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s IR ] ABSTRACT
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" The purpose '6f this study wag to ‘inyeséiqabe_ whether
the pse Of child created matérials would effect a positive

f ‘ ) chanqe in the attitude, toward readingof grade  two children.
_These materials were used‘within aplanned supplemental
program of xecreationa_l reading in an att_empt ‘to ease the
transitiot_bbet'ween the skills and. fe;réasi(;:;al components

of- the reading' p!oqxam.

A six»week experimental anestlgution was des1gned.
5 randoply selected sample of 18 grade two: classrooms was
selected from 12 schools representing a cross-section of
. \to'cio—ecbnanic and educational -badkgrounds. These 18 grade

wo classrooms were divided into three groups with.eath of

the classrooms having an-equal chance of béing randomly

. allocated to each of the-treatment groups.. The Control

group; containing six classes, réceived a weekly carton of
o 30 librafy books, but had no specia) supplemental recreational

reading techniques, and any program of reéreational zeading '

was a natural outgrowth of each teacher's usual pattern of

insttucticn. The .Experimental A group, contaiming six class-

rooms, received a weekly carton of 30 1ibrary boqks, and

0 pxovxsxon was made 30 mlnutes daily of a planned supplemental
i progx‘am of. recreational reading focusing on 1:.ulxary
books.. B;rhe Expenmental B group, containing 'six classes,

N " received a weekly carton of -30 library books, a weekly packet




. . Y . " X
e . : i ,.oodv
; 4 el v - . I
of ‘ten different.child created materials '(£ive copies of
sach), and provision was madz 30 minutes daily of a planmed - i

Supplemental pro?ram of re/ ational reading focusing on

child created material

The Gates-MacG;n;txe Readl.nﬂ Achlevement Test -

Primary B was administered to all ].8 class:coms prior to

t. - the tre\atment period in order to detemi’ne che reading
. 1

achlevement level of each of the students. The Primary X

Pupil Reading Aeutude Inventory was adnﬁ;mstezed asa . &

pretest and as a posttest in ordet to determine| the re‘aqu

attltude Level Gf each of the stidents. Trestmént and: itfbers

a action effects\ were ana.lysed using a two-way analysis of i

. -covariarice. The ‘Tukey '-g\ulc'iiue comparison procedure was ;
used to locate any specific source of difference batuden
treaunents: .

The .analyses revealed the following major findings:

" 1: The results of the attitude toward reading posttest |

appesd be-aff by the children's level of

e L xeading achievement. - . . N
. ‘There was no significant’ interaction betv{gén ‘treatment

and reading lgvel.” - ; ’

The.use of child created materials did not.appear to ¥

éignificantly vimprdve the, childgen's attitud “toward reading,

% with both the/reading achievement scores and attitude toward
reading pretest scores controlled. e

4: The treatment effects did not'appear to coupteract ‘the

3 children's attitude toward reading pretest levels._ _‘ : i
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5. l‘here was no ngnincant mtenction between “treatment
_and -levels of atﬁ\tude towaxd reading.

. s _The girls’ ttxtude toward reading posttest scores were

i significantly Kigher ‘than The poys*.

7. The r.hzee treatments did not appear o aifferentially
.affect the attitude toward xeaqu for boys or gixls when
grouped by sexi ° \‘

From the major findings.the following conclusion

was ﬂrawn.

The use ot child creahgd matenals. produced outside
the chxld/readar s classroom, and used wit;‘\un a suppl_ementary
program of recreational reading, does nét appear to effect

‘4 positive change in a::icaﬂécé.aard reading in grade two

chudren as mea:urep by the Pr:unary Pupil Reading Atur.ude
Invento: X- This ‘appears to be the case whethey/the data
were examined accorfding to the children's reading level as

measured by the Gates-MacGinitie Reading Achievement Test -

Pri;lary B, or according to the children's pretreatment
attitude toward reading as measured by the Primary Pupil
Reading- Attitude Inventory. When the data were exanined
accotdxng to the children's sex the En;dxngs also pxoduce
the same conclusioh.. :

Due to the nmi:ations ‘of this ,study, it is felt.
that this conclusion needs to be fentative. ‘A discussion
of ‘the findings and conclusion and their implications was

.included.
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~the’creation- of favourable attltudes toward rea

\0 © ment (p. 408)° :
\\vezly narrow xeading with a eoccupation with the

* teh\éh.\ng of :eaqu skills can cause a lack'of SlRpecE e |

had.not.

§ o icuapTER'T . o

"ITS NATURE AND SIGNIFICANCE! . -. |

. e | \
mmonucrmn . 8 A -
g 2 " O

Most eachers of reading agree Ehat one of the. prlmary\

L2
objeccxves of the reading progran in our schcols should: be ‘

Banton™ Smith :(1963) urote:

-We. must recognxze that r_he child's attztude

. toward reading is of extreme significance in
his learning ‘to read and in establishing per-

‘“manent carry-over habits of reading.  Attitude
towardl reading lends itself §o.development as
truly “as do cther aspects of reading achieve—

in the eventual-goal of the reading program which is to.

maki reading a meaningful-and ‘an .cnjéyable experience.

' That educators have failed to -prodice many children

and .adults wh'o read for enjoyment and information is clearly"

\evildentr ‘Huck (1962)" and-Gans (1961) severely cntxcxz}ﬂ

in many instances ashools have produced adults’

ilies that had bought encyclopedias, 84%
ened their set within a year of purchase.” Witty

\spKd three

hours a day watching TV as compared with one hour per day

.(1962) reported that elementary school. childre

Voluntary readlng. Pfau “(1966) wrote that Amer.lcan. children H

ead but do not. ' Dupee ‘(1838) wrote thak a&:)_‘

/
/




‘az’e,mc, in deneral, book readers:. When given & choicé of

recxeatxonal lctuutxes, *"childten nthe: :onsxstently rank

reachnq ‘below bﬂ‘r choices -as ,L desirable pastime (p. 34)." ek

,THE PmBLBH

i
i
i
s
{
i

(p '33)." Evidence demonsttates that_qhe

children ind the reading Bkllls and

permanent readinq habits and favourable

attitudes tow; [ding may be partly anevxar_ed by struc-

turing early teadind environments where the skills are used

L

free chaice of) materlalrs\tu be | &

rate (Bia!et, 970' Bogd, 1960,

Guy Bond (1960) sr_a?/ea "The ™

ing pri{liwatily a




-place of imtroliuction from which it 'is expected that'the

(1957) wrote that > i e i

I}
c_ha.ld will travel ‘out into new and untried channels..: Veatch ; . ‘;

i ¢ ! self selection with rare’ exceptiun is a.guarantee " ;
e "* of-'a royal road to'reading interest. :Given ®nough - '
" ¢ books, homemade or published commercially “children . ' . :
. . need 11ttle incentive to read (p..254 .

However Bond (1966) wiote that  in ordex‘ to fostez a 'love

“of :eadmg it xs\{mt enough to place chnaren in classroom

. readxng env:.tonments surrounded by books. *, Time must ‘also be |

o provlded for chlldren to read books uf thelr own chc:\ce on

- 'adaily basis., Hack (1963)concuxred with Veatch and Bond and

adds that time should also be provided for children to share
. 4

and personally interpret their Feading experiences in a

‘variety of ways.
Pfau (1967) rgp{:rced that Lillian Gray (1963) ‘wrote:

that reading prograns are failing to develop:children's

ﬁnca:est in readl.nq die. to the lack of specfal attennon to

- reareatxonal readxng. Accb_;amg to Pfau, Gray criticized -

hat' recreational readin«j- is given only incidental emphasi.s

“carefully planned.

Ias- the name implies, recreational reading

themselves have fzeely selected. Pfau (1967) w:o e that ¥

fonal reading’




each child in the clussroom daily 1nforma1
opportunity to select and read independently
from a variety of materials . . . . Second,
a recreational reading program provides'the
means by which any child can gain personal
satisfaction and reward from his reading,

if he.so chooses, by extending and enriching ,
his id€as through oral, written and creative
activities. Herein the child realizes that
reading can be.an enjoyable pastlrpe which . B
often can be shdred with cthers [/ 36) -

" There is virtual agreement: among/x:eading authorities  J
that‘ children's involvement in recreafional reading, as '
defl:)ed above, lays the foundation or ‘building up lifetime

" reading, hiabits and, cféating favourable attitudes toward |
reading. However, evidence indicates that elementary schools
are not making provision’for’this component of the reading |

_program. Williams (1970) reported after interviewing s number

of cl s'iszoom teachers of reading,, that "those classroom

practlt:mnex‘s thought independent reading was a waste of

time (p. 398)  He continued ‘to say that in a typical clabse
_rosm, ghildren o' not have an opportunity. to practice reading
during the school day. ‘This is corroborated in the results
of frekke's investigation (19‘:) of actval and recommended

tine .allottments for reading.. In Br‘ekke s study, 1,087

_.schoals réported spending more' time on basal reading instruction

and less time on recreational reading than was recommended *
iy

iy

by 65 reading authorities selected from the officers and
members of the,International Reading Association.

' Daily opportunity for V‘eacr\’child to participate in

_a program of recreational reading, does not alone-lay. the T

basis for. the developmént of favoirable attitudes tovard .




reading. Grambs- (1959) wrote that according-to'a conference

of ators 'and publishers unhappy iences with reading

in the ‘primary grades is"an nl\portant factor in preventmg
the establishment of lifetime reading- habits. Eller (1959)
“wrote that childrén must be revarded through reading or-they
. will not. develop a hfeu.me interest.  He, designated enter- . '
tainment 4hd 1nfomat10n as primary rewards. smith (1963)

. wrote that "interest in reading musr. be nurtured:with the, &

substance of a,pprcpriate content :'. .. Matenals and
guidance when skulfuuy 1nteqtated by an enthusiastic teacher”
can create interest and assure. reading en;cyment (p. '408). -
sace's_ (1940) wrote that "children should be zealo{;s for‘ the
sa:xsfactmn of readxng as for the pleasutes of eatlng,

\pxaylng and talking (p. 134)." He wént on to state that

chs and girls must be supplied with an ‘

abundancé Of materials which théy can read '

with.. ,.. . ease. Half of the pupils in

the first six grades get very, very little :
of this type of reading.-(p.-136)

So in addi! m}_ﬁé'MEEovxaﬁg the  tifie £6F
recreational reading, as previdusly defined, authorities” .
naintain ‘that ‘the materials available' to-the children are of
prinary importarice in building favourable attitudes toward
reading. Therefore, Y is the purpose of this s‘tgdy to
"investigate the effect on the attxtude toward readxng of
grade two chxldren when' time 15 provided to read matetlals
created by children. The functlon Df these chlLd created
matenals is to provide the. ch.\.ld readers in this study .with

. easy, entertaining, ‘and personany rewarding reading to ease each




B e R s o e 4
child's mtmductmn into the recreatxunal component of ‘the

reading. prog;am as well as to s(—.mﬂ;lace <nterest in readmg

b ‘the classreon® s ibrary books. The'mamhypothesls Of thi's: ’
study is'that" the chlldren who have access to. the’ umid

\ Lo created materials w111 bew rewarded thrcugb their reaaing by

havxng successful 1mt1aL expenences in thelr independent

: reaqu and will develop a more positive attltude toward -

. THE'SIGNIFICANCE OF ‘THE PROBEEM .. -~ £, o

f}vldence fndicates that our schools are’ not pruduclng

hlldren or adults, who have developed favourable att).tudqs :

t;oward ‘reading. Consistent’ fmqus indicate: the publié's’
“lagk of voluntary readan both' as children and adults. There
is little reason to predict. that the current status. of readlng

o’ mceres: will change arastically without ‘ore: plained emphasis

on the development of favourable attxt ds \,taward readmg to

) éomplement the‘ readmg proqram E- 3 en\phas s'on the developmem:
Tof the reading skills. . : .. TR B
i * Readlnq authorities” have maxntalned that 1nterest
in teadxng ican ‘be ‘developed through provxding time for 3
rectea\;lonal reading using _appropr}.ate reading matgnals.

i However, there has been little' controlled research to validate

their assertions. If a‘controlled rese
€0 recreational’ reading could produce substantiated findings
as to the ma)cr iactors in developing favourable att;tudes

_toward teadlng, perhaps teachers would actlvely Place fre b

h experiment relating




77 N0 program canl cost: Money's ‘more, mcney-than .may havt} been ‘alio- |
cated: Te Ehe child cﬁa\ted materlals 'should demonstraté

LG D enagia posilive
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Acude ehange could be gf\fected,_these. T £
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B st i B k upfm)‘:rm O‘FITERMS \\__..

o Recreat;\ohal Readlng_,' Each’ c}uld is given dax'y appoztunlty

- ;
to freely select and read mdependently macen.ns from the o

classroom uq:axy | In additien; a recreatlanal Feading progran, /

x:ov:.des oppu(rtunlu.es for each chlld t6 “share and interpret

3 . ‘his/her réading,. ifjhe/she so chooses,. 'by means of a variety
; £ ‘ d

: . _of ‘oral, ‘written, and creacive' activities. ° Through, these

Cactivities each child ‘can extend’ his ideds, an& gain pexsonal

sat).sfactxun and. reward from h1s/her reading.

