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The, esent study developed an instrument to, measure

; percepcj.ons of elaments important m the decision makinq 2

pmcess. theorecical framewnfk for the :.nstrument was

devejoped thro\:gh a revlew of literature. “That: framewcrkf

5 involved three’ key components-' teacher pxeaxeposs ions (or

i attitudes, belieis, and values) ’ 'the- Obj ctive situaticn

predl.spositi’ons would e uH‘.. The in txument dsviisd con—

pisted of elemenzs of the Ob]ective situatmn generated s

thzough the, 11 teratuis reviewe’d, ; ; sessions

‘with_ ;esgarcher

nd gradu te students, and inte;vlewa with S

4 teachers

Because Of the' }uerarchical natura of elen\ents

i conducted. Test=
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<L & . CHAPTER I -
_INTRODUCTION
Philip Jackson indicated in 1968, that life.in classrooms

ig one of myriad activity. In fact, Jackson cited evidence

fron one of his research efforts in which the teacher was

observed as having engaged in "as many as 1000 interpersonal

.interchanges each day" (p. 11). Over the past two to three

decades interactions in' classrooms have been a_key focus of
educational research. .Instruments and proceduresgfor syste-

maticaily observing and recording classroom behaviors. have

‘been devised, inhumerable variables have been investigated,

and various -conceptual models or frameworks have been gener-

‘ated in'an attempt to come to temms with the teacmng—xeain‘ing
Ty . %

process;

In qeneral, ‘models or framevorks of teaching have been
based upen presaqe/pmcess/product notions——listinq variables
which are present before a teaching activity oocurs, indi-
cating " that some type of interaction’ occurs, and indicating
“‘the possible outcomes of -the interactionsi’ variables: present
prlor to the commencement of the teaching activity have

ggneraxxy been conceived of as being one of three types:

teacher variables, student variables, and environmental'

variables, ~Such variables wouid logically .appear fo have

Roine type of impact upon the teaching sifuation. .

Variations of such frareworks have been developed by

e




% . researchers such as Dunkin and Biddle (1974). and McDonatd 4
and Blias (1976). Ultinately, sets of variables are depicted

. as aspects of the classroom or learning situation. Within'
that situaticn, the Eocus of research has been on ohsetvahle
behavio¥s. However, such.frameworks have often failed o
adaress or acknoviedge the unobservable mediational process .
which contributes o and s;mpas the teacher behavior in the
classroom. This unobservable media’tiona__l process could be
ol “+ Called decision-makings—Such-a-process: may: occur imnediately’ ——
] prior to a teaching behaviot or.may.be. the resuxq ofa

detailed instructlonal plan. Whatever the case, the teacher

decision can be said to be an ai tecident of the teacher

hehavicr.

_.As"an example of .the occurrence:of .the decision-making

mediational process, one teaching sitiation may be considered,

i .7 . that'of flelding student questions. Hyman (1980) ‘has listed

sixteen response options which:are available to teachers ~

when f).elding a student question and has indicated that

numerotis other: options exist. Among the options 1istsd by

“ . ' 'Hyman (1980) are: "respondinq and giving the answer as’ - T
requested\...relaying the question ta»a speclfic classmate... ~
*fejecting, the question : .concinuinq on_in the 1ntenctlon

L 2

s 1f th questfon was not asked" (p. 40). Inselecttng a

* response op ion, it is Glear that the teacher is making a

aeciston.. ms decision_ concerning. the appﬁapnace teacher
behavior ;ouxd perhaps be -conceived of as being influenced

+ = by sich variables as teacher sex, age, ‘socioeconomic é




backq‘r‘duﬁd‘; t:aininq and pe:sonauty—-the presage. character-‘
istics in. the Dunkin and Bladie (1974) review. However,

: ._Vqrockex, Boak, Janes, & :Spain-(1976) argue, thai “"since much ;
" 'of teacher’ s behavior 15 re;ated to c_ngy_g with.an i.mmednte

simacmn, then| it would be expected that ceacher heliefs, y

ﬁecisxon-making proceas

In July 1976, the Instit,ute far Educational Resqarch

B pmposal which was desiqneg td inveszigate the causes and

es'.0f 1

and: | The. ‘specif1c objecs




i, X .
10 mo ‘develop.a teacher. interview J.nstrum 't, a class~
*room observation instrument, -and auxiL:\gL;hstru- :
- ‘méfttation, required to-explore teacher plamning,
teacher perceptions, and classroom behaviors for.a
sample’of elementary’ teachers.. - i

©v 2. To investigate the relationship between-school . and .
7 W classroom setting-(boundary condition) Vvafiables
Tid - . B and the teaching stratégies used, and .to examine
B e B possible interactions between teacherdharacter-
istics) :teacher perceptions, and school and class~ "
room setting varlables as chey 1nfxuence teachi‘ng
strategies. i’ T

TO examine the; relatl nships between planned LI
teaching Btrategies and classxoom hehavi.oz‘s. ‘

thefeedback b2

T 2 4 mo “explore “the'class
B 2 G * Whéreby ‘teacher behavior may be’successively mdlfied

- et " ‘by pupil ‘behavior in.a planned manner-(as part of a
" teaching:strategy);or in-an uncontrolled manner - (as #
‘interference with teachinq strategy). e e Turthe

| & e al., 1'975,'-;:.3:

‘The'présent study comprised one'facec of the, Teaching

‘Strabegles Prcjeat (TSP), that £ the study of‘teacher .. - i U7 .‘

+ decision-making as uided ‘or a1 rected by tdacher pefceptions.

Purpose of the Study

"The, purpose of ithe present study was to ‘construct an

% 1n5trument which cqud be used to. tudy the teache: By 5t ', o Hy

N
defin'l.x:iog Df the situation as it app.u.es in te!cher decision-

3 making. To accompush “thi purposa, a theoretical ‘base 'far

inflnence:, €ldssroon behaviok. LR

the stidy of constructs which

+‘was -developed. " “An instxumsnt was designed (using i

" theorétical base e ated) to: examine individual teacher




bel.nq taught, and of the external factors whi‘ch may afféct
teachex dec!.nlan—ukan. The inltnmant auewed for- t_he g2 4
mergence of individual teacher's perceptions of factors. ;
mportant in decision-making. -Measures were taken to_ estab-

liah t.he reuabun:y and validity of the i.nstt\ment. C-

“as "meortuc When makinq a. decislon. va:ntion‘ in ze'[spe'na-:-

" beltefs. ud attitudes 1f e1aenr.s 1n the -uuauon could be

controlled.’ The descript i of the ix

. process would pzwid"e—g'ene;ql' nformation’ ana"utan ui;oi:

“the procedures used in construc g an . which :

exmlines non-observable ., elemenu of the teaching sxtuat,(pn.

BT R Finauy, ‘the [nutrunent constructed in the' prelent mmy

conflgurntions £ scores"” (Cronbach & Glens /1953 p.

)




ke L.

Chapter 5 prasents

‘a view tn pxovidinq augqestions f.or £ut:ure research




of an.

study teacner declslon—maklnq. ‘Reasal ch uceracure was ,‘ s

revlewed wif_h a view iving at a boncéﬁl 1» fx_':améwox;k

“Thé: atgument ‘as to whether or not i, is pcssihle to

‘separate: an ob:ect £ron, our petceptions of that objec: 18

& ‘clissie. one. in the Eis1a.58 ’c.l‘.omgy. ‘A -early as'1912;

Wndt’ (in I}:éelsoq, "197;; 'wmce for, every piecs of knowredge 0

£uwo. factors are necésaary— the subject Who knaws and the

object known, 1ndependent of this suhjeee" ( si_. However,

>4, or to apeak Of "

7 For,'that mattsr, o,




G-

(gudqenian, An Tttelson, 1973, p. 6).

Thd teaching si.tua:ion,‘ hich ptesents 1tse1£ as;a
ehdgerie of observers -and. the' ohserved, falls prey to .
inilaz: azgumenu; as-a topi of ‘study. ' whua the. a:nnbu-'

tion of specific: r ristics tg e in the c

may aid:in: canceptual clarification, ke interrelaﬁionships,_

amcng ele.ments which may be 1051; ih.such’a pa'r'ti‘allmg 'ou}:

:egard the wnn ince. that ‘an

upon the : T_he" T Tls

ng: situaticn, then, m\}ﬁt be governed by, the teacﬁér'a b‘er-‘

-ception of ‘that situatlon. Thi {perception is’ called the'.

teach‘e: 5 definition of the situation. It can be }?ﬂ that

tne! definition of the si uation is dex'l.ved, iirstly, £107 -

[ what is actually happening or the: objective situatian and

seconaly; £ron. the! ptedispositions that 'the’teacher must

A " =
-qct upnn in these gitcum 1 R i) the s on’ of an

> lnstrument ﬂesigned to. examine teacher declsmn-making, the

elements if thie. situatio

Cwere conside:ed under the tem the . "objective situatio

'(or observer 's)" perceptions. The elenents in

(ox the observed) and ceachex ‘bre-

disposd.ticns were cansidered as precursots of the"teache s

The .‘lnterrelutianships between -teache

the ob]ective situation were considered under t:he tem

'"defi.nit:_on 0f the situation' Tthe per:eption) « . In the

g ollcwinq pages teacher, pxédiaposinons, the cbjeutive sn:-

uatlen and the’ definition of‘ \the Eituatinﬂ are discuased.
s ar Rty 4

redisposibxons ana”

08 attributes. carmot be‘denied ‘Nor'is it possible s dis=-




The intexpretatian placed upon ¢he tern teacher’ pre-

’dispositions 1s lerived: from the work '0f Stebbins (1 75),

1. who defined predispnsitions as, "products of past experience 5 o

Elhich] impinge’ upon our awareness,.equip - us with speciﬂc,

usuauy habitual, views of tha wotld and guide behavior 1n A

. In the H.teratuze on teach-’

“the! mmediat“pressn e 12

‘'ing,’ the \:erm vpredisposition is useﬂwlnf:equently wheh

w&th the bems “of

"aétitudes" i

. "beliefs" "values“, and "ideologies" Because these tems *

% share a_common. pool Of chatacteristics, despice widely ack:

“knowledged differences i definition (Dawes, 1872, p. 160

they will: ba discussed. toqether under the "um.bx‘ella-tem

pxedinpositions. Although; many researchers ‘define predis- L
positions, attitudes, values, and the, U.ke, and also discuss
the effacts Df situational elements upon them, references bO

)the decision—making process may often’ be tacit)

Stehbins (1975) saw the percepr_mn of specific e1e_mem:s
a8 an antecedent of the: declsion making process leading

towards operation oz action cf scme kind For Stebbins

(1975), p:edisposxtions could be. characterizsd in ths 4

touowinq maing 1) prws,posxuon fnclude the. product of
..dn individual’s social interaccions-, an individual s long’

rarige ‘goals; andaan {natvidual's attitudes. and values--auf

‘of wkuch Etebbins cansidera pt‘?ducts of past’ experienca"

st 12). 2) Predisposi(:iona ax;e "enduring states" (stebbins,
- 1975, B. 12) 3) The relative permanency, of preqisposltiohs

1eads peuple to act in the sams way given the same situatj.on




AU

1 Howeyer, ‘Stebbins (1975) aitfe:eﬁuétes»bemeen 'lonq‘ and .

\short term goals: - The ; formet is. recognized as-a predls
- position but not- the: iattsr, sifice the "1)n||\ed1ate aim," \type
Y
of goal 4s not an enduring state. 4) Predispositions ar\e

inactive \lntil triggered by,

M:uatlonal atimul i " (Stebbin

975, P. 12). L " i

ok éariymntmqs explaininrthe coru:ept of amcugle; 1nd1<;atmq

that ‘it was, in fach & predispcsitmn to‘act, in a specific\

“way towards s,ﬂdm'fus objects 1n the: environmen‘t. By 1964,

Newcomb s definition of’, attitude was a more precise and all- -
* endompasaing-one dn which the pocess of decision-makinq has.,

X become *ess t:acit. ¢ Like Sf,ebbins (1975), Newcomb (1964)

“viewed atutudes as atisan from. past experiences and inter—

actinq_-witb present‘aituationa 1nf)uences detemlnsng the

individual's. hehavioxg;/%p tuation Newcomb 11964) 4

- "too,- copsidezed attitides

virtue of their ccmposimon of ‘past xpeuences, but ! addreased"

G the issue ef attitude change 1ndicating that attltudes "chanqe, %

This "endunng" charadterxstm of. attitudes was ‘alsé

presented if the vritings of Shair and siright (1967, p. 10,
uz), anm_rlinger (1967,°p




<7 b) the reinforcenents present when'the attitudes are\learned,

“fand’c) ‘the iciem;é of individuals toexert ‘dlosure; that is,

the- stronger or mc central the attitude, the more . resis-

)tam—. it voula be- to change. This- latigE fagtor reinforces:

.‘seebbins' (1975) propasj.tion r:hat leng term goals are more . \'

organization £ p:edispositicm (p 112) be called atCL-

o
tuﬂes.‘ The rsliability of attitudes, Rckeach posl:ulated,

could be measured through attltude queation au‘es. Although

Rokeach's diiferentiation between a\:tlbude and predi!pc!itian

. conld bring 1neo queaticn the tenn yredispositian “in- the

present study, A’ !hould be noted that the differential ele-

- ment.is that of' “1ong—

By " por Rokeach, aiL éttitudes xe' predispositions “but;not: all -

pan ok g 1 predispostj.ons aze attitudes. ‘The pres_nl: scudy uses p:e-

Such temlnoiogical diffieultles will recur’ throughaut the :

p:esent discussion, and, as such tend to rsflect Y:hs

l‘he concept that an attitude s “en ‘uzing and predlsposes

Rokesch (wsa), howeve:, differentiated bbtuten attitudés i

3 and pxegispositions bassd upon ‘the’ cha:acteristics of endux- T

tinqne ss i r.athax than pzedi SPO; s L:Lon .

