HISTORY OF THE ENG

LANGUAGE: A UNIT OF
CURRICULUN AND INSTRUGHION

DANIEL PATRICK REARDON












W National Cibrary of Carada. - - - E

Cataloguin
Cnnndlln

Branch
heses Division

onawa Cnﬂudu soa s
A ON4

the quality. of the original thesis submitted for microfilm-
_ing. Every effort has been miade ta ensure the highest
quality of lspmduchon pusslbla.

if pages are missing, cumm the university which
_grantad the dagres| 2

Some pages may have indistinct print especially if
the-original pages were typed-with a’poor typewriter
ribbon or if the university sent us a poor

“Bibliothbque nationale du Canada ) i

The quality of this microfiche is heavily dependent upon

Direction du ‘cataloga;
Division des lhises cnnldlenms 3

La quait de catt microfiche dépend grandemont dela

wu( fait pour assurer une qualité supérieure de. yepm-
duction.

. §'l manque des péges, veuillez commuhiquer g

& Vuniversité qui a conféré lo grade.

La qualité d'impression”de Eertaines pages paut
laisser & désiror, surtout si les pages originales orit été

\ Previolsly copyrighted materials (journal articles,
publlshgd tests, etc.) are not filmed. |~

Reproduction in full or in-part‘of this film is governed
by the Canadian Copyright Act, R.S.C. 1970, c. C-30.
Pledse read the authorization forms which accompany
this thesis. -

THIS DISSERTATION
HAS BEEN MICROFILMED
EXACTLY AS RECEIVED

; [

'université
_nous afait parvenir une photocopie de ‘mauvaise quam N

Les documents qui font déja | nbls( a un droit d'au-

» pas -

mll:rolﬂmés 5 &

La reproduction, méme partiélle, de ce microfilm est
Soumise & la Loi canadienté sur lo droit d'auteur, SRC
C-30. Veuillez prendre connaissance des for-

LA THESE A ETE - e
MIGROFILMEE TELLE QUE
NOUS L'AVONS REGUE

b S




- HISTORY ‘0F THE ENGLISH LANGUAGE: A" UNIT™
f e & Ir 2] LR
OF ‘CURRICULUM AND INSTRUCTION

FOR GRADE ELEVEN

An Internship

Pl"l\tntﬁﬁ to

the Departuent of Gufriculm and Instruction
the, Facilty of Edicatdon,

Memorial University

In PSrtial Fulfillment
o the Hequiresenta for the De]rqa

Hlstgx of Education




ACKNOWLEDGRENTS

The writer exp: his for all the ee and-
coopifation received in conducting and reporting this project.

Appreciation and thanks are expressed to the chairman ofithe
theois éommitres, Di. Oi K: Crocker, for his helpful sbggestions, snd
directions. 'Thanks aré also expressed to the other committee members,
Dr. atold Paddock and Mi. Brisn Shortall. Di: Paddock speit many hours
ciiticaily reviewing the n_:.udgnz text. Mr. Shortall, vice-princtpal at
Beaconsfield High School, showed an enlightened attitude touard sstontusy

* English instruction. Hl_thour..yr.he cooperation of Mr. Shortall ‘snd Mr.

Melvin Hong, the school principal, the project could never have beén
carried out. P L 0 )

Finally, a special note of tlun.ks s’ ekprensed to the writer®

wiie, Sheill. for hat mndin' pntime and encouragement.
b s

i 2

g




"‘utilized in the of the unit.

ABSTRACT |

The purpose of this project was to briug & greater knowledge,

‘understanding ahd appreciation of the English language into ‘the present

English program im Newfoundland's high schools. The umit which has been

developed could.be used as_a supplement to the existing English program

1n.our higlh schools.

"The unit 1a multi-media in nature and includes a student.text, a '

ceucher & manual, nverhead transparencies, audic tapes, samples of older -
Iiterature. agd-suggested activities, The "curricilus ' or matrix of

intended learning outcomes for the unit vas dravn from the disciplinés

of linguistics, English lit ' -y English n and
y- f£rom noir- 1ined in magazine
articles,. and numerous with various individuals

having a sound knowledge and understanding of both thehistory,of the '

English language and its integral position in our high schools. . Both
the theories of Mauritz Johnson.on the development of curriculum and

and as

by )&1:}“&1 Scriven were

i

At various utlgeu 1in the. development of the unit syecidistsjmm

the fields of ‘secondary English ed\lc‘f.ion, lingulatics and audio-visual

were co and their veu lntn the unit,

Because of ce!‘tnln nper.ill clrcumstances !he field l:esﬂ.ng of the unit

" wis limited. I vas taught’to a.volunteer group of £ifteen grade eleven

e




formative valuation'showed that the unit was réadable;.

valid.
TS

1.

2.

The following :;wnclnsions were drawn from the profect g .
Johnson'stheorigs provide a visble model for curriculus and
{mstructional development. * '
The unit can adequately supplement the present English curriculn
4n Newfoundland's high schools.
' The unit can be successfully taught to all grade eleven T
“tn n;&f)mnuma who are of average 1n:gmge.;¢e ‘and who have

reasonable competence in the use of oral snd written language.’

The unit can'Only be successfully taught by those teachefs who

have some professional training in the history of the [Englich

language.:
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CHAPTER T

mmoi)vcnou

U 1t 1s not ‘unkind or fnaccurate to say ‘that :uday s high schools |

(and ‘some’ university Englinh dApartmtm:u) fail to give students ‘an ldeq\ute

ingight into the nature of the Bngu-h langusge.. Muéh time is glven to %

" the :ene.hing nf English in zhme inar.ltutinnl, but the treatmént of the 2

subject is omn o | and nisconceived.

English ing‘:;)mtion in Newfaund].-nd' 'high'schools ovek the years
hes made few Feal ilxpravemenu. What goes on in today's high school
tnglish class is not vustly diffexent from what trauspired: there tenty=

five years aga. Bfinrtu aimed at . improving Englilh Lnntmction hlve been

slow. in bringing about desirid rasuln.A ~Cunuquent1.y, for ety high school
students” the word "English" is synonymous vith the word "boring."

oo . ' The project with which this report is concerned imvolves the

5|

development and impletier of . a curriculum and unit in mv

history of the English language for srade eleven students (vhile the  umit’

is for the more” acadéni student, 1: can be.

..%  mdlfied to mest the needs of the general student;) It secks o heighten
student interest in Mglish thicugh studying both the nature of the pheno- ;
nenon we call language' and the historical development of their own mative

tongue. Our achools have mevet attempted to include any comprehensive

treatuint of this ‘aren in thefx English classes. Tt ds little wonder. 8o

many “students seem to find Eiglish'less interesting than Mathematics,

& . 3 N, 3 .
2 Geography or History. These students have never been shovn.that language is




a phenomendh, a changing, groving eystem withg history... They know nothing
of ite’ ouéins,,dévelopmen: ‘or myriad functions. They have ever been'led

to see- their own personal dual role. as 'ugers and crestors Of Language.

. g | More traglc still is the fact ihat most teachers of English are .

= . not professionally qualified £o-handle such aspects’.of langusge study.

\
} At vhiversity they'take courses id English literature from which' they

y . A s A
learn much about the inr.erptetiv,e level of language, but little of its

bagic n‘am} Surély, grasping the mature and system of the Englieh

Language Iléb.t,ptecade any. Ln-depth work in, literary, interpretation.

Teacherg of, English must becone more versed in lngulstics,the sclemcific I .
Study of language, 1€ they hope to give students a fuller tinderatanting

v .
of language and the Erglish language in particular.

PURPOSE . - : s =

The purpose of this project was to bring a greater knovledge,

uiderstanding and appreciation of the English language into the existing

English p’;ogrm in-our provirce's high schools. Through a unit on the
history of the English linguage students can learn important language
facts, come to grasp the complex nature of laguage and d:lacgv‘er their
o roles as users and developers of 'their most basic human trait, lan-.
gx;lge.' such a unlt can supplement r.ha. present English program in. our
- prévince's high schools.

\
THE SIGNIFICANCE OF THE PROJECT

The. suggestion that the history of ' the English langisge be aught

dn t‘ls schools is not new. As elrly as 1919 the English Joumnl publiuhed
lm lrtic.ls ld\muzing the tanchlng of geveral aspects of the E‘ngliuh % 3




/Kgunge, 4ncludiog Language his:a:y. _But the sugaentlon seema not g0, ¢ . . - °
o have been ‘takin up by & great dsiber /of high schooles, if: ong can Nﬁu

£rod tha' padeley; sid eype of materidls avallablé as'vell as fron a. general

R

what teachers are duing thesb duys. Indeed, little work has bgen

done 1n’ this Lmportant area of our achools, ounlde of several cutticuluE/
" projects in the United!States,. though haterisls of a much broader iingulstic

base are showing up in several nevly published English texts (e.g Gimn,
<. ) B : .

} Macmillan): i

It is unfortunltely true that "the appltcll:ion of the hletcry of

‘English to the teaching of English Ls largely unexplmd," as one’ curr:

_culun guide noted in 1968.% ‘e § . .

While nunetnus Teasons can be esaily. dted for thls unupicuo\m B v
absence oi the hmory af our” language from the Englu)l curricylum (e g
* denands on time by the tridictonal facets of the study of English; lack

of teacher preparation in the ares), move significant ones can be listed

that support its inclusior .
= This unit then'is being developed to fulfill several basic needs

“in the ‘Etelg, Gf secondary Eaglish:’

i

(1) " to provide szudenca with a baste "undérstanding of what langusge ,

: 1s and thos help both hranden their often ‘too narrow linguistic S
_‘perspectives. L e

“(2)" to brisg tnto closer relationship the historical study of lumguage

Betty Gavthrop, "1911-1928," in An Examination of the Attitudes
of the NCTE Toward Language, Research HEPQE( No. 4, Raven I. McDavi d, Jx.,
ed. (Uzbam: NCTE, 1963), p. 1L.

" Zsng1ion Langusge Arte in Wisconsin, Wocomsin English Langusge
Aets Codiinie ijact. 1967, p. 302.




T

i e L its 1n£=rrnlltiunsh1p vi:h man's toﬂl dev:lnpmnc)

(4) - to ivmp[ess mvnn Engleh, v:.ea:\\e(a t\\e :emvmc vmhuuy
. ‘advantsges of such a unit;. -m ‘get. :hase :euchete to raalue the:..
\ltgan: need to become educnted in :hxs vital. -:eu at 1mguage

w0 e niiiee s budyieto know more about !language, their stock: n trade.’ The

Neufuuﬂdhnd are'not 1

drge mu:omy of English. teachets- &

. xeaac knowledgeables 1a° chis lrea. ‘A briet cxumlnq{ion of:the -

- Eileu at, szzrial Universi:y 8 Regin:rar 's foi:e shws r.hlt

E e i perspective Ensllsh teachers l:nke Tume Tous couruas u.xn;u-h

1t any m Engmn,.m:gutsciu. wnme 2o o 1t 2

; u‘;emure. hu: take far,

toour 1t fa . -« 1 ,fux' r.he Bnalish cucherl -

it is not emmgh‘. Literatllre courses pu-ent ll\gulge at an

a setious naglect of this fnct.‘_

% This vrnject vas_ undertaken nhzo un a mnulE of teum&nhtlnna

evol\rlng out: cf ccnuupanzy =dutadomll reuarch nnd :ho,u;hr..

Edwin Snuet states: . \' :

<0 . - . .

. ° Many of .our gonspicucus failures <in thé teaching of English om.
the secondary school level have resulted from our almdst complete' .’
© »failure to give students any idea of .the.English language as lan— .- ',
guage, any experience, that is, with the exact nature of how it
fun::iunu vhen they use it daily. The instrunent vhich they. -
eu'ploy 1n'all activities of commmnication, fron buylng a dozen )

e L B : e '_\,,/_




s “eggs to uxlzing a love'letter, “fs ‘never deen af we see an ldeu,
8 nation, or'a great man--ag.an object with & history.

2, 2 7 Seer i this 1zgh: she teaching of Bngl(ah becomes smechinx other
than a £irm, unyieldins disétpline having no - relation to student intereats
‘or CipactELEe; u‘ﬁu:hng Sther than an annual repetition of luckngyed'
grammatical &dicts or memorized stanias. B B
Miriam Goldstein mngme\% most significant precept upon vihich

this p){ojecn is baaedA Goldsl:eiu stakes that. an gosuxa to the histoxy

of languagé awakens the Aopt o e e o€ Tsgutebie: absoluteness .
" il certitude and nudges him iito a more tolerant and xesponsible n:itude.
‘towerd Tinguage. A regent nurrlgulum gulde adds, "1t (the Hatory of
« ¢/ the Englta® Lafbuage) 1s perheps the ehtef meano"by which a eruly Ungutcic

atritude Eo¥ard English-can be developed in’ students."S .
"

X

Thie, noted authority o’ the. history of the English languige, Albert
c. Baug,h Secs the study Of the higrory of our langusge as a tool (for -+

uncher and s:udqnt) in bhu undere anding md R::erpre:nr.iov of our earlier -

\q\ R lﬂ:erat\'.\ra and as the basis of sound Judgtient 1%mtters concerning the:
Larguage, today “(e. 5 usage, granmar).® LR o
i’gmlly, Edwin' Hoey_prese: sa\r:x:nl «onvincing reasons for the
/ lnchl‘us‘?nn of the historical s:ur{y;:: Fnglish in s cieL Rt (e.8. .

history can dispel students' linguistic misconceptiotis; it can help show

" 3gauin Saver, English in the Secbndary School (New York: Holt,
Ridehart’ and Winston, 1961)s p. 11. ; '

,‘)urim Goldstein, The Teach: of Lan; e in Our Schools' (New,
> York: The Macmillan Co., 1966), p. 154 ~°

.szn'g;m. Langunge Axgs in Woconsta, op.: clt., pe o1

A\
£ Albert C: Baugh, "Historical Linguistics and the Teacher of
. zmuh." College Bngllsh, Vol."24 (November, 1962), p. 107. .

o
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students how langiage \ind soclety tateract). s Hoay's i;'xnde, which wag
the initial tnspirition for this 1nternship, has 1ed me to believe that
the history of English can be interesting fot ita- ovm sake “and can help

students acquire valid notions about their “languege and realistln attitudés

quxd their language.
{  PROBLEMS r AND SPECTAL CI s
. SURROUNDING THE PROJECT S b e

In dealing with the of the unit, The History of the’
: v
English Lengisge; the writer e d several problens, - Several special

étrewmstances also affected :he unit's development and 1m:1ementnt£nn. i

The, problens and ‘circumstances were as follows:

Upon ite. initial® conception, the writer, while at university, had

hoped to be able to field test the unit in his own grade cleven English

class. However, having secured employment at.the elementary school level, -

there was no. way.he could teach it in his own class.
» ' nsaistance vas sought from teachers and principals 1y St. Joha's
“ho @ight be able to have the wpit taught in their schools with the -
'aausumoe of the vriter.: Considering the great deal of latitude 1n the '
Eoglish curriculun and the relevance of the uate, the uriter d1d not foel
the request to be burdensome. Bmug,ux. the developer experienced a
negative attitude and a general. Yack of response from many schools.

The o this tive responmse to a lack of

understanding of the nature and findamental importance of the materfal

contained in'the unit. These teachers;and administrators were very

T E—— \ : IR bty
Tkdwin A. Hoey, "History Might Heflp," English Jjoursial, Vol 57

v(or:tober, 1953), p. 1041, = !

¥



3
, 'Problem. The unit could not be sucoessfully taught by znghan beur.h:rs

these after-school sessions cut into the students' free time (three ome

5 - X 3 7

towards the. on.of such material into the English

eprridulum.  They shoved fo ‘Teal ipterest or knowledge bith regard to' the

unit' s content. Such a situation led the developer to comsider anothé

x

SR e it

since few havean udequm:e background 1n this area. \

- The ‘developer's nnly option was to try to get a volunteér group

of grlda ‘eleven studen:s w]w ‘vnuld be willing to stay behind after school

" to take'part in the :nchlng of r.he unit. The administration at Beucoua-
field High School in St. John's was both symps:hetic and knowledgeable

conceming the developer's aims. On canvassing the grnde eleven classes- ! b

a group of fifteen students volunteered to-take part im the project. R

However, this improvised situation led to obvious problems. First,

hour sessions per week) and the unit could mot be as-fully implemented as
it would have been in a regular class. Ccns’equzntly, the somewhat arti~
ficial atxnngement nffe:t.ed both :h: extent and quality oi learning that
took place. Alno! 1f carried out during the: regular schonl day, salient
points of the unit could have been incorporated with the general language
erperiem:: that occurs in class every day.

Bepause the history of the English lang\lugg is a very broad, com-. - ;
plex subét. the developer had couidernhle trouble in trying to draw up
a conetse, straightforvard, yet inclusive text on'the history' of the
lang\uge for grade eleven. Ultimately, various important sectors of

historical language study (e.g. the historical development of the sounds '

"'of English) had to be excluded bécause of their depth and complexity.

Dr. Harold Paddock of Memorial | 8 Linguistics was

immeasureably helpful in the development ,of the student text.




P
P o By

22T ke

- 'view that' formative evaluation occurs during the formative stages of curri-

culun and 1nstruct1unn1 developm:nt and in the related field :esting.

The problem of evaluation was also d p

as: conceived by, Michael Scriven was used for the project. It is Scriven's -

[Formative evaluation esployed several specialists in the disciplines

rélated to the unit. These apedan;:s critically assessed the;unit's

and of thelr particular disciplines.
= Another problem encoudtered. during the formativé stdges ‘af the
unit Was whether the uadt would bé teachable and learnable. Since the
i vas being taught to Just oné group this was-a definite problem.

Discussions between the developer and the student, questionnaires and ..

pte/yasl‘. teats provided sone assistance in-oolving the probles. . However,

o

thu remains @ serious druwhnck of the project.

'SCOPE AND LIMITATIONS

This project imvolved a volunteer group of fifteen grade algven
Stuidents from Beaconsfield High School 1n St. John's. The studenta were R
of average aiid ahove’ surdes intallsgence. . Thare,waze Sour bove: and ‘aleven, ¢
girls 1n the group. The project comsisted.of presenting a fifteen lesson
uait on the history of the English lmngusge to this volunteer group.

Because ‘of the special circumstances previously outlined, the use of this 3

single group in thé project was the 's only.

the results’ of the ‘project may ot be fully generalizable to all high

school students 4n } Beyond this |

- J ) s

Bﬂ.lc.hael Scriven, "The Hethndolcgy of Evaluation," Perspectives
of Curriculum Evaluation," eds. R. W. Tyler, R..M. Gagne and M. Scriven
(Chicago: Rand McNally, 1967), pp. 39-51. Y b




o " The unit, The Bistory of the English Language, vas developed to
meet the needs of grade eleven students. No attempt wes made to ‘adapt
the unit to laver grades. .

The unit's content deals with the main areas of the English
language (i.e. grammar, vocabulary) besides r’;‘urveying the }:ag re of
Linblilas i gensal and the: elEta, S wur GALLIE EaigUeY THA Ieveloper

.h.‘d‘ o exclude the other important arq of ‘historical language study
(i.e. \pronunciation, spelling ‘a.lud gemantics). Inevitably, in any brief
presen\F\ation of language history various aspects must bé excluded:

mvux:hm}m, n giving young studeats their Firse experience with this,
topie, entering fnto any dnvelved dscussion, of say, phonstic chenges,
seens both mmcesuxy and umiise,

The project was. limited to formative evaluation.

The, project was limited to deveioping a unit on the history of

the Englich language.

DEFINITION OF TERMS

For the purpose-of: thig project, the following definitions ware'
adoptad: ; .
Curriculmiu A structured series of 1nzended‘1=.mn;¢ outcomes which are

the output of ‘the cutﬂculm development system and the imput of the
instructional system is deEin:d as che curricilun, .
Englich Teacher: A teacher favolved o teu:hlng the various aspects of
) the high school English program. ‘A teacher with a minimum qualifi-
" cation of B.A. 1n English plus B.Ed, or tratuing in the skills for’
teaching all aspects of English at.the secondary level.
Formative Evaluation: This evalustion takes p(uce during the development




‘of curriculum and instruction. It involves the collection of appré-
priate evidence during the development ard trying out of mew curriculum
and instruction in such d way that revisions of the same can be based

. on-this evidence. WS wiy ot

mya School Students: 'l‘hose studerits enguged in studies’in th= [wpper two
A

grades in the hish school. . - ol o

; .
s the Yhich take :plack

in the classroom. ‘

Instructional Content: This term refers to the curricular content and

{nstrumental content taken together,

The optional cultnrll content. int'mdu:ed 1nku thE

inntxmen(ll Cnn[en -
instructional situdtion, not to be,learned but to fnc!:linta the
" intended learning outcomes, and which can be displayed through sncin .
neana as Téadings, audio-visual, lestures and discussion.

Intended Learning Outcomes: These are ‘the primary objectives. for the

unit. They refer to what is intended for the students to learn.

Teaching Teaching sies involve the impleme of

teaching techniques. For example; and

. ot inquiry’and expository strategies.

" Teaching Techniques: Ways of in:.xaccxng with students in the classroom |

(e.g grouping or. . Part of the

instrumental content.

J

Unit: An organized collection of intended learning outcomes, tngtruc-

_mmu.Z tices, learning Ideis and|sugges-

"tions from which a teache® may select when working with'a of

students on one topic'of significance is temed ‘s unit.




duration. of their high school years.

'unacceptableness of this-situation.

" cmAPTER TT i gy '
REVIEW OF RELATED LITERATURE

ie review of related literature will cover three mnin areas:

(1) The p]\ace of the hstéry of the English language 1a the high school,

L@ Curric lun projects dealing with the histéry of our native tongue,

‘o
g THE PLACE OF THE ‘HISTORY ‘oF THE EnGLISH LANGUAGE o
‘ ‘ 1IN THE HIGH SCHOOL CURRICULUM B :

and (3) English series in our province's schools. /

The high school English curriculun'in Newfouidland 15 seriously

lacking in.its treatment of the history. of English.. Students’are exposed

tG-several” scant, " fragiented chapters.on the history of Englishduring the

Massive support exists to-show the
A Wisconsin curriculum guide states:

Our languuge is a vll‘.ll purt of our u.ves md our herir_nge.
nglish s ',
fo: Ill d 3 tlleir iation
of the language, their fnenuy in its use, and enhances bene-
fits derived from the study of literature.l L !

However, Sauer is' acitely perceptive in analyzing what.is taking
{ ¢ . i

pllce in our schools: g i i
"In our English classes students nlnnst never discuss with

their teachers the fundsmental character of their native tongue

and how that character was shaped through the experiences of |

the nations that have known and used English.. If Btlldenta were

led to see the long account of language change and of man's | .

constant nieed to“alter and expand language; they would become -

v YEngiian Llngu_n‘e Arfs ‘in Wisconsin, op. cit.).p. 424.




- point out.
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avare of hov large an element of chance has always operated-in
making language more manageable. -They would be more likely to
stand”a little less in ave of it, a little less uncomfortable

+ about 'the cohventions of usage, a little less.tongue-tied when
they try to make it work for ‘themselves.?

i

The fact that most .stGdents, whether eleuen!n‘y or high school,

. have always shoyn an uneasy aversion when working with Yanguage, can, as '

Sauer has pointed out, be attributed partly to the lack of a basic under-

.standing of the character of their language and the mutability and flexi-

bility that are carmarks of that characters

The case. for the inclusion of the hmury of our Linguage in the
Bngliuh sl doationg, Tavin Ao Hoey puts forth sevéral reasons
vhich, upon elsboration, show our neglect of historical language study
in the high school to be both narrow-minded and inexcusable,

First, knowledge of the history of English is valusble' for 1ts

. - i
owm gdke and students should know something sbout ‘the heritage of their

* langudge Just as they should know something about, the eritage of their’

<
nation and its penple. €

The focus here, on language sbout langusge, is distinct from the
study of language t5 batter student skills, as Loban, Ryan and Squire
“ Johii Algeo has judged former language stidy as too devotad

to skills, equating the subject matter of the English courée with that

2Sauer, op. cit., pp. 11-12.

lloay, opi cit.;

Walter Loban, Mirgaret Eyan, and Jabes R, quite, Teachtng
L_a_n.uqe and therar.ute (New York: nncaurt Brace Jovnmw!ch, 1969),
. 102.

B s
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of hoise economics, chorus and physical éducation.’- He goés on _to
88y, - ) | 5 hr
¥ Language is the essénce of our humanity afd the embodiment
of ‘our history as a people It would seem to be the subject
that is most important to teach about and understand.. Yet,
English teachers have for tob long been victims of propaganda
maintaining that théir chief function is. to provide a service
by developing language skillg.6 ... L&, K o b

The history of English as a humanity is a subject students might

wefl1 exaifne not only to learn mote about their,particular culturé and
ahe culture of man generally, but, to. discover their active:roles in the
continuation of those cultures,

Hoey's second reason for teaching the history of the language is

that it can develop lr.ude;nt interest. 'States Hoe ot -all students
“'will respond, of tourse, but T have seen classrooms glow with real

excitenent whén certain £acts. of ‘language. history vere brought into the
“open."’ ) :

. K Moreover, as Albért C. Baugh'haspointed out, a teacher with an

enthusiasm for words can spread it to his students and often arouses an

interést vhich leads to.the further study of language. Such an interest -

nakes_ the encountering of old words and old eantige in terature not a ' |

m:i.ctxan or an mpadimen: to the reading process buf gives the reader . |
o

an ldditinnul lntiiflction and a sense of pleasure in :he com'prel\znslnn |
il

Lugu.ge Study," Callese English, Vol. 31 1969)| Pe 277.

SJ hn Algeo, "Linguia ic Marys, Llnguiutlc HArthu. ,The, Scnpe 7
Ibid‘., p. 278. /
|
\

.7 Thoey, op.-cit. .




£ vhat' he :eaqh
- . The‘third major reason for teaching the history of ‘English 1s
/ that students can learn impoceant Language facts. ' Students. can “learn
:ku: 1 g higaat® P s brought to see the multiplicity of
qﬁmﬁges oéeyrring in English vocabulary, grammar, pronvaciation, spelling
a;ﬂ‘d semantics £ron.01d xngn.}{ to Middgh English to Modern English. They
discover the true origin of our often misconceived language "rules."

!ve seen students really.perk up over this chapter in the
‘of ‘English. They assume that the rules were always

| there, presumably set down by the Serpenl: of Eden, and that

| 1anguage\could not. extut without rules.

Especially today, when students enjoy,

| - The observation 15 goad.

b:elld.ug traditions; the notion that suthorities have been whimsical 16

a de“light. All of a sudden a fngtrn:ing stricture against this or that |
The student

ey L ;
cnxzem: language habit can be seen in the light oi history.

‘who psea dnuhle l\egativ&s will be interested to learn that there are

hundzeda of them in Chaucer and Shakespeare. Such study can provide

students a further explanation of additional forces altering language |
htm:ory. /‘

| Mirian Goldstein - ju:iﬂeﬁ Btudylng our language's hisory
for the facts we can obtain and the uaes we can make of these facts both

“dn further theon:lng about language and in using language itself. ' She

" Pgaugh, op. cit.; p. 108.
i B o \ "
| ‘gllaay! Op. cit., p. 1042, e .

105443, p.; 1043,
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4dds that such knowledge makes us free from the tyramny of false stan:
dards of usage and free :.5 use our knowledge to make reagonsble judgments
1in our use of ll‘ngunge. .
Hoey's fourch major reason for teaching the history of English. ia
that .history can help show studente how Language and socddty interact.?
As. Goldstein states: ) 'y
Studying the history .of English can$é an ever ‘despening
Process of seeing how the external history of a people, the
wars, the migrations, the inventions and the religious and
social developments, is reflected not' only in the growth of
vocabulary, but aleo in the way néw words are absorbed iato .
the framework of the language.' ‘

\ Indeed, not only thé vocabulary, but all aspecte_of language | ¢

have been ‘significantly affected by ocial forces. The value of this
kind of historical-sodlal study is, first; it;.: tidbe e s saats L
of the forces which have haped our lasgusge and, second, that they can
make their own ub-ervatlons to determine the forces at work during tbeir i .
owii Mves. Such.study can be, therefore, cdupletely up o date and T
exceedingly relevant. ) P i R

Hoey's FLfth maln resson’for teachiss the history of English

ehtatls'n attitudinal chebge based.on vhat had preceded:

It 15 distressing to find how stuffy and encbbish assorted i, {
young: pecple can be. . I've talked to' some who really seem to-
believe that the prestige dialect is the only acceptable one B !
. and that anyome who deviates from their concept of "correct o

b
usage 1s'a boob. Maybe, 1f history's message spreads far owd

11, . " 5 . N B O R

| Goldstein, op. cit.; p. 145. o " 1

- ey, op. cit. : ' g £ :

2l B Bgotaatatn, ope ctt., 'pi 148,

oo i =
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" enough, we will get a generation of employers who realize.that
a person might make a good worker despite his solecisms.. This
alone would have great practical value.
os

The view that a study of the history of English can and should '

affect attitudinal change has been voiced often in textbooks and jour-
3 1 s 2
nals. Otto Jespersen. comments:

Those who know least of the age, origin and development of
the rules they follow are usually conservative or even reac- .
tlonary about linguistic change. Those who study language,
history will generally be more inclined to see in the processes

human speech a wise natural selection, through which while
nearly all innovations of questionable value disappear pretty '
soon, the fittest survive and make human speech even more
varied and flexible, and yet ever more easy and, convenient to
the speakers.l3

But whether or not he agrees that certain innovations represent
progress, 2 student of the history of English should become “atelli-
§ 5, gln:ly :olerant 16 me gtudent nhuuld realize that lny 1iving 1nngungq
4 . is the result of various forces, thll’. it continues to chnnze and railacr_ﬂ

fatxly accurately the culture md"p\lrposee of its users, whether the' .-

3 language 1s' English (any dialect of Lt), French, Chinese.or Ruan!.an. : 4
" The five previous categordes of ‘reasons.for teaching "the history
7 g of bxgnah are full and suggestive, but they do mot =ncmus -all the

reasons for' :he activity, On a very y_r.l:til:ul level the teacher can

introduce the history of English as an obvious aid m\n:; reading of

/ Ypoey, . cit., p.'1044. %y %

i " Boteo Jesp:t-en, Growth and Structure of the English Lan
(9th'ed. ; Oxford: Basil Blackwell, 1967)s.p. 198.

By s, Rooasign; Vaking 5 Cenble-sons Tessher's Experiancd
vith Assiguments in Linguistica," Comecticut Eaglioh Journal, Vol..1
(Sprtng, 1969),

St
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earlier literature, 'Albert C. Baugh hotes that problems encountered in
reading the wéru of older'literature k(e.g. Sl-nmkeepeare, Chuucer) due to
chmgee; in seaning, pronunciation and gramar can be solved by knovledge-

able tenshor gaidiccs Th thu history of English. Y e age when

students want immediate relevance, the can be-a
& e
BT t one. .

LA knowledge of thé history of Eagiish can also help .a student -
undergtand that ‘great liférature can 'be written in any language; that’
contrary to what one edyeator be]_lgves, "our expression and our sanity"
are not nsuuﬂnlly "the better" because English has Tost ud]ectival
éndinga:!® that the ‘excellence of the Beowulf poet 14 possible with and,

.in fact, lies in his mamipulation of a language current for him, inflec-
tional endings and all. If ve want our-studeats to have more sophisti
cated. attitudes towards thlnga litexaxy, we cannet afford to meglect ‘the
hin:ory of the lapguage. ta .

The hfstory of English can bqkued to help students.with their
own problems in ‘speech or writing. Louis Mulnzer has forcefully stated:

. Unless each of our students underatands the principles of
unguxsu.: histoty, he clgnot understand English, and if he

cannot understdnd English, hé canmot be expected to write e

or read it with much intelligence.l9 2ot TR

Whether one agrees with the extremity, of this position, it is
true that the history of xngn.h cén throw light on and someties elp,

Y75augh, op.” cit., pp: 106-110.

1

%auver; op. cit., p. 14.

19 ouis A. Muinzer, “Historical o

Iliinois lggl:llh Bullétin, Vol. 48 (October, 1950), p. z. 2
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% Arts in Wisconsin," Wisconsin English Journal, Vol. 10 (January
~

to all 1=v=1.s of itudenr_l. though cbviously. with lxintlm in treatment.

. James B. Conait sees it ag part of. that goarl _géneral education PRI

pupile as future citizenstof a democracy. 2% Indeed, it might ba argued

that those who do not attend university are.the biies vho most needfn

high achnol the' ] and 14p 2izing o o Taky £ it

they ‘are lele likely a5 & group to eacounter 18 glszwhere.- £

The value of instruction n. the h;-;m:y of Englisll for the
student s clear. However, .the ‘value' of such instr‘u’:l‘:_ian for the teachér
14 often overlooked. Vhat a ?ez knows about’ the hiatory of h‘:‘nuh,

de:

will affect his classroom att{tudes and performince even if he chooses

never' to mention the subject as ‘a subject.’

Whatever their du.-gt e

English and Americen paxtldpmts 1u°the Dartmouth smxm cuuld agree
on; the necessity “af ‘careful language -tudy by the Englibli teacher. 2L

Jobn Senﬂgs, in:a report on the'preparation of Bnguuh tuchat- in

ctient "vent

 Wisconsin; noted that! the. comittee seb up to u‘x‘k out’

on _record as favouring a teacher educaticn program ghich includes 'work "
222 s it'ls for

1in language history and structure," among other things

%O3anes B. Conant, Theu-Auric.ln High School.Today (Yew York: The: -

Nev American Library,.1964), £ 2.