-

2: cmm Created Materials. ‘Stories written-and lllust!ated -

around vanations of a mepster. theme (or other children's " e

wiampe &

u,éeres:s) by igrade two child/authors (Appendix A - -

3. Contrel :oug " 8ix randomly sélected ¢lassrooms. receiving.

a weekly carton'of 30. library books, but _having no special .

% R g, $ g I8 : " -

: -*recreational reading. techniques, and:any program of ‘recreational
“‘feading is:a ‘natural”outgrowth of each’teacher's usual Patkers.

3 of ms::ucnon. e o f . :




L Exge‘rmental A Group_. Lsix randcmly selected classrooms, -

xeceiving a'weekly ‘carton cf 30 ibrary ‘books, two 'sets of

. recteatmnal readxng techm.ques &nd- activity suggestions,

; and-with g}avisxnn b7i}ng niade for 30 m).nutes ‘aaily of'a; . planned

lv

‘program of recreanonal reading %ocusmg ‘on ‘the classrcom

¢ library books : -

5 zxgerimental B Gzoug." 51x randomly sele Sted classrnoms,

S recexv;ng a weekly catton of. SO-HEraxy bcoks, w sets of

'daxly of a planned proqram of recreatlonal readxng focusxng

bn the chlld created materxals

5 Reading Achievement. . Reading achi is dennad as!

the measuxed performance on a.x test designed to measure xeadmg

skuls. For purposes of this scudy, read;.ng ‘achivevement ¥

reﬁexs to ‘the composlta percentile scored on the Vocabulary

T T and CQmprehension sections of the Gates- acGinitie Reading °,

' Achiewémént Test

alxzed poslt;we or negative tendency toward reaqu. In,
tkus study, attltude toward readmg refexs to the numbet of

‘times a reading activity is chosen over a non-reaqu acuvity

B aé plctor\ally depicted on the Primarx PuEll ‘Readxng Att:l.tude e

7 Attltude Toward Readxng g Thls .may be- deflned as: an emotion-




attltude twar\i reading betwee,n the classes’ usmg “child "

reated materxals achhose not havxng acoess to chesa
B n\atenalsl g

2. would there, Te any sxgn:.ﬁcan

5 _pggtest ;tt;tude ,towa-rdv ;egd q scores ._as a cqzaxxate




R AL VAT )

2: There. w111 e no slgnl cant intaraetion . among the’ three:

groups between readln? achlevement levels and treaunent with ©
teadinq achxevement sco:es contzolled and the preceét atmtude

'teward reading: scores as‘a ccvarxateA o B By el

" There will be no signiicant dlfference anionig-the: three

t:reatment groups xn posttest

acutude “toward. rendmg méans

with readihg ‘achleveme_nt $corés controlled and ‘the pretest: i

Jattitude towa:d reéading.scores as a x:avariaeie-ﬂ,

Ths:re wxll be no 'ynxfxcant ﬂ:.fference between three

attltude towa;a zeading levels in posttest atmtude toward ~

readlng means’ wh}:h pretest atti\tnde tcwaxds T ading scoxes

N controlled and the readxng achlevement scores 4s acovariate

5. There w]ll be no- 51qn1flcant 1nteract10n amcnq the threé

qroups betweén pretest att cude toward reading levels and
- treatment: thh the ptetest attltude towaxd readmg scores
blocked and the :eadmg achlevement sbores as a tovanate.
6. There w).ll be no . slgn.lfs.cai\t dlfference among the three
“treatment gtoups in posttest attxtude r.award readlng means

B w1th the pxetest at 1tude toward x adan scores controlled

and the readxng achxevement scoras. as 2 covariate:

7 Thste wlll. be no sanlf cant dlfference between the males

and the ferales‘ inc posttest attxtude toward reaqu means

with: readthg ‘achié




", attitude ‘toward reading sboi’és as covan\é‘tes.

.9. There will be no sxgnxhcant dlffer nice’s ‘among’ thie three

{fredtnent. gzoups in posttest attitude oward reading means

with sex contx\o_Lled and 1 eadlpg achxevqment scores(and pretest .-

attitude’ toward reading scores’ as covariates.

D Tuz‘:zx?snmmmrﬂ SBATING .-

and actlvlty suggestlons P’rovisiun was ‘made for, tHirty

made up of six xandomly selected classrooms, recixved ‘al weekxy

zecreatl nal ¢

e ca:ton of 30, lxb:m:y bouks, but reeewed no’ speclal

% readlng mchmques or . acti\’ities. :




'achxevemenc levg} of eich of the scudents

readlnq was a natura& outqrowth oE each teacher s usnal

pattern of J.nstruct;mn. G
The' successful operation of " the recreatlonal readlnq

p:ograms des1gned for thls study was. dependent on ade,quate

“ande relatively equlvalent classrocm llhrarles Thezefors, "

a pre-sample sslec;xon questlonnaire relating to :he slze I

of the experxmental population’s ‘clagsroon 11b:ax1&s was.’

carrled out. The results l.ndlcahed hat thex‘e was’ nO Vay

to. equltably £0lfi11 the samples m1n1mum tequizendnt ot 18

classrooms without classzoam llbrazy supplemennatxon.,
Provxdxng supplementatzon to only the 1nadequate classrnom
lxbrarles might" bxas the 1nvest1gatxon~ herefore, a11

classxoom lxbrarxes were suppiemented\equally, assuring that

the tzeatment périod.in ozder to. determxne “the, read1nq v

The Primary’

Pupil Re ding Attitude Invento:y was, administered:ag a,
‘pretest ‘and 'as .a posttest in order to detarmine readlng
attitude level of each of the students. Analysis ‘of the

qata obtained from these testeiprovided comparisons. of




o i ’Assuu'p'rxlons fe

A maj'ox ‘assmnp:;or’n un’derly ng ‘this study is that'

atnmde :oward reading-in’ g:ade t o cmld:en can be

% measured. vIt 15 also that the Prlmary ugll Readlng

At‘ tiade Inventory prov:l.des a valm and ‘¥eliable assessment © -,

el of the at:txtude t:oward Ciiaing ot orsas two childrén Tin .’

i 8t. John‘s, Newfoundland rar damly selected for t]’us

N
1nv§st1gat10n. K,

\
rehable assessment. of Seading acxuevemenc of grade ) A G ;

kchi,ldren {n"St. -J6hn's, .Néwfoundland; ganmmly selected ‘for -

‘this investigation.

menubns' 3

Inasmuch as th‘era was no budget allccation for the 2

pr iyt putchase of grade books, classroom l1hrar es’ were supple—

mentad un:h 11b ary:) books from the pJ.c uxe book collect;mn i

qt the local-lib;§r1es. I\lthough ‘thebe hooks provided £6r 7,

_-Tevel of many of: these booky s aboye . grade two. . Since many.:

of the: chudren 1n this s:u@;wexe ‘reading below.or just at”

the grade two:level, . the ‘hxgher readlng ‘level of many ot the



A second limitation to'this study is the inability 5

to analyzé ‘treatient effects .in terms of the class éffects

. within each of the .three treatment groups.' ‘It ’is conceivable

that a particular treatment might have effected a significant”

posltlve (or neqatlve) ‘attitude chanqe w1tmn a paxtlcular

| -.class, only 'to have that class's results masked: ‘by. the .over-
. oo

i A % Al results of the entire txeatmem: group.

g Vet R thud 1imitation is the smalr sample slze. }uthuugh

the scm;es] of over 300 cl’uldren were analyzed in :ms smdy,

per R ‘the sample was’ made up. of. only 18" classes, six per treament

3 qroup. Th:.,s small sample size dxmxnishas the effectlveness B

of the ranaamzatmn pxocess. A'fourth: limitation i-s. the

shortvlength of .tlme of application(of treatment’.’:Asix wéek

tune penod may he too shor: to effecr_ a change.m

ittitude:

Vo " toward reading. y L i

'sq'MMARy AND. OUTLINE OF THE STUDY

" Thig study pruposed o inve 'ti ite the'effe'ccs of !

planned supplémental pragran of recreafonalreading in'an’
attempt tn ‘ease: the trans)txon between the skxlls and. re~
. . créational ccmpcnents of 'the. reading program as wen as ‘to

A
stxmulate Lnterest in* lndependent reading’ The presem; chapter

“ has stated the px‘cblem and q.‘LVeh an overview of the: organis

zation of the ‘study Chapter It v(lll com:am a zevxew of .the':

research relating to this problem inclusing both er!\pin.ci_ll i

~and--thdoretical ‘justification for this stiidy, . Chapter TIT.'

grade"two chxldren. “These: mater].als were used witin a ., % 7.




stiay as ‘wellas’ the statx.st;.ca]. procedures used: to analyze
e

the data. " This chapter % 11 ialso’ clm%e an account of me




it Lt UGHAPTERII ;-\t R o

‘S a REVIEW OF THE L:TERMURE h

E INTRODUCTION
i

Sim buildlng llfetlme readlng hablts. In the flrst sectxc)n

of this chapter evidence will be czted indicating. that time ,

allotted for recreatmnal ‘reading does not. ]ecpatdlze xeadlng

3 t:he pr;mary clussrocm. In s0° doan, ‘the res xts of selected

readlng w.L‘Ll be re ewed in terms of px‘xmary children s

readan achieyement Qd atntude t:oward readmg. Smce the

Lanquage Expenence Approach uses chxld created matenals .

pnmarxly for mstructxonal purpuses, fun:her;ze?earch wxll

A be ;nvestlgated as to what just;fieation there s for tha

beuef that these mar.euals written outsxda/cne expetlmem:al

classrooms, cin be st 11y used as i)

ma ter Eor primaxy. chlldren.




empirical regearch’ ;ustxficatmn) for the finclusiol

i 2. The development ‘of favourable 7uzudes r.oward :eadmg.

“elai

In the 1ast section“of’ thxs cHapter/ this wnter 5.
‘Cheofétical iew of the reading procelss will be presented.

77y 1og1cal ]ustxflcatlan. (as oppased t:o ch“ pteced;ng

of
récreational reading in the :eaamg _program using chila.

created materlals w111 be, developed.

thachats, of read g, agtee that the main objectives of the

5 primary reading program can be groppkd into the following

‘three areas

~1. The development of .baslc réadin skills.

. ) The development of ‘personal re d:mg tastés' ana, interests.

However, ‘the results of tcek.ke s [time. allotment for readl.ng

study (see P. 4) has substanLla ed the reading authc‘urltle

tep in developan ob]ectxves f,wo and' thrée, is not ,béing
provxded. "Since the’ majorlty/of classroom teachers seem to

be.reluctant todevote daily | extended penods of ume to

“Why? : i Pod ;
It appears that:teachers become so caught up:in

troducing and’ réinf'orcihg the many reading: skills that

cherg Ls an, apprehensmn b{\at time q:wen for 1ndependem‘.

that time' allotted for, clhssroom ‘reading, _the fir:st e




of books ‘and independent, réading.

\thechildren's :guing‘achiéyeménc. Willians (1970)
reported, from ‘interviews with a number Of classroom
teachers, that "t.hose_ classroom ‘practitioneu f.t}ougl;f e
independent reading was a wasts BE time : (p. 398)." RS

rationale ior'pmv!ding.t'xine for reiding books in. fhe

classrocm is not only for the development of favourable

attitudes tovard reading and the aevelopment of ‘pérsonal
readan tastes- and intezests; it is-also far the development

of prcnclency in readinq. Reading auchozines ask us to

: consider the amounc of time needed ,in aétual practlce. in.

‘comparison. to direct skill instruction, in learning to

play the piano, or tennis; or. nchez ikul ucuvxtxes. some‘

£ have s\xqgested that the ratxo should be as hiqh as 80%

practn:e and -20% instruction (lever, 1970. Mark, 1972).