5 dispositions m Ehe Ban\e mannar a8 Rokeach uses at:itudey. bye T2

e ML g dlfference being oné of teminolqtzk ther than doncept.

' pattern’ of a U.terature plagued by "teminolagj.cal obscurity. ¢




R " defined attitude as: : S

Qe relatively enduring organization of beliefs 3 7
around an object or situation predisposing one
to respond in some preferential manner. (1970, 2 112y {

- Wla while xezungu s deﬂnltton of atti.tude was “that it: 5 Je -

15 an lnduzlnq structure of descriptive and evu\uuve
beliefs that predispose the individual t& behave .
selectively toward the. referent of the attitude.

k .. (1967, p. 110).

The key words "enduzance

"bax‘s.efa"' "prédi-‘posiemné

" andigele tira aetion" are reizerated in some fom in the

ther authozu. For* Lnstance, sharp and Green

Wik o wr&t’:‘inga of

“(1975) use tHe tefm "teaching ideéology" to describe !

a ‘set| of sy ically related beliefs and ideas

about what aré felt 'to be the essential. features of teaching" ,
(p:-68),” and Campbell. (in Thomas, 19'71, p..343) ‘observed that:! "
i - © *acquired benqvxoksx dspositions provide coordl.natxons of B

- with

i to énvi 1 lettinlﬂ . Not & ol

i % only does -a. pool of ceumon key words descnpt}.ve of the . .- -

+¢ " " antecedéits of teacher ‘behavior. ‘surface, et these defini~

uons 1ncxmata that some sort of decision-making’ process

i occuru priot to: teacher behaviur. That declllon-making 5

e, proceu appeara to anﬁl‘le the 1ntexactlon of belief atr\xc-

i % 2
5 7tu:es with alaments in“the: ituation. b RS T

; whue baliaf strucr_ures are ccncaived af as bej.nq long— o

lusting writars hnve l.ndicatad fhat thil does not mean tha(: ) % i

beuef stmctureu rever chanqe. Raf.he:, change in such_

‘belief utmcture- is marked not by abrupt discontinuity in




cerfz&n beliefs or atttmden, bt by s1ov qrndwal chanqe.
< uevmh (1964), !nr.lm!tance, noted-that new-experiences. re- .
: lult in attitude change, and intimated that atntnde’ch.mge

R o1 be considered as occurring through. the qxar:lual/accu-n-

. lation of teliduel of experiencel. Puzt.hem:e. since Ehe

stronger ba-lie! ltructl.ltes are_ the more :nisunt to l:hanq!
(Rokeach, 19687 Shaw & Hrlght, 1967 Stebbins, 1975), t.hen
it could\ba nsumed f.hlt an even gxaater accumulation of

expeuencel would be 1nvolvsd in changinq thcne belief -

strul:tuxe! .

A urther characteristic of prediapoutiona 15 thac p:g—

diﬂpositionl are ‘mnumazame and .are. organized or st ctuzed

“in” some’ manner. .. Rokeach (1968) uled thelph:yne ‘organizati.on =54

S .of heiief!' (l965, p. 112), Re:unge: used "ltrncture of
descti.pti.ve and walual‘.lve belief!" (1967, Pe 110), Shzu.'p

and Green talked: of "ly!temaﬂ.cally uuud‘ beliefs" (1975;.

P ‘68), \Shaw and Wrigh resened to "a rejatively enduring.
systen of affective and evaluative Feactions®: (1967, p.- 10),

and l(euy (1955) recognued .the necellity of settmg up a

i L o : -
i peragnal’ hi 1 system of coris where  some -con-:

utmcts are more important than others. g

_The 0°mPlex1tiel of the nyscemuc oxgamzauon ‘mbez-.

.ent in attitude -truccure ‘become evident in nokeach'u ats-

cusalon uf values, nttitudes and be]ie!s. Rokench views

v_alue et of beliefs, whichvin turn ate ‘a suluet

aau-u

(1968) anqeltl that valuss ‘are 'abstnct ’-d‘all, posi ve

attit\idas. Takan lt Ehe ‘lowest: COncapt\{Bl 1evel, Rokéach %




or nagative,,not tied to any. speciﬂc attn-.ude ébject o: e e

sltuat,ion, zepx‘esex}ting a person s beliefs ahout 1deal

mddes ofconduct. and ideal" temlnal goals Rokeach’

A < postula;ea that value are ] ered in terms ‘of their %

“relative imp‘onince.' Thus; v values, a sube, suhset of: attitudes,

3 have their own Lerarchlcal organizatian.

Sharp and Green (1975) hypnr_heaized that: !:he follnwinq

factoys. vere. the most iu\pcr

dnt, in teachers beuef systenis

and the relatlons 'between thel!l Eilbeman (1569) Encuseé

<‘upon téacher: attitudea toward students.

Thraugh ana]ysis .




The conceptual complaxity of " the belief systsm of

teachen is highlighted by the’ wo:]s of Wehlinq and chartera
(1959) and sh*aveuon and: stern(1981)

‘Wehling ‘and Charters

(1959) atbempted to isolate discrete dimensiuns of teachers' o

'subjecv -Matter mphasis

Perscnal Adjustment Ide

StuderltChallenge

1ntsg:a't1ve J,_e'a;:ni,.ng

dispositions. ‘Dinensions derineatsd Lera somévhat
: to ithose used by Weniing and. chafters (1969) nmahg :’xmse\{_

edented Were beltefs about education, beTiefs about 1
teachinq, concepewns of. subject matter, and ccmmitn\ents o

] plannlng strategie




- feéls somecmng to be p;easmg and ¢

" the' affective cbmponef\t in MoKennell' s ‘work, and cogiitions.

the decision-making process. The importarice of ‘the teacher's
2 ,

;of predispositiops iu‘esented by different: antﬂ)ors and the S

are otganized in a hierarchical fashion, the actuar prncese

.cognitive component . i

heing whav: one knows abduc the object. 7 McKennell (1974) Tl 4

observed 'that writers are of:en ‘at: ‘odds cve?wbether beliefs, 5 o §

should bé included undér the term'attitudes, 'McKemnell
"(1974) “purported that béth elenents axe’ indeed perts 8E. v R

ahtitudes, notinq “that: £ i 4

.. vhat mikbe i belief ‘part! of ‘ad’atiicide 14 that th
ided=elemerits themselves are responded to emotionally. e o
In-téthnical.jargon the. attitude .consists of “cogni-- - -
tions invested with affect” or "hot cognitions"., It
is the evaluative aspects of beliefs which makes’(sic).
them part of attxtude systems. S
A
- 4 ‘ .

Katz (in Dawies, 1972,

16) also acknowledqed the atfectlva

and cognitxve component.‘a of attitudes which predispose’"the

,1ndi\f}.dual ‘to” 9Valuate scme "symbol ox; object ot aspect of.

his world in a-favorable or unfavorable manner"--a-step in

total knowledge Of a !-:.tuatmn (the coqnitive ‘alanisnt] as:

integral in coordinating‘a pexsonal set ‘¢ ideas ana: beliefs

(the affective

lement) prlor !:o teac}ier dctjon or behaviqr

as been undefscored by Sharp and: Green: (1975) ‘a8 weélls

G:.ven the varyxng izationis of the th o 4"

fact\ thas: many authors haVé suggested that ptedispositions g

_oi de\:j.sz.on—making as affected by ‘teachex. predispositicns P ek
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for the operation &f predispositions might be inherent in

" the- hteruchlcal organization of predi-polltionl. That is, " . % ‘» £
emzer elenents from within specific categories or the most BER B
» inportane categories would £eatun pxuunantly in-the J H
'ﬂecisicn—nuking process. . 5 i :

T Such an explinntion has been proposad by A;jzen and .

- Fishhein (1950) . 'mese authors vie\ attif.udeu an a funcuon

detemina thﬂ nttituden I\eld by an h:dxvidunl. Such a

cenceptualhatlon vauld ‘make the decilion-ruking process




<

negative judgement of the behavior) and "the subjective norm" :
(how the individual feels others will view. the behavioi):

If only cértain beliefs are salieht, then, certain attitudes
- or influences in the mjecuve nomm may’exert qzeatet than

norwial influence Gpon the inaividial, thus xe-uxcan in

3

being: f For

Ajzen and Piahhein (1950) lndicats ‘that "the lnb]ective nom

* may xert prenuru to perfcm or not to pazfom a given be- 3

n'd own attitude toy‘rd tha

avxor, inﬂepanden o! :he perso

& behaviﬂ in quantio‘ "pe 7

ior exanple, & 'teadner is 1688 tolerant of m-bemvmz when ©
the pnncxpu (nom letter) 1s in* the zoom. 4
AL Snn'nag.- Al.:x:eugh a great deal.of varnbuxcy is
evident. m the manner- in which zeuazchem and r_heorisu

haye" . the Asﬂues lating to_teacher predi

certain. key comy of ‘predisp have ed.. ‘Pré- .

aispositions are hierarchically ‘organizad belief ’sézuctuzéa
% naving an affective and a cognitive component. while “they .
_are considered “enduring, they. are sibject.to charige.  Pre
dhpositiom can be. conndered as "residues of experiences

which are continuoualy and graduall

uhnped and molded. Tha‘

3 -tmnqex ha px'ndupontions “{ox” t.he more mpponive

expetiences are for: the Aprediapos tionn), .the more resis\:unt

i3 they dre to chanqe. whue atrung pzedinpcutl.ons nuggest a.

aneo\ls behavior- do ‘Sécur. such behaviors. may arue becﬂuse

f.he teacher pxad.upon.uon. t become salient in those .




by ‘the téachet. .. Tl ey ;

Objéctive Situation .. L .
As discussed previously, Wundt (1n Ittelson, 1973). in=

orselery pieus of knawledge two factors. are

aicated. tha

the suh:ecc whp knows anﬂ the Object known, mae

‘pendent of this subgeat"(p. 6 wm. reference. to the

i teacmng sit binn, thi previous sectiﬂ

2 t acher predispasitions would :efe: to the SuhjectW

5 knows" 'l'he ‘present’section ill de with'fthe object

known, indeyend ‘t of thv subject", that is, tha objectxve‘

s i tuation B

stehbms ;1975) also contri.buted to tfe dsvelopment of

he ter:m "o jective situation “This term is \Ised to denote

A hypor.hetlcal situation 15 whichial) the erémenta and. their

possibla interrelattonships are; able to be detemined.

In the pedagogical setting; the objective situation is..

that set of circumstanqes which exists An. the classroam

vbefore an 1ntetpretation is placed upon it by the teache

i ‘The' bjective situatien 15 comprised of social elements, )

’psychongcal el.ementa, 1el “ and 1

'contrihute 0'a" cl;siroom. These olenerits might ‘xncmde

,aspe’c:s of: the school tessit, the children, 4§ spece,  the

the cultural heritaqe of the area. . _The essence‘of_ the




“enviroAment. ‘Lundgren (1977) use

"the situation as it might appedr to Somé omniscient.and dis-

‘interested ‘eye, viewing all its complex interdependencies and

all its endless contingencies" (MacIver, in Stebbins, 1976,
B e . |
Those ‘eleménts ‘that comprise the objective situation -

have béen examined in terms f the maner in which they Hmit”.

. the teachinq situatian, the teacher 8 ability to chanqe these

elements, ‘and the types Df elements that ccnt:ibute to the

a‘ntece len! - conditions to teaching) fal! intc threa broad

cafegories

1), information abou students, 2) the nature

of ‘the instructional task; and 3) ‘the classroom/School

a r.}{ejtem‘ frame factors'

to'talk about’elements i the situation. These £rané factors

were . defined as "factnrs which- 1imit- the Variation of the :

teathing, process" (. 42)." Bxampies of frame factors mghc

be such thing as the ‘tifie of ‘school 1eaving, the fact the

children have’ tO be busse‘d, the “fact’ that the gym can only ™

be ueed al: ,ertain tin\ea heciuse itiis next to: the 1library; -
or the fact ﬂ\at children aze Of a patbicular teliqious

faith.

- In'a somewhat similar ve'n, Dyr: (in Omstein. 1973)

talkeﬂ about factors present in [every hoox which a:e :

viawed by teachers on. continuum xangan izom easy—to-

'rhese factors, referx‘eﬁ £6 a8

change

.to haz bo—change .




