ATTITUDINAL FACTORS RELATED TO THE
DECISION OF ACADEMICALLY CAPABLI
STUDENTS NOT 70 PURSUL

POST -SE

SONDARY EDUCATION

GENE W. SHAVE













CANADIAN THESES ON MCROFICHE * -
1 e &

THESES CANADIENNES SUR MICROFIGHE "
g o i .

" "

The quality of this microfiche s heavily dependent
upon the quality of the original thesis submitted for
microfilming. Every effort has been® made to ensure
the highest quality of reproduction possible.

If pages are missing, contact the university which
gramzd the degree.

Some pages may have indistinct print especially -

if the original pages were typed with a poor typewriter

ribbon or if the university sent usa poor photocopy. .

Previously copyrighted materials (journal articles,
published tests, etc.) are not filmed.
. B @
Reproduction in full or in part-of this film is gov-
.erned by the Canadian Copyright Act, R.S.C. 1970,
c. C-30. Please read the aulhnmatlon hrms whlch
accompany this thesis.

g

THIS DISSERTATION
HAS.BEEN MICROFILMED
EXACTLY AS RECEIVED

NL-339 (r. 82/08)

\ «
B niondiioray o Ganada . Bitionéqu naionale u Canada - - = N
Collections Development Branch Direction du développement des cu\lccuons
. Canadian Theseson- Service des mem canadiennes A v -
.. Microfiche Service, sur microfict TR -
Ottawa, Canada = U
KIAON4 - <
. Y
NOTICE .. AVIS

La qualité de cette microfiche dépend grandemeit~de
2’ qualité de la_thése soumise au microfilmage. Nous _
avons tout fait pour assurer une aalité supérieure
de reproduction. - o

. Sl manque des pages, veuillz communiquer

avec I'université qui aconfeéré e grade.

La qualité d'impression de certaines pages peut
laisser a désirer, surtout si les pages originales ont été
dactylographiées. a I'aide d'un ruban usé ou si l'univer-
sité_nous a fait; pammr une photocopie de mauvaise
qualité.

l
Les documents qui innl_déjb I'objet_dun droit
d'auteur (articles de revue, examens publiés, etc.) ne
sont pas microfilmés.

La reproduction; méme partielle, de ce microfilm
1a Loi canadienne sur le droit dauteur,
] - C-30. Veuillez prendre connaissance des
formules d‘autarisation qui accompagnent cette thése.

LA THESE A ETE
MICROFILMEE TELLE QUE
NOUSNL‘AVloNS RECUE

Canad




ATTITUDINAL FACTORS RELATED TO THE

: DECISION OF ACADEMICALLY CAPABLE
1 STUDENTS NOT TO PURSUE _
POST-SECONDARY EDUCATION

5 . ) @ /ene’ W. shave, B.Sc., B.xsd§
\ . ) .

. & A Thesis-submitted in'partial fulfillment
. of the requirements for the degree Qf
Master of Education

Department’ of Educational Psychology’
Memoxial University of Newfoundland

October, 1984

.. /' st. John's . ) 5 Newfoundland

i

.



lacond&ry education. , St dents and their parentn were

] . . ' . AQSTR‘AF‘T 7.' P ‘.: . e

Thxa study examned attltudxnal factota telﬂted to- Ehe

decisien ‘of academically, Capable students not to pursue post-

intervjewed. It was found that the decision of the .indilvidl.jﬁl

student was a result of the Lnteracciqn of many beliefs and’

their corresponding attitudes, Thé a:n:udmn world of the’
student predisposed the young-person to interpret infermation, -
form beliefs and noaify #titudes in'a particulak way.' The
attitudinal effect was' & mediational ohe, which contributed to
‘thé selection of an option. K i

’rhe study 1denr.1ﬂed a sub-group of atndants with certain
x:huaccerucfcs, both familial and attitudinal that led to
s rejectxcn of the post-secondary option. Parents were found
to share, common attitudes with their children and with other
parents in the study. THe information obtained ean be used to

i:danl:ify capahle, students who will most likely forego the

post-secohdary option. The findings have implications, for:
career guidance ‘programs as it was found that for many students,
‘their affective and value.systems relating to career choices

are not being explored and dealt with in effective ways.
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CHAPTER' I

INTRODUCTION TO THE STUDY K

b '
; VPurpose

_The purpose of this study was to' exanine attitudinal , -
factors. related to the decision of acadenically capable
students in Newfoundland schools who aré-eligible, but choose
not to pursue post-secondary education and training following '
‘graduutiun.: . [ 2 :

|

| s
Significance and Rationale N

. The career decisions make have
s b S~

for

. . the rest of their lives. Hovever, Breton (1972) has suggested
that a person making a career decision: ° ¢ &
P B .© ... is probably unaware of all the factors that
impinge on his evaluations and probably even . .
less conscious of the relative weight each
\ experience bears to his.current assessments 4
(p. 8). ; .
Powell and Bloom (1966) concluded that an awareness of
the motivations underlying students' choices was important if
. they were to be assisted with their occupational choices.

Kennedy et al. (I1981).suggested that students were in.an -

1 o




exploration stage and should have.opportunities to "broaden
their views and gain information, experiences, and insights
vhh:h will ‘open-up new career possibilities for the future®, E

{p. 1.

g
The studies mentioned above, and. ﬁany ot_hezs, point to .

) the importance of students making career choices based upon *

self-knowledge, efperience and accurate information.. It'is

generally agreed among that self-knowled

the most_important goals of career guidance programs.. A

“significant aspect of -exf-knmi}edqe is bhe understandi.nq
an individual has Of, his/her attitudes towards'a career. The .
knowledge of how other people and experiences éffect these ' w
attitudes is - important as well: The attitudes a person holds
___—will affect the aspirations formed. Deosaran (1976) defines %
aspiration as "what a student would like.to do, or the goal ,
‘which he would like! to attain® (p. 9) . Aspiration is important
in the career decision-making process because aspiration forms
the basis for developing career options, Career options may -~
be thought of as those alternatives related to caréer which'
the individual sees as relevant and possible for him/herself.
The student would view options. as ‘realistic' direttions in
which he/she can move. ’ )
Each individual has a 'pool' of aspirations or chinqs
he/she would like to do. A evaluation of this pool leads to
the formation of career 6y£xons. The.perceived options léad-
to career choice. If aspirations are linited there.is a

V

!

> ‘3— et




rastricted basis upon which to develop options, and hence, :

restricted career choices result. leseman (1982) found that

occupational information see'king follows thé formation of thee

aspiratio‘n. Therefore, the attitudes an individual has which

influence aspirations will be a determinant in the search’ for .
vocational ipformation and the subsequent breadth of the

individual's occupational knowledge.

The career aspirations a person holds are educational or

occupational goals a person would like to attain. The career

aspirations a person holds are the result of attitudes and

experiences associated with the world of work, the family,

education, significant others, economic circumstances, as well

as- attitudes toward self. The i;n:exaction of these attitudinal

components leads to the formation of aspiration, and since

aspiration leads to the development of options, attitudes also™

form the basis Of perceived options. If attitudes linit
aspnanon, then attitudes may limit the perception of options
operi to the student. @ , ” -

In addition to beim; the basis of aspi‘!at;en and options,
attitudes can t'unc‘tionv as medﬁtors between aspiration and
bption. When the individual evaluates ‘aspirations and options,
the attitudes held will contribute to thi§ evaluation and thus'
have an impact upon what is finally decided. )

Figure 1 outlines a hodel of the effect of attitude on
aspiration, option and choicer This model demonstrates “that

attitudes are formed as a result ‘of experience, observation,
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\feedback and information. ‘These attitudes make ‘up an attitu-

#nal world which relates to career decision making. The

#¥titudinal world is divided into subsets which interact to
_-fhfluence the development of career aspirations. It is from

- thege, spirations that career ‘options develop. chevex‘,

pétceived optidns are different from aspirations because

attxtudes mgdiate the ,Lnter{actxon between aspiration and

* “option. For éxamplé, although a student might like to achieve

" certain goals:, attitudinal Yactors may lead him/her to rule out
. certain aspiratigns. -The options related to this rejected

- dtpizatioq are also elininated. The acceptable options are

perceived as be“ilg more in line with the attitudes _held. This

ngediauoyai effect may be infl‘uencet.i' by new experiences,

Jinfdrmation, observatior and feedbatk because these effect

*" attitude. THe. evaluation of options leads to career choice,

©+° ' .\ The model presented may be vieweéd ad a career educational

. 7. nodel. It suggbsts an approach which ‘focuses upon the effect

of attitude on career decision making. “An important aspect of

this model is the difference between aspiration and perceived

option., Students then do not foilow through with their
N
*  sspirations because attitudinal factors may _restrict which

, options are perceived as viable. Thxs study was an attempt
» 2

\ J to examme ‘this restrictive inﬂuence of attitude on the T

fomation “of, aspulation and the jperception of options.

+ Knowledge of which a:htudlnal factbis are most,

'i.nfluem;xa_l .An hmxt;nq ca:eer_aspuamons and options wouQ\
y




be of great value to educators. This information would identify
those attitudes that have to be dealt with if the individual is

to be assisted in maximizing his/her abilities and opportunities
to the best advantage. Of key importance to this study are those

students who appear .to qualify for higher educational oppor-

‘ tunity, but who do not follow through with this option.

Kncwledqe of the attitudinal world of tHese students and ¢
how attitude has influenced th&dr .aspirations, oPtions and L
care;r_'cholce would have implications for career education’ % °
proérams’; This information “would provide msighc into the
strategies which could be utilized to help students realize

their potential for further study.

Educators, and society in general, place a great emphasis

on the development of youth. '"Educating its youth is probably

"society's second most fundamental task -'second only to the

problem of organizing itself to carry out ‘actions as a society"
(Coleman, igsa, p. 1). Conditions in society have changed
dramaticrly in recent years. The most significant changes
have come about because of evem:s and circumstances related to
ecpnomics and employment. These changes have had an effect on
the attitudes of high school stydents and thus have effected
the aspirations and plans of these young pecple. |

A comparison of student aspiratipns over the past[ decade

ale- that ial shifts have in the aspirations

Of Newfoundland high school students (Best et[al., 1976; Crocker,

» ’
1983; Parsons, 1974; Task Force on Education, 1980). A much




larger proportion of students in recent years have planned to
conginue on to post-secondary education. Despite higher

: aspiration rates in recent years, the actual participation

rates -are still very low. For example, in 1980 ‘and 1983, T
approxim;ztely 34% of graduating high school students aspired
to attend Memorial University of Newfoundland. Yep, when actual -
participation rates are investigated, only 12.5% of these
o . Newfoundland students enroll in university (Crocker, 1983; Task
Force on Edwcation, 1980). This compares to an average parti-,
cipation rate of 17.5% for Canada in general. Similar trends
exist for other post-secondary institutions in the' Province.
vaiousl;. there are factors influencing students in such a way
. that decreases the likelihood that'they will attend fugther
education. Co i .

" The changing ‘conditions of society have not only effected
youth, but the’ important people around the young persom .
especially the family, have been affected as well. The attitudes
of youth are believed to be affected i:y.the. family (Breton, 1972; ~
Porter, 1961; Williams, 1972). Knowledge of the effect of
family attitudes is important to the-educator if the: most

. important career intervention strategies are to be utilized to
the benefit l?f the student.
The attitudes which relatd to the family as.well as economic
and employment changes in soliety form two subsets of the atti-
tudinal world of the student (see Figure 1). These subsets of

attitudes 'will interact with the other ‘subsets to affect o=

: 3




aspiration and option. The additional attitudinal subsets
considered in this study were actitpdes tow.lrds self,
attitudes towards post-secondary education, and attitudes
towsids and of sigilfidant othess.

The feelings and attitudes a_young person has towards -

him/herself are a result of i ion ‘and ided

Y
by experience over time. The individual sees him/herself in :
# certain light. Attitudes about self ;nny affect ‘career '
aspiration and the evaluation of options. The student who
is eugib}.e for p’outﬂecondaxy education but ‘chooses not to .
pursue this alternative may possess attitudes about self
which tend to decrease the possibility of continuing with
education. Knowledge|of the effect of attitude toward self
on career choice would assist schopl personnel i helping
the smdent overcome the lunxtxng effects af such attitudes.

Whether- a person chooses to attend a post-secondary
€ducational institution will be partly dependent upon the
perceived worth of further education. Attitudes towards
post-secondary education may be influenced by the risk the

/student attaches to pursuing this aspiration. :Therefore;
the subset of attitudes related to the worth of post-secondary

education was considered an important area of investigation

for this study. B v

The subset of attitudes towards significant others relates
to the influence of school and peers on aspiration, option and
choice. S§tudies indicate that the ‘school attended and the

teacher maJ afféct career decisions (Cherry, 1974 Knill, 196.'5




»9.

% 5 ’ Peach, 1970)) Peer influence is also thought to be important

(Pavalko and Bishop, 1966). Knowledge of the nature of the

-not exist as sqparate entities, but interact to form an

attitudinal nef ork which impacts upon the career decision-
“ © ‘making process/ Attitudes are not seen as ﬁxe:i, but are
modified as a [result of new experiences and infaemation:
' The attitides held by an individual are unique in the sense.
that each of us|has had different expenences, is exposed to

different information, tecexves dxfferent feedback, and exxsts

have made a sinilar decision not to pursue post-secondary
cducation; have-similar attifudes which have led to this choice:
Also, have these students shared similar experiences which may
have led to.the formation of similar attitudes? If this is the
case, that sinjlar decisions are, based upon similar.at:titl.:des
and Beckazownde, “the sducator is 'provided with an attitudinal
and background profile of ‘those capable students who are most
N ikely to postpone or te?ect altogether the entry into post-

secondary education. This,information will have implications’
: 7
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for the career guidance program as.it relates to these parti-

cular students. L= . R
To answer the questlonu referred to above requires ‘an
‘exanination of groups from different geographical, social and
.| -economic areas. Selecting academically capable studema/ 3
| ’have decided not to pursue post-secondary education, from two
differem® areas, will enable the researcher to analyze the
effect of attitudinal factors on career choice. "Background
factors related to family and community can be examined at the
' same time. The:efoze,‘a';ccmpazxson of a group of students from

a developed, economically’stablé, modern community with a group

"from a rural, economically deprived community may provide

answers to questions of attitudinal influence. Hence, the

importance of the two qro‘ups in this stndy. Conceivably the

unique milxeu of each of these grcups may have had effects’'on

the attitudes of students and cchers around them. Interviews

with these people could provide a picture of how their attitudess °
* havé been sha{;;a by the social and:economic environment.

Of -the two ‘questions.referred to above, the léffect of

similar background characteristics and how these correlate with
"l career éhqme has been explored to a certain extent mnue‘r,
" 1973; Clark et al., 1969; Porter et al., 1973; Sewsll and|Shah,
"1967). However, this question has not been é'eal_c with tof

any degree of clarification for this particular group of .

in the indland setting. As attitude is rebarded
as a result of situation in some respects, this question needs

to be answered on a local basis.




‘The second question of the actual atucuu\j,s held b§ thn;
group of students and the effect of these attitudes on post-
secondary choice has mot been examined previously in the '
Newﬂoupdland setting. Studies have xndxcated that attitude is
important (Deosaran, 1976; Wisema;’l, 1982). However, what these
attitudinal factor§ are and their effects on asphration and
perceived option hay not.been determined for these students.

Newfoundland ana\Lab:adox is a provinece not nch in a

‘variety,of manufacturing, service or technical' industries. The

goal of career education must be to enable youth to take adgantage
of whatever opportunity is available. If students possess . . -
attitudes which limit the perception of aspiration, option and

hence opportunity, they may not b@ prepared‘to exploit develop-

: ments that do oqm!r Significant numbers of Newfoundland youth

may e ready anly to take advantage, over the short-temm, of
semi-skilled and unskilled jobs that disappear very quickly. * .°
In addition, they will have to compete for these|few jobs with

many other people. What they have décided originally may have

negative repercussions for ‘the rest of their lives|. This is
especially important for the group of students under investi-
gation in this»scudy, because they uppear to have the, academic

ability to proceed with post-secopdary education which would’

x ons are to be . fri
i

organized tp confront the llmitxng effects of atcitude, knowledge |

. ..
enhance their oppor ties. If

of these attitudes must first'be obtained. The purpose of ‘this

-study was to provide this information.




The exploratory nature of this research will result in an

identif}.cat_inn of further research areas. This will lead to a

greater understanding of youth and the factors and attitudes

they hold and how these effect career decisions.

-'The ‘following research questions were derived from a review

" Research Questions

of Literature related to attitude and career choice. The  *

questiona are atated in broad terms because this study is

exploratory in nature and intends to' identify areas which need

to be Examined&n greater. dbtall in future research. Thé @
i

questions tep:esent an examination of the" atutudinal world ef 2

‘young people and how the attitudinal factors within this WoETE!

effect the post high schobl aspirations and plans of the

students in the study.

1. pre there common, shared attitudes among academically *
, capable young people with respect to the decision not
T to pursue post-secondary education following graduation

from high school?

' (a)

(b)

(c)

Do these students share common attitudes which .« -
reflect the influence of fanuly on choice? N
Do these students share common attitudes which

reflect the influence of significant others on

the choice of what route to follow afiter high

school?

Do the students in the study have common -attitudes
towards post-secondary education?

Do these students have similar attitudes toward i
self which may have influenced the career decision? |




(b) Within each group studied, are there differences

(e) Do these students have similar attitudes towards
economic and employment circumstances that may .
have had an effect on the career decision-making ’
process? .

.What- parental attitudes toward post-secondary plans
are reported by qualified students who plan no
post-secondary education? ey . 4
(a) Are parental attitudes towards the post high school
decision consistent with the attitudes of their
children? 5

(b) Db the parents of the under i igation

possess. similar attitudes with respect to the post
high tschool plans of their children?

Do “the students under study have bacqucund features
that might impact on attitude and hence, on aspiration
and career plans? !

(a) Are the families 1n similn financial 'and -employment ¥
circumstancés? .

(b) Do the families share similar educational back-

grounds?

(c) What is the influence of role modél on the attxtude
towards career direction and choice? :

‘ (d) Has work experience on the part of students had an

effect on their attitudes towards post high school
plans? =

(e) Does the sex of the student bear any xelatxonshxp
to the outcome of the post high school decision,
within the groups of students studied?

Are there other differences aboue attltudes between the .
groups of students, from different parts of .

— - two.
Newfoundland? T

{a) Are ‘there differences in the proportion of ‘students
who have elected not to pursue post-secondary
education, in each setting?

in terms of whether post-secondary education is
still seen as a possibility, if not .immediately,
L] then for some time in the future?

What attitudinal factors are :&ci!led by the students
as being most influential and important, in their

decision of not to pursue.post-secondary education?




- / Definition of Terms . 4"

’

% . \
b ’.Career Aspiration: A particular educational or occu-

pational ‘goal a person desires to attain.

b - career oE‘tim{s. Educational and occupational alternatives

which a person sees as rele{nt and possible for him/herself.
Attituder ‘A learned, qbne:al predisposition to respond in

' a consistently favourable or unfavourable manner with respect to

a given object or event. Attitude is viewed as affective and

evaluative in nature. .
Belief: A person's infom;tion about an object or evén:. - |

g A belief links ah object to some attribute.

[ Academically Capable: Those students whose high school—

academic performance is such that they meet or e°xceed the .

4 _* entrance requirements of Memorial University of Newfoundland.

By meeting these 'standards, students are also eligible to apply
\ :
for other forms of post-secondary education such as trades and

* technical schools. i . . 2

i X Post-Secondary Plans: Post-secondary plans refer to the . o

‘ choices available to a student on completion of the grade-
twelve high school program. : -
¢ E Attitudinal World: That collection of attitudes that may

have an influence on-the career direction of a person. These

attitudes|are seen as interacting with other attitudes to

determine, outcome.




