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The present. study examined how selected family .
{characterlstics intervene through parental valde orientations
to influence children's educationdl plans. A sample Gf 38

. NewfoundT3na ‘secohdary schools, involving 3315 females and

3500 males in Grades 9; 10, 11, 12 and vocational sch

‘ was, employed. “he: e!!ects of the fcllovlng‘e 2

analysie tath#r s educatmn. n\cther 5 educatiun, father's
g

1 ? - A
‘onal statul, -al pr .

“The three intarven:mq value ro )

- mother*s

family size,: and ‘child's 1.

ana. parenul encouraqeunt .

orientations were parental §w7r
-and parental decisjon-making:

Nineteen per cent of the variance was explained in .

- the educi¥ional plans of mles, and 20 per cent of the/N

S .2 e
im-the onal pl £ _femgl 3

males.

_- the independent variables in order of their effects upon: -
educational plms from h1q)| to low were, chuﬂ's Ia, famly
size, mothé!':'s edu?txnn, father! s educgnon, Eat.her'

, pa:encu :'nmi mother 's uccupatxonal

status. Of .the three ).nterveninq varnbles axmlunad, parental

was’ the most

o pz&‘ental

! 1ess .meortant, and parental decxsion—mkxng was

. L '}.11'




o

'of their /éffects upon educauonal pluna E:m high to 1ow

mpox:t.am:. For - iemales, the inﬂspendeht variab/'lea rn czder- .

vere: clufd's- 19, mther s educutxon, fuumr s

upation,
i rfam;/].y size, tat:het s’ er]ucac;cm. parental pres: /an'd‘ o
mother's occpational status. of the three intervening) g

;mz:.ahles payental encouxagement was the moat impcr(:ant,

parental awareness was less :.mportant, and parental’ decision-\

makinq was qf leasc unpcn:anceA A s ¥ LS b

)\nd parental lnvalyement i the! educatianal procaes. S

fer vnrﬂmv' conc the P e

vaxiahles., / i

’
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| . CHAPTER .1 Nt 3 -

INTRDDucTION/:l:O STHE STUDY . -
h o
- ' . 'THE PROBLEM p

dne of the g‘ous of viéeua'ily A1l nodern f@tionS'
-

: the system. Tlus perspecnve arques r.hat the «Opport\mlty

_for reé,eivlng an edueétmn, which.a nwdern spc:.et If,ses m
dutrlhutlng vulued rewards, .- must be *eq\f‘alxzad for evezy

| nembex: of, that sbcxety. In this respect. ehe Assnciation.

- of Atlantic Um.versitxes has ncted that K
s The graatnsss, any nation or reg.wn depenﬂs a1
- upon its aims ‘and pux‘poses,d its cultural and Sy
.0 .7 scientific endowment, its aspirations, and
j ' . its_ commitment “to excellence ‘in all aspects
3 / of 1life. [These-can only be as:great as the - .°
’ ) ‘individuals who make up the. nation. Equality °
5 H ' of opportunity,. then - to ‘enable our citizens | -
i R to e.z:hieve «their full potent:}l
¥, . 4 (Crean e't al., 1969:88)"

-is vxtah- .

tunxty backgrnund cha:actensuc; whxc}v n\ay meerla o 2

Access to Educatioh: New Poss:.m.ht:.eg, -t—hat "the apec:.fm

remedy for .1nequality wnuld be to. aholish the fEnuly .o




THe characteristms Sf the famly’ which affect cm;dren s

educatmxm plan/s may be xdentified ana programs of mod-
_“wlnon nay he. 1nstxtuted Where nésded.  'Thae Te, whed

L= rt’ain famxly c.hax.‘acterlstlcs are identlfiedr as. i_mpediments

to children s educatmnal *growth, programs of 1n£ormatxon

and as’slstance may . Be * Lnltlated toprovide compensatmn.

i.mila:ly. when othet family characteustxcs are dentif ed | SR

T4s auia to chlldren ; educational growth, prograns’ may’ be :

inxti\ated for the of such Ll gt
| B N e ey

R
empted "

’educational aspu:au ns" and plans. The effectzs of ,barenta].

'\/eduputmn ahd tion, 'pa x .u esence, - Ealluly sue,. S,

afid_children's. /IQs upnn edutational plans,.have frequently

"~ beel exanined.’ ‘A num.ber of mve,sugamrs, for instance;

Have. Found “that the, paren\‘:al ducational levél is ‘an’

L
"important variable JApluencing educatianal plans of children. #

‘Ch {1dren who ‘have mu;m.y aducated parents dre more . hkely
to p‘b\. on hxgher education than are ch!ldren who have

poo:ly educatea parents (Hood 1957 Hutner, 19724 LT P S

en. found that chxldren tend

1972). Fuxthemore, it has'
'to have expectatmns consisteht with the ‘educational level

"of'the same-sex parent. (Osborn, ‘1971 Tréiman and Terrell,
Ly

terms: of somalxzatxon,

<1975). 'l'h:.s may be explalned i




‘ R S e
3 e} . gitl; with their :lnothex's. : :
) ’smuany, many investigators have found that father's
4 or,cupation, as an index of soc:.oecononic ‘status, is also an
-important déterminant of child:- s educational plans; that
is, children whose fathers have high socioeconomic status
occupations are more 1;iely to aspug,ﬁo/pcst-aewndary

N education tha‘n‘children whose fatherq-r!é’v‘a":fw socioeconomic
s oy & Sy sl

status occupations (Henn‘ett and'GLét, 1964 Breton, 1972;

. Pavalko- and Bishop 19651. Schwarzwellex ’ﬁa Lyson, 1974)

“1n agdition, whether ‘the mother works inside or out~:

ide the home may also be i.nfluen(:ia].. Both Hoffnum (1974) L

and Etgag;h (1974) did ex:ensrve reviewa ot the research in

. this’ a;ea. ’hut were unable to ome to definite cpncmsipns
on the general effects of ﬁnt}x‘er'vs'obcupat'ionval shatne: -

s ‘they‘alao £Suna a lack of .specific ‘résearch into the. ..

relationship hetween uother s occupatmnal status and her

chxldre.u'a educatxonal plans and, as. increasing mmbe_ts of

mothers are usumng ocl:upatlons ocutside the home, this -

variable at least warrants fusther research. -

‘/ Furthermore, whether one or two parents are present

in’ the: home may ‘be of 'conséc';;xence in the setting ‘of educa-

‘tional goals. However, fhdra date seEisas r;eglec: of studies.

on ‘the efiects of maternal absence fzon\ the home and studies

.of parental abunce have L:roduced conﬂxctinq xesults. For

inst:ance, Atkin! on and Ogston ' (1574) found no difierences
X Yo betwgen-the behavicr of young and/ adolescent .male chxldren T
" from homes without fathers,and comparableé groups of children




5

|

5 consxs:ﬁ,puy found. negative relationships between famuy size

'anﬂ educat!.enal plana (Lal’ Chopra, 1966, Parsons’ and‘ Parsensi : ‘,

"1976} /Rosen,
are fot as ukely e have. b},gh edncational |aspirations.as

4in ternis of two Eacbors, less monstary resources }nd less

‘e,ducational plnns. . l-llcmever, still rqlativply }rt;,‘tle is

from homes \dt.h both mﬁher; and fathers, while the findings A
of Jackscn et al. (1974) indica!;ed that father absence may &
dettilfntnlly affect the educational qoals r.auardn which !
jn.ue cKildren aspire. Thus, further study of the pirental ' ot
‘presence variable is important. ..

~.. :Studies of bof.h family sxze and of children's IO:

have established signi(icam—. relatian-hip: between these

vaxmhles and educational plans. Family size studies have

Gl.). That is; the children in large familiep

are the children il smaller families. This may be explained

r.u-e resources bsan avaxlable for each child- Purthencre,

stud:.es of children's IQs have frequently provided empuxcal

mapport: for tisssxistence of'a positive relationship between : /.
children's “10¥ ana their ‘access to. quz education. It 15'

not surpnsing that children with more ability show Hightr.
aspirations than children with less ahi.l.ity. : ;

fhus, -in susmary, it is generally’accepted that ol

>ént |\~-‘ ati ind‘ : ion, parental 7 fmuy/

size, and chudxen s 10s all have effects upon-children's ; /A

“kihown about exactly why. this' is the case. ', Tt s @ major
hypothesis of “this study.that certain value orientations,, =

associated with thése family characterjstics, affect parents"




behavior towards their children and, in turn, their child = .
dren's behavior. In essence. cex:t:ain value oxientations

mediate between parem:al education and occupa(;xon, parental

~“resenice, family size, and children’s-10s, and children's
educational plans (see Kerchoff, 1972; Kohm, 1969; Wright

and Wrigh, 1976). ‘It is pcss.uue that these value onsn—' ol
tatmns ‘are manifested in the Tevel of ayareness of cmldren s
schoolwork shown by parents, in.the encouragement to set
: h'x y educational goals shown by parents, ‘apd in parents'
patterns oi dEClE.‘LO‘n'v akinq. ‘For Aample, a pazenc wﬁ? has

attained & low .educational level may no stmngly vaiue

nay not mpxess c‘étionm upon

s educat:xcn, and thus),

his' or. her chlldren by) Showing an 1nterest in theur school

work, or by encou:agmg them ‘to aspire towards hiigh educatmnal
goals‘ The pxesent research proposes’to study the-effects
of such value onentaticms and how ‘these’ orientations
n\edlate between seleo\;ed famuy characteristics, and

educauonal pians‘ N . 54t -

/ . P A :
4 SIGNIF'ICM&CE OF THE STUDY-

" Thexe are { nunber. of aspects of. this stu.dy which

: 4
nay make 1 m\poxtant. First, few, if any,- researchers have'

exanu.ned these rélatwnshlps hefore 6! be"sure, researchers

. have examlned the dlrect dffects of parental edixcation and

£ ion,, parental famly size, and chud\mn %‘*)

Ias upon edm:atlonal plans (see ‘For example; Bennett and

Gl.st, 1964: Cahen. 1965 Hood, 1967, Jackson et als \,\1974:




Prenter and Stewart, 1972), but the present study éxtends

the research by examining the possible mediating effects

which value orientations may have. 'K‘his study éxa:m.nes hcw

parental values, as manifested in pazénzal awareness of

5. their children's schoolwork, parental encouragement to sét'

- high.eduéé‘:ional goals, and conjugal decision-making patterns,
- may. interyene ' between these selected. fam1ly characteristics -

and ed\ucatwnal plans. e - RNl

Second, not only has the study o .these J_mportant

med).ated relatmnships been neglected, but the sf,udy of

of.‘ S5 into ‘the ‘effects of mot .e:“s occur
£ pa'\./icna‘; status upon male children. Futthermore, studies

; = : . .
of ‘the effects of parental awareness-of their ‘children's

schoolwork and of parental decision-making patterns have

- " ‘been few- and 1nconc1usxve. The p:esenc study Wil a,xtend 1

che research.in these areﬁs wluch often have been overlooked. K

s slgnlflcant thac ehe data used in the

. present stuﬂy was. ccilected Erqm Newfou aland youth.
Newfo\mdland 15 quu:e distlnctlve amonq the Canﬂdxan
px:cvmces on a number. of famulal characterlscxcs. Accordmg

o the 1971 Ca.nadian census; for- examp]se, the average number

‘of chilaren in & Newfoundland family/xs 2.4,

" Aldo, the average §a1ary in uewfmmaland_, vbased' on thaj;"of




the hotsehold head, sz §5737, Which is considerably'lower
. o « than tha average canudiy{n salary of $7sse (stausncs Canada,
1973:57-1). ‘It may be that, in Newfoundland, the relation--

£
; ships between selected fam.ly characteristics, values, and

- educational plans, are magnxfie;l. Thus, Lv may not be

poss:.ble to generalize from. Et\lﬂles conducted 3 other

prqvinces or nther cuuntries 'td Newfoundland Because 5

/ £ew invesngat:om have stndied _the educatianal plans of *

Newfoundland youth (see. Eor examp).e, Lpng, 1972, Parsong,

1974, -uney, 1975), 8 propc sed that h:.s study may

' makeé a signlficant o) t,é bution by adding to the body of.

S o knowledge on vhic;( £oundland adinind ors; teach oy e

g cc\msellcrs, ana ‘parents. bade theit educar_;unal deusions.

R Thes Fouxth, from-a practical point, of vxew, it'is
nbtev/orthy that" the liﬁerature has i.ndlcated ‘that value
“orfentations assoclated with parental eaucan;én and’ ocen-

pauon, parental presem:e, fanuly §1ze, and ch;ldxen s IQs

these 1ntqven1n vgri@b es throngh fﬂllu.ly/cou ell).ng. 575 i

Fxfth. ¢ datal of this study A6} analiy ed by, multiple |

reqressmn analyses., This method allows the ‘esea.rcher‘to ik

i specn.fy. relat:.ons)ups, and ‘indicates’ the sizé of ithe
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, employed te(:hmques such as cross-tabular analysls (£for-

. 197

fi'rst 1i

relationships. It may be determined how much one indepeident

variable affects the dependent variible, wheg othey variables

are ‘held, cans/tan.t. -Many -previous studiés in- S area have

example, Bannett and ist, 1954 Eldsr and’ Bowerman, 1963;

shapuo, 1974) and analysxs"of vanance (for example, Osborn,

‘, Tseng, 1972) % 71(:31 are 1ess powerﬁul and which provlde .
less‘ information. than the multiple regz#ssmn\ana}yses. e,
e Finally, this study 15’ signigicant in \cha{t the 3,315

females and 3,500 males who cmnpwse ‘the sample\ tepresented

.28 pmr fpent of. the total Newfoundlmd secomaax:y school
enrollmen;ibf 24,664 (Breton, ].972 405). th only is this

7

the varxables.. Because

f‘:)i't};e, -

,afly Ty
i

1e to the

;Furthezmore, it: must be assumed that’‘the on~




i

" work, parentsl encoiifagenent for their childreh to-set high

s cannot be dstermmed.

. mec“ d of data collecticn

indicators: parental awareness of their children's school-

edueéuonal goals, and parental ‘patterns of decision-making.
While l.mportant studxes such as Kohn s Class &nd- Corfoimity,
(1969) have supported the perspectx_\:; taken here; there havt
been few other. quant].flahle research effozts similar tD this P
research, and thus, theré ‘are few c/ther studies to suppcrt Y5 e B

the v lid_ty of: such :Lndlcators.

secom;’ l:un'tatxcn ‘of the present stud

'l‘he usi of quesnonna res mp7ses

4, llmltatlons whxch are beycnd the control of the present

investigator.- The. readmg comprehension ab111 >4 cf _the

Achua _his Or Ter meerpretanon of each- question, ard the*

-care; thh whxch the chlld answers each questxon, are factors

‘which may “not, be’ ccntrblled nor measuyred in g Stady Of this e

‘type. “ oS e e e

A third 1l|||lt1ng aspect chf the present study is- that

Cie com.bines data for vazicus levels of seconda:y Bchcol

students. Th:Ls means that the degtee to y!fu.ch qrade n:Lne,

ten, elev

respecuvaly affected

at diffexent pﬂlnts in time, It has been fD)md “for’ 1nstance,

‘that fa.mxly influerices: vary' in J.ntens]{.y at var

1n a ch].ld’s life in éelatxcn to




nine child'may be more dependent on, and influénced by,

his or her parents than would be a gradé eleven child. The .

grade eleven child, on thp other hand,-may be more affected

by his or her peer group in decidifi§fpon educational‘plans.

-+ Héweyer, the types of value orientations yhich ‘this ‘study
o e Lo : :
examihes ~ parental awaréhess, encouragement, rand decision-.

- mak: né -:are prohably conaiatent over the secondaxy achoc]. :

£t \var biliey bef_wee gzades for (:hese ’(alue oriehtatwns.

fourth limital‘.ior\ of - the present study concerns

the salnple. Wh sy u /is‘significant that the Newfoundland

peiy popular.mn is well represen;ed %t is a limxtation tha.t the B

e is ca,nflned o waounaland cl/i].dren. The. sample g T Y g

does not adequaj:ely represent all’ Canadi&n Ghildren and,

on the basis of this stuqu. However, fuzther studies ‘may

be conducteﬂ in other prnvmces and . thexr tesults~ aomgared L

descnbml

desc:ibe the

sigtem& pr'ob}'egg




, o

. re%son, ‘it is proposed that the study of the badic relation- ~ |

findi ‘ngs, but ‘it is assumed that these lxmitations are not w &

Cin lar

< stuay. ‘The m;cr problen \mder consideration is the tecects /

~ K . Y

a Aumber of years to collect and analybe the data. For this &
d ] ! :

ships between these vatiablea is still quite valuable. .
| The above Linitations may vary in how gericusly each
mfluences the findings of th15 study. Unfort\ﬁ\ataly, it y

is mposnme tot\el‘.l‘the doared’so which each affects the

sever enouthtb 1nvalidate thie study. A8 noted before,

simiTar linta

ons' | have beer kckmﬂedge& by others enqaged

scale research of this nature

5 1 v
avnRvn;w QF '.rx-mr STUDY

lL In Chapter 1 we have 1ntzcduced the prnblem.
1

signiflcance, 11m1tat1ons, and present an overvlew of the _

of parental ed\xcation, parental occupatlon, parental presence,
flamxly slze, and childx_‘sn s IQs upon values l.n the family e &

and, in \'_urn, ‘the' effects of these vélues upon the eduéa=.

tional plans of /éhildren. Data callscted from Newfoundland
youth are analyzed to -study -this problen.. *
In Chapcer 2 a review of the related llterature,

and ‘the theotetlcal model-derived. fron the literatuxe. are’

pzasem?ed - Becent stwﬂ s have ind:mated that parental
awareness uf theu chud:en s schoolwork patental encam:age-

ment; to set ‘high educational goals, and parental patterns y:

of decumn-makmg, meaute the felatxonskup betwesrn: pazental '

educat:.on, parental




presence,’ famuy size, and" the cmw-s 0. Also, the

12
size, and children's I0s'and children's educational plans.
-, Chapter 3 contains three séctions, a description of /

the sample, the measirement of the variables, the the type

of analysis. Questionnaires and a mental ability test were

leted by 6,815 land y school

From the data collegted, the following independgnt variables
were included: 'father(s education,. mother's education, .
father's © ‘, tor; mather s

ional status, parental

fﬂllowlnq vatiablesxwere examined for poss‘

£s: parental. -+ shcental en emént, ax;a—

parental _deqxslonfmgxi_ng. of‘course, the depéndent variable

% ) f
was. educational plans. - The data' was analyzed by the méthod

“of multlple regression and path analysis.

Chapter ¥ presents and dls ‘usses the fifidings. ‘In
this chapter an attempt was made to rélate e Findings bEEF,\

to. the cheareucal perspectives which afrected th study:

The analyfes supported t] theotetiual iodel, ‘whichis-

,presented in Chapter 2, for both male$ and feriales.

Finally,: Chapter 5 ‘présents a summary Of the study

and’a_donclugion which containg some inplications. offthe -

present study and sque‘;tmns ,Eor ‘further :eseazch.

<

le medxating . ¥

S




CHAPTER 2

2 - ) /
REVIEW OF THE RELATED LITERM/URE}

AND THE THEORETICAL MODEL s

This chaptar iS‘cemposed of two-sections. -The first

variables. that ace “aned iR the present BEAY e 15,

; " : o v
second section« pre ents ‘an overview of the‘//theoretical model”

which'is derived ‘from this® neeratuxe. That is, a model is
developed that reflects the major fesearch ‘findings regarding
selecteq family characterlst_{cs, "values, ‘and educational

plans. Moreover, this moael 15 "used as a Basis for thé

= analyses ‘Which are presenr.ed )In Chapter 4.

: vanzw OF THE Rsmmn Lmsmgmm:

This sectibn reviews thé re],ated lxteratu:e‘

divided into five éuhsect:.ons. ‘The! ubsectlons P identdfied

as parental education, parental apation, parental

family slze, 4ahd 'Lntelllgence quotxents. Within each sub-
sectlcn, “the !elationshl.p of an Lnﬂependent Var:.abls “tg” the

intervening: varlables and the depend nf. variable }s discusse

The independent 'varisbles are’ selected. family ‘Gharactéristics,

including father!s education, mother's education, father's




jon, mother's ional staths, parental presence,

family size and the child's I0. The intervening variables

. are ‘parental 7 patental ené and parental

decision-making.. Finally, the dependent variable is the

educational plans of the child. - :

Parental Education L ] ¥

/ : * . Research has indicated that there is\definitely a ' . ..
s Iy . . 0 o 2 €

dizen® 's educational pla.ns., Hutner (19’72)‘- for é’seamle, found
N

ar stronq posxyﬁve correl‘auoﬁ between the ‘méther’s %ducatmnal
e

atbainment and the }uldren s expec\',ed educat].on/al attaxnment.