. suggested as falling into m‘.e’ of three categénea —condi~

tions - parcaining to hmne, ccnditions pertaininq to achool, L

and’ conditions pertaining to “community,

q,cxocker et al.' 1976) also™ addressed thuae variables

. which: are: beyond the contxol cf the teacher, but, at the

teaching px'ocess and have to

5 same time, are 1ntéqral to the.’

- be kept in. mind in’ the ‘classroom’ decision—making pro;ess.

“Sorie’ exanples of; the "boundary annditiuns" of the "tedching

situation, ag seen by croaker et ul. (1976), arev'

ng«; re-of the. pu:&;éulum 3

.. Timg'available.

o 4 Groupinq arrangeﬁenté .

Teacher depmyment g

6. Classtooin cha:ncbetisticn

. school characterlsticé

Societal demands. 1schov°1 hoa'
pressure qroups, eta.) %
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indicat thatuni I characteristics exist vhich may be
apphcable across letﬂng!.~ Tha elements of home and : St
o © ' -/ community. (Crocker et al., 1975. \Dyer, in Ornstein, 1973; : o t

Y Pg.lme:, 1971), the school (Crocke: et al., 1976; Dyer, in

RO - ornstein,’ 1973; pamé:, 1971; Shavelson & Stern, 1981),

aspects of matnetion (cmcker et -al. 1976 Shavelson & g

; Stern, 1981); ana the Atudenta (crocker et al., 197

0 : shavelson & Stern, 1981) appear as. g)obal chaucte:istieﬂ

wor qualitiea of the ob active ‘althation, whue tha degree

of teacher contro.l ovar varj.ablea in. the quectsva Bituatien

x Ls notable, thé aotual leementation of ‘gome type of. con-

'tml measure" cauld be eithez: a result of the decisicm-makan 8

e B 3 . pmcess ora ccnponent os ‘the. objective aﬂ:uat!on 1t§e1i. & s

Aition of the Situation’ <.

 Teacher predispositions, ax'id the objective situation

s S R haye been presented -thus far is discrete units. In x‘a'ndg‘

man's terms’ (in Ittelson, 197:), the observer ang the

1 Yo ‘observed. would have been meaninglessly separated. Bridgn‘n TR

* in xééexgon[ 1973) W0l likely envisage a synergic.
o v, X xelationuhip-- < xelacionhhip ellerqinq fm :.he eoalencence o :

redlsposition, andthe. objectlve

uituation Such a 'coaleacence would mnult in what: stebblns

(1975) refern to as \'.he definitlcn bf the. Bituatibn,

dqt:ermlnant o! cegcher behavior.

a? ;
tuation ie, eleentlany, the'. Y

'T})e def_iniuon of the £

“meaning: that an individual attributes to evozvxng.ogcu;_renc'u




¥
e around him, 4 other words, the'mariner in vhich he perceiveﬂ

PR N e the situation. vIt s ‘theiresult of the interactlun of.

various aspects of; the objectiv situation and teacher pre-

Teacher cognitive processes, ac‘cording 66 shavelson ;-

hich form the: basi for. teachet behavl.or. ‘l‘he pxocess 15 2

temi the "screens . of selection -




k clauroom ufe. ¥

spea;fxed the campan:lon af that: ;y-tam. szu (1n

.. that thele pexlpac’tivel pzovlded a mechanism for anulysinq

elements 1n tho clatlxoou sifuation. %xn:yu a.nd Morrison

(1917) d P 1 _o£ ¢ u,..ap ves

vhich cmlld be Illeflll iox: examining vaxiouu factors of )

-

a) pnycholoq!.cal mceues

a procenslng lys‘tem 5

b

clunroun
) |
ai o

o) i

)

LE




s L . perspectives cuuld be com.bined to :raate a n\ultidimsnsional

model’ of the classxoom, the vanbns faches of which could’

become. che focus of fesearch sthdy, itiis concelvable that ",

a2, L sich: pexspectives Would ‘also he Spesational in terms Df . the

SN o teacher arriving at’s detinition of the situation. -

The process of defj.ninq the si} ustion is basicslly ene

of the selecﬁve pezz?,tion of pextinent el.ements "whi.ch

one of hxs actian

affect

Msrtin (l976) presanted a differmq petspective of ‘the

déflnltion Df the situatlnn Ln i that’ he vi.eweﬂ ‘an indlvidual

it from

“as attempting to! define a sltuatiun by ttyinq to st

other psople'n viewpoint Desplte .this hypothesis, Mart!.n

; (1975) conceded iat, "4 the ﬁm is; ‘an individusl -

Bvidently ‘né decisicn made by an 1mij.v_uiual s

2 sﬁmmsgx

" periénces in.other situations. . Such’ predisgositions ‘are

{nvolved:in a process of ssleétion; £rom and interpretation




“meéhanisma( “The sub;acuve pxcture that emerges; 15 essen-_

tially how we ‘have denned ‘the situation. It'is the deﬂ.nﬁi,'

ition of -the situaticn upon ‘which the teacher acts, be it
idn lcng term planning, or in the minute—by-ml‘nute responses A}

in the Glassroom. i

thé initial sectlons of this chapter, three:com-

" ponents of the decx'sion-making process have: been the maj 5y

fociy These compcnem‘.s will, now be c¢ nsldered in relation

to the, Eeachex s overall fran\ewcrk for operating within' the

* classrdom contéxt Teacher dedinan-makxng, as conceptual-

{zed in the’ present study, is depicted by, the following
elements in Figure 1: ' predispositions, obgectwe situatmn,_
and aéiinxtion of- the situation. These elemer\ta»comprlse.
ti:é antec'e‘aenté of teacher: behavior, “teachex h;h‘aviox being:

- he. overt observable” behavior of the teacher "in’ the class- -

room; ~Suéh behavior. nay be acuve or react].ve, dixect or
‘Andirect; _k_nut ‘it always’ occurs in rexauon o classroom
actii:i.ties, ’l‘he remaininq concepts presented in. Fiqure ¥

"relate to the decision—makinq process. only lnsofar s, they

provide feadback 1nto ‘the objective Bltuati.o

Thomas (1951) has pointed out that aocial ntunticnl

,nevex spontaneously repeat :hemselves,,every -situation is

ew h\mﬂn activlties

‘aifferently combined" (p. 158). . In accordance wikn Figure 1,




FEEDBACK © *

K'Wode1 ‘of teacher décision-makin

i 3 3 % (& w " AT BT 3 L - =
he socialsithation of the:glassroom; from & teacher deci-

' ion-making point of view, involve

objective sitition and teaches predispositions resulting’in '’

i as a ial process on’the part of

ptual process: leads to an outéome-=
ofvthe situation.  Such elements aré antecé

den'ts of teachexr behavior. :
Seyeral  researchers’ have construed the 'social’situation

| of ‘the élassrocmin @ mannef similar £o ‘that encompassed by

Figure 1. For ‘éxampleé; Crocker. (Note 1) has’stated-that -

" Wteacher behaviors at'the strategié andtactical:levels-axe

determinied by the, teacher's phrceptions of the: classroom

“setting". Schumdn.and Jokrison (1976) emphasized: the:

- _rélationshiip of the objective situation and. teacher




% that the situatlon was critxcal

pred;sposltions o teachér behavior 1nasmuch as they auggested

temining‘ vbehuvxor mme

att!.tude medsures alons rendered’ unpredictable results of b {

" ehavior. Greiger (1972), tov, saw behavior an inte:-

action of previously Leartied ‘habits and the specmc st

. ation to’ b acted upon. 1\ quauncatiun on the unpcrt ce - of s

B the situation in inﬂ.uen:inq hehavl cker * "

was Fesehtad- by

(in 'I‘homas, 1971)~="the  riore - sinilax the situations’in which TN

-verbal and overt:- behavioral x.‘esponees are ohtaineﬂ, ehe; s

. stronqer will be the atti:

to 1earn1ng 'l‘he feedback reaulung frum either pupil D=, O G

_h ior or’ e\udencq of Teaming may contribute to chang g

- the oh'sctx.ve aituation The naw objective iituation, com-

_bined with teachar pxednposiuon wu1 ‘dead 't5’a new e B e

deﬁinition of the aituation. As igdicated eax_‘llér, p).‘

ﬂispcnttona, ov' the lnng-te ‘‘may. gradnauy unanqe thus

: renultj.ng iha ck;anqe 1n teachei peideptions of the sitnation

The assu.mptl.on may be ‘made tha Ln the shott term, ptedis—

p sltion

Lare relatively nabxe. Hawever, wnen a teacher :

aetaccs a2 discont




bt S e defining e '?- ation . Sus e ty would likely _.' 3 E

have~ tha greatest e!iect upon ‘the least stxongly held pre-

dispositions. ‘Indeed, ‘1f elements i’ _th_e ohjgctive‘ sito-

“ationyere” still the same, this discontinuity would 1e$d 0

a new definition of fthe n:ﬁa:‘mh. The cycucal natuxe

h consistent with the view ‘held by Mahohey (1977). Mahoney

tationd. Fie&\er (1975) alsD ccmmented on the cutdated

’ ac(‘.lon pa(_:tern v ohaervinq that the a:ﬂ.vities of the class-




acccrdinq t,o thej.r abuit.tes in as many as fi.ve‘ qroups, the :

groipings changinq dapending on' “the’ st:enqths and wsaknesaen

= g of the students in’ t:he varlous subjec(‘. areas. A teachez‘ with

tradltlonal predispositions faced with the same situauon,

eachxng behaviurs, o

In "anase of téacher 1, the dive:aity of the utuauon'

directed. achxviey. The tsachsr wauld respond to evwence

thei

. of ialing. 'In the case of beachex 2_ arge size 0

mure tear:her acti\uty. I‘his-teacher would likely: :espond

9170“?~ & e

Behaviar over time will xeveal the naturs Of the

Howeve:s, bBehavior at a gomt 11{

A te’acher predisposxuons.
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teacher. ‘Such.an inconsistency may arise because:a teacher
. B . ;e g

. reacts cégnluv’eli( ana affeétively €0 saliédt, aspécts, of -

the sit ation. 'Hypéthetically, ‘leds: dognitively aware

.' the té cher is of tha mpaztant Leménts o' the situation

3 pxepazed .lasson na Eopxc may weJ,l sevez'ely rep:i.mand &

~chila for askLng a need ss quesuon :egardlng seatwork




literature review process and the interrelationship.of

3 e
elements was examined in terms of the teacher's definition

Of ‘the ‘sitsation. - Finaliy, o mogel’of the aécision-ndking

process as conceptualized “in the present” scuay was depicted.
The artecedents to teacher befiavior and their relationihips

to. te’achax behavior were focused upon in-this framework amd

fhe eyclicai, nature of - the.dec aian-making pxacess was

demonatrated.

eoretiuny, then, if it wer .pessibl . to control the

Velements in the Sbjective sxtuation,

,e varying pxedisposi—

tions of diffexem: :ea‘hers should surface when those

teachers. are xequired_ to define that situation, While the

. possibility '6f exert:ing such: control in-a "real Iife" isitu-

atien is zemote, an altarnate metl’md of investiqation #

pencil-and-paper task. specifymg the. elemeﬂta 1n the

'nb]ective situation. st SRR e i S

instrument desiyn selected nEcessitated ccnsider-

‘ation,of both the hiezaxchicax stzucture of the nature of

."predisposltlons and ‘the’ numbe: f'possxme elements which @

w ‘could comprise an nbjective altuatlen. An instrument de- .l

sign vhich; appeared to tend U:salf to: thése consideratxons

" was g-sort. methcdoloqy. Q-sort methodology i




1nvestiqatinq attitudes, beliefs, and’ valuea.

‘, ards are sorted. ifth pilea aceoraing o' théir relatlve

| that, lends’ itself to’the measurenent of,

and \values,

33°

" e
instrumentation techr@que.. Issues such as item selection,

number ‘of. u:ems in the item pool, sample size, reliability,

and validity w.l..ll ):e discussed.

Defixition o Q-Sort el N
Originated in 1953 by Stephenson, the Q—-Sott technique

s a metHo

‘of preaenting test iitems’ md analysing resul(:s

which has several advantages over the" more usual methoda in

- ort ia not

a specific tear., . but} rather, a techni ue v ‘ch 15 sit\:ation

speciﬂc. A O—So:

< onsists of

et Of .cards. on each of

¢

which is found one . statelnent, trait, or picture. 2 These

1mportance on a continuuln. ;Ina fcxced Q-Sott ‘the. numbet of .

" catds placed in each pile 15 usually predetemined to,

apprcxmar.e a par(:icular frequency distribution.

aid Disadvantages of the 9= Sort Prodedure - "

While the Q- Sort has been a knowledged s a technique

: mmes, beliefs,-

many’ researchers:have




34

as being paxuéumuy noted for its theoretical orientation,
-"thateis to ny the selectxon of items comprising a 0-Sort
- can be mide with the-specific purpose of theory building £
"and t’heoxy testing" (Cohen, 1976 p. 136) . Simllarly, Neff

and then (1967) r:omented upon’the theory bullding proper=

“ties ‘of the 0-sort procedira;

While one of the major a:rengthl _of the Q-Sort ‘has’ been

-,acknowladqed as it ralative J.ndepehdenca from'a px!.cri

cathgorizatlcn (Redhurn,‘lﬂﬁ, 769), ‘this lndepende{nce .

fmm a p:icri ategcrhati,o is nat absolute. Redburn notad

that li.mitation can be place npon the Q-be‘t 1tem's 1f theae ;

ﬂ:ems are con ructed in accardnnce with:.a pa ticular theory.