1Eatbntt J. Muller, The Uses of E_n;g-h (New York: Hol:. )un=—~
lurt and uxn-:un;" 1967). X

"yiepar.cion of feachers of, English and

Juhn Searl

P 43,

nts. about nenwd. pxogx‘nm ‘asd .unl. the
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. the atuden!:, the history of the 1nngung should be far the teacher a'f

saurce for \mde,zstmdlng hnguage in ull of " its nspeccs as well as an
integral body of knowledge. g 0 2

* A recent poll asked pmfeauarl of Erglish to indicau fora -
nyumber’ of lnn;uage ‘courses whéther they thmlght the 1nd.1v1dual courses
should be Tejuired, recommended; avatlable or omifted in the program, for

hlgh school !ald’xazﬂ. .The sixteen. courses included 01d. Englilh, Modern

‘English’ grammar, the philosophy of language, & ‘course in English for the

. disadvantaged, a courde In' the histnry of English, and a course m the

“istory of Engush specifically for secondary school teachers. The

course 4n thé ‘history of English was required or ncamended more times -

than any other course. In:erestingly enough, the higtory of English gnc
about: forty percent more votes than a history of English course designed
“espettally for future high achool :uchara.zf This could mean’ that the
réspondents thought of the hiatory Gf the language more as a basls for &
:e.c.h_ez 5 ovn uiderstanding than as a body of knovledge aimed directly
at-the high “school classroom. °:
Anpther recent study suggésts even more forcefuily that the ’

history of Engnsh is an 1mportlnt concern. Of mncy—mn “"f of

cumpatan:e tmgi.ug over the entxxe:y of a teacher's training program

»(e.g. composition, reading, undt @nd lesson plaining,” iiterary criticism)

o . k
p,gm:ua RS Pearson, J7., and James Robert Reese, zoje't(-—\

Gramar: ingulstic and Langusge Preparation of Secondary School

Teachers of English (Urbana; I1linols State-Wide Curriculua Study Center

* 1n the Preparation of Secmdury School English Teachers, 1969), p. 3.

B iR
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y Aan,
English, Voi. 2 2 .(Fa1},,1968); po- us- o124

‘of English (April, 1972), p- 1.5‘

the "histnxy and nature of lnng\laze vas rated first.z‘

The effects a course in the history of Kngllsh oughc to have on -

* a teacher are manifold: In general terms; the, teacher should have the
depth of knowledge required for understanding B8 business,, and*Language.
1s his business. This alone is.adequate r@eson for requiring a coirse
in the history'ef English of all pro.pec{:ivu teachers. -On a more”
practical level,’the teacher should possess a knowledge of historical -

: nng‘hs:{ca s0 that, he can be more confident ‘and comfortable i dealing -~

with ucautum. gmnmz, usage and cowpositivn.

Specifically, the history of the langisge can he].p improve a 5
teacher's ability to describe language and to judge available dencr{.p—'

tions of it.: If a teacher s not -to be bullied by big names, bright

covers lm‘l i-llea representatives he must have his own basis Eut =hooaing

a text, many of which aré written by individusls Lacking ehorough knowl~
“adge of the htstord cal facts of 1mguau and the nnderlying character- *
istics of the English hnsu-ga. @
| Kaowledge of ‘the history of English, as Baush ouggdsts; provides
<a"sound background for a teacher's ‘vn perspective on usage. This »

ubudga can be useful in making sound judgments in matters of the . .

Language eoaay,“j

cy S Boza, ""The. Proper Study," Research in the Teaching o: f

2 Joseph E: Milosh, J:., "n-a-cm.ng the lunmy of the English
Language in the Secondary Classroom," NCTE/ERIC Studies in the Teaching

e ¢

2y augh, op. cit., p..110.°

s e Seearere




‘understood the growth and structure af the English lansunge.

the history of the English language 15 flmdmntnlly im'porumt £

student’ and tem:her. . Both are 1nvo].ved in the study, use.and creation

“(mainly the Uniced States) have mde a serious start at j.wlzmeuzxug g
bneuy sumbrize what Has, been done with the history of the English
--in the United States, Aho in thﬁ nut ‘section a critical look will be

English series available to yewfmumd‘ schools.

D ; 21 i
The Kistory ‘of the lingusge might alao help. a teacher vith hits

own presennﬂon of Englinh 5tlmn:.27 J. S. Shexrwin totes' that teachers

might conceivably, avoid some’ gross inétructional blundefs 1f théy really
28

At this puint what is impnt:nnt Bhould be' clear. Kmmled:. of

* both

of lung\uge. A uugﬂ k.nawledge of his:ariml lingulsti:s goes, far” to
stlipe grbpae gteibuted S perceptions in both teucher and student.: Such
kaouledge %111 also affect a teacher's methods, vhether or'mot the

teactier fo'xuguy introduces the gubject into his langusge program:
s ; ;

'CURRICULUM PROJECTS DEALING WITH THE .
B} HISTOKY OF ENGLISH B K} !

« * While educntota 1n our provinca have given little attention to~ &

mutuctiou in th& htotory of English, various centers in Nozth America

nud:’in.tmuon into the high qdlool curriculum. - This section will

‘Language in several cumcu\m projects in universities and high schools

taken at the treatment uf l:be his!o!'] of Engli.nh in newly' published

hit1ah, op.cle.; p. 16. T < etk

28, s:ephm Sharwln. Four Etubluu in Teaching Englis N
1 Textbook. C6, , 1969). PPs . 3

2223 St v ;
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The Wisconsin Bngllul\ Lnngngge Arm
 Gurriculwm Project

The English curriculum dram up by this project includes a short
but highly suggestive outline . foria unit on the histofy ‘6f the languige.
This curriculum program from K-12 was headed by Robert Pooley and it ’
ncog\uzeu 'tie Amortance of a knwledge of ‘the history of our language
€0 high sthool studeats:?: )
The Wisconsin prag!:l;n notes (as most programs do) that some

information on the history 9f our language can:be introduced fa. the
" elenentary and junor high years, but realizes that the formal téaching

of the history of.the Zanguage hes to walt umtil the -eleventh or tweltth i
“.grade.” Then, as Goldstein points out, the pupil's’ knowledge of grammar,

. P .
histoiy, world literature and possibly a foreign language helps him to

brigg Lnto focus what he has been leatning Lncideatally about language
PITR AR . oy 7 ; .

* The Wiséonsin program Gutlines a brief it that would entail!
five to six class periods. The it would trace the development of
English through studying literature (e.g. Beowulf, Chaucer, Shakespeare),
vocabulary and "gxamn_: right up to the growth of the English 1ln3ma in
North Anerica: ne‘u;ae of audio-visual muzim (e.g. recordings,

ium) are tncouraged and nazly useful activities are included (e:8

'studen:s xnveutignce the soyrce of our troublesome —gh npelungl).

o

2805116t Language Arts in Wisconsin, op. cit.
i 39691«;15,32. cit., -p. 149, " g =
311k Language Arts in Wisconsin, op. city, e 436,
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. . The unit outlined in the Wisconsin program would be @ simple . - i

7 J starting point for. high school English teachers who'lack adequate back- /

ground in’ the area. Even the brief {ntroduction provided by. this currl-

cului would bring teachers to agree with the statement:

\ The history of the English language is a potent source of / N
interest to studeats at all levels of grwch in the use of | g :l
English, and it is perhaps the chief meins by which a truly :
linguistic attitude tovard anlilh can be developed in stu-

8 dents’.

. * The Northern Illinois University's Project
i English Genter

A far more :nbil:imu currieslim guide was dnwn up at Nonhe’m

Illinois University. The materdal pnactibed for gxades eleven and

ewelve {nclude the historicel development of the éoundsl gramar’and i e ¥ ok
spelling of l';nalish and some work fn etymology. Included with each of \

these sections are ub teaching to which -

. the unit can be adapted, daily lesson ‘plans, a description of rélevant ° :

audio-visual materials and a bﬂ:lio!rlphy-”’ >

The materials included would involve some five to six weeks

instruction. While the various areas are given skilful, comptehensive

. treatuent, some aspects included (e.g. Grim's Law, the Great.Vawel g

Shift) would certainly pose unnecessary difficulty for even the.bright :

students lacking previous study. in these areas. - A teacher with a sound
knowledge of historical linguistics could make valuable use of.this

\ ¥ p
\ o

¢ < 2na., pe £ .

lﬂorthern Iilinois Un.‘lvnnity, iject English Curriculum

Center, History of the L. Material for Incorporstion in Curricula
of Grade: (Dekalb, 196!




! . | T
lengthy guide (over one hundred pages): . The vast smunt of material
. .treated here makes selection of relevant aress for spacxﬁu groups of
studen(! an easy .task.  The xulde 8 error of, ofcen gr/ling a little too
\far’fot high school students 1s '@ fla any knwledxrhle teacher of,

egnlh should. have litqla trouble dealing with.

The Mimnesota Project English Center -

: The Minnesota Project has also produced a series of teaching

‘materidls on the nature and uses of the English language for grades

seven through twelve. ixi_eﬂy stated, these materials proceed from the o
a3 assumption. that the study of the nature and uses of the English 1mu.lge-

provides the logical basis and focal point for-English curriculun by

u:l:hmhing a structur.e ‘m which the study of il.iter-ltura, oral ;nd‘

writtea composition and other aspects of the English curriculum can be

seaningfully interrelated through the focus on the English language.”

Beginning in the seventh grade, students are introduced to

fundatental generalizations ébout language and language study. The firet

unit of study in grade seven establishies.a groundwork for thé future work

with language in the higher grades. Concepts developed in this unlt
include how lenguage ia learned:in personal, social and cultiral settings,

how languagé has a system and the persanal and social:importance’of
speech. ¥ A :

While this curriculim covers a wide range of language céncerns

FThe Winnesota Profect xu;nah Center, Center. for Curricilum
Development in English (Minnesota: University nf Minnesota, 1967),
- preface.

Brpas, po 200
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(e8¢ tranaforaational grammar;. dlctionary. stidy, paragreph study) 1t
gives more than.d te coversge to the history of English, Units on
changeé of meanins;. the hstorical devalopment of Fuglish spelling, the
Matoriéal atudy of the English lexicon and the historical study of
English phonology, mnt‘phology and 'syntax are outlined. Im all some .

seven units .are devoted to the 1 of our 1

This currieulum guide does not-cleatly spectfy in vhat grades
various topies (c.g. the historical study of English orthography) should
be studted. Again,” the teacher with a sound background in batortea
lingufstics will know both when and how to deal.with such matertals.

The work of the Mingesota Project. English Canter is'an’attespt
to develop teachable Tesource materials that sppropriately reflect what:
1s currently knom ahout the nture and yses of ‘Language. The materials
included -rev not intended as "packages" which can be taught in any
muauo; without ‘adaptation.’ They ate, rather, intended as a baste
structure around which iocal curriculim development, reviaion and imple-

sentation, might proceed.

p The Oregon Curriculun Stidy Center

Oregen Untversity has.aiso wndertaken 1n-depth, long-range vark
in English éurrleulum. The Ordgon Curriculun Study Center hes prodiced
asterdul onovexous Bicera of English education (e.g. usage, th‘etor!.c,»
structural, gramar). The history of English has mot been meglected here
either. Headed by Albert Kitzhisber, the Oregon Center has produced

materials for the grade ten student that focus on one ‘period of our .

361b1d., pp. 19-37.
= f




. language's development, Early Modern English. This unit uses the works

of spe (iwe. Julius Cassar, The Merchant of Venice), since

Shakespeare's language is fairly repu!entative of ‘Early Modern. English,

to give the student an accurate pictuu of the Engl;lsl\ langulgu at an {

impor tant Btnge in its development.

H:n students are ‘also shown ‘vocab-

ulary, meaning, grammar and pronuntiation changes ‘between the Barly

Modern Eaglish. of Shakespeare and nglish of today. Related student

exercises and readings are. suggestéd;’’

Because of Ats narrow focus this unit should be used only as a -

supplement to. a more inclusive dischronic view of our language's history'
_ Probably;the mald stredgth of the. material is the skilkil tytag r.eggr.her

of literature -nd historical. lmgulge study. Students caught between &

ave, coniualon and 1nd1f£ezance‘1n zewd to Shakespeare's works are led

& Caase Heaisd understanding nmmgh snalyzing the l:hungzs 1in our

Lingusge from Shakespasre's ‘time. to Modern English. Tiia shore unt i

should accompany any high school treatment of Jullus Caesar or The

T Mer t of Venice. Used p:aperiy», it mighr. at last help students = = 5
; Tealize vhat the hullabaloo over Shakespeare's works is all thout: . | ¥
: Janice Schukart, & teacher at Madison High School in Portlend, i
'ongon. hs found atildytng the higtory of English in grade tvelve an

excgptinnll means of bullding interest sad gratasiio dcd, scentngly,

'/ amore. mtelligent cholce in written ynt-l expression. : Beglnnirg

© /7 witha of language " and usage, this teacher moves -

v

3\lbert Kitzhaber et al, History of English,'L e Currichlum
IV, Stuﬂ&nt Version (Bugm Unl.varsi:y of Ongon, Curth:ul\m Study
* Cem:nr. 1966) + )

e ) 1




vided.

into background information on 01d English and the Middle Ages. Lanjuage

samples-fron these periods, tape Pecordings and readings help arouse ;

“discussion and questioning. Through uaing the.vorks of Chaiicer, Shakés~

pearé ‘and Jane Austen, ‘differences in grammar, vocabulary, spelling and

pioiclation Bre Emphasizad.38

In this Portland Hish Schcol EnglisH class language as.the tool

of expreasion 1s 'the main concern. - Here a’teacher has found that th
stuly of liguage history, correlated vith the study of l.!.::e‘rﬂttfr‘e, c‘m
0/fir to helgliter student Anterest inlanguage and faéllity fn'ite dse. |
Baglioh curriculun specialiat Verna 3. Dozier of Washington,
D.c. s SoveLiopad B twerky-smie day untt forthe sentor high achool on
the development of the Englich iaguage. Each of the clasa sessions fis
d.m'mhgd s to objective, ii-:emls,“ procedures and evaluations. Work-
ahnce, psafciecs, sasdiag sssipments fad a' vacabulary 1ist are pros
39
. X,
Tnis unit'is extremely comprehensive, ruming the gamit Of our:.
language's history from 1 Gerninic heritags 'to:its position tn the
world todsy. ALl major aspects of langusge study are covered, but e
author is vise' in giving less accem;.inn to the ,nnze‘ difficult areas such
g?pﬁm1o.1=u change. Hgain language study, and u:;n:uu study are
skilfully integeated, Ia the hads of a competent English teachex my
‘benefits could -be :uped—mm this wnte, & A
Bty N
38 ons s Sciukart, "English Languige Stidy’ 1a Port1and 1gh
S:honls.“ Bl_xg!j-h Sournal, Vol.,52. QGiay, 1963), pp. 362-363.
3,

B Verna J. Dozier et al, The De welgm! of the Bnﬂnh Language:
.A Unit- for Senior High English (i Hmhi.ngton, D.C.: District. of Columbia

. Public Schun].n, 1970) <




ENCLISH, SERIES IN OUR PROVINCE'S SCHOOLS . . /

As previously stated, the history of our language Has been sorely
neglected in our province's high schools. *While teachers in ‘gemeral are
111-prepared to handle naterial on language history; there has sloo béen
Tittle coverage of the subject in our texts.. This section Wily brietly
discuss :hé"neamen: of our 1ihgusge’s hotory as preseated in the matn'
Edglish texts ethier uaed by'ox available to our sctiools today.

It'is this vriter's benei that matérfal on the hie:nry of our

'

o
Language should be introduced to students difeing/the elesentary ‘and ' f

Junior high school years, but it is.rot until ;{ne sentor high jears,

e;pma‘iy grade eleven, that any concentrated study should oecur. The
Ging Eaglish Serico provides a fatrly adequate treatment of the history
of our language in its grade eleven text.: Twelve lessons are devoted to
general lingufstics. These lessons trace the u:iguu and grouth of the

Eagltsh laguage, its vomnu.azy, gramar, pmn\m‘:llzinn and usage and

. offer a belpful discussion nE r.illlm:l:s.l"o E %

1t 13 & pity Guch.e text has sot been utilized in our classrooms.

Instead, for too many years we have dutifully covered the voluminous
Mastering Bffective English. This large text contalns a meager eight
page tatroductory sketeh of. our Lunguage's history. Hesty and incon-
c_luaivg, the. value of this materisl 1o ‘suspect. Surely a weil plened
"chapter on o ‘Lasiguage'a history vould'be far more benefictal to
& o wit T

401¢1dore Levine; Rinaldo Ce Slmon!.ni Jros ‘and Liohel R. smp.
Semosttion end Langiegs. (Bosiion: 1 aad Compary, 1960). -

e i i




i (Tomur.a. The MacMillan Company of Clnad.l, Ltd., 1963)

41

‘students than the book's section on "parlimentary practice." B

In en'effort to supplement the above text the Department of
Education of our province his msde svallible ‘to our high schools. L angusge
Moves. Thls edition, which l:cml:en\nltes on various .aspects of the entire
communication pmu!u, containa an extremely helpfnl acction: on the
hiatoiy of English.’ Tn sous twenty pages enough hmtazicul 1nfuml:10n,
questions, activities, illustrations and suggested readings are given to

furnish s @8fents ‘with the proper perspective on language history. In

such a short chapter many of the intriguing changes of the history of . . . ..

English are lost, but in this small book the Tight steps are taken to /

awaken high schoolers to the magnificent heritage of their native
42 ~

tomigue. 5 N

The MacMillan English series begins its tenth gnda :axt,

Lean\ing English, with a scant. chapter -on the history of Gur language.

While the information given provides a good atart for the ‘student, it s

ot followed up by moré ‘thorough information in the grade eleyen

Hackillan' text. s 5 i

Mébougall and Licesll's The Languae of Man offers an_ adequ;te
coverage of English's his:ﬂry. This Bngliuh\serles contains six small
books; each tovering various elements of historicil language study.

w1
(3xd ed. 5 Vaicouver: The Copp Clark Publishing Company Ltd.,; I961).

#2Ronald T. Shepherf and Jin Handerson, Lenguage Hoves (bon  * |

Hilll' Ontario: 'l‘hollls Nelson and Sons Clnlda ‘Ltd., 1973)

\ ey

43, l’hilip G. Penner and Ruth E. Hcconnell, Learning English

C. Tredsler and C. E. Lewis, Mastering ‘Effective English = .. j

&
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including bul -didlect, gound'change aad

slang. mdme ehd télevant, tide sirles vould be i éxcellebic siaple

madlE o wbat "1a Presenily’ in we S5 ot high schools,?*

Probably the best treatment of the history of English is given
1n The Dinemtes of Language Serted.  This" serles of alx books explores
4l facets ‘of human comunication. Inits treatment of the history of
English it seeks to give students a sense of perspective about their

language. It leads stulents to see’ the principles by which all languages

change and shows how these principles have brought sbout chinges in their
7 own' language -»"‘5 et % ¢
The first five books of the series cover the ortgin lnngnlze,

the dunctetiut!.cs of language change, the developuent of/the Imdo-

European langusge family, the developuent of writing and the growth of

.- 01¢'English into Modern English. The changes in meaning, promunciation;
vocabulary and graumar are’ presented as manifestations of the dynamism
of language and related to the thanges still taking place in language.
The sixth hock is made up of readings and auxiliary materials that help
tie tagezher the majfor concepts previously covered. A self-contained
hmguaxe irta program, this series’ would be a refreshing rejlacement for /
46

what 1s currently in use in our schools, .

b
*30geph 7. Littell, The Language of yan (Byanston, T114n6ts: i
3 HMcDougall Littell .nd Company, mn) 3
oo A.‘LllnA. Glatthorn, Charles W. Kréidler and Ermest J. aemn/ St ot OB
| The Dynamics of Lengusge Series (Lexisgton, Hessachusetts:D. C. Heath -
ad Comeny, 1971).. e

g L Mrygg, S ; ”(“"
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CHAPTER III . ",
PROCEDURES . ; Ha

C\lrriculm !heorint Mauritz Johnson Beel cux‘l‘icul\m as a struc-

cured ardes of intended {ng outcomes. . g z (ot
at lesst -anticipates) the results of fon. . It does not
the means . (Lie. activities; materials) or even the onal content
%

tu be usad in ncﬁleving the results. - In lpEl:ifying uutcms to be

scmﬂ::. cu:ri:ulun! is concerned with ends, b\-\t at the 1e'v=1 of lttliﬂahle

lleing yraductn, not at the more remote level at whil:h :hana ends are

Justified. In other words, curriculum indicates what is to.be learned,

not'why it should be.learned. Curriculum has reference to’what it 1s

fatended' that- students’ learn, not what it 18 intended that they do.1

g " The ndtuiré of a particuler-intended Lestuing outcone ldafts the

X !lngs of yonibl: appropriate - learning experdences .and thus guxan in’
" the development:of the hu:ruc:wnu “plan, which consists of the imstru-

meptal content and teaching l:rncegigs.z To discuss the procedures. .

fivglved in this developsent, the ';h.p:gx is divided into’ three sections.

These include:. (1) the intended leaming ou:mmn. (2) the 1m:mmnnl

“content , and '(3) the te\chinx strategtes.

oA

Hluti.tl Jnhnion, Jr., “"Definitions and Models in Ouzrlculum

" Theory," ‘Bdueational Theory,.Vol.'17 (Aprils’1967), 7. 130,




5 1=am, not. vh-t it ds. 1ntended they dn, or why they do 1.2

sl:udenu do’ conse, undex/ the, llhel '\m:runuun.' "0f courae, the 1rn:en a

leammg Suticinen.ot pnmny nhjecuves gnxde xnitmcunn and ‘provide

eriteria for evalusticn.:

anlieh Llngglge »

é the

5 Ate njture aid general chmcunsucs.

- :n 1ead students to an,

(]’z)' to help student uquixe knwledge, undll‘stnndlng and .ppm~ L

ciation of ;he English lnnguaga- ~

(3). . to. help:

| exeators of thie Eaglish llna\lnge- : s

® :a— bring dnto closer ra].at.loullip for: :na students the ita ortcal ©

< study of language .nd ldterature. - - R e

(6):: £6 assist students ia developing & proper un.muc yﬂrlpec-

R ; tive—-tn mp :lmm?avelop yropcr .cu:ndeq;m Tegard-to-lin="" '

guistic mt:ezs .




(1). A clear definition of language

(2). Theottes -on the origin of language P ng Ea
A% e ) Theconcept of * "systen’ in langusge E ’ ‘-
o : e % e
e S _— The ‘cohcepts of language change, lungu.uga "rules” and language
cnnvzntiuu

«:".. (5) The concept of "correctness" in.language: -

° ®
R L= (6) Dtalect - Y

5t (7)‘ The primacy of spéech and the secondary position of writing

; (8) .The close relationship betuten soctatal :ﬁlnge and lmg\uge

:  chamge . - . - -

To ‘achieve the seccm‘l 110 the unit deala ui(h the fnllawing s

. asplgts of the history of English: - . 2 . s i i

(1), "The development of Ehgli!h eroi Gersante R | el

(Z)w 1nf1u=nc=s of other lmgulxes (5., Tatin, "Freact), on :u'ly

Engliek and-on Bngli!h at obher times in.its history . - s U

The general :hur-:lezls:lcn uf 01d English, Middle Eng.lllh lnd ¢

4 Hodem aagnsh and the chnnge! in vocabulary and gramiar that

o ocm—ud wmnn 2% . £ (

(1‘5‘ ’ﬂ-ue uoni-l And cultiral events that had sigaificant effects on

Tthe xnguah 1+:qu5: : .

(5) ﬂm pltticulax uhl(ac:!llndcn of r.ha rammar - of Blgli«lh and’

m seneral processes of word formatigly 1 Exglish

To- lchieva :he zhird IU) a genetnl oul:lhle of thaml lln‘\u‘e 5

history 1s preuncad to. the tudenu ln chnpux 11, sketching’ the lnl.jct

h!stoﬂcnl. !ncm and culturnl gventu uffhcting hgliuh from its Gemml.c p e

begtonings to 'its position {n “the woild today.. As tbgum: progressea’’

rélevant ‘historical information that has significantly affected our
¥ ) I3 i X F . . .




X -1
1m§n.ge~'a developuent 1s presented. The relationship between external
and"internal language history 1s ‘conatdiutly shovn throighout ‘the, wie.

As in the case of the first two ILO's apedfied learning & accivitiau

ey
\v/ 2 K,B-

of Ch& film, Thc

English Language:.Story of s stelogmen[) and pto]ec:s contribute-to;

Of this third TLO.. '

To\achiew/re the fourth ILO the mu: Becks, wherever possible, to -
relate ‘the historical mfnmnmm to the n:uden:u own lives: .In Chapteér
I the students are shoym i they are active agents ‘dn historical ..
language change.’ In each chaptér :r;gy are constantly asked,to comnect
syégiﬁc ‘Languige £acts to their'cwn,speech or the specch of those am’u'nd_ 4
thea. In both vocabulary and gramar they are showm cnntenpozury changes
dhiéh many of then ‘enploy. in both their speach ‘@hd writing. By means of

1llustrating il phenomencn, s slang, stidents are shown that they are - -

to the growth of their own language.

- Again, ‘questions, discusgions and activities aid in the achievemetit of

this objective, ® J o .

S To ul:htevé the nm. hati} :he unit gives apunx at:m(ion €6 the

development of ‘English s 11 : 1in the 1 oi “our lan

Excerpts fron the literature of the various stages of mgluh (e.8.

Beowulf, The Mer:hml: of Vanic-,ATha Catcher in the are uud to

bring the discussion nf language c)un;e out of isolation ‘and into rele-
" vance through ite' fuller expresaion in literature. - To clearly show

 changes in ghammar and Wubulnx during ‘the Early Hodern Engldsh period > |

. two of ce's worka ire Language change’ as mlnti:n:ed
1 slang 48 u-cu\@ 1n Sd!.nuer s The Catcher in’ the Rye, !'By peans: of

; quen:!uns. dm:unxoé\ and -ev=n1 nctlvl:iza 1nvulv1ng nwua, poenms

g




and plays the unit is able to clearly illustrate significant aspects of W

"' English's development as evidenced in i Literary heritage. w5

K e S

&g To achieve the oixth 110 the untt, espectally Chapter I, secks

to explatn the main miacnnccﬁﬁﬁona (e.g.. language "correctness”; the

absoloteness of language rules) that.abound about langusge. Throughout

the uilt the teacher ‘should strive to sileit reactions from students ' < .
. whenever misconceived lmétuge elements are encountered. ' Indeed, ‘dyring

the ‘development of the unit the writér was® acutely conacious of main-

taining a sound ‘lingy 6 ¥ special 2t

, ainterviews); questiona and

(e.g. language attitude survey by. 'studes!
discussions are designed to help achieve this highly important objective.-
v ' ‘The students are.also given a uestiomnaire béfore and after - Lo

-the téaching of ‘the.unit to see 1f any change in-attitude had occurred.

This questionnaire is discussed in the next chapter. s i
These 100's were selected for the unit op-the basis of the signi
ficance, applicability and relevance they provided it. -

. the the asked, the

., discussions held and the : g provide oppe for.

) other desirable learning outcomes to take Flue\. These have not been

specified as 110's but do furnish a platforn where crtain skills can be

fuproved. These entail: vocnbullry building, discussion,. sroup work, i e

draving Latent math idess, other

y 1 ,' skill at 1nt=tv1w$.n5 :u.m-nzy :

W o @ t
inalysts, Fesearch skills and chart making. : & .

. THE INSTRUCTIONAL PLAN T L i BB

s ) 1
The instructional ‘plan includes the intended learning outcomes

g



the English Language, includes both rendiu and ppn—rending materia

discussed ubnve, as, vell as the ingtrumental content and xeaching

strl:egie.- The three are 1nr.nreh:ed and each, to ume ex:ent, 15

dependent ‘upon the other two.  Intended ‘learning outcomes' influence

instrunennl contenh and_teaching strategies. Teaching atrategies .
utitize insfrumental content and inunded leazning' outcomes. Innru—
mental content vprelr:ri‘bes teaching strategies and intended learning
outcomes. However, nei:i:er dictates what the’other.two should be,

although at this point-ih the development of the unit the intended.

leatuing outcomes will remain.relatively fixed. The instruiental content’
B Py

and the ‘teaching strategies remain flexﬂale.A

- The Inatnmntll Content B

The lns:rumnul content is that cnment selected by the :ucher,
mot to be learned, bu: to facilitate the desired leqm!ns (i.e. to
achieve the intended learning outcomes). " This includes whatever

mterilll and lc:ivities are.used in the instructional process. Student

with the 1-content helps in the achievement of
the lm's."‘. : - .

The instrimental content ‘developed for the unit, The History g

Reading Materfal: The undt includes & text for the students and

a u.mx-l for :h: teacher.

‘l.anatl Perry l‘ugnn, "Resourcé-Based Single Industxy Wmmltie..

* A Unit of Curriculum. and Instruction Based on the Theories of Mauritz

Johitson and the criteria of the Canada Studies:Foundation" (unpublished

Hntet 8 theais, Memorial University of xewfcundlund. 1974), p- 3L,

[ . =

Ibid. » Pe 32




. P .

The stident ‘text is concerned wtth clurifymg the. true ndture of’

lnnguage, prov:ldj.ng & brief historical sketch of the'éxternal history of

1 of English

the Engifsh language dnd tracing the.d
and gramat from 01d English to Middle English to Modern English.

aspects of historical language study (e.g. semantics, Old English liter—

Other

ature) are briefly dealt with.

The student  text s divided into four chapters. ~Chapter I, '

o,
largely introductory, seeks to define the true nature of language, its
origin, system, gemeral characteristics (e.g. languages change, language
systens are arbitrary) and popular misconceptions associated-with lan-

guage "(e.g: Newfoundland outport speech is "bad" English)
Chapter II tries ‘to accomplish two things: (1) to show the origin

of English from Germanic, and’(2) to provide a brief resume of the his-

torical events. that have significantly affected the development of the
Such historical events would also be emphaiized
: : "

English language. .
throughout the rest of the text when relevant.
cn.p:e': IIL focuses on the development of ‘the English vocabulary
£ron 014 English to Midile English to Modern English.  Discussed here
_are the numerous foreigh influeaces on'the vamul-ry. the vocabulary of
Shakespeare (his language is fairly representative of the Early Modem
Eaglish period), change of meaning, andthe gencral processes of v;_rd\

formation found tl\ruughnut the history of English.

Fouwing each of the four dupuza in the text are & series. of

"\ questions qd activities. . These questions, of varyidg hsnmlcy, should

indicate’how well the students read, listen and discuss.

" hension ead cognition would be called into play here. Beuxdfs the
queations at theend of each chipter, the text cfxmugn‘oq: has built-in

¥ o i 3
3 X

Stndan: compre~ .

‘$Firraar

oy



questions to guide student fhinking and discussion. e . ¢

The suggestéd activities found at thé end of each chapter’ (these

force the learning of significant concepts by ‘bringing the language

concepts studied into.the studenta’ real worfd. Alsq, several smaller

‘adtivities are both group and "individual in nature) complément and rein- 7 %
1
are the text. i

At the end of the text is found a glossary of clearly defimed’
linguistic terms. l
The reading material for the text also.includes samples of O1d
 English, Mlddle English and Early Hodern English 1irature, Tndo-
European vocabulaty and passages from Shakespeare. Several of these
samples are to b; used in differeit activities. Various print materials .
" (eig. newspapers; novels) may be utilized but are not included with the
ondt. . i ’ . : R

Wnile. the text appears fairly structured, enough latitude exists

for the competent teacher to utilize the teaching approach_that he or by
she feels will best suit the particular situatiod and the needs of his
or her pntticullr o *

A copy of the student text is found {n Appendix B, page 69.

The feacher's manual explains to the teacher the purpose of the:

unit; degeribes the matertals ‘used, and offers suggestions forheight- ‘ ;

entrig ‘and maintaining studedt interest in the unit. The manual doep ot

faclude realfng mitertal for the teacher on the Matory of English.  The |
: ‘-;uden: text presents an adequate coverage of our.language's ‘history.

However,’ if the: ;-nu 18 to be effectively taught the teacher must have

prior trainfug (i.e. Lnguistic courses) 4n the, history of English. The.

sianual does contain a short bibliography to be used as a reading resource




by the :eachnr.
i Catihast s deonnal La-miane:bor. as blueprint for teaching
. the unit but.as a guide 8o that the IL0's could bé better perceived and

‘understood by the teacher. Thus; it hopes to facilitate the teaching of

the unit: The development of the teacher's manual took place after the

student materials had been’ dgvelopgd.

The teacher's manual contains the following sections: a brief

a of the 1 cmtent (.e. reading
and rmn-tending materials);: an explanation of the 100'; & short diseas
sion of ge;chxng strategies, for the unit and a-biblicgraphy for the

' : . N |

teacher.

Teacher mtaﬂ.lli are -found in Appeg:ix A, page 57.

Non-Reading Harertals: The-usit,.The u.mn_g of the English
" Language, {s'multi‘nédia in natire and includes, as well as’ the student
text and teacher manval, a film, two audto tapes and ‘five overhead trahs-
parencies. These vere developed to nupplgm;ne"md fur’the:rv 11lustrat

the infornation presentéd in- the text. . Tt /

The film, ihé English: L Story o{l:s Devel gives.

. a brief sketch of the de’v!lopment of m;luh from 1!:5 (hmniu/l‘ao:u to

its posinon of mzm importance eod.y notisig the vatious culpurll inxce-

view of the his:ury of " their mative tongue.

he two audlo tapes dre: (1) o reading by br. . . Paddock of

 ‘Memdrial s L ‘of The l.ard'a Puyax' 1n a

: b 3
01 Baglish dialect. * This tape atoutd learly show students. the marked . -]




school.

difterences in 01d Edglish and Modern English promunciation; (2)'a"

’ simulited conversation in ‘the 1950's between two students discussing

In'the tape the students. make ample use of slang: Asked to -

. . # 40

maka up their Gwn « .conversation using the slang of the 1970'0, the tlul .

change' in llnxunge/zn genera

: ahould realize the highly ‘transitory nature of slang. and the concapt of

" The” overhesd transparencies should complement the information

- _given In the text and by the teacher. The transparencies are:

A language trée showing the position of English in relation to

other world . 'English's from Germanic is

clearly: shown.

- 1
‘2
§
H
. 3

Tws short pleces from the poems oA Mouse by Burns and 01d

- Mortality by Scott. These illugtrate. the presencs of Scandi-

navian in our older litetatu:e.
A 1ist’of four social forces coming to zhz fore during the

Renaissance. These forces greatly affected the davelemn: of

anlllh vocnbulnq and grammar.