Moreover, Tseng (1972) found that drop-outs, as a ‘group, had

mothers and fathers with lower educational levels than those B

who completed high school. Hood's (1967) results-'suggested

that family educatibnaf‘statug,m more highly related to

plans to attend college ‘than is fanily economic status. as

. composxte .mdmatur of secial class.as, for example, in

|
£,
< - well, parental education has been frequently used as, a @ I
. . ;
i
"Rosen™s (1961)' study.’ -In such cases,, the relanonshlp between 1o

L £ social (:lass ‘and’,. ed)xcational plans has been féund-to be % " %
§ B fppgliiee TY ~F T

. e Thee rssults Siggest that parents ‘éo themselves 4 o

have exper:.enced' the in.tr.ins o and éxtrinsic rewards of
i

mgher edication are“more J.ikeu/ 0% v;lue educatmn and to

encou:aqe their chlldren to :.et high edu auona‘l goals. . v

.° Porter et at:. (1973, lqol‘nng at ‘the-éducational plans of




ontario youth®for post-secondary educa'tim;, pninr.ed oit that’
better educated pare‘m:s/ unlike more poorly educ}ted pamnts, .
N encourage their children to take courses which will enatite
. ) ‘the children to go on to higher educat_lc:n. ‘ThEy al‘so ncted

that better-educated parents are more famxlia: with school

prnqruln! This indicates that not” only do better, educated : .
parehts pmvme more, overt encuuragemenc, bu,‘ also that' they
,are more aware ‘of what thelr ch:,ldren are doing m sclwol. . :‘_ i

sz T Clausen (1968)" de’scr1berl What the chuaren ‘of more: poorly

- ‘educated parents may experxence

\Under any :isystem in which selection on; ‘the . *
bagis of periomance takes: place, the. uccess—
ful candidate is likely:-to be one who is-
of what he has to do and who has' the ab!
motivation, and support necessary to per: nm L
effectively. If parent$ arennot in a pos}.tmn
- to appreciate fully the importange of particular X
] academic performances or-evaluations, they .

L cannot, prepare and assist their child,/mor can
oy they assess the adequacy 6f advice given the .
child by teachers orcounsellors in ‘the - -

¢ ~ E schools (Clausen, 1988: :166) . - .

% One ather example cf the impnrtance of p‘arental

nd the

; education on the (:ypes of values found ,m the horte,
type "of suppnrt provided for children, is found in_the Royal, "
) : R Commssmn on the status of Women Report. The Commission £

Stnted that “for most children, if their 7arents have been

: .educated, ‘school $mp1y contlnues prevlous experiences®

(sug et al.; 19705211). The report noted ‘hovever’, that

for most Indian and. Esk].mo children, whuse paren(:s have not

genérally ‘been educatéd *in’ the formal edncationsi, systeln, and |, -

for whom' the values of education are not as highly devélgped
W w . "

s i . E <




“as m,:he white middle class. school is a major disruption

in their lives.. One submss;mn to, the Royal Comnussxon

- pointed out that “these children "caught ‘between ohe set of - .
- values at home and arother at school, are seldom able’ to
T * E resalve the inconsistency and’ ‘reject elther their.parents
_-' or the school, and often both® (Bird et al., 1970:211-212).

'rne importance of parental kware_ness and encouragement of =

. children s schqolwo:k was emphasized in the comm:ssmn s

Lo conclusxon ‘that’ "until the. _women of the north are lnvcllved

in hau chuaren.;s schoolmg and in adult educatlcn‘pro-_ Bt B

Parem:al educatxonal level may also ‘have an '1nf1uende

upcn the parental decxsxon-makmg pattern . may be chat
the more educatmn éna attains; the more drit\al une g B ;
‘._,becomes (Cllftcn, 1975), apdy 4f this, s so, two equally g e ]

“-educated. BapesEs. may'both value problem—solvmg and decision=

 hlking’ 6 the ‘same . degree.” On the other ‘hand| two less

equally, educa'ted parents‘ may Eend to bleave decision-making

tn‘ the better cdutated spouse’ The 11.tarature has suggested B )

that, in scme respects, an‘equalitarian conjugsl pattern of ) i

decisj,on—makxng may b benefz.cml to chilarent " Bowerman ‘and - 1

Bahr (1973), for' e?(ample, found that thete is hl.gher identi-

flcatlon thh parent among children of . aquahtar;an parents.
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who 'has a grea’

entail exchange of views and clarification of principles
that rationalize the, values of the parents” (Bowerman and

Bahr, 1973:376). If the children come to accept and believe

- in their parents' values, they may more readily internalize

their parents' belief in the value of education. Furthermore,
McCandless (1967) has also suggested that, in our culture,

a relatively equalitarian balan}e between fiother and father .
seens to be the gptimun for suqiesuful ‘socigllization of

»chudxen. ; : E

Bl
Anothe: lituatinn might be one in which r.here is!

'aisorepancy ‘in the educatisnnl attai'nment o the pargnts,

u;d che better educated parent reuins most decisxnn—mnkxng

powex. Unfartunately, no x'elevant reseatch in this area

‘could l_:e fcund.' As-Bowerman and Bahr (1973) poinf.e;t‘i out in- / 3
‘their study, "with the mﬁhash in socialization research

on ... paxent-child interaction, the effect £hat conjugal
interactxon may have on the child has been qivnn only cursory
exanmtion (Bovermén and Bahr, 1973:366). Bwever, if
identification with-a parent is considered an mdxcatox of
J.ntemaluatmn of that pare-nt's norms and values, it would

seem that identification withthe better educated parent,

otential for influence through his or her
?i\scis:ionfmakin ‘power, is d‘ésir‘ahle. Sewell an& Shah (1968),

for .instance, reported that father's education has a slightly

stronget ‘éffect :than mother's-éducation on pé‘;ceived parental \ R
encouragement -£6r males, thbuqb' there is an equal effect

for females. This is significant because it suggests like-sex




- a.society 13) £o exist jn whigh neither se_x group has less

18

identification. In fact, Osborn (1971) found that studénts
tended to have expectations consistent with the educational

. . .
le.vel of the same-sex parent, and Treiman and Terxell (1975) /

suggested like-sex modeling to explain their findings that

* the education. of working females was more strongly affected

by their mother's educat. 7 while father's education rrad a.
stronger effect on working mles: Rssuming there s sig= ° - .
nificant like-sex «modeli@ suggests that the interaction of

parental educati.on, parental-decision-making, anhd -the child" s,

“iadicational plans is. an ).n\portant xnteractlon\(o study: - If S

Chance . for; educational advancement, obstructions to such’

equality must be identified. If the parént of ong sek

usually has a 1uwer level of, educauonal attammem: than

‘the other parent, and is consequently less influentiil
because of less deci/sion—making power, a circular process
could be operating in which-the same-sex child aspires ‘only
as far as that parént's educational level.

In summary, the literature reviewed has seemed to
indicate that. the parental edui:aciunu level may exert an
1l|\pottant ameliational influerice upon children's’ educational
plans because of Like-sex identifilation Tt is still
important.to determine how it affects educatlonal plans,.
and to what extent. With this in mind we tux‘n to examining *

the effects of farental occupation.




Parental Ogcupation

‘others work outside the home, may also affect paremtal =~ °

father s, cccupat ion: may mﬂuence how! much ‘the Father vams S

‘educatlon, and how he transmits t}\is value to hi's. children.

_may have lower Eg&patmnal goals than the children of | middle. " P

Fathers' occupations, and whether or not' children's

behavior towards their children and, ultimately, the.chil-

dren's behaviors. Consistently, in many studies, positive e
relationships bepween sociceconomié status, as defined by if
fathers' occupations, and the educational aspirations and/or " /
plans of chilffren have been found (Bennett and Gist, 1964;

Schwarzweller and Lyson, 1974) . :

o simllaz to. the effects of a father's educa«:ion, a

The' Chxldren of fathers whu have work:mq Class occ\\patlons

class ' fathers, because woTking glass parents may not’ be as

active “in fostering behavior conducive to good .school per—

fornance. Finlayson (1971), éofz instance, noted that middle .

class parents.encourage the reading of hooks; studying rather. S
than xnd\l!.ql.ng in other activities, and thirking in the long—

term rather than in the ashort-te He poxnted out that,

unlike parents of ‘working' class backgrounds, middle class

parents give' such behaviors normative fbréé, and ‘regard sich

behavior as requirements for their chudren. Furthermore,

as McCandless (1967:592) moted: "our soclety is not oroadzed
to demonstr/ate to the’ 1owe: lower ‘class child the virtues of -
hard wotk ‘and"sdlr dlscxpllne _ Hle ‘pointed fout, that while

the Lcw r class father Can only look forward to continually




. cat).on is not s

- bigkgtioundb. nay @iffer in their outlocks, Fathers who

being' at the mercy of the boss, the times, and the weacher,
no matter how diligently he performs his job, the middle clads i

father can demonstrate r_hav through diligence, night work,-

" and ':hinking about his ‘Job over the week-end, he can get a
Faise or achieve promotiop. For the lower class child, his -
;{lure to appreciate the virtues of diligence and future - .
renards may leave hin psychologically removed from his middle

. class peers. ; : e R Tore

he literature thus has seemed to. 1nd1c§te I:hat the

mgher on an occupationa). classification scale a fathet s

occnpation lies, tha mox:e lxkely tHe, father is to: value

educatmn, to encouraqe hu childten to-aspire towards’ high ;

~educatmna,1. qoals, and to- take an actlve lnterest in their

schoglwm‘k. Grotberg (1972) “noted that as. par/encs beconé

invaived in their ¢hildren's schoolwérk they can’ better

foster theif children's devélopment and learning abilities.

“Subsequently, such cnii‘dren are morée likeély to aspire towards,
and plan far, higher educatlonal goals. Indeed, a ch:.ld who

/
has not acqxured at home ‘a high value Oll.entatl.on for edu-

11ke1y to compete successfully with chilﬂren

an\cng whom suché value Ls mplxc!.tly taken for granted. T
Furthémore, it is plausxble that a father s occu-
pation, similar to parental educauon, may hive a dxffetent g

effect on each sex. Pathers oi dif ferent cccupatlonal

maintain rélanvel higher prestige and-higher salaried.
N 7

9 posl.tions are more lxkely to.deal with symbols, ideas:, and ’,
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interpersonal relations, arnd may.-be more disposed tovards

aiscussion and promotion of the ‘equality of the sekes.
FPathers of wbrking c/laas background4 on the other hand,
maintain jobs which more likely entail the manipulation of
things and are less likely to be exposed to such ideas:
Consequently, . the lattét may 'Pe nore likely to adhere to

yeraditional role-playify wmlh advocates”the domisance pf

the male in'the b s : f, and wm.ch es: the value

Df hiqher aducatiun ~for womerv but places h).gher educatlon

in. the males! dcmam. “In suppcrt $E inis intérpr tar_lon

Rabban (1950) fonnd that boys and girls of the lower class

hacous diare o; their appropt;ate se/e—xole pattexns earl:.ez
‘than their mddle class peers and their preferences ccnfom ,

moxe closaly to the male and fsmale stexautypas. This :Ldea

wasli extended_byalgaqan and"Mass, (1962)° who found that ‘trai

congruent'with sppropriate- sex-typing are relatively stable
| from q}uldhch to maturity. Al.su in suppozt of this :.m:er—

‘pretaticn, Colien and Hodges'(1963),.in studying workers. £rom’

different class, levels, found that lower blue-collar workers
‘are more likely to indicate that' they prefer- faniliat and
routine events. “Such a: preference for.a sxmpllflcatlon of
¢he expenence wn:ld 1s also eonducwe “to.a p.reterenca for
«-traditional role-playing of males and females.

_ Not only may sarhain of w&kag class'backgrmmds

provide more encnuraqement “to male cmldren to<attain higher .

educatlcmal goals than to. female children, but conslstent )

H:Lth Btereotypxc attxtudes twards the sexes, such fachers

-




may encourage independence in.their male children and may
reinforce dependence in their female children. This is

important because, as Baumrind and Black (1967) found,

1 encor of i relates to high

achievement motivation, and achi behaviof .

* A father's occupation may also have an influence

‘upon conjugal decision;makinq patgerns. in the family. The

Eather who'is the -only partner working cutside the' Fome,
/ ar “the fa,éher who aintaing a Feélatively higher salhried,

higher/ présyige occupation than his wue nay - be more inclined

to assume the prima'ry aecismn-makmg role, ‘Childe en,

percﬂivlng such a situation; may ‘come to reqard the, mule

as -the dominant decision-ma er .ahd their own behnv:.or may

AN
be affected by the father's values and Z::xavxors. ‘Conse—
5 _the

quently, the relationship’bet; i £atd
 subsdgient values which he hoids, and, sleimately, h:,f
-inflience. on his childien an7 gheu educational plans,
varrents’ extensive study. . Yy dea' LI LY

With Tegarg’ to nother's occupatmn, the. 1ite:atu.re
dlffers fxnm that on”father s occupaticm. The litewature .
generally has operated on the assumption that ‘most 'fathérs
v’ o oobiipaio in the working world. ' Literature
’pettaining to mothers, héwsve:, generally has examined
uhethéfvcr Hot, in fadt,. the mopher do ithave an Dccupatlon
outside the home,. and “how. this affect_s the c)n.ld.‘

Hoffman (19743) has éxten'sivgly Zeviewsd the . literatute
concerning the étfecé:s‘of maternal:enployment: on/the child,




major deficit which she found in the literature was that

'a typical study deals with only two levels- the mothét's
emp].oy'l;lent statud-and a chila characteristic. .The many steps
in beétveen - family roles and interaction patterns, the
child's perceptions ... are rarély mentioned" (Hoffman, 1974: .
205). .- As noted ‘darlier in this paper] Tasearch shoild mot

only, att mpt;/ to’ establish a relationship, but should. ac;empt
. v

to d).scover why. “the ralatienshlp exists, ir'\cludinq an exam-

'ina\:ion/of- what media shstween the mdependent and dependent :

var/iable's.' This. study con ends that'the -value ortentations |
in'a ramily, ih which ‘the mot:her ‘works; differ. -from ‘those”’

of { family.in which the muthek ifa £u11 ~time" hom/emakar.

A et wishvaTie detelvat Lons 1n£1uencg cmmzen s L

- educational plans differently. As SmiLh amd Grenier (1975: C

oA 51) pointed out, "parental values aré translated into their
: 5 i N &%
i / ) behavaor witl their childien, -and ifa group undergoes a 4
£ :

value change, ¢hild-rearing techniques may alsn change". S

Because Of their different experiences, working ‘and non-

differently with their fe.milies.v y ; k % ## LY :

- ¢ Many' studxes have fuund n\atexnal emplc:yment to.be | . e
gnimpartant background variable for® females in their desires

- and ‘plans. for .attending. collége; and in thelr ambu:ion for”

at\‘/a:.n)nq higher career: goals  (see, Anguist and Aigrist,

1971; Banducci, 196 Ginzberg, 1971).

reasoned that one. would- expect femalés' colleqs plans “to be

nowe Ll *, L S
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“modeling an active occupatj.on-criented ¥ other would be more.

nkeln'" to ‘seek college,when thexr nothers’ worked™. However,
we mintain- that modéling alone does bk explain”this '
relationship. An hnpertane consideraticn 15 that mothers
may transiit certain values to. theu: children which are ..
different or more intense than thase transmitted by non- '

work‘{ 'g mothers. Furthermre ‘these ‘value ttansmlssinns,

.unlike mdeung, thayhave an xmport.ant influe ce -on both

‘males ami femalgs,, anox:tunately, there has been a paumtyf &

—of studus on the eifects of maternal employment upon male
ch1lﬂren,‘ W i ¢ G 1 Bl

One. important idea’ whlch a wozk?ng mother: may

transm:,t to' her. childres is how ' stie feels'/about, or.valies;

': her work. If one mother values a Mntally challenging job,

she may encourage her chxldre"x to attain/a higher education -
and to seek a position which offers -a mental challengé .

On the other hand, if. anoth;r mother: resents an unlst;mulaéing
- Job, 'she 66 nay encourage her; children £o sgour, “a higher
educatlon in order to qualey for a more :mtetestmg occu-
pation;: -The worklnq mother may ‘be more’ aware of hov
“instrumental edication.is ir the attaiment of, and upward,
“'mbbility within, ‘a job, than the mnther whose: workidg
experiences are conﬁ.r\sd co the home. JIn suppart of e:ms,
Powell (1963) obtained 1ongm-.udma1 ac})ievement scores and
"maternal en\p].oyment data for subjects at*the ages .of nirye
ten, eleven, and twelve. The children of employed mothers

v
showved higher achievement motivation at each level, although




' this was significant only at age nine. It n}ay be that the

"t sach.a case, the male chndreu, would probably be encouraged

“to make ‘high educatmnal plans commensnta.te wl.th the tradi—-

‘OF this, it hasibeen found ‘that :he' Shildren cf"wo:xi’nq *

! 25

which L d mothers provide, J.ncreases

\:he:.r children Sjchl.evement motivations. T

‘rh mother whose skills lie in the_\memaxmg fxeld. ” <

and who is con'tent’and sec\ire. in her position, may tx:ansmit

to her childx‘en the valie of. f.1<lllﬂg ,tradxtional sex roles.

tionalirole of breadwmner, whxle the female chxldten would

'xqbably be encouraqed £ ower educational plans i

of‘pursuing ' the traditional role Of : homemaker: - In Support

mothez]s arehless ﬂ.lkely to endorse a traditional or stereo-
typic view of wcmnn. Douvan (1963) found that the daughte&s

of working woren scored” 1gv on an index of traditional

fenininity. Ha:tley (1961) found that among elémentary
schoolchildren, the ?aughgers of working mothers indicated = ° )

B o v
morq sinilarity i the, participation of mén and voren. They

saw women as” less -rest: Jcted :1:0 their homes and more ac«:we

in the world outside. . Vogel et al. (1970) had smular - : /

findings with male and fenle, college stulents.

the!ature on. the elatiﬂnshlp between whether or;

1t the mother works Sutside the home, and her avareness of
her children's-schoblwork, could not be found. However,
studies which 1ndxcated _that ‘maternal. employment and” cluldren s -

i
§
IQ scores are pos:u;xvely vrelated, were found. ‘Woods (1972) ’
in her study of £3ifth-griders ; - found that . full=time employment
i
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g = was associated #ith' higher intelligence test: scores as %

measured by r.he Califérnia Test of Mental Matunty. Rieber . B

and Womack (I968), studying Negro, Latin American, 4nd Anglo

g preschoolers,- found that more of the children of working
mothers fell in the highest quartile on the-Peabody Picture
.-Vocabulary Tesg These findings may xndlcate that working
‘mothers make an extx:a/ effort to ptovxde stimulating apnron-

‘ments: for, their chimren. Because- they maintain ‘a‘workload

whl.ch Df.f_en is ‘in ad@ t}.Dn.‘(:o that, uf the mothef ‘who, stays

working. mothers must _be more. orqanl d in. order

to cope emcienuy., ‘They may ationalvalng cutlnlzed

0 T ek o /and, ;suhsequently, may help chel.r children wi

schoolwcrk‘on a roucinized asls. This may tehd +o. make .

working mothers nore awara of thelr ch).ldren 's schoalwka,'

and may cause the children to be more aware _é:f,parenca;

' ~.,, interest. Furthermore, this type of q:ganiza:i‘cn confront$

" the child with an image of order, jand may assist him or her

in the ccmprehensmn and management of time, which are,

important for achieving’ edicational goals. ¥ ’

In order to. make higher edu;atiqna'l plans, children

must feel competent in decision-making and in their capa—

bilities to succeed. There is some evidence that there may
be sex differences- in educational plans because of differing : W B

/ Jperceptions of self-competence. Farley (1974), for instance,

Z * provided evidence that, generally, women are more likely to

; femald Males, on the other hand, have
: 3 >

been traditionally reared to value male competence. . Baruch
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(1972). examined maternal employment influences upon college | \

women's attitudes towards competence.’ They used a. technique
4 . which is frequently used. - Subjects were pesented a number

of journal articles and asked to judge ‘the quality of the

articles. Half of the articles were randonly .given male

author names'and half of the articles were given femajle . 4

author names. Baruch found that the daughters of employed

# mothers‘ daid not~ downgrade the articles of Eémale authors as

- ;ud the.daughters of fullc:l_me homemakers. Baruch concluded

that "it)is women, vhxose mothers whn have noc wrked who'

devalug Emnmine campetenc

(Bazuich, 197; amye

’l‘here may be d:.fferennes between the con)ugal pattern

of décxslon-makinq in/ fafilies whére ths nothet works out— - °

8idg-.the "Home and famiues where, the mother does not work

outslde the home, and’ thls J.n turn may affect the degree to

= 2o Ty " whien Eemale children value conpetency - If the working :

1cipates in the con]ugal decxsxon—mﬂklng, ddughters

It may be that wo:klng nothers do partlc]pﬁte in ‘conijuga:

. deciswn/—making nore ofteri, because Ehey have a broader

experiential base f:om whxch ta contnbute. Iy support of °

this, one scudy cumented that.,

It might be speculatied .that those mothers /
: ‘who worked outside the home were, exposed to i
. . a wider ‘range of experiences ... the fact'
b g - that the.mothers spent their days-in the ..
g outside world, sq to'speaky brought them into
contact and verbal comnunicati®n with other
people ..." (Rieber ‘and Womack, 1968:609)..