¢ if, 2 “tor nedbum,

_may be

the :eaeuchar does not a!low the theuutical viwpoint to

limit item sel ion. . The t, of a Q—Soxt could
also be seen as peslng some dcubt.l aho\st vh;ther f_he inde-

pendence of t.ha D-Sott troq a ‘priori catogerizatlon 15

uséfal. Redburn. suggested that *just ‘as “the same sbatengnt :

m'ay qe'nerate different meanings -for differen_t individuals,-

- 80 may the same.arrar ‘or_ of

suggest different loqica w dix'ferent xelearchers"(lﬂs,

3 p. 770) 4 Howavez, Redburn noted that whue the heurlstic

2 p:ppertien of a Q-soxt may be BE. vuue to; aome, those con-

'cexned with eonsu:ency i Antezp:etunon can s

several optionlx !) they my make ef.foxch tu enaute that o

the Q-Scxt i conluf.em: wu:h otha: measures ut the prahle.m :

under ‘studys 2) they say P_mploy several independent Judqel;




N AN

“iand throuqh the use  of vactot anulylll nnd oluﬂ:er unuysu W

v

or 3) they may evaluate the O-Sort upon its completion by an
individual with a well-known. theoretical positioh,on the

problem under study.

Caggiano (1970) has indicated that'the 0-Sort, by its
very n’ature as-an lplétive measure, tequxx‘e- that) each’

individual be po:ttayea

“his own right' and not umparqd

| to a reference group. .Its quality as an ipsative measure. -

also impues that thera ake_nc :1th. or w:nng answe:s £o A

certai.n lusters: of. individuals- vith snﬁlar

trau:s may | be Ldantif;ed.,

One of the pmh!m anociated \iith thll type Of 37

,iéé' ive measure is that the zankxng of items creates’ A

Citem 1nten{1\>endency. 'l‘hat ia,, once a putlcular item- is

ranked, it automaticauy aispl eu at_he: l.teml Such du- %

puc e'nt mlkl differences t.hat could be’ pruent. How,avrar,A

: may :be" pezcaived as mcmaching more: oﬁ decuion than

Dnce an element 15 eonsidemd o be of graater -




(Cohen, ‘1976 “Livson & Nichols, 1956)

A sees fib, whlle the forcsd so:t :equires the sertet te sort
-the items ‘alo)

»cronbaeh and Gleser (1953) have supported the use. of. the

‘by.“forcing a-particular distribution’pattern, “while Biock

; -ahe‘fozced gisort, h

weight,. it automatically displaces other elements of lesser,

weight. Thus, the forced interdependence of items which may

- be eonsidered & pzcblam for some zeseaxchers, becomes an- “

asset in ‘the present study. - o

The issue of utilizatlon of a; forced ot \mforced D-sort'

. has cx‘eated much contxoversy ‘in. the research 11teratux‘e %

In the unforcsd sort,

4 the scrtex‘ has the optmn of distributing the items as he.

reconceived fxequency distribution.

unforced sort  suggesting that valusbie’ inforation’is st

sort ‘riethod:

(1956) has ‘postulated that':"the forced:

appeaxed equal or superier to ‘the natu:al unforced Q sort :

‘method" B 452 . Altholigh Block (19565 appea:ed to° iavnr gl E

16" commented that sach type of sozt

lends 1t5elf ‘to partlcu!at Eltuatinns Elock (1955) ncted

_bhat‘ i

“the egirable in those circum-.
stances where the schle séparation of.items is impor=
tant ‘and “the ordering of the: uems is held to be": '™

7 tiating...The .

: 'In ‘the’ present study, the teacher s perceptions or: " N

defimtion of the !ituafion were seen as resulting from the




sxtuation. The fac!  Ehat different teachers irould considér

‘dxrfezene elemem:s of e importance than others Eugqests

whlch were sa]ient for each teaaher, The:efoxe, a measure :

H:en\s into reln&ive 1tem

. Q st rt“ (p. 160)

‘hnll (1955) that the use Of a rectangular

d ‘not: significam: y aifecc the vzeuability

2 1nformation. The detemining £acto




Item Selection -

‘l‘he whcle procedure of Q—Sort is founded on. a basic

vacabulary, r.hus makinq it eEsem:ial to .careful: y choos

idtens, fa: each -cai wittenborn (1961), mazntaxne& that;

prior to 1960, Ltems lacked stricture and, in fact, séered

‘o to have been assembled Lnfumally resulting. in uncex‘taj.n 5

mulyses —Bossibly for this” reason, fost regearchers  used

descr ptive rathez than i.nferent:ial Etatistj.cal analysea. .

by LA Kenmger (1966) used adjectivgs in‘a “Teachar

Chazacteri tic O sor

several related usts .

Kerunqer,

: all t:aita

I addxcxon, some




B diffetent levels of teaching. Thebe’ judi]e_e ir{ciudeé» pro-

fessors of educatior, ‘el §"and

teachers, pawchi 1 school., .teachers: and miutary officer .

. . teachers:
e Ina study by Hodsego ‘and Bolat (1975),' an“original

T item PobLI0f éver 100 items’was Teduced £o 60’ in. a final

gmgor

. The Drig‘inal items were«fgenerated by principals,'

teachers, and atudent teachgta us&nq theory and practi.cal

experience. A Lterature study was a\so condul ted.

D-Surt" and: had 50 1te|us. A number oi 80} ces were used to . gl




pe:ceptions' of desirable. teache: behaviors.. Based 6n an

iy i . earlier study by Kerlinge: (1956) whlch loqicauy classified

rbehaviors pertinent to educational attitudes, 175 Ltems were.

‘~drawn from the ute:a’t‘m;e in, four areas: 1) teaching nubjeat

‘matte:, 2) intérpe:sonal relations, 3} autho:ity-dtaciplina,

R W _and 4) numative-social.,‘ Five juien knowledgeablé.in test

exanined the items’for

4 Cconstraction: and educational: theor

. Tvaridity and clarity. The judges assigneﬂ ‘the behaviors "

otie ‘of : £our ‘r'eaa. ~Ttems’ rejected were chose that could not...

_be classified, were ;not consLdered teache: behaviox, ar vere

notrcle L Twenty 1tema were as; 1gned to ea::h catego y,

) ,‘qiving so, {tens i a1

“In xeviewing some 70 studies usinq Q-Sort methodology,

(1974) gxpraesed concern over ‘the lack of infomation

regardxng item content, and the xelj.abuity and vaud'ity of

Q-gort, studies conducted betw o 1950_and. 1970. Her. Concern

‘was nct that such ins r(z\aticn and procedures had not: been -a’

part uf‘ the studies Rather, wyl,ie (1974) squestea that

tinn wlth the involved would likely

yield- such 'infomation. The 1ack, then, appearad to: be in

" zey orting the procedures 1nvolved ithe use,of Q-Scxt

m thodology,




related literature. Ttém ‘pools in the studies: :anqed from

.60 to 90 thus f;tting the typxcal item pool range of 60 to

100" it-ns put £orth by Coyen (1976

In the present study, an- examj.nation of Lnatrumenta of ‘,

a aimilar nawre was not: inderpor ted 1nto item pool

selection because of the nan—avallability Df n\easurel 1nvea-

'tigating ‘teacher perceptions in relauon ‘to teachex’ decision -

making. However, &amative jud ements were soucicea £rom i

ving pimdry knowledge of - teacher

% ¥
pe:sona consxdered as.

ChE _dectginp~n\akin These experts, a8 described in Chapter nx, .

were Es.(:h’é: teachgxa

ers Ln

Finally, an 1nfoma1 Gheck of litera,t'x’e was conducted. o

"detemine uhether: itens rted By tHe

judges were ptevalent in the lxcerat\xz‘ew The j.Eem pool

“produced for-the present-stidy consistsd o£73’ 1tem's', thiis.

fa}linq we}.l within the range sugqested by Cohen (1976) as

being typical Gf sort meaaures.v

he: quality ‘that most affects the ‘value af the't
is" its vaudu—.y vamncy is; high 1f a test.gives




- sample of individuals,..anﬂ ‘the: scores Eaxej carrelated“

highlighted this. aeemin' 1y indi criminate use of 0-Sort. by’

stating that?.

- g=Sorts: may ‘b gquite reflectivé of - the: state of the; ‘ar

' For valldlty, such. short-comings may, resu‘lt from the

- résearchers who ;temp;e;i to deai”

" validity and reliability. 1n hez study, caggsana 1nﬂicate

information the decision maker needs.’ No matter how
satisﬁactory it is-in. cher respects, a: test. that .
-measures_the wrong:thing or that is wrongly 1nter-_
’bretad 18 worthless (p. 121). . Fa

The reliabiuty of o—sOn ingtiinents. 16 often- demon=

.strated throuqh the test reteat ‘method. Test-retest

A reliabiuty, as tbe name suggests, 15 obtained when "the Same

meaeurlnq instrument - is applied on two occnsions tothe sa]ne

(Fezquson, 1976, p. a2

the Q-son: technique. wir.tenhorn 119

if practice alone were considered, cne could infer
“that: reliaple and 'valid ipsativeé distinctipns based. -
‘on. a.-gort procedure are much-easier: to-éstablish -

. ‘~than-‘reliable and valid normuuve pzocedures (p. 135)

nho:‘n s comments :egardxng reliability and’ validity of'

practice of teporting minimal ‘detail’on the.item pool

g development. However, it is often the case" that 1nfomation

; regard g tie validlty of g-Sorts often remains, unstated in"

any explj.cit fasmon. “caggianc (1970) ‘was, one’ of the few, .

1rectly thn both o




Y

- that "the validify of the sort was established in the process'
of 1t construetion® (1970, p. 911, the items ‘usea being

developgd to conlalce with a pal‘cicular uuory. nm)evex,

‘Caggiano (1970) was forced” 0 dnit that "whether or not; Ve B

thie theory itself i vaud is the qmnm to thé,

)vhom -tudy" (p.-91).

axa‘o was *

g, H e Retest 'Feliabliity, used by Caqqi-no (1970)
5 to eltab ish the.

the methcui nelecteﬂ by other re-euxc
In n 1966 -cudy, Ke:llnqer

xaunhnity of the. o—son: ;
eltabl uhed :auahi' ty. ‘ng the teat xsteu foqnat. Intar-

Fisher's 2, was .73. A pompaxable

“were used. " The- Soclax Attitudes o—son (s30) had been-iged : %

by Smith (ln K.rlinglt, 2972) ﬂlﬂ its zellability esl:abliﬁhed : .

at that r.tlna. Talt-“telt re!inhil ty of the second D-Soxt

5 ?he avexngg 'rqﬂeu




sorters. after a pérxod of one month.. . No. description, i

lnclnded in“the’ réport as to their representativeness 1n

relation to the i original salnple. The aver ge'. uest—retest B

coefflcient of asaeciation was 0. 68

thelr rssearch to infer validity from their ﬂeqcriptions of

iten seledtion: | B8 for te}.iability, researchers ‘have cended~

se the tas\:-x’etest format. Re].iabili(:y coefflclents

Tharefore, the 1psative nature of the a -sort 1enaa itself € T

‘the examj.nanon of. the reactions of 1nd1vidua1 teachers. 'l‘he

“o-sort has' beeh. acknowledded £oT its theory ‘buildthg pxopen-

+‘gitles-and as an’ axploxacory :esearch c::ol, both aspec:s of

which appear appmp:iate in® the presen study. Fina»




Ln:erpretauon .

(Cummins, 1963, P 95).







CHAPTER IIT

% ? Dzvxmpmoxrmxm SET

As the inatmant be!.ng develaped was to be cnmpxued

of elements. of the objective..situation &otdcrvco ascertain

" teacher perceptiop of those &lements, s ool of items ‘com-

prised of the elements of the ub]ective neuauon had£9. be :

ﬁacﬁ “While broad *ms:ez ‘of ‘elements had been ST

2 identif 2d in'the review of the lj‘tetaﬁura, the item pooL . . S

d to genente itams for the in-tr\ment. Those pr@-

ceduzes, vhxch involved questioning of 1ntomncs falli)iar

Hlt‘.h the teu:h!.nq lituatiun, were as £ouow

1) Thrée bnmlmmlnq uesuions were held--one w.u:h

‘uemben of.- u».e TSP research group’ and the othirtwo -m: two.