- A copy of The Lord'l Prayer in 01 English.

‘A “copy of The Lord's Prayer in Middle English.

m= non-reading material just outlined was chosen to 1llustrate

J. et L _various aspects of the reading material in the unit. The non-resding’

strategies. - e LN o

. material should adequately uupp1qun: the student text and teacher's

ching Strategle { A

-'The third component’ of the instructicnal planm, the teaching

"

J 8 manial and should help both ackieve the IL0's and reinforce the teaclilng




N | '$
W ! strategies, are vital in the development of any unit of curriuulm and . N

tstruction. - The ‘uch{uun of the :e.r_h'xng n:rutegﬂ.es it

% sns:ructtoul plan npuea that the ;vawwm\euau develop: curri- ..

calun and. display. materials, must also Gonsider the actual implemtntation

of the curriculun ‘and the display-du-the classroom

. Teaching strategies included in the unit are bkl expository and
N ]

1inquiry oriented. . Méthods are ot dictated here, only suggeste ‘;\‘uin:a

different classes have diffetent needs and the Lndividuul teachers. aliould

cnzefully plm their own lessons and dlnaee the thod that will be most

, effeétive in their classroom.

To assist the expository uven;‘e.d
readings, audio tapes and a film are contained 1,n/ the uni€
The inquiry strategles are supported by a series of questions
.and activities (the activities occur both 1n and outaide of ¢lass).
Students will be ntroduced to lasguage concepta (a:g- processes of word'
formation) and through the. mquxxy approach can secure their own data
and use '-c,n.au'i'nfox;ugun instead of just remembering it. In this way

students will come to see the various pattems of language development. ..

>, through the .nnym of details. -The pedagogy of the wnit then 1s 'also

strongly 1,naucuv=, an app.zou\:h to which m {atory of our language
lends itself very well.

As stated, questioning strategles are éssential to the develop”

3 . ment and presentation of the unit, The History of the English Lan;

Skilled questioning by the teacher can involve students. in copceptuali- -

zation, problen solving and analytic thinking. ' Bloon®s. taxonomy provides

i 5

ek
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the teacher with'the diff‘;“‘}“f' tfons which can-be o
"utilized in the classx They-ate: ' gt
edge/—'ﬂ:eﬁq{::on‘- involve the recall of both specific

ts and general concepts. : Such questions require students to

recall appropriate informatfon, (e.g. Chapter IT, Quéstion 3)
R

v -~ These whether students can
ascertain the meaning of material.’ This would involve explaining
and sumarizing material: (e.g.. Ghapter I, Question 4)

!
These questions test the ability:to uge learned

\ Application

« material in ney and concrete situations. This would include.the

I 5 1ication of rules,- concept: or theories. (e:g.
. i
Chapter III, Activity I. . L
p! : 7§ A
Annlynu -- These questions exaiine the Abllt:y to break down

N A
i uudal into its'constituent parts uuch that the relau.ve

hilrlrch] of 1deas 1s-made.clear md/ox tha relations behleen

the ideas expressed are made explicit. -TM.I wculd include the

of various. elements, study of the relatlonship
between such elements and recogaition of the organizational "
"t principles involved. (e.g. Chapter IV; Question 2)

‘Synthesis. - These questiqns test ability to put togéther. elements

and parts so.4s to form a new whole. Such questions test the *

creative ability of students. (e Chapter: IV, Activity.2)

..~ Evaluation -~ These questions test the sbility to ‘judge about the -

. value-of. matersal and msthode for a given ‘purpose; - This'ia-the’

Thenjanin. Bloon, Taxonomy of Pd\u:ltlurul Objactives: cup_:gzm\
Bomatn (New, York: David m:ny Company, ‘Tac. ; 195€) , pp. 201-207. -




& " highest level of questioning and contains all other eategories.

(ecge Ghspter TIL, Question 5)° ¢ 5

This unxc makes use of all these types of ‘questions, with

mphuslu on the. ﬂ.rat four levela of Bloom's Taxonomy.

Of course, a8

they go. through | l:||= unit teachers’ can add others of theae types. of ques—

. tions as the needs, 1ntetentl and cnplbiliﬂ.t! o( thait lr.ﬁdantl dictltl.

| The teacher shuuld be redlnded K.imz varicus mt‘lvlticnll u.ch—

niques necd to be: mcorporued im:o the teldﬂ.ng s:ra!:egiei if effaccive B

learning is to occur. Such devices ‘as beginning a leasnn with a startling

statement, guest speakers. knowledgesble in the area (e.g: a university.

1inguistics professor), posing prnb1emy' that you 'know will ignite student

. interest, the use of aulio-visual materials not included in the unic

+(e+g. maps) , ‘more Li-dipth' discussion of dlalects in Newfoundland and

tying the unit's content’ ia with Telated current events (e.g. the air

- traffic controllers' dispute over the usé of French) ‘can, help motivate

students. -These are given more extensive coverage in the teacher's |

manual, Appendix Byl B " i




CHAPTER 1V,
: ' A
FORMATIVE EVALUATION

\ e .
Evaluation 1s a vital part of curriculim and instructional devel-

opment. in the M:axes uf the

1 process, and sum o evaluation, ociviring after the uatt

has been cor .play. equilly Toles in decidi (he value of

any program.! However, for the unit, The Eistory of the fnglish Langusge,
only formative evaluation as et out by Michael Serivem ves used.’
Formative evaluation will occur during the development end imple-

5 P . » | i’ 4
,~ mentation of curriculun and instructiongl materials, . Scriven sees the

rdlzai valuati u"" g deficiencies and

in-the intermediate veruionu of by lun and instru materials."?

In the case 6f The Iulmg ai thz Engi-h Language the main lim of eval-

; ultlon wes. to revise, those putl:s of the unit which vere inappropriate,

N ) not‘. l:o n.lke a final jurldment of the unit's worth.

In reference tn thg dev!lnper of curriculum, Scriven states:

« « as he praceeds co construct the new material, he is
 constantly evaluating his own material as better than that : S
Hhir_h 1s already current. - Unless entirely ignorant of one's B

K . 'Fpgan, op. ctb., p. 41.
d chael Scriven, "The Methodology of Evaluation,” Pefspectives

of Curtlculun Bvaluation, eds. B. W Tyler, R. M. Gagne end M, Scriven '
(Chic-m Rand McNally, 1961). pv‘ 39-83. ; 1

_!‘d., » 5L 1




| shortcomings as a judge of one's own work, he is also presum~ " *
ably gngaged in field-testing the work while it is being
developed, and in 8o doing he gets feedback on the basi§ of
which he again produces revisions; this is of course foima-

" tive evaluaticn. . . . He is' usually invoived with .colleagues
(e.g: classroom tedchers or peers) who commention the miterial
as'they see it--again, this ia.evaluation, and it prodyces
changes vhich are allegedly for the better.*

PR During the development of the unit,

al\guuge, two types of evululzicn took place im order to (ascertain the

gt deElctendies dnd stréngtha.. These were: (1) Appraisal |by Special-

ists, and (2) Field Testing. The remaindet of this shapfer will distuss %

each of :7'=u types of formative evaluation.
L T S .

APPRATSAL BY SPECIALISTS

During ‘the-development ‘of the unit; specialiats In the aress

1ivolved were consulted to assist in determining both.the validity, rele-

.-vance and teachability of the material. These specialiets came from the

& 7 f1elds of ag y English and’audio-visial.. Tvo
’: ) Hembers of the teaching profesaion were also.consulted. s%yiven supports y
A : - the use of such spectaliats: - \ Ao
K We must uznin].y weigh seriously the opinionl of the *
subject matter expert as to the £lavour and quality of ‘the -

curriculun content. Sometimes it will be almost all we have
. to go o, and sometimes it will even be enough for some
- "..decisions. It should in any event be seriously considered i "
».' and sometimes heavily wefghted in the evaluation process.5.”. ' :

An extremely difficult and time-consuming part of :hg'unxt vas

the development of the student’ text. .Several drafts veré'mads, each i

cl:‘efu].ly serutinized and evaluated.by & xe\wriul \!niversity nguist " ©

g

brb1d., p. 43.

et SIbide, ppe 47-48:




with epecial 1ncerest in :he hiuto;.-y of English. -In"the light of his

comerits both the text and the iqtended leaming suticones were revised. -
Once ‘this was. dcne e speclalis: in secondary English education

was 'consulted to datératie’ ‘the relevance of the materidl to the ared of -

English ati8q and to -atd in el chg teridl ad

activities in uunh a way :hn: vould -most effec:ively faster. 1eam1.ng in

high school P W i, . Tk g 5

When this had heen déne, a mémber 'of Meméridl University's audio—
Visual depal;tmnt wés: consultéd to imp with'the layout, design and 5 L
‘quality of the overhead” ttnnn]mrencles, audlo tapés and .:udenz handouta; g

to ~he used with, the ﬁtudun: text. Dpan sugges:ions from thiu speciallu: .

N

e S A

m ther jaterials were mada,. . . ’ : i,

In' udd!.:ion to the above, the opinions’of two hlghaynbool zngush

teachers with background in“the area were sought with a view to the rele-

vance, -structure and readsbility of the unit. -These teachers also gave “

helpful hints on how the unit might be implemented in the classroom.

These teachers felt the objectives and materisls to be both rele-

vant and essential .to. the high school student's overall language growth.
They felt the nit's structure would facilitate 1enmiag and that the . . g

(f_x(. 8 reading level was l\d.!able for 5tlde elaven students. Both

teachers stressed the use,of !.ndtvidual and group activities and, agreed
the unit' lent itself very uen to inquiry-discovery tedml.qllu. Both
teachers felt' the m:enu would be beneficial to -11 students, but ', 35

" cautfoned: that .any involved work in it would

Itobednnevlthgrlas T

- elsvan Itudem:l who have rel:h:d' a cumetent level of use in bath., orll

and written l.nns\uae.




g FIELD ‘TESTING * ., 1 T o
i 1: is-unfortunate’ that this important ‘part b the evnluatlon ro-

cess could not be fully cltried out. The'circumstances.that .cquaed Che

" “situation have been discussed in Chapter I. Because of these circumstgaces

it was only possible to teach the unit to one small volunteer group of

v fifteen grade cleven students at Beaconsfield High School in St. Johi's. .

Technically, ulu:h a situation nullifies my geneﬂllzutmns of ‘the resu!.:s

< of the project beyond this givén growp. However, the sroup, made, w of

average and above average boys' and girls from low ‘and- lower ifddle class - . .. '

5 backgrounds are no doubt representative of high 9chool students in Néu-

“‘foundland.: Therefore, the project’s find.(ngs mn be said to: apply at

1en.st to urban high school students m our pmvinm. % % %

Also, bncnuae of, circumstances previml!_ly ‘outlined; the unit had

= 3 to be taught by the developer. - Iideed, few high school English teachers

in St. John's would have been able to successfully teach:the unit since

/u}é great .\ujotit.y’na without yroféuignu training in'the history af .
" their lmg\la'se‘. (Upon surveying a large number vuil high school English
( teachers in St.’ John's," the vriter ‘found that the mmber tuh profesatonal . - i
courses in Inguistics was :erribly lintted. As pl'gviuul\ y stated, Engllsh

teachers in Newfoundland have concgntrnt:zd ‘on’ the study

Literature at

Memorial lnd ot 1 An o of the filea at bR
¢ ¥y

zhe R:xlutrlr l Offir.: at Ehmrlll bears.out ‘this Fact.- S:udy!n‘ Englivh

Bidipesities i uy way prepares a teacher to eﬂectively teach mu ung. ) : .

tudent Evaluations . .te )
Py .
e An ex:mnely important: means of. eval\ur.ion fo! the unit vas the S




b P e

o ai\ffen'n:, ts ‘of quegtionRaires. One, the Student Questionraire for
\ o

* Lessons\ (STQL); was given ‘at the end of the unit;® the other, an attitude

\ire, was given inmediately before and after the teaching of ‘the
2 e, e ‘purpose’ of this instrument was to help determine the ‘effect of
zhe unit on the students' linguistic attitudes. The students also con-
tributed to' the evaluation of the unit by open class disoussions on the.
. unit, by a‘'series of conversations with individual ?':udem, and by paking
pre(—band post-tests on_the content. .
The :STQL 48 an instrument ‘developed for ‘the purpose of. identi~
Eying student reactions in the implementation of curriculun and instrue-
ol prograess Lo iaied poncermd are with understanding, enjoynent;
ericourageneat .aid appropriiteness. The STQL instrumeat s found in
‘Appendix U, page 169. B : "
"The stident quéstionnaire corroborated the opinions of the

¢ agvemim, speétalists and teachers. That is, that the uatt was appro=

pru:e for the students and that it was enjoyéd and und:r"ood.
.\ . The results of the pre='and post-tdsta (see Appenux G, page 165),
thé attitude ‘questionnaire (see Appendix H, page 169), and the d“r_unuipn_s
vith the students are sumarized below:’ )
.. 1. The pre-test cleatly showed that students had Little knovledge of
the history of their hng\lnse.A It also pmvmed‘ evidence that
various Simportant Language elements (e.g. grammar, dlalect) were ;

+. .. either misconceived or totaily unknown:

_The post-test showed that the students had achievéd ‘the major

¥ Z

Joe]. Weiss, Jack Edwards, and Olga Dimitzl, Formative Curriculun
- - Evaluation: A Manual of Procedures (Field Testing Draft). (Totonto' Ontlrlo

Institute for S:udies in Education, n.d.

RSP
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3.

4.

g, 5 B . Y]
intended learning outeomes’of ‘the unit. Théy now had a more
sound understanding of laiguage in general and of the myriad
aspects of the nistorieal growth of the English languige.

The attitude qunumme given before thie teaching of the it
showed” the students held the main mivcaucepl:im concerning
language (e.g.. language rules are absolute; sone langiages are.
“betfer" than others). It skioved their lingulstic perspective

to be’extremely narrow. The sime questionhaire given at the

completion of -the Gnit clearly showed that most of the miscon- ' -

ceptons had been lll.av{nted (though nme; especially the one’
. th-t sees the spesch of some muvmuue as "betrer" than that

uf others were difficult to erase). The qlmutionnlin alsd

showed that. students were becoming aware of thelr roles as ageats -

. in historical language change.
The discuselons with the class and individual'students shoved:
/' (1) That students vere extremely interssted 1n, learniog about

“he tilatory of thelr: laguage snd found the e enjoysble. (2)

Tlu ltllde'nl‘-! felt that such material was lopg avaxdun in Bnlulh ’

education. (3) The students were un.wne of the various upe:tl
of language Tevealed in the unit and how pervasive and perscnal
an element langusge 18 in our lives. (4) The Students felt more
; tudent llnzuua
sutveys; taping a dialect different than their own) in uhid;

"tine should be spent. on outeide projects (e.g

' language concepts learned in.the unit.are “gtven Srester meaning . |

and relevance .through experlencing thea 4n ‘the outelde vorld,
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. CHAPTER V

SUMMARY, CONCLUSIONS AND IMPLICATIONS

SUMMARY .

5 ! i . f )
This project was concemned with the development of a-unit of

curriculun and instruction ia the'hiotory of the English language for

grade eleven students.. This ‘paper has explained the nature and signifi-

-‘cance of ‘the project, the problems and special circumstances affecting.

it, reviewed some of the:literature related to such’ a project, and

the ¢ ment and’ eval of ‘the wit, The History of the'
Engliéh Langiage. * c

This wele6f work oa the history of our lingutge was ‘tpeci Eically
developed for use 1 srade eleven and incorporates much'of the recent .
thinking in the field of high school linguistic study. The uiit was
dealgled to lead students to a new lvar:nell o! !hgi.r own llngulge and

langusge in general by providing 1n£omr.!on on the historical develop-

ment of English, by | thetr aad by making

" the study of langusge more relevint to their lives. The concise student

text, the questions and the -cuvin.ea should provide the teacher with
the baaics to.attain, che'mn objectives of the uni: and create for the
'.mam: a menorable learning experiencs that will explnd bis conuption <
of mu.n and m;uge 1n, general. :

Mauricz Johuon s :hzom. for. curriculuw and instiuctional:
devalopment: provided thideveloper with a viable theory vhich distin-
<50
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guishes hgtvaen “curriculun”: and "instruction." Johnson's -théory gives

“detalls of developant procedures in both areas—the eurriculua devalev—

ment systen and the instructional systen.
i s o~

The déveloper also made use Of forative evaluation as proposed

by Michael Scriven. 'That.is, evaluation of the matertal ook place

throughout the developmeit of the unit. Evaluation of the undt cen.zma
of asacasaint by specialists, Linited field testing,  discussions with.'
students and thé use of pre~ and post-tests' and questionnairesto.
students. : S5 i

The unit, The History of the ﬁ‘ngiia!; Langiage; consiated of a
atudeat text, & teacher's menual, a £iln, two aulio tapes, five overhead

transparencies and sevaral samples of old literature  (e.g. Beswulf)." It

demands that teachers have prior training in the history of English. The

unit'is designed to-suit an- inductive teaching dpproach. ' Through' it
students can be led to a more sound understanding of .their native tongue

and of the phenomenon of language.

g, . CONCLUSIONS .

* Having ced the ! and the 1on of
the unit, The u{mg of the English Language, the vﬂ;er has reached a
amber of con:l-}.im. They are listed below: 5
1. Considering the lack of such material in our high “school hum
program and the positive reactions of -tudentu. ce-dm- md
various specialists. involved in the evaluation of the unit; it

15 felt that. this unit was a wutthﬁhn; project.

2, Johuson's thiedties'provide’a Visble model For curriculus asd

-, 'instructional . development.:




' 3. The unit can ldequntaly supplement the extsting English currd-7 N

culum in our province's high schools. , =

4. 'The unit can be successfully tu\lghr. to-all grade eleven students
' in Newfoundland who are of average inteiligence and who have

:eubnlb]:: competence 1n the use of oral and written language.

5. The unit can-only be successfully taught by teachers who have

taken courses in'the history of the English language.

IMPLICATIONS - - i - - .
Since. the ‘unit; The History of the English Language, was taught 6
‘to.just one small group of ‘students, it should now be taught to'a wider

number of classes in other idgh schoo}s in the province to see if stinilar

success will be experienced.

S o] ”
The positive feedback from all those involved in the evalyation

of the unit (i.e. students, teachers, specialists) points to the fact .

7 .'". " that material on the history of our language should be included in the

‘English curriculum of our high schools. Such.a situation further implies

2% that our present English curriculun has voids that must be filled if ) H

stydent- growth in language expresaion is to occur.

Most sigaificant, English teachers uust become educated in the
hiutory of English if :h:y are to hulp u:udzn:s be:m competent in all

l.spm:tl of their language.
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. Instruental Content's « ...

 Intended Leaming O:u!cuue




.. - This unlt of work on’the history of the English language
has been specifically developed for use in'grade eleven. Of -
course, if a grade ten class is highly competent in their use of
languame, the skilled teacher can‘utilize’ th.unit at this level.
In no way should 'the unit-be taught below grade tem. It should
take some four to five weeks to teach' the unit effectively.. How-—
ever, this may vary depending upon the needs and. capabilities of.
both class and téacher. - e A 3
The .unit has. the purpose of leading students to a new

knovledge, appreciation and understanding of their’native tongue.
Through the historical approach it seeks to broaden studerits'
perception of  language, expose them to the myriad aspects of the
English -language and lead them to see their tw personal roles inm
? the historical development :wf their Ianguage. .

2 The variety of 'the” questions, and :
thé activities should assist -the teacher in achieving the objec—
tives of the unit and alsa promote critical, amalytic thinking
sbout : the phencaenon of language. By such meams the students
ghould be t out of theip about language and
glven-a whole new’conception of this: their most human charatter~ —
istic. o, . %

The xole of - the teacher is mot to tell studeats everything.
The unit is designed so that the teacher can gulde and stimulate
them'to discover for thempelves., The history.of the Eaglish
language lends itself well to luch.gedngogy. .

4 .

Instrumentai. Content 2
5 7 5 b e
Student Texe: The student text deals yith the history of
the English “language. For' too.long our schools have neglected the
h.'  Surely, to.gain a total perspective in any . -
knovledge of that, discipline’s history.' - Such
has’ not been the case in our province's achools. .We have never
. yet.given students a complete, unified English curriculum from
“kindergartento grade twelve. If such'a curriculum is.to be
arrived at material of the type presented in this unit 'must be
- included. : e

:Becaise the history of English is suth a' broad, complex: .
subject several important areas of historical language study (i.e:
pronuncistion, spelling. and- Semhntics) had to be excluded or only
briefly dealt with.' The unit focuses on the areas. of vacabulary
and. gramar bésides surveying the nature of language in‘general
and the origin of our native tongie.. . There. 1s enough. 1aformation




. apprecfation 'of ‘language and the historiul growth of tl\elr own .

" lul'y from 01d' English to Middle English tn Hodstn Eng].’lsh. Foreign

¢ Bad
.cuvumu The questions should 1nd.£ul:a how well the students e 3

presented, however,' to give the students a basic understanding and '
| langiage, in particular.

Vhile the sait deals with the hia:a'ry of Englisn, the Vi
' teacher should. seek to provide students with infornation én other
languages and their development whenever such information is .réle~
vant. “

To make the content’ more meaningful to ' the gtudents’ lives-
the unit secks wherever possible to relate various language facts
(e.g. modern grammatical chlnges) to the students' owh speech or
writing.

The student text is divided into four hapters. Chapter I,
defines language, explains its origin, system, general charactar-
istics and clarifies popular misconceptions associated with -
 language. N

¢hnpter IL trices :he okigin of anl:lnh #nd gives a short
“htitorical pucline of events that have significastly affected the e %
dmlupment of ‘the Bngu.h Language. i g ¢ 3 5

Chaptei\ IIT focuses on the develapment bf Engluh votabu-

on the 3 , change of
"meaning and’ the general of word Eornation found
the history of Epglish are alsb discussed. .

' Chapter IV ‘traces the historical growth of English ghamar.
Topics'covered include: the gramar of Shakespeare and gramatical E
changes taking place in present-day Feslish. i

b’ cliapter is fo1lcked by a series of questions'dnd . s ;

have read, listened, The
should guide'the students in meu use ofCthe material. A- glonsary
of lingutstic terni-is found at.the end of th

t. b

Various samples of older iiterature and lndo-xuxupun :
vacabulary .4lso accompany the text. Other materials: (e.g. mvelu)
nay. be utilized but are not !.mﬂuded with the unit.

Although the text may appear to be' fairly stfuctufed, the -
teacher. should feel free to employ. whatever .teaching approach be 3 ,
oF she feels will best suite u,m pasticular situation. B g N
+ Teaching u.:eu.‘h This unte of curriculun snd fiy a0
insu\lcuon 1- mictsadis fa nature aad dncludes;, aa el ao the {




- studént text and’ teacher menual, a film, two'audio tapes and five
'overhead transparencies. These materials should be fully utilized
by’ the teacher: who can use them to advantage fn the classroom.

The teacher should also use any other materials he or she fiels
will facilitate learning.

The :teacher's manual, which yéu are noy using, outlines =
how the unit might be implemented in the classroom.

The £1lm, The Bngllsh Language: Story. ﬂf\ Its Develngmnt,

gives a brief skefch of the growth of English from its earliest -
stages to its position in the world todsy. It stresses the various
cultural and historical forces (e.g. the Norman Conquest) that have
siguificancly atfected Englich mzaugh the -centuries.

{The: tvo gudioc tapss ave: (1)]a resding by Dr. H: Paddock
of Mendtial University Lingulstics Department of The Lord's Prayer
in an-Qld English dialect which the marked diff
between; 01d English and Modern Englishpronunciation;: (2) a simu-
lated conversation in'the 1950's between two students discussing
uchonl. “The stpdents -make ie use of slang. - The ‘tape should
help the students.realize the highly transitory nature of slang”

* and. the concept. of change in language in genetnl.

' The overhead 4#hnsparencies should complement the iafor-
ngtion provided in, the text and that given by the teacher. The
trafigparencies are: .

' (1) A "language tree" showing the position of English in
relation to other world languages. That English descended from
Germanic is clearly shown.. Through using this overhead transpar-
ency and the information provided in Chapter II the teacher should
be able.to open up the often misunderstood origin of English for
the student: Posgdbly; copies-of this diagram might be produced
‘and'given to students since it provides a clear piéture of the
origin of English-and its close relationship to such lnnaulgan as
Dutch and Gérman. ' -

(2) Two ‘short excerpts frou the. poens To A Nouse'by Burns
and 01d um-:.uq_ by:Stott. These 1illustrate the presenge of
in our older it Here the teacher might
‘assignseveral students to try to discover other evidence of
* foreigh words ‘in our literature.” ‘The teacher should bring :o;eum
histndul language study and literature study vhgnever o

"(3) A L6t GF four ‘socidl forces coming to the fora during
the Renaissance. These forces n’en:ly affected the dﬂvalopmt of
. English vassbulary and. graumar

(4" A copy of Thé Lord's Prayer in 01d xn'gu.h.

3
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(5) A copy, of The ‘Lord's Prayer'in Middle English, The
" teacher may wish to put other samples of Old or Middle English
(e-5., Chaucer) on overhead transparencies.

Intended Learning Dutcomes

’n.e main objactive- fnr the unit are:

(1) to lead students to an awareness of the phencmenon of.
language), its nature and genmeral characteristics.

"(2) to help students acquire knowledge; \mdentlnd!.ns and
"dppreciation. .of the Englinh language.

B (3)" to help students see the. cultural and social determination . |
B e of language. .

“(4) o nake students sare of thelr o parsonal roles as
uaers aad créatora of the Eaglish language.

(5) to bring into closer Mhtiuns_h!p for the students the
3 historical study of language and literature.

(6) to assist students in developing a proper limguistic.
perspective—to help .them develop proper attitudes in
regard to linguistic matters.

£
:

To ll:h!.nvl the first intended learning outcome (ILD)' infot—
mctnn dunng with :he following is presented: .

% . _ . (1A clear definition of langusge . \

- (2) Theories on the origin of language
- "0 (3) The concept-of "systén" in ll.n\suqe .

"(4) The concepts. of language change; “langusge "rules" and
'hqquage conventions L 3

Bags 8 oW EnE {(5). The concept of "correctnesa" in language ) v
(6) Dialect VoA

(7) 'The primacy of ‘speech and the sel:and.ry position of
v g vriting - .

R (8) 'The close relationship between:societal chinge and
) language change - i .




“them. - ; . . i
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To ‘achieve the second ILO the unit deals with the following
aspects. of the history of English: p

(1) The development of English from Germanic x
(2) . The influences-of foreign languages

'(3) The general characteristics of English'at its various
- ' .stages and the changes in. vocabulary and grammar thu
occurred within

(4)  The sacul and cultural %ventn uignificnn:ly affecting
. English

(5) The pltticuhr characteristics _nf :ha‘grumz of English
and the genéral processes’ of word formation in English

To achileve ‘the third IO a general outline of external
lunguue history is presented to the students in Chapter II.
Throughout the text relevant historical information that has
significantly affected our language's development is presented.

To nchleve the fourth ILO the unit seeks, wherever possible,
to relate the historical information to the studenta' own lives.
In each chapter students are constantly asked to.connect gpecific
language fucn to their own speech or the speech of those around

“Io achieve the £Lfth TI0 the ualt glves special attention.. - =
to the development .of English as illustrated in the literature of 5
our language. Excerpts from the literature of the'various stages _
of English are used ‘to bring historicsl language study and liter-

- ature study closer together.

To achieve the sixth ILO -the unit, especially Chapter I,

' seeks to explain the main misceuceptions’ that abound sbout lenguage.

Throughout the unit the teacher should strive to elicit reactions
fron atudents vhenever misconceived language elements are encoun-
tered.

Also, the text has & vide range of spacxnuny designed
questions and activities to help achieve these objectives,

; 3 : o B S
l'e-r_hg Strategies \‘ ¥ % 2 .

.t 1s hoped that the teacher will be able’to employ both

expository and inquiry.strategies when teaching.this wnit. -How- ~
* ever, because of the different backgrounds and needs.of. the K

‘studeats snd the Varylng alaes of the clasges, methods are ‘only .
.
! 45
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not prescribed. °Indeed, the teacher 1s more
acutely avare of the specific needs of the students than the
developer 6f curriculun materials. Teachers should, therefora,
decide on their own lessons and choose.the methad they feelwill
be more effective.in their classes.

: To assist in the expository strategies, overhead trans-.
i ynrend.eﬂ. readings, audio tapes, and a film are céntaifed in the

The inquiry strategies are supported by a serfes of ques-
. tions and activities that alloy students to-use their cognitive
and affective thinking skills. ‘Through the inquiry approach
students can secure their own data and use factual information
‘instead of just remembering it. In this way students will come to
see ‘the various patterns of language development through the
- analysis-of details. This inductive approach can fake learning
about lariguage a and personal

. 1 are tial to the

- ‘development and presentation of this unit.  Skilled questioning by
the teacher can involve students in:conceptualization, problem '
#qlving and analytic thinking. e

It might be helpful for the teacher to be reminded of the
\n\nﬂmr ot different types of questions which‘can be-used in the
classroom. According to Bloon's taxomomy they are:

Knowledge -- These questions involve ‘the recall of both
specific facts and general concepts.. Such questions
require students to recall appropriate information. - (e.g.

*: . Chapter II, Question 3) -

1 whether students

g and swmarizing aterial.  (e.g. Chapter I, .

hese. questions would test the ability to'use

drial in nev and conckete situations.. 'This’
1daclude the application of rules, comcepts, prin-

ciples, or theories. - (é.8. Chapter III, Acu.vlty 1)

 Aualyot - Theae questions exaaine-the’shility. to bresk dom
hierarchy of ideas s made clesr ‘and/or the' relations

between. the. idea expressed a:
include ‘the. identification of various elements; study of

ese 3 .
lm:ercn!.n the meaning of material. This would involve
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material into its constituent parts such that the relative *

the ‘rélationship, between such ‘elenents .n\a Tecognitien of
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N7 the org.niutimul principles involved. - (eig. Chapter IV,
 Question 2) o

Synthesis - These questions test ability to put together
elements and parts 50.as to form a. new whole.. Such ques- - .
tions test the creative ability of studentl- (e.g. Chapter
IV, Activity 2)

Evnluacion -~ These quegtions ‘test the sbility to judge sbout’
the value of material and methods for a given purpose.
This is the highest level of questioning .and contains all
other categories. . (e.g. Chapter IIT, Question 5)

This unit utilizes all these types of questions, with
enphasis’ on the first four levels of Bloom's taxomomy,- OFf course,,
s they go through the unit teachers can add other questions of
thése types as the needs, interests and capabilities of .their
ltud‘anr.! dictate.

The answers to the questions at the end’of each chapter
can, be found by quickly readingthe chapter. Before leaving each
chapter the teacher should determine whether or not students know
thik basic information. The questions can usually be answered
orally or on paper. i : .

The activities at the end of each’ nhlpter provide the
students with an ty to they have
acquired. ' Obviously, all activities unnnt hc carried out and the
teacher should decide on which ones will best benefit various
students. With the activities and questions varying in difficulty
the teacher, must also dmose thoue best suited for different
students.

Motivation:  For any teaching endeavor to be a success;
various motivational techniques need to.be incorporated into.the
teaching strategies. It is vital that students be motivated at
the ‘atart of amy clabe or especially at the start of any unit of =
vork., -

Some ‘suggéstions for .u:ting the unit undanuy might be:

S the lesson’with’
question. For example,-"If the .French had, uot conquered Eulmd
in 1066, we might all be spesking German today." will
undoubtedly provoke discussionand the teacher can further kindle
,nm_nna by rud:.ng a plece .of 0ld English ntenmie (e.g.

owulf) to shov students the clear
bamm 01d English and Modern German.

-7
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2 Bx'inging iux a guest -pukex from the univeni:y.
Because of his wide can -touch
upon new and fascinating aspects o language history and bring
student interest to mewer heights. A talk from such an individual,

' on the origins of language or the Enguuh language 'in the year 1000
would surely encourage student learni:

(3) By posing a.problem or a hypothetical.situation.
Since language is constantly changing, what will English sound
like in twenty years?: Could it be possible that it will be totally
different from Bngliah today?

(4) The use of materials. This might include'using some
of. the overhead a topic (e.g.
01d English 1ation), biiefly it, showing an

" overhead transparency of The Lord's Prayer in.01d, English and

playing a tape recording.of it. The teacher could bring to class
some old manuscripts and ask leading questions to get students
interested in the spelling,’vocabulary or gramatical forms found
in the manuscripts. The teacher may bring to class a map thnc 2
clearly shows the roots of.English in cnnnnencn Europe. |

), More in-depth discussion of dialects in Newfoundland.
This would tertainly make the study. of the concept’ of dialect more
interesting for the students. The teacher should show the students
that' they all speak a‘dialect and that,no dialect is any better or
worse than' another.' Students' npiug of different diuccu can be
a flacinuting experience.

: (6) Disciseion of current events related to the unit's
content. For example, the air traffic controllers' dispute'over
the use of French.

These tudmiquaa and others should be utilized both lt l:he

vnt-zt and. throughout the teaching of the unit if student interest’

1s to be maintained.

ckground for the Teacher

It\ldﬂut text cuntdnl enough ‘information for any
teacher with adequate background in the history of English to
competently teach the unit even.if no other information 1s 'avall-
able. Howevar, if the teacher is to bring .a more complete knowl-'
edge of the history 6f English to the.classroom, he or she must be
exposed to information on the:areas excluded in'the.unit (i.e.

spelling and tics), as'well as-additional
information on grammar and vocsbulary. Listed below are several
books covering the maim aspects of the history of English. These
_books would prove very helpful to.the teacher who wishes to bring
‘@ broader knowledge of his subject to l.he chnrom.
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l’ylea, Thomas and Algeo, John. Englil An Introduction to

Cannon, Garland. A History of the English Language: New York:
.Hafcourt Brace Jovanovich, Inc.; 1972. 3

Laird, Char].ton and Gorrell, Robert M: English as Language Back-

grounds, Development, Usage. New Yprk: Harcourt, Brace and
Horld, Inc., 1961- '

nym, L. M. The Roots of Modern English. Boston: Little, Brown

‘and Company, 1966.

angusge. New York: Harcourt, Brace and World, Inc., 1970..