- Parental Presence
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(57
‘Nevertheldss, many .conflicting research results
still*femain in thid ‘area. For example, in studying urban—
rural ﬂxffenennau, Roy {1963) fdund that, among rural high
school children, thnse wha had workmg mor,hers were more
likely t6 plan to go to college, than were those who had .

ron—working mothers; Roy'also found that, in town, the

children Of.workiny mothers were less likely to % to dollege.

on the, other hand Nolan (1963) funnd no differences among

rural:elamentary schooi chll‘dren, but found dlftﬁranqes a\‘;

the hl.gh school level favoring the. children of “wbrkikg"
n\othexs. ° InconclusiVe results such as these indmate tha’t
reésearch into the ef:éccs of maternal employment. pon o
children's educatxonal plans is an ’/mpcrtant area Wh:l.ch

mist e extended. . !

Very little research has examined the eifects on

children of having one parent present in the home,’as compared

with having two ts pr t. The c which has been

done_has usually studied the effects of father -absence from

the home. The ‘preient Jite }uure Clearly reflects the

imbalance in the ‘literatire. " mhis “inbalahce’ not only points
to a need for further research into the geperal; ‘effects of :
having ohe to two parents preaent, but the exlsting data do
not even permit any deciswe answers about the effacts on
children of-father absence (Herzog -and Sudia, 1968:177).

Furtherhore, with regaid to the influence of parental presevce ‘




|
|

‘on the educational plans of children, wéll substantiated
! A "

hypotheses canndt be made on the basis of the available
studies. More studies of father absence have dealt wn:h
personality characteristica than with academic’ achievement,
and more studies have concetned male chlldrén ‘than female
children (Greenste:m, 1966 Hetherington, 1966) In addition
to these deficits in the hterature, “many 1nvesthatmns £

into the effects of father absence have been based on sa.mples

of ycnnqex children (bach, 19457 Barclay et al,. 1972,‘ Lynn

and Sawrey, 1859; Tiller, 1959) - 'l’here have heen’ an’ nsuf-
ficient humber-of studiés at the high school level. In %
‘Newtoundland, for' idistance, 9.7 per’ cent of ul Fanilies: Jare” -

ong—parenu fanulies (stat;sucs canada 1973 54 3), ihd it

is important to know appr

have“high school chxldren‘ #nd how parental presence su'

sequently affects these children s educaucnal. p

s assumed that the. amoum: of parental

. 1n(:e!act10n which chxld would lose by havxng only a mothar

present in the home, is pxcha.bly, similar to. t amouit’ oF

interaction a child Woulgl lose by }_laviqg ‘only a_fathét -

px:-esent'. Assuming that most. hq,sband's and: wiyes share ‘some-

"whatosm\u:k xelgt h).ps with their childxen,

the exper ienc e

fathér, should therefore be slmllar as it pertains to parental

encouragement "afid awareness. -

of hav:.ng only ‘oné parent’ present, whether the mother or v




i - .+ A nunber of studies have indicated that Eather
. . absence may detrimentally affect the level of educational

goals tawaxds which male chiigxen may aspire. Jackson|et /

al. (1974) , for instance, compared the post high school
plans of adolescent males with the’ adequacy of father
identification. The data indicated -that hl.gh identififation
male subjects-had higher levels of aspuatmn, more sellf-

/
confxdence, and qreater satisiacnoh wa.th school prer-enl:es.
The authars stated that : E
Dl %.. the clinical expenence "of 'the seniox .
i authar has'siggested that’adolescent males -

% .reared, in homes with xnadeqbite or -absent
! fathers were ‘l1ikély to-have leéarning problems;|
" poor .study-habits, and be academié: under- <
:achievers’ unless they. transferred: this : 2 2

identification to some other appropnate : . A,
,ma,le ‘(Jackson ‘et al., 1974:86):. . : ; §

& These fi;ndmgs w/ne cbnslsten_ wn‘.h thcsg e Sciata and Jantz .
1L974) Lo ; s

“ Hnllk Jauksun ét al. 1974), Atklnsan'and Oqston (1974) )

found B0 ferences hetween the/ pehavior o£ ‘young and

The chll-

.compatatgle jroups of chﬂdren from intact hames.

Yy ‘he ch Mren s taacﬁers and !nothars, and by themselves.)

5 that the c)uldzemwe;e judges?‘py the:u:

as well acadénically as’ the contfol grou
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. in qenetar the behavior of children
with and without fathers iS hot appreciahly
different’ except that parental disciplinary -
behavior may vary as a function of the -
father/s absence (Atkinson- and Ogston, 1974

213). -

E - s Vs ) . '
Biller (1971) suggested ithat tue nature of theinter-

ent

action hetween the mother ané her.'Son may be a more s
factor in the development of the child than the absence of
a father.  In particulaf, the type of revard which mothers
offer their children for the completiod of schoolwork may
be an.important factor. Mischel (1951a) fuund that a

sxgnificantly larger ptoportion of both male and female

chudren, fror(\ b hcmes e m\médiate an@

Inaller rewards,’ to delayed bub' larger rewards, when cumpared

ith childrén from mtact lomes. | In another study/ Mischel

“(1961k) four/q that @ preference for delayed reinforcement’

i's positively related :o the strength of the chud‘s ﬂ{eed

for achlevement. The mother, 4in a father—_absent home, must

bear the. bilities.and nomally shared by

th. These adﬂltl.onal. ‘burdens may result in the mother tak:.nq

" a‘more 1mpetuous atfitude towards reinforcinq d?slrable .

behavmrs in her chudren. She n\ay feel that the reward

be fotgotten :m the midst of tomorrcw s prohlems, or

Sl Way 158 ko concerned mh £illing the parehtal role -

‘adequar. ly that she m.sy bé over-anxious to provide prompt, i

ample remforcemeﬂf_. Thus, whlle the mother may. beaware of

her ‘children's: schoolwork, she may be: inclined to unmeﬂlately / o

\ r:eward any s hool ‘achievenént, without Qeany encouragmg




".children. The parent may, hot feel 'a need to be quite.as $ -

her children to do even better for a greater reward. »
Ultimately, the children may learn to prefer immediate - ”
rewards, and may be satisfied with just acceptable school-
work, rather than with excellent schoolvork. Both attitudes
are detrimental to the wetting of high sincatisnal goals.
Fuzthermore, it may be that.this sort of situation might
exist in any home where the one parent present - either . ;
mother or father 7 st bear the burdens of two parents.

In order to, examine possible mediating variables :
through which father's presence or absence ‘exercises its
influence' upon the development of ‘the chud, Marsella et al. " -

(1974) st €d maternal atutudes unde: conditions of father .

presence and father ab Ence. The Parental Abt).tude Rqsearch

Instrulnent was aa.m/msce:ea to wives of niclear submarine
pexscnnel under counterbalanced conditions of father presence

and absence. ' It was found that "there is more breaking the =

will, strictness, intrusiveness, and acceleration of develop-

ment (all maternal domination) when the father is. present"

(Marsella et al., 1974:257). This suggests’ that mothers in

father-absent homes may be more lenient with theix children.

It'may be that with a single paéenc making the family

awatsisie, tie ahaien which derives from trying to reconci

the views of fwo partners is allev1ated The parent thus i

"may - feel capable and secure in his or her role and'may - -

transmit this feeling of; and value' of, competence to the

strict, and ‘the children may. feel greater self-worth as a
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A

result. This self-worth may be desifable for setting high

educational goals. °

One i ing study i tes a discussion of
maternal employment coupled with paternal absence. Fogarty

et al. (1971:142), in their book, Sex, Career and Family,

noted that - =

4 the role of the fathey for both boys and

girls, but, for boys in rticular. Where

-_.-& mother's work appears to be damaging to - - . . s
Z - the boys in,her family, the right diagnosis

recent research lays increasing stress
1;

4 ° may ‘be that the root of the damage.is,not the.

‘mother's work but-the absence of the father
e ‘or his'inadequacy in his.role either in the
family or in-his job. .A father's.absence
may lead among other things, to overdepen
. on"the mother B =

.This suggestion ‘{5 supported by.the nnqus of Bazclay et

a].. (1972) ¢+ who_ found that'in cumparLson with father-present
elementary school children, £ather- ahsent children were rated

by their teachers as considerably” handicapped in theéir own

self-éstimate 'of skills. In addition, .&eachers aioat: _
universally expected less personal effort and work from
these children. Such poor self-concepts could result from
over-dependence on ong"parent who 1acks the time to encourage
independence. A poor self-concept may lead to lowered

educational goals.

Family Size C o,
Negative relationships.have consistently. been~found

between family size and educational plans (Lal Chopra,.1966;

Parsors and Parsons, 19765 Prenter and Stewart, 1872; Turmer;




1962; Rosen, 1961). Rosen (1961:574) pointed out tha

. @ considering the sociologist's traditiemal
¢ and continuing concern with group size as an

independent variable ... there have been

surprisingly few studies of the influence

of size upon the nature of interactions in

the family. 7 :

, This remains true even though evidence has suggested the

1mporcance of famly size as a variable affecung the social-

¥ . Lzacmn proceés, ang uhsequently, ach).evement mnt:.vation

‘(Bossard ‘and Boll, 19557

Parental encouxaqement B eeht t;ccgnlzed as an
% y important variable’ 1nf1uenc1.nq cducational plans. . Cherry

1974y, for: example, Capoited on &mEitish Tohgitadifdl study 4

of 5,362 people who were followed' from-birth'in 1946 td 1971.
The ‘study fotnd that paiental promotion of wesonadzy Jeaucation
/ 2 52 was acritical determinant of their children's edm;ti_onal

Ger e achievement. There are some indications that’ parental ‘e
éncouragement i Al e Gl ieALERING VarTEELE Yerwaans

family size and educa‘cwnal plans. Rehberg and Westby (1967) z

. found that the larger/the family, the less f:eé\ntly parénts.
encouraged their children to cohtinue beyond high school and
the 1%ss effective any ‘given level’ of pa:ental encauragexﬁent

| * was.. Since the parents of a small family may devote more

¢ . time and =‘f£ux: to each ch).ld. censlderable att/ention may be

p4id to each child's progress. It may be that,. because all
td. = i .

a small family mdy value and encourage achievement in’each

child, more so than the.parents of a larger family. Fufther- m..
% = " ¥ i 2

/ their hopes are invested in fewer children, thé parents of ¢
P




< In regatd to ‘this perspective, Hess and - Shipman (1965) “
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more, in the small family, parents may encourage competition

‘and achievement in their-chilaren vitigelt putting as much
stress on phe BquilIbrium | e sze,sfamny unit/ as may occur
in a larger family. Competition with standards of éxcellence
and rivalry with peers and siblings have been recognized as
characteristics of childreh from small families (Mead, 1954: .
99-112). k . / '
Similarly, parental awafeness of their children's
schoolwork may mediate between family. siZe and educational

plans, :Breton (1972:173) ‘noted that students from large

- famxllest are moze likely to exhxbxf. the disadvancages of AN

nedakive salfimagalia low senseiaf
§ oYy control over events, a condition of dependénceé . -
in decision-making, and a relatively high _:
‘level’ of ‘anxiety/about.the Euture. R

\

reported that there is a greater tendency, for students £rom
1arqe families to accept events with' resignat‘ion and to 101«);3:

expectations in education” ‘Sccordingly. Assuming that most

parents do niot deliberately promote these chaYacteristics
in their t:hlldx‘e.n, it seems plauslble to sugqest that. these / 1
cnaraccenistms ma(appezr because the parents™are unavare

of what™ rs ha/ppelung to their children. There may be a’

greqter ’likell‘hocd of thls,happenlng when ‘there are mmy~

55




» making probably lies with the father more often in a large

# family than in a small family. This may be because paternal
control is more conducive to the maintenance of harmony in /.
a large family; however; such paternal control may be
detrimental to the development of higher educational goals
by children. Children from a large family may become
dependent upon the external .imposjtion of decisions. on the
ather hand, chilaten fron smaller familiess fn which both
paz:ents and. ¢hildren may partlcxpate in demsmn—makmg

bécass ©of the smaller, nore manageable number ‘of people,

M ¥ may be mote able to Gope with ‘thoosing. among A number "of
.. alteriativés in higher education. = Furthermors,’becauss” o g
‘the''shaller number of children, parents of a.small famly K

may keep abreast of their :hxldren s schoolwﬂtk anﬂ, xf

R fecessary, discipline them to ensure their méeting of e

achievement ‘goal

Intelligence Quotients: . B
\ In many. studies in which educational plans was ‘the

B - - / 5 @
dependent variable,: the child's.intelligénce duotient (IQ)

- . y : - ;
7\ has beeh vieved as an antevedent \ariable influenicing’the

¢hila's \academic achievement:and, in turn, his or her . / i: -

educatiohal goals: (see Kerchoff and Huff, 1974; W:Lllxams,
1972y; . Gohen (1965) provided empirical ;uppoxt that students

. * with low |IQs have 1ess access ‘to colleége, and Pot:er (].9‘14)

indrcateﬂ that intellxgence is'a pervasive. influence on

3 Jthe Bntir% mobility process. It!is recognized that d'child's
S N E ) L
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IQ is not a family characteristic such as father's education

or family size, but for the purposes of presenting this
_study it is most convenient to thifk of IQ in this manner.
In any event, one should’control for differences in IQ. E
The child's IQ may x;'lfluence the parent‘s‘ chavior.
A parent may take a greater interest in the schoolwork of
\an above-average IQ cl;il:}chan fin thag of an averageMer
‘ below-average child. In the.case of the above-average child,’
s : the pg_r'ein-.e may derive personal satisfaction from being the
e . ‘parents of ‘a bright child who is.achieving well'in school.
The' average child may spark:less illn:aravlt from his or Her

‘parents; and the belou-average child may’'spark even less.

“/
Anchor and’ Anchox (1974) fn\lnd that pazants‘nf children

with low uchucl success attended less écheduled Parent-

Teacher conferences than parents of children with high®
shcé\e_ss in school. Thus, pArents whose child was doing
poe:&y'connnued o know less about their child's schoolwork
< T i ‘pirents of a child gping well in school: Furphermore,
it may be both the average and above-average I0 children
who ate more likely to i 1 to-

aspue. tovards: high educational’ goaln, with the abve-everags Bl Sl i

{ prcbahly&eceiving the Tost encoy 5 1y, / ! i

it is more likely to be the ‘average and: ahova-uverage 10

| children who actually do” ake higher educational plans. =

J
‘Unfor tely’ there is a p: y of literature in this area

and ‘Studies which directly. support or réfute these theoretical

pe;apegt'vea are ‘unavailable. Foz example; a zalauveiy %
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recently published psychology of education textbook (Rogers,

1972) contaired an entire chapter on the nature of mental

- ability, but’made no reference £0 how, other people relate

to children on the basis of the Chlldten s IQs. y

The level of parental stimulation;, in the form of

parental awareness and encouragement of their children's

/
schoolwork, may be affected by the children's I0s. W!'Aen

unstimulated, children may become satisfied with work which
calls for little stress'and strain and their ambitions may

Qull. Parents Of average IQ children, and especially parents

v

of “abové-average IQ children, may be more interested in:

/

_their chilgken's schoolvork and may be more inclined to : :
read current literature’in this .area. They, consequently, -
may be more likely to provide adequate stimulation.
|Trowbridge (1974) found that among’ elementary school children
S HlGH 16 aHLTa sesny Eo aikeriatise HEgH HA1E bipes

tations and expects higher academic performance of himself.

it Studies such asathits onenny, ToowELage e ke Lend wiglsre @
' to the notich that, fhdeed, maybe' the’high I child réceives- :
B ¢ such a high level of encouragemént and expectations thag he \
or she mdy interrdlize it. . Gowan.-(1957) ‘and Haggara (1957)5 \. ’
] concluded that the parents of mqh acmevmg students took ) ;i

a great deal of interest in.the schnclwark f thelr children,
E attempted to motivate them. a.nd generally’ pressured them to

do well in school. X ;

In a family, one of three conjugal decision-making *

patterns may exist. Thé father, or'the mother, may ‘uke moat




decisions, or most decisions may be made jointly by both

" parents. Fortér (1974:304) suggested that, "significant
others, such as parents and peers, relate to a boy on thé
basisiof-their perceptionsobihie’ mebtal:abiitty; :%% Barents
of bright children may be less inclined to impose upilater-
ally az;‘ived at decisions upon their children because of
their ;:hild:;en‘s in;ight intq the pros and cons of l‘:he .
situation. Thus, parents of bright childrén may sheve . .

decision-naking more than the. parents’ of léss, bright children.

If a child e Joint ?i ke parental. participation
in decision—ﬁ\akinq,- he or she may comé to”value advice ahd
- encouragament from othe/rs in deciding his or her educational.
goals.
. In reviewing the statistics,-Bird et al. (1970:167,

171) of the Royal Commission on the Status of Women in Canada,
pointed out that more girls than boys stay at home until
the higher grade levels, fewer girls than boys complete
senior matriculation, and -fewer girls than boys go on to
university. Yet, the Commission's report stated that

... the higher marks of girls at the

secondary school level do not necessarily

mean that girls are more intelligent than

boys. 'Nor is the preponderance of boys

in the senior matriculation#year and at the

university due to differences in capacity

between. the sexes/(Bird et al., 1970:173).

/ .

Intel_lxgence cannot be predicted on the basis.of sex

alone. Maccoby (1966), for instance, found that tests measuring

aptitudes and abilities show some differences bétween sexes,

but larger differences within sexes. However, males and




females continue to make different educational plans. - This
[may be because of values transmitted to them by theif parents.a
Maslow et al. (1960: 208) found in their study that “the
woman in order to be a good female may feel it mecessary to
give up her strengch, intelligence of talent, feating tiem
as snmehow mascuune énd dehumanizing™. Although actually
as intelligent as her!male peer, a female student - ‘may. assune
an appearance of being lebs intelligent in ordéryto fulfilﬂl

a female role whu:h she has been’ socialized 1m:o\y her

pprents. The traditional sex d;chog:mny has been one of ‘male .
superiority and female inferiority.' Ch).de:en réared in a .

home in wlu.ch the .parents treat their children on this basls,

. may comé to internalize their paxem:s' values and sex’ role

expectations. As recently as 1a75 Bogie found that high
rates of discrepancy between aspirations ‘and expéctatiods
are more characteristic of females than males. Bogie (1976:
254) noted yhat "the substﬁntial reduction in girls' .
aspiration levels may largely reflect familial and communal
expectations and differential expectations emerging from

. “
the .socialization process".

g THE THEORETICAL MODEL S

Figure 1 presents the theoretical model of the study,
which was derived from a review of the related literature.
That is, this model provides a summary of the literature

'
which has been reviewed, and it presents a picture of the

relationships to be ex%ma}fé‘d, in the present research. In




Variablfe identifications are: X;, Father's educatién; X,, Mogher"s education;

X3, Father's occupation; X,, Mother's occupational status; xs,\ya:ental presenée’;
Xg, Family size; X,,:Child's IQ; Xg, Parental awareness; Xg, Parental enp/ouragelﬁen't;
Xyos Parental decision-making; X;,, Educational plans.. - 2 P

FIGURE 1. The Theoretical Midel .
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this model every variable to the right is affected by every
variable to its left. As indicated, seven/ independent

4 4§ variables, father's education, mother's education, father's

ion, mother's ionalastatus,] parental pre ’

family size, and 'the child's 10, have both direct and indirect

effects upon the dependent variable, edudatiofial plans. 'It:

is-also noted that the 1nd1rect effects a e mﬁdlated through

pa#ental awareness, parental encauxagement, an\a parental

d;bislon—mak}ng‘ The review of the 11terFtuxe \did not °
indicate the comparable size of each of these relationships,

¢ va:iables will

but it is hyp ed that some. i

influence educational plans more than othegrs. ;

* The literature has suggested that positive relation-

ships will exist between ‘father's education, mother's * 4

education, father's ion, mother's ional status,

_parental presence, the child's IQ, -and.educdtional plans.