;The following. section will examine what controlled research

studies reveal rning the me ts on children's

reading achievement when time is allotted for self selection

Studies Related to Independent Reading and Reading Achievement
Lawson's study (1964) anestiqa‘tad some of the

: achievement effects:caused:by including a daily-period for

children to read books of their own choice. This experinent -
took place in Nashville, Tepnessee where twelve sxxth grade
teachaxs and 329 child:an-were involved in the .expezment

for three months. Four methods of mstruction were employed
vith a11 teadlnq prograns operating for 45 minutes. daily.

"The xeadan prognms were set up as follows:

,"‘!.




1.¥ conventional Systematxc skills instriction was provided

usmg basal réaders acf:ordxng ‘to ability grouping prncedures.

. There was no free' reading provided. . .’ " i /

/

2. individual: Instruction was given pn.manly dunng,brxef 5%

interviews with eachichild. The instruction was based on

¢ books selected by- the child for. readlng. Undel‘ tl’lls method

there was little systematxc readmg mscruccmn, byt a q:eat g

deal of free reading. L . o LR

3, Exgex1¢enta1 A: Thucy mnuces of conventlonal mscructmn

£ free reading: '

was emgloyed folloved by. £ifteen minutes-

4.‘ Eerrimental B: ‘Pifteen minutes of conventional instruction

‘was employed followed by thirty mmutes of free reading.
The. readan achievement was measured by the use of

the’ 'word knowled’ge test and the reading -test contained.in

the Metropolitan Achifement Test, Intérmediate Battery.

¥ . . Lo
_From the findings, Lawson concludea that greater gains in‘

: word kncwledge appeaxsd to be associated with greacex time

"for free reading, and that’ ‘the Expermental A method: exhibited: -+

the hest combLned gain: « f . toe
Williams' (1970} undertook -a smu.lar study investi~
gatindthe effests on reading acmevement when dlfferent o
.t"me allotments ‘for supervised practice in readilng were
"used with grade. four childrer. In Januaxy of the. 1966-67
scnooi year, 675 students were 'placed in the foilouip; ! E i
s : “‘tx‘eatment gxoups- P £ ¢ v~: i o

1. The reading group vuth no allotced ‘time for supervxseﬂ

readlnq practice.




.class time allotted for supervised xeaamg practice.

r'appuea to this’ study, &1so includes’ oral -and written Lnter_v

2.:.The’ lésson supervised practice group with 508 of the

3..The ‘supervised pxactxce meupod with '100%.0f the class
mme allotted for supexviéed reading practice.

‘ The rewhﬁvment of.cthe chlldren ‘was measured

" by the Gates=MacGinitie Reading Test, Sntvey b, Forh 2

In h:.s concluslons, Wllllams noted ‘that the three dxffexant

titie alln(;ments of . supezusad prastice, i not affect thd
xeaqu achlevement scores of the fourth grade students as
measured by the standatrhzed tédhs: “he'also Wrote that the’
three dxfferent methods were equally éfficient in the readxné

achxe\:ement results. William's final conclusion 'was to

sure teachers that they ma‘y permit- fourth grade’ children

to 'raad mate:xals Other than ‘their basal readers without

¢ 1esxng readlng achievenment as measuxed by standardxzed

.. tests, . - . N E N

" fter revlewxng the reésults of the abovg two stud:.es,

t isy appatent that these:studies ‘support the readxng cT

‘authorlties contention that'timé allotted for indepéendent

zeading’will not adversely affect children's reading achieve- :

ment. Tt issalso apparent from Lawson's study (1964) that

allotted time for 1ndependent ‘reading nay significantly
improve ¢hildren's reading achlevemel‘t. ,’\ &

' The forégoing studies did not include reacting to

the cohtent of the materxals read 1nt0 the design of the

. experiments. . Since the" contept of recreational reading,-as

5




,21

_pretive. acumues (Agpendxces c and D), the results .of s

studies 1ncorputat1ng creative: ‘activities into the reaqu

. . ‘program’ need “to be Teviewed. Y . e N

e it 10K 3 Pfau (1967) teported on'two unpubhshed mastex s

theses wh ch dea.

with the readlng achievement effects ‘. P e a8,

resulting_ fxom planned recreat1ona1 teading prograns:

Although the ,1nfomat10n reported on the{_vf-vcma

and. debtan . . 5

/ ‘of tnese, progrars was linited, . 'the reported results ‘learly

Lndlcate a suieassful ttend J.n the :eadxng achl.ev‘elnent

"scoxes of chxldren 1nvolved in. planned programs of recteatlorh

al :eaamg.

In-Darlene Bx’own 8, study (1957), according to Pian,

a con-trolled expetu\ental recxeaeional readan proqram was ¥

“planned at the grade three level: to determine whéther spcn

a‘program would result in anreased reaqu ability.” ThE

reported results’ shoued that the children in thé experi ental

group demonstrated qreater t on. the .California

Readmg Test. e
: mca casey (1957), according to Pfau, used a typ

of mdxvidualued xecféatxonal readlng as a supplement to

the basal :eading prugram wn_h Half of. one grade’ three B

. class The .Oother ha].f served as the contrcl gro D and

recexved no proqram oi recreatl nal readlng. On’ the bas

'nf ‘test: petformance and completed units of work Casey

m‘ Lcated, accoxdm‘g to Piau. tha

ufficient pmgress waggs L




zmd read” wu.h greater conpte||e|151on. .

; Pfan (1957) undertook 2 two-year contxnlled expexmenc
desig to measure the effects of ‘a planned recreational 0

readin§ rogram on children's reading achievement. (Pfau

also im tlgated the effects. on the children's. intexest ip,

rea:iix'xg. This anpel:l: of ‘the Studies will be discussed if -

the Euumn.nq section.) A qtoup .0f 170 grade one children
e . was randomly selected from each of the' £ive pubuc elementary v
3 y > { i
2 i o schokls in I.ackaunna. Ilew York:,to paxticxpat:e. Expeximental

ere tocked\\‘glth 00 cont:xollsd vocabulnry trad

30 mnutes dux.ly were allotte

fox free read:. g of the

s mtenals and Eor @ctivities w}uch ancouuged wntcen and.

oral involvement with the Books read, - The control \classzom

teachérs’ were given ro- spécial materials. and: were “instructed

“ to teach according to their usual pattern. . : '

The childréh'i reading acliievement was measured om -,

‘the DeveloEEhtn Reading Tests, Tests, Forn r.-n. At the end of

grade twc saniticdnt dxffetences in gam scores of sight

vucabulary anr] voéahulary in. context were found favonng i 2 ik

, the’ experlment:al group. .-In the nx'en ‘of compxehensmn and

word analynu e) hex' no sxg.nif:u:ant d;ffarences were fcnnd




After xevieuinq tl-ue ahove stndies on the éffects B -

of. a planned r ional 3 amq on chudren s S O

_reading achievement, it can be seen that a resedrch base,
though meager, has been-established indicating that children's
reading- dchievement is equal or significantly better wl?e'x; "
these children aré involved in recreational reading. There-
_fore, P basis'of the foregoing-experimental Tosearth;

classtoam teachers clay be assured that cne of: fJ'ne major

; ub]ectxves of the reading program, the devalopment of t_he

tundamental teadlng skills w111 not ‘be jeopardlzgd by the

rather, appeurs to be uqnincanuy mp:oved.' Cn trolled

. betwieen xecreational reading and the. development of. favour—

able attxtudes ‘toward reading l:ay now. be xevieueﬂ. > Mot

SAths aevabea to BoireLtlonat Mesd inisandthe Development. "
_‘El_T_—aﬂg—_‘—of Favourable Attitudes Toward Reading. :
7 Pfau (1967) ‘reported on four unpublished master's.
studies w)uch dealt with the concept. of racmatmnal ‘reading

" and its telationshlp ¢o-developing favourable attitudes

wward renqu. Althuuqh the xeported infomatiun on the

format and desxgn was 1i xt_d, and many of the concmsmns




Twell

: _mxzues also aeal‘
a that the cmldxen in. che«expeuinen‘eal].recrea:-’, 2
JESTRREE T

"of abov’e averagé mental .ability. The 'chimren’wexg permitted

1

i

I

i

i

|

A

g J'v & ¥

dauy uppor!’.unltles ito select “and rgad thei?

react: to the com—_ent % Piau repon;ed thut l\owland

successful in c:eatuug an enjoyable readmg -atndsphere i B

—Whele chudren were readan and ench:.ng ma.ny qaod bcoks.

gmup sxtuatlons in readlnq S and develop carry Jover W

" interest in renamg B+ 33)." Although no evmence was

zeported, . PEau wrote thac ‘Blakely" fonnd t:herz ‘was: a definxte

Lndica:ion of the mportance of ‘the ch;ld' S’ interest in
readan in mntivatinq hun to be an active readen
{the Jscucues of “Browi (1957) and Casey (1957) " have

eady heen referred to in: :he sectlon dedling w1th re-

creatmnal reading and chlld

. Casey iehoréed

_that ‘the expenmental ch),ldren a aplayed iicreased 'nterestv

Y
e
|

n's reaqu acniqvemen . Theu

'wmh the chuaren s interest in gﬁading. =




DU Slin Ptau"ﬁ two-yeax Xnvesr_igation, (see P- 22 for-.. .
éengn xnfomcxon), -four criteria vere dsed to- neasire’

“interest in :eadinq. They weré:

B o D S

i
i
4
i
i

1. ‘the mmber of ‘trips made tt the library por s Sonen: by g

each’ clnld during'a two-month period.

e Zﬂlenumberafhooks

3. the numher of times each

e < level of sxgnxfu:ance. m‘ his ccnclnsxons anu stuted %

: A combination of ey avidLiniy, appeaung A
v B trade -books, ,additional tiime for zeadi.nq and-

* 2 sharing these materials thréugh appropriate -~

- ‘activities, and-a concentrated attempt to

create an atmosphere conducive to.enjoyment:

- ‘of reading provxrled ‘the means. for bringing: - AT,

about greater intérest in reading and more . . B
reading sctivitiest (B 165). ¢ =l

i

: Althouqh 1t \uu be obviqus | to the reade‘: th it con—
PR trolled

mvolv:mq

1 readinq and ts .

¥
iy
.
i




plahnea‘:ecx'eaiiorial réading program can effect a positive
nttltude chnnge in Nevfoundland children aq neasuged by a

:tandardxzed att)tude test. 8 y Sz s
i~y i T s

B g Bxl.lm-:n 'RESEARCH PROVIDING J’DST!FICATION .

¢ %l FOR THE USE OF THE CHILD CREATE

Tt has been established that tine for selt selection

.of books and- the children s independent reading df these o
; bouks ‘are pretequisites of recreacxonal keading. It has

also been establuhed in Chapter I that a plannea recreatmnal

& ,xeadmg ptogram 1nvolves havxng the children react to what

+ has- been read- through a vax‘lety of .oral, writtqn, and creative’

Rt Dieitns. | llauever, provxsxon “for ‘time and approprlahe .

actxvxties xs not ennugh in a p:oqran designed to develop

-favouxable attitudes, toward reaqu. "The reading natenals

pvaxlable to t.he chxldten are al
- o

vital elements to the

£, must be appmp:ia:e in tems of 1eve1 of dxffu:hlty and

interest to the chudren. Since chxs gtudy has sl:ocked half
nf the expenmental clnssrooms vuth child cteated uatenals

. the questxon must be posgd as to" the juatihtzatxon for the

pppzo‘pnateneu uf these .materials. %,

tudied on the Effents of the Lansuagg Eeriance Approach
to ""to Beginning e_aa'fng.‘-

The -use of child created teadinq.mate!ials can be seen

in the L ‘Experience Appr to beginning reading.

of a rel ional readlng v and these materials




own .words *

<In ghe L ch the' children’

are written down by crie teacher. ifi ‘th& early stages. of ‘the

:eadxng‘\pmgran and latex by the-children: themselves fcr e

the rgadgg uterxals £cr 1n1tzal inStruction. - No chanqes

 are made with the ehxldr’en\s chdice of vocabuliry, syntax,

or grammar. In the Language Bxperience Approach, ‘the

chu.dzen learn to read the Visual representation, of their, -

awn ideas ns expressed in. theu own language, | style, aﬂd in

'! . . thau own characteristic vocabulary.‘- The nucleus u£~ thu

approach is "tal

.v.he cmldren are: encauraged to talk

abou their thoughts, 1deas, experience . and feelxngs which

are st).mulnted by plarmed experlences in school to. extenﬂ

) AW

and’ :einfotce “the’ children s experiences outslde of school.