5 different g'mnpt of gzuduate stu'dent to: ﬂevexop an mitial G

1tpool. R v s o -
tef 2 e s e

z) Item ue:e examined by various mmben of the TSP




o ~1ndependpn:rr_acgrs, Chanqes were made in 1temswhere needed. - .. o

Laad

5 : S A ) .
3) Itens resulting from the aforementioned procedures '

were evaluated by the author and one TSP researcher who

agreed upon-a final item.set and. classificatory system for.

that .set., F
. co s . % T .
.4) Items vere ‘defiried and’ rated for clarity by seven:

measurement recognized the problelns inkerént. in’ igem. _on-

s!:ruction., However, in: was bserved that thase 'esearchers

ittle tc c].ari.iy these prcbxems except “to. con\ment on

gzammatical ami stylistic elements, classification techniques,v

“‘ana Infornal, procedired o b Dusidered in intervlewinq and

'zeacung related literature.’ Ost:om (1971 1972), rioted that

after 1940,

cation in item conetruction and dev opmgam: of attitude

femained belea e by Yack. of claxifi— 3

méasures. }{cksnneu (1974) “als comnent.e.d thats -

almost all’ textbooks,. chaptera and “journal ‘articles
dealing ‘with the 1ogy ‘of attitude ;
Stress'thé statistical basis of test comstruction,- - e ;
which is' becoming increasingly sophisticated, ut pay ot
_‘little atténtion to.the principles which oughtto v !
gquide ‘the preparation of the,initial item pool™(p.:6)




7 1ying zutj.onale for selection of the objective situation as.

thuse oi Blalock and Blalock 11968), Blalock (1970) ,. Davis

- (1971) and Wiuiamson, Karp, -and’ Dalphin (1917), would lead

one to concur r_hat approprj.at:e item poox development is.

generally not directly addressed. - However, some recent works,

" such ag Haclean, and Genn (1979) and Clark. (1976), attempt to

provide xnsight and detatl 1nto the ‘process of dtem pool Vi

‘generation. The presen utudy, in acknowledgement of the

- co‘nterit ey ¥

A Gl.obal View of Prn\‘mhwrv I
: A PEaa

% The 1nsErumem: desig‘ned An"the present :tudy wasg to ‘be -

comgx\iaed of elements. in the ob]ective sicuation.' “The’ \mder-

2 e £
a fpcus was: that if the ol ectivs sltuatian could ‘be ‘kept

'consbant, then teacher” perceptions or’ definitions of rthe

:sltuation woulrl zeflect v xying teacher pxedtspusltlons.

Literature daaling with the objective situation as; reviewed

l‘hat réview zevealed a'.common- puol of wide- 3

- :angmq elzmenta as con\prisinq t'e objective 5ituation. I

their: simpxest ponraya1, that pool could be considared &

break.i.nq down into three qaneral cateqones--home, E

and community/society. Howevel:, with:’m these three broad




i : v s

one cateqary that Dyer (in Oxnste_ln, 1973) considersd

. an ln\portant aspect of "surrounding conditions" was that of

"condi tions pertaining to home." . conceivably, shax{elson'and A \
Stern (1981), when talking of information' egarding students;.
incorporated aspects of“the home into’ that concept. i

"byer's (in Oinstein, 1873) "ccnditicns pertainlng to

the community would'be roughly analagous to the societal

11976) and would be :

demanﬂs % facto: discusped by Cmcker et

te‘visw school in a multifaceted manner. . Dyer (1n Ornstein,

-1 - are ccnsidered by crocker et alL (1975) are mich more specific 7

n nature. some, such aé "natu ‘e of the curriculum", itime |

e available", nd "grcupinq arranqements %ouxa he considered

% as belng components -af what -Shavelson. and Stern (1981) tem 5

| the, " natuz‘e cf thie 1ns mctional task. Others presented hy

; Crocker et al (1976) such "ag
»

ass size" ,"tea:har deploy:

classroam characteristics“ gi school character-'

“tive ‘situation provide P gensxal xdea,cf 1nstrument content.

Through x\amscaming and mbenu' i procedures such elements




session o




e ssion Two

" The second session'vas held thh selected members Gf the

'xeseazch graup, knvolved ina different aspect of the: 'rsp. In

2 this ins:ance, s.ince the xesearche:s were' ax:eady familiat

with the’ overall purposes of 'the project, a slightly d1ffer-

¥ ent approach was, taken. This gmug was” first asked to bring ;

e thi:éd session was-of a somswhat differeh£ ‘nature '’

'than che«pzevious twc sessio 5 It was heid with a qr&up‘

tional Adminis(:xation. This group were told the i‘ﬁems that

’had arilen out of the previQus 'l‘hey iwere, ask d

5 of graduate students attending an avening claas in Educa-




285

reseatch teams, one team consisted (of the authox and one of

the principul Febearchers in the- TSP, The other team s

comprlsed cf another of the pzlncipal résaarchera of fJ\e

" TSP and’a regearch assi:tant.

‘Each.. item was® grouped with Gards sharing sone simg=--

1ar'1ty. Each grouping of card ¥ was then exnn\inea to ensure s

that the. gmupinqe were; hon ¥ 'r‘wo1 n

classification sysi:ems resu].ted, one of whl.ch both research

teams selected as. havln more vlatity and being u\.ore loq-

ica 1n construction. “As can be seen £rom Table 3. 1, the

5 zesnmng syec' containad 31 bmad‘categmes. ‘This cate=

: gory sys'ten was 'to be! £urther clarifled by !.nformation g

: arising out of mcervxews with a sa.mple jof teachers. Inter-

P 8 w view pmcedutes muzea are desc¥ibed in the next section.

A re-examination of tn resulting‘ ccmponents Of the category

ysten by the author

d one of the principal :esearchers of

 fhe''1se produced the ﬂnal iten set. £ 1 T et

‘common conéap&uai arena ©

Mcl(ennell, 1974, PP- 2L-22)

aampung of the

uru.verse of i«:emb’ of the ijecrive situatiun had be n ob-

tained, ir. waa daciaed that 1nterv1ews weu).d be’ conducte




Table: 3.1

Initial’ Classification of Decision Making Factors

- “Arising Out Of ‘Brainstorming Sessions'

& adto-visial Buipment” o

24 Iﬂstzuéti.onai’ Me:hods A\

'3} Approaches m I.eaznmg

P:ofessmnax Puz\suirs T 204 th.emal Pressums cr
Inf: 0

luences -

5. " Rescairoe Persohyel and
sackuPSem

7 Leatning and P’hysix:al
Disa.bilittes

7 Lhml stabus of d‘\ildnen

22! V!.e»l cf Self

23 sdml Iacattun

8. s:hemu.nq and Other T2 zvaluauon
Considerations . .- b :

Total Wprkloaa +of the Pemeptual Fleld

26 Phj.losophy of baamj.ng

N1 Zexcqeist

28. S T—— canmy
-~ Techniques

~110, Physical Health of Chilld*

12, Facilities Aval

29. + Teacher. dmaracteristtcs

+ Teacher's Persoral
Characteristics .as;
Re).ai'ed w Gont.:ol

: 1 Attitudes Toward,
Motivati qn

<14, Teacher's Personal
Taeology: ., -

-15; Support Organizations " N Sb;dencmwuves

5 15 Degreeof ma/ L 5 v
: Inﬂuemempeci 11yﬂane' e, '

28 v Ribhnas and’ Availabinty




such a.px would

With.a sample of “teacher-i
gxean mfox:matinn as te whether or not items from ‘the

lnLtial pezceptual framework obtained through the prcceduree

1nterv1ew, but; 2

fct flaxibilitx. That‘is, althouqh speci-fic questiuns were

:
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que: r.mn if necessary (wlthout changing t:he gense af the

quem.en) wuuamon, Karp, ;and Dalphin (1977) desqribe .

fle)d.bility which enablea the intez'vig er tO ask for -
ox ‘give-immediate ‘clarificadtion ‘in’cases of mis:
e understandings; probe for, additional detail.on
s interesting .comments volunteered by the intewiewee,
*defer. or rephrase’ questions producing: sensitive -
o reactions from: respondents;, and achleve many vther <
bemafits (p.191).




& and not. very explicit, prohes were sugg ated 80 that the

Accordingly, the questiona for the 1nterv ews were fomulated

i such a'vay that, s‘puld -the teacher’t response be short

g optimum amcunt of information coulrd'h qleaned. “How the +.

prohes ‘were to’ be: used was left to the diecretibn of the

: indivld\xal 1ntekviewer. T, . o e

esnms were’ conshructsd using ‘the broad classincauen‘

31 categoues pl:esem:ed m 'l‘ahle w1 Several: of- b TsP

eqc:ies, combined their effoz:ts Ln the

in developing the:

- construction of mterview'quesnons,' A'series. of Guestion

“the; 31 .

with accompanyinq prcheswas developed for: ‘each ¢

ca ego:ies. Samples cf the questions used for, mtewiew

Bach interviewer was, given the sets of questinns for

‘six (ut An one .case; . seven) ct‘ the cateqories, as’ well as':

. the accompanylng probes’ for‘each {Thg. ‘questions for an’

_Ed\iitianal six categoxies were given to interviewers to be

used if timEv pemitted 2 Th i nterviews were ' to be an hdu!

‘and & half Tong - nd were ko:bs held at™] the' teachet's con~

venience at.the.end of ‘the school. day.

A total of eighteen teachers were l.ntex‘vlewed by

All ln

seven different intes were avare

: of the major 4theqretical hypotheass motlvating the inte

iews. - while no specific'trainlng 1n 1nterv1ew techniques

iwas p)’ovided,

interviewers viere 1n!tructed to use prnbes ‘as




'che“te'.ac}ie:'a percéptioné of factofs ‘that vere 1mpéx:6ant" in

makinq deciaians in the clasgmom. Each 1ntexview was .

audiotaped and 1atar wau transcribed for analym purpos

Resulta Df Intervi.ew

Analysis 0£ interview data revealed that teachen éended

‘to_consider many of the facturs that the cateqory yster

: presented in Table 3.1ncluded. Hque e, ‘one: partigu ar

feature ‘cane.. to 1j.ght:.»

That £eature was that: teachera

as: ocmmented.upon in Chapte: 1T, Deutscher (1966) ha! hlso %

apparent fauux.-e of ~mo=t ‘of us'to equund on. our atc{tudes

shcu.\ld, xn ng- way, be constzued as l;he lack of certain

actxr_udas in. r.he Lndxvidual. Interview aata. revealed that

syshem rela:ed Eactors (such as teaohing xesa\m:es, teacher

. evaluation or; a&min.!stration) were often no -taken 1|\to

account by: teachers. :Such aystem :elated fac!:ors may be .

ecision a.king pxocess. Whilg




b:ainstomxng sessibns X ‘aive some aupporf. from the ;

prever, ‘at :_ is point it

1ndiv1dua1 t:eacher intervieys 5

\was tem hould be re.-examxnea 3

Yo see 1F A Hetté: visten could be derived:

‘Tn consulbation wm. oné of, the principal researchers of the

TSP the” authux arriv

at a nst{ng of ' téns which appaured

to ccntain a !egresantative sampling uf \:he factors that:

teachers consider 1ndecision making. The resultinq 1st,

gkl Bl e T depictsd in’ Table 3. z, was dexived f_hmugh expanding dpon’

7 rframewoxk ‘was qenezauy aatisfactory An, that FE - did not

of these concerna. . However, some mj.no:

P * violate: eith‘

. ad:fusmenta vere made 4 the f:amework as “some. constructs i

" - could flt in other cateqories. For - 1n tance, the 1tem

‘. Miature Of the facilxties was om-cdad £xam.the “organ =

zation’ and administration" 1itens as this 1tem was
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sufficiently described in ‘'such items as. "physical resources:
av‘auable in the 'school" and-"physical make-up of the

i school" An addi ional “item of "physical resrmrces avau-

ﬁblé ih the classr D added tO the speci_ficity Of items’ .
dealidg with facilitiss in the, sGhioo1. "J.‘l;e item on “teacher

.interests was omil:ted ‘as ‘it was: subgumed by varicus other

items, - Two Clarifications were made l) stx’eaming was .

divided nits o items—-streamlng during ther 'haul ‘year

and ‘treaming. prior to the schoal 'yeaz, and 2). curriculum,

was divlded 1nto the "curriculum of the school" and ths

" "Daparment ‘of Education cuxncumm . ‘The final usunq

~comprised ‘of ueventy—three item. 2

Bs a £inal 't P in the cteation of the u:em pooly

sevem:y ﬂueeitema Wer'e each written on separate cdrds? e

with accompanying descriptox‘s to clearly ‘show tye;' e
meanings. Seven\members of the 7sp’ research group xnaepen- i

dently rated sach item with its adjunct descm’cox. . The "

ncluded in ‘ppandi.x B ,'-.

catds uneu they were judged sufficiently cleax._ The . i('.em 3




Table 3.3
Decision-Making Factors:i Final Ttems and Definitions. .

1,} Creative thinking as a géal of education BRI A ¥
”——The student Btrives (:D discover neyw solutions to”
. problems, to see new'relationships, or.to find: new.
modes of artistic expression. He tries. to diseover
new and bettér ways' of achieving goals.. His thinking
:brings into existance something -which 'is' new: for
-8ociety; or at 1east fcx himsel i i

o

z ‘Stident's preferred schedulé of sbjects

he ‘time. ef day “that studenta prefer o ‘be tauqht 4
the various subjects. ‘The sequence: in thch they
~prefer the'subjects. to'be.taught.