Tt is hypothesized that a negative relationship will exist
b‘etween' family size and educational plans.
This model will be considered separatsly for males v

. and females. It is hypothesized that the effé;cs upon 5

educational plans of the selected family ;na:a‘;:cezisci.cs,

father's education, mother's education,. father!'s occupation, "

mother's occupationai"status, parental 'pxeséncs"a, family size,

and ‘the child's IQ, as mediated through parental awareness,

3 [2. 5 /s
par‘e:_tal encouragement, and parental decision-making, will

. <
differ for the two groups. Because of the ecolxongic role
v

which males have traditionally filled, it may be that they
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are not a$ affected by family characteristics as are females.
..'That'is, in families of all socioeconomic stdtus levels,

males have traditionally been prepared to enter the labor

force. One important means of preparation has been through.-

their formal education, and thus, males have traditionally

received both societal and parental support to continue theif

educations. On the other»;imand, wide recognition of the. 3
; HE . g

femaYe potential for a gignificant role in the labour force,

and the female need for d good educaticm, has occurred ‘only

“ in the last few decades. Females may not be as accustomed

6 societal acceptance and parental support of the setting
"of higif educational goals. -Thus, it may be that the selected
family cnaraccgiistiés and value orientationd considered in
the presént study may be important determining variables for
females' educational plans, but of lesser importance for the

educational plans of males.

o~




Tl X ' CHAPTER 3
¥ THE RESEARCH -PROCEDURES L
y .- ' _ This chapter’ the ‘researc logy used

in the present’investigation. The ¢hapter contains three

main sections. THe first seutmn describes the sample .
employed. ‘I‘he measurement of uxe vanables is pzesented

in the second ‘section,. and- the: typs of: analyses is descnbed

in’ t‘.he third seft).nn. "

j‘m}.’ smmi.é

161965 a’ (Careers. Decision? Project was undettaken 2

R4 Raymond« Breton wix:h the cooperaﬂon of . the fedehl
“nsparment of Lahour and the provmc:.ax Bepartmentl ofi ¢

Education:, Included in the study were publicly. opezatea,

s.ecenda:y schcols iri ‘each of the ten pmvmces. the’ séhools

I TS Sl L ':epresented al cxoss—seccmn of those wmun éach ‘province.

ihe Canad ‘an :Northwest: merntor s and Yukon were not




L e
at the s‘econdary‘ lebel. \owever; those schools offering
matrucuon in, only one secondary grade were eliminated,
while "all-grade" 'schools wex/e retaired.

The four strata of comnnitx size were: (1) commu-

“ .nities with populations of 100,00Q and more, (2) those between

10,000 to 99:‘999. (3) those ‘Between 1,000 to 9,999, and (4)

those with populations of less than 1,000. Schools' were
WL =
discrihuted according to their secondary. “school enrollment

*dn 1ntervals of 100. 'Breton set.'thé permissible sample error

at plus or us 7. 5 per cent, at a 95 per cem: 1eve1 of

secondaxy school stude.m:s in the schools selected were

considered part of ‘the sample. . This increased the reli-:

.abillity of the measures of :school characteristics”obtained
‘ /

. from the aggrégation of those responses. -
A The present study examiped data collected from

" " Wewfoundland schools, A sample of 38 secondary’ (sehools,

soutof a total of 425 secondary schools ithe pzaunce,

vere sample i. Prom these 8. schools; ‘6,815 secondary Shool

stndents, out.of a- Eot:al secunda»ry school enrollment in

Newfoundland of 24,554, were sele £ed (Breton, 197224050
Of the 6, 815 students, 3,315 students were ‘female and 3,500

able 1 shows the:nimber of. males and femalés




~ . . % , v x ! oy
A ¥ :
E &
oot . == : i T
= - . ..
. i Jne g
8 K
.. & E LT ] . . =
. | o
: . "pE = sonTea BUTSSTHx
LY 66 Tw®ycez, | uen.1ed
" T8L'9 -Eet‘z ' T.800'T . sTe’ox
Y N v v ; . Syl
sTZ 8V 9sz’e . 09s 314 CLoweL” 900‘T - - €L6 % ‘soTewea .
382718 S67'E sty 09 zs8 LZT'TsE0'T . soTeR
Jue0 184 STE30L  TBUOTIEI0A 44 s BT oT. 1og
- 5 S TaadT speIn e, 3 A
) +TPAST opE3D YoRm UT SeTeWeJ pUE SOTEW 3O IoqumN . y
’ T aTdv w0 © i
. . =3 3 X
t B T ok s ¥ ;
o v . L - .
= ] A0 4 £ Do ad . -




at each grade level. vy . : . -
Here it can be seen that; grades.9, 10,. and 11 each
form approximately one-third of the sample. 'd£ade 9 students
compose 29.46 per cent, grade 10 students cDmFose 31.29 per ’ :
cént, and grade 11 students coifose 23 41 pel cent of the y
sample. Grade 12 students make up ‘only .42 per cent (of the
sample. This is wecauge only ok Benbel in thg province offers

. grade 12, Furthemnre,- 14' 89 Rér cent of the sample are in

* provincidl vocational schonls, which heans that they. are not -

i . ‘in a grade as such. ‘Breton (1572
% e J "vocatidnal'students vere ing.'Luded in the sampls to comutute [

e ca ,covez‘age of schools equivalent i oiter pmvmces.

The total san\ple is wel]. dlv:.dad betwéen Tnales and

G o females‘wlth 48.2‘1 per. cent of ‘the entire sample being

composed: of females and 51.28 pef cent of the entire -Sample

being composed of males.. This fairly equieam; split between

males and females in the éntire sample is also ref!ec}:ed.

wn:h:.n each grade. As can be seen in Table 1, the largest
difference between the nunber, of miales and faaites 18 in
= grade 10, whefe 121 ‘fore females than males’ compose the sample. ;
s ) The. mean difference between the humber of males, and females T
Y any gtade level is 74.6. , ;

. < .. It must be noted that there is 4 discrepancy betveen.

: | the sample size Of the present study and the Newfoundland =, 4
o e , saniple size. reported.by Brefon’ (1972:405) - The sample size ]
Nl - © _of the pxesent study is 6, 315 while Bteton hus reported that

\data. were Collected. from 6,786 Newfoundland uudents.» This,. T
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there is a discrepancy of 29 students. These 29 students

represent 42 per cent of the sample size of the present

study. It may be that Breton has incorrectly reported the

_sample sizes or it may be that extra cases were recorded on

the tape sent by Breton t® thé Wewfoundland provincial

government and used in the present'study. However, since

the present study reports 29 students at the grade 12 level _

Newfoundland studentg in his study.

it is/Tikely that D{:ton (1972) . 414 not include the grade 12 |

- A palot: s:udy was carried ,out dnnng the winter ‘and

N
pr‘inq of 1965 -in 15 schcols Hh:.ch di.d not ‘compose . -I:he sample- %

& for the nlai.!l study. The select:.on of schnols fo].lowed the

same procedure fas that’ ge the main study: :The pilct stidy

was done to test ‘the resea:

nstryments, a questunnaize

which was to be filled out by all studénts in the secondary
schools in the samplg, and the” Otis-Lennon Mental Ability

Test. Details of the Yesearch instruments aré found in

Breton (1972:409-440). /. | ¥
/ . In the fall Of 1955 the teachers in the schools in

the sample admnustered‘a revised questwnnaire an& the K

mental ability test to the:.;: students. A'second queeemnnau'e

‘was administered by the same teachers in the ‘spring of.1966.

The second questionnaire contained certain Questions gepeated

) i ’ Sl .
from the first questionnaife and a number of.additioral

questionis.
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|, MEASUREMENT OF THE VARIABLES
/! f ; .

\ )
This section des¢ribes the /measurement of the vari— N

ables examined i the'pgesent stud. Parental education,

father's occGpattom; mother \a 1 status, parental '

presence, family size, /childfs 10, parental awareness,

parental p'axe’m:al laecisi —making, and

be noted here 'that, u{ me s\u-mg some oz the, vuubles, B

| categories have been reordered and, i zome cases, qollapsed

ne. . This vas- done

i ‘t‘o ass a number of \cate in

” s tc make the data: morg narn\ally am;nmea because normally i)

.. distributed data const utes‘one of the assumpt:.ons for

2 L. multiple regression (mialock. 1972) . !sy using' normalized

N ! data, relationships between variables may more easily be /

discerned. Skewed: data, on the other hand, may obscure”

‘relatiansl.ﬁps. y . LA ¢
; g I v / |
< 88 Parental Education ]
. Fatherts sdusation, (x]_), and. mother's education, . F o

< (X,), were measur A by responses to a guestion Which, asked,
2 Y

“rtow fax: aia youJ‘fa(:her ga in schiool?’ and a question wmch

i far

aBked, "h d- your mother” oin school?" The responses

to both q\estinhs were mostly the same: (1), none;, * (2)"ele-

& mentary schRDl/ (3) some hlgh school,. (4)° £inished high !chnol,

(5) ollege o um.versiby, 18) pnst-secondary technical sahonl,




Y.

" €wo options as to what to do with this ‘data

Call elbsf £a 0.6

and (11) don't know. Only response numbet eight differed:
for fathér's education the response was, (8) agriculture : l
cQllege or institute, and for mother's education the response ;
walsy (89, mzeingisthool,’ Porboth ittms; thess 11 ‘categories:
were recoded into three lgvels of educational attainment:

low (categories 1,.2, 11), medium (categories.3, 4), and *

'high (categories 5, 6, 7, 8, 9). Sixteen per cent.of the

responaes to ‘the qu'esuox‘. about fathe:

education were in / jtes

categnxy 11, and'13 per cent of the responses g the questiun

about mother s edication were in category 11. ‘There were:

t cl:luld ‘have ‘-

been recuded as missing data, ot certain assumpnons cculd
be made, and ‘the data recoded into an?ther cateqo/éy
latter sption was Choseh and category 11 was ecddad an 1o -
beca\yse it was assumed that a child may not know how far ;

hisor her parent went in school if the parent’s educational

" level was not discussed.in the home. It was further assuned

that a pazent who has a}:tained a low educational . level would

be less Jikely-to dxscuss his or s ‘education, thana pirent

;who ha's attained a high educational Laveli b g
[The desériptive Statistics for father's education - B )

and mother'.s ‘education are.giw}en i Table 2. For both vari- ,\\ .

aniherthe statistics are sinilar for males and females: \

The means are all close to I. 500, with standnd dgvmt

‘Father!s’ eduation data are; suqhuy

re positively skewed and mother! s’ education data has

- slightly’ highex’ neqative kurtosis. In b_oth the:e
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Females '

3.681°

0112

~

1.249

8 bf = 2 ) TABLE 2
Descriptive Statistics of Variables Used in. the Present Study .
<~ 7 .
Lk ) . 5
i ’ R T & / Missing ® Data
. X 8D Kurtosis ‘Skewness Variance SE Data Missing
Males| 1.479 0.638 ~*-0.128. 0.985, 0.406. 0.013 550 8.07%
Femalés 1.500 0.660 =-0.22% 0.969 0.435 " 0-014- 769 11.28%
Mother's Males. . 1588 "0.643 +-0.593 0.635 0.413 . 0.013 547 8.03%
eflucation Femple? 1651 0.677 --0.753_ 0.559 0.459 . 0.014 766 11.24%
Fhther's .. ‘Males . 2.924 0.026 -1.274 . .074 1.983  0.026 89 . 1.31%
_opcupation . Females 2,777 . 0.026 -1.272 0,171 " 20001 -.0.026 56 82
* Mbenerte s ! : : ; } :
-+ Males 1.158 0.365 1.511 1.874 0.133 0.007 539 7.91%
_Jpouparional Pemales: 1.170 0.376 , 1:0ss~  1.757 " 0:14l  0.008 731 10.73%
in L} . .
Parental . ‘Males - 1.900 0.300 sNos6 ~2.664 0.090 - 0.006 664 9.74%
presence Females 1.901, 0.298 ° 5.256 =2.694" 0.089. 0.006 833 12.21%
w0y . .
Family Males ‘' 2.008 0.718 . -1.062 ~ .-=0.011 0.516. 0.013 84 1.23%
size .. 'Females '2.003 0.712° =-1.027. . -0.047 0.507". 0.013 77 1:13%
Child's ~* - ‘Males' ° 3.043 1.391 -<1.251  -0.029 . 1.936.° 0.026 = 0
0 [ Females '2.941 1.344 -1.166 0.067 1.806  0.025 ) 0
~ Parental Males 3.968. 1.171 --0.544 © 0.016 1.372 0.025 727 10.67%
W y 1.118° -0.470 0.025 1005 14.758%

1s
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aremore missing data for females; and the mean‘-parental -

education level is sliql/ltly hl.qhez for femdles.

Father's Occupation L

Father 's éccupation, (X;), was determined by a K
question jwhich asked, "What is your father's occupation?"
students were directed to ;Lndicate as accurately as they
could, using two words if peesibie. Accoqamg to. Breton
(1972:445) the responses were coded into 96 categorles .

\l:lnq the Occupational Class;ilcatiun Manual (1951) of’ ﬁhe

_Dominion Bureau of ‘Statistics. For the present study, ‘the <

96 categories ‘were . further 'subdivided. into five occupational

groups: (1) categories 97 and 98; (2) categories 71 through

967 (3) categories 58 through 70; (4).gategories 31 through

57;.(5) categories 1 through 30. Because titles for Breton's
96 categor:tes were unavailable,- the five subdivisions, ranging

froma, low of (1) toa high of (5), were made on the basis

of correlation with father's education. This correlation
was 0.227. It compared favorably uith correlations between /
father's cducation and father's: occupation reported in the V
literature (see, for: example, Bulcock, 1975).

‘Descriptive statistics £or father's.dccupation for
males and females are presented in Table 2. The data for -
the females are slightly more skewed than the data for. males.
Beyond this; .the statistics are very similar. for both groups.

The fieans for both males and females are close to 2! 400, ;

d-th deviati -

e errors—areidentical:
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in ‘the dnalyses as-a’8ummy variable in which "no" was coded

/ 54
Mother's Occupational Status . = S

Mother's occupational status, ()'(4), was determined
by Tesponses to a queéstion which asked, "Does your mother

work qutside the home?"." The possible responses were, (1)

" yes and, (2) no! These two categories were reverse coded

to (1) no and," (2) yes. This was d.nne in an attempt to be
consistent .with other variables' in this study ‘which range

from low to high. Mother's occupational status vas entered

‘as "1", and "yes"'was ‘soded as "2". . This means that positive
effects indicate’ that Baycational plans’ are higher when'‘the

mother works, and negatlve effects :indicate that educatlonal

“plans are higher when the mother doss ot work outsids, the

home. Dummy variable analysis, in which a given caté({ory
is assigned an a;;{;n—a:y number while all other categories
are assigned different arbitrary numbers, is a highly useful
feature of multiplé regression‘analysis. It i; an i porta’ﬁ‘t'
method of considering noMinall variables in models opthe
present type (see, for instance, Kerlinger and Pedhazur,
1973; Miller and Erickson, 1974; and Suits, 1957).-
Descriptive statistics for the mother's occupational
status variable are presented in.Tablé 2 for males and females.
As shown, there vere 539 missing observations for males and
731 missing observations for females. These relatively high

nunbers ‘of missing data may be attributed 6 poor wording

of the the lgstm_sum&cmﬁmnmnswezed the. que gquestionnaire.
may have been confused as to whether part—tif& anployment or

) E




VollintasE VOE qualified as "yes" or "no".
"It is noteworthy that the measurement Of the mother's
occupational status Varia;:le may not have provided as much
information ds is possible to obtain. It hay have been more
useful- to incllle questions regarding the gpe of work "the

- Mother is engaged in, how mch tine the mother spends working:

= e outslde the home, how many years the n\other hus been working,
and whether or not - the mother is satzsfled wlth her work.

However, as' pointed nut previously, e present study is |

Jlimited to data Blread( collécted. ™

In general, the desct).ptive stat:.é ics on 'thxs vari-"

. o gble are similar for ‘both males and female;»,' The means of iy

1.158 for males and 1.170 for females, and their respective’

o standard deviations of 0,365 and 0.376 are quite close.

| . \ Jre
. The data for| the males are slightly more peaked\with & l
A pht \ ;
\ : \
kurtosis of 1.511, as compared with a kurtosis of 1.088 for i

Y e
the femalesl. Data for both groups.are positively \skewed.

Parental Presence - i \

e

l;ar‘:e_ntal. ptesence, (xs_) , was measured by re;ponses
.to the question, "Which of the following Statements ‘r!escribe‘s
w © - your family situation?". The posaible responses weres (1)
. I live H].th "both of my patents, (2)° my father is déad and : 4
“ life with my mother, (3) my mothax dis dead amz I live with
__my father, (4) bqth ny parents_are dead, ¢5) both my parent5 = 5 R

are dead.and I live with foster parents, (6) my patents ‘re i 5

separated or divorced and I live with my mother, - (7) my '




& 4
‘pr.eaent" was coded as ~ This means that pusitiva eifects

parents are separated or divorced and I live with my father,
(8) other. Categories 4, 5, and 8 were recoded as missing
data ‘because the present :tudy is concerned only vxth
whether one or tuo parents are present in the home.
Cuteguleg 2, 3, 6, and 7 were recoded as category 1, and
category‘l was recoded as category 2. Thus, for the present
study the following cau_qukiea were mplloycd: (l) ©ne parent
preséht, and (2) two parents present.. Since tha!e are

euential:ly nominal catejories, a dumy varlahlu vas uged.

'Ona parent present" wu coded as l, und two purenvs

1anu are Mgher when two patents

‘are .present, and negative efficts indicate that educatwnal
plana are hig/her when only one pa:ent is present. ’

The descriptive utatistms in Table 2 indicate that
the data is negatively skewed for males and females. This
is Becasse more children livé with both parents than with
either the mother or father alone. = Similarly, the kurtosis
is high for both males and females for the same

reason-

Family Size ; i it
st
Family size, (Xg), was determined,by responses to~a
question which asked, "How many brothers and sisters do you

have?". There were nine pos‘sihle- responses, ranging froi

(4) none, to'(9) eight of more, “The data were recoded into ~

three groups representing low éamj.].y size (none, one, and
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) N
"VEio) , médium family size (three, Four, five, and six), and
high family size~ (seven, and eight.or mox:e).

Descriptive statistics for the’ Family size variable
for both males and females are presented in Table 2. As
can be feen, the statistics are quife similar for the two

groups. The standard errors are 4{9.0:1:.-31' for both groups,
and@ the standard deviations .are quite close with 0.718 for

. g P
males and 0.712 for females. Likewise, :the means are

extremely close swith* 2.008 foz the males and ‘2. 003 for the
females. 'rhe data for both groups are negatlvely skewed

and both have a ‘négative kurtosis. .

In order to measure child's 1Q, (¥;), the' Otis-
Lennon Mental Ability Test Advanced Form Ac (Harcourt, Braee

and wWorld, 1965) was administered. ‘r‘l‘he derived scores for

the Otig-Lennon' MAT were based on grade group because
calculatidn of .derived scores by age group reguires
-administering the test to all grades in which children of
f'given age are likely'to be found, and in actial practice,
a high cdrrelation typi:cally exists between rank/ in a
chronologwal age group and rank ina grade growp: From
the dezived scores ©obtained,- percentue fanks: were - derived
‘and reported.

For the presant study the 9§ pezcentue ranks were
' reordered ‘into iwe categories ranging from low to m.qp~

1) petcentxles_ 1 through - 9; (?) percentlles 10 thxcugh 21;°

“

i
i




(3) percent).les 22 throuqh a1; (4) pazcentllea 42 th:ouqh

~99. By dividing-the perventile’ ranks, in this'way it was, :
;Sossible to work with daca which more closely approximated '

.7 normality.s

As Table 2 shows, the data for ma&ea are oxgy sug\huy

s1ightly posit:wely skewed (0.667) . Me_'ans for both' g; oups"

S e s are cluse 0134

parerieﬂ ‘AwFrana:s

A compnnte of the

pn s1b1e T

“(2ia fair

: t:al awargness .
i <y
There are’ consid ta.bly ;

The Wtahstxcs :

or both ma1e§ ,and females agproach nomality wit ‘ery

ttle akewness,, 0. 016 for the males and 0.112 for S‘:
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: ,‘ Want ycu to g0 ‘in school?' rat\ged from' a low of (1) 1éave 2

Parental Encouragement - "
Parental encouragement,#fXo), of the devélopment
of eauca‘uonai goals:was measukpd by a composite of the

follow.mq two- questions: "How far do your parents want you

to go in.school?” and "Do your .parents want. you to continue

your education after 'hxgh school?". The use o'f_ ‘thes

questions defined 1 e 8 adsdepifaant opon B

i the child's recognition and acknowledgement of such endourage~
ment.. In the present studi the extént to Snianme, child

percelves his Qr ’ﬁet parents as being encouraqlng was'.more

.;unpartant than the actual amc\mt bf encouxage ent pzov;ded,

e b wag ma:.nta:.ne\i that it is the chﬂd's perceptmn of

parental emiouragement whxch wx.ll mfluence eduqational

as may be ;equued 'l'hese questzons may have/ been mo:e
appropnate mdxcators of uparental aap}izaclons foz t sxr

éhlldr 1T However, since’ ﬁ:eton (19724133 134) oe, u/se: &

! the tern\s "aspu:atlons" and "encourag:

. was assumza that “these questmné adeqruatel

var1ab],e parental encoqrayem\znt. -

! Responses to’ the \questmn, “HOW, Ear do your aren‘i:i oy

: soon, “to (2) Ieave latez, but before fxnlshinq, to 3) stay

:mishlﬁg. T e zesponsea tg the question, Do’ your
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/ 60 b i
were: (1) on a full-time basis, (2) on a part-time /basis, T O
and (3) not at all, and were reverse coded to range from R &
£ low to high. In both questions a fourth category, (4) don't W5
/

. know my parents' wishes, was coded as 'missing data. The

correlac;\.on between' the items, thh 4,527 valid observations,”

was 0 182, which is significant at the 0.001 level.