Oral conmuucamon is elicited mezough the use of a variety
™

> - of medxa such as paihung, musu:. books,. scxantxfu: expen—

ments and ob:ervations, films, walk;, tglps, puppet shows, =~ . % ’ g

and d.ranat)zatxdn of all kinds: .Gradlul):y,'the Language.”

,. X Bxpexxence pxognn move's from exclusive use of ‘reading fron

= . - the. chxldren s recorded pxpexxences to n\y\mdxv.lduah.zed
* app: oach | readi'nq instruction.

o 7 S
o In. thiu stndy, reaﬂan fzod"re%ozded éxpetiences( - N

"Z:-

B appxoach to’reading Whlch is often a nutural outqrowtlr

“of .the Language Bxpgriencevpljan_. . Theretgra. if research- " e




s X . e s A

‘can demo;\suaee that children
. enJoyahle t:a'nsltion from readmg of the children s recozded

expet}.ences “to the individualized reading plan, Justxhcation

g is provided for inVeFtiga‘tjinq_ﬂm ‘use of child created
‘miterials as a transitional introduction ts'recreational
2 " reading. . ) * . s

- Controlled experimental reseurch xnto €he. Language
" sxpenence Approach to’beginning teading has indicated

s - that,children’ 1eumnq to read from dictated materials -

have done equally ‘well: ot siquxcantly be(:ter than chxldren

v (o leazn:mq to reud from basal readan materials (Kendrick,

1967; Han, 1967, Stautfer, 1967; Vilcek, 1967; Schomer -
(19723 Harris, 1972).  Mast of the fesearch.into the Language

Experience Approach has ‘been confined to achievement effects.

However, cha results of the 'followxng research also 1nc1uded

r 3 measurement and/or observat)ons reqardxng the children's

e ) " interest.. S o A . E
2t Al % s, 3 ,xendnc): (1967) detemned the relative effecnvenea.

\ Mot the Lan y mpeuence 3 n to, First gtade Tesding
as compared m the ‘Tzadltxonal Method" where a conventlonal
basal reader- was used. In the LEA, upprcximately 35% of
d’le readinq time involved readinq of child created s:orzes,
B # lxbrary books, and storles from textbooka‘ Fifty foux
teachers, 27 in sach :reatment qrcup pa:ticipated in the h"

study whxch took place m San mego, Califoxnia. ‘ There «wwere

o approximately 750 children in cach’treatment group from 41

9 elenentary schooh. . A review of f.he results revealed that

e able to make a successful,




29"’
for most of ‘the analyses there were no Slgnlflcant dlfferences
between the\ ‘LEA and the TH. However, some ‘of the comparlsons
did demonstrate slqn),flcant dlfferences whxch are, pertlnent

o this research revxew._ The ‘TM demonstrated. supe:lorxty

in paragraph meaning as measured by the: Stanford Achievement

Test' for males in all three soci economic’ levels'and £6r'x:

fema).er; in the.middle class level. There was.no signlfll:ant
‘mfference in.paragraph meaning for females, in’ the' lower
or. upper class levels.. Interest 1n-read,\ng, as measured

: R :
by the. San Diego County Inventory of Reading Attitude;

: \‘slqnxfxcantly favoured the: LEA for' lower class male . The

’lnvest.\.qators concluded therefore, that the two methcds

‘are rhfferentxally effectlve with certaxn subgmups.

SR e The purpose of Hahn s study (1957) was to compare
NI .

three different approaches, to bedinning reading mstrumo

"ITA Language Experience and the .Basal Reader. Twelve
N 'séhool dxstrlcts in oakland County, ‘Michigan pax‘tlclpated.

"Each district chose three f).rst grade ; classrooms, one for

"each’ “from thres elements v schools in ‘comparable .
socloeconomlc areas” to’ partieipate. ° The Language Expenence

:eachers developed .a.program. using the dictated and written,

mater).als of ‘the chlldxeh as a basic Lnstructlonal source. ’

B
'

y Indlvlduallzed reading was encouraged as ¢hildren demonstrated

cohtrol over written language. ~‘The-data were collected.

from Septamber, \1964 -~ June, 1966. . The results of the

Stanfex‘d Achlevement Test Prlmary Battery II, admim.stered

in May, 1966 showed that the Language Experience group was

i

‘more advaficed than the Basal Reader group in spelling, word




“study, word meaning, and: paragraph ‘méaning. “"also, the child~

ren in the. Language ‘Experience grbup read sign

books. The results of the San Diego Couhtx Rea:hng Attltude

=
Test xndwated that children:in all three approaches respanded

/énthusiastically to the survey. Thus, there were no s;gnlf).—

Gant dxfferences m reaaxng attltudes. %

< ;
Staufter: (1967). compared. the effecuveness of &

N g ! 'Lanqu'éqe Arts appraach ‘£6.a Basm Reader approach in beginning

S 5 readi‘n'q: Th).s study was extended through the third grade.
Ay
$eln N Pretest; posttest analyses were made 'of 433 students:'in

.20.grade one Slassroous Gh three towns in.Delaware, Child

R R di\écat‘ed materx‘als were used in grade one. By grade two;

Crall's sxpe;mqntal classes'started the year by following self:

selection, individuanzaéibn procedures which, alternated

with group directed Feading thinking act).vxtles (DRTA)

usmq the Ginn Basic readers. ° Thxs alternatmn af mstruction

contlnueﬂ r_hrouqhout grade_ t__h.ree. Stauffer reported‘the
fn}.lowlng results H

"1 1 grades one and two the expeumental group showed

B ’ sxgm.f).cantly h:.gher sccres on the Gates Primagx Reading Test: ’rest

fnr word recogmtxnn. sentence reading and paragxaph meanan

In grade three,’ there was no sxgnxflcant performance diffe

. ence; between the, two' ‘treatment groups a5 measured by the

Gates (Advanced Prlmarx Reading Test. Test.

3N

8 2 Although there was no'.significant dxiierencp in attxtude

.tward readan as measuxed by ‘the’San Diego yugu Readxnz

Attitude Inventary,

wrote' that ‘the results Gf the' "

f icantly 1’ncra‘ ’




“ unigue oral vocabulafy used in -the.TEA ‘classes for reading = -

: l.nstruca&xon in’the IEA'than'in. -the CBLA.

dlrector and hls assxstant, as well as ptafesslonal Vl.

\and pareits ;.nd:.cated that a very: posltive atutude tcwazd‘ :

tors =

was not as’ evxdent in the cam;rol classtaoms.

Vilcek's. research (1967) Ccmpax‘ed the Inteqrated

Expeuence Appxoach (IEA) with the Co-ordinated Basal Languaqe
Arts Approach” (CBLA) usmq 18.grade two ‘classes with 396

‘Pupils participating £rom the Plttsburgh Public School STy

System. | Two of the maln,dxfferences between the,appxoache.s
were: S - Ey

-1./The CBLA classes used p:edetem;med controued repetitlun 2

' of vocabulary in. conttast to the use of the. .children's

xnsErucnon s

2..There' vas greate! use of trade hooks, supplamentary

mater).als, and pupil: teacher prepa!ed materials for @1rected

The results of th).s experummt, as reported by Vilcek, s‘hovis

that the children in; the IEA-had stansncauy ‘higher | scores

on the San Diego Pupil Readlng Attitude nventorx No
scatxsucal dlfferences were evxdent as meaSured byrthe‘
stanford Achievement Test. . . . ; i

The University of’Idaho conducted a “Conmuhication

skills Through. Autharship" program which used child dictate

basal- reading instructional program. In this program,




'children were encouraged to enter attractive homemade

T u Y, ’}'ecardinq stations equippéd with, cassette ‘tape z'ecardei—s_

“and d.\.ctat& ston.es, poenis, ‘experiences, ett. into ‘the

% recol‘ﬂe_rs.v These t_yped chlld created materials‘were used

as a source of readan actxvi’tle! for: the: author/child, %

Pt oL + - and later for-.the £hila's classmates. schomer (1971)
investigated the effects of the above program on first
gradgrs’ reading dchievemient, and compared. the aéhievement - .

scores- with a comparable group': which’ experlenced the -same.

' traditional reading program without the CSTA gupplemerit.:
f i 'Harris (1972) continued ‘the investigation into thé secorg
5 and third grades. All the first, second; and thifd graders

. .were. used £rom one school (approximately.50 in each grade) : i

& as the experimental CSTA supplement’ group.- - The control ;

. gréup, waé' randonly: selected eomithe: otiier element:axy

school's first, second, and third) grade population:” The

to all /f1rst grade chlldren, and the Stanford Achievement. -
.7 teSts served as posttests. . The results of these studies

lindicated that CSTA children read at a significantly highér

level in all three grades as measured by the standardized

tests.. Schomer recommended that a measure of the children's
3
S . interest be considered.’ .Harris did not include a measurement v

o] . ofithie children's interest in his analysis, however he did

make the pbservation that the experimental children vere p

| e i ¢
interested in what their peers produced and this:'interest

“in their peers' child created, matérials expanded to encompass .
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the' whole world of authorship (p. 58) ThesE Coibmts
appear “to provxde specifm research Justlflcatlun for
invéstigatiig the use of child created naterials as a
transitional-introduction to récreational réading as
measured by dn attitude toward reading _\nstrument.

* The abOVe research on the Language Expenence )
Apbroach‘to beginning reading has demonstrated that childred
can learn-to read effectively, £ ot sxgnlf)cancly better,
“when instructed from child Lreato atartats] It has also

been demonstrated, on the bas.\.s of ithe above research, that

3 favourable attltudes toward reading can be fostered thzough

~'the use of child created materials for instructional purposes:

However, ' since the child- created maternls used in this

‘investigation -were not cxga:eu in the experimental classfooms!

and were not used for instructional purposes, such as in’

" the above studxes, the question must be posed .as to what

evidence there 'is to squest c\hat qzade two chlldten -
would be able to mdependenuy read, and enjoy, child -
created mqterxals developed outside thexr pprtxculér class— :
room. el : 3 o o

<

Research Related to Indegendent Reading of of Child Cx‘ea\:ed
Materlals

In a review of the 11teratnxe, no experimem:al
studies investigating the usz.of child created materials

developed outside the experimental classrooms were foind:

However, in the above studies many classrooms reported ‘that
! . Fa "

'ishared child created materials-were used for independént




“ shared child created stories to motivate interest in zea:di'n?/

g for nve to eight year 0lds using shared chila created.

" materials (Cook, 1973). The purpose of the program was to - . .. .

| text. After being widely distributed in mimeographed form,

reaqu as opposed to direct skJ.ll instruction. (l(endn-:k,

1867; Schomer, 1973; Harris, 1972): Suggestions to-use

were found in the literature (Brown, 1953; Flanigan, 197
Roeder and Lee, 1973). . Flanigan (1972) wrote:

Publishing children's written work is another
extremely valuable tool in motivating .children .
to read. Children eagerly read material written
by’ their clasamtes and themselves. (p. 62)..

The Community Resources Institute supported by the s \

city Un:l.versuty Of New York developed areading program o b TEAE

produce and publish short, interesting, readable books’ -
around‘a monster theme.’ The teachera sketched plots based.'

n children's play with monsters, drew monster pictures

to illustrate them, and got !!uzens of children in the New

York_City schools to dictate:stories that were used as the

sthe "Children énjoyed the books so much that without

prompting from their. teachers began making monster books.

of their own, completé with drawings and text (Ibid, p. 67)." - 5
Some eighty books had been published at the time of the
article's publication and these were distributed to'a
variety of.classrooms and school libraries for other young . = /..
‘children to te’ad‘. Cook say’a, "The cr‘iticu‘thiﬁq is that .

kids are writing about things that interest them.. And .

these things will probably interest other children (Ibid)




\

. (—/[ The above research ‘indicates that ‘the Shared _reading

of child created materlals can be read: 1ndependently' and .,

Jenjoyed by the author s peexs 1ead1nq to increased interest

in reading. - Related research needs to. be. .ln/estxgated as
t0 why ‘these’ authorities' iecomendac‘icns should be. supported:
therdfore research into the readabulty and the pctentlal

intetest of ch).ld czeated materlals will be examined.

‘Research Related to the Readability g ¢hing ,Created Materigls

Rauch (1965) wrcte that ireading mate:lals should be

. at the appropriate level \of difficulty in terms of both

ki1l and pérscnal maturity oE'the students rea‘ﬂmq the
matezxaﬂls. Prestwood (1967) cotroborates ths lmportance Df

concept load‘ by wnunq that

unnecessary reading dlsablllties are sometimes

. created because little or no attention ‘is paid

to the appropriate level of difficulty of the

“concepts /included in thé reading materials (p. 150).
Because the chxld created bchs were w;).tten and. 111u5trated
by Sti John's children of the same aqe as the.St. John's’

chxldren who read. these books, it is malntamed that the

7 5
« above crxter:on for readable materials has been fulfllled.