Rnbertnon, Stuart and Cassidy, ?redAﬂC‘G. The Development of
Modern English. New York: Prentice-Hall, Inc., 1954.

Strang, Barbara M. H. .4 History of English.’ London::Méthuen and
O col Ltd., 1970, - A
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LT caARTER T :

' “"Yes vhat is language? Stop for a moment and think sbout
. <. ‘this simple yet. difficult question. - Can you come up-with your owh
definition? Write down your own definition of language in your -
. motebooks. | Discuss what you have written with your teacher.

o.x.. fow let's look: at :hu concise definition of 1a='.—.
.guage: : :

"Language s a system of n:hlkr_!g vocal smoxs Hhich
hunan betngs commnicate vith.”

Conaider the uaderlinéd elements of this defiattion and )
discuss them with the rest. of the cla Make the definition
 cleater dn your miads. k o :

H B il A Now we have seme idea of ‘what language is, For a more
o emnplele understanding ve will look at several other aspects;, mor
of vhtr.l\ are, clculy\;onncc:gd with this definitirm.

o T ". The beginnmg 1s alvays’ a good; pllc: to start.’ Where ‘did
. language originate? --Do animals communicate? In what way is the
~animal's.method less flexible then your own? Why did man first
v « spesk? How did he speak?’ Consider these questions and tx'y to.
. 2 come. up 1 with any aiswers yau can; (Brief discussion)

1f you féel you've reached no sound conclusions, don't feel
bad.. Have a look at what knowledge there {s.in this area. . The
. .. answer is that we have sbsolutely no information on the origin of
i “ . language.’ The earliest languages of which we have any records are
- already in ‘a high state of development. The problem of how lan-
S gusse began has alvaye tantalized leamed minds and several
"theori\eu have been ‘advanced:

a . SN Q) The Mbowewie theory — lmgisge begun with the
Tl " e mi tation of moises..

(2) ‘The "pooh—pouh" theory == :lnc emgtions or exclane-
tions Were the basis of lamguage.

(3) The "yo-hphn" theory =- that language began as noise
tted from effuxt or work," .




The namés of the. theorics' dndicate with vhat little
séeriousiess we should regard them. No.one knovs how language
begm. ¥e can'only be sure of ite imenge melquiey: - -

. However he d1d it, min began'to talk anextremely long time
ago and ‘it was not till much later-that he devised a‘system of

_making marks on wood, stone and the like to represent what he
meant or sald whea he talked. So speel:h 1s much older than writing
Eatort cally: . S

of ‘the key vords in our defintion of lamguage is
systeln. “We brietly discusaed this term above, ‘but let's look at
1t more closely mow. :

We are all aware of my traffic lights. Théy operate on
a system. Theielements of the system (colored lights, arrows, tite
duration) work together.  If a driver does not understand or.follow
the.systen of traffic lights, chaos occurs. In the same way, when

 a speaker cannot propérly. organize the elements of 'a langusge there
.18 a breakdovh in conmunication.

5 For umple. conotder éhila n.:emenz. Mauch he very loves
Of course, we know this statement should be "He loves her.

very much." ' Here we see one obvious element of the system of .
* language word vrder., The English language system consists of
“'three main parts: . Y . L)

(65}
@ noxphulogy (how neaningful parts chubine iato wm-)

phonology (contrasting sounds),

3) sy-nr.-x (the telltlon!hipl -mng wrda)

(it 1s, the area of syatax wé have just locked.at fa the °
statement above.) These three major elements must work together *
'if clear meaning and commmication am to'be fownd in the noises
/‘that come from ouf moutfis._ l.ner, in our section on grammar, the-
concépts of : language system; language "rules," "mngctnu-, 4
usage and 80 on will be studied more fully.

Another vital term:in our langusge definition is "arbi-
“trary." When we speak of "arbitrary vocal symbols" we are talking -
about combinations of gounds that have meaning for. a certain
. population in a certain’ area. That is, the spoken word " se" 1is %
.a coubination of sounds that has meaning for English-speaking i
‘peoples. ' Say “horse" to a Spaniard: and it has.absolutely no
meaning. His.people have their own yocal lymbols to communicate
this meaning. Furthermore, what we all call a‘horse (a’large;
four-legged animal) could just: as easily have been called &

k4 : 2




"chialr," if centuries’ago men had‘décided on this ‘combination of
,sounds to_ indicate’ the:large,. four-legged animal. The vocal - 5 5
“symbols, usually bear no matural relationship to what they represent..
" (Rour teacher may wish to explain the idea of "sound synbolilm')

. The, number of speech sonds that a human, being-can produce
.and diatinguleh 1s’ theoretically unlimited, So many, however, - &
“would be impractical for speakers to menage: 'Therefore, ieach - % :
language. consists of a limited humbei of contrastive speech uunda
selected from'a larger dumber of possibilities.

< . Nok ‘only the gound systgm, but the qther:"systema" of a
language sgem quite arbitrary.. They repredent. the unique selection
made by thé speakers of that particular language, though {t-may .
‘share certain features with other langusges.. This system is not,
permanent or fixed, it’is subjéctito change. The'speakers of the .
" language may, as a social’ group,.change @ny-aspect of their ian—
guage system at any time, though there is usually Tittle. conscious .
; desire.to'do so. Instead of saying; "to the Civer" as 1a ked :
& .to the river,”" all speakérs of English might come to put_the prepo\
sition at the end of the phratei "I walked the river to." With all-
in agréement on this-new usage and meaning wnderstood, this would .
become ' the accepred fnm “A seentngly arbitrary change would have
‘eaken place. i

. £ Undetutmding the arbitfary nature of language leads
N into a l:enlldsrltion of.the closely connected term "language -
i change." "For since -lahguage.is highly arbitrary, it is consequently
open’ to'changes of various types. -So then, language is‘not a
rigld, inchanging,’sacred thing frozen forever in its present form.
It is. & conatantly changlng- thlng, Like'anything clse that is alive .
¢ -."". md groving. 3 2 N
You nlgh( say, "Yes, bu; uhat about” the. rules of . gramar? Z
‘Surely they must' be, folloved. and mot broken. They- cguot change.

i s 1 an sure miny of you-ha r.m.a ‘impression. . Unfortunately, '
: it is a mistaken ome.  Since langu-g 1s open te :hlnze. it is
highly’ inaccurate to speak of the.''rulgs" of grammar or "correct"
: English, 1f bythe word "rules"’ we ‘mean scmething fixed and ¢ £ E
. “; uachanging like the'rules of Mathematics or Physics. - Languige does ®
4170, . .not. alvays operate according to such.rules. 'Laws of Physics are :
‘.. ‘discovered.” The“rules of ‘languige- are nan made and man can and - f
does’ change-. the nllen of hnz\llgn frequently. - 4

For. exmple. we " all‘know the rule that you ‘must never put

a pxepoli.: on at ‘the‘end of ‘a sentence: Contrary tg some opiniom, S ¥
i " auch-a rulg.did rot:comé frau ha en. It 1s the concoction of gome . '« -
i 0 ‘century | 0 m'.ttl who felt they had .
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eeds of {ts. speakars and:it will change when these speakers. .collec-

. . 7% $ ‘
to do something to "fix up" the language. They borrdwed this rule. ‘
Srom Latin, a language having a different "system" from that.of -. /. - )
English. This rule, plus numerous others, has been forced on us - .

and given the'same absolute position as the -equation 2 + 2 = 4. Yet

today, most confident spenkgrs of English freely: put prepositions at

the ‘ends of sentences ("Where did you go to?"). Are they. breaking a

rule?. No. Actually, they m eatablishing ‘an acceptld form-of . H

expression and letting the llng\mge take the fom it is bound to
take, rules'or no rules.

The! /, of course, language conventions (i.e. capital
letters, subject-verb sgreement) that we must follow because they i
are just that, conventions, secapred forns used by the majority of :
educated spgakers of English. doctrine of usage (that speach’ S5
used by the majority of aduu:e speakers in, 4&society), as we will  , -

learn late, 1s our sole’ standard. in’language, mot the’rules .we S
find in dusty old h texts. These langusge conventions may: = "
change if other forns become accepted- by the modw of educated -
ﬁpelkel's-

... " This in tum xmm s tothe conckpt of language "cotrect-
ness" or right and:wrong language.  We must adjust our thinking.

“Again our topic is not Physics, but language. 'No language is 1nnltaly

better than any other.. That is, English is not a more correct or
better language thad, say, Chinese. - Each language best serves ‘the . :

tively make, changes in it. In discussing lanﬁuage :h; terms “goo : 2N
and "bad”. have-no place. . Iy S

] ukawxu, we should mot -pe-k of someone's’ xnca::ecc" .
language. * You may say to the teacher, "I ain't goin today Are
you.speaking incorrectly? No.. You are just mot using the accepted: p
forms or accepted-usage. You ate not speaking standard Eaglish ::t ' Lot
which would be, "I'm not going today." Your speech is.inappropriate,: :
not. mcmmc:. Remeaber the words ‘correct, incorrect, right ead - -
wrong belong and Sctence

of _language.’ . .

In Nevfoundland, St. Joha's paopla often from on the gpesch.’ '
of baymen who. for example, “drop. their h's" ‘in such words ‘as "how".
and "hell". or use verb forms such as "I'goes," "I does.'. In'their
attitude these people’ are being bdth cruel and naive: .They condemn
this speech-as uneducated, wrong and bad. mle it may be unedu- J
cated, it is neither wrong mor bad.. The bayman's language is just
as "good" as theirs. It is simply’ diifezam‘.. It 18 a differént -
dialect from theirs. That'is, it is & variety,of our language -
that differs from our:languagé.in. certein sounds, word forms
and granmatical patterns.. giowever, dt. does not differ’so much that;
we cannot understand it. alect ‘differs from the standard - .° ' "




.\ either; nor is the townie's speech g corruption of mainland

language (itself a dialect) or the accepted speech .of educated &
. speakefs of r_ngusn It is neither wrong nor inferior, Juat ‘
different. k

huymm 8 upeech 1s not a corruption of "good Knglisl\

Canadian speech. , Some people feel one of the highest’goals. in life
s to use a refined, correct, pyre language, free from the errors
Jand ignorant deyelopments found in the language of some speakers L EE
“ (e.g. fishermen, garbage collectors). Again, we must see the’ '3
essential problem. Is the fisherman corrupting English by hig @,
speech? Should ‘he be frowded upon for "right flat" and "aln't
never?" "No! - He 1s ‘a speaker of a non-standard dialect, not .a
boorish soul who' docen't lmow-hw to speak the English 1mgu- e.

Indeed, many of you may speak a non-standard dialect. As . 0

" educated persons you must, however, leamn to.master the standard $
* diglect, for it -is more socially accepted and valuable (in the

sefse that job_end career advancement depend in no. omall way bn 3

mastery of the'standard’dialect).’ The truly competent speaker of . .

English, then; is the persca who can adjust his langusge to varying

situations (e.g. informal party,- formal speech). . We must seek to

“speak appropritely, mot correctly. What 'is sppropriate lmg\uge

for, one situdtion nay not be appropriate for aother. i

"Many people’ beiieve that ' cérrect” English 1a vrncm 5,
Engliah. ."This is & popular yet mistaken notion. Language is
prinarily speech, not wﬂ:in wncmg -16 merely a mass of T
‘aymbols (lg::un) used to e ent ‘language. Speech has ‘been’
_around for, thousands of yean longax tha writiog, a relatively .
‘recent anr_nuon of man. 1 N =y

anguage ‘{s speech, but mot gnly vhat you say in l:lans. . 1 o o8 %
When ynu talk on the bus,"on the phone or on-a date you are con=.'’ :
stantly. using language. Think of the amount of time you spend

‘épegking as’ compared to writing. Speech is primary, writing is ..
secondary. - The changes that .occur in language. emanate from speech” . { |
much more' than- from writing. - Writing is a teprumtltlcn ‘of lan- .
guage, upeqd\ 46 a.much truer one,’ S

Y few fini1 potnte to keep, in ftnd ‘for now. - Language
changes:.-'It never remains. the same. roughout: this whole unit. 4 g
the concept. of ‘language ‘change is.clearly 7 showi. - The history of - . ‘
English (or any, 1nnguqa) s ‘a cumulative picture of changes, within -~
that language: Erglish spoken althous: years ago is “markedly .~

1fferent -£rop- English spoken ‘today. A thousand years from nov :- P
{ e lan; of.your. descendants will be'more, dfferent prill. A3 7 :
ong' 88 p:hple talk-1it will I:lllng i oy
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/- ‘s long as people talk; -trade, eiplore, wage war and
develop new ideas md new styles of 1iving language will'change.’
As mah's soclety changes, Kis language -also:changes. . For example,
; “4f Américans in the 1980's-devise a new.way for man to travel -= s 3
: Yo perhaps . Locomotion produced simply by mental concentration plus i ¥
B 3 : electrical charges - the language vill respond by developing and - %

- popularizing the for of the BETR B
matter, justias the language of the 1960's invented and m“ud
*'thé new terminology of space travel

. # - Noticé how the “Hippfe Movement" gave us ‘many ne& wazds or
. old words with nev meanings: hip, ripped-off, crash, trip. - The
=, . Hippie Movement was a cultural trend,that hed obvious effects on
£ our language. The, Norman Conquest of Britain in 1066 is another
historical-cultuzal event that greatly affected our language.

" 2. (Thiswill be made cldar later.) .Into our own province several

3y < centuries ago came men from Europe who settled in isolated fishing

+ .,  coummities. Having little or no contact with outside influences,
these hardy people and their 'descendants.préserved, in many cases,
the same ‘pronunciation. (i.e. Middle and Early Modern Engligh pro-
nunciation) they had brought over to.Newfoundland so many years :
before. ' (However, in. the area of grammar liberal changes were hade 4

“+ " in’ these nmon-standard dialects; standard dialect tended .to'"freeze" i

. grammar.) -Thus, we have many.non-standard dialects around our

province. .The isolation of these people from other speakers: (an
historical~cultural fact) greatly affected the development of their
language. Lhnguage, then, does not ekist 49’ vacuum, it is :ul—- p
turally. detérmined. ,

Finally, oms more nuj’oz point myst be ‘realized before you
g0 any further. In studying Physica, History or Geometry you often
. feel little connection between what you do-in school.and what
' ¢ shappens in. your daily lives. In’ studying the history of your lan= ’
guage the situation is different. Probably no, other area of study
v * is more.personally connected to you. ~You will see’ that 1mg|uge
18 like an organism that grows and changes when its speakers'
2 e s b demands upon it ‘chamge., Well, you are the speakers of your lan-
! I L guage and you.catry on'a conflicting dual relationship with the .
.. .., .  English language: as a spesker of English you at the ‘sime time use
, : what others have created.and are creating what others will use. -

. 3 " You are an agent in historical langiage change.:' As.speakers B R e
Of English you are helping shape the English-language of: the future. H
7 y l'.n the final section of this :ext various contemporary changes i
§ .- grammar are pointed out,: Many{of you employ these newer. forms in
your speech and writing aid in’ doing so-you -are, as both an indi-
_vidual and ‘a group; actihg as agents in language change. 2




most personal, characteristic, and uniquely human thing-ve have. .

48 ve go thz'muh thila wale try to keep 1n mind what has
_been said ‘dbove, As the unit evolves the points made here will
“become clear gnd will take on a personal impértance and relevance
that you may not think posaible. ‘We are not studying sosatilag o
this unit that i foreign or mesningless to our lives. Ve m
studying language--an aspect of our lives that is probably the




Que'-uo{u
* 1 “Prom the three prupu-ed théordes of the ortgin of Language ptck :

s o one that you feel s thi'most reasonable. Briefly explain vhy
you think so.

2. Does’the word !"book," ‘four lettexs placed together to repre-
. 3 4 sent several sounds, have any natural connection with those
"things" you study at night. What could have those "things"
AR been.called? . . 5
Y. Qi 3. If'you could get.everybody who spesks mush to go unnf with,
d " you, what d\lngea would you make 1n the language we speak?

| the' difference heman the "rules". of Language

4. " Briefly expla:
and the'. "rulg!“ of Physics.

: / S5 hat do you think of the speaker of this statement: "Boy, thos
E fishermen ate really idiots. Did jou hear the wsy they cpuket"

" .. Vet 1a & Malecti Why is it important.to npelk the "standard i
5 g dtalect?" "

o bt 7. What other cultural évents, besides ‘thase lmticned above, have
greatly affected language in Newfoundland? ; 5t ¢

 How'afe you'an “ageat” in languige change? i,

Activities © A e . %

U1, Make a bmz survey of "people”s ‘attitudes’ mu:d- the gpeach
. relative

. of "outport people."  Ask pareats, ﬂlnﬂlL
»f Writé down ten reactions to yn\ﬂ' question.

2+ Using a :np. recorder, get an umpla of a nan--c-ndud dialect. |

na " Interview aifriend; uncle or neighbor who speaks such a dialect. . '
i Your teacher will inatruct you in the' proper handliog of such . i
. .an interview,

3. Mgke a.list of mn:y ‘words du: t.hn "ntppu uevun.nt" hits
lddad:ooutlln . L e e T

3
B
?
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CHAPTER II -~

Languages are not bom. 'rhey are’ always developments of,

older . languages rather than descendants 1n the sense that people

of ‘their

Ingungea are often classified on the bnla of co):tupm-

Génces of sound md atructura thet indicate
comon origin. The languages shown to come
_in this vay are cslled a "langusge family,"
through'a common origin, though thiey may be

ralleion-hip through

‘from a "parent linguage"

They are all related “
‘markedly, different now. -

" Linguistic research’ has shown that. riearly, all Lha languages O
of Zurope (and hence of the Americas and other parts of the world ° .
colonized by Europeans) and. some of Asia have similarities in
-souid, gtructure and word stock.that .clesrly indicate they have
all developed from:a single language spoken in prehistoric tined.

- This earlfer 1-ngu.ge 1s called Indo-Ruropean.

P 5
! "There -te nine main groups of the Indo-!uropem llnxilxel‘
Indlm, Irenian, Armenian, Hellenic, Albanian, Italic; Balto-Slavic,
Celtic and Germanic.l '0f sole interest to.us here 1s'the’ Gernanie
branch of Indo-European. (See overhead)'' f ~a

' When scholars of Moders English'began to ¥y to determine’
where our language had developed from, they compared v;rioua n
cleoeato in Eaglsh with those of other Languages. K

arison. of nng,u-h wl:h runch. Spnuh m-tu;ma.'
Italiem nA Latin gives: .

m‘xmm p_mng_ Portuguese Italian  ‘Latin

[Brass] hexbe:' hierba ' . erva .. erba . hewba ' .. )
[oon] Tume .. lums ' ¢ lda - - Lo lwa o

.m.n smqte,




A comparison with another set of languages, however, dees
dicne :Im pattern which most simple English words fit:

KRGL!SB German Dul:ch " Swedish Danish Gothic

2 .. grass Gras. gras, gras graes gras ‘5
i s E moon Mond " - maan mane madne . ména 5
blood Blut - '.bloed . blod ' blod b1y @

i

. Ali thisa vords are’ native Gaminic words. | They have beea
in-English since it began. ' All having a common origin, they are
called "cognates," a word which literally means "bom together." . —

e 3 ’ \An ¢ven more convincing means of verifying English's common

it origin with German and these other languages is to compare elements .

of grammar, ~For example, the following English and German pronouns g
have similarities not mly‘ in subjaet forns but in other forns as ;
well. . 4

e " Mod. Eng.  Germam Enrlz Mod. Eng,  German

thou du . . Lo
. thee ' dir S~ gy
@ ; " deh & é
' thine . detn
¢ who | ver ’ 3
whom - - wem
/ ’ wen 2

4 Look at the simﬂlﬂtleu ba!\ieen Hodem German lnd old 4
English of a thousand years: ago:

| : L " 01d'English /. Modem German:
N % 3 <. e & ich .
\ 8 P
. A5 L o . ip . g : N
" mec .. umleh . T
: oo e, setn e R
e’ _er % 15 "
. " bhim Sl dnm, . g o, v“
& g hine dho e
) ) What' does this corxi -pondam:u between 0ld Engligh and - .  * w3

Goraam*show? ~ It shows that the farther back one’ goes fmto the




history gf the individualLangusges of the Germanic group the
gmm the similarity one finds.

Aglin noticevsnglluh #hd German ver{: systems:

(A) I learn learned hive learned
icli lerne - - lemte habe gelernt

() Teing . smg have sung’
'L Achstage . sang *  habé gesungen

What do you see? In (A) ve add a suffix (witha d or t
sound) -to change the form of ‘most English verbs. German does the
same. Example (B) shows that.in English we also r_hnnge the vowel
rather. than add a suffix. German does the same.

hd Corraspandences such as these, whith could be multiplied
aladst the Germanic 1 lead-to onme .
logical expladation: these lan have all-de from one
langusge. This language is called Proto-Germanic, the- language
branch [of Indo- “from which suchib as English, .
Gernan, Dutch, Swedish and Danish diveloped. . Unfgrtunately, there
are no written records, of Proto-Germanic. However, there is no
douwbt it once extsted in the mml:hs, cars and m.nq. of :}eapu in ¢
Europe,

e

¥ ovn danguage), as you cam see, has a close historical
relationship-with Ger;an " This may.be qurprising to many of you.
Indeed, you will note later that if the French: had not conquered
England in the elévBith century and brought their language into
that land, ve might today be lpuking a language very much more
ylike G:mm

(The following is a.brief reuuu of the historical
events . that have significantly affected the develop-.
jment of the English language. ‘The content of this '
‘sdmary is derived: from: H.‘lhhon Francis, The .
History of English.)

Language dods not exist in a vacuun, It 14 profoundly
Affccnd by. events tlu: are oﬂtlids the realm of language. Events
sych aa’migration andd intellectual’
venénts have ai;niﬂ.l:nk afsecn ‘on llns\lnsz. Such’ happeaings
s T 5

lober: 3. Gels!

i t, A Short History of En%%gh (London: The
Macalllen Company Cuuitl\-lhm*lllln Liml.t rl, 1970) pps. 14=19, #
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. language's . development was 80 dependan:.

l:n\utltnte what mlgh: be called the " exmmml history" of a lan-
guage —- non-linguistic forces from u\ltlide that precipitate lan-
guage chmge.. R

As you have concluded, "internal history," on the other
lund. focusea on a language's development separate from cultural,
economic or political forces that help shape' the language: .Its
concern is just with lingulstic events, not non-linguistic eveﬂta.

It is often difficult, if not impossible, to separate the

"‘internal and external history-of a language. - Throughout this text

both will be incorporated to show their' vital interaction. ~Here,

“ however,’ a brief sketch of the external history of English will be

dfawn to provide you with an ‘overviev.of the major social, cul-
tural, political and economic events in history ugon which our

s an island,” England has alvaya-been susceptible to

P intalzn {nvasions. We know from history. that Julius Caesar, the

great Roman general, had visited Britain in 55 B.C: and had laid
the groundwork for its eventual annexation to Rome-in A.D. 43 by
the Emperor Claudius.

THe 1nhlbillnll of Britain at this time spnke various
Geltic dialects which had been brought into England by elklier

* conquering 1uvuders‘ These Celtic-speaking people adopted tI

Roman civilization'and eventually Christianity. In the. luter ﬁalf

of the fifth century,. the Roman army having departed; these people .

were invaded by a rugged people from Denmark and Northern Germany..
These ‘pagan hordes came and stayed. The first major event in the
external history of English was undervay. This invasion came to
be ‘known as the "Anglo-Saxoi"-invasion of:Britain, getting its name
from two main Germanic tribes, the Angles and.the Saxons. Inmci-

. dentally, the name “England" comes fromthe tribe, the Angles. The

name "Angles" later-became "Engle"

"sugmmd" (Angles land)
.na then England. ; ]

These Germanic I‘.tihau ut down Celtic teaxaunce and !\Ilud
the ldnd, but they too were soon .to be ;nvndml hy the uuuding
Danes, uwthax‘ Gemmo-puk}nx people.

Befora the' coming of the Danas, howeyér, there vas lnor.har
event'which was of: grdat: ‘to’ the his 1

24
. This was the-Christianizing of plslm Bu!md. ‘With: conversion caine’
riei

runy wﬂrdl Vere honwed

£rom Latin lt this :1“.

. Daries: ox Vikinga 'vho. began :hair devlunr_{n; uu. on
nrunn dllriu the early .ninth clntul:y were. former neighbors of: i
the Anuo-Suonn on. uu\ European continénti’ Du:!.ns the niu:h can-
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tury they almost succeeded in' conquering the whole island, but soon
'settled in Exgland, contet £ rule part uf i and live fairly
peacefully al thei Germi The Danée
Shoke various dislecta of 01d Norae, the mces(ox of the modert
Scandanavian languages. They carried over.into the English of this
period (called 01d English) many words from their native Norse.

Mgy of these words such as sky, scrape, they, and them have since
become standard English. 5

¢ The next major influence on our language was the.conquest.
of England by William of Normandy in 1066. William's people were
French-speaking (many of /them were of Scandinavian origin) and
their. occupation of the high posts in government and law brought

+ French into the position of ‘an official language in England. '
English, in effect, went underground, for it was spoken mainly. by
common peoplé. The effects that the Prench.language was to have
of English were, immense.  When English again gained prominence

:‘around, the, thirteenth century; it had changed drastically. The .°
changes were 'so great, -in ‘fact, that we now give ‘it a new name,
Middle English. It was cami.ns to résemble uadem English more and
more.

‘The four centuries 1nc1\ldad ‘in what we call (he Middle
English period embrace the high point and subsequent decline of
The Middle Agel. Poutlca.‘lly, the'y mark the first stages of the
t and judicial law, In terms
of social orglniution \:his pquod ntkn the trangition from
feudall the and’ free tenant
farmers vhir.h formed early mﬂdem society before I:hn mdustr!.ll
revolution.

g “
“one of 'the most importait facts sbout Eaglish history since

the Norman Conguest is that England has never again been.invaded

or conquered from outside by a people speaking. amother tongue.

But for the first two hundred years of the Middle English period

English vas in competition with French. The upper, classes moxmally

.spoke Prench and the masses spoke Englich.- However, sincg the™

masses outweighed the French speakers in numbers, 1if not fn wealth

aad pover, they eventually forced bilingualism upon their superiors:

The relinquishment’of estates'in France by ‘the English
pobility, the emergence of English nationalien and the rise of
English as a literary language made Euglish, by 1400, the main '
language of England. o

* “But the hng\uge was a comm- of dialdcts. Thes: i
dialect differences did not die away, but a stendard dtalect arofie;
the speech of London., Ba.tnu the. denter of -trade, govarnunt and




.Zealand and memy smaller islands in-all oceani

prestigious one. To-be "someone" you-had to speak it. - Thus, it -
becane 'the standard form in England and it till is the British
standard to a large extent. ‘

Velting, up ‘to this time, hed shoim evidence of various
dialects. However, in 1476, the emergence of the printing press,
sending identical copies of the:same text over the whole country,
made a stendard writing system both desirable and feasible: While
fha proimmctation of Maglich has chwigad extanaivaly édnce 1500,
the vriting eyeten laa cimged yery Httle,

. The 01d English pericd saw the establishvent of xngnnh in
its new island home and its development from the language of pagan
invaders to.the language of a civilized and Christian society.
During the Middle English period, English, temporarily replaced by
French in soclety's upper levels, reshaped itself grammatically,
enriched its bulary by from French and
emerged gs’ a national language equal to the needs of .both commoner:
and poet. . The next period, the Modem English period, is marked
by two major developments: (1) the continued growth of the language
An versatility, variety and wealth of vocabulary as it became' the
vehicle for one of the richest and most extensive of literatures;
and (2) the spread of the. language into many new parts of the world
and ‘the rapid growth of the English-speaking community iuto a
position of world-wide influeice and importance.  These two

are not each d the other.3

The begiuning of the Modern English’ pcrxod (around the year -
of

"1500) with, the T
.modern history. Men Of the Renaissance turned hnck to the glories

of the ancients and encouraged the study of the classical lan-
guages, Latin and Greek.  Again, English was temporarily eclipsed
by foreign tongues.  However, through the work of staunch teachers
and writers (e.@. Shakespeare) and.inspired by.a fierce patriotism,

Engiish again arose as the main languaga of 1ife and”literature.

Once more English had weathered.a storm and in the proces: enriched
il:lalf with axtenlive word bonwl.nil from Latin and Gtef_k S,

Another -lsnif:lent event of the Modern Bnglish period: has
benn the extent of English

The Llamguage was, thus, spread to the Anerices (mlinly Canada and .
the U.5.A.), -Asia (mostly India), parts of Africa, m-s:uu-, New

" % Neleon Francis, The mtog ‘of English,(New. Yorki W. W.
Norton ind Gml'pmy. Tnc., 1963)s po 16 . e g
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— % —In ducuning' the external history of English during the
Modem period, three other main trends cm be singled out:

(8) The growth of mess education aid the consequent spread of
literacy to nearly all native speakers of English. This
had profownd effects on the language ‘and its speakers (the
mafn one being the standardization.of the Language).

A second phenomenon 0f modern times which has had a great
| effect on the language is the accelerating. revolution in
all flelds of knowledge, but especially in science and

technology. = This has affected all langusges of the civi-
1d, not just English,, .One consequence has been
isdding up of a large vocabulary of sience that -
people have ‘incorporated into everyday speech. H

(b

A third important developuent. has been the extansive md
intensive study of the lamguage itself. . The study of
English grammar began in the sixteenth centuty, but has

(¢

" been greatly intensified since the middle of the eighteenth.

Out ‘schools today teach facts. and theories about the
English language, as well as giving practice in the skills
of using it. This kmd of study sbout language has con~

siderable on people's tovard 1anguage

and herice has a f:udb!nk effect on our use 'of the language
iteelf. ¢

"This brief summary, :hen, has traced the exteinal hi-tcry
of Enxliuh. beginning” as the language of a few thousand German
tribeamen in northern Europe and ending s a great world 1ang\uge.
In the pages that follow the "internal history" of English is.our
main focus, but the 1 both here
and later must be held close in mind if a proper ‘understanding of
our langusge's development is-to be attained.

(Filn =~ The English Langue Stary of Itg

5
kl



What is a language £
English belong? What 1

fo what language family does
Lish's "parent. .llnguageT"

language ‘history?

What language did the Angles and swns speak?’

; 4 E
Did the language thdt came I[.o be called English come into being
gradually or nh:up:m Explain briefly.

Wiy vere the Danes and Vikings sble to 1ive peacesbly ﬂ.mltde
the Gemanic tribes they Snvaded? Vhat. was probably the main
contributing factor?

(other f ardae nenitonsd witihe ¥ guastiobadioy,
1n a-later chapter.) 2

Activities
‘heck s encyclopedia o ‘history book, Read more sbout the '

Norman Conquest of England. ' Does this account mention the
Conquest's effect on the English language? i

Make a chart, showing in outline forn the min. historical
evel;t‘l affecting :he] English language., Use the historical &
¢ overview given in this chapter. L




(
Baugh, The.History- of the English Luguage:)

' petnted pagn ‘bings to many of us thoaghts of ‘an eiormops collec

CHAPTER TII Lk b o <

‘The content. of this chapter 1s -dertved Fron A.lbert s s,

void " language " whether heard, spoken or seen m the-

“ tiem- of words, While this mental pl:tur: 1s underltmdnble, it 1is
narrowly :once!.ved and mialeldtng. B ,

gisge £s more than's vast'besblogs ‘of vords tucked

neatly -u-mmud\\’;'ym .nov_know, it includes & complex -: -
“system’governing the vays hich_these words can be put tesethex.

: Indeed, it is possible’ that ve could: the meaning end pronun-

'ciation of every English word md yet be'umable towrite or speak
m.Engli3h-sentence., We shall lobk at this "systen” later in our
study of English gramar's development, . For now, it is sufficient
that 've recugnue ‘that a langusge’ is moie then 1:- mul store of
vords. "'

In pxobu.bly no nthex area nf the B\xglish lmguage ln\ the
results of social and cultural history’ more .dramatically shown' than :
in voczbulary. The yords we use daily arenever closely scrutinized’
‘or ‘exanined. . Indeed, this would never octur tovus, for the words
we apuk,,nk- the air we breathe, are so much. a part ‘of .us that
such an' on seems both 1 amd v. Hmvex,
‘it is because of this very'close cofinection between man’ md
words: he Bpuh that they should be studied and examined.

The brief, swper£icial look ye ‘are attempting here will.
hopefully- bring you a néw. avaréness of your language. Aftervards;

" some of you may £ind'yourselveés moting the origins md, forms of

words you speak or hear in_the day-to-day rm of life. Youwill.
find what you read in the next few pages interesting because it is’
sbout the making ‘of something that {s truly yours, your Lmguage.

(Here's a litéle ‘activity. Write dom ten of the .

mogt’common vords' you use daily.’ Keep these vords
in your notebooks and laterwe will chack to'see
“Just vhere. they cane from. . You' may bZ‘ surprised”’
to see’ how: sy’ of thex axs from other lmguages, |
not. Eaglish ).

