 ot ] :

5, Reading is ‘a qocd
way to spend sparev




02

© 'smosery’ " sTRoNLY
- AGREE ASRER n:smnxx DISAGREE

g books in '
is a ‘waste ‘g .
]

= 7.._R'eadiglg tur‘ns ne 5

5 on. <~ 0] 1 oy (S}

'8. Reading is only LI 5 i
-for grade grubbers. [ ] Py | [1 G b ) o Fom

o Books 'aren’t: - Yo, S . ;
N usually good 2 " . L o
enough to finish. (4] (] (] RN .

# 10. Reading is .
/ _rewarding to me. [l PR I (4] [

. Reading. becomes
© boring. after . : -
about”an_hour. NI e L (o] €1

3. Most books are P : 2 .

- too long and . b 3 (R
dull, [l [ IS Lodsee, L) 7
. Free reading: g s '
doesn’t’ teach B . ! :
anything. E 0 [ ] ‘SJ = [ ]

. ’I'here ‘should be . o % i om
more time for. o

free reading - . . #

during the & R
school, day. Ea% [ 3 [ oy

There . are many-
. books which I ! R B o e % i
hope to read. 1 [ (1 o Ay ¥

. Books should . - . o P :
.. not be read. b i

. except for class = | % NS ) 9
requirements . | s L) 1 i

17: Reading’ is . .
something I can 6
do without.




18,4 umln Mnt
of summer
" vacation should
- be. set aside !or
md ing: g L3

. presents. ) o & E3

20..Read:|.nq 4s dull. |

~







. Appeﬁdix B

 t 5
d scuoox.\mm_ ok P I ] G
| whut is yout sex? . 1. [ ) Male 2. [ ] Female
g ) . e

Instmctions to student. )
Each item cn the next §even pa/ges says._that Scho 0l Is

Amg:g some particula'x‘ thinq happans to‘You or your :

fsel a purtieular way. ’ I uam: 'you to say whether you

Deﬂnitely Agree,' Mostly Ag'ree, qutly Disaqree, or. -
Daﬂ.nitely Disagrae with the items.’ : o i )

! Please r ad each item carefully and check the answer

B
which best describes how you feel. \Don't forget that you
have to= put "school Is ‘A Place Where. <" in !ront of each 4
R .itam for lt to muke sense, e.g v "School Is A quce Where %
a7

'DEFINITELY . MOSTLY . MOSTLY . ' DEFINITELY

.4 T.® AGREE . AGREE ' - DISAGREE DISAGREE
-1..1 have ‘gopd o ‘ i 7 -
. |!riends. § L3 of e T 49|
2: -People know e L A : . 2%

» . ‘they can . v . d . Yirg

depend. on me. 5] B | 2 = [l

3T knowhow to, .0 .. . R

* "‘cope with the ;
Svork. i

4 Teachers -are

o 'qenuinely

o " interested .in. - -
By what:'T do. A0 I A R O




DEFINITELY  MOSTLY. ' MOSTIY —DEFINITRLY
. AGREE T AG‘}EB DISAGREE - nIBAGRBI

5. I have Hoo ¥k .
» ~learned how £y il E
v to find . .
whatever : J . :
infomation ‘e . 2
I need. - L1 ; 3 [l R

6. I am thought
- - of'as a
person who . Fi o
matters: L 8] 4 3 T o |

7. I feel boréds [ ] | Tl L)

. 8. I-act ina -
© . responsible o . TR = .
way., < 50 ry - L] o 1
9. Teathers are ek ot ’
a fair and 3 . 4 R :
oo cJustel . L1, -ur U O RRSSI £
10. "I:know what ) :
my. strengths . = i
v .. and weaknesses : G i
, are. - L () SN L1
I really like g / !
%to go.

Teachex's take i %y
a ‘personal _ ¢ T T

- ints t in g o5 g ; i A i ¢
me - et = HE bgm '

13.°1 feel T
. belong.

14. Mixing with

. '." other people.
helps .me to -
understafid
myself. .",

:15. Teachers.:
M B ‘recognize any..
: <7 o s extrac effort
- . Imake inmy
g 2 work



i . “DEPINITELY “MOSTLY ~MOSTLY  DEFINITELY
AGREE ' AGREE DISAGREB DISAGREE -

15: I have
learned .
things that' it

17. 1 feel i S A
~meoztant.‘ B .01 (48] (W]

e 18; T.learn to’

vy ¥ get along’ i . .

5 {with other . - : Hay W,

y o, oy B PBONL-‘, -0 Ly . (i 40}

"19. Teachers help - : < - 9w B
A ‘me to.do. my e R " .
YRS S A 1 ERPERA 45 SRS 25 B

:20. Pacple have ¥ 2 . . i
. confidence : " s S RS RS
in‘me. ;" 17 0 Ly T :

I ¥ gl Teachers
! treat me

. fairly in- i . ' . :
"“claas.‘.v__ £, ] ] ) (SR

~ . i

try to do \ . .
what is e L5y L -
expected of: &

" 23,71 feel proud
! o be a

st:udent. L1 U b. il LB

24.° I 1ike to do. - . g @ " - T
N t ‘extra.work in .. ° . fo BT 2 sy 29

&8 e the subjects. = -~ g

i that int:arest ) i Pafa et
2, B P S0 [l Ll

'25. Paople come to ¥ X .
me: for help.. . [ I1. " ] ¢ Bl

'reachers

“} encourage ‘me

Eto axp:ess ny o SR %
‘opinions. - (2% ST 0 | R




is easy for \ < o & %
o Be (I F N - Ll G i 1
29. T am, | L ’
T - interested |. . . =

*30..I can-learn -
. ‘whatever.I .
need-to knov.