Dcubts as -to-the readabxlxty of cmld created

reading materials may arise due to the 1ack of vocabulary
. . g .

cégtrol. To_counteract' this argument, over thirty years
ago. an editorial ‘in the Elementary English'Réview (1941) : ).
maintained that over'‘concern with vocabulary load and
sentence complexity Lo;.-es ‘normal and ‘'superior ¢hildren.
McGinley. (1962) felt)that children are mot afraid of new

\ |
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‘ ﬁms, but’. u.g fact u.at there 'is ‘nothing new, strange or' . - "

mysterious ‘in books will kill chxldren s interest. Wakeman .. % ’

¥4

}1962)

efetted to a-limited vocabulary as a kind of'a

“theft. run.hemnza, one,of thi badic characteristics -of- 4

Bxperism:e 3 is r_hs ).ack of x(ocahulaty

£ urxtten materials uging mgh irequem:y patterns of

'-"fﬂ" an's’ oral 1: je structure ‘as will be reviewsd.:
Bouevex, befo:é mésa studxes are dxsculud. t.he questl.on
needs to be taised as to evidence indicnting vhet.hez child
cteated stozies do reflecc the chudnn s oul 1anguage
‘strucl:nre when stories are \rr;tt.en by the c.hxldx'en xithex

than dxctatad N

Bldxedge (1965) conpax‘ed the orul and Wi ten pacterns v

" of 1anquaqé structure of 38 girls and. 4 Boye: £rom three

grade t.hue‘claues in two schoeh. The lanq\uq samples !

a _‘were analyzed " t the

Loban' s study (1966).‘ Thé xasulcn of thia study i'ndicaced




Since. 98% of ‘the‘child cxeated'ma‘tei’:ials used.in ‘the

study ware conghsd by ch:l.ldren be).ow the grade three level

‘it appears thdt these books would also refléct the- cmmren s.

oral patterns of lanqque stmcture.’

o - FuddelY(1965) studied’ t:he effect ‘of the smularxty L

¥ of ‘oral and written pattems of language stricture on- the

reagihg compx‘ehenslqn of- 131 randumly selecced grade ‘four |

chlldren from Bloomngton, Indxana . six’ reaqu paasages‘

iniis

of ox'al. 1 age. strictire " (as dstermined by

o strickland-s study (1962) whereas ‘Test: B used’ Low' patte;n‘s_'




of' hildxen'n oral® language ’stxuctnre.- Reading cdmprehension

,waa measured by the ability to read'a sentem/el and ‘select
" ‘one of three similar pictures which best depficted the ccntent

'Vacabul’ary,. content, and alq'na.tical

of the sentence

complexlty were xepozted co be carefully coptrolled. in

the tests. The results 1nd1cated_rjjat nqnlﬁcttly‘ more . . .
e

_grade- twoand “grade four chiidxeﬁ\'?htaix{ed higher scores

TS st A-at ‘the 2001 Fevel of slgnliicnpce.‘ v

Thie. Eollevung studxes deaL with thi Ldren's compre-

New Yotk Ci%g The auh)ects from g:ade mzee\

1nc1uded:' 3 I S

= N =,
1. Eiqhty lowet socweccnpxuc Negrn childten %hnge hative*
speech i onsundazd English: ! &L A S
E
adle’ class whi.te chud:en Hhoue na

% ‘Efgiit

- was stundurd E nsh., v

sy oty




. from the :eader s rspoken dialect.

tell stories in ' response to four pict\u-es  Tha stocies

ki . ozl
were tape ana scribed cmze x r’i‘ . vere

rextbcoks and qzven to 79 ch’ldren.

5 of chxld:en s.oral 1anguage st:ucture. Th:s evxdence appea.rs

The hypothesl.s of Pottsx 's study (196'8) was that

"stories created by a: dialectical subgroup of thu—d gradev

Negro' childrén might be more comprehens).ble £o other;

members of th.ls gzoup than the usua,l rnstru:txonal materlals =

(e 32" Ajrandom sample of third: qraders “was asked to.

when scores: were ..

comp

“the’ chlld

raad than ma:enals wh1ch uulue xow frequency patterns

to :mdu:ate that child creatcd ~matenal may be easy enough

the. onstar: :heme ! From readmg abduc :he'




% nterested in readxng these mater1als. Glasser (1969),

. various

! optimal use’of the redundancy of language whexeby cubs are

'@ersonal experiencg -and dxscusslon with paxen‘s and educators

also.indicate the universal appedl Of monsters:to pz;mazy
children. To vary éhe-subjece of these materials, fhe |
r;maxnder of the stories were written around themes that
the cmld/authors were 1nterested 1n writing. about, ' e s

is.‘suggested-that themes ‘found ‘interesting to the grade’

p two. St John s aut}mxs nuth also -be m:eresung to the

grade two St John's’ readers, theéreby s

THEORETICAL BACKGROUND OF T}(E STUDY *
ir 7 = .

. The ptncess of readlnq involves the active recon-

's:ruccxon of meanxng £fom g!aphlc symbols.: In this communi—

cation proce'ss, the writér expresses his_ideas in terms of
e qraphxc symbcls we ‘label as- words, and through the
medium of print t!ansmxts these ideas to the reader who
1ntenact§ with che author's: ptxnged messaqe by selecting

ves to reconscruct the autrh:r s messaqe. .

3 s
Readxng is not ‘a, matter of careful ‘perception of
\ T

‘every word, and téeeer in ghe.text. In order to-extract

meaning from,the’ duthor's méf'saqe‘, the skilled reader makes
3 N ? o ™y

provided from a v%rxety of sources.  These sources are ‘the
reader's *knowledge of the languaqe, nct only a knawledge oE
a partxcular body of yord meanings,  but of syntact)c

patterns as. well. The individual letters, words, phrases,’

“and sentencé& are all cues whlch caq be used by the reader:




v v . to’help reconstruct the author's meaning. More'cues are

provided than are actually néeded by the reader, for if . =
° . el $

.as 6 preclude associating meaning to' the'discourse.

g o SO
%+al1  cues Were used all the \ime; reading would be' 50 slow. . |
I

che word level thexe 1s a 11m1ted se; of patterns of Engllsh

Loktsis. for any particulaf word which elinlnates $i6 ‘neea
o lock ‘at’all the letters. The syntdctical ‘structure or
1anguage ,also restrxcts ‘the possxble sequence of words.. e 5
Ccntext 3150 serves to limit the semantxc alternatlves

wh,lch ‘many words can convey.

mformatmn, as well as xnfnmatxon from w1th1n words. in

thbxz readmg has baen demonstrated by Gocdman s study (1965) g

ith lDﬂ children ,\n grades l, 2 and 3’ in Detroit, Mlchxqa

In this mvesuganon, a comparison ‘was ‘made’ of ‘each’ child's

i
|
|
!
i
i v" " Children's abll)ty to use syntactlc and spmantie s sl }

“on which the word‘lisks were based.  Goodman found that - .

o - the first qraé‘e children were able ‘to read ‘two thirds of

the words they had missed on the list when the same

W words cccutred in the s:ody. Second graders read three "
.fourths cf ‘their. list errors co:rectly in the story's Sy i

e context. Third graders were able to read more then four & $

‘out. ‘st fwe words. correctly in the story's conte}h Goodman




. does not.exist in’ the language itself; the meaning is carried

: ——
mterest % e and aqe (Ibid, p: 260].' The greatex the

‘correspondence between the untex s and. the réader's use,

:hat ccmunlcation ‘Will occur. .

*understandxng will rot take place.\ The ideas and the concepts . \

e i
.. ¥ ' 12 i

g . S
redundant syntactical and semaitic.cues found within B boe ;
" the flow of language.. _' o B A B ”‘
Although the tues found in the graphic symbols of ' H

the wn:mg are 1mportant tn message reconstruction, these

alone are not ‘sufficient for true ing.. The meaning

by the lax]guage to the .reader who must-:eczeate the message

out of the raw matenals within himself (Smith, 1970) . There— SEr

fore; communication between the writer and the reader depends

not. only on a common languaqe, buc the degree of the.lan= . B
g}xage facility og both the writer and the reader. Dxfferences

in the-use of one particular language can be found in "groups

-of. users sepa:ated by time, space; social or economic class,

of vocabulary, synitax,. ‘and gramnar’ the greater the- nkeuhooa Rt ¥
\ E

51nce the language ‘used by the wricex symbollzé.s

the writ T's thxnkxng, it 1s further necessary for both ' .

the. writef and. the reader:to have cqmqon associations with

the language symbols uséd. ',Thus,:a base of similar experiences

of ‘both the writer dnd reader is necessary if commnication

is, to take place, ' The concepts expressed in‘the written

: .
discourse must also be within the grasp of the  reader or

expressed by the writer need to be appraximaced in the mnd % A

of the reader/m order fofr him to be able to actively’ compax:s
= S A .




‘and contrast ms own Ldeas and cuncepts m Light ofy‘the

~symbols used by the writer to reconstruct the writer's

theory of readxng justifies the nature of this lnvesthatlnn.

43 .

a\xthox‘ s message. These ideas and ccncep\:s wh.l.ch the reader’
brings to%the xeadlng act are viewed as the raw material
of comp:ehensmn in' that. the process of rea_ :mg, ‘the -aiithor’s

message’ acts. to manipulate, refiné, and reshape thd feader's g

previous thinking into new patterns of thought and associ- .

ations. Thus, whén. the ‘reader responds to the graphic.

meanmg and is able to cnucally react to the author's
message, understanding of the message has been realxzed. s o ¢

The q\:estmn is now pused .as to how the above

Smith's comments (1971), .provide releVant support to the
1nclu51on of the rec:eauonal readmg ‘comportent in relat_mn
to this writér's subscnbed theory of reading, he wrote’
that -a fluent reader has' learnéd to make dptimal use of

all the ‘cue systems fotnd in a’ piece of wrltlnq. He

enphasized th lmportance of reduclng tfe amount of v;sual

cues needed to be a fluen‘t reader by stating that

. a reader who had to get enough visual

' . “information.to ideptify every letter, fe ok G
or even every word) would not be able a - ol

. to read a passage fQr sense: the limi= BN

s tations of his o emory system would . .
:defeat him (p. 221)(- . g T

What is necessary to.develdp £luency in reading, according

to Smith, is the abilitfy to make full use af t\he nonvlsunl
syntactic asd Sbnanes’s cues in a piece of wxxtlng fas a chud

does 3n lxstemng) * Smith wrote that the abuity to use




.through practice. in reading.

syntsctip :;.d' semantic redm&antvﬂueg i;'acquizéd o‘nly'
; The Fecrestibnal Youding
component of the Feading program provides each child this
necessary practice. : W

" In addition to titme for saadiog whidh recreatlonal
readmg provides; - the ‘oral, written andcreative acclvxtxes
relating to the cintent of the books read «can now be
jusufxed in. terms of completmg the readxng process. . These v
kinds of actlvxtxes help the children 'do mére than’simply :

decode what thisy verteading, fo: in addition they' build =

5 HaBite BF setively xnteractlng vith the. ideas and concepts

expressed by 'the authors. Thé children use: the raw material

! of CDmpzehens.\on, & e their experxencxal and conceptua 4

background to react ‘to the author's meésage oit of whlch
they syntheslze someth:.ng new which has_ grown out of the
reading experience. R B '
The ‘use of child created materials also appears to
be justified in light 6f this writer's theorétical view of
the reading process. Goodman wrote that the beginming -
. reader can make the transfer from cueing meaning from sound
symbols to graphic symbols "only if what he ‘reads' is. real
"langudge, which differs only from the oral.language in its"

use of graphic symbols rather thah Sound symbols (p. 261)."

The child created materials reflect the "real:-language",’
spoken by children. In addition, ‘the use of children's’
cally implies that the

language .in .reading materials theore




ca variéty of ‘different variables, e.g.. definitions, time

" these studies 1mp_0551b1e. * However; by viewing a number of

studies dealing directly with recreational reading’ and the

‘many.. - Hovever; of the small body of experiméntal research |

. that has been carried out, a trend has been established

" measured by cbjective reading interest griteria. Lawson's

. materlals a

45,

ptual S will

to the child/reader's
enabling’ the. child/reader to reconstruct and react to.the
intended meaning of the cHild/author.

|
SUMMARY ...