<3 Special ‘Prograrmes whxcﬂ e gehool offgrs-}a,fom of ¢

teachlng resoutces

. . ilrhede ‘prog¥animes would'. PEE auc' things:“as cxuba,'
_ eig.; chess, drama, Or special’afternoons where thé ..
school i mvmvn in‘orast or hobby activities:

hysical resnurces ‘available’in the schoo1 "

“.The ‘use’ of .any :ésou:ces autside the classga
in-the school, eig., a gymnanum, .libraxy, a
auditoriu o :

ge in

-iThe @i £ferent methodz and techniques ehnt the; ‘téacher-;
‘canuse”while. teachifiy, ‘and the.situations. for which
“they. are most. effective

g -The teacher's  own par(;].cular falentsy ) a: 9%
d.rama, phyncal education, chass.

‘hose factors which t.he teachez m\xit deal with which
are external to‘the school but which.are related to °
decisions which must be madé during.the-school day, e.g.,
“haying to'drive a considerable distance’ to.work,:dropp-
“-ing off own. chil.dren at school and picking them up again
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Table 3.3 (cont'd) .

8. ' Allocation of timé--scheduling

~ The way in which the time¥able is dévised and.cofi-:

sequently ‘theslevel of prescribed use of teacher. time’

incluging the extra: duties ta which"the teacher must °
LW attend.

Stzeaming- prier to beginning classes

el 2 " i-The; placement of' students iin classes accordinq tu 7
s Tl oA ademic ability Based on ‘previaus year's. w

rk.‘

s, refen o /all rules, bbard, sChool; classroom,
shers. and ‘the se

—--Tht\use of parents, €.g.; as :eacher aides,‘ to
provide. transportation: for field“trips, to help with
K i extra-cuxricular activities. H P

Deparu\\ent of Education curxiculum %

tucnes recummended by “the Depart—“

--TThe programme
ment of Education.

14 Infomal evaluutors of the teachex’

,Those Persons — opinion is. valued by the ‘teacher
even' though they are riot evaluators, e.g., fellow i
teachers, fngnds studenta, and parents.

--Ths studen 8 contlnuinq develo ment OE Eine Pnd
'gross mato tcovrdination.




« Table 3.3 (cont'd)

b 17 Ability of the ‘student

-“Those powers possessed by an‘ individual. Certain
- aspects.of one's total being which characterize his:

capacity to do. Can be physical,‘mental or social;:
inherited "or ‘acquired; general or specidl. It mpuea
that the: tagk can be done now without further -

18. Knoyxedge of the characteristlcs of “the comm nity

knawledge of the l.ocal communi K
+* obtained thm\?g‘h “formal’or ‘informal studys.of the
commiinity’ ﬁhxoug home visits,:etc.  Knowledge Gf
nt of “the: area, the nature of.

‘bossesses “a- high level of: proficiency, e.g
ability to teach’well, the ability to'estal
~'healthy' intergersenal relatlonships.

b -The. actual Eil:e of the school zelatLVe to the homes
of’ the‘students; 1
‘which could be ﬂsed “in teachinq.

21.‘ Instruct onal cnterin used to evaluate teachers

* of the’ teacher,. e
academict perfomance

. teachlnq n\ethcds, student

22. Rellqious affillation Of the . schoo

Sirhe reugion associatea wlth the school j.n which
“the, teacher is' employed.

23 Parents as. 'l‘utozs

puenes may ptovide help for chuazen at hnme on
3 schocl ass

TInstructional; variables conuldereﬁm the evamauon ¥




Table 3.3 (cont'd)’

.==The student lsispcntaneou! in hia dealings with the
" teacher and other students. He is able to’ form and
. express: his own opinxohs. . . L

25.. The students as :eaching resources
“--the use'OF.students;. e.g.; helping each other.as
tutors, telling the:class about special interests.

6 Genera!. physical uharacteristics _of the teacher

D -Physical charuc\:eristics Which may .influencé. class- i
Xoom meth ‘stature of -the: teacher, -teacher's
;ability:'to rojed e voice, -teacher's. energy level,
physical handicaps such as. poor eyesight or ‘hearing.

27 Teacher's knowledqe of claasrcom qzoupmg pracedure

|.2iTHe teacher 5 knowledge of ! grcuping pupils to apti- 4
mize learfingaifferent subjects.! :

28 Teacher [ knowledge of motivation

Vi The technique' thé “tedcher -can use.'to foster ‘and
maintain. interest; in’ subject mattér and- keep the *
students working on’ assigned ‘tasks..

. Fomal evaluators of teacher perfomance e

& ‘l'hose persnns perceived ‘to have 'a direct and ‘forma-.
lized input. into. the evaluation, of tedchers, e.g., the
principal, supervisors; and superintendent.

300 Student avaluaticn procedures SR '«

{,, Methods and procgdures ‘that the teacher-is rsquired
by, the principal, school:board, or Department oOf ;
Education:to use to evaluate studenta.

{
/31, 4Thlependerit learning s.a “goal of education

he ‘stoiént 'has’ thé ability €6 maké independent

decisions and inn‘iate and ofganize his;own’learning.
activitie udent is self-directed of trying
_'tobe s




Table 3.‘34 (con't'a)

oy 18ns;

~liking for
N ¥ " tolerance level of noise, ‘or distractlona, need for
¥ ‘the approval of colleagues and students, :ability to
* keep. one's temper, eass of estabushing penonal i

relationships. .

33. ‘l‘eacher &-knowledge of classzoom control techniquea

e means which the teacher can use to. control the 2 :
behavior. of ‘the ¢cladss.. . The situations'in whip .
e

§ different methnds of control are most effect

ﬁsc:ipt:i.ons s impiy: o £1% . redporigt-
hili:y forthe, safety of. the éhild, or, protect the
civil rights of parents and o

udent'a attendance i.n Bchool

amd\int Eine the skidents are absen' frum_
choox the patke:ns of absence. S £

a-thie, abduired i

e of £hé’ student. 'rhe'u.pas;
. record of acadeni: ; , E:

ttainmem:

375 Pereonality of the students

“iBersonality béing the combinatioh’ of the physical .-
and-mental ‘qualities, idsals,. aspirations,’ ambitions,
q' i that

ze . a: Person;. i
activxcy level

eigay ] L hyness,

38. Teacher 8 kncwledqe of evaluxtion pmcedllres

=-The procaaux’es for student ‘evafuation which can be
‘used, -the ways in which: they are uge ‘the .situ~
“ations ‘for which. they are most effective.

-Eg. , f;xed ) moveahle walls, type of El.oor covezing,-
,8ize of rooms,” fixed.or moveable.desks, locatxon of %
wash:coms lccation of cloakroom “ b




Table 3.3 (cont'd), .

"lson; or all of the children are transported to and '
£rom school oh. a prescribed schedule, ©.g., bussing, . {
parent transportation. s . b

w3l: Tnterest of parents . . .o i

_The:interest that parénts. show in’the education of
* their children.. .This. may manifest. itself in B.T.A.
meetings or Education Heek -attendance; also.in notes !
*.or, teleghone enqutries to_the teacher. :

multiplicity of leisure and recreation actlvities
which are’available: Teaching skills that will be'
. amefaliin dsiaize time activitiesy ' Tl ek

43._The €eacher's" prefsrred ec'ed\ne

!-The time of ‘day or Eequence that the teacher most :
pxefere to -teach varioua subjects, s .

4. mlocatian of physlca] faciuties

s
--The pronedures followed to ‘assign the use’ of |y
particular resource to .a teachér, "e.g., scheduling

- “thel use .0f the library or 'gymnasium. .

45 Methods uf evaluatinq heachax‘a

Tt brocedures used to evaluate teachezs, €og.y v, v
classroom’ visitations, examination of student werk,
conference with a".lmj.mdtrators, peer :eview. s

46. Pxeferred learninq style o£ the studsm:

--The teachinq méthods which seemtd’be most suicahxe
to’ the students; those which the students: seem to «
preter cumpared to other: possible methods. 4

477 Level of. understandlnq of parents

=The ‘level of‘undérstanding of the. parents about che' Wi pd
educatienal - prccess. o ; i

LJ

48, G::ouping o i 0x e ot

_-Pxocedu:es actually fallowed (:0 divide the class (.)f7




Mas s Table 3 3 (com:'d) S

. chudren 1ntcr amallez groups,. é.g., the children are;
.grouped in'ability, achievement, mte:ests ‘oz the
frxends they have i1 common. J

Non-xnsttuctional crite:ia used to, evuluate the teacher

;‘--Thoﬂe non-inatructional vatiables conaidered in the
evaluation of theteacher, e.q.,  theé level of: disci-
" pline in‘the classroom, . the .teacher's preparation in
ext;a-curric\uar activities, rapport with parents

Know eﬂqe as'. a goal nt education

K --Knowledqe in this. sense refetri g t )

eachg'r ‘taught,
acts and Learning of ‘content. i

bacqu nd.of the tudent‘ :

rovidea by the:f

‘ y ‘in:théir] convarsations, reading .-
abics, anpirations X

he hudzen and nodels. they

‘Teachex's knowledqe of the uubstance Of -teaching N

“the acadenic areas whic are beinq
reaﬂing, mathe.matics, oclal_studie .

pecialiét per'sonne hired” by the s hool Sd
'.--'l'he people Wwho-fr6vi ideas, give ditection, hel.p
individualize “instruction ot ‘provide in-service training’
sesslo)-m to enhance .the’ pxofeaaionauam of teacher. 4

e student's family, the axperience Spd wEimnintion:




.'Ta.ble 3i3:i(cont'@) "

g 57. Moral development as a goal of aducatien E

~='The ‘deévelopment’ Of sociauy acceptabl\a attﬂ:ud L
e.g., helping others, taking responsibility, justice,
mcludinq honesty:'and fairness.

587 Teacher s values and attitudes ! Bogtt 3 N5
-*iiThe heliefs ahd ideals held by the teachers;

gi
‘their moral. standards, their views.about mxno:xty "
groups.

Enculturatipn as'a qoal of educat o

i ‘daching the skills,” arts and mores of thé countzy
i ‘and reglon in: whlch (‘.he Btudents live,

60. Teacher s knowl dqe of the structuze of che cu:ncu m

The various' waya that subject matter: can be

in. its on to.the students,‘~a g.,
' ‘the 'order.ih which:social #tudies units of math units.
can bel pxesented to: Eacill.tate learning.; "

51. ‘Personal growth of the chJ.].d as'a goal of education S

~-peveloping” the "'whole' child, maximizing all,his k
.’potentials so: that he will'be physicauy, emotionally, .
+and'mentally-healthy, ~ : m

Sncialization as;a: goal of educa{ticm

-—The stﬂdents learn o, a.nteract well ‘with othex:s with
obyidus signs of- thoughtful, courteous, and consider-
ate behavior: toward the ;

a0 Preferred teacmn s‘:yLes (approac:eﬂ

Thoae teachxn approaches with' which the teacher
feels most’ proficient and confident when teaching -in
the, classroom.

54 Self-concept of 'th atudent ol g < s
< ==Th cture an, individual has.of himself along with
his evaluation of this pictur_e( : g :

65. Student : ‘as

i .ibeachers in tratning who 'work Undér the direction of




_72 . sahaol curriculum

Table'3.3 (cont’d)

the teacher, e g., brinq:.ng new ideas fzom the
i university.

56 Problam-solvinq as a goal ‘of education»

| ~~Learning ‘to apply previously dequired knowledq o
ne‘ﬂ situations. .

67. Preierted teacher/pupilr relationship

The cype of Lntetpersana!. re)ationahip with which ~
the teacher féels. most, comfortable,. e.g., -some’ teach
. prefer working with small groups of-students, some.

e :eachers prefer to tench the .class as a whole."

5 ex of the smdenh

——The atudent"s genﬂeﬁ male ‘and female. g

roles played by Btudents Ln the clagsrool

~Attitude r.owaxd Echool ES a gcal of eduamlon 3

Tha s;udent enjoys ming ‘t6.school’ and. viewa
1

-+ sch important and iseful.activity,

71. Physical reaouxces avauable in the classrocm

3 -Thoae .resou:ces thch are avanable for the use’ of
. either the_ teacher or' studenta, e. q., class llhlra:y, e
" tabe récorder, record player. :

" ine ‘mosification 6f the arlginal placement o
tudenits as the pe:ogatlve of the teacher and the




,» 1natmment des1gned S.n telat:i/w/th f.uuowing question; b
T 'Do the observations truly/ ple the umvera of casxs or.

the situatlons they are claimed to :epreaent?" (Cronba::h, r

= 19705 123) In the pr sent itudy, aeve:al. eiforts were.

! made to ensure ¢that the item poox deve!.oped had” dontent

L vaudity. Item pool qaperat involved the’ soucitation c-f

“items from persons 1nvalved n many‘differing facets of th'

G educational pmaeas. * These pexsons Yholudes teachers not i

g ‘éatheta. i

Tinvbived in acadenic
aucationar’

work, in a

n\embezs of the- i‘aculty of Eduuation. The i‘t:éms thus

deciaion-ma;king and, were judged

sampling.




PROC.