Limitations of the Study

This study holds relevance for the Newfoundland region and,
in partfcular, the two settings studied.. Any generalizations
to dther regions should be made in light of the fact that the |

areas studiﬁd are uhique.




CHAPTER II | ‘

REVIEW OF RELATED LITERATURE

Introduction ~
The review of the lltetatute is organized around three

401‘ sections.» It was felt that matexlal .presented in these’
&8l sections is essential to the undexstandlnq of the' mnuence
) of attitude on the pcst-seccndax:y Aderaisi. Sesiion GRe AEATE
- with theories of attitudé: Many theories have been derived to
o ‘explain the.impact of attitude on behaviour.' The theory found
) to, be most applicable to thibatulvivas that prosdien by

Fishbein and Ajzen (1975) .. Other attxtude theorles are i

described as these shed llght -on alternatxve Explanatlons of

 attitudinai influence. These theories also suggest inter-

ventions which might be implemented to effect attitude change.
. .The second section deals with attitude chanqe. This is a;
e H
more practical applxcanon as it 1nd1cates ways co go about
" affecting the attitudes of young people by effective means..
The tiu;d section sheds light o factors that have been
found to be related to aspiration, the perception of options
and career choice. Within the framework of this study, attitudes
are thought 'to be- the basis of aspirations and options and so

" have an effect on career choice. Thepefore, if these factors *

N L




_ socioeconomic status, educational level-of parents, parental

o * - - .
-are-associated with aspiration, option and choice they may be i

associated with attitude. Relevant, findings which pertain to

income, place of residence, self-evaluation, peer group '
influence, school influence and 'sex are presented. ~ - \\)

Throughout this review attempts were made to apply the

. literature to the present study. S Lo 4

1963; Greenwald et al.; 1968). Two of the most“commonly cited

L * abtitude Theory . Tal L
- . 8
* Few investigators agree on an explicit definition of

attitude. The range of proposed definitions u!M

_been made explicit in Teviews of the attitude concept (Campbell,

B )
definitions of attitude include those proposed, by Kerlinger, and

~Rokeach. Kerlinger -(1967) defines an attitude as: C/,J

An enduring structure of degcriptive and e

evaluative beliefs that predispose the individual

to behave selectively toward the referent of the .
© attitude (p. 110). et -

Rokeaeh/\'r/SB) proposed the following definition of

_
attitude:

An attitude is a relatively enduring organization
of interrelated beliefs that describe, evaluate, -
and advocate action with respect to an object or
situation, with each belief having cognitive,
. affective and behavioural components (. 132).
Fishbein and Ajzen (1975) suggest that most investigators '
uld agree that attitude, can be described as: .




¥t

A learnda predisposition to respond' ih a .

consistently fayourable or unfavourable mamner .’ - 1
~*with respect to'a given objéct (p. ).

These defmxtxons appea: to share comlnon features
including that attitudes are léarned heifefs that they pré-
dispose action, and that suh, actions are cnnsxstently favour-
able or unfavourable towazd ‘the object offthe attitude. That
attltudes\a:e learned reflects the xmporcance of past
experience which 1nf1uences the behaviour of ‘the J.ndlv:.dual.’
Attitudes are ger‘x‘arauy assumed to consutute “the person's
zepxesentancn of past experience. (campbeu, 1953). Predis- 5

positions to respond in consistently favou;able or unfavnurable

ways are assumed to be’ che product of experienc
o ’ oy e 5
. a person holds towards post-secondgry education’are a‘result _

of experiences related to the faiily, school, peers, community

and so on. These attitudes predispose: the studént to respc’md

The attitudes

favcurably or ungavourably towards facti S assoclated w},th post-.

‘secondary education such as the, financing of further aducation,

the value of further education ina other fagtors. ¥

,Stebbins (1975) defined predispositions as “products of
% past experience which impinge upon our awareness, equip us-

with specific, usually habitual, views of the world and guide

_behaviour in the inmediate present” (p. 12). In some instances

it may be difficult to detézn\lne which prior experiences are

relevant to the formatiod &f the predisposition, Therefore, the -

H
predispositions of towards p y education

-will be reflected in their choices.

4
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Fishbeiri Thd Aj28n (1975] .nake aistinctions hetween three

" types ‘of consistency. Stimulus-response condistency may be
t;kegv as reflecting-an attitude' toward the o t. However,’
tth definition does not distinguish attitude from other
. concepts ‘such as'hiabit, trait, drive or: motive. Response—
response cons;stsnéy alsos indicates an attitude toward the
object but involves the degree of consistency, betveen dxfferent

. responses with respect to the same b]ecc. This definition
fails to dlscx‘lmxnate between attitude,. trait, monve and other

’ conc;pts. Evaluatxve consxstency is related to multiple
BabaviGuERY at_ dxfferent posntsiin tlue. .on different occasions

a’person ‘may pexfom dlffer’ent behaviours with réspect to an

ob;ear.. The overall pattern, though, ‘may zemam re.‘l.atxvely ¥

tonstant and so may be defined as conslstent. “Evaluative or
atfective consisténgy is what distinguishes between attitude

.and qther concepts,'.and it is therefore hardly surprising that

the .evaluative dimension has freduently besn regarded as the
h

s‘feature of attxtude" (Fishbein and Ajzen,

most distin
1975). It is this evaluative nature of attitude that is.of

impé:canée to this studyl This ‘reflacts the idea that attitudes

towaxds post- secondaxy education may, result in different
- behavicurs because attitudes towards’ this object are re- Cavafiean;

)

"he’ aiffqre, £ evaluations may be the result. of new 1n£ctmatmn
or because’of| varylng cxrcumstances. ;
|
For the purpose of this sl:udy the concept of attitude will

; be plagea: il the c}asgaficatwn sugqested by Fishbein and Ajzen




(1975) whioh consists of four broad categories: affect

(feelings; evaluations), cognition (opinions, beliefs),

~ conation (behaviouial intentions), and behaviour (observed

overt acts). Attitude pertains to a person's favourable or
“ . yupEavourals Svaluation oe miicbiatt, Bellstevzerensitichie
i . - information a person has:about the object and.comnects an “
objelct €o some attribute. Behavioural intention refers to
a person's intentions to perforn ‘various-behaviours. The
B - stgength of an intention is reflected’in the person's subjective
4 i probability that he/ahe Will perfowm the: mpecified bahavious: .

\ Behaviour refers to the observable acts of the person. A .

i behaviour may be studied-in isolation or may bé used to infer
N beliefs, attitudes or imtentions.. b

- *° " _FishBeih and Ajzen (1335) propose ‘the following conceptual
: L3 e e

model which relates beliefs, attitudes, intentions and pehaviours.
 to a given object (Figure 2)- ) h
b . In this model beliefs are seen as the basic building blocks *
of the conceptual ftamswdr;c. A person lea;ns'a; forms a number

ofbeliefs about .an object based uporn observation or _information

received from outside sources or by various inference processes.

‘Al of a person's beliéfs serve as the informational base &hat.’

‘determines his/her attitudes, intentions and behaviours. \

o A person's attitude toward an object is founded on his/her
salient beliefs about that object, in this case, education.
This involves information'processing. A person's attitude is

detérmined by his/her beliefs that education has certain
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“Tattributes and by [\is/h_er evaluations of these attributes.
‘salient beliefs about education may be derived from information.
about the "risks" of continuing education, financial consider-
ations, family expectations and the view of self with respect
to education. .

In terms of career choice, the beliefs a person has about
post-secondary education will be a function of the information
available to him/her. The most salient beliefs are filtered ’ /1
through the belief structure by a. processing of the vocational,

. | self, family and situational information available. wIn this
processing attributes are attached to the career direction
considered, and an evaluation of these attributes is made.

Based upon this evaluation a decision is made. ) .
/ — An attitude toward an object is'viewed as related to the
<
individual's intentions to perform a range of behaviours with
< Y %
_ respect to that object. Each’intention is seen as being related
to the corresponding behaviour.
According to Fishbein and Ajzen (1975):
It should be clear that since a person's attitude
is assumed tobe related to the total affect .
associated with his/her beliéfs, intentions and
- behaviours, we define/response consistency in
. tems of overall evaluative consistency. Thus,

attitude is viewed as a general predisposition

that does not predispose the person’to perform

any specific behaviour. Rather it leads to a

- set of intentibns that indica€e a certain amount Vg

. of affect toward the object An question. mch ¢ o

of these intejtions is related to a specif.

behavistr and] thus/,the overall agfect expressed
by the patterp of a person's actions with respect

4 to the object'alSo corresponds to his/her attitude
tovard the object . (py 15). ”
5 i
. # .
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In the case of the scudenes under study in this research s o
the attitudes held led to a set of intentions related to not
attending post-secondary education. These intentions reflected
the feeling students must have had towards post-secondary
ecducation — that there were negative consequences of pursuing
further education. Viable options were those not involving
post-secondary eéucar;ion. The findings of this study will lead
to.a greater understanding of the ‘evaluative aspect of attitudes
which influence the career decision-making process. .

. Oniosi SatAbEshea” an gtc‘iﬁ: may have an effect upon the
formation of new beliefs. Perfomance of a specific behaviour

L may lead to new beliefs which muy in turn influence the attitude. .

| . ] For the students in question, it seems that based upon’this

framework, the attitudes fdrmed earlier in life may now

influence their perception lof new- information, the beliefs

held, othex sttitudes, the.intention to carry out a behaviour

2 © and the affect associated with post-secondary education. There—

fore, the early experiences: of the student such as family events
.+ And circumstances may influence later attitudes towards the
object, which in this case is post—sccondary education.
A person's intention o carry out a behaviour is & function
of certain beliefs. His/her attitude toward carrying out a
specific behaviour is related to his/her beliefs that performing
the behaviour will lead to certain consequences and an evaluation .
of those consequences. Therefore, attitude is viewed as one

major determinant of the p?:son's intention to perform the -




S - W—

24,
Lol 2 v
-
béhaviour in question. The intention to.attend a post-secondary
educational institution is related to and affected by beliefs
and attitudes which influence an evaluation of the consequences
of pursuing education. » .
Other beliefs relevant for a behavioural intention are
beliefs of a normative nature., That is, beliefs that certain
referents think the person should or should not petfom the

‘specxfxed behavlou: According to E‘xshbe:.n and Ajzen (1975) =

The normative ibelie £s and’ motivation to. comply
lead to normative pressures. The totality of
these normatiyé pressures may be termed 'sub-
jective norms.' Like his/her attitude toward
a behaviour, a person's subjective norm is v 8 . .
viewed as a major determinant of his/her :
intention to perform the behaviour (p. 16) -

. An individual's behavioural intention is viewed as a
function of thé two factors Of the attitude toward the behaviour
and the subjective norm. The intention is the: immediate deter-
minant of the corresponding behaviour. -

The factors influencing intentions and behaviour are
diagrammed in Figure 3.

It is probable that the mormative beliefs of the student
are influenced by the beliefs of key pepple around them. Key
geferents may include parents, siblings, friends, teachers ox
other significant persons. 'n-.esfe people have likely communicated,
in some fashion, what they think the student should or should not

3
do. It is possible that thé normative beliefs of others have

dnfluenced students to not pursue post:secondary education, A \ 1
: o : s 3
.
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rationalization ng::_}nﬁf havel occurred-to evaluate
dspirations afd optloms in light of these normattve beliefs.

This rationalization process may be explained by theories whi

follow in the next 'section.” Osgood and Tannenbaum's (1955). \

Congruity Theory and Festinger's (1957) Cognitive Dissonance
Theory may prove to be esphcially relévant 46 this rationalizs
ation process. ‘In any case, the normative beliefs of referents
may place pressure on the student to move in a certain direction.
The totality of these normative pressures, the subjective
norms, will likely influence the intention.of whether to attend
or reject pc_st;seccndary education as a viable option. 7 In
association with learned attitudes, the subjective norm operates

to control behaviour (seeiFigure 3). For these students atti-

tudes and subjective norms, Ain combination, have led to the o

non-attendance option.

\ It is the intention of this study to examine the nature of
the attitudes towards attending post-secondary education and-the
subjective norms of the students and how these ‘have influenced
the intention with respéct to further education. .Subjective
norms may largely be a product of parental beliefs. This study

will not only concern itself with students, but with their

-0

parents as well. L

N




Other Theories of Attitude

Just as there are many different definitions of attitude, }
there are' many theories which attempt-to explain attitude and
its effect upon thé ind‘ividu'al. A review of these theories is
helpful as they lead to further nderstanding of attitude:

An attempt will be made to relate these other theeries to the
ffamework_“ef attitude proposed by Fishbein apd }\jz-e‘n (1975)
_which Ls'being utiTized in this study to explain and clarify
aspects of attitude and attitudinal influence. ,

. [ ¢ s e e
Leaﬂ?ing Théory n #

Leonard Doob (1947), in one of the first applications of
learning theory to the attitude area, defined attitude s a ‘'
learned; implicit anticipatory response. Osgood, -Suci” and
Tannenbaum (1957) argued-that the ;mé;icxc mediating response
shpreshnks Che WeRATAY OF thS SBjeEt.. M iosestes Thae .
attitude refers only to the evaluative part of the total meaning
response. - 8

Learning theorists of ‘attitude ‘are mainly;concerned with
the ‘adquisition of attitudes. Staats (1968),%na staats and |
Staats (1958) appFoach the acquisition of attitude by usirg
primary-and higher-order classical conditioning as the basic
processes. Lott and Lott (1968) emphasized instrumental
conditioning as well as classical conditioning as 4 basis for




attitude formation. Lott (1955) also specified mediated

generalization as an {nportant part of attitude acquisition.
. This principle implies that when an overt response and the

implicit reaction axe associated with a given stimulus; any .

other stimulus that elicits the same mediating reafuon' will

also produce the overt response.

Doob (1947)| stated that a person first learns an implicit’

" mediating responge, or attitude, to a given gtimulus. He/she .
- must then learn to make a specific overt response to the

attitude. Doob distinguished between -attitudinal response

and other mediating responses meaning that people with the

same attitude may learn to behave differently. Osgood, Suci
_and Tannepbaum (1957)-accounted for low attitude-behaviour
relations by pointing out that attitude is only a part of the

. total implicit response, and therefore people may differ on

other dimensions of stimulus meaning.
0Osgood and Tannenbaum (1955) proposed the congruity
" principle’ to,descrfbe ‘the combination of stimuli. This
principle states that whenever two stimuli are combined, the
.. .  mediating reaction characteristic of each, shifts toward

‘with the istic of the other.

. o Fishbein (1963, 1967) has proposed a model that refers to

the methods By which evaluative mediatifg responses combine to .

: ' produce the overall attitude. A stimulus object may elicit a
nunber of responses which refer to the qualitie§ of the object.

These stimulub-response associations are learntd through




L conditioning processes. Thé various responses to the object

are seen as making a "habit-family hierarchy," in which the.,

. responsgs.#a, orderéd in terms of the probability that ‘they
i J will'bé elffited by the stimilus object. The hierarchy is
established by the strength of associations with the stimulus ,-\

i .object.

In terms of the intent of this study, the students may be .

thought of as having responses which refer to the qualities

they perceive as belonging to the object in question, which is

posg-secondary choice. These responses have become associated .
over time. The response elicited depends on how strongly this

_ association has-beaomé. If the strongest associations are
made with favourable responses to attend a-post-secondary

institution, this pathwill 'be followed.

Fg Expectancy-Value Theories

According to Tolman (1932, people learn expectations which'
are. beliefs that a certain response will be followed by some
event. |Events could be either positive or negagive. He axqu)ed’ -
that pepple would learn to carry out behaviour that they
expected to lead to positive'reinforcers.

Edwards (1954) proposed that when a person has to make a
behavioural choice, he/she will select the alternative which

.. is likely to lead to the most favourable outcomes.’ ' . .
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=" . Rosenberg "(1965) defined attitude as a "xglac'ively stable,

. BEESIEIVE PREEOMS €5 an object™ and argued that ‘this attitude
is "accompaniéd by a ‘cognitive structure made up. of beliefs
about the poter;'tia.litiis,of that object for attaining or
blocking the realization of valued states' (p. 367).° Later

Roserberg (1965) expanded this definition by including an

explicit 2 of affecti gnitive i ~ He

believed that peiple have a|need to achieve and maintain .

af fective-cognitive consistency. ’ '

SRS GRS Gy~ viTie apEous La A TR ES the Fishbein

V anad Ajzen notion of fa;tnriwhich,effect the intention to

pexfom & certais belaHouz. One domporient of this is the

pexrceived consequences of moving in a particular direction.

For this study, the question is one OF .the natue of r\up )
‘students evaluated the consequences of proceeding on to post-

secondary education. The expectations they have forf the
:options available vill undoustedly have an impact . e Sighoe

mady, TEWANEAE: e Stiints VELL.Fiw Al et asition

based upon what they saw as-the most favourable outcomes .for

the choices open to them. ‘Tied closely t:;v_‘-‘l"/"ﬂ"/""/
the valuk system 6f the particular studentr— The perceived

of a deciision will be based upon thé
value: Student holds. How these students perceivé, the
alues

of post-= ary education, , becones

an important consideration for the educator who is attempting

to facilitate career choice.




Congruity” Theory

0sgood and Tannenbaun's (1355) congruity -principle has.
-

. been appliced to the formation and moﬂiﬂcation of attitudes’
o . In addition, it has been extended ‘we nthex: cognltive areas
such as interpersonal impression formation (Tnanghs and & i

‘mhbem, 1963; Willis, 1960) and other complex social stimuli -
w lFodell and podall, 195@ % o

ihis ‘theory if typicaily aplied to a situation in-which

anidentifiable sourde makes an assertion about some concept or

". . chject. Prior|to’exposure to such a message the individual
3 : g -

b +  has attitudes toward any number of potential sources or N :
' concepts. The issue of .congruity arises with the assertion
e of the message and it is then that the particular source and

the particular concept are brouht’ into an evaluational ralation=

shib to.each other as the souxce assunes a position Favourable .

or unfavouxjable t? the ncept. Under certdin circumstances
there is no incofigruity and no pressure Eowasd change: is
. geme¥ated. Under other circumstances incongruity arises and
=T ¢ esSireltE generated to change the attitudes toward the objects &
S “of judgement Inyolyed;, dn order to-achieve congruity. Thus, .
change always }lepends ‘ox‘x the pre-commmication attitudes toward
both objects and on’the nature of the assertion linking them. '

‘The theory predicts the direction of attitude change as always N

tovard increased “copgruity. -+ Toe Y

This -theory sheds some light on possible explanatjons: of |




student attitudes ds p indary 2 . Priortol .
¥ : :

the IR D whether or not to go on to Post-secondary ]

aducar.xnn. the mdxvidual alxeady has att(tudes r.owaxds aspects
of higher education. When the decision has o be made’ about
this career path, the studeit is placed in an’ evaluative - 7O}

relatxonshlp and has?o exdmine the décision -in light Of both

5. about p 2 v eddcatiof have uome,

as well as the actual object of post%econdlry educatxon itséifl L
Tf both his/nex referents and his/her perception of ‘the object, . -
" (further educatsan) “are in agreement no- ;nuongzun:y. tesultu. If

1. the.two alsagres, Incongruity occurs and the student has to try

5 g . to resolve this i gruity. Wigh i ity, the

5 A must change his attxtudes towards the message referent (family,

S

peers, teachers, media) or towards the issue of post-secondary
s i

“methods’ -

‘education itself. This theory also points to possibli
of sttitule change. This would involve attempting to create Haw

mcongrmcy and then guiding the person by p!ovidinq further

o . .
“\ messages for evaluaeun, . g &

. * Cofnitive Di Theory . -

Festinger (1957) proposed a theory of cognitivé dissonance
which considérs the relations between two cognitive elements.. °

These elements refer to the things a person knows about hin/ .

herself, his/her behaviour and his/her enviropment. Threé kinds

of relations may exist Between-any two cognitive elements -




impdssible to change either of the cognitive elements in a

A % e ; : 33,

dissonance,  consonange and irrelevance. According to Festinger'
a- dissonant relation exists if, considering two cognitive -

eleménts alone, the obverse Df one element would follow from

the ether. . I\ censonant relation exists if,, C0n81det1ng a pair
b elenents; eifher one does follow from the other. If a
relation exists in which 'one cognitive element implies nothing
at all concerning some other element, the two are irrelevant
“to one anoti-xer.