Descriptive. statistics for ‘the ‘parental.encouragement

variable are presented in Table 2 for males and females.

. The kurtosis is high for both groups indicating that; -0 R
both males and fémales, parental. encouragement Qften fa/{s/\
at. a mean '1eve1. Also, there are.a large number ofvmissing

‘aata, 979 for ‘males’and 996 for females) pex‘haps J.m:hcal:).nq

: that  many students have. not consldered parental enccu:aqement

and are unsure of-its level: 'l‘he data 15 negatxvely skewed

E for both ma1es»‘and’fe:€za1gsf At «

A - "parental Decision-Making Pattern\\ X Y "‘, A
oo, 7 Parental decision-making pittern; thyg)s was 4
- de ‘d by respo to .the ,'/ i "In general, -how .
N are decisions made in your ‘family?".. The.possible responses

were: (1), in gerieral, father makes the decisions, $2) in
% general’,. mothei: nkakes the decisions, (3) both parents nake, * b £

the decisxnns, and (4) - éach pax"ent acts J.ndx.vx.dually.

PR Cateqories 1.and 2 were' recoded as cat/egory 1, ana categoty

s was recoded ‘as category 2. ™ zecoamg of categor

resulted in tHree’ cateqorxes. (1), ‘one pate t ‘makes the
T

B i '/ ‘decisions, (2) each parent ects i dl.v dually, and (3) both'




. parents make the decisions.
The descriptive statistics of parental decision-
‘making pattern are presented in Table 2. The kurtosis is'
higher for males than for females, indicating that the decision-
making patterns of the parents of males ténd to fall more at
the me_An level than do those of the pargnts of females. In

-, addition, the data for the females are'mre negatively

skewed, e ng a greater for a one-p

decision-making pattern among the parents of females than

among. the pa'xéncs-u‘f nales. ‘The means for both groups are F
very am\ilar and ‘the standard devxauona und standard ezrots

are also.quite close. . . 2 / ‘_ MR
Educational Plans
2 - ‘Educational plans, (xu), was melpuxed by'a composlte
& 3 of ‘the following o questions- "Do you think that yqu will
leave school sooh;leave later, or stay until finishing?® :

and *Do’ you think you will continue ypur education after

high*school on a full-time basis, on a part-time basis, or
not at all?". The responses to'the first question were

ARG reordered to range from low to h: gh: m«r\ Know,/ (2)

g '-‘defuu.tely leave goon, ‘(3) probably ‘leave soon) (4) definitely

leave later byt beford finishing,. (5) probably leave later

i but before fm‘shing, (6). probably finish hdgh .5choul, N

defknltely fmu.!h hth scho ’l'ha x‘eaponses to the second,

werg - to alsv ranqe £rom low ‘to

() tave ‘nct yet r_houqht ‘about’ it, (2) undeciaed, T
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(3) definitely not at all,. (4) probably not at all, (5)

hptohﬂbly part-time, (6) definitely part-time, (7) probably

full-time, (8) definitely full-time. The correlation between

these items -for 6,618 'valid observations was 0. 205, wnteh .
was significant at the 0.001 levhl.

Descriptive statistics for this var{able are pre-
sented in Table 2 for males nd females. ‘The statistics are .

similar for both groups. :

/ ‘TYPE, OF ANALYSIS & B \

/

- i . Thedaka was analyzéd by the method of muluple

{- 5 Tegression. \'nus meumd not only speclﬁ;es relat.}.onshlps,

ships. Using t'e pr:,nc:_pl‘es of carzelatmn and reqx‘essicm,

At ex\ables the reseatcher to dlscover how much change. in
the dependent vax’lable will result frum one standax‘d

T devxat'on Change in the’ indepenﬂent varl.a.hle, when. cther e

1ndependent vax‘).able.s are. held, constant (Blalock, l§72) s

The hasxl: equation’ of simple Linear. regreasmn is.y = a+:

whete x" are the cores Of the’ indepsndent variable; and:

the pred.mted scores of the depenﬂenc variable. e

‘and "b" the xegression

the intercep

coefficxent. The mer.hod Gf multi.gle lf.near teq:ession

7 _extends thls basic' equaticn ‘to include ore :.ndependent

_vatxahles. “The " results of the calcunuon of this equaemn e

'teu how good" the predxctxon u/ and _lpp:pxxmately how




f
linear combination of the independent variables.

Ppath analysis, a variation of multiple regression,
was also employed. , Path analysis does not prove causality,
but is useful in tHat it demands a specification in the oo\
theoretical model of the order of causality. For a more,
detailed description of path analysis see Duncan (1966).

. This chapter ha’s described’ the smnple, the measure~.
ment uf the variables, ‘and Ehe type of analys;s of the present
study. . Data vere'collected £xom 6,815 Newf.oundland Secondary
school.. students, and the’ following independent variables:

were. amlyzed by the method of n\ul(:iple regression and path.

: analysis for cheu ‘eff cts on, educational plans‘ father 8

mother s ed ,‘-‘ . father' occupation, mother‘s o

occupatmnnl status, pa:ental pxesence, famxly sJ.ze. ‘and’
‘ the ‘child's I0. Furthermoze, the follawxng vauables were' - . : B3
exanined for possxhle /mediatxng effects:. parenlzal awareness,

parental: encouraqment, and paxem‘:al decumn-makmq. j(‘he ok . %

findings of ‘the multipla regxession and path analysss are  ° g

presented inithe, next chapter, Chapter 4 .




‘deels.

* developing and evaluatifg various models is commonly known,

. : d CHAPTER 4
'
, THE FINDINGS y

In this chapter the effects of selected family
characteristics upon family value orientations and children's
Furthermore,

educational plans, are estimited. ' the results

for males are campared w;t]h thnse for females.

The chapter qma uth a presentatien of the

mtexcc::elations umonq the vanables. ¢ contmues with .
an examinat).cn Of the’ parameters of a " ba 17 mcdel anﬂ then
progresaes by 1nc1‘udinq marg vaz:uhles and rearranqlng the/
/nrder of ‘the variables to! abtain more and tore - complex

As the models become more ccmplex, and thus more J

ical :'m '

eongment mt‘h the tives

Chapter 2, they may provide a better uiderstanding of the
way things work in vthe‘ rea; world. = This stt@tegy fot ™ z
<
as the incr'eme‘n‘:al- pzbce‘s's/ of méder"buuding.

TH’E PEAMON CORRELA'I‘ION CQEFFICIENTS /

~ . Plrst, in order to esthnAte the parametex‘s of the
models, Pea;son correlatlon coeffxczents among all vari&bles ok

présently being studies, we're'det:en\u.nad. me,mterdoz-




> TABLE" 3 d : o .
Int-zd&}zelnciq'n- Between :thaY variables®
bty Xy Ky Ry Xy s X X RS By By, %y
% ; a5 234 L0135 .072 ~i148 219300148 132 .n,As‘ | -198
i A9 2377 “L1s1% l113 -.038 -.113 .¥eo . .172 .108  .049  .193
Xy v 221 233 AN TR : .zao 077 078 .095  .146
’x‘ 3370:. 2373 2331 -.064 =127 .ozs -.021  .028 -.035 .035
Xg'. 2254 ° 2263 2213 2265 [ 2020 (061 .093 .030 .391  .066 -
e vf_‘zsq‘n,;_\zau ‘2781 2350 2230 -.068 -.080 -.035 ~-.140
Tyl 2399 2402 2860 . 2410 2285, L2865 % U062 150 .045  .262
Mg 21050 28 . 2049 2214 2112 2166 2222, 094 .10 .142
)g'gf 1648 - 1640 1907 ..1543".1_5\55 1924 ‘1‘9703 1524 .020  .332
Xyg' 2305 2312° 2265. ‘2314 ‘2216 2281 © 2339 2207 1605 .026
Xy | 2349’ 2348 '?793 2355 2235 2801 zavi 2176 1941 2286

v Variable. identifications are:

1

1' Father's educadcn,,xz, Mother's education; XJ,
X Pnthar s eccupation; }(4, Mother's occupational sbaf.\xly X5, Parental presence, Xg,
rnmily size; X,:Child's 10; Xg, Parantal awareness; Xgr Patcntul encouragement;
xm, Pa:gntal decisicn-mkmq, xn, Bducatmnabplanl

the correlations are l:omputed are below the diagonal.

The. corre: ation matrix is-above the dugonnl and t.he numbe: ‘of cases upon wlnch

s9




. v
< > N
5 — LR
b .
B3 e By Xy " ¥el- Xy . ¥ Xy FKypc Xy

.237° 029 0L 157 i278, .200 094 .03 .211
Al5 L1350 032 =47 2370 L1770 G116 L025 237
-.004 111 -.106- -.218 - .103 ¢.064. .049 . .171

i v, - ~
<2204 . =.079 - =.128 .046 -.007 N .007 =-.081 . 017

2100 2130 - /-.028°° .007 .095 .027 .528 .027
2853 2199 2098

=.139. =.055  -.107 =-.037 =-.146

i,,v "2515" 2219 °"2929 2254 _2152. 729,'01; ¥ AJ: .108  .100  .025 .298

,xa"' 1941 1@56' To3s. 1966 1911 /iszs '71;9_!_(?’ DL an A165 197

) %5 15467 1555 - 1945, 1578 1510 1944 . 158y ,}vms_ Jos0 283

Xyg. 207672090 2071 209 2036 .2067:. 2121 1967 1508 - .063
g "ii. 2170 2173 2870 2206 2107 . 2851% 2925 .1940 1962 . 2076

vanable id-ntification- are: X,, Father's educatxon. Xy, Mother's education; Xj,
Father' l occupntion; X4+ Mother's occupational status, xs, Parental presence; Xgr
Panuly sizej Xy, Child's 1Q; Xg+ Parental awueness, Kgr Pater;tal encouragement ;

Xygr Parental detuian-mkinqy Xyq0 ] Educatxonnl plans.: il i

l'l.‘he: cc:relation matrix is above the dingonal and the numbe: ‘of cases upcn which
the correlations are computed are below the dxagonal.
. 3
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ables (Nie st al., 1975:340). ’ o s ) ‘

matrix c&tains the number of tases upon which the cor-

-
Felations were computed. In general, none of the independent
variables are highly intercorrelated, thus eliminating
multicollinearity as a problem in the present study. Multi—
collinearity refers to the situation in which some of all

of the independent variables are very highly intercorrelated, -
preventing the multiple regression procedure from accurately

i

evaluating the relative importance of the independent vari-

W

‘correlation is between father's education and mother's T

the’ nmeaugﬁns placed ‘on the length of ‘time whicl

is more likely that she’ is the only garent in the home and

& Drlef i ion-ef—th £ficients for males

:mdicates -that the, hlghest correlatlon is between £ather s

educatlyon and mother’ s,eq“cgtlon, 375,,and the lowesf.

ofcupational status, :013. This may indicate that adults s

tend to marry others of similar. educational backgrounds and
that_,v once»maxrled, there is little predlctabllxty on the
basis of Fathr's education whether the mother ‘chdoses to,
work. or not. -Family size is négatively correlated with all
variables excép;; parental presence. i‘he',hegﬁtive corfelations
between fanu.!y size" and such variables as parental awareness

and parental encouragement are’'not surprising conside: mg

y: be

spent with each child in a large family. Negatlve uurrelat:wns

are ‘also found betieet mottier "s'bccupatiopal, statis and

parental presence, parental awareness “and parental ‘decisio

making. That 'is, ‘when the mother works outside the home it

ey : ‘ \




that she makes mnst decisions. The negatxve cnrxelatxon

fotween mother s m:cupational status and paxental awareness,

however, jots the cal ‘Ve
in Chapter 2. It was suggested that working mothers may
strongly value routinized behavior and, subsequently, may

routinely help their children with schoolwork. " The negative

correlation, on the other hand, indicates that working

are less aware of their children's schoolwork-

The amount of missing data’ varies’ for aach variable.

IY an be seen that t'he puinber 'OF cam o wmnh each cor—"

relation: s computed, . u dependent upon the nun\ber of cases g 8 ¢

“avail ble for ‘each of the” o’ ‘variaples being cortelated
) ;

For example, the. carxe].atmns

and every othef variable aré computed-on lgss. than 2;000
cases in each instance. On. the other hand, the correlation
between child's IQ and every nther vauable are computed on
qver 2,200 .cases -in each instance. Thxs is to be expected *
because every child who participated in the Study wrote &
mental ability test,~.thﬁ§ providing an I sgore for each .
child. - 'However, the lower number of cases for parental ’
ei-.couraqement may 4ndicate that children do not generally :
consmez, or knaw, the Tevel of parental encouragenent v which
they are subjecte§ tn. a .
" 'mhe correlation' coefficients for females show some '

interesting similari.ties to thasa for males. Again the

g ‘highest: correlation is between father s.education and mathgr s

education, .528, but the ‘lowest correlation is between father's




occupation and mother's occupational status, -.004. Even

though this correlation is extremely small, it is interesting

to find a negative correlatioh betweéen father's occupation
3 and mother's occupational status. It may be that, as fathers
i atfain positions higher on a socioeconomic scale and the
economic necessity of working is removed, wives may choose

) to stay at home or are encouraged by society to stay out | -

3 . | of the labour foi; ¢.  However, the dorrelation is really too

HETTIN o small to permit much’ speculatmn. Again, negat'ive correlations

» aré consxsr_em[ly found between family sizé and the other

‘A negative corrélation is also found/ betvaen .

1 e
¥ ) .;patental preaence ‘and mbther's occupational status.” This
; Am@e{ indicae that a mothér is more likely to work outside . i

§
el the home when she is the only parent resxdmg in the hbme.

In tonsidering’ the number of cases upon which’the

correlation coefficients between variables are calculated
= for females, it can be seen in Table 3 that the correlations
of parental awareness and parental encouragemént with all ’

/

other Varlables are -based on the least nuln.ber of cases,

whlle ‘the cox‘relatlons between. ch:\.ldi 10 a‘nﬂ all other N -3

Ny ) "van.ahles are generally based ‘on the qreatest oviher Eay

cases. . This is consiStent with the -data available for males.

f though the. intercorrelations presented _above.are

.
4t ] useful in provxd:.ng some perspeccxva on the relatxcnsmps

L . among variables, it is important to. pD:\.nt out ‘that thése

1ntexcorrelatiuns do not indicate’ ‘the magnitude of ('.he

s0
‘causal relationships Between the variables. Part ‘of each. .
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correlation coefficient is composed of indirect, joint, and ,
spurious effects (Kerlinger and Pedhazer, 1973). In estimating
the magnitude of the causal effects, standardized effect param-
eters are necessary, and in estimating the similarities and -
differences between males-and females, unstandardized effect
‘parameters are necessary (Kim and Mueller, 1976)./ However, the
estimated effect paramet:ers have meam.ng only insofar as the
analyses are aizected by the thenretieal considerations
previously discussed. As_pointed out in Chapter 3 path
analysis does‘ not prove caus_ality, l3ut does demand ‘a specifi—_
cation, in the theoretical model, Of the order of causality.
Therefore, \each model to be presented in " enis chapter will be’
linked with the appropfiate theoretical perspective.
7" - ‘
THE BASIC MODEL'
The ahalyses begin with an tnitial model which
:elates father's education, 'mother's edusakion, father's
bccupat:.on, mother s occupa:;onal status, famly sue, and,
child’s Iq, to thé child's educational plans. Four of
these indepenlent variablés, father's Sducation, mother's
_education, father's occupation, and family size have been
shown, in numerég; studies, to be ‘significantly r‘el:ated to.
children's school achievement and aspirations ‘(Bannett and
Gist, 1964; Hutner, 1972; Pavalko and Bishop, 1966; Sewell

et .al., 1957). - By relating these four variables to edu-.

cational plans| rather. than relating one variable or ‘sofie




: employment to be an important bac!{qtound varxahle for, females

to obtain a better understanding of how the important

educational plans. W

_revxew hw the coefficients in thl.s figure were

of family stics individually affect

In addition to these four, commonly’ examined family

char{cteristics, mother's occupational status is incxudeé

in this basic model Because studies have: found mateznal

their amb:.uons fcr attalnlnq hz.qh careex‘ goals (Alqu}uc
an‘a Angust, 1971 Banduccl, 1987, szberq'“.lsn)t s

Similarly, child's ,IQ is. ;n‘bluded -\ﬂ this bas,l.; model beca\ls

u; oo has frequently been found to be an mrportaq[r. vanan;e
influencing academic achievement and educational goals

(Kerchoff and Huff, 1974; Williams, . 1972),” ¥ o [

; Thé results for this analysis are- presenhed in

Figurs 2. Hawéver, | before proceeding Lt: sy be Isefnl to *

>
mputed,

and ‘how they mist be interpreted: R /

+ * In order to obtaih the resu‘its pzesente4 in Fx.guze
2, gy has been regressed upon xl, e Je IR XE..and 245
The six lj.near equatzons used as a bagis for ca}c\ﬂ.ating the

ed efféct parameters. for’this model are:

511 % By, 2% F P, 0%t
+ P.

£ o Puy,a7s t Pa1,6Rie ™ Pa1, 7R




xl. Puthex s education; X2,
Mcther s eﬂucauon i xz, Fathez s occupa:ion,
1

PIGURE 2. Path Cua!ﬂcientu fo:: a.Basic, Hodel of/
Sty of Family cs.on




P11,1%21 F Pu1,2%22 *Fiy, 3723

r

i S Pu1,4%24 P11, 6726 * P11,7727

; 212,150 Pi1,2%32 FiF11,0%a3 ¥
Lo T Pagatag *PargeTae t Pu1,7%a0 !

B b & hH 11,4734

p ‘+ i,

+ By, 2%z *“’11 3 43*'
L+ B

46"

* PipioTey t P1.1/:4 63"

/.
b "n,srss 1/1,7 67

del, stx‘ng t one- ! ’

: ,féct. The resld\rais, 9

1-1» are repre—

£.la
; sfor:l\yinatn.ng at xs wAh{ letter Bubscnpts.

‘Asa rule\of thmy)

qu X




. iemal?s ' ed\x:atidna

para.meters in snghtly qreater detail: S

.100 moderate ef-iects, and coeffiaients of less than .100

_ ek effects. v
i

It may.be noted that the co:relatmn coefficients
‘between independent variableu ae ot repcrted in Figure. 2.
This is: because the correlﬂtxons between all ‘variables were -

|

reported in ’rable 3, and f) rther :eterence may be. made to

[ -(:'hat table. A lack of ad quate space pl‘eve.n the;r incluslon

n FJ,gure 2 and oth_ tigires pzesen,ed ih'this. chapter. e

be exam1ned €6 see how good “an.o |

explanat].on the bapie model pr vides of oth males’ ané &

F:.qura 2. ma

puns. It can'be/ seen that, For mth 3

males-and fema;es, ‘the”

weak ueve:theless, it is instructl. e to exanune the effect

E‘o* malas, the influence of. khila! m (+2077) 48
more than double % Thfluerte exerfed by ;\y of tiie other

1ndap£ndent va:iahles in. the mada1.' THiS may imply ‘that if

nly a ‘measure of. a; chxld’s IQ, one might be able

r'e_Iatively 4o red. cnqn ot educa;.mnal plans

‘on ‘that’ basis..’ Hcther" “dducation has the next: strongest

mfluence {5 1011)‘ foll’d closely by fathex: 5 education o

L 0912) . and’ family- size

0957) 1 A1 thpes vanables.
however, have. telatively ek effeceg, /i

is 1nterest1ng: 5

“that: mother'a eduéation 4«1011) .haq ' sfi htly greate: =




m-c’: for males, father's occupation exerts a very
small influence (.0609) and mthex"e, occupational status
exerts L\;eie'a.g effect Of all (.0008). At this point it
should Be refterated that ‘mother's occupational Status was
coded as LI Qoni:ive effects indicate that

ednc{tional planl are higher when the muthar works, and

All W

when ‘theé nothat does not: work otifside the hou..

o v n educatx}aml pun- of mnlal. As’ uquaﬂ p:evxuuuy, a8 fanily

liu i.m:reaseu, and thus lnoney tme, and anugy znnuzeea

tend to decresse, aducntiunn‘ ‘plais are loweréd: O
g For femalés, child's TQ (.2181) has the largest

‘effect upon educational plans of any of the Ddegasint -

variables. This, - kmung the | TQ of a'female student ‘may S

pmvide a becbs{,!hﬂfc’ltion of “the. .:h:ud'g educational plans

t.bm knowing a nnm.ber of o:her fmi,ly charactlristics. &

; I Hot.her s eaucauon (mzs) lhcnm the ‘next ‘tzanqqlt l.ntlwence,
: 3 xL ;

bnnq mderamy strong. in compuxson to thie inflience of & %

father's education (.0644). - Here, there seems to be somie.

suppoTt, for ‘Trélman and Terrell's (1975) spggestion that Al i

hke-aex modeung my opqnbg to affect educltibml pl 5.7 H

urme:mre, 4 may be’ that Like-se;

’eunq is moi-e- ¢l

i tant £or tam£ o ‘than for males: e

For fema

7 fabhet s oacupmon (B oau), family
slze P 0791). and father's: edncn:inn (- 0644, znpectively, %

all. stm simuu blllt ak effects l?pon educatfonal planl, )




; with fanily size acting in the expected negative direction,
: ‘Mother s cccupatiopal status '(-.0236)  shows the weakest
effact on edupational plans of females. ' However, even though

i mother s or;c\lpatxnnal status dnes/hava such a weak effect,

it’is noteworthy that . the effect is.in'a, neqat:we d).rec iony

OV R i imil.cating that educational plans are h:.ghet ‘when. t:he mot.her

x‘ks at :home. Thls finﬂlng does no(:‘ concut w1th those Of

; other: s v “found maternal emplomert to have
«\

hnportam: pusitivg .. fecn on the educational plans of female

., (see, £or Jnsgance, 1mquist and Angtist, 1971; Eanduccx,

4 '1967). Hawevar. it has been trad:.ti.onal“nmewfo\mdland fot

the home -

worlcing ‘mothe ers were dlsillusioned with “female: employmsnt
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in a male doml.nated labnur fcrce /vhile hcl(uemakers stl.ll

valued educatlon as a d:sira‘b o}

their daughters

ereqardlesa of ‘their. g plins for ing.