Fitz-Gibbon (1978) indicated that a preliminary step to
demonut:atiiig construct vaudii:y is that of Mcmq an
exacting definition of t.hé‘cons’tmct:a belé:g itqd_.ied_.lv n_x
other words, ‘the fir‘._t step in construct validity requires
a mgical Gesciiption of “the construct. in tems Sf‘mz %

cmponanu and f.ne logical xelatiemhipp expectad between

That on was provided by the review of

uce:atute deaung with teache: predinpo-itions, ‘the obje

tive situation, and the definition of the nu:uation whlch

Wa! prssenteé in Chapter Tvlo’ A !ur het deuneatiun of . the

con\ponentn of "the’ ob;ective u:uation was. pretent d thr' igh

\;nmammlnq afid interview pmceduxa‘ﬂ descrlbad m um

present chaptex. ¥

'rha next step in canstmcf. vaudatl.on requires’ an s
exmination of "the exient to which.some useful concept h
,beiﬁfg measured;  What we have o vaudate 15 the correctness .

of our i e of the ‘e in terms of f:he,,ccncept- 6

. (McRennell, '1974,.p." 35). - In other words, there must be an
empirical demonstration that the logic of the measire holds
up.- z.ogicauy‘, the components of 'the definition.of: the

Bltnation are the el.ements of the object.lve uituat!.on, i

according £o a hierarch: whigh is un!.que to the

»‘ l.mii.va.dual, depending upon the indivldnal'rn predlapositie
Empirically, then, conatruct val!.dity may be damnnstrated

8 rstly chauu tha r:om:e t vaudity has been demonltrated v




o were def!.ned and dstln!.uons vere :atad as bo their cxa:l.ty.

', These procedurés u ¥ culminated in the on of .-

7~ This chapu: ‘examined - the develomant of lpectf.tc 1te|u

mcher pzedxu- t

foz' 3 1nm¢'

cess was pteaented because o f.he tndlu.onn omiunian 0}
the nons&atntical paumeters uf item ponl ﬂevelopment xn

reBeuch repoxtl on tha deve].opmam: of attitude measnres.

A daseription bf the’ehieﬁ methodn Of el!.c tinq and gansx‘-

ating n:ems wu ported. Thesé methode consiuted of b:al.n— .

»atoming sas iona, axamj.nati.an of 1tunu by reaean:hetu # &

affiliaud yich ’.L‘SP, and Lnt:erviswn thh tanchen

"a perceptual framework consisting of some 73 items with

. accompanying daftn;éio:;l. “The Ltem set thus derived was

considered. in terms of content-and construct validity...

“Procedures outlined in the precéding and present chapter -
Lmi.u:ar.e that-both eontent and mnlt:ruct vau.dxtx vexe

Adequately dmnomtnted.




- CHAPTER ‘IV...

gzx;_mmmy 'STUDY v

e s 3 i i s :
: The reliabil;ty study fo: ¢ instrument was preceded .

by a smau pilot 5tudy.. The:pilo

tu&y' is describe;i in
the fs.x‘»at sectlnn of thia chapter.

rhe actual reuability

SERTRRI § "
for - v’.vs°’"‘ Instrument
o

As the H:em set for the O-Sort had already been de-

Pilot 'Stu

rived, the flnal form .of the 1nthument was prepared. The

icems with their accm’l\panying deacriptors were wricr.en on

5 ,klgure';. mstnbuexon of Q~Eort Items.




2 A o—son: :ecozd Eon was prepared (see Appendix C) ‘and~four \

different sets. of_j.nlttu-:uons were agned upon by the

S, author and the TSP releuehé‘r (see Appendxx D) S pnet

study- vu then ‘_ to “rthe I iate, amount

of tine neéded to conpleta t_he sort and whathet the ru.rec-—

tlons-,veze elea: and that ﬂzexe were no mbiquj.t:.an

: judged to. be luffioiently clea by au ioxter : '.l.‘he ve:aqe‘

b 13

can\plation time fex the so:t was fon:y ﬂvq minutee.

dci) tl came, Afmm all pa. u
both mn and u ban

rioun nuqio\u




iof, the sort, and indicated tc the pa:ticipants 1

Pxocedure

The qsneral instructicns fox the' D~S§!t were’, the same

“for alr forty-six partl.cipants,

1) The general Lnstmccians dealt with th

: e'clianica :

was to be on:a hasis of most meortant to l,gaat im) crtant

elemenbn of the objective sit\ucion at: a particul ‘moment.

Parcm;pan:a were giver: one of fouy dLFEereRt -

situatinns to! respond to in the sort

2) Tha specific situa:xon f_hen 15 a speciﬂcatiqn of

: the rob:ective situaticn in that it fixes, Eor ‘the teacher, B

the patticular fime . frane,. of increment to ‘which ha or ghe

must resp nd. ’rhe Eour situation

3 sortinq bk




76

- a general ‘set of instructions, a record sheet, a foldout

sheet to ‘accommodate e cards, a set of cards, and one

nituauen of “the four upon ‘which. to base their xelponse. T E {
5 Somrs were requued to complete the sort on two occuuions,
-un a one week ‘interval hetween tests.

The resulting sort was’analysed- in e

i stahnlty of ' S.ndlvi.dunl teacher rankinqu,

TR specim xtem for particular group of teachen and the

‘qtahilxty of ‘the items themselves..: To emn énd the follcwing

i pmceduxea we:e camplet:ed. 1), corulation coefﬂ.cients for

each téachek's test = :etsst were compiled; 2), the xesmc-'

" ing correlatlonl fax;uch teacher were ‘averaged, using

Piaher s 'B,_to detemine the mean test - retes oxre)anon;
*3), -the mean ‘test - ntnt ooxrelations fot item :ankings ine
eIch of. the four diffarenl’. mtting lit\latloni was Ealculated

uning ruhez 6%, and conpanuons made tnxouqh the analysu ]

of variance pxocaduxa, and I), rankinq- of- indlvidual Atau
were avetaged and ﬂ:e eorrelntien coefficient fex mean item

z-anklngs was calculated. -7 4

e’ A to nme z, &l :zequency’

ltruct a (- e Table ‘4. x) P-rne corrél







m:houqh the studies reviewed “regarding’ the reliability

Of the Q-Sort dld _not ‘provide’ Bpec:.flc infamation as o the

exact diatributiona of teacher rankinq of items, other infor-

matiﬂn was.

roviged. ‘For, instance, ‘both Kerlinger studies . : -

(1966, 1972) report. the ranqes of the e "Gor

lations-obtained..

In ohe’ dpstance (xass), jhe coefﬂcienr_a a‘ng’ed £rom .45, to

.59, while -in the other (1972) the ranga was frem ".66 »to <91,

The range 10 .31 to 82, in'the preaent study, thexefote,

indicated t'ha(: thete was cunsiderahle vaziability fxom

teacher tc teacher 1n tems of 1tem ranklnqs. That Ls,‘ som}

teachezs ranked both ‘teste fai.x'ly consistently while others. TvE,

were less coneistent.» Possxble explanation’a of " f.he varia=

buity among teachers conld 1ie'1) in the instrument u:self,

2) 1n the inaividual teachez, ‘3] An the fact .that the .

teachers knew that they vwould be isked to' do a re-teet( Sn e

thersfore; ucu‘ enthusiasm m the sacond txy, dnd'4) in

the tune umits set upon boeh sérts. ey Lot

:etest correlation cvefficient of «73 in‘ 1966 and .BU 1n




Bt B (a) '-no evaluate 1éve1' of “group accmpushmen'c

s .
average cDrrelatiOn coefficient of .9‘} !
' Although the present tesb—retest zeliability coefficient

£ ‘falls at the. lower end Df the zange of re].l.abilities tepnrted

3

"by rese !'chex‘s, it appears to fall within fairly acceptable

*limits, especxally when consxdered in terms of th M

. the' lnstxument. ‘I'he coefficient Df .64 is the average t’.est-

-retest :eliability to be expected fm: a teacher. Kene 4

; ‘zequiren\ents!

(b) Evaluate, diffetencea in level of group pericmance
LR, in m:mmxeperfomncen-- <90, 2

o s “(C) Evﬂlua 1eve1 of Lndxvidual accmnplishment 94_'

(d) Bvaluate diffe:ences in individual acr.‘umplisﬁhent -
twc ox - more pe:formances-—.Q

Using Kellay's critezia, 1 45 clear that -the measure would

be ‘useful’ in’ evaluat!.nq "1evel “group accomplishment" 3

“reséaxch, but otherwise would not | be conisidered: satisfactory.
.70 ‘desess the stability of d specific item for a-

pa:ticular sen:inq uituaticn, “the cor(relatians of iter

rankings wexe 'btained for: ‘each of-the: Eour sort:ing aitua-

tions. (\s cam be seén”£rom Table 4.2, (:he average cnzre.la; .

tiona for difﬂerent sorting instructions proved quite

inilar, to each other and’ £o, ‘the.avetage test— nsttesc X

; .us)

This; lack of ‘significan




“6.66216

0.75235 i 0.05036.° "




sinu.la: levela of 'test-rétest xeliabiuty can be expén:ted

even’ when' the sorting situaticna asfger, - ;’

'L‘o examine howteachers ranked individual items a

g straight Line very llttle. Ihe corxelation between teat ahd

cts, J.n some

of teachexa, thersfnre, it wculd e moat appr

z apply Kelley 5 -;:itezia for’ individuau




Cotl.‘elutions Ofv the meaj
he ‘tést_and retest




Y Keuey (1927) .

It was also. concluded that "the’mean




. was :e\'liewed

construction of such‘an 1nstnm\ent. Out of the llterat:uxe

:eview a:Pee

& decision-makinq p:ocess. That f:amework wa considered ass

* o
; maklng pmcesa. !‘hat Aten set esaenu uy vas cunsmema

as, compx‘liing a hypnthetical obgective situatio hlch

l'l uded all elements Of the’teachlnq situation that miqh




e i o e

-ness of a-0-Sort in the present.study.

ent ways that the tezchex‘a sorted the cards.

i item pool for use in the mntzument.

The cards in the
sort represented a fixed objective Situation. By the presen-

ons, (teaching si

tation of differing sorting

-the predispositions of:the teacher could be considered as

inferacting with'the objective situation. This interaction
would be how. the teacher defined the. teaching situation as,

deucribed by the cards and sortlnq 8nstmct10nl.

.: sorted arder of the vards would represent ,the €eacher 8

definitj.on in terms of a hierargfical Rprese tntLon of »the

elementa of the teaching sj,tuatj.on. o

Since‘ all cexchers had to deal wuh the same ohjective
sltuationl (deck of cl:ds), teacher differernces in the
definition of the situation would be zevealedlin the differ-

\

A: one nt‘p in sn-tmment construction, validation and

reuabiuty pmedunn wexq undertaken. - The ustrulent was

such

d as hlving and content validity..

Validity was’ established primarily as a result of the .7 =

stringent pmceduren nned in the construction of t_h.e initial

A te-t-xat"t reliability pmsdun was used to

establish the reliability of the 1n-trumen€. A Hllllple of

© 46 summer school students, a1l of vhom had & minimin of two .-
7 yegrs of te_achlm; experience, were required to c_omplete the

SOrt on two occasions separated . by a one week interval. The

sanple’ was considered as xepresenting both sexes, alloages,

and rural and_ urhan tsz\che:s.

An average  test-retest

)

The actual .'




A e g 7 - .
correlation of .64 was found for the measure. This compared

1y to g st ‘correlations of .67 to .78
= ' reported by Rerlinger, ete. ‘It vias'conc)uded that the instru-- S
. ment’ would have adequate reniﬁuty vhexkexamlntng thé pex- .
fomance of groups of ‘teachers drawn from the same’ populatgon

as the sample used in this study.

Reliability was also éxamined by mvaeugamq the test

):etest correlations that exiated for the £our sets of sotting,

. instructions. No s!.qniflcant differences were fn\md tu exist

| The following are limitatfons which must be considered

when rev.lew\sué the present study: =~

The: £indings of the study are limited to the géu P2

received f£rom teachers in Newfunnd.land, teaching - -

'unde:qa:ten to Grade Eight. g ’ & o

- The of the ers were. tions to-a.:

ypothetical penci.

: paper situation.. ' ‘Teacher reactions’ -
may différ in'the real life setting. This limjtation is one
of fomat; However,. 1t m{ua be. moted . that use of afeal’

K l fe aetting would not be able’ to be repuun:ed and is

therefore just as l.hnicad.

T De:pita actamptn to exhauﬁt the universe: of items. by Lt




employing a variety of procedures for generating items for

inclusion in the instrument, it is recognized that the

result of these efforts comprised one pcssible set of items.

Variat!,bn.a may have oceurted had diffekant peoble been used
in’ the item generation procedures.

Rank*mgs of- the elements in the hypothetical obJective =

situatin:do. not provide rect ‘access to teacher cognitions

and feelings.- Therefore; care.must be.taken'in the inter--

-pretatian of ‘such :ankings.

Teachers participating in’ the sort were nct glven the

; option “of not partlcipating, as. the ‘activity involvinq the'

Q-Sort procedux‘e was par of: an undergraduate class session.