This chapter; thnn ‘will trdce the: develnpmm: of Dld
Bnglilh voc-huu.ry into our, ﬁ:eun: lexicon.” "It will. seel tq lhw
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the social and cultural events that play sych a significant’ role’
i P in“the growth of our -vocabulary, Finally, it vill give a concise
" explanation of the general processes. of word making thar Bave been
evidenced fn the Mstory of the English languase. . W
Before moving zmhu—. it would be wise tn briefly. mro—
duce three basic, commom procgbses of vo:d hul.ldi.ng found :hzough— 3
- _ %70+ out the history of Edglish. . -, . o : S
5 Ca 3
. LE: N (a) Inflectior:#/The verb show has various foima. Io the base, " ?
ol i o morphete show we cap, add: various suffixes or inflec— . 5
y . o - ” _ timal endings: show-s, show-ed, show-n and show-ing. - -3
. Such. endings-are also ‘added to nouns to make them -
7 plural (e.g. ‘car ~ catsg). Other endings are the ='s -
A . .’ -we use withnouns to show possession (e.g. the girl's 3 b
4, coat); the endings we-add to some ‘adjectives like ki
Wt o', 1oud‘louder loudest; and the -ly of adverbs (e.g. . " .
3 slovly). Through the use of inflectional endings the :, :°
. Yo B ‘forn of a word ¢ ‘thanged and other words are formed ., 1. < *
g from a base. 'The vord maintains its part of gpéesch :
27 . (eg. the verb ahw»um.:.ns a vm thouz,h 1t tokes. on’
s ndditionul fcm)

(b) Derivatica:. Other afﬂxes, bestdes those mentLoned dove
. (including all prefizes and most suffixes) are deris ., -
‘et w70 vational. - That is; when added to a word they form a TR
T -\ ‘mew word amd- & .mew part Of speech.” If you'take the . =
4 : -\, verb,_akree and gdd the suffixes -able ad “meat you. .y
¥/ “get the adjectiW¥ agreesble and the noum quemc. e
:These two words, thed, gre derivatives of agree. ~ .-
lhuvntlon is an old method of foriing new orts that ,

Ml : un\m@ma. N

langua,
'learning house - lchoul.
“wi.msn?t. e :

o
40 SF 0% 0 Compounds combine!two or more basé morphémes with each
3 " 4 " .other gnd derivatives combine. affixes with a base.
Y e .. . In/both cases whole morphemes are. being joinmed.,
E - 7 o ' Pt 3 R




m the" shott his rical acmr\pxevinusly given ve;
zea‘uae that during ferfod of our language.the bulk.of the
French.and Latin uoxds t we have-today had mot‘yet entered the /
language. It wmrld \seemthat this would greatly limit the resources
of ‘the vocabulaky. Howdver, such a logical conclusion is not so. /
On the tontrary, the Engliéh vocabulary at this time shows great /
resourcefulness’ and flexihility —- a-capacity for bending old-worde
to nev uses.  For example, by means of prefixes md suffixes a '/
aingle root is.made to yield a variety-of derivitives aad the range
of these is greatly extended by another process called “compound-
ing‘" NOTE: o we

i 3 o N~ RS
" . The 01d English word mdd, whilch gives us our Modem word
"mpod" (a mental state), meant in 01d English 'heart,' “‘mind,"
»'spirit' .and later 'éourage' or 'pride.' From this word, by the

. ndditim of 'a common. adjective ending, was formed the 1djactiv5 =

'm3dig! with a sinilar range of meanings (spirited, arrogant, high
minded) ‘and by means of, further endings the adjective 'modiglic
(magnanimous), the adverb ‘nodiglice’ - (boldly) .and the nown
'nwdignes Ymagnaninity, pride).l

y combining the root with other words meaning 'mind’ or ™
! thought ' she 4dea of the word ig intensified, md we get
!mddcraeft' (Intelligénce), 'mSdcraeftig! (intelligént) and
'mddlugu’ (affection; O.E. lufu = love).2 " >

The point is clear. From the same root many words were
formed. Actually, from the root 'mod' more than a hundred words
were formed. This fact shows the remarksble capacity of 01d -
English for vord formation and the flexibility of expression it
possessed. In Modern English we carry on this same process, but
never to, the same degree. 01d English was far more resourceful in.
utilizing its native material than Modem English, which has come
‘to rely, toa large extent, on its facility in borrowing and sssim-
ilating elements fro@*other languages. The resourcefulness of o1d,
English bears out fthe old adage, "Necessity is the mother of
invention.", Indeed, when any lmguage, whether EngTlgh, Fremch or

I\lbert . Baugh, A Bistory of the Exglish Lenguage (v
" Yorki Appleton=Century-Grofta, Inc.; 1957), p 7 :

NS Zpgg, y :




*Hebrew, must improvise, must,create words £ serve ameed, it has!
a remarkable ability to. do so.

A In the ptevinus paragraph the word 'modlufu’ was given.

4 1t is.a compownd of two native words whose meghing is self-evident, 8
We have thege in Modern English also: stearb :, railroad, gentle-
man, -Words of-this character are fownd in mobt languages, but the:
.type is particularly prevalent in 0ld English, as-it is in Modem < ° >
German. Where today English may have & borrowed word or a word B
pade up of elements derived from Latin and Greek, German still .
prefers self-explaining compounds. Thus for 'hydrogen' the Germas i

- _ say 'yasserstoff' (vater-stuff). So, in 0ld Emglish many words
© &'’ are formed on this pattern. We find 'earhring' (earring);

. 'lEohtfat' (m'np; "léoht" light + "fat' vessel or vat). N y

‘Ihie capacity of Modern Baglish to make siatlar words
“(thoughi less frequently employed thim formerly) is dn inheritamce
‘of this Old English traditien.’ As a result of this capacity, Old

#nglish seens never to have been at a loss for aword to express
even the abstractioms of theology and science which it came to .
know through Ch'rintimity vith 1ty Latin lmguage, leaming and
culture.

As previlously noted; part of the flexibility of thé Old
English vocibulary comes from the use of prefives md suffixes. '
In this respect it also Tesembles Modern German. Some of the ‘more
common 5uffms were: e -

. | Cmihetg' - wighey) - E s s ?

E —full (*mBdfall’ £ haughey) - il % ’
-nes :('m3dignes® - pride)

; " mdon (' cyningdom™= kmgﬂo&)

' "Likewise, the use of prefixes vab\n fertile resource in
word-building, especially in the formation of. verbs. Several of
, < thege are: a-, be-, for-, un-, e-. . Thuswith\the help of
e, By these, 01d English could ‘mike out a simple verb u{q ‘settan’ |
(to set) new verbs like 'I!el:tnn ace), "besettan’ (ﬂPPuin:),
. < 'forgettan' (obstruct), .’ wmsettan’ (put down), geur.nn'\(to ¥
; people a garrisom). o

(Siop hers ‘md exsuine with your teacher a plece ¢f." ;
0ld English literature. - Can you find evidence of
the elements cited in the last few paragraphs?)

2 :

4 : ¢ ! 0
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Foreigh flumces on 01d English Vcc.bnlag

N | The 014 English language was not merely . the ytoduc: of :he
~dalects brought to England by the Jutes, Saxons and Angles who, . .
¥ » as we-have seen, came to what is now England in . the fifth century.’
I The dialects_of these groups formed the sole basis of its grammar

and the source of by far the. largest part of its’ vocsbulary. But
there .sre other élements involved. Celtic, Latin and Scandinavian
: : ¢ contributions greatly affected the. Old English vocsbulary. 3

‘Referring back to our historical Anformation, we see Bhat

the Celtic people of Britain were conquered by a Teutonic or
Germandc people. ~One would think that with the subsequemt mixture = @, = %
of the two races a mixture of would,
This was not the casd. The Celts were a conquered people,
‘vhat inferior culture and their langusge was also seen as
and not worthy of adoption. Therefore, few words of Cell
Y. . (outside of place-names such 4s Kenw York, Exeter and Worcester)
o are ‘fouwid in our langusge. The Celtic influence is the least of
: these early influences to affect our lmguage. .

\ - ; Vhile the influence of Celtic upon Old English was slight, /. 2
_““the effect’ which Latin had was enormous. Latin was just the oppo- . -
site of Celtic. Lt was the language of a superior race, mot a
conquered people,. It was -the langusge of a race with a higher

civilization, a race from which the Teitons had much to learn. P 2 >
. .¢ Comtact with that civilization, at first .co {al end military, . £
later religious and intellectual, extended pver several -centuri
and was constantly remeved. . y . o
> We can specify three wain periods of trmumuslon nf the \
B Llatin laguage into the English language. K 1 . :

(1) While the Germanic tribes werestill on the ‘continent B
of ‘Europe, " before these tribes ever came to Britain, Here they
¥ borzoved words from the Romms that ‘indicated thé sheres of. 11fe
- in which they had contact: “

\ canp (battle)
© 7 * geg (bamer)’ : R
| weall Guld . - Woak sphace of Mfey -
= % . strmt. (rond, strect) P .
koo, s S T L S
o cEep (bargain) 3 What ‘Sphere ‘of life
: b | nengian (to trade) 1s indicated by these
i b . flasce (bottle) Soxtn3.
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Other words include: .

. .7 cytel (kéttle) < 1fme (rope).; .- i
cuppe (cup) - butere (butter) * - o
) p:tw (pepper). . “plpe (pipe, musical instrument)

Can you recognize ay other present-day zngush words, ,
= derived fron these.Latin words?

These ‘words' and amy wore were brought by the Giriimic
“tribes to Britain.after having been assinilated by them into the
language befata they ever left. mn:inmtll Euraps.
(2) These Germmic tribes also nﬂopted words' from the
Celts: in Britain that the Celts had gotten from the Romans’ during
the latter's earlier occupation of Britain. ' These words, then,
Tyere of z..:m origin. nwever, they are few.

(J) The greatest dnflux of Latin words tnts the 01d

' “English’laigusge came vith the introduction of Christianity into
-Britain in 597. Christianity was far from nev in the island, but.
this date marks the beginning of a systematic sttempt on the part
of Rome to convert the inhabitants and nake England a Christian. ~:
comtry, From the introduction of Christianity in'597, to. the
close, of the Old English period, some five hundred years elspsed.
During all this time Latin words were meking their way into the
lmguage via the Church.

What type of words Hmlld you expect 'to come into the:
lmguage as a result of this feligious conversion? Of course, .
words concerning religion and' details of its external organizatiom.
New words are usually adopted into a language to fill a meed, to’
express’a mew idea or because.they. are so closely associated with
an object that acceptance of the thing involves acteptance also of
.the word,.. Examples of words introduced into English at this

‘are: (These words have altered only slightly from their Old Bﬂrl.ix'h
form.)

abbot, alns, n[nl, ark, candle, canén, chalice;
cleric, cowl,. deacon, disciple, epistle, hym,

. martyr, masg, nun, orga, offef, pope, priest,
psalm, shrife, stole, relic, t!llple, md tinic

Household, \wrdl vere also :Lnt"mdn:ed:

. "aodk,” el cheu, beet, pest, tafeh, - b 1
vory, md plmt




V,barxwed vubs nd. adjectives from Latin su

¥ nq!lve words like ship, shall and' fish have

A Certan number of words hmng to do with educatiod and
learning reflect another aspect of the Church's influence. Such
gres ochdol, master, Latin, gramatical, verse, meter md notary.

The wardu cdited here’ aré mnsr.ly nouns, but Dld Engliah also

-
S0 “Espendm (to spend; L. expe.ndere) oty g
. ‘oGt {an (to Exchnngz, L. -mutare) i & Vo~
_\ tyman: (to tum; L. tornare) . i ' .
L. sealtian (to dance; L. saltare) c. Fsy v . i
©eedtep crlnyuu, curly) ‘
g From these. exumples both the extent. and variety of. sl
borrowings from Latin. into Old English can be seen.  Here. the “ weif
. lemguage acts as a mirror, reflecting thé broadening horizon which
the English people owed to the Church.. Furtheérmore, we must recog-
nize that here again was a non-linguistic -event . (the christian- - *
‘nmg of Britaia) that greatly affected a lanluage s developoent. '« i
r3
. Near the end of the 01d English period English’ widerweat ‘a Sl
r.hitd foreign influence, the result of contact with amother lan- : 1

guage, Scandinavian.. The Teutonic inhabitants of the sendhuvnn . :;
peninsula’snd Denmark, at one time closely. related-tc the Angle-

Saxons in language and blood (befbre the Anglo-Saxons left the

continent), began a-series of attacks in. the eighth century upon '~ ~ o ~
all land adjacent to the North Sea ‘and the Baltic.. Eventually, -

the military conquests of these.'Vikings' brought' them to England o :
md saw them conquer it ia the eleventh century. .

These Nordic invad 1n eo! after =, -
some ‘time settled down alongside the Englishmen, inter-marrying, .
working and 1iving together. Indeed, this &malgamation was made
easter because of their commn linguistic and pultural heritage.

|1f we refer back to our "1mgu-5e tree we see. that the
Scandinavian language belougs to the same language family:as
English; that is; Germanic. At this'stage of our lmguage's N : §
development, then, Old English and Scandinaviam were very similar’ ke
and this similarity often makes it difficult to decide whether a
glven word in Hodern English is a mative word or ‘a borrowed Scan-
dinavian word. Probably the most reliable mnd simplest test for
deciding whethet a word is a Scandinavian borrowing is recognition
of the sound represented by the letters "sk." 'In.0ld English this
"ok’ underwent & sound change ad becane a gofter sh," whereas in
Scandinavian comtriés it retained its hard "sk" somd. Therefore, .. - o
in Modern English, ., 2
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" having'its present meming, and "fro," also. in’ common use formerly

Both till and fro are from the Scandinavian.

words borrowed from the Scandinavian- are’ still usually prlmounced
with "sk": sky, skin, scatter, skill, scrub, skull, bask, vhisk,
scant énd screan. - Also, the fon of the hard Jati
of "k" and !g" in such words as kid, dike, get; g » gild, and
_sg is an hdxcnim of Scandinavian origin.

‘Scand{navian settlement in England is also evidenced by .
the large number of places béyring Scandinavian names. Thé Danish i
word "by" meening "farn" or "town” is seen in Grimsby, Whitby;
Derby, and Rugby. We must thank the Danes for our own "by-law'"
(town-law). The Scadinavim "thorp". (village) glves us Althorp,
Bishopsthorpe add Gawthorpe.’ "Thwaite" (an isolated piece of land) .+
pives us Braithwaite and Cowperthwaite. - These are only a few of
the ‘wore than 1,400 Scandinavian place-names in England. 5

¢ Danes aid the English, it seems, were as closely
cann:cz:d(d two races cem be. Other words coming into 0ld Bngnah
from Se: avian are words produced through close, everyday social
contact.” They imclude: birth, bull, crook, dirt, egg, fellow,
freckle, gap, guéss, kid, leg, lom, race, root, scab, skill, skin,
uki!t, vlaughter, mare, thrlft, trust, window, mid want,

Furthermore, besides nouns; adjectives (awkward, low, meck,
moggy, rugged, sly, veak), verbs (call, cast, clip, crave, droop,
gasp, give, raise, rake, smub, thrive); promoums, prepositions. md
adverbs entered our langusger from Scandinavian. The pronows they,
. thek, and them are Scandinavian.  Both’and » though not pri-
ily pronowns, are of Scandinavian origin. ' The prepesition
":1.11“ vas at one time widely-used in the sense of "to," besides

as :the equiyalent of "from," survives in our phrase "to and frm

The presence of Scandinavian in our nld;u literature is

. clear. Look at Bums' poem 5t1l1 popular in many snthologies.
—¢5e head of To_A Mouse.) L'_‘Z@b

"Thy wee bit house, too, in .ruin} i
<. sdad neething nov to big a -

In Scott'l o01d Hnrtllitl (see av:rhald) w: flml the ' compar-
ativs "worae" inthe-form "waur"

WA the warld kens that they naun
either marry or, do waur 2 5
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% peﬁad that changed the whole ‘course oi the English 1

"the ‘more socially prestigious

The Scadinavian ‘thfluince o 014 English, then, is exten-. ¥
sive., Probably the most striking aspéct here, hovever, is the P 1
_intizate wa dn which elements of cne language Were @corpouegd

“into aother: 5

“The Middle English Period (1150-1500) <

If the invasion of ‘England by the Scandinavians had pro- i
duced; an’extensive effect on English culture and language, the o E
event which occurred at ‘the end of the Old English period had a
greater -effect on_the English language than any other in the course - .

_of its history.” This signifitant event was the Norman Conquest in

.1066. 1 changed the face of Middle English.

Willian, the duke of Normandy,  attacked England to cbtain. - '~ .

the crown to which he believed himself| entitled. He defeated the .

English at. the Famous battle of Hastings in 1066 md i.giliated a g 3
guage. A

mondrch who was .to step onto the throne.at the passing of an old
ler.” If such had beed the case the leading figures inithe’ ' | )
English gévernment- and the English nobility would have remained | ;
intact and tradition would have remained wnbroken. One. comtry's X
conquest of .another, however; brings wholesale changes. The most g
important, influential members .of that soclety must now come from
the new rulers. Thus it was that' a new, class %obility, men of
Norman 5To0%y took over in Englend. For geveral generatioms after
the Conquest ‘the ¢ in and Church and
the great estates were almost always held by Normans. The metbers

. Willien had come’ as a conquexer, not as' a hmd-k‘{ékad

" of the ruling ‘clags were sufficiently predominant to cémtinue to 3 o

use their own langusge and, for two hundred years after the Norman 3

Conquest,’ French remained the language of ordinary intercousge/~~ - K
“classes in England. - This continued use of French!

by the ruling classes in Eogland was promoted: by the closé comnec-

tion that’existed through all these years between England and

| France, Indeed, William was more closely attached to his dukedom

in Normandy than to the country he governed by right of conquest.”

The lower classes, the conquered’ English masses, ‘kept. their it
own language. ‘We must remember ¢hat not:all the French were i &%
meubers of the ngbility and the French soldder, settling in an ;
English town or manor, soon learned the language of the people T ¥ 1
&mong whom he eamed @ living. 'A bilingual situation, therefore, 4
exigted in England. The upper classes, the leaders in réligion, E
government | education ad fashion spoke French, the language of -

The lower: strata of society, the |
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v : pumerically predominant English.masses, spoke their: native 1eh, k
. “. """ the language of the socially inferior. Yet, with the interaction

% Z (docial contact intemarriage) between the lower classes of il 4

English and Freach, ‘and the inevitable contact,Hetveen the upper
9 - and the ‘middle classes of soclety, there were ‘maddy, who * caze. to,
speak both lamguages. That elaments of cne were.being constantly
+ assimilatéd nm‘r.he othex cmoc be denied.

 ahana

4 s ve mre stated before, :linguage does, not exlst in a
_vacuum, It is-a 1iving, changing phenomenon shaped'and reshaped
; by. non-llnguisth: events ‘that constantly impinge upon it.
< changing character of m:gp.ge i Englend after the year 1200 miles
this fact amazingly clear. R

Shortly after 1200 the conditions we have been describing
changed drastically. - Firstly, Englmd lost control of Normendy in .
5 . France (its Ngin tie vith the continent), thus causing both king &
- ... and nobles to lock upon'England’ as their first' concern. of
) .the important consequences of the event just described was that it
. brought to a head the question whether many of the fobility owed
their .allegiance-to England or to. France. ‘Thus, there develnptd a
separation of ‘French md English nobllity and there seemed n y
reason for the noh111ty of England to’consider itself mythdng but
English. The most vnlid regson for its use of French, close -;1:!
vith France, was gome. ‘

A the very time when the Norman nghiuty in Englad was B
losing its cotinental copnections amd had been led to identify
itself wholly with England, a great influx of Frenchmen into
" England gccurred during the reignof Henry III. . These foreignets,
. through kinship connections with Henry, gained attractive positioms - d
in England. This reckless bestowal of favor upon foreigners by = . S
Henry went’ far to arouse a great nationalistic feeling +in Englandi "
Soon, English became & mark of a true Englhhmm and, as such, ¥ ¢
r Vi gained @ importance it had-not'yet known. 8

r The. thirteenth century must pit ks & perl,od of ph{fu.ng # gidn g
. emphasis between the two languages spoken in England. The upper : :
classes continued to'speak French, not because of close ties with }
. . . Framce, but because it was a cultivated tongue supported by social

~. 77", custom md by business and adninistrative convention. - Memwhile,
English made steady advances and was gaining some ‘scceptamce in
the ‘general .usage of fe upper echelons. The upper classes seemed
to be yielding to the impulse of.a langyage now familiar to them,

: the ‘language of those they ruled.. They carried over into Engldsh
a amazing number of French words‘to £111 geps in the English o
vocabulary. .It is at this tine that the sdoption of French words s
into English assumes large: pruportlonu. S

e tas
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Wiso, ve must not forget that during the. years 1337-1453
England and France were involved intermittently 4n open hostility,
the Hundred Years War. ' France was ‘an enemy country and this
lengthy war must be seen as one of the causes' contributing to the
decline of \the French lmnguage in England.

e \last factor the sty of

{ Bngluh was the improvement of the nqndltims of the mass of the
| . people and the rise of a substantial middle class (i.e. craftsmen,

o - merchants). . The two main ‘social divisions, rich. and poor, were

body in any soclety. As the importance of the new class grew, so
did the importance of the language:they spoke, English.  -Indeed,
! at this: time the,attitude was prevalent that the- proper language
P ‘ Ky for Englishmen to, know and: use vas English. N
These decisive changei in English society brought the
English language £rom a socially inferior lemguage to the position
| #of dominance in the' comtry. It had been re-established and mow
- * was used in the law 'courts, the schools and in the general affairs’
| of everyday life. - French, for so long the mark of the privileged
‘ class, was now more restricted as the language 'of culture and| .
| fashion. This feeling was strengthened in the eighteenth century
and it is present in I.Im minds of many people today.

| While English ng, by 1400, the dominant spoken language
f in England, it now had to gain usage in writing. . Here it met
| ™ competition from both Latin and French. Latin was viewed (by those
4 " who could write) s an intemational langusge, ‘a "fixed" language,
* umlike the varisble, changing, modem languages: Latin's position
in writing was first challenged by the socially ‘praml.nent ench,
| lmguage at about the start of the.fourtqenth cemtury. he next
2 one hindred years or so, English,. increasingly pervasive xn speech,
| began: to be fomd, first in 'the written records of towns and gildsy
and later in lefters., With the reign of Henry V. (1413-1422) and|
his own use of English in vxm.ng. English'began to be generally
udcpted in writ.tng. i | ¢

' It Ls interesting to note qain the primacy of the s okm
language &nd the secondary position’of written lmguu;./‘ﬁ?
spoken language is the language. Speech 1s "real" language, with\
vriting only a mechanical representation of speech., The English

; language's. development went from the spoken to the vritten vord,

- not the other way arowmd. This same order of development exists

© today, x :

| A
/ ‘The discussion of the last few pages on the re-estsblish-
ment ofj English involves. the period 1200-1500 ox the,Middle Englilh

period| Now that we have looked at the soctal and folitical

Loz

now being affected by the rising middle élass, a growing, important .
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factors ing the, lmguage during this perlod Let us now take

a more upecific look at the enormous changes that occurred in

English vocabulary, chamges brought about in no small way by the

Norman: Conquest. ‘Important changes were also evidenced in grammar,

; These will be’discussed later. The cthanges in vocabulary imvolved - ]
. J . the loss of alarge part of the 01d English word stock and: the -

.+ ‘addition of thousands. of words from French md also.latin. At the

TG begipning of the period English is a language which we must now 3
i learn like aforefgn tongue. At the-end it is recognizably Modern
*English. . : '

ks the Seandinavians haj dome several cénturies before,
the wm,ch comoner settled in England after the Nomam Conquest
b and ‘carried on normal social contact with Englishmen. The close
K dontact of | two peoples with different languages ensures a consid- & o
% érable transference of words from cme languagé to the other. .
Howevér) more French ‘words seem to- have come into English than
vice. vn}u probably because mueh representing a conquered
culture} Had to yleld more to French. The flood of French words
that poured into English was unBel_'levlbly great. * There 1s no
arable influx of French words in the previous or subsequent
b . a history of the lamguage. The influx vas mot a sudden, rush of words
entering quickly and subsiding after a few years. Rather, it bega
slovly aid continued with varying tempo. for-a long tize.

X n was the upper class Notmans who had c].unx 80 stamchly
.'to French when coning. to.rule England. When they finally began to
use English on a regular basis around 1300 they added a new and i
powerful factor to the conditions under which Prench words had been S g
making their way into English. In changing from French to English .
they trmsferred much of their governmental and administrative 3
vocabulary, their ecclesiastical, legal and military terms, their 5
familiar words of fashion, food and social life and the vocabulary >

* of art, learning and medicine, They transferred vocsbulary per— *
tainipg to the areas of English life in which they were involved. -
The following examples will glu an indication of the French words
that came into English,

1. Governmental and Administrative Words

¥ ! s .
¥ * | govemn,’ crown, state, realu, reign, royal, authority,
L d * " sovereign, majesty, tyrant, usurp, court, coimeil,

3 parliament, sssembly, treaty, record, tax, exchequer,
' '+ chancellor, varden, nayor, prince, princess, barca,
" sir, mistmu, noble.

Lo . . 2: Beclesiastical Words

religion, theology, sermm, sacrment, bsptism,
comnion, pmence, prayer, lessm, clerm, comael, "
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E vicar, hemlté crucifix, surplice, lectern, convent,
Yo sanctuary, .savior, faith, ‘heresy, tmp:n:ian, salye-
tion, mgréy, devout, preach, confess, ordain T

We shot1d remenber that for- sone two hudred’ years. o1t
. ¥ ;o after the Cdqquest the Nomans held the highest posts, . 2dhnt
. * 7%+ whether government or Church, in'the land. They were able §
o + toflood these areas of life with French vocabulary 'and, ;

s $ conversely, many of the native Hglish words feferring to

such"areas died out t'hrangh lack of quse.

Lau: . : R
bill; petitim, pleu, suit, p}lintif[, defendant,
Judge, bail, ransonm, attorney, summons, indictment,
‘verdict, sentence, forfeit, prisom, sue, accuse,
uxren. acquit, felomy, trespass, arson, ‘slmder:

S50 S . % )

4 Ammau.vy ) o O g

peace, :eneiny; battle; r.mn\ut, skirafsh, siege, defense, . . - 3
ambush, ‘soldler,” spy, captain, 1lieutenant, sergeant, )
lance), banner, archer, venqiish, beseige ;- defend.

% | . .5, - Fashiom, Medls, Social Lif:: i her ES

habit, robe, garment, coat; petticoat, lace, &uckl-, J 31
tasgel, mitten, garter, boots, blue, brown, satin, .
saffron, jewel, ruby; dinner, supper, feast, appetite,
taste, perch, salmon, toast, orange, crean, sugar,
“lettuce, spice, saucer, plate, curtaln, couch, basin,”

* closet, leisure, -dance, conversatio, -

6. Axt,’ Leaming and Hedictne:

. art, palnting, music, beauty, palace, mahsion, cathes
3 . dral, tover, base, poet, prose, chronicle, tiaged i,
5 P preface, pen, paper, grammar, noun, clause, study,-
surgen, malady, pais, leper, aintoest, amtomy; .
stomach, pulse, poison. b

But besides these importat. 'departments" of words, others
indicate hov, very general vas  the adoption of French words . in every
palt Of. 1ife and thought. - A 1ook at ‘a niacellaneous list of mdn.

* nows, adfectives, verbs, will show. how widespread was the Freach:
~. - contributim.  Note. the "range of ideas’ covered in the Enilmng'

action; affection, age, adr; bushei, calendar, city, coast,
am.ag, debe, decedt, dozen, error, face, fme,. hmor, grllf.
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1 oy, malice, Labor, mason, notss,, odor, nrdez, people, p;etg
Beal, spirit, task, unity, w; ute

Frénch adjectives, brought into"English shov the gane
comprehensive nature. Here the additions.are of special importance
since 01d English' was not -very well provided with .djge:m dis-
tinctions: Note' the following examplés: - g

able; abundant, actual, amoroud, blank, clam, chief, common,
courageous, coy, cruel, double, easy, feecble, firm, frank,
gay, graclous, honest; - jnlly, lberal, mean, nice, original,
perfect, plain, poor,—quiint, ride, savige, strange, snbet,
tender, waual. PR

Exanplés of verbs borrowed at the same time show. equal

; divm%
advanée; dim, avproach betray, bu!t_, carry, close, - comence,

conceal,’cry, deceive, defer, desire, eibrace, excuse, flourish,
force, increase, join, launch, marry, mourish, cbserve,' pldase,
prilse, proceed, puraue, quit, rejoice, rob, .sumprise, succeed,
trace, trip, wait, wince. i
What ve see, then,’ is a merger of thousands of words £rom

two different languages. English is the cantrolling body, but,
Frenth has camtributed greatly to mike the language richer and more
resourceful.

The rlyid.i.ty with which the new French words were incor-
porated into the language i1g shown by the fact that muxy of them
becane the basis of d:r!.vltivu. English endings veré added to,
them with ag'much freedom as they were added to English words.

‘Note the French adjective 'gentle." Soon after its introduction
into English it was compounded with English elements to make: -
gentlevoman, gentleman, gentleness, gently. The Freach “word

"faith" was given -sinilar treatment: faithless, faithful, faith-
fulness. ~The adverbisl ending "-1y" was' quickly added to Fremch ' -
adjectives to glve the following adverbs: commonly, eagerly, !eebly,-
Justly, peacefully. These adverbs plus others occur.almost

el.x'ly a8 the ndject:ivu £rom which' they 'are derdved. \

A logical result of the enormous body' of French vords
entering English was that semantic duplication resilted.. Many of
the Freach vords that came 1ato -use had memings already expressed
by & sative word: ~Insuch s case oms of the words'was Sometims

opped.” People ‘seem to be e¢onomical in thelr use of language,.
for word 1 drapped when its function is fully performed by
" mekhnt.
’
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dmpped md upmed by French:

- Repiqced by

Dmpped Eidach s f

" uncle
envy
pedple & - .

.:crime’
dfsesser - : m,l:’sxixr

| * Besides these developmts ‘there app!llﬂ dumg this; pe:

a marked decline in. the O1d English processes of.‘wdrd formation. .

+f (1o Itberal e of prefixes; guftises; compnpicm seli-;
incerpreting ompounds).,

Mariy of the 01 English prefixes grxduu).y ibst thetr -
vitality. The prefix."for', was oftén'used in 01d English to.inten-
sify the meaning of{’a verb or to add the idea of something that 'v
was_destructive or Prejuddclal. ~Qut of the numerous "for" verbs
of .0fd Engligh today we have an y: forbear, fn:b:[d., fordo, m—ge:,
forgive, Forgo, foraake, formwear ‘mi the participle {forlotn
Other 014 Edglish prefixes like '‘with! and "€6" ' aleo have um.ac.ﬂ
. fully disappearéd. . Their productive pover has, in'mmy cases, heq
::msfuud to pxeﬁﬁes 1ike "die ", re<," "trang-, 2
oitgin

others equally important. were elther lpst ot Btently dimisifohed n”

vitality. Thus the suffix "-lock" survives only. in'"wedlock;

"-red" (hatred, kindred) don" (kingdom, martyzdonm, stardom}.

like. "-dom," the endin hood” and "-ship"‘have ‘little- use today
d " Eri

ahzy," but ndt "boldnhip." A whnd i e
In all these gnaxmea the - i

ending "-ness" vas preferred.

fe: caingt say that: this disuse of mg employed pnnun 2 ”
ind suffixes was directly caused by the Norman infiliratiocs,’
* However, it 1s clear that’ the wealth of acquired ney vords:from ',
‘French'had weakened Engiish habits of word formation. *s The same 1s
“true in regard to. self-explaining compounds. Frequently' formed in .
01d English, i Middle English.wheré a newword could have been' '/ ¢ ' ¢ ¢ %
easily formed from compiunding native elements, a ready—tiade. French :
word was borroved instead. Today, self-explaining compounds are
. st111 formed (e:g. 'four-wheel bike, oil-] 18
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much 1éas unidveroal than Lt once was because of ned habits mcxo- s
” duced jafter the Norman Conquest. What other self-explaining com-
ppmds ate fomd in comon usage today?

i X Vith all these changes brought about- by the Nofman Conqueat,
was. !\e language of England still "English?" ¥t had incorporated 3
thousands of foreign words, lost many of its native words and - =
“abandoned some of its most chnrac:erlstic habits of word formation.
Yet, ‘the basic elements of the vocabulary (and grammar) were still
English. The Englishman could still not- carry out the tasks of
day-to-day 1ife without copstantly usipk English yords. He could

« discuss neither food, nor his house, nor his body without usi.ng

. Erglish, The English language had chenged considersbly: It had 4

Y been expanded, enriched ‘and moditied, but its predominant features
“vere those inherited from the Teutonic tribes that u::led in i
England in the fifth century. ,‘« . D ¥

Middle Eaglish also adopted a large number of Latin words.
the French borrowings in being less popular
rance into English generally through the written . :
«language. member that Latin was the language of .the leamed and -
editated. Thoge who could write or spent their lives at writing
(e,g. writers, monks) used Latin. If was not used by the commoner.
Thus, .it was through writing and not ‘through common speech that '
Latin words gained admission, Here are examples of Latin words
that en:ezed F.ngllsh at this t1m~ B

" ;
i -_adjm:i-_n: allegory, cm\tewc cdgtiydy, hisfory, homicide, =~ = 3 A
intelléct, legal, limbo, lunatic} nervous, magnify, prevent, :

prosecute, pulpit, roshry, Sc!igp, solar, substitute, sumnary, . .
ceu:iiy, “ulcer. -
. o 2

an::lce :har. these wexds are related to the unu of m,, : 3
medicine, theology, science gnd literature. Used imitially in
.. these specialized .mu. later found wider application among
the. less: educated. . - ) g

¢ might note that mamy more Latin words were ldcp: d

% during Klle Middle English period than during the 0ld English period
&nd,. as we will see, the greatest borzmli.ng of Latin words took ' -

phce in Modemn anliuh tim:iu %

One ful’ther important development -of the Middle English
period, not directly with vocabulary, must be .
here... We have seen in.an earlier section’that dialects are varying
language pattems within a language. Dialects differ from the
standard speech, but not so much as to constitute a wholly different
-language or thaf sometne living in the general area canmot wmder- .
s:md them. (e.g. :h:uy\sue experience diificulty .at times, we can

c. 32 -
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a1l uderatad the varyi.ng dialects in our G ) proviace)s * In

""England in the and the language

differed from county to. county.and u.nguists hmu outlined fnux

principal dialectd of the period.

%peech and writing. The' growth of

London as the seat of spcialy udicial, businéss and 'intellectual

- affairs was probably the most important factor in the establishment -

e

Engllsh. L~

of thia stiidard language. ' Hefre,people from all over England would
gather ‘an' aped by ‘the acceptdd, standard usage
that developed in this great'center. English dialects still

existed, but a standard English wgs becoming established. Indeed, .
the history of standard English 1s smw-: a history of Londen ¢

This brings us to-the Modern pertod of the developuent-of
the English language, the of ‘which is y- placed’
at 1500, The early stages of the Modem period,’ 1500—1700. are
of:en culled Early Modern .English ‘and can be !epmlent:d quite well

.by the lamguage of -Shakespeare: -By 1500 our language had- taken on

an appearmce very much like 'its present day form. In the next
several centuries more changes in vocabulary, grammar, promumcia-
tion and spelling Uould occur, but by L500 Buglish was very mich

‘like it 1a today.