As ‘an 'introductory. comment to the ‘Chapter's summary, g

it is recogmzed that the - foxegomg stidies have employed |
allotments, measuren\ent devlces, etc., whxch make equating

studies which have ‘significant factors in common it is o et
possmle €o establish trénds which may beé used as a base .
foi the’ feasibility of conductmg further research.

It can be ‘seen in this chapter that the number of

development of positive attltudes toward reading is not . ,

whereby regreational reading programs have supplied reading’
experiences which have appeared to be enjoyable to children

as observed by the children's changed behaviour and as

(1964) ‘and William's (1970} studies tend to éstablish a
research base acting toward disspelling ‘apy notion that time

allotted Eot children's self selection and read).nq of

‘part of the reading program jeophrdizes growth

in r_aad;ng achievement.‘. yfau'g (1967) study»indlcates that

- . \ .




not only may greater interest in reading result from a
program of :ecreanonn(readmg, but- greater reading achieve-

|

1

;i ment may also be gained as measured by Standardized tests.. . - i
! ) \ . -

However, .since there are many components to.the concept of.
recréational reading, as defined in this study, it is apparent '

that more definitive ‘éxperimental research is needed in this

Research into the use of matenals authored by

i i bchxldren for or_he: children to read far enjoyment has been /
neager. Chilaren léarnifg to read from child created books
written around a monster theme have demonstrated their
enjoyment by actively becomifig involved in their further
production., ‘In the CSTA program,. the chlldren .are also

sharing child created materials, but again, primarily for

i . fnstructional purposes; and.as yet, no measure of ‘the

childzeﬁ's attitude toward using these materials has

i ' been administered. e ¢

‘In cxdet to ptovxde further research ]ustxflcatmn

for' the use of child created materials to help children

easé the transition’between the skills and recreational’

componerits: of the reading program, a reView of studies

involving. tlie language expenence approach to beginning
reading as well as a review of studxes 1ndlcat1ng the chudzen s
comprehension’ of child created materials was undertaken. The
results of the language experience studies inéicaée that
children not only léarn to read from child created materials

equally well or. significantly better -than children learning

|
|
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to.read from basic:.readers, but children also-have produced

E Y “equal or significantly higher scores:on measurement devices
'des),gnerl to reveal-the childrei's attitude ‘toward reading.

The studies revzewmg c}uldren s comprehensmn of readmg

materlals utilizing ‘high frequency patterns’ of ‘children's

oral. ‘language structure,. (as ‘the child created materials

were shown to employ) reveal that children consistently
obtain slgnlflcantly higher ‘scores on cloze comprehension
‘tests constructed from these materxals/,’ than on mateuals

*:Which-upilize low frequency patterns’of children's oral

"language structure.  Since-the cited research in

}\\
chaptér ‘ildicates evidence that children appear’ to e ]

‘reading. child' créated materials as revealed in the children's

u\terest in’ readmg stemming Erom the language’, Expen.ence o

' approach studies, and that these materials are highly .

R comprehedsxhle to chudren, research jusuncauon for

_investigating their benefits in developing ‘positive attitudes
B f,oward reading has been established.

X . The final sectlon of this chapter contained, a
descrlptlon of the author s theory of the reading’ processf
This ‘was followed by a discussion of ‘the “theoretical
justification for the inclusién of the recreatlonal reading

comporient “in the ' reading program as well as the vse of

W % . child created materials. i N s




oo St S b, ol

*“program of recreational reading-

iibrary books stocked in each of the ‘study's participating

»experlmental treatments along w;th a discussion of the .

CHAPTER III

THE DESIGN AND METHODOLOGY OF THIS INVESTIGATION
II‘ITRODUC’X'ION

- The. purpose ofthis study was to investigate whether

the use of Chlld created mater).als woulr! effect a’ posx ive:

chahige in_the attitude toward readmg of grade two children.
These m_at:erials were used withinaplan'md supplen‘iencal

n The use of the child .
created.-ma‘e.erials was an att‘e’mpt to ease the -transition
between the. skills ‘and’ recreational conponents of the
readmg proqram. In order for tlus expeumental scudy to
be mtzoauced and carried out in the schools, preparations

had to be made and experlmental procedures uutll.ned Thls

‘chapter déscribes the methods and operaticnal procedures

employed in the study.

Ve experimental populatmn and the procedures employed: in

the ‘randon selection of the sample. "Next, the method of
collectwn and'production of the child created materials
is reviewed- as well as the function and rotation of the
classrooms. This-is folloved by a description of the
classroom meeting which was used in~carrying-out the

experil‘ggnt. In, the following section, the'two inservice

The beginning of the chapter describes '

3




meetings with the participating téachers are discussed.
Research into ‘the validity and reNaRility of ‘the measure-
ment instruments usei in’ thisstudy age also repcrted

along’ with the scoxlng procedures. This|chapter concludes :

Hlth an ‘account of the Statlstlcal procedures used in the

analys).s of dae.s along with an ‘explanation for missing and -

§ i elininatéd dati., . : " R ’
‘ : . T

2 K . ;
i THE EXPERIMENTAL POP‘ULM‘ION

L . The experimental population included all qtade I o1
! y

chxldzen m.thl the city lmuts of-St. John's, a city. af

approximately 90,000 resxdem:s, except two grade \:wo l:].ass-v_
i .\ roons £rom the Pentecostal-and Seventh Day Adventists

schools.: ' (Those. children attending the independent Trimacy >

schools or the orphanage school were excluded a priori:)

- The children represented a cross section of socioeconomic .’
and educational'backgrounds ranging £rom economically and

educationally impoverished backgrounds to'highly advantaged

home.backgrounds. Many of the families of  the experimental R
“population children originally lived in small outport
fishing conmunities while aThizabis prnpox‘ti‘on of other
children came from famxlles predomxnantly from maxnland,.‘ ki
Canada, Sngland, and the United States.

-The schools in St. John's are .under the ]urlsdlctlon

g A e v

;. of-four school boards organized according £o religious: -

;% " denomination.. The Pentecostal and Seventh. Day mvenuscs' .

faiths- are represented by two. véry small’ school boards.




-50

‘Children’ of the’ Roman Catholic faxth attend sehools pnder

“board, whue chilares repxesentxng- any other :

ani:cher school,

ze11q10 s denomznat:l.on attend: the’ schools \mder the foutth

school boa:d’s jurisdiction,. The ‘classroom of‘the expex'i-

Sly or

mental populatxon were 1y e

'. used elther the Ginn ‘or the Nel

Sume classrooms were seqreqatad

wh:u:h automatically eliminated the)r two

el
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schools from. the populatmn of this study.  The other tvo

"was ‘sent to the pr)ncxpal of each elemsntary schoal inder
the consenting boards' Juusdictwn outlln).ng the study 4

and asking: the. pzlnclpals .permission to request the partlcl- ;

patzon of any gtade two teacher frof ms/her schoul staff

should randomzanon procedures sex'ct any. of: the schccl'

~-grade tyo state: In the p:lncipals"’letter, Lnfcmation vas!

tequested as 'to the mames or manunc'ation numhe:s of the

qrads o teacmnq\gtaff as well s xnfoma@cn pertaxn ng

s, study[

fouowmg shojws haw these 33 classromns were detemuned,

X 5 gk i & b Tot‘al
1] Consintinig vsﬂcnoor sqa;:ds: e g
Nénber of” Schools Containing s d Z i g
' Grade-Two Classzooms? RNy E SRy O P [ TS
Pnncxpals' Consent:.Received;’ . % * : o
Nunber of Schools Represented:. ' 13 21
' Nunbsr OF : Gfade. Two Classrooms 29 46y
»{mhéz ot classroonis Elininated SLIIEI
| v}!u;x|ber of aemammg Classroom: 28 i 38

,i* Four classrooms -were elmunaf.ed ‘due to pazticip&ucn in’.
another -research project. 'Three more’classrooms. were.
-éliminated du to ‘the organizational nature of the school
being: differént’ from the restiof the schools in'this study s
popuxauon.

RIS B




From the J.nformamon given by tﬂ’e prun:)]pals con=

cernlng the mm\her S etate odks of kinderqarten to g:ade ;

thiee reading level, it was. obvious. that there was an unequal R

distrlbutlon of txade books x.n the above !8 classrcums.
To attempt to equa11 o the distiibution of the size of the
s classrcom 1librariés:in. each of the 'treatmen\t: gréups, each

‘ class.roum was assxgned to a groupmq rangan fram one to.,

E).ve accordlnq tb the number .of trade books: in the classroom

TR gkl
- Number..of"

Classrooms' T




e each declining teacher.

COLLEC’I‘ION “AND ERODUCT]‘ON OF THE
CHILD CREATED -MATERIALS "~

| The gouawmg pmvmes a" des‘tnpcmn of the cnuecuon

and _produc!:i.on of - the chi.ld cteated m;tetlals which' were

1ntroduced 1nto Each Qi the Six classes \1n the Experlmental

"B&: eacmgnt gzoupﬁ Each cf sxxty s:ones, out of which

a mn rial were ced;. was collected ﬂu i

s Amning

averageof 20 words ‘per ‘page.

| Page; Of ‘their book




The fcllow)ng describes the metliod of collection
x . ‘employed in each of the above Achodls? g ( ' |

School The storias £rom School A had been wru:ten

svaE ihe causesien the second grade school year in each
chilf's personal pro]ect book. “In some cases', the topics \
. were suggested by the teacher, and in other-cases, the chlldten

. selected thelr own toplcs The chlldran wrote freely. with

i
i

" no sczuctunng or‘co:rectxng by the ‘teacher. The: only

= stories which were eliminated were thosé not makingsense

to this invéstigator and those whose conteht -was similar

to the content of stories already selected: ' Each story was i
transcribed in book form without any edltlngjher than the
corréction of spelling. and _punctuation’ efrors. Each chxld/

‘author: subsequently 111ustrated each of-the Blank pages

opposite his/her text which was now typewritten and in book . «
form. ) ) o

School B and Ci Following the principles of Glasser's" .
class. neetings (1969); (see page 59) for a more. complete

descnp:mn) the monster theme was ‘introduced for dlscus‘smn

P
usmq pictures and opén ended‘ questions to stimulate

%% dxscussmn. Examples ‘of ‘the type ot‘ quesgions posed to the o

7 . &hildren are:

“What is a monster?" : v .

L e = Are all monstets bpad?"

¢
“How wculﬂ you feel lf a mcnstet came to live with you?"

& T w “What wculd a monster 1ook like?" | 5 ' ‘

“"Are all monsters ugly?"- R




"What do mbnsters do

" "What do monsters: do a

.. "The, monster theme:was chusén since feading, (Cook, ,1973;

and Glasser, 195.9), p_rsonal exper).enca, and. dlscusslon\ with

|
paren(:s and educators all indlcated tha: chlldxen of ‘this

i age group are intensely Lnterested in monsters. Follcwxng

|
these (oral dlscusslcns, those ghildren who were 1nterested

S tn wntmg (or dictat:.ng) monsTer sturxes were invited to
40’8 No' scmc:u:e or ."fielp" was ‘given to chq children

" other than to Lgive propex spelllnq if and only $f the children®

_asked. These hand written stones were then transcr)bed as ' -

‘+..1' . above. and each child illustrated his own story.. All. ‘stories

were accepted. . B . .

;L rhese stories erd transcrlbed again, thls time using
'a primary typewriter.: Each. child's xllust;a¢1un was, traced

" over with a thick, black, felt' tipped pen;’cutiout and taped

'to the page opposite ‘the ‘text it was.illustrating. . Thirty
B g cbpies of each book were xeroxed on assorted setouten. paper,
’ thereby allowing five copies of each book to be introduced
" into the six Experiiéntal B classmois. The covers of each

of these'1;800 hooks included the title and the ¢hija/author;

they were hand pnnced using paper wrapped black dermatograph

soft pencus on assorted coloured art ccnstruct1on paper

(Appendix A) «
', | These child created materials-were divided into’
‘. “packets of ten books, five copies of each baok, totalling

| % .. 50 books in a packet. "These were distributed to the six
| o i '
1
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i
i

| a catalytic effect on’the children's attitude toward

B o
Experlmental B classrooms each’week: for the. 51x weeks of %
the ‘study. Before allocating ‘a book to one of the six
weekly packets .each 'book was rated oi-a scale from one to

six’/ by this 1nvestiqator. THe more complex ‘the syntactical

“structure, the greater the variety of the Vocabulary, and

the more involved the plot; the higher the' number assignéd

on the scale. ' It was arranged that each packet of child

- created materials was balanced ¥n ‘thematic content as

' well as in the level of the assessed reading difficulty..