«

Caluulatwns based upon this model xnd.\cate thut only,

s . u per cent of the variance in educatx.onal plans is explaxned e

by the J.ndependent var.\.ables for males, “and ‘only-14 “par. cent

for females.' A more : elaborate médel ity explain a greater

ummme ©of variance:: = LS o

Nevertheless, ,):efur;r exam;ning a mare elaborate

tj-m gtotips.,

 éffect




| /and.gifferences  between the two groups for this basic nodel, -

< the  standardized cocEFicients pres: when compazing . ‘models

roperties of the variabl 5. Ccmpansons a¢:oss popula%ions
P Pe .

. may be made with unstanda zed. effect

they. az:e not affectsd by differences i.n variances’ whereas ~ /

across populatxons 41 _' is' imporcant to .take : 1nta account the\

dxfferencea in vuiances Df varlables. Of cou\rue, the basic(,\

relatmns!up between variibles Sniains unchanged whether 307 o

ed or h " 11zed, effect ri _' ate employed. :

Fat_her £ edncatl.on. mather s father s o ion,,

effects on bpth groups.

Rather ‘than/ discuss’in-detail’ all the sinilarities’:

ancther model which attempts to more,closely approximate -

the theory that is di »shis‘ 2 /Will be

At 'this ‘point” “the: a:gmem—. is advanced by.inclusion of

pazental awaxeneas ds'an 1nbervening variable. e 1 e

‘PAREZNTAL AWARBNESS AS AN INTERVENING VARIABLE
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‘personal relationships. 'l’hese im:e:-pe sonal relat:.cmships

affect children's behaviors.

4s an intervening vaxiable in this" model, an attampt is n\ade

of anestl.gators have'

ehildrents ’gi:hooluu:k.'

“to aiscover ¢ne possible inter-personal relatxonship which -

may. medxate between certa:.n “ﬁamlly charactenstxcs and

diisdasii s educational plans.

Parental awaten’ess is added to: the basic modeL as"

nterveninq va:iab].e inan’ Bttemfpt ‘o underst nd the

S :
experi'ence c( a chllﬂ. raised, within'a family Which‘has

certain chatkcteriatxcs. 3

As noted in Chapter 2, number”’

parent-éhild rala;xonships assoéiaced with certain de-ﬁoq‘ra'phia

\cha;acter:.stxcs ‘of the family (Finlaysbn, 1971 Rosen, 1961)

“In & u model, then, the effects cf certain family cha

actet:.!t].cs on ed 1

plana a.x:e minec as r.heu
effects intervene through parental

Of thel.x:

, This prwxde mcx‘e' mfozmanan than

By anluda.ng parental awazeness ®

upon the ‘i inc




e . : / i : & # )

t’c and actual' performance in school. That is, high socio-

economic status parents are probably more aware of their
children's schoolwork; and, children who have parents who
are more aware Of their s¢hoolwork, psually develop more

posluve attitudes towax‘ds school and are px:abnbly more

\‘likely to set hxgher ,educats,bnal goals. In. fact; ‘this %

Y s perspective is plausible-in that such ‘parénts,- bemg better

educated, are. ganerallé( \more aware Of' ducacmnal mat(:ers 4 A

and may hwe Johs pemittxng them ‘to spend ftore tl.me on

Betore pmceequ with a cussion of.this analynis,:,
it ia important to .note that the parental awuenass measure

is derived Erom questiuns which: ere asked af the childzen;

and nct Erom ‘questions whick were asked'of the pa!.‘ents, 8

"Therefore, the medsure may be Biased: to eﬁxe extent that the

4 S, chlld:en are /mistaken about how—awate cheu: parants Jactuajly
|
cares Hofever, it is nut 50 mich how_ayare o their ch:.ldren s

Ls o£ :u-n:ex:est,

<
fchool woxk chaf. parents autua].ly are that

d¥en parcewe them to bes

“but:how ‘awdre the;t d

euple' S AR

- @ct in s],t“at:l.ens accczamg to how they perceive the sltuatlon.

o qL Aa W.I. -mcmas (1925 527) “has expressed it, "If men dasiue

sxtuations as zeal, thay. are :eal in® them consequences.

’l'hus, chxldren nre affected not by thev actual 1eve1 of
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J Figure 3. . In order to calculate the effect parameters which.

are reportled bn the patks, Xg has 'been regressed on X, X
%31 Xqs Xg» and X;, and ¥, has been zéggé;sed on all of ‘
these, var:.abl.esv Thus; the independert v‘aziableu are allowed
to have both direct ana indirect e£fects’ upon eduuauonax

plans. ThJ.E means that: parental awareness may medxate aome o

[etfects, wh11e other: effects ‘may. be/ difect.

e o PJ.x:s(:, the additm al parameter only anreased the

i explalned variance in educat:mnal plans by one’ per’ cent fox: :

ile the mudel fits the

Foth ‘males’afd Eenates. Thus, 3

. data sllqhtly better than the modél presented in nguze 2,
the additional effect parameter s not tesulted in any
dramﬁ ic dncreases in jthe explal.ned yariance. .
’ ' -Of ‘all the independent variables, yales! 105 (.2064) -
continue tohave tng largest direct effect on their ed\lcavt:ional "

plans. The zemaining variables exert weak effeots; with all,

<
" except.mother's ‘occypational stat s, shgntly dedredsed in

mignitude. of ‘aféot, From those of . the px‘evmus nodel: Family

-size (. 0937) is the only. negutive telaﬁionsh:.p ‘and it exerts

s " the sel i‘ges\‘. direct effect on sducl l;hal plans in

: : o this models Parental awareness e 0914) exerts the t.hitd

_1argest'dl.rect effect on ed\lcaticnal plan!. - Ohe ‘in erestan

f relationship that domi fiof ‘ehange -ia this mode,l Ls :ne

‘.xalauve £ \af parenta). éduc A on 5 |p1ans

positive

fathers' .




A: Males

Variable ?ﬁtxficatlon; dre: X, Father's education; X0 |
| Mogher's  &ducation; X, Father's.occupation; X;, Mother's
occupational statiis; ‘g Family si? o cm.;ld'n 103 Xg.
‘Parenbal .awareness xu, Rducationa. plang;. ‘x e esidual‘
effects on: edlwa\L!.onul plansy Xy Résidual effacc
F”Ental awureness. R

mcung 3, va:h Coefficie
d’mi‘ly Characteristics on/Educatibnal” Plans,
Interveni.ng Through Pax.‘ental Awaienesa %

¥.for. the Effects of, Selécted:




N/

present model.
It appears that parental awareness, when added to
~“thé model as an intervening vafiable, acts as a mediating
effect for most’ independent veridbles. The mother'seducation 3
" parameter is decreised 1.4 pez cent; the father's educatiion
parameter 15 decreased 8. 5 psz cent, the fath§'s occupation

arameter is decre&sed 4.9 per cent; ‘the famz.ly size parameter

is.rdeg;ea_sed 3.1 per’ centy apa, the. child's TQ pata!\\ete.r‘ }s\ b o
‘decreased .8 per cent. Only ‘the’ motheri's bocugations) 1
parameter. has :.ncreasei in this model . It has increased

82,0 per ‘cent over that of the previous model, altho\lgh

still indxcatlnq a weak effect- (.0047) . This increase,in
the direct efieccs of mother s Occupat:.;)nal ‘status on males’ E
cducational plahs suggests that for mother's ocoupational
status, p‘annta_d awareness may act as'.a_suppressor variable
(Rosenberg, 1968). That.is; when parental ‘awareness is not
included in the model, thé real effect. of mother's oycgééeinnsl
status on gales' educational plans are not show, -theyare,

" in’fact, suppnissed. ] . :

Fot males, mother's education. (,1350) has ‘the largest ., .

. éffect/ on parental aw'a'zeness; The remdining variables have:
only weak effects on parenital awareness, withmother's =~
:Qccnpatxunal status (~:0421) and famlly size (: 522471 ope;atmg

1t may be'that mc.thex\ s edication

m a negative airéctio

K relatlvely la“fqer effest én haw avare she is of hex s

scn s 3 k se ;" hoy; éd she 15, n\ay nffec(: ¢

how aware she can becnm




-

affect of mother 's occupational status may indicate that,
if. the mother ers Quts).de the home, she may not have the -

- time or interest to becorne very aware of her son's sghoolwork. '

Forxr female!. as for males, childr's I (. 213

tinues to have' the largeet Qirect efféct on educatmnaf plans,

parental awareness: ( 1291) , exert:s “the second lurgest effect,

i ‘Mo?hex 5 education ( 1275) continues tn have a’larger ditect’ ..’

fluer’\ce upon femalas' educational plans tha “does {ather E)

s educadcn (. 0470). Fanily’sizé and mother's occupational” W
« status hoth ahovx a negatule effact on educational plans.’

While fam:.ly 8ize has consistem:ly shnwn a negativa effect’

B on the eduutional plans of ; bcth males and females, it xg»

notewaxthy r,hat mother B occupatxonul statua hag shown a
i negative effect only . for’ femalea. This means . thn:, tor ‘malea,. :

sducational plans are h{gher vhexx the mother works oucsmg »

‘the  hon bt} Eor ‘females sducational plansTare higher when © .+

, the mother m':rks in ‘the nome. A p.revxously “proposed, n.

“ho' have traditionally

stayed at hcms, still valued aaucac on” £or J.ts own munsm

Valuey and influenced thei: dauqhtets to pursue hlg er
.




£ lxze from thnse oi the ptav;uu! model; The father's educatxon

paramatet is d’ecg:eaeed by 28.6 per-cent; the. nmchgr s oocu~

pat:mna], status ‘pa!a.meter is decreased by 15.7 por centi -

the mther s education paramete: i decreased by h.o. g,

the child's IQ/Pa;:ameter is, decreased by 1w9 pﬁ
!

@
per cent

% and the: family sizs parinetes is dacreaséd by 1.6 pe

o TN cent

'these ndepend'

cent., 11a f.he direcc effects %s

3 ) abisi fhere generaliy wedk- dpsthe previohsmbdel (it apgears |

that the “inclusioh of parchital dwareness as an in

tervening: , -

'\ variablé acts to midiate,their direct effects.” |
: | Father ' s education. (1348) ‘has’ *the largest effact
schoolwbrk. Excey; for , . i

- [ on, pu‘ental awateness of femalas'

mpt_her s éfucation (. 1144) .,the. x:emaminq v/a.ziahlgkexert o P
N .
x's

- qenezauy weak effects upon patental awareness, with mothe:

(- 0255) ‘an@ famxly éize (=0

ccupat onal s\iat\ls

in’ a negative: dsrectmn.
° "~ " Table 5 presents the inaisest efzects of,|

o ganily characg:eristics on “educational pm._ ‘ag: they incezvene 3

through’ puum:al awaun7ss. usnhg the* xu1e ‘of th\amb dig= B
all méiregt effdets appear “to bg\ waak.

&ussed earlier
For fales,: the la:gest xnduec:/ ‘effect . an adunatz.onaL plana N L

s .0 T i Uis mothet's educatz.;bn interiening throudh p;,rental awnrenesa

el s L Gty s ber gepatds) the largest! {ndnace:écsau on

educa(:z.onal plans is father's
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 presented to provide ‘a basis o

1ncreasés. he may want: to become more aware oi ‘his 'daughtet s
schioolwork -and her “educational plans may x;é positively ,. ~
affected as a result. -However, this does not appear.to be

as ‘important for males, whose fac!\eré may be interested in

‘their’ sons" sthoolwork regatdless of fheir own educatitnal —

level but for whom the mother's educaEiunal level may be
sxgmfxcant: in maku\g her aware of her son s schnalwuxk,

and herpxng her son set hxgh eg.ucatmnal qoals.

In Table 6 the n t zed /4ffecr. X are’
- . A

thich to compare the males__~

Y
and femalesi” As wuuld be. expected £ l:.ke-sex modeling i

high educatxonal plans for £emales e 1735] than Eor mal s:"

{85 1395). ‘as d).scuased previously, facher s ‘Ecupacmn could

fathers In lover status wérk pb!:.tions.

B home ’
£

It is lnterestmg that mother"g occupal:).onal status

has a very slight pbsxttve effect on p/yles\eddcauonal

educatmnal plans (=% 1692) SIE mothers “work 'utsme the®

their daughters' educatiunal plans may become .‘Lower

“come “to
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llothexl may have in'a ule-jmi.n\bed labour force

still does not ly endoue g »
This finding is in .contradicnon € Chapter .2, vhere it
_was mgqested that working nothe/rs ught pmmta the value
ot edncation and work fo: thak danqhberl. i3
“Family ~si.:e is sughtly more- mporcnnt for males
’ i—.uoz) than for femalel (-.3493). It may be Qfat, if .
N / present—day parents. ar$ goan to suppor': ‘their daughter's
) educntxonal plann, they H!.ll do so reqardlesa of family siza.
w{\ereaa in a traditiomuy-oﬂe ted‘ falnily, only tht sans

may ‘be support:ed if tine and_ mDney tssourcas pemlt s

g FEne child's. 10 has\lbout the sgne. arfiet i educanon.n
N :
&nns for both mgles ( 509‘1) and funa,les (« 5092) e
e it TParental awaxenass is iote mpoxunc for ifemales

"+ (.369%) than it is’formales:(. 2663, “This. my be ‘explained
}n tams of a socmcy which has’ txadit:nonally expectad males,
‘not female# to contim:e thexr eduCation. Subuequently.
parental awaremess may tend to becme a mre Luportant

factor for females in _thegr 1 I plans

because xt ;,an ha}.p ovnn:.uis society's axpectauens.
/ In conclusion, the model ‘presenfted in PigureB, %
J

in wh:.ch parentnl awarsness is*added as an inteweniny

3 var!.able, hns 'slightly anreased the variance wht,ch cauld gy

L. be explalned in eﬂucaﬁonal pla,' iy pbint- the argumsm:

Ls advanced by/ the inclusicn of yet another 1ntarvening

vatiable, pﬂrentll encouragqne.nt. /-




" plans.’ Cherry (1974:% foi x.nstan_ce, repotted of

/of cmmzen & educational acherelnent. 4 B

the children toigs on to higher education (Em&\ax

,actxv;txes, and thinking i

. 'more’ frequently enc urage th

vhth school. than do parents of 1arget famllles (Rehbex:q ‘and

ENCC
As INTE!WBNING VARI LES

<

'R

In thxs sec:xon -an attamp': is made to presen a

parental encuura'gement ag a second inCetvanlng vanam \

. Ch:l.ldren muat berceive not: only «\hat parents are‘aware oﬁ

thexk schonlvark but that parents areg acuvely mvolved 1n

it. It has been estahlx hed in the literature that parental

“encouragement isan. ;meortant variable/influencily edicational
a Er1t15h
1onilzitudina>1 stidy oF -8,362people ,v;mo ere £d11oved ~from
birth in 1946 to 1971, "The ‘study. found that parental

% promotion cf secona-ry ‘education waga, cuuch detetminant

e !

“parental encouraqement is af‘feyted by a number of family . * £

‘variables. ' For ‘example, it has been found that better
J & :
educated parents, unlike mure poorly educated parents,

encourage  Eheir children to take dourses which Wil enable

1973) B Parent

ith middle clasgs

ccupation:

“the ion

-term Father than the

i) g 3 ’ -
short—tem (Flnlayson, 1971) and parents’ of smaller ’families

chl.l.dren to contmue beyond

Westby, 1957). s:.milarly, as Portex (1974 304) noted %

ncoumguths—-w—/
: zeadmg Of ‘books, stu\'!yan rather' than 1ndulg ng in othez

3




i ‘dren's responses

: educat:.cmal plans, not th

“sxgniflennt o:hers‘ relate to'a boy 6n the basis: of |

thelf perception of his mental ah111ty ...", suggesting that

“the Tevel of parental - lent may also be
- Bgoh the child's 1Q." '), J5 . )

. 'I'hus. m the model shown !,r\ quure 4, patencal &

awargness and. ‘parental encouragement are h entered as
:Lnterveninqo:lymbles between sel d family 1Btlcs
and educati plans. Aszsrevmuny ‘mentioned when ais-

cussing the maaséremem: cf the parental awareness variable,

parmtal enco :agement is alao measured through the ch:.l-

chzvaz _it 'should be reltexated‘ that e

: the chlldren s petception of their parents' encouragement §

may- be the more impoktant aspect affect1ng the childzen s

a tnal Jevel Tot. parental

i encouragemepc 5

Foz males, F:.qu:e 4 explaxys 19 pet cent of the

) v
varunce in educanfmal Pplans, &nd for females it explalns f

P
20" per cent 'of the' variance, l‘his is. .an }ncteasa ihi

explanatory power of 37 fer nant fox'the naled, and 25 per

cent for the females . Thls mc:ease may be attn,buted to’

‘the i "nn ‘of. the parental "

has the second’ largest direct/effest of au the indeyendent

vatiables upon educatxonal plans. {. 1748 males, and ,2018, .

“females).' el

For u\ales, the chl.ld‘s iQ vn:iable ( 2712) com:l.nues

“to have the larqest effact  of any.of the in&eperfent va:sames ;

A i >




/—‘v/afim;Excatmns ar

* L. kp %

%), Father' s ‘education 2,
Hother's jeducation; ‘X, Father's occupationj X4, Mother's /F
ocoupational status; X, Family size; X,, Child's 10; Xy .
Parental awareness’ Xy, Parentdl encouragement; X)),

,Educational pldns; Xy Resldual effects on educational\plans,

Xpi Residual effects on 3 7 Xgr idual

effects on parental encouraqement. Ry
E/IGURE 4. Path Coefflclents for the Effects Of Selected

‘o Fam ics on I
~ -+ %4 M Intervening fouh Parental tanens
“ Parental Engburagement : :

¢




ixp‘on éducational plans, Jand.nother's education’ (.0783) i
has the third largest ef fiect. Most of the diff’t effects dre/ |
decreased in magnxtude from those of - the’ previous two modéxs
Even the mbther's occupm:xnnal status variable, which actually
>ncreased in” effect when . parenbal awarene /s\was 1ntroduced

as an intervering variable, is now decréeased by 7233 pen‘
“cent. The father' s edication parameter is. aecreasad 23.9 T,
per. cent; the fm“ily size parameter. is decreased 1. 2.per_
centy ‘the mother's educatinn parameter is deczeased i1. 6 Py =%
cent, and the . Father's occu}‘tlon parameter 15 decreased 21005 00

7
per cent.” The child's 1Q parameter is increased 31, ﬂ per-

cent; The.direct effecc ofp tal ‘aw is

19,4 per cent from 004 xn\the"previous nodel to 0745 tnt

the ptesent model, i This dec!esse mimates “thit parental'

may have i both \r awareness and’ o

1

¥ paxental encouraqament ir

the»px:evious mde_l.. Thus the

inélusich of Parental enco ‘the’ pre a 1 may

7
sttex representation of realny.

males, IQ hag the largest effect upon parental >

cdcupat:.on (:0242) . and mother!s occupauunanszétus de 0100). )

only Iamyly u.ze has ‘a neg‘afive effect upon parental

(_inde;ienaen:pariables,upon‘edqcay:mna,l plans : are decieased

- A ; ey iy “«
in magnitude from those of the previous model: 'Child's IQ

Bt e




5% selected family\characeeruucs on educauon;q p‘lans Aas. they

(thQ),Lw&:ea‘sed 21. 17,' pet cent in effect f\ro: that of the
 ‘previcus model, cdntinues fo have theflargest effect upon
fenales' educational plans. :1=a/z'§_lt’a¢/ awareness’ (.1131) ﬂas
the thud large st: effact, although decwaSed 'in effect >
RERE per cent. The family size punmet\z is decreased 23.4
psr cent; the mocher s occupatmnal status paxameter is

ecrenssd 17.i-per cent; the mother's education paimmetds

i d'ecreased 17.1-per. centr/th‘e father's education paramete: .

is decreased 10.0 per cent;‘and, the fathez s accupaision/

l

parametet is decreased 8.1 . pex] cent. ' ¥ D

(- 0518) has “the: largest effect upon p:t/’)
=

‘/éouowed by mothe); s education (v ovas),
 father's educauon\( 0297); father's ocaupatiun “i0kT1),

“and mother‘s occupahonm status (=o0170) . Both fam{y size-

»and mothe:a s occupanonal ‘hatus have )\egative effects upon

parental encouragemenc for females: .