We have noted that extta—linguistic events (e.g. wars,
imnigtntions. intermarriage) often have significent effects on

. language. For .gome two cesturles after 1500 the English lmguage,

was drastically affected by mother ngn-linguistic event, the :
Renaissance. With the came certain ¢ which
had'not existed at all before or were present in caly a limited -/

‘'way. These conditions were-all interrelated.

/
se was the fnvention of the printing press.

The first.of

‘Because of mass production, books became availsble to everyone and

more people had thé' opportunity to learn how-to read. .Previously,
books had to be carefully handwritten, a slow, tedious process.
More importently, printing made it possible to.produce a book: in
thousands of copies, every :le exactly like the other.. Before,
when scribes had written books, they often used words and phrases
peculiar to their arga or town. Thus, there was a wide variance’
in lenguage. With printing, then, a powerful force thus existed

for promoting.a standard, uniform language and the means were now. S

available for spreading that 1mjgu.ga :hmmmu: the territory 1a
which it wes wderstood. B \
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g o
“. - However, such a widespread influence would not have been
- possible if educhtion hadn't made the rapid progress it did among
‘the pecple. Literacy was becoming much more common. Indeed, the
rise of a middle class, S and eager
to become more educated ‘and thus, mote soclally mobile, vas mother |
contributing factor to-the spread of popuuy’d\:umm. Rz

“A third factor to be citéd is the increlge in commmitation
brought about through commerce, transportation, &énd the rapid-means
of communication that devgloped. As people speaking English came .
into ‘closer comtact, the Variations in dialect and \local fdiosyn-"
cracies were slowly rounded off from their speech and a more
standard, uniform type of speech developed:

Finally,  thers 34 the more sbstract factor of "social
consciousness.” In the soclety that developed in England after
1500, more and moré people had opportunities to advance socially.
To reach a higher social level one must be careful that his speech
be 1ike. the speech of the people of that'social level. He must.be
as careful of his speech as he 16 of his manners. Avareness that
there is a standard of languagé is a part of this snclal conscious—
ness. Thus, more and more people suughr. to attain "proper" or
standard speech.

‘These main forces and othérs (e.g.. British imperialism)
have, 1n modem times (1500 chwards), brought sbout extensive
changes in vocabulary. 'In Middle Fnglish the vocabulary was
greatly changed by the Nornan Conquest. The chauges that occur i
vocabulary. n the Modern Perlod ate greater still.

Turnisig to our knowledge of history we Temember that the
Renaissance in Europe was marked b; ewal or "rebirth" of
interest in learning and the clasfical languages of Latin.and

Greek. In the sixteenth century jearned men sought to improve or
"enrich" the English language by jadopting "better" words from Latin
and Greek. Most educated Engl tended to regard their lan-
guage as inferior to Latin and Greek, the lamguages of prestige
and-scholarship. Adopt they did ‘and ‘the chief source of loan words
.shifted from French to Latin and Greek. ‘During the Early Modern
Period Latin and Greek became the main contributors of words to

our. language and, as’we shall see, in the eighteenth and nineteenth -l
centuries many other languages made contributions.

However, the use of English in the various flelds of know-
ledge and in this "revival of learning" was spurred mainly by the
demand of all sorts of men in practical life to share in the
fruits of the Renaissance. The demands of the.increasingly
Iiterate public ensured that English was used in the fields where
Latin had for centuries been supreme. 'Now attention was directed

N h

i ) 34




ey

s

towards English as a mediun of literary expreseicm. ’l'he result.
was a healthy desire for improvement. .

However, ‘thé vast borrowiig. of foreign words into Engush

diﬂ not take place without opposition. Some adoptions, for example

"sciatherical”’ (pertaining to charting shadows cast by planets)
\and "honnriﬂcab{lltud!.nlr_y" (honorableness) were never accepted
and it is not difficult to see why. However, a good many, words

" were objected to that are now.quite common. Examples are: cvmplete,

education, ‘urge, ‘sordid. K
Exanples of Latin words bormad at :I\i.a time are: (sdme =
of these words were earlier acquired by Latin from Greek)

expectation, allusion, capsule, autograph, antithesis, chaos,’
climax, crisis, critic, dogma; emphasis, eathusiasm, epitome,
pathetic,. skele

. strict, ultimate,  appendix, ‘fact, congratulate, Lnltruct,
subtract, ingenuity, audible, jovial,

Prom Greek we added:

chaos, scheme, chemist, un:hutr\n, echo, character (usually
_worda that use "ch"- for the sound of "k" are of Greek origin).

pharmacy, eph 1, phase, ph
that use "ph" for the sound of

4 (usually:words
are Greek). Y vt

pnetmonia, ‘psaln, psychology, ptomaine (words with initial
."silent" consonant "p" are Gréek).

Othets inclyde: anonymous, ¢riterion, lexicon, misanthrope,'
tantalize, thermometer, tomic, center, pavae, sguostic, md
pathos.

Maiy Of the Latin and Greek words which have beea cited
wete in the beginning restricted to.the language of higher leaming
and'some still are.. Others have passed into the stock of more or
less everyday speech.

4 le many words borroved from Latin and Greek retain their
orlgi.nll(fom, pthers were altered. Often the Latin vord's ending
was cut off (e.g. consultare consult; exoticus exotic; exclu-
sion-em ‘exclusion). But more often. a further n‘é ge was necessary
to bring the word into accord with the usual Fdglh

fore, the latin ending "-us" in adjectives was :n ed -to "~ous"
(e.g.. conspicu-us conspicuous) of was replaced by "-al" as’in
Vexternal" (L. externus). Latin nouns ending in "tas" were changed

S B 0
—

on, \tactics, area, data, compensate, edition, ' .
fortitude, horrid, janitor, medium, modern, penetrate, splendid,

forms. There-;: -




1in English to "-ty" (e.g. céleritas’ celerity).’ Latin nmnu Andi.ng
1n "-mua," "<entia" appear in English with the ending *
"-ence," or Latin adjeetives endi.ng in “-buxe"

‘take the English ending-"able.”

A
from these foreign languages that, added to’other words. (vhether
native.or themselves borrowed), helped /enlarge the English lexicon
and produce words never Known beforé in the Latin or Greek lan-
 Buages. | Populer examples coning from, both Greek amd latin:

t this time English dlso borr%zed prefixes and suffixes

| a1 (against) —-@Riticlinax, -anti-Catholic

|\ “pro-"'(for) == uged freely today in’ guch words as
A : . "pro-establishiment”, 5
i \;"‘-hn\u" G -~ ‘gives. the suffix "~(1)a" in C-udinn,
¢ Nebraskan

— Anerlclnt. Cariadiana

- lmn!nxium, moratorium

~- realtor, commentator
the vazb mung 7 Vi
M-ize" . . --'criticize, pasturize

Others' include: ante-, de~, dis-, ex-, inter-, multi-, non-,
. post-, pre-, u—, sub-, -able, -al, -mania, -ette; "

P . What words do you know that use the above pteflxeu and..
lufilxei?

Begides' the main mntrﬂmters. Latin dnd Greek, other
{important lenguages borrowed frém were the so-called "Romance
Languages” of French, Italian‘and Spanish. Travel in foreign

 comeries md the xending of bodke from these comtries gave ua:.

Fron Frénch: alloy, higo:. bizarre; chocolate, comedde, -
. ‘detail, entrance, equip, explore, mustache, prohsblllty,
shock, gurpass, vogue, voluteer.

m: algebra, balceny, cateo, design, grotto,
stanza, stucco, violin, volcamo, original. |

From Itali.
plazzi

" Original Itallan words coming into English through French were:
battalion, bankrupt, brusque, carat, cavalcade, gala,
gazette, infantry, rebuff. 3

FProm Spenish and Portuguese: = alligator, anchovy, spricot,
banans, bravado, barricade, cannibal, canoe, cocoay
eniurgo, mlqﬂitn. ne[zo, potato, tobacco. - ’




107

Mady of these werda'eflect Spnn!.ah and Portuguese: enter—
prise on the sea and colonization of‘the American contiment. In
the next few pages the effect on English vVocabulary of. English
exploration and colonization will be more closely looked at.

., ‘While the greatest part uf the additions to the English
during the ds~ drawn’ £rom, foreign' sources,
13 . the language was also expanded vi\:h Haxd.s f£rom native sources.
i Poets consciously made use of old native words. MHen like Spenser
i and Milton revived old words (e.g. astound, enroot, doom) and
brought ‘them back into popular use, They also coined new Words
such as: askeéw, freak, blatant, squall. Others were new fiords .
derived from old native words: hapless, sunshiny, wolfish: While
g = these words. were originally restricted.to the language of poetry, ' .
« they ultimately came into comon use. . -

Before concluding here we must. remember that: the borrow-
ings from these foreign languages (mainly Latin and Greek) gén—
erally entered English through writing, not speech. Unlike ‘the
‘earlier' Scandinavian and, to a large exteit, French borrowings :
(both languages spoken.in England in varying degrees. at one, time),
Latin and Greek borrowings were brought in by churchmen and’:
scholars, ‘a restricted, narrow circle. Latin and Greek were lan-’
guages used only among'scholarly mem and were mever found in
ordinary peoples' speech, ' If thesborrowings themselves have not
always been learned wo they have needed the help. of learned
men to'become known to general population.

*We have been discussing languagé; for the most part, ina :
measured, - objective fashion. To get & view of language in its = . ° 3
fuller expression and vitality ome mst look at literature. The
language of Shakespeare's works is commonly held as representative
of English ig the' Barly Modern Perlod. .

f Shakespeare had an immense vocabulary, as lq}L reading of
*his works will show. This is due not only to his original and
resourceful use of words but also to his ready acceptance of new
words of -every kind. Shakespeare magnificently illustrates the
movement that was taking place in English at this time::the con-
stant borrowing of foreign words by the English. Furthermore,
Shakespearé must be considered extremely liberal in hls lttitude
towards foreign borrowing.

: t us now look at ome of Shakespeare's plays, The Merchant
N - - of Venlce, to_find evidence of his liberal borrowing of forpign
[ Words. We will undoubtedly also notice the st®age or old-fashioned

:vords used by Shakespearéd that have now been replaced by others

. Here, too, besides looking at word borrowings and utd
losses, we will. br.hﬂ.y look at the iaportant area of chaige

i R 37 : . )
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. word

. more; betwixt - between; bespeak ~ engage (or hire): When Bassanio 4

‘tions and discoveries must have names. Retent space exploration’.

Words
their meanings in ‘several ways. Some words may go "down-hill" or

fl v : 5
neaning in language. The'study of meaning, "seiintics,"'is an ~
interesting and vital part of lingulstics. However, even an
inadequate discussiop is mot possible in this short unit. - Indeed, .
many important linguistic concerns must be excluded. Ly

| ' In keeping with the trend of his day (the conscious effort
to “expand and' improve" the English vocabulary by borrowing from
foreign sources, especially Latin); Shakespeare used many new
Borrowings in his plays. The following words from.his writings -
‘were [new to the English language in the latter half of the sixteenth
century: agile, ‘allurement, ritical ,
dire,| emphasis, emulate, extract,’ hereditary, horrid, meditate,
modest, ‘prodigious, vast, accommodation, assassination, obsceme,
reliance, frugal, apostrophe. It geems clear that. Shakespeare
found new borrowings very useful. He was mot.afraid to "experi-~
ment" |with language.» How many of the words mentioned above can
you find in The Merchant of Venice? What do they mean? Can you
get their meaning from context?

S RS A ORI

We have seen two main kinds of vocabulary change, word . r
borrowings and word losses. Having noted some of Shakespeare's v
we turn our now to word losses and' ghift
of meaning, a third kind of vocabulary change. %

Several words found in The ‘Merchant bf
usually found in English today. The followlhy words taken from

the play sound either old-fashioned or forelgh to our ears: ére, ' .
mo, forthwith, hither, thither, betwixt, sosth, sirrah, betimes,
bespeak, forsworn. Most of these words have simply been replaced

by others. For example, in the following paira of words the second
one has replaced the first in Modern English:.ere - before; mo

fice are mot

tells Portia that he 1ives.upon the "rack” (III,11,26), he uses a
vord that has little meaning for many readers, since that partic-
ular device of torture is little used today.. Similarly, the %

"ague" that Salerio mentions: (I,1,24) is not familiar to modern . 7 4
readers who use ‘terms to stand for "chills and fevef]."

On the other hand, many of the words in our own everyday
speech would'be strange to William Shekespeare. New ideas, inven-

hugtven rise to such, terms as:.astronaut, space capsule, count-
down and sputnik; the field of atomic research: has given us: H-

boub, fall-out, plutonium. Every branch of knowledge produces its
share of new terms.. Some of these will survive, but others will E
disappear- from the languages.

re not only lost and borroved; they also change ', ] :
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.+ go down the moral scale of value. For example, the word "knave,"
. *' used by Shylock ' (The: Merchant.of Venice) in Teference to Launcelot

Gobbo. (I,111,178), originally meant "boy.* But, since may boys

vere servm:s. the word shifted its meaning and came to medn

"servant.", Finally, the word took on the meaning of "rascal,"

since many servants vere just that, perhaps éven Launcelot,
4 - Bassanio uses the word."counterfeit" in the sense of a "copy

* likKeness" when he exclaims, "Faiy Portia's counterfeit!" (III, u 18)..
ueu the as no bad cmocacims. Today the uozd i used in
sénse of "an made to deceive." Shift of = .

nesning in this d1:ecmm is cllled gejorsug_‘,.‘ : ¥

Words can also move upwards nlmg the moral scale of value. "
The word "nice" originally meant "ignorant".or "stupid" but during. L
Shakespeare's time it acquired the meaning 6f “difficult to please.” 4

"It took amother step upwards when it came to mean "precise” or

"subtle.” - Finally, the word "aice" has taken several'new meaniugs -

which all have : pleasant, kind,

well-mannered. "Nice“ has come up in'the world. The word

naugh:y," as Portia uses it in the play (V,1,99) meant literally

"good. for nothing.". But todsy's meaming is "mischifbvous” or

"improper," certainly a less derogatory sense than the earlier ome.

Shift of meaning up the scale of value is called amelioration. :

G y There are many other types of meaning change than the two
< .0, ‘mentioned here. Again, our short wnit demands the exclusion of L
this' important and interesting area. If you are.interested in &
S - discovering more Wpue your teacher. - ¥ x i
[N We see now that Beaning, like any other area of language, i
is subject to change. This fact may become more apparent if we ¢
# ! take a very brief look at slang, a contemporary area in which
z'.hmge of meaning is clearly shown. J. D. Salinger's novel, Thé
+  Catcher in“the Rye, provides an excellent basis for discussing
). -slang in’teenage upeer.h. Your teacher will point out several uses
of slang in the novel and look at the Tange of mesning embodfed inm-
the slang used (see overhead), A follow-up activity comceming -
The Catcher in the Byé 1o listed at the end of this chapter. -

.o . 1 ' Fdom our brief a1 ion of vocabulary in and
Shiange: of masatng’ e move Lnth e inpottent ere in‘our lmguaga’s
history, the eighteenth century and its efforts to standardize, s
refine and fix the English language. Such well-meaning, yet § b
misdirected efforts were a logical outgrowth of the spirit of Lo :

. . sclentific raticnalism that was prevalent at this time, That is,
/. men sought to'logically reason out and justify all things around

3 them, A strong sense of order and reg\llltinn durncter!zed this

pericd of history.




*

e,

| Therefore, against this backdrop of order and ‘regulation,
the chaotic, haphazard, patchwork quality of the English language
was sure to come in for criticism. As we will sée in' the next
chapter, the gramma# of our language was far more significantly
affected by this movement than was the vocabulary. -However, in
this, effort to purify and regulate the language, objections grew '
up against further borrowing-into, the language. . A spirit of con~
servatism existed in. attitydes towards lmgungea

But while thiege concerns were hei.ng expressed by, the vould-
be custodiens of the English language, events were ‘occurring in

the world which acted agamscf:hese very concems. ~For it was in
the eighteenth century that England began to become a major colon~
izing pover. The expansion of the British empiré was to have a
enormous effect 'on the English'word-stock. New territories mean

new experfences, new activities, and new products, all of which A
|are in time’ reflected in the language.

C: Trade routes have always been important avenues for the
transmission Qf ideas and words. In America, l’.ngllsh com:ncr. with
the Indians gave us such words as caribou, hickoty, moccasin,
Hoose, ‘racoon, skunk, toboggan aad wigvam. From other parts of
America, especially where the Spanish and the Portuguese were
settled, English added chilli, chocolate, coyote, tomato, barbecue.
From Cuba comes camnibal, canoe, hammock, hurricane, potato amd
tobacco. From Ellzil we get-buccanee: uar, poncho. English
SREace VA Ehe Bagt its. bess Eoally productive. of wes words:
From Tnita ve have bmdms, baale, bengal, bugalon, cashoere,
" éhina, cot, jumgle, Loot, polo, punch (drink), thig md versadah.
From Africa, either directly from the natives or from Dutch or -
® Portuguese traders, we obtain bmana, boorish, gorilla, chimpmzee,
s an)l zebra. Though we get Iittle from Australia, "booverang’
‘d "ka

0" are interesting examples of native words that have,
passedTato miversal usa: B
——— It is-not difficult for us, then, to 1ma§1m—why English

is such a contains words from
. nuneraus lemgéages (with Latin, Greek and predih Bt dqiaet )
because of the mulcitude of contacts it has had with other. tongues
in widely gcattered parta of the world, '

with the qentury “and right

up to today, new conditions and new forces have arisen which have
. had a massive effect on our vocabulary. Great developments in
Bcience, industry, entertainment and in every intellectual fleld
‘have brought in new words. Indeed, periods of great activity and
growth seen generally to be acconpanied by a corresponding incresse
in new words.
A
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‘-,ulary in en age of progress in)almost every area of life.
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|

In every field of scieace there has been meed in' the last

cne hundred years for thousands of new terms. Most Of these are

technical words, but in time chey have pased. into ‘common uuge“
and are fmllax to us all.

. ; i
In medicine: appendicitis, clinics, allergy, vaccinate, | 7
metsbolism, hormones, proteins, carbohydrates, bronchitis,
anesthetic, Asp@m. iodine and insulin. J

In electricit:

a&i currént, electron, reln-
ehviey, ot ergy, chaln reaction, hydrogen bomb. | \
\ ;

deviant, s

inhibir.iwn i

We may not realize it but we have all pecome stlantiiicnlly-
minded in the lu: Ey)a decades and our vocn!mlary xeflecr.ﬂ :hin.

‘That ml!'v:lloul‘ hvax:im, the nulmnbile, has gi.ven us:

carburetor, sperk plug, clutch, shock axuum, windsh:
bumper and b: |

Cinema, radio and television have given us: e {

{
‘sereen;, Teel, pxnjéc@lane—up, feature picture; animated
cartoon, .aerial, anteana,/picture tube, game show ndsosp
opera. e o

/
Evén the Horld Wars heve: added words to most of our vocab=
“ularies, either new ones or old ones. popularized again: :
3

tank, biimp, gas mask, lisioon, camouflage, barrage, e

o, periscepe, no mma'a land, blits blsckbusters evacuate,

task force, fadar, cold war and police state.

What m:ker words' coming “from the aress ngntioned can yau
think 0£2%

We have just cited thw steady growth of the English vocab-
Indeed,
new discoveries, mew life stylés and'mew ideas must be expréessed
1in words. Words designat @ things we know and, therefore, the
vocabulary of .4 language must keep pace with the advances of know-
ledge. The large store of new words coming into our’laguage since
1800 has been formed by the same processes as those witnessed in
either 01d English or Middle English:  The words may be new, but
the principlés of their formation could be paralleled witH ‘those
£ron alaost. sny pér.lnd of our lmguage. We have briefly menticned
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some main processes of word formation. 'Now as a final part of our
study of English vocabulary's development, we-will look at these
processes as_they take place around us.today, alongside other pro-
cesses. that are more prevalent in the tventieth century tlun in’
the tenth or' twelfth,

\

(n aczrawings -~ These constitute a mujor part of our present

vocabulary. ‘However, among newer words in

English, they constitute only a small percentage. -
This.illustrates the great capacity English had in the past in
assimilating elements from other languliges, although' there is a
significant tendency today, as in.0ld English, for the language to
'uge. its ioner resources in woxd-mkn.g. “The period of heavy
borrowing sppears to'be over.

a glish, as we have seén, has. alvays been a "word borrower"
from other languages, particularly French, Latin and German.  Modefn :
English has kept up this tradition, but to a lesser degree. Mamy~'
of these words have beén taken over'"ready-made'. from the people ' -
i : fron vhon the {dea or thing nased has been obtalnedi-

. French -- chnufier. chi-fﬁon, garage, coneomme

Wi alian -~ confetti, vendetta’ s
zeppelin, rucksack
Rugsian —- vodka, sputnik

ey, Lo Czeeh == robot ’
& "India -- afghan, loot,.thug

(2) ' Self-Explaining Compounds --“This 18’ a‘second ource of new
words:. Previously noted, it is' ome of the.
o - oldest methods ‘of word formation in 'language.
Of recent origin we have: aimvorthy, fingerprint, hitchhike,
1ipatick, ger and steéam
shovel. Y ’

These words give uvug evidence that two words ean bé; ..
: combined to express a single idea or comcept. This process, prom
. * el i 'iment in Old English, still exists today. 3

He) Puﬂml amd ‘Suffixes - Another commori method of enlargiug .’

3 the vocabulary is by joining affixes to existing
g words. Note the wide use of the Latin prefix

"ums-“ (across). in tecent years: trmscontinental,’ transformer,

trans-Canada, transoceanic. Another'is "post-" (after): postwar,

" postgraduage, postclassical period.
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‘Jeuticle" plus a widely used, yet meaningless suffix

% :hm the oxiginu word. 'Some examples are:

" 1ess,"

ottiex aniua: aftixes, in’ contion use: "—ful,"
“gre=," Maub= "counter-," "de-

Can you forn any new woida.uaing thése affives?
(4) " Compan Words £rom Proper Names —- Another source from which
Eaglich words have been derived in:the past-is
the nanés of perscns ad places. - x

A "limousine" gets ifs name from a.province in FPrance and
the American city "Charleston” has given ite name to a daace. -The
wnxd "colt," a gun,’ is merely the name of its inventor. .The word
Vzaglan’ comes from Lord Reglen, the British compander in the

Crimean’ War.

% ¢
5) rmu Names ~- This'is amother source of words in Modem .
_ Eoglish, The'trade nane "VaseIine" comes fr
the German "wasser" (water) plus Greek "eimmK
0i1). ' "Kleenex'! and. "Cutex" come from the words and

(6) Clipp:d Forms —- This process does just what it says, "clip”
or. eut' a longer word into.a shorter one, with
the shorter one beconing sore popularly used

pantaloons —- .pants

brassiere - bra - R
advertisement ~- ad . s fa 3
influenze »~ flu y A

Hlut o:her ones can you think nﬂ Dt

@) ' Blends — The blénding of tvo, extating vords: to make a néy
- word was probably as wnconsciously done in o1d
2 . Bngush 88 i ia today. Examples:

;. ‘smoke + fog = smog
< square + circle = squircle .’ e
snake + shark = Waark

motox + hotel = morel |

Ulu: others ‘can yon “create?

(s) Acmyu +< The use’of the initial 1étters of the vords in

: phrases (e.g. R.0.T.F., T.M.C.A.), sometimes of:
oh syllables (TB, TV, Pis "mmu"). a8 4f these,
 has long been common.  Example: o Wty

> : 43




. SUB -~ Student:Union Building

3 : o] ROW. +~ Power of Women . s Gt DHEY .
| RS T € WAVE -- Women Accepted ‘for Volunteér < .
i E ; Emergency Service R
g Are there any you aré imuu \d:h? iy s e A i
©) Stang i The' veiry productive grea of slng has added fumerois © |
e " wrda to our Sacabulary. - Wile sany. have gnly | 1.
A ¥ ! brief lives (e.g.’ 8q) at), others have:
becm pemxnz additions to the vncuhuln'y (e.s. mob, slob). . v
. 52 ‘This ' conéludes m.\r brief ‘look at the dgvelopment of ‘our
“ " " language's vocabulary.. Ve have seen:our vocalfulary, composed:of . -
“pative Gemanic vords, Cotisied oris and newlly formed uu:d., e g

éexpand as man's world expands.- From this Nadty summary we ci : i
s et sngu-h -
of
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| words, by- the Kng].’l.sh in the Middle English pertod?

af:
/English, vhat do we mean? vDoes J. n. s-un;n (The c.:nﬁu in’

_Questions

How did 01d 'Bnguuh'vﬁc-buhryihw grn': ‘f,md.uucy: and 4 *
resourcefulness?

Vhy did the Germanic.tribes borrow miny words from the Lacm
language and' not- {rcm ;he Celtic languages?;

* Language' often acts as a mixrer of "history. Af:aﬁ “noting the.
borrowed by 01d English from Latin by the sixth century,
. eq)llln vhy thxu»enzmnc 18 true i K 3

‘Jhat condltions after 1200 contributed to the re-es
of Englishias the officisl language'of Englend?

What 1s a socially. inferior language or dimct? Do we luve :
any in the province of Neufmmdlm 7'

Language change occurs”£itat 1o apeech,’ in urL Ang. . *
|Explain this statemént: uith -a specific- e e tzom ycu: tex:.
How wis the adéption of Latin words by the.Ge & Extbal of', )

Britain in ‘the gixth century' similar to the adopticn of Eggach

 pudkig the eriod of ey e borrowing from wzench. Sy dia)
traditional 01d Englisl of word form elina?

- Why d1d a standerd za}t\m. dialect’ g‘:w up in Lmd’m?

Durdag the Remalssance, vhy vas it that Latin nd Greek. words | ;
-usually entered.English through vrltlng and not. upqech? Do N t
questions #6 and #10 here contradice” =l|:h other? . s

ms&'-‘“

When we say Shekespeare was mot

the Rye) also experiment vith language? . |

During <the _dgh:e.enth century, 5‘k“ fnxnen ‘Lue cc\mteru:!ng.

th: present-day inrca- ccmunue to have vnusiva effec: on '’
our vocabulary?
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i i Activities
Using -the various processes ‘of word formation cutlifed, aee

what new-words you can create. Make ll list and see. 1E the
_class can’ discover their orLgln.

Pick any one of the various processes of word fornation dis-
cussed and try to find“as many examples.of this putticu!ar
process as you can from speaking to people, reading n
.papers’, or lstening to T.V. ot radio. . :

Take an article from the newspaper. . With the help of sources
* given in this text, find out how many of the words.in tl

article are native English words. A How many are from foreign’

langusges? The luults may be unrpnsimp g

" Preparé a report on the mocial conditién in England ‘shortly
‘after the Normin Conquest. Draw conclusions about how those
| conditions affected the English lenguage.

Make a List of self-explaining compounds that you are familiar
with. ' Try to create Gthers that might be used.

If you are interestéd in hou meanings of words have changed .
between Shiakespeare's time and the present, ask your teacher
for a short: exercise that cap help. -The exercise indicatés
words in lines from Shakespeare that have different meanings
today. You are asked to explain the meaning: the word had in -
Shakespeare's- day. \

Make a careful survey ) ‘of The Catcher in the ‘Eye to see:what-
other uses of slang there are besides those Wlready pointed'
out. See your teacher for a copy of the movel... =

Ward losses ave constantly occurring. Ask your p-nn:J- or
older relatives for words that they used but which are'no
longer in use todsy. These might be verbs, nanes of objecta
and 60 on. Make a lst dnd bring it to class. "

Go through a’ clup::r in your sclence textbook. Idemtify
“scientific vords that are now considered a part of the gemeral’
vocabulary. Make a liat.

Go to, the library. Find an edition of an 0ld book or an old
. poen (e.g. M{lton, Fielding). ‘List words you find that are
no longer in use. Explain what they 'hnve been|replaced by.




last ten or eleven years tells you that it 15 mainly the rules by

- English. During our first three years. at school we learn how to.

- proioun. However, we failed to look at our language as a composite

?

WX . e

CHAPTER IV 3

Th: content o{ this chapter is ‘erived from two -m.n
soyrces:

Albert C. Baugh. A History of the En liil\ Lm uage.

Thomas Pyles,, The Origing and .Development of the En usn
- Language.

e began our last chupter on the develnpmm: of Ehglinh
vocabulary with a reasonable awareness of what/"vocabulary" was.
Hovever, ‘it ig doubtful if many of us know what grammar is.

The word "grammar" immédistely remjdds most of us of dmuy
books ‘4n a old library. ‘We think.of graumar as-a boring an
tiresome’ subject, mainly because we have been forced to 8 i
digest 1ts rules since grade four or five. This chapter, through
looking at the historical growth of/Enlliah grammar, will try to
give a true picture of what it is. Hopefully, some of your
prejudices against grammsr may be rempved or lessened and a basic
understanding Tesched:  ~

What ie grammar? Your ‘omn experience in school over the a

which we write and speak properly.. You read in the introducteéry
gection of this text that grammar is much more than "riles" that °
guard our pens md mouths. Grammar is a description of the way a
language works. It-is .a systeii wve use in order. to commmnicate.
Language must have a- system or there would be no basis for commu-
nication. We have briefly discussed the concept of "language f
systen". earlier, now we will consider it more fully. 4

Before e ever ciun to achool we ca-dpeak ood, -sowad

Tead and write that same English.  Then, f£rom grade four upwards,
we learned gomething about the lmguage we had been using for about
ten years, We were exposed to new terms such as moun, verb,
“adjectivé, adverb and conjuction. We related these parts of
Tt tymtences: the noun may be the subject of the

of the verb, the object of a preposition, the
complement of a linking verb; an-adjeétive modifies a nown or

of parts working together, = Rather, our emphasis has been cn
isolating the. parts of. that.system (e.g. "picking out" nowuns, °

1T




or
word_order. : Thla exucue may p(ave halpful.

Adjectiven}. < Insuch efforts we have overlooked the importamt .

language signals" that give important insights into how the parts’,
of sentences work together to express umxn; 4 English. .. The
(olluuing {1lustration may help.

What is this? Could it be this?.

Bach sepirate. piece has mininl ‘signifitance:  But yhen
the patts are brought into.ap ordered relatiomship, they create a

gructure with new significance.. MorBover, each separate piece
;NQ:i ificance through-its relationship to'the total:structure,

Now 1e: is epply. this p:mcxpze to mguge. The ‘first

Zan, gnal" in English 13

. Each separate wozd has little ﬁimlilcmce: . g
w

. the,. the, caf, y, killed,’ girl, in, qtster

First, separate the words that have the most lexical
4importan s

o 4 X < e
car, killed, girl, siatér

. The vords with the 1.": lexteal impnr!:mu‘ » MR, 4

- A L S

che,m,:he,uy o " *

it

/Now, ‘organizk the lexical words (i.a. Dows, vexhs) xn

-.some order so that they begin to "make sense.!

Y

#iE killed  sister < . T

A'senténce begine to take shiape; but thére i nesd for the
g:her words to signal the full relationship among the parts:

The gt#1 fn Fhe' car killed ay aistér.

"The words that relate thé lexical Words to one’‘aother e
oo av structurs words. Vo ses, then, Hhat the loxical vords
nust be arran o, nake sense ad they mist be brought
into closer relntlmship by structure words,

Word order’ and structure words -are two "language signals'
ia English. The following exercise will show both of these |
nlpu.lu, Plus ‘a third kind. = ;
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' Read 'the following:

119

e heplanic zorfiles are flinking a pumamde: in the H

rufnlcks trmdluusly

What words do you recognize’st omee? -, ;
Is this a sentence?
Is there a'verb?

What s the cbject of the verb? H'n-t orwhom are the ..
"Zorflies £linking 14 s

What ia the subject?  How do_you knqw? g

What' gramustical, position does "rufaicks’ occupy?
What does Vtrendiously" appear tobe Efuictioning as?
Does this sentence desciibe something sad? - o

Substitute "real" words for the 'berbly" ones.

L Verb

1
ling

~(1e)s "

I
‘are ‘\'
r
the

" Now look at the following colums:

o T
mfter Subject”
before verb, ‘after "the,"

* Subject
a8 =ic . after adjective
after verh

. Object, et . a/

What do “the, itema in col\nn I have in cnmn7 The 1tm
in'If?. Those in Iu \

. 'We can now llhel each ‘colum:

e I -- AFFIXES (prefixes and suffixes) . ; ¥
. : II <- STRUCIURE WORDS ° il i A :
* . IIL'~-WORD.ORDER ; ; 3

3 X Write three sefiteaces on your: plpez. Are these éh!ee !
: i "language ‘signals" used-in each case?. Cem you write . an English
' 5 sentznce that. dnen t contain amy of. these signals?

| Fros these uerclus we_can see- that the English lmguge. iy -
: uses various elements to mske comumicstion possible. We see that - Saga
So cestatn words, 11ke "ehen precede nowns, nouns usually shov a chmge ok
S. "', ‘to indicate plurality, and verbs usually follow the subject. We ', - &
o e can ‘see how a number of parts work together in definite pattems
T to form a sentence,’ Our language, then, is mate than a lot of
‘a9
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vords that express ideasrvhen grouped ‘together.
does md must exist, though the native spesker may be wavare of
his kovledge of it. © s

It may be helpful here to place our discussion .of English
langusge "signals" into a broader view of the. basic structuyal
characteristics of all languages. Various controversial sifi-

_catioms of the structure of languages have been put forth. We
should avoid such controversial groupings, and instead, focus our

attention’ on how other llnglluges are structurally different ftnm
Ehglish.