: ¢
LIBRARY BOOKS' .
: )
The child created materials in this study were

".viewed as alpossible transition between the skills aspect -

. OF the reading program and the recreitional component., - The

: \é
hypothesis was that the dinitial success and enjoyment

derived from reading these children's materials would have

‘reading. This would lead them to further reading and . N

enjoyment from the trade books 'found in -the classroon ¥, -
Llibfagy. Reading child created naterialaas vieved as a
supportive, motivating activity aimed at getting children
to'read ‘and like 556K#; gt /28 /anjend in itself. Therafore,
in order to al(og: f'-or the transition to reading from trade

books in the.Experimental B cl oms, it was y to

_-erisure that each classroom’ library provided a large asscrtment

of trade books: 1In the Experlmentaf A c! assx‘ooms where

no.child created materials were provided, the effectiveness
LR i . B .




3 e
of the ional ‘reading prox was wholly depéndent : ‘
| e on the presence of a classroom library where each child !

would be able-to select at least one book ‘to read during

any wholé class recreiticnal reading pegiud‘\ F;ph infor-
mation gathered ‘from the principals concerning the grade
¢t two classroom libraries, it was apparent that many classrooms
" atd not provide a sufficient number of trade books to' make
. . 'a program of recreational reading feasible (sed page 51.)
< .- Inaddition, there had to be assurance that a new supply - & ’
: léf trade books would be sipplied to'each classroom to
“'sustain the children's interdst.: To providé a solutioh to
this problem, the Public Library Services of St. John's l
alloved this investigator to selgft 600 it b dom
. .their Picturée Book Collection for use in this study. Each
Experimental A and B classroom-was randomly assxgned 30 & 3 |
. books which were rotated on a weekly basis. .
! There was some question as to whether to’stock’ the
control ‘classrooms with these library books since these
clyssroom teachers would not'be receiving.the experimental

treatment, and, each.'teacher would continue along her usual

. "patterniof instruction, However, without supplying the

control classrooms Wwith the same reading materials as .the_ -

two, expeziment?l groups, the classroom libraries in’ the

i ‘contiol group would not be comparable to those in the : {
| . ;

i " experinental ‘groups, and. the study would be biased against -
the control classzooms at the Gutset. If this study,

investigating. the use of. the child created materials, was

T e SRR A
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: < - ! . \
to be conducted scientifically, it was. imperative to remove

the disparities in the classroom libraries. in each treatment

group. ‘Therefore, 30 library books: were rctatéd weekly
into the control classrooms as well as mto the expeximentﬂl .

f
classrooms. (It must be noted, hoéevez, that “the presence of

the library books might have si flcantly altered the reading

o environment of the control classes.) - g B o
2 "ROTATION OF LIBRARY BOOKS '+
i, " The rotation of the library books was carried out by .

dividing the participating schools into two geographical areas.
Arrangements were made with each participating teachea; to

\have the. St. 3ohn's library books packed up each week on an
Vassiqned morning. The carton of'30 library books from class-

. room ‘number — transported to classroom number.two,
“ete:.until all 18, classrooms received a new supply ‘of library,
books. This gotation was carried out over two days,. each of

the six weeks Jf the study,,. (Using 19 cartons of - books
allowed the rotation schedule to take place over:two days

s6 the children in glaBsroom humber one did Aot hgve' to wait. . . s

out of classroom number 18.) Using the rotation arrangement
‘not anly prcvided more equitahle distribution in the number
pf new books, but'also provided greater equality in the

actual books read duxmg thevexpenment. | This procedure

1 & reduced the chances of confounding the experiment due to

" \ i
the particular selection of books in certain classrooms. »

for their new supply of books until ‘the books were rotated ¢ A




by
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as to'how and when the thirty minutes recreational time -would
.keep a weekly 16g (Appéndix G) .showing that each cm].a

ional read:mg v

THE CLASéROdM MEETING AND THE
EXPERIMENTAL TREATMENT .

Each experinental ceache£ ‘was asked to provide
thirty minutes! daily oppcrtunity for each child to engage
in recreational reading. Hnw this time vas allotted depended
entirely on the classroom teathiers. It ismaintaified that the
classroon teacf‘ez, rather than the investigator, knows

each of her children best and is therefore the better judge

be:most beneficially spent. ‘ The teachers were asked tu

did receive the thirty minutes  daily opportunity Ec_r recreat-

Accordlng to the llterature, some teachers have

run into @ifficulties provYiding "free" rfeading time for

thelr children. Often these teachers have not’discussed

the "ground rules" with the children and have not worked
out ‘the trouble spots with them as well. To avoid this
problem, and to standardize the introduction of the

recreatmnal\;eadmg ispact®toile, cladarbom; dach experimental.

. classroom set up a classroom meeting as described:in William

Glasser's book, Schools Without Failure. .-

According 'to Glasser these "meetings should always

"be conducted with-the teacher and all the students ina &

tight circle. This seating arrangement is.necessary if .
good meetings are to.occur (p. 132)." Through these ¢lass-

room meetings, thée children were to discover that their




A Y o o 5 e e e pene e,

"[ - L] # .
o % ] 60.

class is a "working, problem sblving unit" and that each
student” has both individual and group responsibilities. By
discussing group (and individual) problems the students

and the teacher were to solve or .prevent classroom problems

relating to recreational reading. ‘Traffic problems around

the classroom library, time table problems for book reading;
book selection conflicts, etc. were to be worked out together
beforehand. Thus.the children would feel involved in the
reading activities in the classroom, and could alsc ‘take - *
personal and qroup.resp;ansipility for ‘its success. and ehjoy-
ment. By i v‘alvinq Sll,the childx'en in this eipetimental
progsdn xight' fron the beginning (vithout telling them that

. they were involved in an experiment) they would not only

 Riiow vhat the Lascherti sipactatloussEe, Bub would be
a-pact: of setting the classroom's standards.

In addition to sorting out potential or actual
problems, the Elassroom me‘e;:ing was the.organizational
vehicle ‘by which the teacher 'int:qd‘meé the recreational
component of the reading program to the children. The

teachers in the Exp 1A cla i the

children that 30 uhxuy/ﬁocks would be brought into their
classroom each week and that time would be provided for ‘self

selection of the. library books as well as for act{vities

" “related to their reading. The teachers in the Experimental

B cl i the child d'materials to the

children via the classroom meeting and informed the children

o 3 " v
of the ‘rotation of the library books and the reading
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activities. Each week, as the newEelection of books

arrived, the Experimental A teachers highlighted and.intro-
duced the-library books via the classSroom meeting while the
Experimental B teathers highlighted and introducéd the

child created materials to the children. The .child created
maég:ials were given a place of prominence in the classroom
“1ibrary and the reading motivating adtivitied verd Focused

on these materials as well. However, if the’children pre-

ferred the library books, the teachers were instructed to

‘give complete freedom of choice‘_to the, children. The‘ '
teachers Were aksd o read to tha chdldren each day ‘tiie
Experimental A teachers from the library books and the
Experinental B teachers from the child created materials.
‘Sughestins were given for the teachers to follow-when
feating ‘to the childves (Appendix C). )

‘From the information provided by the principals,
it was apparent that some grade two.classroois did not

contain ‘classroom.libraries (see page 51). The classroom

‘ meeting was used to invite ‘the children's suggestions on

how to arrange a library corner or how to make the present
one more appealing. One of the aims of the classroom

meeting arrangement, therefore, was to foster as-much student

involvement in the recreational program as possible.

Preparation and guidelines for the reading motivating

activities were also set up during classroom meetings,

although other than ‘the weekly introduction of child created

materials or library books and the necessary sorting out.




of any blems, this cl I was not a -
requirement each time any reading activities were initiated.
The teachers were asked to suggest a variety of these
“reading motfvating”. activities in which each ¢hild could
£reely elect .to betome involved in. No child was required
r.o partxcxpate in eny activxty, and no c.hxl.d was required
to choose a recreanonal xead.mq activity if he/she simply
wanted to read. Likewise, children were not :equxred to

read a book when one af the actlv.\txes could be used as - a

boek reaqu mocxvutor fo! that chlld.

" INSERVICE MEETINGS
& \ ; i
st Inservice Meeting. B g

< In order to inform the experimental teachers as‘to
the specific nature of th_e expeximer‘ntal treatment,-and in s
order to instruct all participating teachers on the adminis-
tration of measurement i;zstruments. three inservice meetings
were carried out in the investigatoi's home during the week i
of January 20, 1974. The’controlggroup of teac];ers met.
sepaxately ‘from the experimental groups; one teacher in r_he
Experunental B group could not attend the inservlce meeting
an addltxonal neetinig was Jarrangdd at the teacher s
onvenience. At this first mserv:.ce meatmg the. fol owing.

twimes were carried out: 2

1, Each teache: chose, one of the 19 cartons of he :andcmly
selected ubruty books to start week one. )

2. In addition to the library books, each teacher ifi the




* packet of child created materials. . “

log form to check off the 30 minutes' time allotment

63

Experimental B treatmeht group received the first week's

3. Each teacher from schools under. Board B received parent .
| . i SA%
consent forms\‘ﬂppe\ndix F).  The teachers from schools g

under Board X had the option:of sending out'these permission

slips. s ) ; J

4. Each teacher from both experimental groups received.a ., g

given daily to.each child. This log form was collected '

jeom e

. guidelines vere also pxinted in brightly coloured assorted

‘colours for the teacher's benefit (Appendix C)..

cach week in each teacher's carton of };ibr‘axil books and a
fresh form was distributed. This fgz"m was printed in

rose pink’ as an aid to the teachér's/memory to £ill out ; o o
the form (Appendix G) . # ' .
5. ihe Guidelines for Experimentai Classes was reviewed

and discussed with all the experimental teachers. _ These

6. The Child Creabed Mat&rlals Guidelines were discussed

“with ‘the Experimental B teachers ' (Appendix.E) . 3

7. Instruction was given on the administration of the Gates-

NacGinitie Réading Test, Form B and the Primary Pupil Reading
Attitude Inyentory. & >

8. Information cards (address, telephone, number of children'
in classroom, et.al:) were filled out by each teacher, and’
dates vere set for the second inservice meeting during the
third week of the study.

5 §




Second Inservice Meeting.

were made at the teachers' convenience.

TWo inservice. meeunqs ‘were held duzmg the week
of February 10, 1974, 1.n the investlgator s-home for the
exper).mencal teaghex’s only. Two of .the twelve teachers

veré unible tb attend so ‘other inservice arrangements

: In preparation foz this second mse:vice meeting,
the mvesuqatox ‘visited each expérimental classroom (with

the teachers' perkmission), and’ -photographed the classroom:

,'*—/——lebrarl.es, bulletin boards, and any displays of activities

carried out by the cliildren.as a iresult of the treatment.
These phntographs and samples of activities were then used
for' demonstration -and sharing purposes during the inservice

mesting. ‘Tt was this investigator's observation that being -

- able to observe other teachers' classroom library ideas

through the photographs and ‘examine samples of the childrea's
activities sparked greater enthusidsm and interest in the

reading motivating activities among the experimental teachers

‘than simply' talking’ about the experimental treatment which '

had been done at the. first set of inservice meetings. . ,

; J S
. Following the sharing and discussion period, each

teacher received a copy of ‘the secord part of the experimental

treatment activities (Appendix. D) which provided a rationale

for-the motivational xntexpretxve activities'and additional

 suggested xeaqu mctivating activities. Discussion was

encouraged, and copies of Charlotte-Huck's book, Literature

in the Elementary School were used to illustrate pictorially

|
|




' 'many. of- the ‘activitiés suggested.