3
1. I, feel
:+! successful. -

- very =
‘friendly.”
"33.-T like to

_ restless.

£ 35, I knw that
< 3 people ‘think -
s -a~lot of’ me.

36. I feel ;I have

. be a-
. worthwhile - |
permm.

37 Teachers take
v, Ca notice ‘of “e,
.- o in class.!

.38, Teuchern give
me the marks
I dnurvn.



35, I feel I

am a
reliable -

- person. [ I 11
40. I feel proﬁd ’ )
of myself.
41; People look . :

up, to me. (1 01

. Ady Fam:*
. trusted to

work.on my . .
vosaoewm T _ [ NE
43, I'feel 5

.- depressed. - (] 7
o ad Toknowx L
- ‘. “can:reach'a’ 4 T
« . -satisfactory - e i
. standard in. % 4
my work. .- : ] o BiYes
© 45. Other students .
accept me as I °
xS am, Y @

46. I feel good 3 g Ba o
. 4 about things. = [ ] ° L.

47. I know the

. sorts of &
., i A0 things I can -. ey <
dowell. . . [ 1 " [1°

I can talk to Wk
', teachers about
the vay they

1 45. I gat exuiuﬂ 2 L 2
. about thingt. | [, !

;'50.: I learn a ot & .
+ about myself. L i i L3

5 5i..,‘1‘each¢rn A & .
“listen to L
vl?ae I say.



52. I feoi
happy.

I try to
look after
:the  interests
of other
students.

6 ’ 54. I an known
% g . by a lat of
- people.

‘55, I £ind.that
s ,learning is
2 151: of fun. -

' s6. I‘get.
- enjoyment |
* .from being,
fhss there. . *

57. I have
* learned to

- . view.

' - 58. Other students
’ 1listen. to what
I say.

59. 1 feal
- . confident.
¥ i

60. I get
. = satisfaction .
4 © from the

B school work
. -do, et

61. I feel that
& thiggs go .my
way. s

. ~62. Teachers are "
: trlendly to.,
me’ in class.



63.-1get to

64. Iam treatea
with respect.

' 65.°I know I can
do well enough
be '

stccessful .
‘-'ss. I get ypset.

67. I.can question «
- the things-
that " teachers ' '
_say "about’ my
work. ,
* 68. I can’learn
what I need
© - toget by in ~
© life. . R .

69. I feel gteat‘.

70. I have learned
to accept other
people, ¢ °

71. Teachers treat
all ‘students

= . equally,

L]
%

[l







}Disaq_rae with ‘the items. JYour answer will be kept

1.1 wish school

. % S | Appendix B

PARENT "ATTITUDE - SCALE v % ID #: - L

¢ -

What 18 -your, sax? 1. [ ] Male 2. [ ] Female
Instructiuns to ‘dent.
" Each item on the next three pages . saé,s something about

. rsadinq._ Atter readiug each item carefully, indicate your ;’

response by checking ‘/) the answer which best describes .
how . you ‘feel. T wam: you to say whether you Definitely

Agree, Hostly Agx'ee, Hcstly D’1$agree, or .Definitely

confidential.

Belaw is a- gample item and response-

* DEFINITELY MOSTLY ' ‘MOSTLY . ‘DEFINITELY:®- '
. - AGREE * AGREE . DISAGREE ~DISAGREE -

. lasted all - " Y A
year instead, Cer i
of nine . - . . .
months.. - 1 1, = ¥ [J]

The pexr: %on defimtely disagreed thlth the sentence and
checked” (/) the appx:oprlate bax.




0.

Reading is a

. =Gk '
DEFINITELY MOSTLY MOSTLY "
AGREE AGREE
- Books make '

good gifts.” - -.[ ]

If I had the

money, I

would purchase
books. for my
children to

read at home. [

. As a rnle, I

would rather
watch TV

than read. | i

. I often read

to my children
when they were
‘young. 2 0

waste of time. (3

]
. Reading js a E:
good: way/ to- *

spend Yeisure - .
time. .- . [

T wish ‘there  *
was' more’ time

for.me to read. [ ] °°

..I encourage my
“children to
-borrow books &

from the 'school .
or public = R

library. [

Most books' are
to6 long and
dull. .- L3

When I have
free time, I

. often-read a

11,

‘book. 3 ]

Money spent on | -
books is wasted. [ ]

t

B

DEFINITELY
DISAGREE DISAGRER
- -

{6 I




.
. 16. I encourage . & . .

12. Reading is . s
for learning 5 = : .
but not: for N =
enjoyment. (il | (il | o { i 12

13. There are ) =

" many books \ . . o 3
that ‘I would $ . Sas
like to read. [ ] (49 A [d )

. 14 I*énjoy

reading a A .
great deal. 11 [y | 63 L)

15. Being able to
read is’
essential to
. everyday _ .
Adving. © - () E3 @0 7

-my children = K '
to read at home. '] [ 3

‘borig@ after

1% R'a;dyq‘beconaa
about an hour.

18.. I often talk -

° to my children : .. . &
about books ; 3 :

they have read. [ ] £33 1

19. There is
nothing to be
_gained from = i 1
.reading books. [ ] (] [-r

20, Raad1n§ is \q
something T o
can do’without. [ J T X e
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