The main ided of dxssor\ance theory was statéd by Festlnger
(1957) as follows: :

.THe .existence of dissonance, béing psychologically ’

unconfortgble, will motivate the person to try to
reduce thé d and_achieve ;
[THe strength of the pressure to reduce the dissonance

lis’a function of the magnitude of the dissonance
ltpp. 3, 8).

The hagnitude of dissonance i

with the importance of

,the elements to the persen. A given element may have rélevant

~ relations, to more than orie other element.

_ A dissonant relation creates psychological tension which

motivates the person to reduce the dissonance -and try to achieve

cons’onance. Dissonance can be completely eliminated if one ‘of

the two elements is changed. However, it may sometimes be

dissonant relation. If this occurs thg individual may reduce

. the magnitude of dissonance in one of two ways - the peréon may

‘add new cognitive elements that are consonant with the element

‘in question of may reduce'the importance of ome or both® elements.




i

Festinger (1957) described fourébasic situations ‘that give
rise to cognitive dissonance. These are decision making; forced
compliance, voluntary and invdluntary exposure to dissonant
P, - and¥lisagreement with other pefsous. When a perscn

-makes a choice, dissonance is assumed to exist. The knowledge
that the unchoser; alternatives have favourable aspects and the
knowledge that the chosen alternative has unfavourable charac-
‘teristics, are both dissonant with his/her knowledge of his/her

choice. Dissonance may be reduced by enhancing one's positive

beliefs. about the chosen alternative. Decreasing the subjective

vaiue placed on the’ unchosen alternative wiir 4lso reduce
. dm"sonance. The maqnitude of post-decision dissonance is a
function of'e,he importance of the decision and of the degree to
which chosen and unchosen alternatives are similar in attrac-
-tiveness. .

In a forced compliance situation, a.person is’ induced to
carry out a behaviour that is inconsistent with his/her beliefs
or attitudes. The iagnitude of dissonance is inversely related-
to the am:unt of threatened punishment or promised reward. The
greater the justification for the behaviour, the less dissomance
is aroused. Diasnnlnce can_be reduced by changing the belief
so tht,a.r. beceme! consonant with behaviour. :

Sucha theory of dttitude may explain the process a student
goes through when trying to decide what to do after high. achool.
There. are several alternatives, each with both favourable and

unfavourablé characteristics. Since the decision is considered
o :




an important one, it can be assuned that the magnitude of
dissonance is'high. , To reduce the dissonance aroused by this
sxtuatxon, the student must "valuate sthe punlshment and reward,
cf‘each element. From this evalua:xon a decision is made. The
dissonance following’ the decision can be lessened by the student
in a humber of ways as referred to above. The student will *
attempt to justify his/her behaviour and may do so by changing
beliefs about post-secondary education and the options available
to make them consonant with the decision made and the resulting

behaviour.

This phépomerion poses a problem with research such as this
study, beca@i subjects are being examined after the decision
has been made. The infornatien, beliefs apd attitudd expressed
by students may be a reflection of the effects of attempting to
resolve dissonance and may not truly or as accurately get at the
student'sattitudinal frame of reference before making the ",
dedision.’ The interview approach used in this study is an
ditempt to overcome this difficulty as it will allow the
interviewer to probe the subjects until satisfied tHat the
issue ‘at hand has been examined satisfactorily.

Pishbein and Ajzen (1975) argue that cognitive elements
are equivalent to what they had defined as beliefs and that
consonance and dissonance refer to the relations between beliefs.
Relations between beliefs may influence, attitudes, intentiggs

or behaviours. Therefore, changes in beliefs, attitudes,
: h

.intentions and behaviours are all influenced in a like mannexr

by. dissonant relations.
..
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Attribution Theory

,

“Attribution theory is concerned with inferences about

stable dispositions of people based on information about or

direct obseyvation of their actions. This theory deals with
specifying the conditions under which attributions to a pprson
will or will not'e made. A distinction has been made between
internal and external attribution (Heider, 1958). Internal
attribution means that a per;on's behaviour is attributed to
some internal factor or characteristic of the person and
inferences can be made about the person's stable characteristics.
Ez(’ter;xal attribution means that a person's behaviour is sattri-
buted to some external factor and so no inferences can be made
about the person's stable characteristics. k
Much of the work on attribution theory centers around
personal causality which refers to instances in which a person
is perceived to have caused a certain event intentionally.
According to Heider (1958) internal attributions are made only
under conditions of personal causality when the action is
perceived to be purposive. Jones.and Davis (1965) focused on  /
personal causality. According to this approach,%ttribution
of a disposition to an actor is based on the observation of
his/her action and its consequences or effects. Two factors are
assumed “to influence the degree to which the actor will be
pdrceived to have' intended a given action. The first condition
is‘q‘e assumption of knowledge on the part of the actor. The -
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second condition in,the inference process is the assumption of

. ability on the part of the actor. For intention to be inferred

the actor must be perceived to have had the knowledge that the
effects would result from his/her action and the ability to"
produce the effects. N

Most of the work attribution theory centers on the
factors that 1nf1uenc£he' confidence with which such attri-
butions are made. Jones and Davfs (1956) indicate that the
oerc'ain'c’y of attributions depends op two factors,- the
desirability of the effects produced by the action and the
degree to which these eaf‘feccs‘are common to ‘other behavioural
alternatives available. '

Kelly (1972) identified three major factors that influence
attribution: (1) Consistency - the degree to which'the actor
performs the same behaviour toward an object on different
occasions. The more consistemt his/her behaviour, the more K

likely it.is that an internal attribution will be made; (2)

. Distinctiveness - the degree to which the actor performs

different behaviours with respect to different objects. The

lower the distinctiveness, thel more 1

ikely _it is that an
internal attribution will be made; (3) Consensus - the degree
to which other actors perform the same behaviour with respect
to a given object. Internal attribution decreases with

consengus. .

Other factors, such as the actor's perceived decision -
freedom and the prior probability of his/her behaviour, have

also been suggested as determinants of the possibility that an .
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attribution will be made (Steirer, 1970). Heider (1958) and
others have pointed out that factors residing in the observer

may also affect attributions. Therefore, a person's attitudes

may influence hié/her perception of causal units.

Fishbein and Ajzen (1975) view attribution theory as
dea;ing with the formation and change of beliefs. Beliefs- . ’
are seen as inferences about the causes.of observed events or
about a person's.stable dispositiond. Principles bf attribution

theory concern ‘the degree to which observing a person's behaviour, -

influences beliefs about him/her .or his/her surroundings.

The student is an observing, reacting being. The attitudes .

he/she .has may influence the perception of the intentional

i " :
behaviours he/she carries out. By observing his/her behaviours

and their effects, over time, the student attributes certain
dispositions or characteristics to him/herself. The attribution
of characteristics to self and the behavioural alternatives
(in this case, the alternatives associated with post high v

school plans), will depend upon the consistency of his/her

behavioural ¢ towards po: y education (for . .
example, the frequency and depth of career information examined),, .
the different behaviours carried out with respect to planning .
for post-secondary education of some other altermative, and the g
O e —— conronting the same
issue. This approach emphasizes the need.for the ‘student to be

in touch with his/her own feelings, abilities, behaviours and

so,on. Significant others become important because attributions -
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are made partly on the basis of the observation of others and’ .

" drawing conclusions from this. The individual; when making

the career choice, makes inferences about the causes of events o

- he/she has observed and. the individuals involved in these

observations. These -inferences result in the formation and 5
change of beliefa; which lead toya decision based upen-these
beliefs.

For the _studem:s in this study, the decision not to pursue
post-secondary education may have come about because of inferences / ’
made about the value of education. Not the least of the possible
inferences are inferences about self. The inferences a persor

makes about him/herself, when considered within the framework

of post-seconda@f; SaGEEE, may have resulted-in the formation
of certain beliefs. These beliefs led to the selection of the
non-attendance option. Other inferences made could have been
associated with che “risks of continuing edycation; economic® *

ana empl?yment Factors, SauLly CORALLIONS and/pses dnElience.

Summary of Attitude Theor: . S

* The theories reviewed above differ in many ways. They
differ in_terms of the variables that play a dominant role in

the theory, in the intsrrelation of vaxiables, and in terms of
focusing on processes of formation and/oF change of the varisblaw.
Since different variables are involved, some of the theories deal

with relations between beliefs. Most theories are concerned




vith the relations between belief and attitudes (Fishbein and
" Ajzen, 1975). .

Some theories are information processing models whereas
others postulate a dynamic process where information affects
beliefs or attitudes if some inconsistency exists among

variables. This suggests that most of these theories are

with informa The i may be about ans

object or about one's own beliefs, attitudes, intentions or
behaviours toward the object. Both typsl‘o{ information may
be gained chroughvd'izgct observation or by|some means of
communication. Despite all the theagies dealing vi‘%h infor-
mation about the object, only a few deal with Lnfcnimtlon about.
the self (fox exanple, attribution theory).

1f mfomation is important in theoriu of ar.ntm-la,
fJ_lEn the information possessed by a student with respect to
post-secondary education and self is an important determinant
"in the decision of what to do following high school. Further
understanding of the effect of the information base of a student
on his/her career decisions of a post-secondary nature is ‘an

important aspect of this study. ! ’ .,

Attitude Change
\ - i

The effect of certain attitudes is negative in terms of

the dedision-making processes of the individual. For example,

5 . ' i




unrealistic, negative attitudes about self may result in
decisions that are counterproductive for the person. Changing
these negative attitudes is one of the purposes of counselling. .-
To change attitude the helper must first identify the hindering
attitude and then have strategies in hand which will most
effectively change the u:ttitudes in question. L
Genierally speaking, theories based on information processing
deal directly with processes of formation and so have immediate
‘implications for change. Learning-theories and expectancy-value
theories focus on the effect of information on attitudes whereas
attribution theories deal with the effects of information o
beli;fu. Theories of a dynamic na\ture focus on change without
. great concern for the formation of beliefs or Attitudes.
Inferential beliefs are formed on the basis of other u
beliefs a person golds. Change in an inferential belief can,
therefore, be brought about by changing some or all of the
relevant beliefs that provide the basis for the inference
process. Studies by McGuire (1960) ‘and others have shown that
an inferential belief can be influenced by changing a target
belief. However, the amount of change in an inferential belief
‘depenids upon other factors: (1) It depends on the strength
Of the relationship between target and inferential beliefs,
and (2) impact effects on external primary beliefs have to be
.uc_counted for.
Attitudes can be changed by changing one or more of the’

- existing salient beliefs, by introducing new salient beliefs,




o5, by changing the person's evaluations of the attributes.
According to Fishbein and Ajzen (1975):

Beliefs about the object and attribute evaluations

can therefore be viewed as two different deter- :

‘minants of attitude at which an influence attempt

can be diretted .... .Irrespective of the strategy

used, in.order to understand the effects of an
! . influence attempt on a dependent measure of

attitude, one must know its effects on she person's

salient belief hierarchy (pp. 398-399).

Changing ‘certain beliefs or attitudes will have an effect
on-a person's intention to perform a behaviour. The problem
is to identify the attitudes and beliefs relevant for.a given
intention. 'Such is the purpdse of this study. . - :

The immediate determinant of a given hehavxouz, is the
intention to perform thdt behaviour. To change a person's

; i3

behaviour it is mecessary to change his/her intention to perform .
that behaviour. However, an influence attempt that changes
intention may not always lead to behavioural change. To be
maximally effective the intention and the behavioural criterion
should correspond exactly with respect to their levels of ’
specificity. It is also important to keep in mind that events
may intervene between the change in intention and the actual

peiiohnance of the behaviour. Intervening events may produce

: unexpected changes in intention which may prevent the desired

behaviour. Fishbein and Ajzen (1975) ocutline three options to
increase ‘the ‘likelihood of instigating a successful influence
attempt. First, an, investigator can select a behavioural ;

criterion which ig likely to be paired with a stable intention.
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Second, . the investigator can :xy}to prebent the occurrence of
intefvening eyents. Third, the investigator can try to
s

counteract the intervening event when it cannot be prevented.

Fishbein and Ajgen (1975) describe basic guidelines for
< .

change, i ive of the it variable'under considera-
tion: * ' 7

(1) The effects of an influence attempt on change
in a’dependent variable 'deperlxz, on its effects
on the prdmary beliefs under¥ing that variable.

{2) The effects of an influence attempt on change
in a dependent variable are ultimately ‘the
result of changes in proximal beliefs and of
impact effects.

(3) The effects of an influence attempt on change
in beliefs, attitudes, intentions and behaviours

- depend, in that order, on an increasing number
© of intervening processes (pp. 406-408).

The above ;;oim:s have to be considered and applied effectively
if beliefs, attitudes, intentions and behaviours are to be
_changed with respect to the decision of which direction to
pursue after the completion of high school. The findings of

this study Will hopefully, identify attitudes that keep students

from fulfilling their academic potential to a greater extent’and
in' so doing will point to the most potentially effective
strategies for dealing with this aspect of career education.

' .

w8 ~
Factors Related to Aspiration, Option ® &
A review of the literature sheds light pn factors that -
R v
_—_



haye been found to be.related to aspiration, the perceptioh of
options and career choice. Within the framework of this study,

attitudes are thought to be the basis of asp;ggxons and

options as well as a mediator between the twé and so have an

effect un\iareex choice. If these factors are associated with,
aspiration, option and choice then they may well be associated
with attitude. A'review of these factors is, therefore,

necessary if the context of the effect of attitudes on the

career decision-making process are to be understood: .’

tatus ' . . %

Socioeconom.

Differences in the soci ic status and bac of

individuals is extremely relevant to education. Coleman (1963)

‘’indicated that socioeconomic status was the major cause of

‘varidtions among students. Friesen (1969) highlighted the
importarice of socioeconomic ‘status by stating:
The most significant difference in this area
occurred between the socioeconomic ‘groups. Almost
three times as many students in the high socio-
“economic. group than in the low one had plans for
university or college, while over four times as 1
many in the low group than in-the high group ™
exclided higher education from other plans (p. 52). *
Porter et al. (1973) examined educational accessibility
and equality of Ontario high school students. The study
demonstrated that when parents were asked how they saw their

children's edncational futures, .financial concerns were primary,

althbugh many non-financial and cultural factorswere considered.

i




The s‘tudy found that there was a striking relationship between
social clas‘s as measured on a scale of father's occupation,
education and ifcome, and other. aspects of education./ Schoenfeldt
:(1963) *xeported that ‘socioeconomic status had di_rect‘ ffelc:s on
the post high school educational decisions of students. Students
from hiT er soctosconomic levels were more Likely to|opt|for
post-set n;dary education. Sewell and Shah (1967) fopnd t‘ihat-
when inL‘x igenca-was controlied £6t, socioecononis ‘tatur

was pos tlvely and 51qn1f1cant1y related to planmng\ for :.Eonege
“krippner (196h) ouna Ehae siEHGHgN WEideRts vy pEaFas d‘lffe:en:
vocations, they will reflect ‘the fanuly s occupatlonLl and \
socioeconomic level.

It is' evident from these studies :gpt sncioecunu\nic status
influences the post high school decision.. It is possible that
the formation and evolution of attitudes are influenced by
factors and conditions related to socioeconomic status.. There-
fore, socioeconomic factors are of interest.in this study.
Students and parents interviewed came from o ﬂii\fezentv

economic areas. These areas yield varying socioeconomic level

This approach may lead to information on the relationship
. f
\ .
between socioeconomic status and attitudes towards pcst—l /

secondary education for the Newfoundland students involved

Educational Level of Parents o . =

- Breton- (1972), in a nation-wide study of social :and
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academic factors in the dareer decisions of Canadian youth
found the mbst important backdround factors to be father's

-~ occupational status, the educa

On of the parents, the size of

& the community of residene, the .region of the country, the size

. of the family, birth-order and the overall pattern of authority
.

O . between parents and children. Hunter (1972) found ghat the
" mother's ;qaca:;anal attainment is-directly relatéd to the
i parent's and teadher's pkpectations of the child, . The higher -
the educational level of the mt;\ar. the more teachers and
. Parents expected, educationally of the child.” Osborn (1971’
|+ Qemonstrated that students ‘tendedto achieve and have attitudes,

aspirations and expectations consistent with the educational R

level ‘of their same-sex parent. Anderson (1980) found similar

. -results and concluded ‘that parental education was important and

‘found strong support for the importance of-the same-sex parent.

N Rehberg et al. (1967) ‘suggestgd=that the father's education is a.

partial determinant of a student's occupation and hence, the

social status of the family, that paternal education and

_occupation influenced adolescent:educational expectancieg both

through parental and indep 1y of ft.’ L |

€3 parental Income

Parental incnme is an indicator of socioeconomig, status

and has been used to examine the parenca’l 1nf1uence the

" decision-making process of the -student.. Little (1967) reéported oy =




. that wembership.in a family fn the upper third' of the income

- rdnge was associated with students' attainment of high

prestige gocupations. McPhee (1959) showed that family. .
‘income and parental interest in the student's education was-
‘" related as those parents in the higher income brackets also .
! were higher in school ”approval. As parental income will he '
- affected by the presence of ® working -mdther; ,Such a -
i - situgtion may have effects on the career decisions of

« .. youth. Banducci (1967) fouhd that children of wc:rking

- . mothers tendea to have highbr educational aspiratians and .

expectations than children of non—workinq mothers. -
n a study of traditionhlism and career choice, Wiseman 5 mg
. (1982 duna that in the Newfoundland sample, the students '~
who were associated with nonﬂﬁraditionalism had fathers
! . whose occupations were technical, fishing, of ‘1oqgin:q: LA
nore traditional career choide was'observed when the father's '
occupa‘tion was technical. When mother's occupdtion was &
_considered, students associated with traditionalism had
nothers who had technical jobs, sales, ounef) or manager. ) .
Nom-traditional choice was absociated with mothers who were

in service and recreation, fishing, and to a lesser degree, Ly oed

home dutiés-and professional occupations. It .might be the ' SRR
t’:'a.se_ that traditional career choice is related to income *
because the occupation selected may determine income. Many
:réaxnonn jobs in Newfoundland are cl:hz’lracterized by low .
indome. Non-traditional jobs may offer grester EinansIal rewszds.




Place of Residence . : -

48.
The'pattern of seasonal employment which is reflected in many
Néwfoundland families results in generally low incomes.

< 2 3
Perhaps this condition shapes attitudes towards aspiration,

option and occupational choice.

The family's place of residence has long been considered*
an influencing factor on the adolescent's decision-making
process. With respect to the urban centers, educational
oppértunities in the rural azeas have been’ considered inadequate.