T oe ds int’.erest‘ing to £ind tha@mo\ther s education |

appears to .be more mportant than” father s edication £or

both mam and. females. |1t mayibe that, in w:radxuonauy/

scructu:ed hone, _cmldzen spend fore tine ith’ their mothets

than }n.th their fathers, and 'Subsequently, their mothers‘
i at{ 'tudes, beha\uors, etc ‘may. have, a qreater meact oh the
childrdn than those of, f/:he fathet/ % s

iy
2 2 Presented 'in;Table 7 ‘are the Lndlrect effects of

Jis
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thad - thése qtjatnex's education (- 0067),

~he indirect effects through pargntal awareness
are c',xengrany ‘weak: for bo‘;h mgi{gs and females. For both,
parental/educacion feems to have the largest inditéét effez':t:s
on educatlonal Brateyeathier el slication  Giales o063, 5
females 0152)’\?nd mt%‘s education (males .0101, females
.0129). Mother's accupatxnr/al status’ (males -.003l, females

=.0032), 'father's' occupation (males .0025, females .0056),

far ily size. (males -,‘0061 females —.0012). and chlld's 10

(males 0011, females +0037) a11 show weak effects on

educatmnal‘ plnns as they intervene throtugh parencal awaraness.

'l'he indirecx\ effic:s i 1 encot

aig also generally w;t for both males and temale

fenalés, the indirect £rects. of famny size i

mo@?rﬁ'.s education (.0177) ,and_ 10

127) " are: more/ Amportant

(.0061),/and ndther's occupational statds (- obzgr

males, the indlrect éffects of 19 ( '—0319) . father s education
(.0214), and family size (-.0143) are mote mportant than )
those of mother's eddcatiori (.0127), fathel;'s oécupation
(.0066) and. mother's occupiaci'onal status (.0027) .

¢ . Tmable prresants the unstandard:.zed regressi
coefficients for the effects’ Of selected famuy cl((;::ter—
1st1cs, parental aware{\ess, and parental encg\ragement on
the edul:atlonaL plans of both males and females. Mother's -~

educatich has a largsr effect oh-the educational plans of -

fenales (,5284) thanon the educational plans of males (.4114).

Furthernore, father's education has a larger effect on males'
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, Hiighee" educauon than n\ay ‘be fathérs S Lower status

C. 2061)., This seems tD stpport, prevxcusly dascussed lik

<. It'has already been squested thut athers. who have' higher

_value of educatlon and careers.

. 2 . T s
‘edudational plans (. 1353) than on females '_ ea\xcacmnal plans

sex mndennq heories® s i N

4 As- in the pxeviois mndel, fathex' s nccupatmn

continues to shéw up as more efféctlve in. pxnmue.ing h gh .

educational plnr;s ‘fot females ( 1616), bhan for males C. 1242).

status occupatiuns m&y be mnre exposed ta’ the dea Of fem,ale

ccu‘

*pamns. Malés): howgvex:, smay be encoiiraged’ tor puirsie . h;!bher 3

edncacmn no_matter, wha‘:/the occupation Of ‘the . father._'_

‘Gontinue; 5%

similarw, mther g occupatianal statu

to have a suq)n:ly pcsitlve affect op nales' educagmnal .
plans/( .0118); and a’ su-onqer and negative effect ‘onfemales '

educational plans (= 1407') Tl}e fegative effedt on eﬂlﬁcétmona‘l

,plans of females' may be . attﬂihut\able/w a ‘male‘doml.nated 5N

’1abour fuxce which still does_niot completely suppcrt v{orklng

mothers. Thus," chese wgrkinq mothers mhy be helping, o' bty
Qevelop a nqutive attitude in: theéiz daughters 'towahds

Jramuy size is sIightly more mportant for males
(4.3155). tharn for’ fenales :(-:2678) N and chil's TQ has Jabbut-

the same influence upon eﬂucatlanal plans for both: malesn T

(7a241) and females (noz) il b

/ Parental awareness in- this model appears o be ‘more

J.ll\puttant fclt felllales (.3238) than for, mal,,ee l 2147) The, *

sane relanqngmip was'found in the previoys model.® Parental -




- ] : .
encourggement, on the ot:har hand has a similar and sig- . N

: nificant’iniluence for both grotps. For males, its influence
16'1.6563 ana for femsles,, its influence is 1.4923.

b 4 “Apother featurs of this model are the correlated -
:esxduals Ipet An unde‘:standing of the meaning of these

‘xesmualg may provide an additional intarpretatxon of .this

@odg;. If the residuals are not }u.ghly correlated, it is
suggested that.: the. var]./ables are separate and independent.’
'Qh;s seems to be the case with- parental awareness and

patental encouragement be::ixgse, for males, therncor:elation

X caefficient between ‘the* twcif variables is only 0653, and
rj\féxyemale . the cor:elation coetticient isonly L0702,

Thus, u—_ may be assumed thAt the pan:ental awareness and -

i bles pmvmes better explana fon of the effects o

se;lecced ‘amily characteg suc? g’ educational ‘plans ton

Now, m a f).nal model,

o elther» £ the two previouy models

/.

one’tiore :un:ervem,nq varighle will be' added. Alonq with

parental awareness and patental encouraqament, pazental

dec;sion-maklng will be 1ncludedv Als ;

e

one moxeé lnﬂependent

i




TH'B EXTE@ MODEL

T an a%tempg £5:orotide @ bether Heprésentatioh

«
of :eahcy, a paréntal decision-making variable was introduced

to the inal model. Whether one or two pa:ents make most” -
decisions may be an important, but poorly studied, value
orientation which could have a signific/ant bearing upon

children's educational plans [see, for -example, Maccoby, 1962;

MéCandless, 1971) ~Furt parental in the
home was also introduced as a  variable in this’final model

because it is necessary t now the parental presence when ~»

conslderlnq parental declsion—mak).ng. 'l'he extax{ded model.is

*identical to- thie  theoretical model proposed in Figure 1,
2 ; LTy

Chaptér 2., e S - /

Introducnon of these two: varxahles does” not mcreaae
the explanatory S ot the final fiodel bver ‘that of the
previous model. ' This model cuntinues £ofexplain a total of
19 per cent ‘of thé Variance for Wales and 20 per cent of -

. the: yariasice or females. £ & WER TR
for the extended model, and a lack of adéquate space preverits
their, presentation In figure form, so.thé results for  the
. extended model are- péeée‘nteav‘in ‘a table.. Figure s presents
" -’the extended mode.l, and Table 9 presents the results Eo<
' the extended model. Wopa 2 Bl e e Ty

Sl
n the d model ‘the ind dent variables,

in order of their direct effects upon males''edicational

% There are-a large numher ofparaneters ta be reporfzed /
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TABLE 9

Path Coefficients {or an Extended Model of the Effects of selected Family .
. Chuza:tezisticu on Educational Plans, Intervening Through Parental

Ve + Parent and 1 Decisi ing
Males ‘ x i i _
Hl L B 1 ., ; 1 3 ental Educational .
~ Variable »Awa:enun Encouragement .. Decigien-making Plans - Residuals & B
Xy - .0809 -.0782 Lo zgbr00 . .0621
: X, L1361 L0865 ° 22| L0788
s Xy . 0228/ <0481 . 0503 ~ d
: Xy 0109 O =.0206 © 0027 :
Xy ' .o14s S w3s4s. ks .0391 . . P
Xg =.0525. - S 0-.0397 .. =.0818 ) poi;
Xy 11167 - £20067 .1739° » . 3
E S ; : . L0739 - .8976 :
. %ol 2 W g L2717 L9763
¥ Xio™ . Bty MR - =.0249 9880

Variable identifications arei Xy, Father's education; X,, Mother's educatiomr X3y
. ~Father!s occupation; Xqr mther':'dccupétionqlmcuu Xg1 Parental presence; Xgr

‘Family size; X;;, Child's IQ) Xy, P 1 /] x,, : v
" X107 Puengal decision-making pattern.. . & *




74 . 4
. ¥ : ' , 3 .
Table 9 (cont'd.) ’ y : : .
B; Females~  ° - . | U B O $= i
5 - 3
: >
- Parental Parental 3 Parental - Educational

Varjable Awareness ~ Encouragement  Decision-making ' . ~Plans Residuals

T 2 =

B L0295 0025 | -
X, 11200 -0783 -..0067 .
x - .0412 0283 - - -.0188
3 “ -—
X, -, -.0217 \nss 3 F 10442 ’
- .0790 L0166 - ciflsa800 ~
Xg T £.00860 1 -p0813 . < ¢ -i0257
B R kL7 I JOSTL . SO 0214 . G )
Xg ) ’ : S s ¥ .8931
Xg e 23 L9681
: - o /
P .0257 L L8477
¥ s -

) an'ilble 1dentifications are: 'X,, Fat_her s educn:iom Xae Mother's educaf.xbm X34
Pather s occupaciqny X4+ Mother's occupatiann status; Xas Parental presence; Xg,
Family size: Xqe ‘Child's IQ, Xg, Parental awareness; xg, Parental encouraquunn
X107 Parental decisiop-making pattexn. xa, Residua]. effects on educational plans;
Xy Residual effects on parental nwaxeness, x » Residual effects on parental
encouragement; X;, Residual effects on pax‘ental dec&sinn-mlkinq pattern.




5

.each’ child may J‘ecelv\e less attention and .less

 womer, inothers may sgent more time ‘than, fat E:s with theu

N/ /
. 104
‘ plans, are: parental encouragement (.2717), child's 10 ..~/
. {
(.1739), famjly gdize (-.0818), mother's education (.0788),
parental awareness (.0739), father's education (.0621),
father ‘s occupation (.0503), parental presence t. 0391), .
paxental dec:.sion—making (-.0249) And, mother's cccupational

status (.0027). e ’ .

For males, the extended model conEirms and extends
the findings of the three previous models. Parental
encoiiragement (. 2717) appears to have the largest direct

effect upon educatl.unal plan!, followed in’effect by the L

‘chlld's IQ (e 1739) . Thls was .seen xn prevlous models as

nd suggests that’ if oné were &

rely on only ona or.

two md:cacm:s which ay detexmine a boy!s' educatiennl .plans,

these two vax:i.ab].es wouXd be- the best “indicdtors’ tD examine.

I§

§

X {
Fui‘thern‘cre,r as l.n Fxgukes 3 and 4, Eamlly size’ - 5 )
%
(-.0818) 1s the thxrd largest famll:.al ind).cator of eﬂucatmnal {
!

plans, aftex parentu encourugemeut ‘and child‘s IQ. ' B % o

fanily size increases, the same:amount of time and money

resources must be. Aivided. aéong e people.‘ CEnsequently,,

ncouragemeht

and educat:.ona]. ‘goals may lower.

i

i

In this £inal mddel, mother's education (. o-uaa) v L ;
| L

continues ‘tg exert d larger 1n£1u!snce upon males’ edu(‘cional §
plans; - than vdoes ;

father s educatl.an (.0621). | It may be thac

because of' the 3adxt10na1 ing role o land

chkidx:en. Ths, _¢hie mothsrs! xx;(meaqe and/attitudes, molded .'




% i0s. _

by t\.heir own educatit‘:ns, may be more readily u—ansnicced'
to their sons, and may in turn-affect their/sdns' educations.
Of the intervening vari.}blea examined, parental
encouragement (.2717) is the most important, parental aware-
I _ ness is'less”inporeant (.0739), and parental de::i?ion-mki‘nq
4 . shows the least importance (-.0249). However, while parental /,r .

encouragement and parental awareneéss exert positive influences,

parental decision-mk{nq pattern exerts a negative mflu7m:a

/.| on.the educational plans’.of miles. -Jrhat: is; for males: .
7 , :

educatlanal plnna are lower whenuboth pprents make the' .. 7

‘declsi.onu, and higher when only ona pézent u\akea the decisxons.

i R "Boys who. wereé. A€ high ‘School: nge when these data were collected .
\

3 ) / grew up in-a era when ' £ was common. for the father to ‘make’
A 5 ; ma]nr decxs/ions ccncerninq the ‘family (Btder and Buwamn,
1 M 1963). By the time' thf ‘boys ‘reached high scheol. a trend
towards more. equalitarian decision-making had started. A
po!sible explanation may be that these boys preferred the
-‘« 2 system with 71-.1-:1\ they had g;mm up, "and r.huu could. best g
define their educational goals when onl.y one parent. p:ohably
the father, was collaborating in the ultimate educational
decision: . S
) + [Por males, father's occ)lpa:i.pn (3 osoa) and parental”
presence (.0391) are xelanvely less important than parental

«educaéiun and purental awateneifs and éncouragement. xc may

_be® that fathers of most: uccupatlonal statuses wént' their

ol sons to equal, ‘or surpass,.them in education in cxder to
o do well _in'the traditional male economic role:, 13 €%
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—_— Similarly, whether there is one parent or two

pagents present in the home is not especially important in

_affecting educational plans (. 0391), as sons have traditionally

been expected, by both mothers and fhthers, to!attain an
adequate education and to fulfill their traditional economic
role in:family life. -However, ghe weak positive effect of

parental presence does indicate that goals ar¥ higher when

two parents are in the home. o B
: 08, Finally; mother's occupa\::mna]. atatus is of least

P Drj:ance in gifectinq males' educational plana s 0027).

s\xcceed mAy explain this. ‘These expsctannns whxch are
placéd on:males may remain consistent’ vhgth?z the mum:

B % works at home or outside the  home.  The'very slight positive’

1n£11lence might snggest that mothefs who become more °
famli.ar with the labour force may more Fuongly feel the
need for their sons to be well educated than mothers who

V) work“in the: home. -

_With the tion of parental ence and

v : -
~parental decision-making<ihto this final medel, five ——

L. e ¥
parameters which were previously examined in Figure 4 for
malés; are now decze‘aseii in magnitude.- The child's IQ-

parameter has decreased: 0.5 'per cent from .1748 to .1739;

and, the father's ion,: father® 's education, 1

, and par 1

decreased -les§ than three per cent. ach. "

';.gam, the. traditionnl expectanons placed upon. the mafe to




. '
on tie other hand, in this final model, three

H . . parameters are increased. in strength for males. The mother's

ional ‘status py “has i 51.9 per cent

v from .0013 to .0027; the family size and mother's education

P ‘erg have both i

less than three per-cent.

These inc;ansés-in mignitude ia the parameters of mothér's
occupational status, family size, and mother's education
- may indicate that: when par'em: presence and parental deciqxon-

making are not im;lude@ in :he mudel, the real effects of ¥

o f 5 thesa three varinbles@ suppxeued 3 i i " B

et : “In.this extznded model, the independent varisbles :

in ordex' of theit d:urect effects on Eemales -educational

_planis are: ,patental encauraqapent (:2232), child's.Te (:2000),

o mother 's education (.1123), pa:ental awareness . (. .1108)

/fathe: s occupation (. 6729y, family size (-.0593), father‘a

presenee (=.0210) and mother' s occupational status (-.0161).

~

i

!

1

! ) education (.0429), paréntal decision-making (. 0257), paréntal
i For females, as for llale!, the extended mde_l\confxms
| » z

and extends the findings of the three previous models.

Par_ental an}:au:aqement {.2232) is shown to }navg__ the largest

direct- influence “upon educaticnal plans, Eollové{ by the

) _c\h:{ild"! IQ (.2011). " Mother ‘4 educat:ion (. 11/23) has the thirg
.largest effec‘t on fan\ales educat.ional plans. Thia is con- !
sxderably Iarger than the effects of father's education »

* o 0429). /0, reiterate a poiAt made earlur, mothers may.
/spend more time with their childxen tmn fathers do, and o

subsequently, the mothers' behavxox‘s, as uhaped by thext




educationa¥ backgrounds, may have more of an impact upon
their daughters.

Parerital awareness (.1108) has the foutt!} laxgest

effect upon.females' edncational plnm. This is leéss o

important than the effect of parentﬂl encourugement (69 2232).

but more important than the effect uf ‘parental demsmn-makan

(.0257). It is probable that the intervening variable,

parental nwaréneL', is more unpoftant than the variable

parental decismn-ma&mg because it is more duectly relat.ed"

|' - to schoolverk.  That is; in measuring patental awareness for

thstz:eseht study, the‘ chud was. asked how much lus or het
f

parents kn W about the chxld's schoolwqu.

o‘n cha other hand, §
L
\ An measunng parental‘,dec:.sion—makan, the chxld was asked
¢
i

whc makes thé'decisions in-the family.
|

There was o sbec;fx-
“T cation of what the declsxons were about.

{

Father's occupation (.0729) has :h'e(fiéti; largest
| direct effect on females' educational plans. . It was‘noced

A whan dxscussinq males' educational plans that fathers of

‘most éccupdtional statuses mdy. want: their sons to attain a

| ‘good education in order'to "fulfill futdre econom}c roles in

|the family. . On the bther hand, not all fathers may feel the

| sane way about thelr quuditers: secaining hlgher Sadoation,
‘In, fact, the- eEfects of £ ther's oécupation on females'

/ he® educau&nal plans suggests thav./as a fathel"s occupational )
status decreases, tbe leas 11kely he is to promote educatxon

for his’ daughter.

It may be that fahhers of lower' status

oecupauons -are more trad).tlcnal 1x| their cutlooks and th\xs,
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while recogm‘.zir‘xg the importance of education for ma].es,l
may not be exposed to ideas which would mike them recognize
the value of education for females/who have traditionally
been homemakers. Consequently, father s education does
‘become an iﬁ:ﬁrtam‘. variable affecnng females' educa:mnal
plans. — . 55 e

Family size (-.0593) i% relatively lover in effect

than'many of the other independent variables. It .may be

that, .while such variables as_pagental education and father's
oceupation he\lﬁ determine parental attitudes tow‘ards' female
}ugher educat;on, a, variable such as f;v;ily $size may not
" be as important in determxnlng such attltudes. coésequenuy.
“ the relationshlp béetween famuy size and educat;onul plans

will be ‘smaller.
>

THe 1 decision-makirg eter of 0257
while 1ow,.in§icat_es that femgles' e’tllucational plans an‘a
higher when both:parents make the-n\gth decisions ‘in the
famlly. In Newfoundland, mothers have traditi\a’gﬁﬂ.ly been
homemakers, and ma]or decision-making has been left #o the
father. However, with an increased awareness of female
abxlltxes and rxghts, ‘more mof,hers are (:a}qng active roles .
1n family declsmn—ma),u.ng and"may {\subsequently prcmot:mq
‘their daughters“abll.xt).es. As a result daughters, bot_h
throuqh example and r_hmugh anwxragement, may dec:.de o
pursue higher education.

The negative influence of parental presence (— 0210)

indicates that females' educafional plans are highe when
= N 7 . ke ¥

J
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e may thus éncouraqe daughters to pursue educ

one parent is in the home, although the effect is quite

weak. It may be that when one parent is lost through ArLEaL
separation or death, the views originally shared on female .
education are kept by the single parent. Thus, whethéz

there are one or.two parents in the home may have little

bearing on. the attitudes expressed by a parent on the

educational goals of his or her daughter. fowsver; the weak
negative effect does suggest that one parent may be a better
source of support and encoux‘agelllent, because orie parent may- - .’

realize the' necessity of being economcauy 1ndepen’aent and

ion in ordex- .. ~

to. be qua ified to enter the.labour, force. ' §
Pinally, mother's occupation is of least significance

in affecting the'educational plans of females (-.0161).