Unlike Modern German, Old Englishor Latin, Modern English
is a analytic langu The analytic depends.on struc-
‘ture vords 3 il xiliary verbs, etc.) and,
particularly, on word order. The aalytic structure makes little
use of inflectional endings. (An milectianal ending 1s a morplieme
‘that is attached -to a word to convey a grammatical signal
example, the inflection —g is attached to the nom boy to convey
‘plurality; the inflection -ed is'attached to the verb look to
conivey change of tense fwom present to ‘past.) The analytic struc-
_ture of English.is clearly shown in the following sentence:

He played a game with the boys in the gym.
We have' in this sentence:

(1), .vord order

(2) ' structure worda (a, vith,’ the, in)
(3) inflectional endings on played and boys

‘Many other languages differ from English structurally in
‘bedng far less analytic. Latin is a.prime example of a language
that mekes extensive use’ of inflections. Languages such as Latin
that depend heavily on inflections to express meaning 'are
synthetic languages. Note the Latin "from the girls":

puellis
- puell + 1s v 3
31:1 + ahlnt\s\ve + fentnine

!mlticll dnformation shcﬁm above is carried in the
infh:tic-nll ending

e Latin sentence "sgricola amat puella’ means "The
farner love- the girl." - This meaning is ot dependent.on'word .
3.0 50 z
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order. .It could have been written, "Puellan amat agricola.” The

inflectional endings or "signs".are the -a ending of agricola which
indicates that this moun is the subject, ‘and the -an Of puellam -
which shows that this noun is the object, an 1: the ~at of amat which

means that this verb is in the present tense;| indicative mood,

third person singular. Students of Latin' are well aware of the
different inflectional endings needed to show mumber, case, gender, '
, tense, mood, person. and voice.

“To change the order of "The fa xgmmves the girl" in
Modern English to “The 81rl loves the fakmer" would change the
meaning, But Old English.was, as-we will soon see, also highly
inflected. MNodern English, on the other hand, has fewer inflac—
tions than' does Latin and, .therefore, relies more heavily on word
order.’ "’ .

Turkish and'Eskimo are other examples of linguages less
analytic than English. ~Both Turkish.and Eskimo make extensive uge’
of inflections. ‘Note the Turkish "from the houses' 5
3

evierden . A
v + ler +.den e
. house + plural + ablative case

Notice how our three different words in English are ' -
compressed into one vord in Turkish. A language, such as Turkigh,
. that joing part to part is known as @ agglutinative Language.

The laklm n\mlknt:iglngi\:lk, one who 48,10t of the same
country," of infor-
Sation faeo e vn:d, What requi!EB over a half dozen words in’
English to express is synthesized into one word .in Eskimo. Indeed,
such a language seems far more economical than English. :

While the languages mentioned above are less zmalytic than
Modem English, others, such as Chinese, are.more malytic,
Chinese is a monosyllsbic language (i.e. every word has ‘one
unch.ng!ng forn). Where English <hanges ‘the word nin into m man's,
or men's, depending upon its function in the sentence,
Chinese the word For "man," jen, never changes. Inflection pl.yn
a much more minor role in Chinese than in English. It 1s a more
malytic language than English. n

This brief sumary of language structure helps put the
congept of "langhage system” into a broader perspective. ~Struc-
turally different la:mugea demand d.ifEer:nz "syu:ema" to operate
5ffecklvely.

51




In an ‘earlier section we' leamned how the English language
came from the -Indo-European family of languages and, more speci-
fically, from’ the Gemanic branch of the Indo-European family,
English, e saw, s closely related historically with German,
Dutch, Swedish, Danish.and Norvegian. All branches of the Indo-
European fantly of languages (see chart) have certain features in

.- They all have a common word stock, comprised of a number
S i toE sowrd: 15, sohos types of languages. Also, they all
nake use of inflections, Of special interest to us in our discus-
sion of English grammar, besides these general features of English
found in other languages of the Indo-Eufopean family, are the
special characteristics of the Germanic branch of Indé-Eurcpean *
fron which the English language developed, These are:

S e

e

f : & \
(1) The forpation of a past tense form by means of a suffix .
containing."d" or t," as in the verbs "live" - '"lived"

"mean" - Mmeant"

(2) The reductign of inflected tense forms to two, a "preseii
and a "past” (as in jumps - jumped). Other so-called
tenges are indicated by an auiliary structure word (ag

in will jump).

(3) 4 fixed otress or accent, rather than a varisble stress
as in Greek, Latin or French. The Germanic stress pattem "

fends to £a1i on the firat syllable of the word, as in -
0ld English feder, “father." oS &

e

(There are several others, but because of their complexity
they will not be treated hete.)

These are particular features inherited by Englfbh from - » i
the Germanic branch'of the Indo-Europesn family. These features #
will be met several times as wé move through our’ discussion of the
development of our. language's grammar, Awareness of the third
feature mentioned, the fixed stress on the root syllable, will help
us’ greatly in wnderstanding the major later developmmt in English
gramar, the loss of inflectional endings. :

! Having covered this background information, we will now i
iove into s discussion (as we did in our vocsbulary section) of .
the three major perdods of the English language, looking at the

. grammar of English at each stage and tracing its. development. right

wp to todsy. ~In our discusedon in the follaing pages, we should
constantly try to see the "systen"- of language, how it changed and d
evolved. We should remember that. whenever ways of saying things

were changed they were alvays replaced by -other ways. Indeed,

lamguage, whether in the area of vocabulary or gramar, is never

at a loss to £i1l some gap that is created.

52
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| 0ld Englich (449 uoo) i ¥
have seen that the vocabulary of Old Engllsh g far

different from Modern English vocabulary,. However, the most
fundmentnl feature that dis:ﬂ.nguishes 01d English fxcm I‘.he
language of ‘today is grammar. S

\ Here is'a passage from o1 English (see 01d' Baglish version
Of Our ‘Father on overhead). Look'at it closely and see what .
differences ‘there are between it and .the Modem English version
you have ‘on a handout. For ease in finding correspondences between
the 01d English and Modem English l:rmslur.icm, substitute "th"
for the letters b3 and ¥ . x . e

Note ‘the order of the words and the endings on words,,
" about the words used? Are many of them borrowed from Latin o
French? How do you think these 01d English words are pronounced?
Do they sound much like Modern English promunciations? Listen to
the folloying reading of the Our Father in Old English by Dr.
Harold Paddock of Memorial University's Linguistics Department.

What

A discussion, gilded by the teacher, ‘on, the main differ-
ences between the two passages can follow. Students might also-
discuss a longer passage (¢.g. ah.excerpt from Beowulf, also.on
handout), citing the main differences between 0ld and Modern
English. - )

P G MG 6 WEORL Bk Bk e v Bederals
4zations 'about Old English. To briefly ‘elaborate they should
include: ;

(1) The proninciation of 0ld English 18 strikingly differet
from the proaunciation of Modem English. . The difference
1s so great that 01d English strikes our modern ears like

. a foreign language.

(2) The grand majority of the words i these 010 English
passages are Germanic. ' Old English, therefore, does not
. have a large number of loan words, as we have already
seen. ;
 (3) Inflectimal endings on words are e.xtsively

Nouns, verbs, adjectives, and even tlie article "r.he“ are
heavily inflected. o
Inflections tell not: only Shethor & i 45 :inguin,
. plural or possessive, as in Modem English, but also whether it is
.- subject, direct cbject, indirect object and g0 em. Even grama-

53
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tical gender or noun class is halcntsd’ through endings.

01d English retained nasculine, femtnine and meuter genders-'
fron Indo-European. These genders vere not based nconsideration
of sex or 'mown class. . Indeed; words like 'maegder’ (girl) and:.
"WIf"' (wife) nme sexually feminine persons but- surprisingly belong
to-the neuter class of nows. ' English todsy. has a natural or

logical gender. © : < S
- 01d English nowns had a completé system of infléctions
with four’ main cages: % 7 R
& Nmnhzgu.ve’ cating subject function usually)

Accusative (mdlcnting direct object of a verb or
Yobject" of certain prepositions) : . o 1
Datitye (i.nd(cuti_ng indirect object of a verb or g
ect" of certain prepositions) 4
Génttive (indicating possession and some other
funce Lons)” .

Adjectives, pronouss and articles wére declined in much
the same vny nn nouns. - Note the Lnnectimul endings in :he
is i &

following 1 (A declensi
- prescribed nrdst of the inflectional fom of & moim, .djecuve
. or -pronoun, ) : o ;
Lo Noun .("sl:one").\ at > A et
Singular "
N..
A
e 5 :
-G

Note the' nontnative plural

hu\ Dominative and accusative plural endings in -an. - This plurul
form has survived in such nouns as oxen, children ' and brethren,
What other inflectioms do Engllah nouns have today? .

Adjective: ("good") masculine gender o
; singular .. "'Plural S
N & N, god-e o

A&, : DT A gBase
i D, .g5d-um

gBd-ra
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(There aé other. declensions ‘of nowns and adjectives shoving
various endings. ' Those given above are provided to illustrate the.
various foms 01d English parts of speech could take.)

Adjectives formed their comparative and swperlative degrees:
by suffixing -ra(heardra "harder") and -ost "(heardost "hardest").
There were a few exceptions in which the comparative and superla-
tive forms were formed from a totally .different word, for instance:
good, better, best (01d English god, betra, betsw) and little, léss
least (O1d English ljtel, 1®ssa, 1&st):

* For ‘adverbs, which might be. formed from adjectives by
adding -e (adjective s18s "slow" gives gliie “slowly"), the-endings
for-the Comparative mnd superlative were respectively -or and.-gst
(with a fev In —est or just -st)) Because of me: somd changes

-or both end'up as Modem English -ex; similarly <ost '
In Yolern zngush does_the ldje:tive have. any. . Inflec—

The Definite Article

dafinite al‘tlcle .

. Masc. Neuter ALl Gender
‘Singilar N. o8 ¥t ) Plural ¥
A, F=s Faes . ¥ara,
"D 3w C¥Emo o e
: 'G. Yone H Yut .

These numerous forms are in sharp contrast vi(h the single .

unchmging form of the deﬂ.nlte article in Modem English ''the.”

Although- the umul meaning of 88,'s80, Fut 15 "the," it
was originally. a demnﬁr.tlltve, surviving in the Modem Englisk
demonstrative “thit." I 0ld English it was also used as ‘a.rela-
tive pronow. (who, which, that) and ucnu!mally a3, a personal
pronoun’ (he, she, it)7 e

& B
The Personal Promouwn

v

. The peraoial pronow has numercus forms’in Modem mum.. .
‘A.comparison with Old English and Middle English shows that the

- personal pronoun alvays had many forms and also illustiates the

gradual ‘development of the pronown .from m ‘period to the next.
: =

Like German, today, 0ld /ﬁngu.n pnneaud a fully inflected ©




First person

Singular. .

. ) 0.E. HOD.E: E

¥ * 1 ; i
me z ne

-Second person

Vi, o5 # Singulnr' ; PR RN 2

1 ok, Hop.E. ¥
- 2l ‘n.“Gj (thou)
;‘2. 53’«3 ‘(thee) %

L We uhould note that a difference in pmnunclltian (m!.ne/my R .
and :h!ne/zhy) in MiE. becomes-a_difference i1 gramar in HOD.E. S S

“mine ayel, mine m; (g Before mm and letter

L my dom, my foo ;
£ "MOD.E. 3 ’ '

- 1s my book." (In MOD.E, my takés on'am ndjactivnl

T book is mine, ' . function; mine takes on & proponinal

fmction.) ", s

T 2 Ve w1l see” from’ the next paradigns that a simiilar plit
3 *.'has ‘occurred in the other mi s, but'it has taken:place here
‘through :analogy with the ='s" F‘ of mouns.  We ‘will u-m upu

,“nbout the. process of nu.ogy sbon, 7y

Tsex, fral

2R

it




Second person. . I D A A
L Plumal v L ; g g

D AR

Third person
‘Singular |,

his’ (This 1s Bs'books)
“/hia- (This book"

O.E. . 7
. hEo, hio, h¥e; hi 3
hTe, i by, wa ner (s 13 her book.)'
hiere, hire, hjre -hers (This book is hers.

.. Neuter

0B,
Ny
Lo
0. hm
" L6 'his

hit, "

3.
)

', Third person
Pliral -
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7 g L ME MOD.E.,
D. him, h:t;m‘ s him . " them " »
' " their (This 1s L A
« G hiera, hira, hyra, Uhie “  their car,) 3
heora,. hiora - theirs (This car -* .°° " e, &
: e theim e

4 The irregularity of the personal pranmm througho : the

‘histoty . of the Eaglish- lmguage is evident From the  above paraligus;
Frequently used vords seem to have a natural tendency to remain

iiregular, 'Let's take a little closer look.at the personal pronouri: .
in ¥odern Eiglish. | 2

“The-Personal Pronom. Modern English - . 3

scmd-xd Speech L Non=Stamdard !
.Suject’ I you  ‘he she it 'we ‘they vho,  thou ‘ye . "
. Object . ‘me you . Hiwher it us -them ' vhom  thee ye
GaaitiveA my . your his her its'our’ their vhose thy " yeer
. Genitive B m:l.ug Jours his hers its ours theirs whose thine yeers .

What egular pattems can jou sl Are there any? -

How about " the non-stindard ye yeer yeers? Are these - . ..
il B forms found in your ovn' dialect? : L 4

Before_looking at 01d English verbs; we mist metion here
that wuzd. used with nouns (i.e. adjectives, -articles "the good | .
man" € goda mann) had' to agree with ‘then in. number, case and ¢
gender.  We must also keep in mind that some ‘of the-work-dome by ’ Fad
prepositions (e.g. with, fiom) or helping verbs in*Modem Enu.liuh i %
was done by !nfhcumnl end!.ug! in -01d English, " L ¥

Yerbs ‘

u En; 11-h verb. exptus only tvo .simple. tenses by -
inflection, a egent "past. The passive voice was formed
both with wesan (\to be) nd or! (to become). ' The old English . H
and st ubjtmcl:ivg ‘woods .« oy

ek
Tt had the uavial e musbers mi thzee peraona.

014 Baglish verbs vere of two e, strons and ve!
Strong" verbs (kaown. as "{rregular verbs" in Modern mglish) like .
‘sing, ung, sung" vere go called becaise they had the power,of - %
ange of tense by a modification of their root Voyel. 7
elk" verbs (Modem, English "regular’ verbs"), like. tvalk, ¢
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containing "d" or "t." This is precisely -the'same situation-as in-
Modern English, the only differenceis one of degree: -01d English
‘had ‘many more strong verbs than Modem English, many.of which have .
now begome weak, while others have been’ lost.. Some of.the old .~ . "
past tense  foms survive in speech, for i e
"hnlp" as the past temse of "help”, and Setumb A" the past’ tense

"alinb,"’ verbs which did noY take on their weak forms umtil ' = [ .
m\u:h Yiter. Practically all verbs which have entered the Janguag :
since Germanic times are inflected by'the adgition of.a "d" or “:“
suffix, Indeed, the “weak" cmjugntiun has_cone to bé the dontnant
one in'our Langiage: 1

]
Conjugation of l:he verb "to write" 1n the Ludlcntive mnnd.

o Indicative By ol
& .7 . Preseat ' _ s s B it
S ptagl s o ) CRRT
© o dewrTece L0t - 2 mc—ﬂ : {
g T ¥wrtes(e)st T . i gE wrltra T o
) | BE wiTt-g , wiTte | ‘hle um-d' f i i Pt
i PB"‘ o 4 5 ) LN 1 ol 2%
‘oSing. v 2 PlL. ' e )
; le wrdt S w&writ-on: ¥ T s
T Biwrie-er . gewri:-un 3 i,
b, wrat 2 . he drit-on E S ey
We can see, then,.the predoninance of inflectiona’ in 01d E

- Bnglish. *As we have seen, -the use of inflectiods permits flexi-
bility of word order in sentences. Modern English has little’ ;
inflection -and, therefore; must maintain'a fairly set word order.:
Yet, we can see from our 01d English passages that 0ld English
sentences follow much the same word order as those of Modern
English, Old English sentences tended to fall into the subject— o
verb-object order of Mogprn Eoglish. - gy D |

() “Becaise of ‘the wide use of inflections, word order s 014
English is not fixed. 'Hovever, thie. subject-verb-object
(conplenent) pattern of Modem xn,uah was becontag eatab -
‘ 1ished. . : z

. T out nést ‘section on Middle Baglish we vill see!the
gradual decay of inflections. Before the end of the Middle Eng:
period this decay left, from the great.number of’ inflections We
have aliéady wimessed, only a féw endings on the nom and verb,.a

‘stagle forn for the srticle md li:tle ‘of the 014 (adfective dee{q




sion. Grammatical meaning came to depénd' almost ‘éatirsly upor, moge
.or less fixed word order.

-+ Hithout a doubt_the changes in Englial\ gramar may be - .
described as a general reduction in the inflections we have just
noted., Indeed, the most.general trend to be found in the history
‘of .English is a steady "drift" towdrds reduction of inflectioms.

‘Widdle English (1100-1500) *

: We. have geen the extensive changes that r.uq'k place in'the -
vocabulary of Middle English. We have cited the effects of the

.‘Normen Conquest of England on English vocabulary. Massive changes

also occurred in grammar. -The grammatical changes were both the
result of the. Conquest. and the continuation of tendencies that had
begwn to manifest themselves in Old English. .

Languages tend to borrow words' from other languages, but.
not their grammar. ,Grammar seems to be a much more stable and
deep-rooted part of language than'vécabulary. The changes which
affected the grammatical structure of English .fur -the, Norman
Conquest were not the result of. contact with the French language
These changes are the result of the Narman Conquest only in so far

.as thaf event. created .conditions favorable to such changes. 'By

making English the language mainly of uneducated people, the Norman -

onquest made it easier for grammatical changes to go_fotware
funchecked. These changes, as we will see, brought English frcm a
Wighly inflected langyage to an extremely analytic ome.

general réduction ‘of inflecticns that occurred in
Middle Engl!uh &an bést be'seen by discussing the geméral trends
*and by ’&:’ﬁﬂ(&.uaﬂ of snflectimal endings in 01 -Eaglish emd Middle

glish B A

endings: was 'a change in the method of.accenting words. In 01d
English,. althbugh the stress'was generally &ir the root syllable,:
imstressed vowels were clearly pronounced (e.g. "stamum"). But fa
Middle English the stress began to be stronger on the first
syllables of vords, as it is iy Modern English, thus making weaker .
the syllables following (prono tanin" with weakening of final
syllable). Now thé*vowels a, G; u, e in inflectional endinga were
obscured to a sound writtea "e As a regult a number of distinct .
endings such as' <a, -u, -e, am, -um were reduced to the "e'| sound *
md the graumatical distinctions they had conveyed vere lost. (e.z.
" The. ending here, changed' to an " gound.. :
:he word no longer showed it vas dative plural or vhether it was a

66 T

One of th¢ chief reasons for the :a-:;fim of inflectional

=




masculine, fenlnine or heuter noun.) - This major phenetic change i S
seems .to have been: o‘rriad out by the end of I:he . twelfth century. g
The noun u:m " which We-liave seen in.its 0ld English o
_the 01d English forms gtin, st@nes, stane
‘in’ the singular md 8tanas, stEna, stdne, in the plural were now
‘stoon, stoones, a:oone. A closer Jook at the .
ﬁakﬁg place in the noun | from 014, to Middle to . 3 omg
31 h provides ome xnporun: inaights, = o 3

3 'n:m" ° stone’ : T #
singular ', - O.E. . MOD.E: $ gt
Ty NS i ol
X L stme’ g
T ntume v B
o " ' Stoones. stoge's °
‘ % - “"Plural ) L g
: o e 7 'stoones’ - ' - stones
S D »“stome - LR e
% 6oy i .:me '+ stones! 2

From the sbove paradisa :he Iallwi.ng seseritizationn can

L - be ‘made: :
: . 2y
/¢ (a) -Vowel rediction in inflections make O.E. ‘res’ i -as faid
: together as M.E. -es 80’ that. the nominative ve and’ accusative
'y plural sounds the same as'the gmi:ivrf us.nzuhr in bo:h
$ 5 ... “M.E. " and 'MOD.E. "

(h) Voviel‘reductic plus losa of - ‘tinal nasal tn “um nakes the . .
A dative 'plural fall to;ether with the ‘dative sLngu.lsz doi i S

S ME.

' 5 (:) The -8 of the numnltiva and ncl;usntive p]\ul'll in/0.E.’ MR
. N and M.E. was exterded to all plural forms in MOD.E..\The ' i, W
% -g ending came to be thought of as the sign of the plural. ' :
: #~ Some nouns had ended in -en in the nominative and accusi-:
s "7\ tive plural.” As previcusly mentioned, a few Modem
e English Temments of this;process are found in oxen,
‘brethren, children.

(d) TM\gmitivn plural ta 10D, m scquixed & genitive =g by [\ . 170
In MOD.E. stones', 7 :




. gender and, the idea of sex became the only factor in determining .,

. article-after the loss of’inflections in the noun, Thus, one form,

this genitive "s" is not pronounced as a second -g ‘after . 3
the plural -g, but is merely indicated by an apostrophe 2w
in spelling. However, it is pronounced in other:gemitive
plural words such'as children's, . ~ - - .

We cen, therefore, say for the noun stome that:

(1) -0.E. had six different forms of s
: different case-number functions

which indféatés six

(2)' ‘WE. Rad three different forms'of stoon which indicated: 3, e
six different casé-number functions. Note that two of, . R
. the forms (atoone and stomes) had two different  fuctions
each. ’ 5 ¥
i ol

(3) 'MOD.E. 'has. onily two different forus for stome but these !
are given four different’ spgllings to indicate four .-

¢« different cage-number functigns. Thus, MOD,E. spelling
sometines indicates grammar as well as pronunciation.

With the loss of inflectioms, the noun lost grammatical ¢

the gender. of moat English nowns. ' (Note exceptions 1like feminine Meape” S
ship "She went aground;" feminine car'"Fill'er up.") With the loss' i
of grammatical geader in the moun went the loss of agreement, 80 .
far aa gender is concerned, in inflection between the noim gnd its
adjective. The inflectional éndings in the adjective levelled off

_as_they had done in the rioun.

. In the fourteenth century the final ‘was no longer
prorounced: . It survived only in spelling and by ‘the end of the !
Middle .English period the adjective had lost all inflections: , * * 7
There were now many fewer endings in both the adjective and the
noun than- there were' in'0id 'English. v %
o Drastic of inflec \ in‘the definite .
article, The previously mentioned process of analogy was at.work 7 . >
here. ' (This process involves substituting cme form for ‘several L
different ones; copying.one form'on the 'style. of another.) Sinc
the majority of the forms of :the'definite article begai with "§t'
"t“ (aquivalent to "th"), the. was’ substituted. for "g" of s& an
o, giving the nominative singhlar ge, geo, + .The vowel of
ﬁl became the samé - as that of e by’—u regulal phonetic development; -
d with-the discarding of gramfatical gender in'the noun, the omej .
form ge was employed for all'three genders. The form et remained
a deaziuntiva (that). . Analogy extended even further’in that e
became the one forn for all numbe¥s, genders'and cases of the.

8iving Modern English the" forced out.the many forms of the 01d .
English definite article. - B i R
X $ ¢ .

62
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A e " i : :

In the personal pronouns the losses were npt so great.

T Here there was greater need for separate fomms'for the different
“, . Benders and cases’ md most of ‘thie distinctims that occurred An

01d Knglish were rétained. .

e
v
~
NCT A AT SRR

' The' diviston of, the verb tato strong and weak or irregular 2
and regular continued in the Middle English period. However, there . !
was a tendency for the strong verbs to-become weak, ‘a more regular
and ‘simple form which appeals to us humems. Verbs, too, undervent
theileveling of inflections and the-weakening'of endings in accord-
ance with the.gengral tendency:

. The Middle English period, then, was one of great gramma~
i tical changes. It began with English a highly inflected language, Ve
1like Latin or Modem German, After a few centuries, however, it
had become an analytic language, with rapidly disappearing inflec—
- tions. Grammatical gender had been replaced by.semantic gender -
and du0 losg) of inflections, word order was becoming fixed. The
subject=verb-

=

mplement pattern of Modern English was established.

v Your teacher will provide you with samples of Middle
. English (e.g. The Lord's Prayer, Chaucer's The Wyf -of Bathe). 4
{ 1 Discuss and compare. these passages with O1d English and Modem
. English versions. (In the case of Chaucer's work, comparison can,
only be made with a Modem English version.) )

- . . Hodern ‘English- (1500-present)
il

5
:

% ) s A8 vith vocabulary; our thixd mbios dlvi-ion ‘4 the histor-
" 1cal’ development of grammar, Modem  English, begins around the year
: “ ":1500 with the emergence of the Renaissance and Modem History.
. English grammar in the and 15 marked
more by the survival of certain forms and usages.that have since.
disappesred than by any fundamental.developments. The great changes
which reduced the inflections Gf 01d English had already taken
place. . The major changes to occur .in Modern English are those,in
vocebulary. The changes in grammar are relatively slight. Few:
sigaificant developments‘occur in grammar during the Rarly Modern
erlod. On the vhole the gramuar of this period is very mich like
that of English today.

Ih the following pages ve will continue our discussion.of
‘ general grammatical trends. We will'also look at gratmar im . . °
Shakespeare, for his langusge is somewhat representative of Early '
Modern' English. Our discussion will-also bring us to the eighteenth
. century attempt:to :eg\data the English language, an event
was to have (-runu‘hﬂ.nl effects. Finally, we'will note-some of

<
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. Mgwine" with unchanged plurals and a few othiers like
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the main grammatical’changes in English today, changes which many
of us are unconscious-agents: of .

In the.noun the-only inflections retained were those .
marking the plural and possessive singular. = The "s-pl\lxnl" had
becone so generdlized . that except for a few nowss like "sheep" ' and

'nice” and *

"feet" with changed vowels, we are barely conscious of any other

Eol? The 0ld plural ending -n (noted before) had given way to
orms (e.g. M.E. fon, kneen, fleen give MOD.E. foes, knees,

fleas). g

Siice ‘the adjective had already lost all'its endings, so
that it no longer expressed distinctions of gender, numbér and
case, the chief interest of this part of speech in the modern
period is in the forms of the comparative and superlative degrees.
The two methods most used to form the copparative and. superlative, -
by'the endings -er and -est and with the adverbs "more" and '"most,'
had been customary since O1d English times. However, their use
was varied. :Shakespeare used “honester” and “violentest" (mow,
"more honest.,," "most violent"). Shakespeare also used the déuble
comparative and superlative (i.e. "more larger;" "most boldest").-

In 's play, Julius Caesar, we have: 3

Cassius:  ". . . and we will grace his heala with the'
“ most boldest and best hgnr?

(Julius Caesa’

- Aithony: "This was the ‘most \lnklndeut cut of all . . .

(Qulivs Cae!nt, 1II,11,194) .

1, RE ¢

" The chief d
times has been the gradual division of ungg. go_ that one lylluhe
adjectives take -er, -est, while most adjectives of two or more
syllables take more, mos! "

y adverbs which bow muat end in -_1 did not yequire the

" inflection in Early Modem Eaglich times. The works of Shakespeare

ave
changes. involved vere:

furnish' typical exurplen grieyous nick indifferent cold, wondrous
strmge.

In_the sixteenth century the personal pronouns toéok the
forms they had ever since in standard English. Some main

(1) Thou, thy, thee fell into disuse. Y
(2) The substitution of "you" for “ye" as.a nominative case.
4 64, . - .
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"Ye" had been’ the'nominative and "you". the objective form.
However, sincé both forms were often pronounced very much
alike, a tendengy to confuse the nominative and dccusative
forms occurred.” "You" began to be used as the nomimative.
Do speakera in New:omdlmd still « use: "ye7"

(3) An interesting develnﬁmen: in the p:onom at this time
v-ul the. formaticn of a new. possessive neuter, "its." .As
‘we have seen, the euter pronown in 01d English had a form,
e (nmxna::.ve ad accusative' singular), which was
. Through analogy
(stone, stme H u. it's) "it" gained the possegsive sign:
"'g," The word was spelled with an.apostrophe-ds to
about 1800, 9 .

(4) -One other noteworthy development of the promown in the
sixteenth century was the use of the relative."Who! as a
relative only came into use in the ulxteenth century., In
Julius Caesar: z

"I ‘should do Brutus wrong, sad canatis wrong,’
#ho, you all kuow,. are honorable
“(aathony, T4, 13-5)

Slukgapelre used the same mucm pronowms that are found
in Modern English: who; that, which. In Shakespeare the relative
"that". occurs much more often ‘than the other two. It is used more
freely in reference .to ‘persons than it wuld be today.

In regard to the verb, we find nartlln differences which
clenly distinguish this part of speech from ifs present form. A
's English 1s the -eth ‘ending used
with the 'verb' in the third person singular. However, the modem
form -g _(third person singular) also occurs. Both forms seem
nccepu.ble in all sltullirmu‘

In The Merchame. of Ventce durtag the ‘txtel acine & messdiger
states, ™. . . From vhom he bringeth sensible fegrets" (II,1x,93);

later Portia says, "It blesseth hin that gives &nd hin ehu, takes"
(1V,1,192). : :

Ammugh the ~eth forms continued to be used in writing
Iong atter Shukespeare's time, it is probable that the -s forms

. were nearly always used in speech even in the seventeenth century

and thesi gradually found their way Into the written language.

In the language of Shakespeaze there 1s.also a nnticanble
absence of progregsive verb forms (an important development of
later. times) or the -uxuury elements "be +. ing." - Shakespeare .

. 65
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“deeds of others.
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uses this construction very seldom. “IfModern English ve use this
"progressive fori' to express actiois that are in progress.or
continuing.  For example, "He 1s talking to the man.' "Quite- often
Shakespeare uses the verb form ending:in =~g in sentences that-would
Tequire "be + ing" in Modern English. In The Merchant of Venic

", . .'he- grows kind" (Antonio; I,1ii,181):

"The Prince of Arragom hath ta'en his oath and comes to
his election presently" (Nerissa, II,ix,3<4).

"He comes, ny lord" (Salerio, IV,1,16).

‘Here we see the tendency towards phrasal structure in
Yoder English and the movement avey from inflected forms, s used
by ‘Shakespeare'.

When the verbal mum{v "do" 1g used in slukupem, it
does not follow the same pattem as. in Modern English. }leria
asks, "Do you mot remember . .. .2" {I,11,104).

Another feature of the. Buguah verb in the sixteenth
century is- the. occurrence of as ending also of the third = . -
person plural: "whose own har dnungu teaches them suspect the ™
" .The best explanation of this usage is due to
analogy with the third person singular. Plural verb forms in'va
are occasionally fomd as late as'the eighteenth century. (Your:
teacher might vish to compare Newfoundlend ‘English. Many of our
province's dialects still have p1nn1 verb-forms in =g, e.g., they

- hakau‘ we goea)

these ‘questions (i.e.

’ In .sung questions of-! the. yes/no type, Shakespeare's
ch.nc:eru show another way “in which. the-language of 1600 differed
from Modern English. . The word order in'such queations is not the -

~ same s ours. In The !ﬁuhm: of Venice:

"Call yn’ﬁ-:" (Jessica, II,v,11). : s

 iates any man. the thing he Hnu’ld not K117, (shylock,
1V,4,68). .. 7

[ a
1 - "Come yon rﬁcn old Belhri.zﬂ" (Duke; IV, 1, 170)

In Modem English we would use the wn:d "do" ln ask:
"Did you call?" "Drmn &y man hate . .?")

The tread: that developed. during the Mddle English pexiod,
"strong" verbs becoming "weak," has continued ever since.
exnrple, "help" now adds -ed for past. tense.md past partictile.

66
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In_the early modern period, Shakespeare could, as ve camnot, say,
.. that hath holpen someone." Impgssible as it now seems, many
verbs like "milk," 'shave" znd "laugh" formerly behaved like "ride,
rode, ridden," changing the vowel instead of adding ‘the -ed ending
to form past tense and past participle.

Shakespeare yrote English seatences.using very nearly the
same set of grammatical rules that we do.. The differences.in
sentence gtructure and word forms are minor ones and where. they do
exist are not serious obstacles to comunication. P

-~ With the gradual loss of inflections, word order was
becoming more md more stable and the once unimportant preposition
was acquiring great importance as it now served to indicate grama-
" tical relationships once shown by inflections (<5 to my house;

with the stick).

We must not forget that extra-linguistic, social factors
affected grammar as well as vocabulary.'. In our chapter on vocabu-
lary we ‘cited four main new conditions of the Renaissance that
helped change the fice of English’ vocabulary. - While these forces .
were fostering the gPowth of vocabulary, they were having just the
opposite effect on grammar and usage (an important.term we will
soon discuss). These ‘forces.(see overhead), evident during the
Renaissance, are-also affecting the 1m5uaga in a similar fashion
‘today. ) i
Forces: ‘'l. .printing press

2. . popular education

). 3. .:improvements in commmication® oAy A

4. social consciousness
(Discuss thiose forces with your ‘teacher and‘their effects on.
| English gramar.) /

The last force "social " ‘along
with the eightéenth century mania for order and regulation,’ com- -
bined to bring about a massive attempt by’ certain mem to regplate
vhat they felt was a chaotic, disordered language. . A brief dis- /'
cussion of ‘this significant event will open your eyes to many of . =
the’ erroneous ideas you may have had sbout grammar. - In thé intro-

! ductory chapter you were given some ‘insight into the misconceptions
that grew out of this period.. Let's look .z them a little closer.

" fhe eighteenth century was an age that euughr. system, .
regularity and ordet in'all spheres of life. Language, an important -
and ever-present part of life, fell under the sway of this move-
meat, For the first time attention wes turned to. grammar or the
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system of language. .The English language was deemed by the
"intellectuals" wnsystematic and in disarray. Every:hmg w
uncértain. Unlike Lu:m, 1t had mo ‘clear-cut system or "rules.!
Something had to be dome!

The grammarians tlfen aet about. €0 refine LR b
remove defects and introduce improvements. They also decided to

‘ draw up rules for correct usage. Finally, they hoped to "fix" the

language in a yermmznt form. It is from these w&ll-intentioned,
but misled men, that we get the "rules" of grammar today. It is
from' them that we have gotten mariy of our rigid and lmsywpathetin
attitudes towards language.