Studies completed in Canada by Narine (1971), Peach (1970) and

Strohschein. (1971) established that a significant relationship -

existed between community of i ana pos ry
educational aspirations. - Narine found a significant relation-
ship between perteived parental attitude towards post-secondary
education and their place of residence. The more urban the

plate of residence the more positive the attitudes towards ¥
'

* post-secondary education. Peach found that student achievement

expectations differed when related to school size and location.
Rural students, from smaller schools, dispIayed relatively
Lover “achievement expectations for :Hemsexve-. Their urban
counterpirts éxpected to achieve more. Strohschein proposed
that the closeness of a post-secon\ia‘ry‘insticution was
fadourably related to students continuing their education

after high school. The actual contact and knowledge of local




examples of post—secondary educational institutions setms to
increase t:_he chances that the student will Opt to contmue with
further education after high’ school. A study by Wiseman (1962)
found that in a Newfoundland sample, traditionalism of career °
ehoite was related to the place of Fesiddices A8 theraspifations
formed by students are influenced by the place of residence, the
options perceived to be open to students will also be influenced
by the place of residence. %
Porter et al. (1973), after comparing the aspirations of

« 3000 grades eight,. ten and twelve Toronto students with students
f;om other parts of On ario, wrote: ‘

There vas scarcely any diffgzence between students

in Toronto and other major urban centers. However, ‘

we found that for each level of urbanization, the

lower the social class thé_ldwer the educational
. .aspirations .... To be lower class and rural

provides an extra handicap.(p. 68) .

This urban-rural bias in terms of educatidnal’aspirations
and actual attainment is supportéd by other Ontario (Breton,
1972; Clark et al., 1969), Canadian (Cuneo and Curtis, 1975)
and American (Elder, 1963) research.

The Porter (1973) study concluded: .

It is clear from our apalysis that urbanization

is related to educational|aspirations ... and that

rural life is not conduciye to continuing one's

education as urban life (p. .70).

From this evidence, and based upon the framework of this
study, the rural-urban differences in aspiration and the .

. ;

evaluation of options are rélated to the attitudes that each

aifsezelrt setting influences. The attitudes held by the




individaal in_any particular setting axe effected by the

" expériences in that setting. Pike (1970) expressed the B

educational lmpllcatlons of this cﬂm\lnltyldlfﬁezentlal.

A concomi tant of the rural and small town environ-

ment is a set of values, beliefs and ways of doing

things, i.e., a subculture, which adversely affects

access to higher education .... Rural life tends =
to be oriented to the concrete and the practical,

and actively discouragés the creation of the

théoretical and abstract'cast of mind which is

for is supposed to be) inseparable from involvement

in higher education (p. 73).

This quote sheds some uqm: on the‘n:m of the effect of

rural life on the higher education option. Anisef (1973)

further clarified this effect if. a study of Ontario grade
twelve' stulints by stating that socm-psycholoqxcal factors
-are u»portané determiners of choice. He concluded: »

one logical conclusion that should be drawn is.
that accessibility to. higher education is not
simply a question of inequities in financial
resources .... Our results reveal that such . * .
social-psychological factbrs as parental

‘ encouragement, self-evaluation and occupational
aspirations are powerful detérminants in

explaining  the educational decisions of students

(p. 129). ‘

50c£al-psycholegica1 factors ;uch as those referred toby ' ‘
Anisef above are partly mfluenced by the attitudes held and
lead to an impact'upon the evaluation of options. These socml-
‘psychological factors may be representative of value orienta-
tions, af fected by attit‘ude"s,‘which may be influenced by

community characteristics. . =

*
1




Self-Evaluation

Porter et al. (1973) found a fairly strong .relationship
between self-concept and educational aspirations. It was

concluded that: s A i

e o
A student's self-concept -of ability is formed
‘ through interaction with parents, teachers and
peers, and reflects to a certain extent the
opinions formed about the stydent's academic
ability (p. 66). }

_© They thien suggested that "it is ot ‘enough to be bright
: " gy Ho ETEOTAWELL, ORENINE Koy see SREELE aF being
bright and capable of performing yell® (p. 65). Schoenfeldt
(1968) reported that ability had'direct effects on the post
high school educational decisions of students. Generally, the
‘highex the ability of the student, the hettér the chance that

the student would opt® for post-secondary education.

An ontario study (Clark, Cook and Fallis, 1975)'hypothesized

that. the low"sel£-concept held by poor studenks is engineered

by pask pitbems of soelalisation Tedk of Gppropriske: miferattsy
pAteREAl encoliagemRE, A fesling 6f GHMEESL GVt sventsand
confidence in the future. It seems then that self-concept is
itself a mediating psychological variable between choice and
post-secondary educational aspirations. The sefff-concept t‘:an

be thought of or termed as the ‘attitud!s toward self.

In’a study of traditionalism and career choice Wiseman

a (1982) found that when Neufpu/ndland high school students vere’ .

asked to compare themsel&}s to their classmates academically,

/‘




those students who rated themselves among the best or above . "
average were assocxated with nori~traditional choice. Those
students ranking themselves below average were associated
strongly with traditional choice. When asked to compare one's .
Chancés of attaining success wijhin one's age group, students
indicating greater success expedtations were associated with

more non-tragitional choice. The greater that one's compan:u}e N
Success expectations became, the higher the incidence of non-
traditional choice. These results indicate that students use

their peers as a reference group upon which to base their’own s

expectations. The attitudes of youth toward themselves in
o
relation to post-secondary plans may be influenced by this

referencé group as well.

Peer Group Influence . il

One of the most mportant goals cf the hiqh school students' 2
life is ‘to be liked and. accepted by, otner stadents, Stuaies Le
the area of peer group influence are many and the findings vary

a great deal as to how influential peers are in the young

person's plans.\Knill (1963) found that the most influential -
people who dominate the students frame of reference are their
£riends and peers. Williams (1972) found that students'

educational goals are molded by socialization pressures in

their family and school envi Parents, and

peers were analyzed as influences. Parents most and then




teachers were found to be ‘sigrificant influencers. Peers were
fot found to be,influential in this area. )

Pavalko and Bishop (1966) found that in a study involving
Ontario grade twelve students, while the educational plans of
students are greatly influenGed by the plans of their peers,
for girls.of low socsogcononﬂ.c status the plans of close
friends have virtually no effect on their plans to go on to
college. Hgwever, boys and girls of high socioéconomic status
were very much influenced by the plans of their friends. .
Williams (1972) found that as male students move up from grade
ten, the influence of parents on educational aspirations
increases over that of both teachers and peers. He interpreted
this to mean that:

If one can take response rates as indicators of

knowledge, then the students know more about their

parents' expectations than they|do about their

peers' aspirations and have least knowledge of

their » it seems

plausible to argue that the 1es¥ one knows about

the expectations/aspirations of'a referehce group

the more one is likely to report them as|being
. close to one's own aspirations (p. 122).

)

It may be important that the interpretation that the student
places on peer expectations is a factor in deciding on post
. high nchool plans.‘

\ School Influence . 2

There is some evidence that the particular school attended

has’ some influence on the future plans of students. Knill

i
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(1963) reported that, "the values held by studdnts are related
to the particular school attended” (p. 9). Peach (1970) .
indicated that expectations of achievement aigfered when,
related to school location, grade and social class.

Cherry (1974) suggested that ambition is related to ‘
" home and school factors - that the social comparison of the
school is an important determinant of ambition. In the study
it seemed that children from working class homes, in schopls
with Ly wesKkEg EYaes pupils, appeared to have less interest

in breaking with working class occupational traditions than *

did similar children who weremixing with pupils from more \

" varied home backgrounds.

The influence of thé teacher was not seen by Knill .(1963) .

or Friesen (1967) 'as being important.

Sex

., The sex of the individual has been studied in light of
educational and occupational aspirations. Narine (1971) found
that a significant relationship existed between perceived
parental attitude and the sex of the student. Bryans (as -
quoted in Barker, 1972) found significant relationships existed
betyeen the level of aspiration and the sex of the student.
Slocum (1968) indicated a difference between sexes in-the

levels of educational aspirations of rural youths - while the

%
1

girls seemed to have plans sumTu to their city counterparts,




the plans of males did not correspond to the plans of urban

males. i . .

Marini- and Greensberger (1978) found the occupational
B . aspu—atmns and expectations of adolescents to be mthy
differentiated by sex. Girls perceived the pale dcmxnated .
\ jobs they aspired to as less accessible than boys perceived
the female dominated jobs to.which they aspired. However,
Hom both sociceconomic status and academic achievement had greater 3
/ | effects on occupational aspirations for boys and girls ¥
i . Cand
Summary
o Itlis obvious from this literature that no single variable,
in'isolation, can be said to explain the formation of,aspfira—_
tions. Therefore, students' aspirations need to be treated
within t‘he social‘system in which ;:hey live (De€osaran, 1976). «
This suggests that research in a localized context is necessary.
The literature ifidicates that social-;p‘sycho‘logical, family,
economic and envirQnmental factors are associated with career
aspiration, option and choice. - These factors possibly influence
. ' the formation of; attitudes related to career choice. The
importance of attitude is twofold - attitudes form the basis of
-aspiration and option and also mediate between aspiration and
option. The literature points to thenéed to clarify the

influence of attitudes on the career decision-making process.
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-CHAPTER III T

¥ | METHODOLOGY »

3 Procedures s

This study involved the use of interviews d':Jsiqned to
explore the attitudes of young people who had decided not to
pursue’ post-secondary education in the immediate ‘future. The
ﬁazents of the students selected for this stidy were also ¥
intérviewed as it was thought that the parental-influence is
a significant one with respect to post-secondary choice.' The

i direct interview approach was selected because of the
exploratory nature of this research and because the direct
approach allows for ‘the accumulation of a great deal of )
information on a topic. The interview approach allows for
flexibility and is readily adaptable to individual situations.
Given the nature of attitude, the requirement of an approach
that is flexible is an important one. It was thought' that
no other approach would allow the degree of exploration
obtainable through the direct interview.

Kerlihger (1973) specifies three main purposes for the
use of the interview:

One, it can be an exploratory device to help

identify variables and relations, to suggest

hypotheses, -and to guide other phases of the
research. Two, it can be the main instrument '

56




of the research. In this case, questions
designed to measure the variables of the
research will be-included in the interview
schedule. These questions are then to be
considered as items in a measurement .
. - instrument, rather than as mere information-—
‘ gatherifig devices. Three, the interview can
supplement other methods: follow up unexpected
results, validate other methods, and go deeper
into the motivations of respondents and their
reasons for responding as they do (p. 480).

The first pux‘pone specified above relates to the Lntentxen of
this research, as well as aspects of purpose three, that of
going deeper into the motivationsand reasons of the respondents,

Th;a intervievs were carried out by a trained counsellor
and the techniques app_u;:abla to counselling vere utilized

throughout the ‘interviews with both stddents and their parents.

The techniques of cpun;e:)ii..g such as probing questions were

used to get a deeper ‘insidht into the decisions made by
students under study. In addition, the counselling approach
was \ntilized to contend with the possible arousal of doubt
and controversy in the student, because of the interview
process. It was thought that for some students the interview
process might generate some doubt over initial decisions and
lead to a re—evaluation of previe\l% held attitudes. The
counselling model allows for the interviewer to help the
student, and maybe his/her parents deal with this development
and xj,esolve these new, perhaps controversial ideas.

‘ According to Kerlinger 1973):

‘Unstandardued interviews are more flexible and

open. Although the research purposes govern the

questions’ asked, their content, their sequence,
and their wording axe entirely in the hands of
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the interviewer .... This does not mean that
an unstandardized interview is casual. It
should be just as carefully planned as the .- s
standardized one ... many research problems

‘ may, and often do, require a compromise type
of interview in which the interviewer is
permitted leeway to use alternate questions that
he/she judges £it particular respondents and
particular questions (p. 481).

A. review of the literature related to factors .associated
with career choice and an examination of the model of attitude
‘proposed by Fishbein and Ajzen (1975) led to the specification
of certain areas upon which to fncu§ in the interviews. The
areas specified were used as a general framework .and each area
was explored fuu"y with the students. The areas of concern
are outlined in Figure<l as part:of the individual's attitudinal
world with respect to the decision to attend or not attend

post-secondary education. These jareas included (a) the

attitudes towards and of the family, (b) attitudes towards and
of signifidant others, (c) attitudes ' towards post-secondary
education itself, (d) attitudes towards self, and (e) attitudes
towards the effects of economic and employment ircumstances.

- Parental interviews focused on many of the same variables
as the student interviews. Parents were asked about their
attitudes towards post-secondary education, Sconomic and
employment circumstances, attitudes towards their children rs
within ‘the context of post-secondary education, risks they saw
as important considerations in the career choice process, and
attitudes towards themselves as influencers of the decisions

of their children.




The intervilws with students and parents were tape  *
recorded for later analysis and examination. The tapes were
reviewed to determine attitudinal themes that-emerged from the
interviews. The analysis involved determining the numbers of
students and parents who shared similar attitudes, the extent
of the attitudes held, the underlying beliefs related to the
attitudes held, the affect associated with certain attitudes,
the attitudinal factors related to the students' intentions,
and how each individual's attitudinal vorld applied to the
feseareh questions. f . o

Typically the interviews with students were held over’ {
three sespions, on different days. Total interview time ranged
£rom two and a Malf to three and a half hours per student.

Total intérview time differed for students because of variations,
in the respondent's willingness and ability to answer and ‘,_
Clarify issues. Some studénts had little difficulty expressing =
Chsibuties Oienly #i8 CLEARLY. OENMEW requiredi‘more time to \
formulate answers and to get a‘czgss the feelings, they had :
towards-each of the ideas examined. It was for those students
who had diffiéulty expressing themselves clearly that counselling
skilfls were especially'important. These' techniques and t.his
appmfh to interviewing allowed the student to reveal him/
herself. The initial interview appeared to be the most difficult
for the stullents. The following sessions tended to be more
revealing and worthwhile, In sum, the students were more than
willing to share ‘their views, emotions and reasoning with.the‘

w B . %
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interviever. No student objected to being tape recorded once

the purpose of the recording was given. In many cases the

“interviewer had to.focus the responses os_studem:s onto the
issye at hand. Indeed, the problem was more one of focusing
the interaction than one of digging for answers because

students wulmgly provided answers, as best they could phrase

them; to the- issues presented. . . @
At the conclusion of each £ipal sessmn the students vere |
asked whether they objected to having their phrents interviewed.
. "' The students were assuréd that confidentiality would be main- -
"tai_nea for both themselves and their parents. No students had = . . '

,any objections. Attempts were made to'interview parents as ~

soon’ after the final student interview as possible. In most
) cases the parent intetviews occurred within two days of the
studenc mtervxews. ’ i * .
Parents, like their children, all agreed to be intervlewed

Arranging times for the.parent interviews was more difficult
P .

than for the student interviews because the two parents were
‘interviéved together, if possible. In two instances this .0
arrangement was_not possible. 1In one ;:ase the mother. was.the
only parent in the household as the father had died recently.
In the otfler case, the father was working away £rom home and .
feturned only periodjcally. . .
Paréntal interviews were conducted over two sessions of . .
about one hour each. Again, interview time varied because of ‘.

2

#"\ the differences in the Willingness and ability of parents to . g
\ even the’ most

share their thoughts and feelings. However,




‘aifficult’ parents eveptually responded afd openly explalnéd
their ideas and feelings towards the issues of concern. Parents
had no objections to being tape.recorded

The’ interview ta;ms ©of both students and parents were
revicwed and analyzed after each session. The analysis was
carried out for three reasons: (1) To evaluate the information
on tape in order to determine whether issues had to be
re-esamined for further clarification, (2) to determine other
relevant directions to move in during future sessions, and (3)
to ensure’ that the responses giveh were true répresentations
of student and parental attitudes rather than responses tp
*leading questions' that may have inadverfently been ‘asked
If it was suspected that prompting in a particular diredtion
Kad occurred, the same issde was approached in a different way
at a later session to see if thc‘r?spcnses of the dnterviewee
were considtent; TE fnere was ok consistensy of wesponsesthe
issue was examined until the interviewer was certain that the
true response had been identified. ° \ ¥ ) E

A standard question form was not used. Rather each subset
of the attitudinal world (sce Figure 1) was examined until the
intetviever was confident cimr. each subset-had been fully and

completely explored, and that true, accurate responses had been

obtained. The analysis of the tapes. proved valuable sn this

regard. A standard sct of questions was not used because of

the nced to explore many different arcas in a-flexible, effective

manner.



P . . . The Sample

The sample for this study consisted of two groups of
students from different parts of Newfoundland. One group of
students was from ; community which is referrem as Rural
Town in this study. This is a fictitious name.. Rural Town
is located on the Northern Peninsula on the West Coast of
Newfouridland. This community is characterized by high
unemployment. with many families living Ion welfare. The

unemployment rate is higher than the average for Newfoundland.

)gne employment available comes from the Gros Morme National

ark and spin-off activities related to the Park. Other jobs
are in service industries, fishim'; and unskilled labour. Some -
people work elsewhere and return to Rural Town for periods
during the year.. Traditionally, high proportions of graduating
students from the high school in the cofinunity do not go on‘to
post-secondary education. This is one factor which led to the
choics of Rural Town &s a4 conmunity te/examine within the

framework of this study, as those students who are academically

‘capable but who chose not to pursue post-secondary education

were the focus of this résearch. The community has a population
of less than 800 and is located approximately 120 kilometers
from the nearest post-secondary educational institutions in
Corner Brook. Corner Brook offers both a vocational school

and Sir Wilfred Grenfell‘colleqe, which is an extcnsioﬁ of
Memorial University of Newfo;mdlund, and which has courses



available for ‘the first two years of university.
The second group of students came from an area which F
quite a bit different from Rural Town. The second community
is referred to as Urban Town and is located on the outskirts
of St. John's. It is an area which has access to various
post-secondary institutions including vocational schools,

The Trades and Technology College, Fisheries College and

Memorial University. In this regard it offers quite a range

of ‘occupational choices, each within easy commuting distance
of Urban Town. In addition, this community and its environs
offer much more in the way of employment opportunity. The
unemployment rate is'substan‘tially lower than that of Rural .
Town. Most people commute to St. John's for work although
many find work in the home community or other communities
close by. The range of employment varies from professional
and technical work to unskilled labour. Many young people
frvum this area go on to post-secondary education, but signi-
ficant numbers of academically capable students do not follow
through with further éducation. This community was chosen

as a contrast to Rural.Town. The intent of this research, was

to determine if there were common attitudes shared by individuals

who decided not to pyrsue post-secondary education.® This

requires having students from different communities to determine;

if the attitudes and their effect applies to more than just the
specific, local area. ¢

"The-graduating class in Rural Town had an enrollment of

{ i
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38 students, whereas the grade twelve class in Urban Town had
an enrollment of 92 students. The students interviewed for
this study were selected from these classes. Selection involvéd
the circulation of a form which asked students to indicate their
plans for the following year. Those students who were planning
to go on to further education were asked to specify the
institution(s) to which they il applied. This exercise
provided an outline of the students' plans. From this outline
those students who were not planning to pursue higher education
were identified. s Yo 2
The academic records of those students identified as ndt
going on tp post-secondary education were examined to determine
how many and which of these students could meet the academic

requirements for attending post-setondary institutions. The

academic requirement specified for'this study was that the
students defined as academically capable be able to meet or
exceed the entrance requirements established £6r Memorial
Uniyersity of Newfoundland. If a student met these requirements
he/she could also have met the requirements of other post-
secondary institutions in the Province. The result of this
examination was, the generation of a list of students who were
academically capable of going on to post-secondary education

but who had chosen not to pursue this option at. this time.
Teachers and the counsellor were alse asked whether the specific
students selected were, in their opinion, capable of succeceding

in’ post-secondary education. This was an attempt to. further



confirm that the students identified were, in fact, capable of
handling the academic aspects of post-secondary education.

The Rural Town sample yielded a fotal of 9°students, B
males and 1 female, who met the criteria established for the
purposes of this study. All of these students were interviewed.

i . .
The Urban Town sample yielded 12 students who met the criteria.