Although its influence is small, the negative direction of

its influence is interesting. It indicates that females'

educational plans. are-higher when the mother works in the

home. It may be that Nev{foundland homemakers -of the 1950's
thought* of education as’a desirable goal without seriously

consldermg ‘the struggle for their daughters to achieve in

a male-dominated labour force.
For females, with the 1ntroduct:mn 05 these two
few variebles,-there are five parameters which have/ decréased

mymaémtuae from that of the previous model The mother's

* occupational status, parental awareness, anily size; child's

IQ, and parental nt pa 3! are-all

less than three per cent. 4 /
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However, three parameters have increased in saghL
tude. 'The father's occupation,.father's education, and_
mother's education parameters are all increased less than
three pér(;; t. These changes:in magnitude may indicate
that the/jdclusion of the parental presence and parental
decision-making variables provide a better model of the way
things are in reality.
- In the extended model,.none of the residuals €6t
“the intervening vaéiab1es are.highly cérrelated.. fhe cor-
relatlons between parental awareness and parencal encouxagement
(maies/ 0649, females :0691), between parental encouragement

and parentaldecisibn-naking (malés .0718, fomales

151,
and between parental awareness am{ parental decision-making
(malés‘-.DOOS, females .0500) all indicate that the variables
are separate and independent. > . -

/The high residual effects on educationa‘l plans- for
males (.9175) and fBr females (.8477) point to the. fact that
even though the effects of selected family characteristics

acco\mt for eight and fifteen per cent of the variance in males'

and females' educational plans, réspectively, therg is still

considerable: variance which is-unexplained by the present model.

Table 10 presents the indirect effects Gf the

-indapendent variables intezvening through parental awareness,

parental encouxaqement, and through parental decision-making.
" For males, !:he thzect ‘effect of each independent -
,variable is larger when the mtervexunq varxable is parental

ancouragement, and is second largest when:the .mtervemng K




- /A: Males
. Awareness
. Parental . - | O

.Encourage- L0212 0126 .0062 .0030 0040  -.0142  .0315

“Parental - .

making

. o e a B g .
[ \ . © | TABLE 10 N .

Indirect Effects of Selected Family Characteristics on Educational Plani Intervening
‘Through Parental » Parental - and. Parental Decision-Making

Father's. Mother's . Father's  Mother's = Parental 'Family Child's
Eddcation Education Occupation Occ. Status.. Presence Sizl‘ 10

*
' : - ||

Racantal .0060 .. .0099 L0019 T . -.0027 0057 -.0018  .0009 ¢

ment '

Decision- - -.0003 -.0007 -+ -.001
making

4, . 1 T T T .
B: Females . . L & 2 s

£.0005.. - . -.0096 -,u}no -, 0002

. Parental - 149 0124 0 s

! Ayarensss 0149 L0124 -0046 -0088 ‘.oo{ox .0038
‘Paréntal - = , y " o s 4 «
Encourage- * .0066 - , .0175 ..0056 -0037 ', -.0182 ..0327

“ment S UL 5 3 )

- £ 8 . = - " o
Parental ) - ‘ .
Decision- - .0001 1.0002- - -.0005 007 . .0006




'§ariab1e is parental/awareness.- Only the parental‘ presence

variabl; éiflfers. The indirect effect of parental presence

1nterven1nq through parental defislon—-ma)uné is <.0096,. "

Ehrough parental avareness is 0057, and through parental
4 L

eyicouragemenc is 0040.

s Another ;mterestlnq thing about the indiredt effects
. - of the 1ndependent variables for males :.s that/ except for®
mother " s mccupahqnal status and fami].y size, the ;ndirect .
' e:féccgvare mostly positive when the intervening viriables

‘are barent:al awarsneés and panental encouragement, and

negat ‘ve when. the :Lntervenlnq vanuble 15 . parental decision- -

mkag. The ind;recc effect of . mm:her 8 occupatxanal status

(— 0027) is negative when interveninq through parental

7' For malesi;” the larqest J.ndirect effect is'that Df

child's IQ 1nterven1ng thxouqh patental encouragement ( 0315)

and the smallest indirect ef;éct is that of hild's 10

ntervenlnq through parental dec:.smn—makmg (-.uooz). . "

. For females, as. for malep. the’ 1ndlrect efféct of

each independent varmble ‘is largex when the mtervening

vanable is, parental encouzagement, and is secend largest - v

when thé intervening variable is parental awa ness. Fuxther-

ote, enly the 'parentaL sresence variable dlffers_' ‘The : .




(:0001) . s

. 'educatxon 1s nore 1mpatt:ant than fathe

p 114
is (0088, and through parentalf encouragement is .0037-

‘Most of the indirect effects are positive. Again,
sk fsen bueteu raGHoRE- thls HEAY), PRRLLY size has
& SEGEELVE EFERY M 1 tervaNSs CHEoUGN pRreHtEl Bware .
ness (-.0010), through parental encouragement (-.0182), and
through parental decision-making (-.0007) . Also, the indirect
effects of//mothex."s occup;tional status as it intervenes
through parental awareness (-.0024), and through parental
encouragenent (-.0035) are negative; and, ‘the indirect effegt

of father s occupation as it :Lntervenes chrough parental

decision-making (-.0005) is negative. . ° . ;

For females, “the largest indirect affect is that’
of family size 1nterven1nq r,h:ougn paxeytal encouragement
(—.0182), and_thesmallest’ 1nr11:ect .effect is father's |

education xntervenmq through parem:al decxsion—maklng

W NG

mable 11 presents the’ unstandardized regression
coefficients for the extended model. Cc;mparing the two
groups, it can be seen that trends which were evident in the
previous model, persist in this extended model. That®is,
mother "s‘ed'uca_ti n i§ more important for femalés (.5302)
than' for males (.4137), and father's. education is more =/

1mportant for nal®s (:3286) than for females (.2077) . " While

s education foz both

groups. (Table 9). “As sugqestgd before, the'values whilch a

" mother holds . as a ‘result..of her educational experiences, may

»thls suggests llke sex mod‘el).ng, it-is xnterestxng that mother's
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{ A TABLE ‘11 .
umn:nk dardized Regression Coefficients for the zf:ecu of Selected Family Characteristics,
Parental » Parental and’ Parental Deci on al Plans
~ ) » -
i Parmtal parental Parental
' Father's. Mother's ~ Father's  Mother's Parental Family Child's Encourage- Decision-
. Blucation Bducation Occupation' Occ.Status *Presence Size 10 neas ment . Making
=% e
Males 3286 .4137 .1206 10252 4392 -.3844 #4920 .2129 1.6537 -.0984
Females - .2077 .5302 .1648  ~.1372. - =i2253 <.2661 .4787 .3171 1.4869 .1036
5 3 -
- it
g ) N o]
2 =
" - P - J L&
. . J
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strongly influence her ¢hildren during the time which she

spends with them. - ° . v .
Family size ,continues to. exert a negative influence

on the educational plans of both males (-.3844) and females

2661) . This is to be expected because as family size

increases, ‘the amount of time and money resources must be

divided among”more people. The help and encouragement which

help foster high educational,goals may be subsequently '
i X raduced.
Males” educational plans aye affoed positively by
Fother's oc:upatxonal status (.0252) and parental présence

[ 4392). 3 on the other hand, females' educational plans are P

affected neqatxvely B¢ Hoknosrs oécupational status '.1_372) % G 2
and parental presence (« 2253). Parental decision-making :

L udks myids!  educs 'nnal Plans hegdtdvely~ (-.p984}, ang, -

females' -educational plans positively (.1036) . 'Thus, these
c’ompaxiscns suggest that there may be differential treatment, )
by sex, in the home.  Thése dlfferences were dxscussed

earlier when examining the standaxdxz/ad zegressian co- -

efficients. At that time it was suggested that mothers who

worked at home .during the 1960's may have prooted  education

.for their dasghters as a desirable qoal whereas mothers who ; B
‘worked outeme ‘the ‘homPmay have accepted the ‘importance Jof ?
educanon for. thexr sons, but may not have been eagef to
promote education which. would have enabled their daughters
to enter a male—dumlnated labour fcrce which did not.

completely support Wworking. mothers. Furthermore, it fas




: Chxld's IQ (males .4220, females .4787), and parental aware—

suggested that, while females may benefit Erom the example

Of both parents sharing decision-naking,“males.may be Wi
confortable with the traditional mode in which the-father
makes most decisions. In addition, it was proposed that
when there is only one parent in the home, that parent, ¥
because of his or her own experience, may transmit the value
of independence and the neéd for education to a daughter.

On the other hand, a son might benefit hetteﬁr{rom“ the
preisence of two interested parents.

l’ather’s occupation (males .1206, female‘s .IG“I),

“.ness'(males . 2129, females .3171) are' more-impor tant -for. 17

- for women, and some of this attlt,ude may still persist today:

females than they are :‘or males, whue pazental en\:o\lragement
'(males 1.6537, felnales i 4559) is more xmpoxtant for'males '

than it is for females. e is probable that 10’ is an

important varlable fcr females in their setting of educatx.onal

goals because, cradnmnany, ‘a. fémale ,may have had to be
exceptxonany bright . in order to be consldered a candldate . :
for higher edl_lcatian. similarly, father's ocaupation may be .

an important yariable for females because, traditionilly,

‘lower status Fatters may not have ‘accepcéa highek education

Parental encuuragement, however, may. not. be! as

g |
unportant for “Eendles a3 for naleés because females ‘of ol ol

‘the 1960‘5 nay have been ]ust begxnnxnt}to questlon

women' 8 xights and may not have depended completely on

their parents to encourage them in-the direction




take. Males, on the other hand, may not have guestioned

. parental entouragement, as readily.

Ihis chapter has contained the findings of four . /
models: a basic model, a model in which BavEntal: svAEaness
is added as an intervening variable; a model in which
parental encouragement isjadded as Ln intervening variable,
ang® finally, an extended,odel. In‘ the next ¢hapter, Chapter
; 5, a summary of the study, implications of the study, and

suggestions for' further research, are presented. ! .

fe
:
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- sample oF 38 Newfoundland secondary schools ‘was examired:

folloying- thise value-orientabions! pireéntal. auareness,

' CHAPTER 5

. CONCLUSION N

In concluding this study a summary of the purpose * £

and findings of the study is presented. The implications
Of the £indings are discussed, and suggestions for further

resedrch are proposed.

SUMMARY #

- i~The present study was !:Dnl.:ernee7 with how selected 5

< famil{ characteristics intervene through parem:al va.xue

orientations: to Snfluence cl’uldx’en ER educatlonul plan

Iﬁcluded inthe’ sample vere 3,315 fenales and’ 3;500 1_na1es .
in" Grides[ 9, 1p, 11, 12 and yocational schnols./ -

! The effects 6f the following seven family character-
istics.on chilﬂren'.s,’éducatioi{al pnns_wez‘e analyzed: father's
education, mother's edicstion, father’ :s_’/c>;u}:ation, nother 's
occupatlonal status, ‘parenital presénce; fanily size, and 5
.chlld‘s I0. Futthermore, the effe'cés of these s;vex‘n family 7

characteristics -were analyzed @ ‘they intervene thioush the

parentdl encouragénent, and parental decision-making.
| In the £inal analysis, 19 per cent of the variance. «

was, expla:\.ned in the edubat:l.onal plans of males, and 20 per




cdnt S8 tifs ynlmceds the educational plans of fgnales.
The analyses of this study indicated that child's @ ia
consistently an important indicator of a child's educational
plans, and that parental encouragement is a'./significaqc
intervening variable. Also, three variables were. shown to

act i.? opposite directions for males and females.. Mother's

ional status males" educational plans

positively-and females' educatiopal Plans negatively; parental .
presence affected males' e‘ducationaLplar;s positively and

females' educationial plans-negatively; and,. finally, parental’

dec.ision—mak:.ng affected m,zles' educatmnal plans neqatwely

and females" educatmnal plans poéu:xvely. That .is; male
educational. plans. were hlgher ‘when the nother. worked cutside e

the-home, whereas feyale'

i educational plansivere higher, A
‘when the mother worked “im. the home; males' educational
plans’ Were higher when there' were' two parents in- the home;/
- whereas females' educational plans were higher when there
was ‘only one parent in the home; and finally, males*
_educational plans were highér ‘when only one parent made
most ‘decisions, whéreas fenales' educational plans were
~higher when two parem:s made most decisions. e
Fu:thermore, mother 8 educatx.on was more u\portant
than father's education .in'the setting. of high educational”
gosls, for bothnalds and teiidles. . However, wothierls pduatisn
was more important’ for femalés ‘than for males and father's -

ducatmn was. more mportaht for males: chan for fema].es.

Asfor | father's occupat on,. while it positlvely aff\ect’ed i




' particular traits or behavié:s. In this regard, ‘six

. Y 121
the educational plans of both males and females, it was
more important for females than it was for males. L
‘Family size, as ‘ , negatively ‘the

educational plans of both males and females.  Finally,
parental awareness was more important for females than for

males.

MPLICATIONS OF THE STUDY

- ,The present stidy may be important because it has

% :.dentx.fled family characterlstlcs which may. aid oF hxnder

chilizen in theif setting of realistic educational goals’

In the :Lntroduction o the > study it was proposed that when

N certam family characteristics are 1dentxfxed, programs of

S mfomauon and assistince may be initiated to promote

significant implications cocerning the interaction of
parents and children in the home, and teachers and children
in the school, are now discussed. .

First, mothér's education was shoun to be” more
important than Father's education’in influencing -the
educational plans of both Tales and females: As motner';
education increases, children's educational tie Sbtens,
sTnce mothers traditionally spend more . time with their

children than do fathers, then the mother!s attitudes’ and

-

expectat_mns are probably influencing thychlldren more than ~

those of the father. Thére fiay. be an important implication

_here for Newfoundland high schools, vocational schools, and




. univefsity to provide convenient courses for mothers to B
continde their educations: To educate mothers would be an
investment in the future, rather than an expenditure.

Second, the £indings of the present study have:

)
implications for the one—parent\\fanily. With }'hcreased

; societal acceptance of the single-parent family, one-parent

R~

g families are becoming more common. This study found that

males' educa:i.ona-l plans are higher when there are two

<,

parents in the family, vhereas females' educational. plans

are ‘higher when there is only one purent in the famlly.
“. por females, this is true even whan’ parental awarsness,

iy par,nux : and ) ‘aeci o Sabine Sea

~

. “included as intervening varue orientations betieen parental
+ presence and educational plans. It may be that having only
: one parent may promte independence and self-rgliance in ¥
: a female. The daughter may observe the demands made upon
;' 2'single parent and may come” to value self-dependence both ~
; as ‘an immediate goal and as a future insurance in the case
i of the loss of a spouse. Furthermore, the daughter ina
‘ one-paxent family may be tequued to assume qtear.er respon— "
b sibility in thé household, and through' that means may develop
N self-reliance. |, N _/ >

on’ the other md, having ‘only -one parent may have 4
detrimental effectu on the development of malss ' educational
plans. It may b& thit’ina traditional two-pardnt family
Jta unit, ason is encouraged to pursue ‘higher education in

order to fulfill. the uradiubnal ll&le economic role. However,
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a one-parent family unit is not traditional, and may not
promote the same traditional outloock in children. Since
paternal absence -is_most common in a one-parent family
(Herzog‘and Sudia, 1968), a one-parent family usually has
a female head. A son in such a one-parent family may be
required to fulfill many roles. Indoingso he may acquire
competence’ in some of the more traditxonnlly—fenule roles,
wh}fé modeling some of his attitudei and l?’shwio:s afte_r &

his mother's attitudes and behaviors. The son!s value for

higher education may be diminished when he no. longer sees
o’ Eraditionsl mals:scononis: rols aa-the orly option. for the
siitrite: “Thys, the implication here points. to. tiis importance
of ‘such organizations as the Big Brother organization. \If
a‘boy's educqtiohal pling ‘sre Jowered in s coe-pecent feily,
nd 1 the pateqt is usuwlly feala, then grodps wWhich
involve the boy with other boys and men may be beneficial.
Thizd, a number of important differences vere found °
when males and females were compared on the same variables.
Fagher's education, the number of siblings in the family,

the fumber e parents ir/the home, and the parents’

“encouragement were found to be more important £or males -

than for females. On the other hand, mother's education,
fa:nez'g‘uccupnuon and mother's occupational Status, child's
10, pasental awareness, and parental decision-making weta
soniia. tobeiadre tuporsant EdE: Sunalel-thin for males.

1f indeed, as thesé findings squa!r malas and ~

iel}aales are being ‘trested différently, then parents-should
Z 2

T
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‘be made aware of the vays in which they are influencing
their soms' setting of high educational goals, and the ways
in which they are influencing their daughters' setting of
high educational goals. They might then try to use their
influence to the advantagebf both sons and daughters.
If sex roles are changing, both males and fémales must be
educated to. deal with the change; and to adapt successfully.
For instance, parental expectations has been found -
tq be a more important influence for males thah for femalés;
and parental avareness to be.a more important influence
for fem;ales than for males. = Eduéators, understanding
ey, Dould ehious s parents 5. Aot e, nalest workmess
and to encourage females more. - Having received more
equalized treatment at home, childrep might thén go to = -
school and on to higher education and jobs expecting, and
in some cases, demanding, the/ same sort of treatment and
‘oppor Eanitias.

P A fourth implication of ‘the present study is that,
in addition to trying to equalize their attitudes and
behavior regarding education for byth sons and daughters,
parents should generally provide more encouragement to both.
Parental =ncouxagemenr¢ wag found to be the single most
important family vanable affecting the educstional goals
of children. Unlike family size; child's IQ, et cetera,
which are variables which are difficult to affect, paréntal
encouragement is a variable wh.};:h may be introduced to, or -

increased in, a home at any time. ‘This may be one of the




more important implications of this study for educators

because they are often in a position to biing the need for

parental to the ention of parents. ¢
Fifth, as already discusse:i, the differential effects
of selected family characteristics on the educational plans
of males and females implies the persiStence of differertial
traatnant of the sexes in the home. Since this.study is
concerned with students at the secondary school level] it

may be assumed that the school has not ‘been effective in

counteracting parents' se?(ist_chil’drea:rinq attitudes. The
school is a major institution of society and it'is in this
sysi:e:q that the elimination of‘diffe‘ter;,tial treatrent Of .
the sexes mist be implemented: One important way in ‘which
this may be done at the secondary school level is thiough
career awdreness programs. Whereas society now endorses
the right of females to do jobs which have traditionally

. been male tasks, society does not look as favorably upon
nmales who wish to,do jobs which have traditionally been
female tasks. For instance, althoush it has yet to be
confirmed through empirical research, sociéty may be more: g
tolexant of female medical doctors than it is of male mrses.’
The schodl has a responsibility to supply information about
a wide variety of occupations to bq(;h male and female students,
and furthermore, to encourage and s;ippott children to chobse
further education and -occupations which suit then as indi-
viduals rather than which have traditionally been suitable

for their respective sexes. In addition, if educators make
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an effort to beeqre aware Of how they themselves stereo—

type the sexes, and if they make an effort to elimipate / LS

unfair treatment, they may then assist .ifi programs té help
nake parents awacs Bf unfaix sex stereckyping treatment
Qf their children.

’ Sixth, 'the present study points to a neei to involve
parents in the educational pzut;ess. The selected family
charastefistics and valie ‘ofjetations ‘of this study account

for 19 ;?er cent of the variance.in educational plans for

malgs and 20 per cent of the variance for femalas. 1f,

Eo: example,. father S.Dccupation actp such that; as- Eather 8

: N
‘status i3 parental and & 2 ent and,

ultimately; the child's educational plans increase, tfien .’
it is important for, educators to lénow this and to] help Low
status fathers to appreciate:the importance of education for
their children. This may e especia'ny true for lower Status
fathers of females., Such ‘Eathers may not be exposed to ideas
in' their vork milieu which are conducive to pronotion of
‘highef education for females. 'If the -schools attempt to ;

educate children wishbut the positive involvement of parents,

they will be unable to educate children'to the optimun Level,
. : : ! X

SUGGESTIONg FOR FURTHER ‘RESEARC’H
o . | 7
- Three suggestions for further researph are made.

The first concerns the snmple, the second cOncerns the methnd

‘of ahalysis, and the third cuncerns the:measurement of the

variables. -
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+ : N " -
) " . First,.sbondary school students were’ incl{:ed in'

the present study. The use of secondary school stddehts
"\y\have provided a biased indication of the effects of .
- parental encouragement because those students who received

_little or no parental encouragement may have already dropped

-
/
¥
ol

« out of sc‘hool.v It méy be better to employ a younpger dample

in any future reseapéh.. If it is shown that parental

s encouragement begins influencing children " ciucakiohal piens

early in their $chooling, \:hen intervention programs to

mvolve pay nts should start at that stage, and not at the

secondary schcol level.

Sy be heneeicial J.n fuzther zesea&ch

fferent points in t:Lme‘ Family
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b occupational status was measured in the-present study by
& N v . .
responses to the questjon, "Does your mother work outside

- - the Home?" This quastiun does not help measure how-1ldng

: the "moc’hex has been wotking outside the home, the type of

work which

she does, or whether her )ob 1! part—tln‘\e or

L L ) full-tine. o
% i

: S:unllafly, sSme of the variables could be more
Parsntal encourage-

accurately measured in futur& stuﬂles

>

ment, for example, was measured through l:esponse to a

composite ofthe followi two quest;ons. "How far do your
parents want you to go in s!:hool?" and "DO your paxents/

want you to contxnue ynur educat1on afcer ,high schopl”"

it might be better mea’nrea by responses tu a questmn .which

"dlrectly asks abaut the level of parental encouragment

e
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