: we are quite avare by nov, language 'changes. Th
English, language. from 01d English to Modern English, has ‘changed
drastically ‘and it will continue to change. The eighteenth cemtury
grammarias failed to realize this fact and thought that they could
"freeze" the language in the form they thought best. We might
ask, "Who 'gave them the to legislaté on language?” The
answer is, "No one." They were ordinary, imisguided men more
concerned with setting a language standar! th: riaing middle -
classes that set them apart from'the crude, "mpraper language of
the lower classes than.trying to seriously wderstand language:
From all this. the concepts of "right" and "wrong" language .
developed. People who did mot follow the "rules™ that these men
drew. up.(e.g.. conditions governing the. use of ghall, will; the use
of the double negative, etc.) spoke "bad," poor or "incorrect”
English. Today, individuale (and the notion is almost wniveraal)
think that language rules..are of divine origin, sent down by some

erful deity to accompany the language he gave us. They fail to
ealize that mere mortals, misguided and narrow-minded, were the
inventors of these: rules.

Rule followers spoke "proper or correct” English. Such
teims, are totally inaccurate. The fisherman who'says, "I iddn'
goin' fn there no tore,"” or, "She bees sick a lot, do she?" speaks
just as."correctly" as the bank president who says; "I'm not going
in there anymore," of, "She's sick a lot, 15 she?" It is.mot
physlcs or chemistry we are dealing with, it is language and the’

rms "right" and "wrong" have no place. The word that should be
uwd is "appropriate." The figherman who speaks to his fellow
fishernen in the above fashion 1s speaking appropriate English' for

'his mode of life (and the banker' is speaking appropriately’ for

his). If you say, "I knows it," you are not wrong, but rather,
you are not speaking' appropriate English. How you speak 1is not
the accepted way of speaking in your situation (right now, in .

:school). At a party you mey say, "fou looks sad.": In the. informal :

setting who 1s to say you can't speak this way? However, if being
interviewed by a store manager for a job.or in giving a speech’to
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" ~
the P.T.A., you said, "You looks sad," you would cbviously be - '
speaking: inappropriately because your hearers might discrlminate
against you for using such gramnar.

) What we must®realize, then, is that a confident command of
langdage allows us to use our language diffefently to suit appro-
priate situations, ° The peraon with a good control of his language.
1s the one who.knows how to speak in various situations and does

1t -depends on time, place and circumstances.

Taking. this a step further, what the majority of pecple in
a commmity (e.g:. St. John's, Canada, North America) see.as appro-
priate is really the signpost or standard we: should use 'to guide
, \ our speech and writing. What the public generally accepts .should
be. our main standard of speech.- Since language constantly changes,
our only real criterion of appropriateness is what, the majority of
educated pecple employ in their apeech. If tomorrow, newscasters,
teachers and ‘politicians started saying, "I knows," as in "I knows
the answer," and it became accepted, then it would be uaxnc:"
speech. * The only: real criterion or standard of speech, then, is
not the set of rules devised by leng-dead men, but usage, the
generally accepted speech of educated people. -

’ Language conventions exist .and we must see the real meces-

. sity of them.for order in language. Without the conventicms of

5 ence, structure, punctuation, capitalization and. the

* mechanics of English in geeral, we would expose ourselves to
language chaos and commmication of an ‘exact and honest nature
would cease.

3 The "rules" of gremmar, those sacred things we've feared
. 80 long, are not as fearsome as we think. They are nzun mhgulded
contrivances of men who knew little of the.nature of lani
Your knowledge of this nature will help you to put these Srates”
- -their proper perspective.

- (By now the difference between gramar and usage should
¢ be clear to you. These two terms are often confused.
Gramar describes how the structure of a lafguage or.
dialect works, But usage is the mode of speech that
becomes acceptable to the general population.)
o

o » The English ianguage from 1700 to today. has not showa
efiough significant changes to warrant discussion here., Far'more
profitable and suitable as a leaving off point would be to note
some of the main 1 changes

fnglish,. I &m sure some of the changes ve have discussed seem
distant and abstract.. Undoubtedly, noting changes in the language
you hear every day will be more meaningful to you.
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E - so. Language "correctness," therefore, is.relative, not absplute..
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(This- short ‘section on present-day grammatical changes is
derived fronc Charles Barber, Lingulstic Change.in Present-Day

—xng{us )

(1)" As we have ‘seem, the complex infléctional systen of

. 01d Englich has become so simplified that only the follau!ng
inflections renpin in Hmi:rn Englisl\

the third person sinxulax' mﬂecmm of the' verb (e.g.
“he"valice) ;

the

" the

the

the

The

the possessive fom of pronowss’ (e:g.. yours, hers, 1ts;

past-simple inflection (e.g. he walked)
-ing form of the verb (e.g. walking) .
-en: form of. the verb (e.g.. eaten, broken)'s

plural ‘and possessiva forus- of the now (c.g.
boy - boye; man - man's)

o1d plural ending ~gn syrvives in few words (e;5.
children) o

ours, . theirs)

the nominative-objective contrast in the penmul prvnnun-
(e.g. we/us; he/hin)

fared words)

the -er and -est cf adject.lvu and'some adverbs (l.e.

Right now. these inflectional endings seem as secure as

" .ever. Could they-be dropped too in time?

(2) The loss of inflection is clear, however, in other

It is especially clear in the contrast “who/whom."
inflected forn "whon" {s disappearing from the époken .language (it
is slover to dlsappear £rom the written lmguage) md 15 being
natural to say, for' example,’ "I.don't
Though; in writing, meny people would use

feplaced by "who."
know who to iuggeut

The'

’

"whom." After a preposition whom seens secure: "I don't know. for

whom it 1s"intended
the written langiag
1t's intended for.! '«

AN CLT,

e

Fo

e

"Mal 18 now noraaily sccepted i the forn,to uié. after
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Howvever, - this tentence really beldngs. to
{Most people would say, "I don't kuow wh
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the verb "to be," Nowadays, it sownds atllted to say, "It s I.
The normal form 1s "It 1a'(It's) me. :

(4) Adother change is to b6 4o i1a, ther Evcetiis BudE
moxe &nd most to express the cémparative and superlative degrees
of adjectives instead of the endings ~er and -est. This change is
interesting because it is another example of that trend in thé
history of English from complex to simple forns or from synthetic
to analytic forms. People still use more and most with adjectives
Gf thrée' syllables or more (e.g. beautiful, more besutiful, most
beautiful); they still use —er and -est with'adjectives of one
syllable (e.g. fine, finer, finest); and they still use either
with two-syllable adjectives (e.g. lovely, mote lovely,smost
lovely or lovely, lovelier, loveliest). Today, however, the
analytic forms with poreand most are clearly gaining ground over
the uyn:hezic forms in -¢ -er and -e -est.

Yet,  there is apparent in the 'fmguagl today a:change that
goes against the trend towards loss of inflection.. This is the
spread of -the "!s-genitive” at theexpense of the “of-genitive."
We constantly hear and read today of "London's theatres" instead
of "the- theatres of Londen;!", the city's mayor, not ‘the mayor of

v
(5) The dLsU.nctions made between shall

1 and will are

being lost, and will 1s coming increasingly to be used. instead of

shall. In speech we often say neither shall or will, but just
117 as in "I'll see you tomorrow," Thus, there is often doubt
in a apeaker's mind whether will or shall is.the apyroprilt; form.

In this doubt it is will.that is apxeadmg at the expense of

similar case i
'has zone" or "He is sone

"He's 5une.“ Does this come from "He

(5) Other changes ara ‘taking place ammg the suxiiiary
verbs, and new suxiliaries are gaining grouwnd. - Get and want are
now bein used a3 auxiliariesi Get is used for Forning a passive;
“He got hurt," and “You'll get hurt;" went {s used to mean "ought"
or. "must" as in "You want ‘to be :lzeiul i1;" "You want'to go to a =
doctor., »

% (7). Another development that is mainly *heard in children's
spéech and occasionally in adult speech is the use of "of" for
"have." This has arisen because both "of" aid “have" possess the
weak form av , as in "lota of mey" md "1'd haye done i

Have you written t.his you:self T vould of aones® mot
" vould have gona?"




(8) . A new interrogative structire in the -ee&nd person
£6rms. of .verbs seems .to be developing: Instead of, ou1d you 11
a cigarette?" or "Will ynu have a drink?” we are now hearing, "Ll
. a cigarette?" "Have a drink?" The intonation shows
tion. .The vdice rises with the final word. If it f£211 with the

words have been, dropped (language llmplifi:lricn'l)

:(9) Changes are also taking place in the yse of adverbs
and mj\mcr.ions. The phrases "sort of" and "kind [of" are comin,
to be'used as adverbs meming "so to spenk" or "vaguelyl". Exampl
3 are: .

TR 'L eort of felt' faint."

Vo WA i ‘_ kind of imagined-that you might come."

e can't do 1t like I can."
"“He likes fou:\mll. same’ as I do."

0 1t 1s beconitng exceedingly camnrn 6 jomit. the rel
< tive "that." : For example, one now hears, "a mam I kmow," rather
than, "a man that I know." Again, in writing the relative is- ufc
maj.m:ﬂ.nzd, but 4n speech it is Tarely heard.

phrases, =spgcn11y consisting of verb plul adverb, |The, verb-
adverb

ke
ke

final word what would we have? Note that the initigl interrogative

The|words "like" and “samd' as" ‘are not baing used gs confpmetions:

(11)". There seéms to be a growth of .compound| verbs or b o

wst: be d £ron the vesb followed by

a prepositional phrlse . N . 2

} (&) He rin down the woad.: - \
T (B). He ran down his rival.
In (A) “xln" 1s.a_simple veib and "down" 14'a preposition with
"road" as its object. In (B) "ran down" is a compound |verb
5 (memins to.scold, ‘disparage) -and "uv-l" is,1ts object,

Note the possibility of a lligh: . pavse after "rm" in [
vhereas in (B).The pouse 1s after

great grouth of compound verbs - (another sign of analytical tenden-
cles in the 1m5\|.xe). \New, conbinations are constantly peing
formed ; .

B

In the vho].e of the mdem English period theré [has been a Q
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start up' ’
. A look at- . docd, dict!.un.nry will show
bug "‘“’ J.+7 .an enorm these. Look up
fall'for. ;" the verbs:' gez, pu:‘j and "try.
. bict tn _ Ty :
,eat up P ’ B

(12) m.uy, a, RS aataE chunge, «change in funce
tion. . That 1!. one ‘part of speech is used as another (e.g. the '
moim “horse" can be uoéd @ a verb, "They. were horsing arownd.")

Such chmges began'in the fourteenth aiid’ fifteenth centuries
when many inflections were being weakened and lost. :In the sixteenth
century fo one was more daring tham shukupure in making such -
uhmgel. : 5 y :

Note the dxffn-n: functions ‘of : the werd "dmm" in the

" following:, .. ]

(&), Tvo traca fell down 4t the gile. (advirh)
(®) I 7ail down the slope. . (preposition) o
< () They downed thedr drinks.  (verb): ' ] ke

(@, Ve'sl1 have ‘our ups and downs. (niotin)

Amang these "functional shifts,” the shift from noun ints
verb_ remaina the most common and a close second copesche ahif:
from verb into nu\rn. 5 &

What other. functional B, G you ‘think of7

Thesie are,dome of the more obvious; changes taking pllce 40
the grammar of English. In comparison to the changes occurring.

. today in'vocabulary and pronunciation (an area too complex for us

to look.at here). they are small.. In Modem English, then, the
gramiatical-or structursl changes are miniual and, as in past
centuries, more rapid.chages aré :.u.ng place. in ‘the -phau. of
veclbullry md vprrmmchtlm. ) .




1.
—~
2.
' 3
. 5.

‘2 e .
yulk Questions . ...

i : ; :
Write two definitions of grammar. The first ome represents
what' you_felt grammar was. before you began this unit; the .
second represents your new conception of grammar, - - i

. What ‘special features of the Germanic Brlnch of the Indo-

European language family did English inherit? What effects

. have ‘theag features had on the develdpmen of Bnglish grm:‘!

y was word order less fixed u 01d Engliah? Wby 15 4t more '
"fixed“ tod'ay

We have.’said that the most general trend to_be- found in the
history of English 1s a steady -drift towards #nalytic struc-
ture.” Bxplun this statement using sound 1:\13\;15: facts.

What is. meant by "nntural sendeﬂ" vid zngunh alvays have ki
natural gender?

Explain how the Norman Conquest affected the gramar of the
English langusge. What effect vould the many - plurals in
French. have on noun paradigns in Middle English?

Vhat matn factor brought about‘a feducticn of inflectional
endings in Middle English? 5

Why did prepositions' begin to gain mppumee in Middle English?

Briefly explain how the mew conditions of the Renalssance
hlped promote’ standard forps in gramar and vasge.

What nia:qncepdm uuxxo\md gyemmar "rules?" What sound
linzuiutlc stand should.be taken on the r.oplc of: srmlr n\lal?

Explain as fully 45 you'can the concept ‘of "uue.

;Actlﬂfigs 2y

'Examine The Lnrd'l Prnzar in 01d English.. List specific.

examples of votda or x:mu.ul items that are Auu 1o use..
today. ;

Create your own "code. 1¢n‘\u.q" by utiifzing a nev infloctional
systen with your own gonventional vocabulary. 'Illustrate the

mumber. of different word order possibilities made availsble in
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Give your
midify.
(Example:’ Johne gave littler Biller onem peanutem.)

-:h'g\:euhar will play a conversation in’the 1950's between two -
students discussing school. The students make ample use ‘of

the slang of the day. Listen to the tape and make up your own &
conversation on.the same toplc using today's slang. Record
your conversation and plasv it/for the class.

Tne. teacher will provide you with a'liat of tuenty Indo-
Euzopean words. Write two paragraphs describing the life of ,
these people as suggested by these words. B

The teacher will provide you with a passage from the heroic
poem The Battle of Maldon written in 994. - The Modern English
equivalents are given beneath each line of the: poem. Deter-.
mine the muni.ng of the passage and rewrite it in ¢lear,
idiomatié English.

Make your ovn survey. Draw wa apall questionnaire.
(e.g.  What is grammar

Does language change ) K
Give it to your friends, parents of relauvn. Erlng your
reaults back to class. . &
Using newspapers,. T.V., -or e speech of friends as sources)
make a list of examples of contemporary grammatical changes
we have discussed that are found in these sources. If you
notice others we haven't meptioned include .them. Point out
the ones that you yourself use in your speeth or writing.

Discuss the role of inflections. in some other language begides
English which you are familiar with (e.g. French, Latin,
Gcmm. Spanish).

Take Shakespearé's The Merchant of Venice or any of his plays
and find vhatever examples you'cad of functional shift. What.
& ahd £t most often, nouns to verbs or verbs to nouns?




GLOSSARY OF TERMS

accusative:  the case which exprésges the direct object of a 'verbj.
now called the objective case because it has the same’ forn as
the dative or indirect object. - This Modemn English objective
case exists as a distinctive form only for, certain pronowms
(see dative below). ' (e.g. The ball hit him.) .

affix: a elemeat attached to the beginning or eiid of a word,
- serving to change’the Inglning or fotm; - a prefix or suffix.

amelioration: one process in which the meanmg of a word changes ;
it becomes "better" or more pleasant. It can be sald to rise
on’ the scale of value.’

case: ' the form taken by a noun, pronown or adjéctive in Old
English to show its syntactic relationship to other words in
the sentence; now existing only in pronouns or possessives of
nouns.’

cognate: - dektved ‘rom a comnon earlier forn; such. as cognate worda
or: cognate languages. (e.g. English "nppl:" —- German "apfel")

conjugation: the inflectional pnt:em of a verb.

commpolitan lmgusge: » langusge composed of words md elenents
from many parts:of the world. . .

>d|r.1v=. the case which denoted "to" or "for," surviving in the
‘indirect object of Modern English (e.g.'John gave Mary a- -
present; she poured him.a coffee.) Like the accusative, it
“ has a dlsd.nctive form mv,Had‘em English cnly in gome. pronouns.

declension: chungeu in ihe form.of anoun, provown, ‘or adjective;
generally by the addition of suffixes to indicate a chamge in
maaning or syntactic relationship to some other word or group
of words.

dertvaticn: ' a méthod. of forming new words; It dnvoives the
additions of affixes to amother word OF. to a bage Dorphens.

dialect: a variety. ai a language -that differs ffom the standard
Langusge in featured of phonolosy, morphology; syntax, vocab=
ulary, or meaning. .

flml:titmll shift:  a change in grmticll function.  When a verb

such as "ru". is used as a noun (e.g. She had a run in her
nylan.). a “functionll shift" has taken place.
76
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" gender: the classification by which nouns, pronows, and often -
adjéctives are grouped and inflected in relation to sex or lack
of it. . In English, gender is natural: animate things are.

usually classified as masculine or feminine; inanimate thing’, g

usually meuter.

genitive: the case used chiefly to, express possulsim. Tonls bat’
s'missing.

Germanjc: = early, unretorded langusge £romwhich 0ld English
developed, Germanic, which- developed from the even earlier '
Indo-Eurcpean, was brought to Bfitain by invading cemmic
tribes in the mid-fifth century A,D.

grammar: the system of language. A déscripuun of how a ungu-;e
3 works . ) C . - :

nd, arly, lmguage from which practically *
* all the lmgpageu of Europe and some parts' of Asia developed.

Lnflectlan: & change in the form of a word to indicate a syntac-
tical change in the relationship to’ amnother word or group of
words, -such as the change in the form of & verb to indicate a
change from present tense to past. (e.g he plays —- he played).

lexicon: the vocabulary of a langusge.
lingudstics:. the scientific study of langiage.

morpheme: the smallest memingful wit in a langusge.. (e.g. "box"
1s one morpheme; but “boys" contsins two morphemes - 'boy® md
noun pl. . ¥

* morphology: the stuly of the elements and processes of word
formation n a lmguage.
nmnl.nltive. a case which,. as 1tq chief function, expresses. the '~
swbject of a verb. - In Modeim English this has a distinctive
for only.in such pronoms as. I, he, she, ve md hey.

pejoration: one. process in vhich the mbaitng ‘of a word chmagum
it becomes "worae" or more pleasant. It .can be said to fall
on the scale of value. g

phonology: the study of the.sounds of ‘a languagé,
" Renafssance: the great revival’ of 1..m1ng that mp_r. Eurgpe i °
the sixteenth and seventeenth centuries |
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“etandard spesch: the lpam:h of ‘the mjo:ity of eduumd mu. g

. of a:society: I : “of “our’churches, . courts ‘and,
‘schools, our- entire ofﬂchl cmuni.:y‘ Ic! 18 -rbitnry in’
nature. - o

u:ron; var'h- a verb form:.ng its pu: canse 1nurn-11y by vml
cliamge..  (e. g ride == rode)’

uync.x.‘ the processes by which uom .n puit toget.hat o fotm
e phtups, clluazl. or smceu. B

weak vetb., a, vstb faming its put tan!a by adding
3 e somds by or ":.
subbnd, seopped) ) i

. isage (commen usage): the mode” of splach that “1s’ acceptabl to
: the genmeral pnpulaucn 5 %
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5 he Lordis Prayer (014 Enpitah) .

Faeder ﬁre .

‘bt be eart on heofonum,

Si bin nama gehalgod.

- Tobecume bin rice. : s .

e Gewur])e din willa on eorUan swa swa on heofo-

num.

Orne gedaeghwamhcan hlif syle is t6 deg

- And forgyf Gs Grne gyltas, swa swa we forgyfaa
ﬁrum gyltendum e

-\nd ne: gelaed bii @is on costnunge,

“ac alys iis of yfele So])hce 1
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£ ] . .outside

. Jeepers, I'never sm o muck 3

i H - Jdm:

k2 . ‘; Kathy:

Jim:

. . 4
ST T Rathyd

- School has besn disnissed for the day® Jin arid Kathy seet

Jin's homeroom.

Hi, thhy. Howzier A

Hi, ‘Jim. Say, what dven in your class these dAyuT
unk! ¢ i

Not junk, sister. Pyruidl. m'u b\-u.ds.ng Emu-q
doo-dads in social studies. 3 S

How come? . ¥

Tt's for the glass gadget 18 the hall. We're goibg to ! -

. stash; he"m-if -.(n thexe w0 the other kids can gun £

Terrif! That's a Lot ote fum than eye-balling the ‘old ¢
books all day. . This braia factory's looking up:

- Well, I gocta beat it moy. -Time to put on'the md~m¢,
‘Dig ya' later?

Natch, -
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Hwar we Gir-Dens, Av, we the Gir-Danss',
. in geardagum, * in days of yore,
] : * petd-oynings, " the great kingy, R ¥
. "+ 'prym gefrunon : renownhave heard of : -, \ \ .
Bt &a mpelingss how those princes .
5 - ellen fremedon.: - valour display’d. ¥ -
i Oft Soyld Scsfing Oft Scyld Scef's son -
.. ‘sceapens preftum, , from bands of rubbers, . . o
3 monegum meghum, ' from ‘many tribes, : Lt
meodosetla oftesh : 10 ther mead-beriches dragd away : 2 e
" egeodoeorlfas] I.nqmedmh with fear, : : e,
; i . syBan £rest wear§ ) . )
: e fanden : £ ’
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The Wife of Bath
Prologue and Tale

; The Portrait of the Wife of Bath .

M the General Prologue w lhn Canterbury Tales, A 445-76)

' °. Agood wyr was ther ofbuydelATHl. ) d “
Wiy hllluvmtomd«ldcd’lndlhuwulﬂtk hea
Bbe ﬁhndde“:‘z%m haunt 5
o pres a aunt. ¢ 8 »
IEM parisshe wif ne was ther noon’

¢ § mlwlheon'n bifore hire s! ; :
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Hamlet E!zerc.ue 3

Today, we use some of the simple, =v=xya.y worda of Exglish with

meanings which are completely different frm the meanings vbil:h the

Elizabethians assigued to the same words. " The following Passages Erom
Hamlet include some examples of words that can con!une us unless we

‘underatand Shakespeare'a usage. .In.the space beside each passage, write

a brief synonym or, tlon of the unde word

&

ic. 1

1. -If you do meet Horatio and Marcellus,
‘" 'The xrivals of my watch, bid them make haste.

2.7 My father's spirit in arms! .All is not wellj
- T doubt some foul play. R

‘Th an unweeded gArden,
. That grows to seed; things rank and gross
Posgess it merely.

4.. Uhand me, sen:l-uu-—
By heaven 1 make a ghost of him that lets me!

as used
| Thou con' Yot in such & questionable’ shape

That I will spesk to thee.
6. Yes frcm the table of my memo :

. T'11 wipé:away all trivial fond records: -
o 7., It 1dkes us well; |
And"at our more ¢onsider'd :me we'll read,
Answer, and think upon this b

8. Roasted in wnr.h and fire;
. And thus o' gore . . .

9. 'Remorseless, treacherous, 'lacherous, kindless
: villain! : .

4 10.7. . . . your behaviour hath struck.her into '
" amazement and adniration

“11.  Why, look you there! Look, how it steals away!
.. My .father, in his habit as he lived! e




ﬂne dire?

<.+ . Whereon the numbers’ cannot try the cayse,
Which ‘is not tomb enough and contiment -
To hide the slain?

Thought and affliiction, passion, hell itself,
She:turns to favour- and to : ¥

And therefore I forbid my tears. But yet: . . R AR
It is our trick. -Nature her custom:holds, Y PR, 8
Let shame say what it il

This fellow might be in'a time a great buyer of
‘land, with his statutes, his recognizances, his i
fines, his double vouchers, his récoveries. -Is
this the fine of his fines, and the recovery of
his recoveries; to have his:fine pate full of
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‘ .. <+ 'TEST

each quelticn. Put a circle around ynur chosen answer.

well written answers to these.

1. “Language is:

5 7. (@) letters 3 .

(b) & systen of sounds

() u frozen, nevez-chnnging human possession
2. The npeech of ‘uneducated people’ 15, often:

(a) ‘bad
(®)" incorréct

=9 educated people

+'* langyage?

(a) ~Germgn .-
() Greek
. .“(e) --Portuguese’

have:
=k
(q) *no effécts on hngu-ge developmm: %
®) significant effects on language development

2 . 5." Vitel of the followlng-historical eventa had the ;reltuc etfect
; 7 o the' Engldsh laagage?
A TR, L (e World War I 2
1o . I (b) 'The Normen Conquest of England in 1066
S ' (c)' The Black Plague’
o e o >0

-, The first twelve items in this:test have thres possible
answers. You are to-read each question carefully and choose the -
' 'ome answer you think is right. .There is only one right amswer for

The llst eight items are ml mlltiple choice. G,_ive conciqe,

(¢) "different, but no worse or better than'the .pgui; of
o e e

English s most closely mnnel:ted I\istoricnlly lth whieh

- Bienta such as vor, mtgration and Vln:exp‘lltri'lge‘betve{nr races .

© oty very slight effects on language development
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An exnlple af Old Engush litatltuu Hdlllrl 'be
(a) A ‘l‘lle of Two. Cities. K 3
*(b). The 014 Hm‘md the Sea >
() Bemmlt o 3

Which of - the fououmg pnlmt-dny Engliul\ warda are of Scand:
navim origtal- ; 5

'(‘-)‘ 51.15-
()" sky

(o) “slipp 1y -

!n Bngland after tha Nowman. Conque-l: qf 1066, l:hu nobill:y md

‘upper classes spoke:

lng,liuh

German—

French * .. 177

sh'was a (an]

o %) :

(a) * synthetic language
‘(b)  analytic language,

o (c) ax;luthuttv: 1m5ulge S

Shlkeupelte often usad:

(&) a double’ a (u.g.

(b) & progressive ver sori (e.g. "le s’ do].nz hid works

(&) " the word "do" 1n umg qmtluu (ecg. "Did you
call?")

’l'he lnldy o! umins i.n llng\use is called




Whic of the followiig should T suide m q\wutiana
concerning, Laguage? ]

(a) old grammar books
(b) .the language of our parents S r g
() that speech accepted and uased by reducatéd speakers

During Ihe Mnnilam:n certain social forces an:erﬂd the
growth of J’-ngli.ah vucl.bllll!y Name two of th

.

List two i of word

‘Briefly defije ."grammar."

,.Lin: w6 mata, differences betveen the Language of 014 Bnglish;

and Hodern Eoglish.

Most: of our grammar "rules" were drawn up during the
. ‘century. e
s . ¢ i
Briefly define "dialect."

‘Give an examplé of ™ | ghift."

st two grlmncicul chlnges that -ppur to be taking place fn -«

English. gramar today. : : 2
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< sTUDENT, Arhmnx QUESTIONMATRE " - S

each statement ia :h; 1s£: mrgin mnorﬂi.ng to hm- :

ich you' agree. of disagree with it! ‘Please mark every ome.

tite +l, +Z. +3, . l\' Tl
- fesl in cach dane.”

. 4;1:

42e

+3:

.
(¢

(Z)
(&)

@
(5).

. (6)

’ (7)

(8)

'(9)

depend:.ng o hoy Jou

I AGREE " A- LI’ﬂ'l.E 3 -1t -I DISAGBBB A LITTLB

TAcRzE on THE WHOLE -2t o DISAGREE ON m»wuouz

¥ AGREE. VERY MUCH ~3: I DISAGREE VERY MUCH

Language, must ha ,fm‘ca_ syngn} 1 order to
operate effictentl; e
Llng\uge never ‘changes.

Gramuat “rules" are just as -blnlute and \md:mging
Phynlcn "x\ﬂes.

The ‘speech of some pecple is "ba::az" thm that of -

_oftier; people. (6.g. The speech of "mainlenders" 1s”

hutex :hm that of St. John's paepls.)

The vr!.t:en language ia the:only "real" nngunge'
‘speech (g really a ‘secondary reprenenntion of
 lenguage. . - A o

Al d.ule::" 1;»; rﬁp:im of "goed“ Engldsh.

Scholnu have vast ‘aaguats of mfomuon ongthe
Grigin of langusge. .-

séné ‘languagéis-ate better" thai o:he:\ungugu.

2 (-.g. mgu- h hatllx‘ :lnn French.

Lenguagé' extsts. in"a paciun. ‘Tt 1a not affected by
pouf.i n social or! scvnmlc event




Car % S s # it i wm
e . .. STUDENT QUESTIONWIRE .’ e g
= SUPPLEMENTARY INFORMATION e, : S
2 BN ik o % : Tom )
. . &) This unit.1s about _ 2
> ). Taday's date is : S - i,
") My name ds__- PR » " =
- 5 . 2 [ i
‘d) Iam a boy “.agirl oo & "
& e Myagedls _ .. PR (O - 7w [
i e s 5 ; - ) LA
g .. . £). I'am in grade a 4
3 oL @) My veacher's name is i
2 b) " My school's - - : by
: % The Eollowing .are some’statements sbout what Iuppened 1n theelase’ duriog |
& © .+ this unit. Circle the letter at the xight dide of 'the ‘sheet ‘which best
& A tells how you feel about what happeded. . Write, in thé, space provided any
i I o ' comments you my. wish to maks..  Vonke, & N .
7 ; u-: let us g’.ve you'an example: .
e -
x Suppose ve ask you to restiond to a utltmm: about a:£1lii you viewed some~. S
. time!during the teaching of the unit: 5 :
oL : " Not'at Not Very Not. £ . STER Ly
g ¢ : 5 all ' much -Much tmch  applicable . COMMENTS
L ta) £b)- () (@ e)
Imﬂbyqdw(ahlng h g TR ETIE Sl »
the £ilm. a b ] a . e : i
g " ? 7
If ‘the film did not interest yon or. vu bodu then - ctrcle !hc letter (
« -which represents "mot at all.’ .

‘ If _you ‘found parts of the (£11m xnum-ung
! then efrcle the. letter "b" whith represent

not iz

Suppose you . found the £11n l.n:emtiu bua Me all thae ueuuu. then’ ek
c.lrr.\e the letter "c" which  xepre § i

But L£'you thought the fila was very inumr_int. and ety axcitlnz, thm
circle the letter "d" wihlchggprenfg "very much.”




$ Do not v:u:: time: puzzling over: whlcl 1e:ter to c.honea~-urcla c.h. letter
. which first seems best .and go.an to the next.
» i )
. . Not at , Not :
* e . & o all mu:h Much mch upp].icu.ble COMMENTS

®) " () (D) (e):

Pt = .
. 1. I enjoyed work , - ., " T “
'~ the other students i
durfng the lessons.

2. % engoyegx working with
the ‘teacher duripg’ the
l.esuonn. )

3. T-enjoyed vorking with
ERCE the: books, laboratory

. ', equipment or other o
. =« daterials, .

4. I.enjoyed the activi-
tied that occurred
. during the lessgns,

I enjoyed, the physical
arrangement’ (grouping). -
of students during fhe
lessons,

6. I'enjoyed-the lnntion
of the clasa for some,
P - activities.

7. The teacher enjoyed
- H working with the

wy, it . students.

8. 'The teacher ‘énjoyed . *
. working with' the books,
Laboratory.équipment -
Sl 7. or other materials. ‘ .
during :he leasons.

9. The teacher enjoyed
+ the activities ﬂm:
" ogcurred during

B lessons,
-, ﬁé teacher enjoyed "
3 " the location’of the .

o class. where the |
BT | !m_yemhpld.\.




Not at  Not

Very '~ . Not

CMMS

11.' The teacher enjoyed .

* the way the students”

were grouped for the
lessons.

12. I understood. other:
students during r.he
lessons.’ °

13, T understood the "
materials that were
“hendled tn these
lessons.

1. 1 undetl:ocd the v
activities that
.. Sccurred during the
1easons-

15. T understood the
purposeminl the
matérials dirdng the
lessons. .

16. 1 lmdgrltood ‘the’
purpose of the ‘acti-.

vities that took place *

during the lessons.

12. 1 understood, the

. purpose for the class -

-grouping during the
* . lessons,

|18.0 1 underatood ghe ;
purpose for the loca-

tion of the'class .
duxing the lessons. - !

the: students duiring -
Jhe 'lessons.

20, The, teacher underatood

‘the materials.

.'21. The teacher understeod

the activities that
.took place during’ the

19, The teacher understgod

.‘all . much \Muh much nppllcl.ble
@) ) ) @ (o)
a b et
PO ST SV Y e
a b c Td L€
a b e 4 e
a’ by, d e




s i T
LT Nof.at Mot Very .
S TR i Much magy appligibla, commims .
, (a) ®) () - (d) (e)
5 o : - 7 ] .
32. The teacher understood : ,r g s
the purpose for the . 1
location of classes, ~ @ b c. :d . e

23 The teacher understood -

the purgose for the
B way' the students were | - g
— . grouped.. a b e d

| .
24, The teacher understood .
the purpose of the : " o EH
“materials for the ‘ . :
lessons. a:" b e dt:oé

| 25. 1 encouray
. teacher during the I
§ . #. lessons. : a b e . d .. e

26. I.encouraged Gther *
students durms the
lesions. | \ : a

27. The ‘teacher encouraged | - i Lo
the studenta during :

the lessons, .. - a b a e ;
28 Other atudedts encour- ; NS |
i qed the telc‘{ur. P a < d e N
2 129, e dsteESA I et ! . : < ;
- appropriate tome.. . a. b - e . d e g '
Jhea 30., The activities were 5 50
/ -pprapﬂ.:a to me. it d. e
. m materials were : s
. 2

32. The materials were
| - appropriate to-other
student: .

» :33.  The activities were :
e appropriate to’ the e
teacher. . .

: X .

t N rqg activities we
T ’ /.. appropriate to otl
student i




Not'at Not Very Mot
[ all much Muichmuch spplicable - COMENTS
(a) ®) () (@ (e) : .
35. The class ‘grouping vas i
appropriate toyie. " T .

'36. The location of ‘the L g
" clus'was sppropriate {5 s bed
to ze. i b el a e

37. The studeats s:oupm ‘ ; s
was appropriate to the S o
teather: al b

38. The students grouping
was appropriate to X
other atudann. a wE e d e

The location of the

class Was relevant to

" the teacher's method
#. .of teaching. C e

40. The location of the. ' - .
class was rélevant to : . i ;
L the other students, .. a ; = b" ¢ ..d e
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