. Eight of these students were interviewed. These 8 students were

selected at raddom from the total of 12. Of these 8 students
selected, 6 were males and 2 were females. All of the students
selected agreed to the interviews. Because of the influence -
of parents on attitude, the parents of the students selected
were hlso interviewed to determine their attitudes and how they
viewed their children's post high school plans. All of the

parents agreed to be interviewed.
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+ CHAPTER IV

ANALYSIS OF THE RESEARCH QUESTIONS

Résearch Question 1

Are there,common, shared attitudes among ,acad- E
emically capable young. people with respect to 3
the decision not to pursue post-secondary
education following graduation from high school? «

Analysis of the recorded interviews revealed that there
are attitudinal themes which apply to the decision-making
process of all of the students in the study, regardless of
location. Students from the Rural Town sample expressed
similar attitudes towards post-secondary education as their
counterparts in the Urban Town sample. The areas of common
attitudinal influence were related to the following themes:
(1) Communication with parents and significant others, (2)
lack of a specific aspiration and the importance of interest .
in a chosen occupation, (3) the necessity of time away from
the educational setting, (4) risk taking and how risk is
associated with post-secondary education, (5) values conf¥ict,

and (6) attitudes towards self. These themes will be illustrated

as further research questions are clarified.
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Research Question 1(a)

Do these students share common attitudes which
reflect the influence of parents on choice?

% i
® .The interviews with students and their parents revealed

that the students were in a situation in which they gave and
received little direct communication with others regarding

career options. When asked about parental influence on their

che).ce, students responded in” a manner similar to the following

“quote from a young man who said:

They <(parents) haveh't asked me anything or
commented on it’ (the decision not to pursue
post-secondary education), so as far as that
goes it's up to myself .... I told them what
.. © Iplan to do and they had no objections.

All of the students said that their parents had little or no

direct effect on their decision that they weye aware of. In
addition, these young people viewed the choice of what to do
after high school as a personal, individual matter and a
decision they had to make for themselves: &

" It's (decision) up to me. "

I've*got to decide on my own what I want to
do because it's my future.

. Other people can do what they want with their
lives and I can do the same. K

I know it's an important decision and I have
~T— ' ~to make it.  No one else can choose for-mer

My parents didn't say anything much when I

told them I wasn't going to university. They

just said they thought I should go in a year
7 or two but that working for a while was
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alright .... But all the way up through
school they didn't have much to say about
what I should do after school.

The reasons why these young people did not receive
feedback from parents will be discussed in Respgrch Question 2,
which examines parental attitudes. "Al'he students did not seek
parental support or feelings for seve:ral reasons. A young lady
said that her reluctance to discuss career plans with her

parents was tied to her perception that her parents didn't know

how to help her make this decision:

My parents don't really know what I waht.

Sometimes they'll say why don't you do this,

or do that, you know. /But what they come up

with is not what I'd like at all. Besides,

they don't knowmuch about the jobs they

come up with .... So I don't pay much £
attention to what they say and I know it's =
no good to discuss my ideas with them because

they don't really know much that would help ¢
me. 5

Another young man said:

Neither one of my parents has much education.
My father is laid off most of the time. - What
do they know about selecting a good career?
A student from Urban Town said:

Me and my father don't talk much anyway. We
really don't get along that well.

The reasons why students do not seek parental opinion are
many and depend upon the student and his/her circumstances.

The more common reasons given are reflected in the gquotes above.

A lack of student interaction with parents is most often the

result of'a feeling that parents are not that interested in

P »
discussing various career options.to any extent, a feeling by




the student that the choice of career direction is his/her own
to make, and a. lack of confidence in :he: parents' knowledge. of
career options. The reasons may valy. but the result is the
same - a lack of parental feedback which students can use to
help make choices. The interpretation of the lack of communi-
CBtit.)n is left to the student to make as parents have not
explained their feelings vomard ihe Bacision toemeies his
lack of compunication with parents may, in itself, be a message
to students leading, to the attitude that career choices are .to
be made by oneself and the cnr\seq‘uent feelings and dev&lopments
created by such an interpretation may, b«e harmful‘ to the student
and his/her parents in the long run.

// ' « "
Research Question 1(b) . g

Do these students share common attitudes which

reflect the influence of significant others on

the choice of what route to follow after high

school?

The attitude that career choices are to be made by the
individual is also reflected in the LnTeractions or lack of
interactions with significant others ‘”Wth respect to post high
school plans. Peers and teachers have been found to be

influeflcers of aspiration and career choige in some studies.

In the case of these students, 'the effects of teacher and peer

influence had been minimized to the point that students reported
that these 'significant' others had no part in influencing._

their choice. .

5




The students interviewed had little discussion with
teachers abqut their plans following,high school. They had

not their for- in. ion or advice. 1In

a situation where teachers do not actively seek out students
and discuss their iﬂl;ns with them, the ‘student is again in the
position of not receiving feedback that might influence choice:
I suppose they (teachers) would help me if I 4
asked, but I don't even kpow what to ask them

about ye ntil I've got some idea I don't
see the polnt i talking to them.

I haven't talked to teathers about what to do
next yeag. I don't know. I just haven't

felt like 1€ and they haven't said anything,
to me.

v I don't know what the teachers expect me to do.
I think they would rather have all of us go
into university or trade school next year, but
. . 1'don't know what I want to do.
The stydents maintained that in most cases their peers had

not tried to influence their plans. In cases where friends

'had tried to alter the intentions of the individual, the

attempts were unsuccessful:

My friends have their plans and I've got mine.
What's right for them isn't necessarily right
for me. N

When it came to deciding for next year I thought
about myself and decided that my situation is
different from theirs. I wouldn't do something
just because they-are.

I don't really have a career in mind either so
—I-didn't see much point in going._away because
some of my friends do.;

I didn't really talk about my plans with my
friends. I didn't think it was much good to
talk about something I can't go through with
next year anyway.




When .they talked abm)«-. going to umve:sity I
didn' ‘t pay much attention.

The young people had made’ the decision to work.rather than

attend post-secondary education. No amount of peer pressure

could change their minds about this intentich. One student said:

Some of my friends think I should get a student “
loan because I would have a better chance of
getting one than they would. They think I

I don't think I should go until I know what »
coursés I'm interested in and until I've saved E
the money .... They didn't change my mind.

The choice of careér direction has been left in the hands

————--ofthe-individual, without an extensive information base upon
which to make decisions. Such a situation may iead to a lack
of effective; defision mak{ng, which seems to be the case for
these students as they have no Career area in mind, nor do the:
have any idea of what they expect from a career.

The comments reflected attitudes towards the influence of
significant others. These attitudes towards this influence
include the attitude that the individual has to make his/her
own choices and so the help and opinions of others is not
necessarily desirable. The individual's situation is unique

. and, therefore, what others say is not accurate for that

Y

situation. -A person should have some idea of what career he/she

7 K
would like to pursue before seeking the aid of others in

assessing: this career as_an option. . 3
The students explained their ignoring the viewpoint of
5 Uy others in-several ways. The feelings expressed about others




reflected the idea that the student felt he/she was in some
ways different' from his/her pears. He/she had greater and more.
diverse factérs to consider than others did. Others seemed to
be less restricted by financial concerns. Others were not as .
anxious as themselves about leaving home. Others were more
conFident that ‘they: yere doing the right thing by going ‘on to
post-secondary education. '

To make matters more confusing these differences appeared
¢

to be.have been felt for many years. Possibly a lack of -

communication witli their peers, teachers and parents about
their feelings of how they were different from and similar to
others only added to the’felt differences. A lack of sharing.
tnﬁ feelings led to a.greater isolatign. Students thought
the) were alone m the predicament of post-secondary chmce.
It's hard to explain but they (classmates)
don't seem to be as worried as 1 am. hey
*,  seem to,know exactly what they are 5mng to
do .... I wish I felt like that!
It became obvious that not only had the students little '
information about careers, but they had not explored their
feelings towards career choice with others. Therefore, important
seil and slonitioant othes conbazisons ware ot mele; :

Research Question 1(c)

"~ Do the students in the study “have common
‘attitudes towards post-secondary education? A




. The students iAn the stud-y wer‘e in favour of post-secondary,
education, provided certain prior conditions were met. The
conditions specified by the students were concerned with the
choice of a definite program to’ folléw, the necessity <;_f‘time'
‘awdy from education, the desire to minimize risks they 5
‘perceive as associated with post-secondary education, and the
resolving of values conflict. .

Throughout the interviews it was readily evident that
;é/hese students had not, as yet, formed a specific aspiratioh

\ as to what career to pursue. Very little career exploration

had been carried out. The students held the .attitude that

C ‘| there was one 'righ' ‘choice for them, and that a right and

definite choice of vocation was a prerequisite to actions
. directed towards obtaining‘education of training in the chosen
area. These young people felt that the one right choice of
career is one which they find'very interesting and which offers
excellent fob opportunity following training. A ‘course of study
which does not embrace these two properties is seen as ®
 unattractive and undesirable. Until the student selects a.
specific career goal, he/she sees no point in engaging in
post-secondary education because to do so would be a waste of
@ money, time and effort:
I don't see much point in going in the: o

(university) if I'm not sure about uhat courses
I want-to-take. - -

- ° If I don't know what I want to do i just be
wasting time. " L.



o . ® 8
I don't think I'd try very hard unléss I was .
>, really interested in the program.

I'm not sure what I should do. If I did ar/\y
.01d coursés I'd probably end up disappointed

think I should have a good idea about
\ what I can do well.:

I need more"time to decide on'a career. Riq‘ht s

now I don't know what training will give me .
the best job and it's not much good to go in
* for something that won't give me a job aftéer-

wards. ¢ % L

These quotes iuuscrate» the fact that these students, as a
group] feel thdt having a career selected is a must. The. idea

_ of engaging in post-secondary education on the basis.of interes

<

£

¢ alone is not enough. At the same, time a career selected solely.

on job opportunity is not satxsfactory. The career selected

must be a combination of these two and Shitil the appropriate
o declslcn is made, post- secondary education will have to be

§elayed. Students hope that more time and work experignce will

help them’arrive at & suitable choice:
What's the use for me t0 go into university

and spend two or three years trying to decide
what degree tG go for? -I'm better off working,
until I decide.

I'can't seem to get interested in any of the

courSes offeréd at university and trade school. s
I think I'll have to check-other: provinces and

schools to see what's around, ' T éan do that \
over the next year or ‘so. : B 4

T These students do not seg¢ time spent in post-secondary

areer ;

; . T
education as time which canlbe sBent exploring possible
alternatives. Exploration and the 'right' choice must be
established before any form of post-secondary education is

entdred into - -




75.

Invariably the students intérvieucd saw the necessity of
having a year or more a;day from cducation before pursuing
training of a post-secondary nature. Even those students who
| did not plan to attend ‘post-secondary cducational instititions

_m it_any nmc said that if they were consldermg further
cducagion, t ‘they woula defxnxtely wait for a number of years
before making such a move. The reasons for needing time away

3 g auci Ton atiod Wit Ehe individsal. The most common
reasors are reflected in the Fellaeing quptesy

I've spent thirteen years in school. Y-need a
break!. I'm tired of having to do homework and
writing tests. A year or two off would be good
'm-hc now. )

- '"'Dhcre's some things about school that get to
- me you know. There's a lot of pressurc all the
' time to do school work. A lot of foolishness .
goes on too. Like some teachers I can't stand.
Some subjects are boring and I'm not interested
© in them. I nceq time off before I can go
through more of this.

I've had to study hard to get. through ‘school.
I think I ghould be allowed to have time off..
Summer holidays are alright but I think I need
more time off before I go into university
because 1 know I'11Wave to wérk even harder
than I did in school.

1 don't know for surc what training I would
like to go in for. A year or two off, working
and making money would be good because I can
have more time to decide what I want toedo.
1 think I'd havo trouble if I weént right away.
’ These quotes express the attitude that a break from
- education is a necessaryoccurrence if they are to do well

. 0 §
later. ‘fThe advantages of a break include relicf from the



pressures associated with school work, the opportunity to earn
money to support’ self and later education, and the provision
f more time in which to think through options and form some
ddfinite aspirations or plan of which route to follow.

Itwas difficult for the interviewer to determine whether
these reasons were real attitudes or rationalizations. At times
the interviewer felt that the ck])lanatior’xs were attempts to
rationalize. At other times the reasons scemed to be true
rcpres’entations of attitude. It was possible that the students
thenselves . could not distinguish between whether these vere true,
“felt attitudes or attempts.to oxplain their’degision to others
in seemingly logicalways, It is also possible that these
explanations were related to other, perhaps deeper and more
personal attitudes, especially about.sel€. To examine these
possibilities for cach stude.nt would require much more time
and counselling of a highly personal and involved nature.

The students were- very conscious of risks which Fhey
porceived as associated with post-sécondary clucation. The
risks can be placed into three general categories: (1)

Financial risk, (2) risk of an incorrect choice of carecr
direction, and (3) risk associated with leaving home. Financial
risk is discussed in the answer to Rescarch Question 1(c). The
third area of risk, leaving home, applies to the Rural fown
sample morcso than to the Urban Town samplc because the Urban
Town " students can casily commute to the centers of post-sccondary
cducation, whercas the Rural Town students would have to live

away from honme,



The students, regardless of location, felt that post—
secondary education is too risky an undertaking if the individual
Bosainat, taveaifinay icird: aven Engifnds They felt that the
student must be aware of what his/her abilities aze and in which
types of jobs they would be most successful. Without this
self-knowledge and knouledge of the world of work the student
is not likely tomake a good career choice, in. their view.

Until the person has explored thesc aspects of carcer choice
the decision should be postponed to avoid the possible was tage
of the individual's money, time and effort. These students feel
that they arenot ready to enroll in post-secondary education
because they have'not felt a keen interest in a particular
career area and have not explored options to any significant

extent. .

The attitude of these students is that post-secondary
cducation is a venturc that risks too much time, money and
effort when they are not surc they will be willing to complete
he post—secondary option sclected. It was felt that if they
went into a training area without sufficient interest,
motivation and thought they wouldnot bo successful.

The students said that:

I think T should have a program in mind before

I go in for it (university). Otherwise I might

«end up changing my mind and my courses might
not be any good for a new arca I liked. If I'm
definite onwhat I want to do I won't have to

worry about changing my mind’ because I made the
right choice in the first place.



It's better to be really sure before you go or

else you won't put in the study and work. I've g -
seen a lot of people from here go in to

university and trade school without any idea

about what they really want to do. Before you

know it, they've flunked out or else they .
couldn't stick it out and came home.

If I was really interested in a course I'd go.

But I don't know what to do. 1I'd be taking a

chance if T went.

Some of the others in the class are going away

in the fall without being sure if that's what

they want tq do. I don't think they'll stay.

When I go IV1l be ready and I know I'll put the

‘time in because I'm ready. I don't want to

fall into the trap that they will.

I think working will give me time to learn more

about what I like and don't like. Right now I

don't have experience in anything realily.

The students from the Rural Town group expressed
apprehension about leaving home, whether to attend post-
secondary education or to find work. Overall, they felt that
the adjustment of moving away to work shoyld be easier
emotionally and financially than leaving home to continue
schooling. fThe money earned by working was a concrete,
obserygble reward for leaving home whereas the 'rewards for
going on to further education tended to be less directly
observable. Leaving home to work would not be as traumatic
because these young people felt that by working they would

be independent, supporting themselves, experiencing the work

‘environment, and also supporting their families, if not by |

sharing of carnings then by the family having onc less person

to support on a limited budget. The attendance of a
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post-secondary school was viewed gs more of an emotional i€k
because the revards were less obvious and might not have been
powerful or immediate enough to keep the student on the
educational path. 5

A risk, as these young people saw it, was the possibility
of becoming dissatisfied with being away £rom home because they
were not.rnally prepared to'leave in the first place. Thet
students anticipated greater adjustment difficulties in the
cducational setfing because of the pressures of the academic
environment comounding the negative aspects of leaving home.

They felt that the pressures of the work place would not be as
cos '

great or difficult to handle: R

Sometimes I fecl like I can go on and do alright
at trade school or. university or whatever, but
then I keep thinking what if I'm wrong? What do
I do then?

If I'm working the money .would keep me there. I
know I'd find it hard but it would be worth it
to earn some money.

It scares me to death (leaving home) ! 1I'd rather
get work around here but I probably won't.

I think I'd find it hard leaving home, éspecially B
if I went to St. John's for school. I wouldn't

get home.much because it's so £ar away and it

costs a lot to travel. If I worked I probably

wouldn't have to go %o far. Besides I'd have the

money to visif home more often.

It's difficult leaving home. I'msure it'll take

a while to get used to it. Pressure to study and

go to classes would make it even harder. There'll B
be pressure at'work too, but I don't think it

would be as much. =

These students hoped to reduce the perceived adjustment

to being away from home by living with relatives while working.

¥ P



A ‘home away £rom home' was viewed positively because of the
reduced.cost and the emotional support anticipated from
relatives. The students said they would be more at ease about
leaving if they were moving into a situation that they were,
at_least somewhat, familiax with. This situation would reduce
the risk or fear of not being able to adjust to the new
environment: .

Being with my relatives would be a 1ot better than ' .
being out on my evn

Well, I sure would save sore noney and besides I

get along pretty well with them (relatives). My

cousin is around my age so I could hang around .-

with him.

I don't think I could handle being out on my own

all of a sudden. I'd prefer to have people around

I knew. i
g

‘I would be lonely because I haven't been away from®

home before. At least with my uncle and his family

I wouldn' t be alone.

Although these students felt apprehension about leaving
home'and although it was a risk factor they had considered, they .
maintained that this factor, in and of itself, was not the major
reason for cancelling or postponing post-sccondary education.
Other factors were more important.

As the interviews werc conducted it became cvident that
these students had and still vere attempting: to come to torms
with values that werc not in agreement wifh ‘onchiothers Tnimost’
cases, valus the students held wete in conflict with the worth
they attached to education. The students had the attitude that

education was of importance not only to their own futures, but
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to the futuresof all young people:

A good education is the best way a young person
can get anywhere these days. i

Without. an' edication you doA't: have ‘mich chance
of success in this world.

I know education is important, espegially when
people need more and more qualifications to get
jobs. -

The only sure way to guarantee a good future is
to plan education well and do your best at it.

The students felt that to obtain this important educational
goal other values of importance to them would have to be set
aside. These conflicting values that detracted from the
perceived worth of education included the value that it is wise.
‘never to owe money, that one is responsible if he/she helps
support the family, that a person should be capable of
supporting self, that there is a definite, right career for
an individual and that the individual must have a great interest
in the chosen field. To choose to go immediately on to post-
secondary education was viewed as violating these values. The
decision conflict rcsxdcd in how to weigh and evaluate the
values the individual held and resolve the discrepancy that
vas created by the conflicting values:

"I know cducation is really important but there
are other things that are important to do. Like
helping out your fanily and.supporting yourself.

I think a person should know which carcer is best

for him/her and have a lot of interest in the
career before he/she will get the most out, of it.

~-

I tried to decide what to do for a long time. I
finally made up my.mind to wait a while because.
that, secmed best compared to what could happen if
I went on to university.
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I thought about a lot of things but in the end
. it seemed more practical to work than to go to
trade school or university. It was a hard
decision—b: I-think-having -a—trade- or

something like that is important.

The students decided to postpone post-secondary education
indefinitely or until a later, more advantageous time. Other
values and considerations outweighed the importance attached to
education for the immediate future. That education was still
geen as valuable was evidenced by the fact that man‘y of the
students interviewed were planning to carry on with their
education later. The question remains as to how'many of these
students will actually do as they say and go on to post-

secondary education at‘a later date.