. Although no Goncerns’ were' voiced during the procedures; | the

laq of choice may have been an influence on'‘the. reiiable

completion of l:he g-sort,

The sert occuzred dur;ng class time .and’ therefore time

: es\:t; tions must be considered as another possible inFivenc- )
ing uazxam_e ,gpen reliability. Items may have baen'soited .
differentiy’had there'beén no time limit Testrictions:

‘The- sample;. though representative Of the province in .

tems ‘of 'sex; age, ‘teaching éxpenence, rural/urban ‘teaching

. - ‘areas, and lvariaus_rshqious denominatinns, 1nc1uded,unly

teachers Who had not yet completed their Bachelor Of Educa-

tion ldegree. 'rhis‘inay have had some influence Therefore
N e

“ the” sample is not. representative ‘of students complenng

degrees elsewhere ‘or of students, who havs con\pleted higher

# degxees .




In_the author's jnags_nent, t:he difiazances u
rauabuitieﬁ of this 1n5tnment -nuch might be- found in

other populations of teachers Ln ;He province is likely to
< be small. ¥ . - s .

* Recommefidations- for ‘the Use of the Instrument

Given ‘the. hypotheuzed, theureticul re!atiunshlp thac

Hnrxi.s and Pitl-Gibbon, 1975) .
sacona, 9-methodology appIied todata qeﬂez'ated mh t:

“the instrument could be. useful in identifying qeneraund
- typologies of teachers. characterized by similarities ;m the:
hierarchical assigument of elementl in the definition of the

situation. It would be predicted that teichezs S0 identxiied

vould behau .s.muany. The ibiuty to, Menufy (:eachar
types wl.th precuouble» behavlour would ‘permit experimental
“research m test the efficacy of 'teacher training in dlffez- 5

ent!skill dreas with diffe:ent “ypes of tonchets.. xe would
* ulso pemu: thu testing of pxocedurel to an—.e: taacher pre- .

‘d1spositions’, ‘and t6 ‘determing wﬁiphmpredisp\:!iticns wexe

& most desirable to achie?el!pecif‘l_u;d.:eachar .b‘eha‘v{.?ux out-:

comes... el ST i %




- wiﬂm changes in che teaching’ i tiation.’,

~sorter the fx‘eedon\ tc rank items as orie might when actually

"further research of seme of “the suhumnn processeu tha

The bdsic usé this-instrument in rasearch wofild be

to link ‘the tea’cher defimticn Of the situation and teacher

behaviours, given the theoretical felationships which hag

been hypothesided 6 exist between the ‘two; that iz, the

assumption that,kaacher behaviour hag its basis m the

teacher, defiryﬂzion ©of ‘the situatlon. an mtexesting ‘study
-

could be generated to study the nature of saliency changes

Of particula: concern to. the study Of teachmg woul.d A

‘be,an investigation 4rito the differences :found 19 the.

"sauency of items in short tem' or‘immedinte teaching sitys

Gtions. as. . ,4 to 1 ng-term planm.nq 51

Co clusions
The ms:mmene cons:ruccegl in the présgnt study ceuld

"bea useful “tool .as -it attempts to examine factors impo:tant

to teachet ﬂecision-making. The sarting proceduze auowe ~the

attempting to make a. decision. While the .instrument, in

some senses, parallels ‘the” pzocess, further research SwWill.

'be y 'to détermine the relati “nn that the 1nsttu- :

e ok e
,‘mam; has to real nfe., evert J.ess,‘the x ion of

the: p:esent mstrument *hould be a step tuwaxds augmentj.nq

have -an_ impact m :he classromn setunql
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“-" hpproaches t0.Learning

1. Do you think it important to give the children a

considerable -amount of di'reakidg in £he claésrgbu_n?
€.g. . Is the teachel - ° (1) traditional

(1) pro;zassive

(111) - leaning tovards an open




° -

P nel and Back-up Services

Now I'd like to get some idea of the ways in which you work -

with other adults., . f .

Probe for:
remedial teacher fe availakle?

counsellor L 18 there ene?

i yes -’hcw wseful?  why?

of A Voo no.- o yc feel there should be onie? why?

 the principal

Questmn . leen a-. fzee choice, do you prefer txswork and plan
independently or ‘do you “like to plan with another

oF, other teachers?

DG’ you know.wHat® other - teachers are doing at.the’present time?

«.Pr

extent of - cooperatian (palrs? larqer qrcups? how .

much ‘of the time)

B ) atteﬂ\pt beinq made to extend intezactioz;s? or

are- they dminishing?




& what responsihill‘ty does the chlld have ‘for fom

Moral Statis of Children

To_what extent do you feel that teachers are responsible

for the moral development of the child?

'm0 what degree’ 4o-you feel ‘that children should take

responsibility for-théir own agtions?

Prohe for'

o to what degree are

- xesponsible for their own, sorEs .

aiseipline?”

'Lacinq hia own vames (does ceacher impose own values.

oz, i onila capnble of develop;ng his own vame K

system) -




X . ‘103
s G ' .
‘
ur mind, what are the major concerns of the ‘Yoaching 41t - '\

staff at the present tine (.e., what is bean dlscussed

at staff meetings or informaliy in the staffroom)? -

Probe for: A . e Ty

chmqi’ng of poucm i '_ 5 i ey Y
o achool. pouciu whi:}rare halpful and supportiver of.
" feachér's efforts.
- ml@_m & towards consultants
-.peers - heipful? -;7 SRR g 300N ) oot

- = supervisory’ style of consultanta, pnncxpax, ete.

- type o£ evaluation procedurel

“ formative (md 80 on)







onbe fur.

o on of “teaghers mis-alloc do 'yoi.feel

o your’
e N







you define educatmn? [

gtobe :

S.mparting “knowledge .

helping the child.to be 2 vell adjusted membe
society

2 outcome of education?v "
-ar'ob'g

“.do you Live and 1et uve T




| youE ‘own charactsristics azfeot your -
bur, relationship W  ‘stndentsr s
fare 4 LR g
g »};ow ‘she. feels herlger phaut\y't‘raigs affe

1" andamount” 6f “sleep’ affests,

/
7 3 N 5
-eaching process. -

impait of ‘liféstyle, marital status -and faiiily
o ‘she ‘feels her level of education affects:her '’

aching performance .







i ‘m confueed by
‘completel







- Name: .- SR e O ey

4655 T over 55

Bge: . under 25 T 26-35'_ .36=45
Number bf Years of Teaching Expetiencer =,
" :8ize. of School:

L d . el
under.100° " 101200~ 201-400 __

Urban (St.’Jdhn's, ‘Corfier
" ©7- . Brook; Gander, Grand
e J el v “Falls=Windsor) ©

* Locaticn Of Scho

."Grage TLevel'Taught During Session.'77-'78% % % » ..







'placed in. the slots. which the ‘sorter:feels are most. appto=
.priate-=it-is usually easier to begin. at ‘opposite ends. and -

- beginningthe sort:

: any-time during ‘thé sort as’ long as the‘appropriate’ fumbe
‘-oi cards appeats Ln -each.slot on campletien of the sert.,

114

General Instructions

'This is'a special type of questionnaire in which you
as a.sorter.will be expected to select and place cards
acccrding to a set of criteria.. Thé following items are
encloaed and an explanation of: each’is’ prov:.ded.

,Each card has a 'tiEIe and a P o
descriptor so thatthe méaning
~of that title is standardized for
all participants of this par- .. .
2 o ticuldr Sort. On the upper .right ¢
o R e +-hand corner is a number: which A
s, & ‘will bedised later ‘on thesrecord. e
sheet, ' . T L

\t' of 73 cards -

(11)’ A 1arge sheet With =
catqgcriea' labaued
A-K

This 'sheet. represents .a continuum
from"A’through:K. Above €ach . v
“letter .isa number.. Thisnumber
indicates the’exact number of '
.cards’which.are;to be placed:

onz each of the” A slots.

Thxs\sheet 48 to be used by the ;
sorter 'to. record the demoqraphic
information required for the.’ ..
' study. - Also .on,the’ sheet is.a
+grid '(A-K) where tHe sorter will"
record tHe: final choice of = At
. answers. ".The ‘record grid'is not'
verttcany hierarchical. B

" Edeh ‘cardis. toibe -reid caxefully. . The cards are’ o be

work: towards the’middle. -‘Some paople find it easier to. take
10-minutes or.so-to fead through all’the cards before .’ 5
: Only 2 .cards each may be placed in’ slots
A and K respecuvely, similarly only 3 cards each may: be . - R
placed in B and.J, etc., ‘efc Any-cards,.up to a total of
15, al ht which the sorter'is uncertaj.n or which-are ‘simply’
diffic 11t to place (left-overs), should be placed jin slot F.,
The sorter is ‘at libérty to.move .cards” from-slot.to slot at




L frequently than any of the others.
fac

Specific Situation I

1. Consider the followlnq situation and sort the cards
accordingly: -

You are three weeks into a new academic year and are
fairly well acquainted with the children you are %o teach for
the year.

. Which factors do you perceive to be of Host and least
importance in,your planning when you contemplate the year
acad?

'. consider  the fcllowing situation ‘and sort the caxds o
B accordinqu, %

. ou are planning ycur Lanquage Arts praq:amme tor the
year.

- Which racto:s -do ybu perceive to be.of: mcst and’ least
#mportance when.you. considér"your long range pla.ns for the
progranme you -are. about ‘to. use? P i

P ) . T

s

3. consider the, following sithation and sort the cards ¢
accordinql &

:You are already several weeka 1)1!‘.0 the Fall: term: and

:you are_about to, plan Mathematics. for:the upcoming month.

Which factors do_you perceive, to- be. of most’ and least
m\portance when, you decide on ‘your. lesao. plans?

1,
accordingly

You have- been teaching your pxesent ‘class ‘o1 two
nonths now. ; On.the whole, ‘therclass is.ccoperative ang i
dustrious,-however, one, child et 3

' nd least

s dc you: pergeive to be of mcst

importance whei 'you are deciding on’ yaux 1esson plans?







Mean Item Rankings - Time. 1 and Time 2

SR : Test' $1 Test #2. - L
Iten - iptc :E o X ) R
. 1 creative Thimkingoal 837 U204 824 234 ]
2. Student's Preferred Schedule .= 5.5 198, 537 216
) 3 Special Programmés-Resource ., - 5.52° . 1.0 .. 5.5 143
' 4 Physical Resources in the'schodl 5.5 1.2 . 5.67 143
. \ ~5,) mache: s Klwwledqe - Pricess s 3
Teaching : 191830 168

M Special Talents of ;he maachar

LAY 609, 158, T
gl ’K\aacher's(xmnimenfs our_ude e X 4 -

o Auocatmn of Tine Schedull.ng

1§ . "Streaming - Prict to’ sy
. 5.6

+Béginning Classes ;
- Rales and Regulations i 5,02
Sy i1 Religion of i 1250 “2.00°
Ly 120 Parents asa ‘Teaching- Resorce - 6.04° -5.91
T 13 “Dept.. of Bducation mmcnmn s 585 -
L P4 1 o g
[ “4.91 1.62 4.89

e 1 TR0 1A e
e 161 6157 197 65
SO0 - bility of the Student v 7.6 v2.21. 7.84
: - 28 Keonedge of Commnity . . UBSZ < 2.05 . 5.4,
S 197 “Teacker Interests . L LU W4 186 7,65
. 20 “iecation of the School S ade) 12 3eel

Ty 21 = Instictional Criteria/ or : .

Teacher Evaluations 528 5.22

22 Rengious Affmamm of u-.e A ¢ ]

e & s 50 g

23 Parerits as utors . W 5des 5,46

24 5, ' gelE-Expression - Goal * .- .. 7.70 2 .
125 - Studenitsias Tedcking Resou:cﬂ 3,06 68y :

. 8 Gexeral Physical Chaxactex—
S o 1st1.cs = Teacher.




% <18 :
= o S
< Item® N X SDf . wX sD 5%
27 Teachér's-knowledge < . o el s
.- Classroom Grouping . Y 1 6.63 1.96 - 7.17 L.73

- 28 Teasher's-Kndwledde - Motivation .52 . 1.47° -7.98 . '1.37
¢y 29, Formal Bvaluators of Teacher

‘.&1 (/L/ e . JRertomance % o ;4._70,':

Stident Evaluation Procedures' 6.04

i o4 %077 3L . Independerit Learning = Goal'™ - I 7.52"
Py, 32 persmal " Orlentation of ‘the :

Achtevement, oF the thdent
Persoality of the Students

Physical P of ‘the ‘School -

o " Schedyled Trahsportation Bussed
b {41 . Interest of Parents . ‘- )
42~ Recreation or+Avocation ~ Goal + T
43 Teathér"s. Preferred Schedule:
a Allccation of Phiysical Resources
o a5, machez Evaluaticn Procedurss
1T gt Preferred Leaming Styles. .

x ‘. of Students

Level of Undersmxﬂmq of

car
‘Smupmg Pmeedures Used

* 457", Non-nstructional Criterfa” " "
. 17" /ox Teacher Evaluation -

250 Knmxeaqe - Goal




138 5046 1597 o
231 4.06 218 Bren it
2.12 6.72. 2.34

T1.747 74,400 10
1.68 - 5.677 %1
1.87  6.85
72,16 9.00°

YT
(1497

5,13
7.76.:

153 64871
‘2,04 .- 2.85
TURTL U6 157
T1.84  6.80° .68

[, 2 k 7 5.59 .-.1.38 :
Lot o k72 7 School Curpicilum Y 1725 620 20007076391 1 1986
“ 778" Streaming:* During School’ Yeat ' 5.76. 8 ;
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