Research Question 1(d)

Do the students in this study have similar
attitudes toward self which may have influenced
the carcer decision-making process? .

One of the requirements of the students selected for this
study was’ Eat they be academically capable of progressing on
to post-secondary education if they so desired.  Therefore, it
was not surprising to find t{mt these students, in general,
had confidence in their academic abilities, This confidence

was expressed in quotes like the following:

Sure, I can handle the courses if I put my mind
to it.

.

g S
If I was interested in a ccrtain career I'm sure
+ I could get good marks on it. -
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My marks are pretty good and always have been but

I hayen't really worked as hard as I could.

think that I would do alright if I went to 0'

university.

These students felt that they were socially competent,
well adjusted, young people. The self-concept expressed by
these young people was a positive one, reflected in their
perceived ability to intfract well with their peers and with
adults:

I get along well with others in my class. I've

never had a fight with any of them. We hang

around together outside school, too.

Teachers seem to like me.

I don't have any trouble making and keeping
friends.

I'm into team sports like volleyball and basket-
ball and other school activities so I must be  *

able to get along with others.

‘Tied to self-concept was the view that these students had
of themselves as being beneficial, helpful and supportive .mefbers
of their families. Many of these students saw work as an
opportunity to be even more beneficial to the family.by adding
financial resources that they earned to the total family purse:

. I do what I can around home to help out. .
There's six of us kids in the family so Mom's
busy all ‘the time. I'm the oldest so I work
a lot around the house when I can but school
work takes a lot of my time so I can't help
as much I probably should.

If I could work for a year or so I'd be able

to save for my education and at the same time |

give Mom and Dad something to help out.




I know that if I worked I'd give money to my
parents. They haven't got much. Any contri-
bution I made would be appreciated for sure.
My brothers and sisters would get more then,
too. Right'now I hate to see other people
getting just about anything they want and us
not having any luxuries at-all. I'd feel
great if I could give my family things.
The students did not appear as examples of students with
lov self-concepts nor did they seem to be hindered by depili- '
tating attitudes toward self. The way in which attitudes
toward self may have influenced the decision not to pursue
post-secondary educatiofi lies with the view these students
+had of seeing themselves as supporters of the family. Working
would enable the young person to provide financial aid to his/
her family and as such he/she would be' fulfilling what was
perceived as a very valuable role. The immediate consequence

of this supportive role was seen in a more positive light than

the consequences of coptinuing education.

Research Question 1 (e) * .
Do these students have similar attitudes towards
economic and employment circumstdntes that may
have an_effect on the career decisipn-making
process? T .

The majority of students in this study were from families *
14 which the employment history of the father was often
interrupted. Of the 17 families involved, only 2 of them had

fathers who were permanently employed and had been employed




consistently over the years. All of the parents had very little
forpal education and viztually no training of a post—secéndary
nature. Most of the fathers were employed seasonally and
received government assistance when not working. The mothers

_were homemakers, for the most part.- Only tuo Of the mothers
worked Gutside the home and these were low-paying jobs that
were temporary, rather than per;q,anem

This limited educatiopal T P — hxstory
had placed tkemendous financial limitations on these fanilies.
There was. vefy little money to spaPe. As sich, the parents were
not in a position to contribute to the costs of post-secondary
education for their chii en. The result was that the student
had to borrow through Skulent aid, work to obtain funds to’ pay
for further education, or not go on to post-secondary education
at all. : )

The students dld not want to horrow money. The attitude
held was that to be in debt, even for education, vas a negative
condition and a situation that should be avoided as much as
possible. This attitude was reflected in such statements as
the £ollowing:
© Idon't vant to owe money.

Paying for education right now means having to:
borrow too much money.

A student loan is my last resort. I'd'rather
work o pay for my.education. .
If I could work for a year.or so.I could save,

enough money to pay for my education .... I “
wouldn't finish a course and end up paying back

Toans for.years afterwards.



I'd rather finish school owing 1o money of ag

little as possible. I'd hate to finish owing

thousands of dollars. .

These quotes summarize a general feeling among these
sStudents against borrowing for cducation. Associated with this
attitude was the.risk these students perceived of not being in
a position to pay back a loan if they did not obtain employment
£ollowing training. High unemployment, especially among young
people, has. caused these students to be cautious a[uut putting

their faith in a job possibility after post-second:

ary education.

This fear of not being able to get a job afterwards meant that
money borrowed for education would be very difficult, if not
impossible, to pay back. This liability.was seen as too great
a risk to accept:

I'mafraid that if I borrowed I wouldn't be able
to pay it back because I might not have a job.
Then where do I go to get money to pay back the
loans? It seems to me that I had better save
the money for my education .... If I got a
decent job now I think I might stick with it
rather than go on to trade school.

IfT was pretty sure of a job I'wouldn't mind
borrowing some money, but the way things are
these days I don't know. I might end up wasting
the time and money and end up worse off than I
am now.. At least if I worked and paid some of
the fees myself, I wouldn't have the loans
hanging around my neck.

Work is viewed with a more favourable attitude because to
work means avoiding the risk of borrowing and, not being able
, to repay loans. The information these studentd hud‘on the
current.ccononic situation had led them to believe that education

does not guarantce a job and that borrowing would entail a

1



further nsk when_economic condition o e.

It is interesting to note that these studepts knew very
Tittle about the student aid program. - They had not inquired
about the application procedure,‘.che conditions of such loans,
or the conditions of repayment. They held-the attitude that
being in debt is to be avoided and so were not inclined to
explore student aid as a viable. alternative. It appéars that

the very studel\ts for whom student aid was established and who

could beneflt the most from such financial assistance were not~

percewmq this option as an attractxve alternative, despite

viewing education.as a valuable and worthwhile endeavour.

. Research Question 2°

What is the influence of parental attitude on' the |
decision about what to-do following high school?

Analysis of the recorded interviewswith the parents.
revealed that their attltudes ‘aid have an effect cn ‘the
attitudes of their children towards post-secondary education. .

However, the expression of these attitudes was not direct and

concrete, but rather was implanted by indirect and often subtle
i

‘ communication with their children. That the parents influenced

the attitudes of their children was evidenced by the high
degree of consistency between parental and student attitudes.
In all cases, it was found that the attitude of the parent was
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closely reflected by the child. * At the same time, both students
and parents agreéd that they had shared little -communication | .
‘concerning the post high school plans of the young person. It

seemed that the young person learned the attitudes of his/her

parents through means which were unconsciouseto both parent and

child. The consistency of parental and student attitudes~is)

discussed in Research Question 2(a). 5

Parents also demonstrated a\mgh degree uf attuudmal
consistency with ealh other. Just.as the’ students in th1s
study ‘shared smular attitud®s,  so did theu.‘ p§rents agree
with one another. This relationship i3 examined in Reseaich

Question 2(b) .

v
. 5 s N ) e
Are parental attitudes towards' the post high

Research Question 2(a) .
S N

‘ of their children?

4

school decision consistent with the attitudes T -

o E
This study revealed that parents, for the most part, were

in agreement with their children with respect.to considerations.f,

concerning post high school plans. In a sense, there was very
little tension or friction between the parents and their'

children because of the relatively high degree of consisfency

‘in attitudes towatds’post—secondary education. ‘The parents were

(s
interviewed around' the same general themes as their children

and as such, attitudes towards the following topics were ~




obtained: communication with the child, the nced for a break
from cducation, Tisk factors asgociated with the choice of
areer and the economic consequences of career choices, values
conflict, and-the repercussions of the young person lcaving
home . . #

Parents were able to express a varicty of factors which
influonced their lack of communication with their children
with respect to carcer plans. One parent said: I

A

I haven't got much cducation, I've worked in the

woods for most of my life, when 1 could get the

work, and don't know a lot about all the new

job ... computers and that. If the young fecllow

comes to me I don't know \mut to say or what to

tell him to do.

This sense of helplensness was manifested by many parents.
The economic pressures of high unemployment and the difficulty
of advising their children about good carcer possibilities for
the future left parents with a feeling that their ideas might
no longer be valid. Parents felt that it was better to réfrain
from giving advice about a subject which they felt they knew
little about: i

I'm not sure about what carcer she (daughter)

should go for. You hear so many different things

on the news and read about the poor economy. 1

don't know cnough to tell her what she should do.

The parents thought that the school was preparing their
children to mke post-secondary carerr decisions. As such,

they belicved parcntal assistance and input was not required

and in some cascs they viowed it as potentially harmfuli
.
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The teachers at the school can help my son better
than I can, They've got education and they are
with him a lot of the time, probably more time
than 1 am. I think they're helping him decide
better than I can.

What 1 think might not be right because everything J
is changing so Fast. What ®I say one day might not

be true the mext .... I'd rather say nothing than

give advice that might ond up wrong in the long

run.

Parents folt, as their childron did, that the young person
had to make his/her own carcer decisions 1f they were to bhe
Mbiicted to following through with the career choice, Any
attempt by the parenta to force the child to follow a cortain
carcer .path was scen as a futile gesture t;y the parents.

Paronts felt that an attempt to force change would bu disasterous
because of the resistance they would encounter from their
" children: | ;

They (students) arc old enough and have been in
school long enough to know what to do for them-
sclves.

He has to decide himself. If I tried to get him
to do something he didn't really want to do, he
would get his back up and I'msure he wouldn't
try as hard as 1f he decided himself.

She's pretty strong-haaded. I don't think I
could make her dp dnything she didn't want to do.
It's uscless to try and change her mind.

The factors discussed above. and others besides, accounted
for the lack of communication betweén parent and student regarding

career plans. The result was that atudents did not perceive r

high expectations from parcnts. Thie was a message in itself,

as it put the important career decision solely in the hands of
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the stuident.  Phe expectation that the student should attend
post-secondary ecducation was not obvious and ‘hence the tendency
to opt for pos t-secondary cducation is dinini shed.

Parents tended to view post—secondary cducation.as mot
necessarily a good thing. They thought that it was posszble
for post—sccondary education to be of long ternm benefit for
those people who were lucky cnouch to find work aftervarés.
For the immediate future it was perhaps not the best option
for their children. This can be xnncrpretéd as a normat: ve
belief that prossured the student to cxamine other optionms.

It some cases it scemed that parents saw post-secondary
cducation as an option for their children. However, they failed
to communicate this belief to their children, maybe because of
a lack of donviction towards thiZ choice. The pirents werin't
certain that their beliefsin post-seccondary education were
accurate and realistic. Therefore, the expectation that. their
children would go on to further cducation was not commna cated .

With respect to the necessity of a break from educa<ion,
the parents were sympathetic to their childrens' need for sich.
a respite and often supported this intention. Quotes that
reflect his view include:

lie's had to work hard all the way up through

school. He used to study every night. I con see

where he wouldn®t want to go at it all over again

in the fall,

My God, she b}ans home ten tines the books we

did when we went to school!  She comes in the

house with her arms full. I don't think there's

any need of that. She deserves a . break from the
book s after all thin taime.



Parcnts quoted very similar reasons for time away from
* education as their children. The benefits of a year or more
off, vith the young person working, were perceived by parcnts
and students alike as positive cutcomes that made the attcnding
of a pos:—sc:ondnry\xn:uullxon much less attractive. .

The parents of the students also held the attitude that
there is one right yareer choice for an individual. Young
people have to choose wisely and have to be sure of what they
want: :

She's better off working if she don't (sic.)
know what she wants to go in for. She would
only be wasting time and wouldn't have a _job
afterwards.

v
If she's interested she will do okay but riqht
now she don't scem intercsted in any course in
particular. She mentions something every now
and then but nothing spccial that she scems
excited about. I don't think she knows what
she wants todo .... So, she's probably better
off 1f she \laits a while until she's sure

1 hope he figures out something to do later on.
* We don't mind him taking a year or two off as
long as he works. Who knows, maybe that's the
best thing for him, especially if he got a job
that was a good oné,.... But until he knows
somathing about a cburse it's just as well for -
him to keep on working, I supposc.

1 think it would be good for him to work. He
needs time to decide on what he wants to do
with his life. He can decide whether he wants.
to kecp on working or do somgthing clse. If he
went to St. John's to go to school without
knowing what he wants, there might be. tréible.
once he's ready he can make the right decision.

The attitudes of both parents and students agreed as

both groups felt that thore im a specific, right carcer to
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‘enter. Until the student is roady to make this choice he/she
‘would be better off working as this would provide more time to ¢
think through the dccisxm: to be made, to be more certain of
the carcer -to choose, to provide money for the young person and
his/her family,and toprovide savings for later cducation if
this path is chosen. N .

In most cases the risks associated with post-secondary
cducation which werg percpived by the parents paralleled those )
stated by the students. Parents were nppmnonnve about their
children expending time, cffort and moncy to achieve something’
that they were not convinced was the best nl!ernacivc-

It'd be an awful thing if he went away the fall
and didn't do well. He'd have to borrow, whish
he don't want to do and end up mn nonunq. If
he knew what he wanted to do it wouldn't

bad, but where he don't know yet TP l:hilm:e
that if he went he might not like it and be right
back home with nothing to do. It's better for
him to wait until he knows and then go because
there would be less chance of problems then.

There's jobs around if you go in for ‘the right
thing, but you have to be sure of what you want
to do beforehand. If you don't pick right you
could end up with no job after years of training.

. I'm not positive that the young fellow should yo
to university in the fall. I think he should
work so that he wouldn't have to get a loan if he
decided to go later on. It wouldn't be good to-
owe a_lot of moncy once he's finished. That's
too big a chance these dny-

There's not many jobs in the trades now ...
Not much construction on the go. I think he'd
be better of £ working .for a while until things
start to change around here .... I'm pretty
sure he could find somc small jobs to do and 1t
he docan't he can work on the mainland.



The parents felt that economic-and cpployment condinonn
were Euch that sclectinq/a training program” was something of
a gamblc. They [elt that thelr son or daughter could iind at
least temporary work in other areas where they thought

emplgyment oppoftunities would.be better. ' There seemed to be

hope that conditions would improve with time and that young: -

people would then be more likely to select a promising career.
Work, for the young person, was an attractive alternative as
it would ‘reduce the financial risk perceived 'to be attached to
further education. The risk of a poor choice of career was

alsc scen as redwed because the young person would have mm/u'

time to think through and explore options.

Although parents; like their -éhildren;—belicved that—
education.could be important to an individual's future, they
could see other values to be important as well. They tended: °
to agree with their thildren's assessment of the situation and
to feel that other values outweighed the value of education, '
at. least ‘oder the short term:

He's only punnxng to work for a year of two.
. After thHat he 1 go because he will be in a better
position to gu. Right now thére's tdo many other
things to considnr besides education.

One tine an‘cducation guaranteed a job. Not any
more. It'sstill important but it's not every-
<thing. . .

I thought often about what my daughter should do.
But,, when you look at it, it only makes sense to
work if sWe can. She can gain a lot by working
that she won't get if she went orf to mox;\
education right away.



The best thing he can do right now is work. He'd
be helping himself and might even be able to help . 5
. his brothers and sisters a bit. -
The xes‘olunon’ of conflicting yalues was an important
part of the decnicn-makinq process for these parents and their
children. For these people the decision favoured work as )
opposed to continuing education. ® The piedic:ed_ value of P
education was outweighed by the collective values which favoured
Wie pustpcnenent oF nancelistion of post-secomlary training
Parents In this study were concerned about:their c;hi_ldren
leaving home. They thought that their you - people would have *
a,period of adjustment to deal with, no. m:i, what decigion
was made. It was felt that the adjuae.men; to ccntxnulnq

i 1d-b mﬁs_nuu rmm the ad to_work,

especially if the young person had to move away from home to Sl
pursue educational goals. The parents were oftén not sure N
whether their children would be able to handle such a change

in lifestyle effectively. 'This concern was much more evident

among the Rural Town parents than the parents from Urban Town.

This was probably“because of the differences in location and--
distance that the student would have to contepd with. :
In general, the parents would have pzeterre‘d that the - .

young person 1ive at home'or close to home, whether he/she
chose to pursue educatisq or employment. For the Rural Town
students, to live at home and carry on with puat—secnndafy .

education would have been impossible. It was also unlikely
, 6 . .




that they would be dble tv find employment in the home community.

To that end; ‘the parents of these students were contacting

relatives in an attempt to find work for their children:

W

He should be able to get work away. ‘He could
live with my brother's family'and be better
off than bemg on his own.

"I would worry 1f she were on her own or living
with strangers . She would be safer with
relatives.

We have-talked to relativesd all over. They »
would be ylad to have him stay for a while
....0 We'fe waiting to hear about a job.

Nr ucuxaﬁ_; let him go on his own. ° !
. Allowinq their children to venture out on their own was a =
risk.for endee parents. They preferred that their childrem be
in familiak surroundings, with people they knew and trusted.
The above quotes indicated that parental attitudes
towards post-secondary education were consistent with the
atfitudes Of their children. This consistency suggested that
there was| little controversy between parents and child with
respect to the career plan. ; In such a situation comunic.;gxon-
was found not to be as extensive as it might be in a situation
in which th#ze was disagreement between parents and child.
Perhaps ‘both students and parents somehow perceived themselves
to be in agreement. Therefore, indepth communication about
. career plans was not required.

Research Queition 2(b)

' Do’ the parents of the students under investi-
gation possess similar attitudes with respect

PR
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During the formative period of this research it was not
Angi ? ._

known to what extent the attitudes of students were similar |

with the atﬁitudes Of other students who had made#he same

decision. A high a’egfﬁe of comsistency was found. A high

"degree of ccnsxstency was also found between parents and their

S children. ;mis q\lestian addresses’ the degree of consistency
: among parents. - It was found that parents did share common (‘ .
att{tudes with each other, despite differences in location. Y

The barents of - the Rural Town’students had similar views as X <

their counterpazts in Urban Town. As .was evident in fhe . i
" 2 « preceding section, they shared like views on economic ' |
influences, values, the necessity of making the right career
choice and not pursuing post-Secondary- education until the '
correct decison has been made, the need for students to have

a break ft;om EducatiIn, the risks associated with posg-
secondary education, and views on their children leaving home.

| V.

Research Question 3

|
. v |

= Do the students under.study have background
features that might impact on attitude, and 5
.hence, on aspiration and gareexr plans? .

. : i
The students in this study and their famllies were uelecf.ed]

. ‘based upon the decision of the graduate not to pursue post-
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. some form of post—secondary education which will lead to better

secondary education following high schpol. They vere not

selected based upon similarities of background. However, during

‘the initial stages of the interviewing procedure it was observed .

thAL the students shared many common’ ba\:kgzo\md factors. The

history of  the familids was examined because of these apparent .
similarities, to obtain an overview of posaible influencers ,

of attitude. Studying these background &:ctors revealed
Xnteresung trends which seemed to po\nt to the contention =
that there exists a ‘subgroup’ of -people who, perhaps because’
of similar histories, have formed attitudes ghat nake the -
attendance of pos t-secondary educational institutions a less
likely developent for their children. ' The common background
factors discovered may be 'hel}m)l_ in .'usen/cTsy'mq this subgroup
and planning“tﬂterventiuns to incregse the possibility that
these young people, who are capable students, will engage in

future employment possibilities. The common factors have not .

been fully expl d in this ince and more pl
investigations may lead to the implementation of iﬁterveh\tions

that will be effective. in dealing with' limléing attitudinal .

components. - ' ¥

Research Question 3(a)

Are the families in similar financial and : i
employment c ircumstances? iy x
N .

It was found that,with tho exceptiop. of tup, the familios .

' C
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T —— very similar financial and employment histories. .
T{p two families which were :h.zmctc;urﬂ/gstablc financial
backgrounds were both £rom the Urban Town sample, which was to-
The.

her Ufban Town families were very similar to th

be expected since this region is a much more prosperpus onc.
ip Rural

Town families with respect to financial factors, as thesc
families were found to be characterized by a history of uncmploy-
ment and low financial security.

This finding suggests that there is a specific group of

who have towards_p dary education

which have been shaped in part by their sociceconomic back-

ground. This affect cuts across communities and may be

L appucnnle €0 a great many families, no matter in.which area

théy live. Even in a prosperous community it was found that -
famililes with similar financial histories shared cémmon "
attitfides with financially similar families in pQor communitics.

This finding agrees with other zesea}ch (Friesen, 1969;

Porter ct al., 1973; Schoenfeldt, 1968; Scwell.and Shah, 1967) 5 »

which indicates that career decisions”are related to socio
GEonbRTE EACEDES, Higher socioeconomic status tends to mean
a greater likelihood of a student opting for post-sccondary
eduication. For the parents and students in this study, the
evstusmion of sspscations s options seens £o b boen’
affected by the attitudes held. Developments which could

provide immediate, observable economic benefit for the student
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and his/her family were positively regarded. Events that could

delay the achicvement of this cconomic goal were lo

5 positively

¢valuated. Perhaps because of living for so long in low socio-
ccononig circumstances anything which held the promise of relicf

from the cconomic strain on the family was evaluated positively.

.Research Q

tion 3(b).
S

Do the families share similar educatPonal back-
gounds? .
i L .

. R . »
Although students were ‘not sclected on the basis of the
parents' educational background, it was found“that these *

acadenically capable students who had chosen not to pursuc

* post-secondary education came from families in which the parents

had very little formal education and virtually no training of |

a post-secondary naturc. The highest cducational gualifications

were found in a parent who had been in the armed forces and had
received sohe training in a trade while in the armed forces.

T iny, GAbeE ENGITAEGHES WAUNOE, CARPLAECET RUShLSENBEL,, WHYGH

may partly account for the unemployment history dibcussed -above.

The effect of this fack of cducation was alluded to during
4 3 ;

the interviews when parents said that because they had little

cducation and technical experience, they felt inadequate as
advisors for their children. This led to the parents leaving
the carcer cducation of the child in the hapds of school

personncl and the assumption that the school was adequately

w a .



preparing thate endiaven T wike carcer decisidns. This

limited the commuinication and dig€ussion between parent and

child, possibly leading to the dhild having ho olear idea of
BatanteY SxpvetnelnE NEGUE BACICLAN, THEFEIATHS JSRAEEH B
be a lack of pressure from parents about what carcer direction
the young person should move in. Given this lack of pressure,
the yolng people sclected the less threatening alternative -
T wvayialoanits fhdne andinlkeft L8 Tosate Volk: BF Sons: kindy
he findings of this study with respect to the offéct of
the cducational level of parents on carcer choice’ agree.with
previous rescarch (Anderson; 1980; Bretom, 1972; Osborn, 1971;
Rehberg et al., 1967). in goneral, the hisher tho clucational
level of the parents the more likely thelr children were to pro-
ceed with higher education. The fact that the parents had some
level of post-secondary education scemed to have led to the
QX_PQCQ.\&'LOH that the children NDP‘d also pursue this goal.
'i‘he\pamn;:,s in this study had never been cxposed to post-
seéondary cducation themsclves. There was possibly a fear of
the unknown world of post-secondary education. Indecision
because of unfamiliarity with this option may have been
communicated to thc. student .69 attitudes which expressed a

lack of expectation that the student would pursue this option.

Research Question 3(c) . .

What is the influence of role model on the
attitude towards carcer direction ahd choice?
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The immediate families of the students interviewed were
all similar in that there were no role models to reflect the
‘advantages of post-sccondary education. The parents were not
highly cducated. Older siblings had not cngaged in past-

- - :
secondary education. ‘Many of the joung people from the
communities had not clected to go on to post-sccondary education.
The people that the young person could relate to were people
who had not selected the option of going on to further cducation.

The importance-of a role nodel has been referred to in the
literature and may have been a very important factor in the

N

decisions made by the young people in this study.’ The absence
of a role model connccted with post-secondary cducation may have
also limited the information available to the student. This led
- .
to the likelihood that a student would not pursue a ficld that
he/she knew very little about. As one student said:

None of my family has ever gone to university,

trade school or anywhere like that so they don't

really know what's involved. They can't tell me

anything ... When I ask them what they think

they mumble about this and that and what they've

heard out around. But they really don't know.
Another said: v

My older brother thought ‘about going to

university. But he changed his mind and went

. to Toronto instcad to work: He enjoys it up
there and says he can get work for me where
he works. So. why not? ’
A )
The role models that students were exposed to in the fafily

reflected the advantages of work. The importance placed on work

may have been magnificd by the poor cconomic circumstances of

s

the family.

N
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Rescarch Question 3(d)

Has work cxperience on the part of students.had
an cffect on their attitudes towards post high
school plans?

The students in the study who had obtained part-time or
summer employment, or who had some expericnce with work in the
past, had decided that post-sccondary cducation was not an.
option for them. Three of the students had part-time work
experience. Most of the students had not obtained or parti-
cipated l.n formal wérk of any sort. It was those students who
had not ruled out later education entirely. These students
maintained that they were not going on to post-secondary,
édbcation dntil prics conditions wefé met. 8o, thete was atyli
the possibility of pust‘-sccondnry cd\;cnion at a later time.
Students with work experience, however, had alrcady rejected
post-sccondary education for now and in the future. It scemed
“that the work experience ‘may have, in some way, polarized the
choice ;f the student towards a rejection of further cducation.
Although this was a very small sample, this finding was in
agreement with another study which found that work experience
tended to result in a dﬁrunsc in the perceived options of

students (Wiscman, 1982).

R xch Queation 3(e)

Doca the sex of the atudent bear ady relationship
to the outcome of the post high school decision, *
within the groups of students studied?
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It was found that after sclection of the students for
this study, the great majority who met the criteria for
selection were males. Only one person in the Rural Town
sample and only two people from the Urban Town sample were
female. This tended to suggest that proportionately greater
numbers of academically capable males do not fnvcur\pcsl—
secondary cducation compared to academically capable females.
Again, the sampling procedure did not allow for conclusions to
be drawn on this point, but the results do point to sex
differcnces. The possibility cxists that the attitudes held
for fvmales and post-secondary cducation may ba different than
the attitudes held for males. The choice of the 'right' carcer
may be’'more limiting for males than females. Possibly females
do not see themselves as potential -supporters of their parents
and siblings’ and so are more willing to accept financial risks
associated with post-secondary education. Whatever the rcason
for the difference, it is certainly an arca worthy of further

investigation.

% Rescarch Question 4

Arc therée other differences apout attitudes
between the two groups of students from different
parts of Newfoundland? 2

The main focus of this study was on identifying arcas of
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commonality among students who had made the choice not to
continue on to post-secondary education following high_school.
liowever, observations of differences among students were also
made, although on an informal, 'just in passing' basis.
Differences wore found between the two groups of students, from
the two different arcas. Within a group, very few attitudinal
differences were noticed.

Research Question 4(a)

Are there differences in the proportion of
students who have clected not to pursue post-
secondary cducation, in.each 'sctting?

It was found that in the Rural Town sample, approximately
243 of the graduating class met the.criteria established for
this study - that they be academically capable students who had
decided not to attend post.—sccondary education. In the Urban
Town sample, appfoxima:éxy 13% of the graduating class met the
criteria. This indicates that proportionately greater numbers
of Rural Town students had decided not to pursue post-secondary
education when compnred’ to their counterparts in the community
of Urban Town, at least'as far as these two samples are
concerncd. While the difference was not statistically signi-
ficant, based upon conversations with educators in both
communitics, it would scem that this trend is a typical one’

which has applied in the past. To determine this more accurately

‘would require further investigation.




Research Question 4(b)

For the two groups studied, are there differences
in terms of whether or not post-sccondary
education is still scen a5 a possibility, if

not immediately, then for some time in the future?

Another Hiécrcncc found between the two groups. of

students related to the decision of whether or not post-

secondary education was ruled out entirely or was seen as a

possibility in the future. Students from the Urban Town sample

tended to view further education as not possible in the future,

whercas the Rural Town students tended to hold the belief that

they would attend post-secondary education in the future, if

conditions were right for such a move. This finding indicated

that

were

This

this

students from the more economically well-off community
more likely to reject post-secondary education completely.
may have been due to the greater availability of jobs in

area and the perception of students of less need for

further education because they could get work without it. The

Rural Town students, maybe because of fewer employment

\
possibilities, may have scen further cducation as more of a

necessity for themselves, if they are to ultimately be success-

ful. Education had been ruled out. for now, but they,might

entertain the educational possibility at a later date, provided

certain conditions were met and that this option was a viable.

one.
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Regearch Question §

What at®itudinal factors are specified by the
students as being most influential and important
in their decision of not to pursue post-secondary-
education?

Without exception, the major factor which ;;;%

identified as most important in the decision not to continue
with further education, was the cconomic factor. These students
felt that they could not afford, post—sec;mdary education and
.that ‘at the present time this option was not perceived as a
viable one. Associated with this factor were the attitudes

that the student should p'azuy"éé entirely finance post-
secondary education themselves, that a student loan wag too
great a risk given the ecohomic and employment cppactunstion
available, that the young person if he/she did borrow, could
end up with a corisiderable debt and no way to repay this debt,

that supporting the family financially was a positive statement

about self and a responsibility felt by these students, and
that the unpredictable nature of the work environment made any
carger decision a risk in itself.

Next to financial . cited and

state of readiness fof further education as the most prominent
considerations in their decision. These students, in general,
folt that they were capable academically of nancumg a variety

of cureex‘ areas, but-as yet had no specsnc area nl mind for
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themselves. Without this interest and preparedness to enter
"a career field, the students felt that th’é}vou’ld be better off
waiting and working until they arrive at a course or program -
afcxsgo;.. .
Parents also felt that the financial considerations were
e most important factors. They agreed wiXh their children
in this respect and also on the necessity of the young person
- knowing exactly what he/she would like to do as far as further
"education is concerned. 3
“  This ranking was achieved by aasing students to indicate
which factors they considered to be most important in arriving
" at their decision. Parents were asked to indicate which jactors

they thought were most critical in the career decision-making

process. " E

st i
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.CHAPTER ¥ g .

CONCLUSIONS, IMPL AND ¢ TON:

" The purpose of this study was to inveatigate attitudinal
factors related to the decision of 'ﬂc‘adémically capable- young
people of not to pursue post-secondary education.

G . At

Application of the Model

The Fishbein and Ajzen (1975) model of attitudes was -

elected n‘a the theoretical basis of éhin research and can be

used to explain the results obtained in this study. According

to this'model, beliefs are the building blocks upon which -
attitudes are formed. The beliefs a person holds are learned
through experience, observation, and the exposure to’information.

melperson's attitude toward an object or event is based upon

‘the most salient beliefs he/she has about the object or event.

Therefore, there must be a processing of information.

The students and their parents in this'study based their
decisions upon their attitudes which ——— de:ived from
r.ha beliefs held. The decision to not "attend pout—saoondary
education was based upon numerous beueh related to the
financial predicament of the fnmny, the consequences oi student

loans, the selecting of the 'one and on].y‘ gight career, ‘the .
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world of work, and the present economic situation.. The student,
along with the parents, had the extensive tagk of sorting
through these beliefs over time. From these beliefs they
developed attitudes that functioned to help make decisions.

This is not to say that this task was an overtA'Conscious one. -
Ru.hez,\ir. was/a gradual evolution of attitude which was affected
by new information, changing intention, and feedback received
as a result of certain behaviours. »

These students had evaluated beliefs, rejecting some,
forming new beliefs, and enhancing others. A di!!iculty cons
fronted the individual because of the fact that beliefs are
based upon ‘available information and hence beliefs may be
'distorted' or false, in reality, because the information '
.available is not accurate or complete-. . '

It appears that this limitation came into play for the
students and parents involved in this study. For example, when
asked about the extent of their occupational knowledge, parents
and students said that they had, in reality, very little factual
occupational information. In+addition, the students had made
little effort to collect career information. This relates to
. these same students having not yet formed a career aspiration

in terms of selecting a possible career area of interest. They

'un}e academically capable and felt that they could, if they so

dali:ed deal Uith the subject mﬂtel'inb However, they were
*not motivated or interested enough in a carcer to feel prepared

in other ways, for’ -uch a step. This was important, as Wiseman
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(1982) hyp’ctﬁe&uea in a study of traditionalism and career
. choice, that eiploration of careers and zne'ainve seeking of
.occupational -information follows the formation of aspiration.
1§ might therefore be suggested that until the students in this
_ study formed what they perceive as a.valid aspiration, they
would not be likely to have explored information related-to
education or other optibns. The result was a narrow, restricted
information base leading to the student's perception of few
options. Limited information could mean inaccurate career
beliefs and hence, the development of attitudes which were not *
truly reflective of the range of possibilities open to the - %2
student. . | ng L o
A similar situation applies to the parents of these 3 I
students. The parents said that they base® their opinions 3
about post-secondary education on details they had heard
primarily through the média. As this information tended to
be pessimistic and’ discouraging, these parents were at a loss
as to what to advise their children. They felt inadequate as .
advisors and so refrained from pressuring or suggesting options
to their young people. The resulting lack of feedback from

parents was, in itself, a that was icated to thg

student and integrated into their beliefs and attitudinal 4

world. The of non-in ion was interp: by
these students and became associated with the attitude that the’
choice of a gareer direction was completely in the hands of the

student alone. Whatever path the student selected would probably '




not be opposed by the parents and so the student might be less
likely to make the effort required and to accept the pn:ceivgd
risks of further educition. ’

For these students, vocational information from the school
was pimited. One school did not have a counsellor and in the
other the counsellor's time was at a premium because of the
number of students, ‘involved and other pnonmes than carcer
guidance. Students werc not provided with information and
the initiative to search out career information was left in
the hands of the student. Since these students gid not make,
oxplo:atcry cffotts, the question of mStxvat)on arises. When B
asked why ‘they had not consulted with, the counsellor or )

Qeachers, the students 1nd1cuted that financial concerns, family
factors and employment prospects had dictated a certain plan of
action. Since the decision was already made in the light of
these factors, the students did not go through the effort of
searching through information or consulting with others. They
felt that because post-secondary cducatioq was not an optién
for them for the next year or so, if at all, they did hot have
to decide, yet on a specific careér area. fHence there was a
lack of self-initiated career exploration. ’

An important question is whether information programs
would be adequate, in and of themselves, in dealing with this
lack of information and the abscnce of self-initiated carcer
‘exploration. It seems likely that the presentation of infor-

* mation would have to be accompanied by special programs designed

to incorporate the new information into the belief structure of
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individuals. By-making the information part of the belief

structure student attitudes could then be influenced by the

ion p : Belief can influence values.
If new information is made part of the belicf structure, values

3 would then have to be reweighed in light of new beliefs. In
SEAGE £o (EVe CATEIT Gl AinceypioGEaN 0 B GLIGEETve 1L vehid
have to assist students in reweighing values.

Another valuable source of feedback on post-secondary

iiéducation that these students had not been exposed to was that

of having a role model within the family who had expericnce at
. the post high school 1ével of education.: Instead the role
g ‘models within the family reflected a lifestyle which has been
. characteristic of the familynin the past. As Krippner (1963)
has pointed out, although students may prefer different
yocations, they will reflect the family's occupational and
socioeconomic level. To break free of this pattern requirés
much effort and thought on the part of the, young person. “The
role model information and feedback from others within the
family contributes to the formation of attitudes and, in this case, |
“these attlitudes led to at least a temporary rcjection of the
higher~education alternative.

Attitudes towhrds an object or cvent are based upon the

salient beliefs ‘about that object. The interviews revealed
that” the salient or most critical beliefs concerning carcer
plans_were associated with thé financial limits of the family,
“the poor cconomic and future employment possibilitics, and the

ﬁ.
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advantages of immediate work :rather than the valuc of post-
secondary cducation. As these more salient belicfs form the

attitude, there was a predisposition on the part of the student

to select the immediate work option as opposed to the pos

secondary option. £ 2 - \‘

From the above examples and other references in Chaptdr IV,
it becomes clear that these students had not, been exposed to
significant information that would favour-4 carcer oricnted
towards and built around post-sccondary cducation. The result

"was a decision to postpone or eliminate further education.
wifhout extonsive information upon which to bdae decisions,
students had not had the opportunity to fully cvaluate and
modify their attitudinal world in light of other points of
view. The consequence was the possibility that these
scademically capablo studonts will bo lost o hisher odncation
of a technical or professional maturc. Young people who now
choose to postpone edutation may later decideithat becanse of
c}rcums:anccs changing nEticudc, to forego education nltoqnthur.'
Students who have the potential to go on and bo successful n
the technical or professional areas will end up competing, in
a poor job market with many, many other unskilled workers.

Again, is information alone going to be cnough to remedy
the situation? Probably not. The information has to be made

- a part of the belief structure. The reweighing of valucs that
rosults from this now belicf structure must be dealt with ap

well. §
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When confrontpd with the lack of jobs for, unskilled

‘workers and the likely cvent that they would not find work,

these students tended to justify their decision by maintaining
belicfs that there were jobs suslanre e e s wETTisY B0
Look \extensively, accept poor working conditions, move clse-
where and dccept lower wages. In addition, they said that
trades people and university qtuduatcs have difficulty finding
jobs as well. Another justification or belief took the form

that cven if they didn't get work, they wouldn't owe substantial

sums OE money. This bollxi network gencrated C\ttxtudc§ that
decreased the possibility of the individual choosing post-
secondary cducation and, conversely, increased -the possiblity
of opting for immediate employment.

The literature on the influence of peer pressure on

carcer- as

iration and &hoice scems to vary from studics which
indicate that peers arc very influential to studies which

found that peers were not influential at all. The students

in this study xndxcutcd that thclr dcclsxons were not influenced

by their peer: Studcnts {ndieneed” that Lhcy rcnnzo\d they had
belicfs, and hence ateitudes, WMich were different from their

£riends who planm:d to go on, to post-secondary education. The .

" beliefs of !.hcxr peers.were interpreted by tho pcop!c in

qucs[ia?_ s not accurate Ior Lhcm.»clvcs because of different

personal Circumﬂtnnfbﬁ. Hmlo these contrfidictory belicfs and

were upproprmln for others, they were ‘not accurate

e student

tended to evaluate
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their beliefs in the light of thoir own }iarmcumr situation
and used this to justify a difference in attitude with their

' friends. In addition, there were others who had reached the
same decision as they had, and so they were not alone in
preferring work to further education.

: An important part of the Fishbein and Ajzen model is that
once ar; attitude is established it may have an effect on the
.formatiop of new beliefs. It is conceivable that attitudes
the individual formed earlier in life with respect to the -
family's financial situation and the relative value of post-
secondary cducation and work have influenced the interpretation
and formation of new beliefs with respect:-to the posl’.. high
school decision. Contradictory information may have been
evaluated and modificd or rejected because of carlier attitudes.
In a sense, the attitudes held biased new belicfs to maintain
consistency with already held attitudes. Certainly it has led
to non-exploration. Given the narrow irformation base of these
students it.becomos éven less likely that there will be contra-
davetory ‘ThESEmAtioh WhichiWight 16ad E6 a Fa-avaluation of
beliefs .and attitudes. A great deal more significant
information, from valid referents, would be required to
overcome the attitudinal predispositions of these students.
This also points to the need to have this information presented

"‘as’ early as is reasonably. possible and made part of the belief
struct‘u!n. .
A component of the Fishbein and Ajzen model utilized here
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is that a person's bohavioural intention is a function of two
factors: (a) attitude townrq the behaviour, and (b) the
subjective norms. A person's intentigns are a function of
certain belicfs which influence attitude. The ﬂtFxtudc towards
following thiough with a specific behaviour is related to his/
her belicfs that carrying out the behaviour will lead to

certain consequences and these consequences must ‘be evaluated.

o beliefs that certain referents

The subjective norm refer
'

have ‘about whether a person should or should not perform the

specified behaviour.

The students in this study possessed attitudes towards

going on immediately to pogkZsccondary education that related
to the conscquences of such an endeavour. An cvaluation of
conscquencos led to the conclusion that such a plan was an
unwise one at the time. 'The consequences of higher education,
in the view of these students, had negative aspects. such as
having to obtain a student loan which they might not be in a
position to repay ofice their training has been completed. This
would result in even greater financial difficulties for the
fAmily.' On the other hand, positive, u\'\med‘iate consequences
were associated with work. Among these were the saving of
money for possible future cducation, support of sclf, support

\
of family, independence, a break from education and concrete

material rewards. *
The, subjective nprm is the result of normative belicfs
and the motivation to comply. The beliefs and: attitudes of

certain referents werce important here. . The key referents for
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these students tended to be their parents moreso than anyone
clse, even though there was little direct communication about
plans with the parents. There did not scom to be pressure on
the students to move in a certain carcer direction. As
mentioned carlier, this could have been related to the parents®
feelings of not being adequate advisors. The student was left
to interpret the referent's expectations and from this derive
subjective norms and make this important decision from thesc
interpretations. Taken. in this light, the less risky option,
work, was sclected. : 5

‘Whether there was an abundanco‘of overt communication or
not, these young people knew that their parents were not in
opposition to their plans to work, but rather tended to favour
such a path. The interviews revealed that parents and students
shared many common attitudes towards post-secondary cducation
which indicated that, over time, the young person had realized
or complied with the normative beliefs of his/her parents.
The students had concluded, as had their parents, that it was
quite alright, and in fact, advantageous to pursuc employment
as opposed to post-secondary education. The lack of a role
model who reflected higher education meant that there was even
less socialization pressure to live up to academic potential.

It is possible that these students did not approach teachers
about carcer plans because they suspected that teachers would
favour a decision to pursue post-secondary education.

Discussing plans with a teacher might have resulted in having
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to deal with subjective norms which were in opposition %o the
norms of the family. Avoiding teacher input led to less
pressure to follow through with apparent academic potential.
An aspect of the Fishbein and Ajzen model involves the
carrying out of the specific behaviour. .The actual behaviour
is important bécause by following through with an inten tion,
feedback is provided. This feedback may lead to the creation
Of new beliefs which may_in turn influence attitude. For
these students it was likely that some will not be able to
£ind employnent, others will find work that will encourage
staying in the work force, and still others may work but find
their work unsatisfactory and retirn to education. Each of
thesc situations will provide new information which will alter
beljefs, attitudes, iptentions and behavioux. What the
sepcific changes will be depends won the individual and his/

her circumstances.

In this study, students who had part-time work experience
were less inclined to opt for post-secondary cducation. This
finding may have relevance for those students who said that
they had not ruled out post-secondary edication entirely. The
intention to goon to further education at’ a later time might
not be realized because of factors related to work experience.
Students nced to be made aware. of the likely possibility that k
they would not return to education if they found work. - The
values and feelings of the student with respect to this possible’

change in intention would have tobe explored.’ Such exploration.

-
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and clari £ication night allow the student to assess histher . =
true commitment tu‘higl_mr education.: Tt would. form a central
part of the student's evaluation of the implicationg and
consequences of choosing the imediate work option.

e FEERE BN KIen G5el, BELAES T BOE et

. of T'ntentiions that indichte. a certain amount of affect toward

the object or . invquescion. The ‘Overall affect expréssed
corresponds to his/her attitude toward the object or event.

5 : The dominant emotions displayed by these studénts towards post-
secondary edication were fear, apprehension, uncertainty and
conflict. There was a very significmt risk Eactor inherent
in all the expressed attitudes towards further education. The
students feared the possible negative consequences of partici-
pating in hthe'r education, suc‘h as the risks of the wa'stage .
©of money, time and effort. They were apprehensive as to the
eventual valie of their post—secondary efforts, given their
perceptions of the employment future. They were uncertain as ¢
to what specific career area they désired to take part in.

Ed . They were in conflict, m‘a certain extent, as to which path

to follow as they valued education, but wefe not sure whether

he: BNl GEHGEERGE sAVEIELOT AL BY EaALlyEd o8

themselves, personally. °

| The affect expressed towards :’media?e employnent tended

c{: be more positive in nature, re£lecting the intention to

| T

ff‘:ucu this route. .. |

|

The students in this study had not discussed or clarified
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with others their feelings. about further education. . The
affective| aspect of attitude towards career choices had not
been explored. Students felt that their|feelings of fear,
uncertainty and apprehension were’somewhat unique. Others did
not appear to be experiencing the same kinds 6f emotional
; T Conflicts. The desult was a degree of emotional isolation that
contributed to an ix:.ability' or unwillingness to discuss feelings
about career options with others, including parents. This
indicates that career guidance programs have to deal with not.
only information and beliefs but feelings as well. It seenms
apparent that feelings change as beliefs and values change. *

Programs that attempt to change beliefs and values are obligated  «

to deal with the affective changes that occur as a result of | .

such i{nterventions. An approach might be to expose current
feelings before attempting to implement intervéntions. Then
the student would have to be assisted in dealing with new
feelings and emotional onflicts that might develop. This
would be particularly so if new feelings and values contradicted
those of the parents.

As was related in the review of the literature, family

5 4
and cir are important determinants of

career choice. In view Of the model presented, the family
- influences the beliefs and attitudes of the individual. In
addition, the fanily contributes to the subjective norm to ' . -
.. which the student Tefers, Therefore, events that occur in - -
the family are observed by .the student and these events have

. an impact on the attitudinal system % ¥

v .
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Family attitides towards the world of work, the educa-
“tional system and the ‘individual him/herself will influence -
the dizaction in vhich he/she moves. AsS the families in this
study tended to reflect fimilar sociceconomic status, occupa-
tional level, work values, Job knowledge and expectatwns it
can be argued that there were !Lmllaritxas in socialization
pressures upon the students in these families.

The value of work for -these’ families is' immense. They

- o N .
have few financial resources and any development which is

directed towards the immediate enh of these

was viewed as_

ositive. There was also a belief in the worth
of higher education, but these benefits were sgen as long” term
and risky in somerespects. This left the ‘door open for the

student to choose the'  ore tangible work nptlon.

‘The decision of the individual student is a result of the
interaction of many beliefs and their corresponding attlxtudes.
The attitudinal world of the student predisposes the wyoung
person to tntexpret information, form beliefs and modify
attitudes ina particular way. This effect is a mediational
one, leading to the selection of an option. For the students
in this stud), their attitudinal world was influenced by the
- factors discussed earlier, such as the economic situation of
the fanily, and becauss of uua influerice the Perception of

options has been limited. : L

SRR
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Conclusions

4 ' % %

1
Despite the sample groups being taken from two very
different communities, it was found that there wére sub-groups

within both. communities who displayed significant similarities

/in terms of backgrohnd and attitudes, towards post-secondary

education. Similarities of background included the following:

.1. The employment history of the fathers were characterized

by )seasonal employment in many cases, and period of unemployment.

2. The mother did not work outside the home. oL
3. Both the father and mother had little formal ediration,
in many cases not extending to high school. % ’
4. Siblings of the studermt in question had not attempted
any form of post-secondary education. 5
In addition to family bacqucund similarities, the students
tended to reflect the following characteristics and behaviours:

N

The student had little communication with paxents, .
teachers or peers concerning further education. 1
2. .The stufient had not initiated any kind of career
information search. i .
4= ¥. The student had very little knowledge of student aid
prograis. nor had they .attempted to locate information on this
4. The studént had not decided on a career area of

interesth

5. . The vast majority of students who had decided not to.

‘i
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pur'ége post-secondary education were male.

6. The student felt an obligation to help support the‘
family economically. i

7. The student felt somewhat isolated from others in
terms of being in a different family situation, having different
feelings and having to consider factors that others did not.

8. _Both the student and his/her parents were or had
experienced values conflict.. The conflict revolyed around. the
value of education as opposed to the value of work.

9. The students' parents had little confidence in their
ability to advise and direct their children sbout issues of

§ career choxce. *

The students also reflected similarities of attitude
towards pnsc-se:fonduy education. The parents tended to agree
_with the attitun}es expressed by théir childfen, indicating that .
they had had. some effect on the formation of attitudes in their
children. The most important attitudes which the students and
their parents considered were the following: '

1. The economic risks of post-secondary education were

| too great at the time. ’

2. It was better for the young person to work, at least
for the immediate future. The consequences of work were more
positxve and so this was the best alternative.

3. The young person should riof enter a post-secondary 5

program until he/she was sure abouy the best choice of career.
Until this was known, further education was not advisable

X —
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because of risks associated with this uncertainty, such as
dropping out of a program due to a lack of initial commitment

. . . -
to this option.

4. To borrow for further education was not a favourable

=

plan because of the perceived uncertainty of being able :; pay
i
back the money borrowed .

5. The decision of whether or not to attend a post-

Al
secondary institution was for the individual student to decide

and that influence attempts by the parents would be rejected.

6. A break from education was a positiye occurrence
because of the necessity of coming to terms wikh career choice. :,
This time off would allow the student to accomplish his goal.
Because of the great amount of work expended on educ\:.aticn
previously there was a need fof a rest from these pressures.

7. To lea\;e home for further education was a risk unless
the student was to be with psople and in circumstances that
were known to the family. The student had to be truly prepared
and ready for the break from home. , '

Tied to theSe attitudes was th&va‘l\hes conflict that
these students and their parents were attampting to come to
terms with. There is a sense of the valuc of #ducation, at
least a high school ecducation, but the worth of further
education was not as readily scen. Attempting to decide
whether the value.of further education was worth the risks
associated with the effort, time and moncy required was a

problem of considerable importance’ ifz these people. A lack

of k led: of the of a chosen alternative
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further served to confuse the issue.

The students who met the criteria for inclusion™in this

study were overwhelmingly male. Only two of the’students were
female. ':yss could be tied £o the falues issue as males may
se¢ financial galn as more valuable than educational advance-
fent. The self-concept of the male who sees himself as a
supporter of the family might contribute to the subjects
tending to be male. The male perception of the career Qecision
may be tied to the traditional rolé of the male in the family.
b Students who experienued part-time or sumer mpleynﬁ:

unaminously ‘rejected post-secondary education as a viable

_dlternative .for now.and in the future. Their work experience

(seems to have made them more committed to p. pnzuculaz option,
work, ‘than students who had not had work expetlence The,
students without ‘this experience tended to think that .post-
secondary education might be a possiblity at some point in

time, but not presently.
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¢+ Implications

The results of :nm study have prucar_ions for the-
SAEREE Whe' 48 conscm'ud with- aiding etudents overcome the
negative cffects of attitude and progreyd with their education.

“Such aid yould by for the good ‘of the Kshn‘s family and ‘the
.individual him/herself. « To help the stulient, ecducators sk
clqrify ‘issues, deal with values that are in conflict, provide
infomation about the alternatiwes in question, and assist the
pasits 5 understand the young person's options. For both
the students and parents, the counsellor must help them Secty.
how their attities Haje af(&cr_c; the dccision-mak ing process,
particularly the limiting effects of the attitudes held. )

The effect of any/in€ luence attempt to change A —
will be greatly enhamcedd £ the influencer understands and -
recognizes the primaxy, salient beliefs of th'e person he/she
is trying to influence. This study reinforces this contention
as it was found that, the beliefs of the students affegted their
decision, and that many of these beliefs yere “Ried to the:
family. The belicfs were found to be based upon 1imited and
inaccurate information. To be cffective the educator must be
able to change these primary belicfs. Probably the most.
effective method of change lics in the presentation of factual

"information that challenges the belicfs held. In this way, the
student has to ovaluate the new information and somchow £it it
into his/her attitudinal world. This might involve change in

belief or'the re-evaluation of alrcady held ideas. In either

b




case, the student is forced to at least congider the new
information and make some decision regarding the belief. For
. students who do not feel motivated to search out career -
information, the presentation of factual vocational information
might lead to this consideration. ' §

However, such a presentation of information would be most ©
effective if current beliefs were exposed first. The student
would then have aybetter comprehension of his/her motiyations
and of the way in which he/she cvaluates carcor aspitations, s .

I
options and choices. New facts could then be presented. It

is likely that the presentation of discrepant 4nformation would
result in conflicts of belicfs and values. The student would
have to be assisted in dealing with this conflict, cspecially
if the new facts violated the current belicfs of the student as
well as his/her parcnts. -

Feelings aroused by the presentation of conflicting
information~and the resulting new beliefs and values would have
to be dcalr,vwim by th;: student. Assistance in coming to terms
with these feclings might be the most cffective of all possible
interventions.

The s_tudant»; must be made to cvaluate the long range

cffects of their post-secondary decision. It seems that the

students and parents in this study did not closely examine .

the long torm cffocts of the decision not to pursuc further

. cducation, or the lasting effocts of the immediate work .

option.



. greater the probability 6f changingsattitudes. Therefores,

7 - )
. The greatoT the number of interyening processes, the

the successful influencer will use‘a number of approaches.,

. such as presenting factual information at- frequent and

reasonable rates, dealing with values conflicts, developing
decision-miking skills and cxamining the conséquences of

] > )
limiting attitudes,, In addition, because attitudes are

ills and Knowledge that contribute to decision,

learned; the

mannq and carcers should be developed as early as possiblé.,

his study implies that there is a greater nced for

=
“ communication between parents and the school. Parents feel

inadequate as -advisors and Ecel that the school is handling
a1y aspdetsor Yhens childrens' post high school plans. The
result is a la%¥k of insight into the career decision
implications. Information for parents, as well as for students,
would be helpful here. '

Change in parent belicfs and-attitudes should be Ssought.

Porhaps a serics of seminars initiated by the school counsellor

" amd directed towards the parents in question, might be an

intervention of merit. The seminars could be organized around
cxposing paréntal beliefs, attitudes and feelings.. New factual
information could then be presented and integrated into the

parents' belicf structuro. Armed with factual information and .

modificd belicfs, the parent would probably feel more confident’
as an advisor and morc willing to discuss carecdr plans with
‘their children. Another approach, though more time consuming,

could involve the counsellor making contact with the parents on -
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I
a one-to-one 'basis.  liome visits by the counscllor, or parent
¢isits to the school to'discuss the plans of the student would
& 2 . lead to greater parent tnvoivement o the carcer decisions of
. thoir childrch. The intent of both approaches would be to
lead parents to realize that the bost opportunity their child .
.has to c‘scapc the unemployment problem is through post-
secondary cduc‘:ﬂ:ian.v This realization could lcad ta greater
', expectations for th® student and the perception of broader
aspirations and options. . -
gducators 4n rural, traditional-type commnitics ate
especially open to the offects of the liniting nature of
- . ntr_xtudcs ;n these communities. l(nczwan thi.\t thoy must get
at the beliefs and attitudes of the Student and his/her family
8 is'important if théy are to help their studénts take advantage
. of their possibilitics. This reflects the need. for better-
arr;icu_la'r_ian between the school and parents. The responsi-
bilities Jf cducational institutions are increasing. The

diversity of .student plans and how attitudes cffect these plans

is a complex dssue, and one that is complicated further by the

misinformation circulating concerning careor prospodfs. This
diversity points to the importance of cooperative articulatian
among students, parents and schools. ' oo
The c;:mpln)gi_y of the students' value orientations implics
that a need exists for further rescarch in this arca. Educators,
cspuc:auy counsellors, are in a parucularly good posn.!cn to

assist students in becoming commu,cd to a value orientation



'
that is relevant and beneficial to the individual and which

leads to a maximizing of ability. '
) The results of this study indicated that values need to
be changed yith respect to the following:

1. The value of post-sccondary cducation. Parents and
scuﬁenes attached positive values to a high school cducation.
However, they were not certain of the value of. post- sccondary
‘education. Many believed that pcst—secondary education would
not lead to a job. There did not scem to be a rcalization that
post-secondary cducation was the best opportunity for long term
employment and financial qaint ‘The immediate, short term gains
scencd to bomore: important’, s “Values have to b ¢hanged to focus
on the positive, lasting benefits of post-sccondary cducation
rather than the fleeting, short term qain; of uncertain,
unskilled employment possibilfties.

2. Values associated with perceived risks of post-
secondary cducation. An incrcase in the worth placed on post-
secondary education could lead to a set of vlues that predispose
the student to agcept the risks of higher cducation. Students
and parents saw investing time, money and effort on post-
secondary educatien as risky because of a desire, in part, to
. improve tln\ fin;ncinl predicament of the family. Immediate
work held great worth for these families because of cconomic
honefits mailbatause they had to live for such a long time in
limited, financial circumstances. Thus, the attraction of
'Einnnc,inl improvement is greatly inflated. Yet, the *student

-~



" was a fear of greater financial difficulty
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who chooses unskilled work is likely to be unemployed in the
future. Parents and students seem to have ignored or
rationalized away the risks of choosing the immediate work
option. Values associated with the risks of the work option
vould have to be clarified. Tiis would allow greater objee-
tivity in choosing between options.

3. values associated with the support of the family.
Students and parents valued the young person as a supporter
of the family. This put pressure on the student to choose the
work apiéton. This vali aysten WouLa MEvE 't b8 WOALETEd 80
that those concerned realize that if the person chooses
immediate work his/her support would most likely be short term.
The best alternative Ecr contributing to chv\famuy would be
through steady employment. The way-to get this employment is
through post-secondary education and training. *

4. Values associated with borrowing for education. The
students and parents held values which lessened their willing=

ness to borrow money for education. This value structure was

_associated with feelings that opposed qninq)in:o debt. There

or the family.
Values would have to be modified so that education is seen as
worty the possi.bxe consequences'of borrowing. Student aid
would have to be seen.as a worthwhile strategy that would
assist students in obtaining educational goals. * :
5. values assccxated with the student naking the tone’

and only' right carecr-chéice. Knowing career was 3 valued

\ "
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“state. Until the individual was aware of his/her true vocation, -
values dictated other actions befides education. The danger of
this value structure is that students might not return to
education once they were in the work force or had been away
from education for a period of time. The 'right' career may not
be revealed. because of limited career exploration anfi self-
knowledge. Values which foster a perception of higher education
as being, in and of itself, a period of exploration and growth
might lead to a greater. inclination to pursue the education
option. )

The above are value systems which were readily apparent in
this study as needing change if post-secondary education is to

"be‘ selected. The student would need assistance -in dealing with
modified and new values, The resolution of conflicting values
could be facilitatpd by the counsellor through such interventions

as group sessions and individdal counselling.

Suggestions for Further Research
. -
Some possible areas of research which geveloped out of .
this study include the following:
1. The need for further research into value orientations .
i 2 ;
of students and their parents and what the effect of these

values are. P a ‘ '
] &

§ 2. The need to €xamine why there was such a difference in

’ . -

N .



‘the number of males who decide to cancel post-secondary

education, as compared to-females. .

3. To f_ux‘ther examine the effects,of the work experience

on the post high school plans of youth. This study indicated !

that work experience limits the post-secondary options. Further
fesearch 1a nesdsd o Clafily this effect.

4. To study'people currently in university or some other -
form of post-seconda!y edugation who had made the choice not
to enter post-secondary education inmediately following high
school. The purpose would be to examine their motivatidns for
attending post-secondary education. ’

5. To examine differences between students who choose not
to pursue post-secondary education with thoge 'in similar

situations who decide to.go on to further education.
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