Ty  The teachers were also given a sheet of questions
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to quide them in their observations as to how the children
were teactinq to the experimental treacment which- they wouxd/L
be'asked to elaborate on at the énd of the experimental "

treatment. ’ ,

bA’l‘A COLLECTION

Ginitie neadinq Test <

B § is aﬁraup readmg test which is'a revisxcm\ of
the Gntes pnmarl Reading- Test Test 'rhd Primary B level:is

designed for use ‘in the second g:ade, and consists of a

Vocabulary and a Comprehension test, ..The test is to
qinlinis:ered in'two sessio‘ns. the v'ocalgulazy part -taking
15 minutes, and the Comprehension section taking 25 ‘nim:_[telt. ’
According to William R. Powell 1972) the Gatés~
Hachu:xe Readxng Test provides psablg dar.a on achievement
in c:mprehanuon and vocabulary ahcompamd with other
general reading tests (p. 690). Vag_Raekel (1972) writes
that the stanjardization appea:'s to hav.e been zachez’ care-
¢ fully. done and chat the tryout sa.mple and nommg group
appear to have been adequate. He assartn that "The Gates- -
Maccinitie tests reflect a marked improvkmunt over their
predécadsor ERT Thxs test p: bably fum:zions best - -as
survey teats&(p. 189) "’ In a pu ucation publlahed by \'_he

International Reading Association avaluu:i.ng reading tests,

. . -




.the :eadlblhty mfcrmatxcm given by the. publxsher for the
Gates—MacGinltle Teststis: rated as camplete and sat)sfactory. :

Adnu.n).strﬂtl.on. The. Vocahularx section of the Gates-

Machnxtxe admg Test - Primatz B was adnu.nlste:ed in all

118 classroons in this study on ‘Monday mbrning; January 28,

‘1974, and the Comptehenslon sectxon was ad.mlnlstex‘ed in all

: |
18 paztxc& ating classes on Tuesday morning, January 29, o Yk o

. 1974. _To pr) gerve the atmosphere of normalcy and to allow

~the tesung r\3 e. completed thhm 2 week the classzoom

2 t,eachezs admlnlsteted the neadlng tests‘ (In the event of

3 absentaezsml the teéachers ‘were 1nstructed tn admuuster
\k the two secticns Df the test up untll Fx;day, Januax’y 25 )

it Scnring.

B were hand saored using the scormq keys provided by the.

The Gates-ﬂaccimtl Reading ’l'asts - Pr;marx o

'zau score was calculatéd by totalllng the

: e nunber of n:ems the child’ answered cox‘rectly. Frcm\ tables

provxded by the publxsher, ‘the. raw scores.were intel:preted

il e sy r.erms of s:andaxd scores. The! Composite Re. d:mg Sccre
v,-Pezﬁe_’yas then calculated by’ averagmg the vocabulary

and Con\px:ehens:.on acandard‘scnres ‘of each child. 'This

,averaqed standard scm—e was convezted 1ntd “the carrespondmg

e pe:cennle scare according to the table provided in the Gate

Machmtxe Technical Hanual Each Compasxta Readxng gcore -0 4

D percenule pmnded the basis for the decumn on ‘whether

to eategorize. sach child in “the low, medium,’ or high rearhnq

1 ( s qroup. (see Txeatmen_ ef Datd fox' furehez details. )




exghteen of Yhich'are readx.ng actlvxues.' Each child s’

. Each of ‘the three r‘acung actlvlt).es ‘was paized w;t’h each

" two. pu:l:ures oE nox\reading act

given gither the girls' or ‘the Doy versm'n and asked ‘to
Jndzcate the picture: of the acuvxty on each page that he/

kes best by pucm.ng a crayoned x through the: picture

the praferred activity:

No. reaﬂlng by the chlldren is

at’ their.own pace.

The, dverags “tima or chud:en"o complete

this zeaamg snvencozy is Five iinute§,

. '!‘he initial version of ‘this mventory was developed

duxx.ng the spring of 1968 when 20 secand ind third, graders

were mterviewed 1nd1v1dua11y o detem ne- their favou:ite

afterschool and weekend| actxvnies. The mne actlvxtxes

named most frequently and thres reachnq acn,viues were

then drawn h} an artist in both a,g: 'r1s' and'a buys - versio

of the nine nonread‘inq activities. /Thifteén choices between

ities were also ihcluded

as dxs ractors makinq a total of 40 hoxces An- the orxqﬂxal N

eeond and third

B "L‘he nventqry was administexed to 73




of the children.) The test, (t 3.36) Ind‘l._cated that the

s o L > . e e ‘
to dete;mine the. reliability of the instrument. The test- s
retest reliability coefficient witha one week interval -
was 0.006, whu:h according to Askow (1970), is’ siqnifn:ant . i

beyond the .60 1evel of sxqm@xcance.

The following Eal the test was administered to

another group of 94 second and' third graders in order to )
obtain a measure of concurrent validity. The children's ”
c.lassxomn teachets were asked to select the ten students ‘
with the highest and’ iowest interest in leifure time reading. ~ . = |

(These teachers did. nct know the attitude inventory scores

identified by their teichex‘s were different at the .0l s

level of slgnxfu:ance. # gy v, 2 . .

H

£ . v 4

neans of the attitude ane}ntoryrsr:otes of ‘the two groups B ’i
i

3

_The initial version-described above was later revised .
since it was determined that one reading picture lacked the -
xelxabxl)ty or internal consxstancy of the other reaying

§
pictures. That picture was eliminated making a total of 18 . ’5

s s : €
.times that a xeading activity could be. chosen. one distractor

page was also ‘eliminated making the present inventory length

30 ‘pages _instead’ of ‘the orxgxnal 40 ‘pages. ' A study of relia- .

- bility of this revised version was made and Askov reported

that the rel'i\abilitxes are satisfactory.

G )
the quarl ugu Raading_ Attitude Inventozl was administeréd

~'7 Administratd

and Séoring. . “The -revised' version of

posttest. —1: beueved that this is the first stz\:dy

to use the publklhed ve:s L¢

of this acutude xnvgn:o:y. ~
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The pretest was administered. Wednesday morning, January 29,

1974 and the posttest was administered.Friday mornjng, - -

Maréh 22; 1974, - (In cases of absenteeism'there was'an

‘additiondl ‘period of three days in which the pretéest or’

ostteést could be readministered.) The posttest wass

originally scheduled to be administered the previous week)

but due to blizzard weather.conditions, the posttest had

to be postponed one weék. In scoring this inventory, \the

total number of times that a reading’ actlvxty was c\losen
over.another activity was tallied, and all other choices
involving nonreading activities were ignored. The highest

\
possible score a child could receive was 18.
. ANALYSIS OF DATA .

The test scores were punched on data cards and
ptocessed through the computer facllitles of Memor1a1
umvarsicy of Newfoundland st John's., ?

. . To test for any treatment and mtetacuon effects )
between the ‘ck’uldx‘en s.reading a¢hievement-'and. treatment,
as. 1nd1cated by the adjnsted reading attltude inventory
posttest ‘means,: a m_:o way analysis of covqnance was employe\i

A dxaqrammatxc model of the scanstlcal design is shown in

'with the .reading attitude pretest scores ;sed as a covariate.

‘Table 1. It can.be Seen from this model that comparison of

adjusted pnsttes: reading attitude inventory means of

the three traatment groups was done accox‘ding to. the children s

15
ireading achievement placement. T 12 7 .

;
§

R 5




1
2 ‘TABLE 1

READING ACHIEVEMENT BY TREATMENT MODEL

- - Ca Adjusted Reading -Attitude Inventory Posttést Means
Read. ng . ” s
: _Achievement § : .
i rii27 Percentiles Experimental ~ . - Experimental - Control Overall
et A Group a B Group C_Group Means.
s Low °

0 - 31 percentile’

.. Medium ),
32--°65 percentile

. High ¥ A5

BL oL
*an BM cm

. 66 - 99.percentile *an . Xpi ’ Xcn
) overall . . o v A N
. ‘treatment 2 ! _ N
4 means. * L - . : '8 c

oL
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In order to determine the level of reading achievement
for each,child included in‘the study, a frequency distribution

of the percentiles scored on the Gates MacGinitie Readxng .

‘Achievement Test - Primary B was tabulated and divided into’ AR
‘thirds. From enis procedure, all children scoring above
the 66th percentile were categorized.in the high readers’

group, all children scoring between the 32 - 65 percentiles

were' categorized in the medium readers' group, and all B

children scoring below the 32 percentile were categorized
in the low readers' group. The posttest reading attitude v
inventory means repregented in each of the nine cells of

r.he. diagrammatic moc;;l were adjusted to account for initial Pl
difﬁerer;ces in the ‘pretest reading atfitude invento}y
scores. Fu]lowlng a s)qnflcant overall' F xatia -for. the
irantmenk-etfent; me Tukey multiple comparison progedure
(G)ass ‘and Stanley, 1970) was used to locate ‘the specific
Tevitos of ‘6ieEarines betwenn treaments.

Treatment and interaction effects between the
ch&ldren s attitude toward readlng and trea\-_menr., as 1nd1|:ated.
by the ad]usted reading attitude posttest means, were also
investigated. A two way analysi‘s G2 civarl ance was enBIoyet.
with the :eadinq achievement scores used .as a covariate. A

"aagramnatic model of the statistical design- i she»J,n in

i
It can' be seen from this model that compax:ison of tha

adjusted pcsttest readinq attitude inventcry means in cha

three ‘treatment gropps|was done accjrding to the children's
: 4 . 2 i

SN __/4'_',74




. TABLE; 2

° READING ATTITUDE INVENTORY I;RETBST BY TREATMENT MODEL

Pretest

Adjusted Reading Attitude Inventory Posttest Means

Scores Experi 1 ¢ € 1 Control Overall
A Group B Group C Group Means
7 E n
Low e ¥ ™ 22
Q-4 s XpL, XeL o
.
Xy Xeu Xy
© *am © gy Xeq
. R 3, %
e

zw




attitude toward reading. . In order to determihe the level

of attitude’toward reading of each child included in the’ i
o L.

study, a frequency distribution of the childgen's scores - | .

b on the Prinary Pupil Reading Attitude Inventory was tabulated

and divided into thirds: .From this procedure, all children’ ]

scoring above eight on the reading attitude measure were ) '

\ ;.
cateqo_ri;.zed in the group demonstrating the most positive

attitude .toward reading, all children scoring between f£fve

and seyen were categorized in the middle group, and all

- ) . children scoring below four were categorized in the group
,' demonstrating the ieast p;;sitive attitude, toward reading.‘ .
i 4 The posttest reading attitude inventory means represented v
e _'in each oOf the nine cells.of the diagrammatit model were

adjusted to account for initial differences in the reading

.achievement scores as measured by the Gates-MacGinitie ¢

Reading Test - Primary B. Following a significant overall.
F ratio for the treatment effect, ‘the Tukey multiple ‘cémparison
\ " procédure was again SEid £5 Tosateithe spRelEic Jourcalof o
difference between treatmehts. .
To'test for any significant aiEferences between males
_andjfemales, as indicated by the ‘adjusted readxng attitude A

posttest means, a two way analysis of covariance’ was employed

" with the reading achievéement and .the reading attitude pretest

‘scores used as covariatés. A diagkammatic model of the statis-
'

. tical design is shown in Table 3. ‘It can be seen.from this
“ ¥ »:
model, that comparison of the adjusted. posttest reading

\

i . attitude inventory means in the three treatiient ‘groups was

|
b : ;




~TRBLE 3

SEX BY TREATMENT MODEL

L . ot
| Adjusted Reading Attitude Inventory Yosttest Means
- 3
| Experiméntal Experimental Experimental -Overatl
A Group. - B Group * C_Group Means
: g ~ . ¥
5 45 e Tre B % g
x ~". Males . Xpu . XM
. .-
ry . = Sy X
3 2 Females Xar Xap Xp
2 - N = ¥ »: ”
Overall w4 E -z =
Treatment Means - Xn - Xg V 3 8
i R o B
f: 1 ”
. . L 4
I s b : <
5 B oo E o
- Ve . : B >
'\n ’ L ~ s
- ~ g 5
% s Basonssn g
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done according to Sex. The posttest reading attitude

inventory means represented in each of tfie six cells were

nd)usted to account, for-initial differences in the reading

‘achievement. ‘scores. and the pretest reading attitude inventory

.scores as measured by the Gates-Machnitie Readlng_ Achievement

Test ~ Ptlmax'x B and the Primary Pupil Reading Attitude

. Inventory respectively. . i

Questionnaires were also distributed to each of
the eighteen ‘participating ‘teachers of thé study for their
first énd,infomal observations of the treatment effects

in theld particular classroom.

MISSING AND ELIMINATED DATA. bR -
It was not possible to obtain t.he three necessary
test scores (Reading Achievement, Ptetest Reading Attitude
Inventory, and Posttest Reading Attitude Invéntory) for au
the 533 children in the sample 's 18 classroms Any child
who had not taken all three tests was eluunated from the
statistical analyses leavan a total nf 445 cxuldnn in

the 18 classrotms of the sample: Due to the affective ¢

o nature of the pretest and the ?ostte‘st, it was felt that

any pretest scores accepted after the expeximsntal treaunent
wis sniuaced and any posttest scores accepted more thnn

week after t:he treatmene was terminated would e anaud.

1t shoum be pointed out that an @ncommonly ‘high,_rate of .

ism red out the\gity of st Jom.'a ‘on

the posttest date due to huardoua weaYher conditiunn. m-is

L




- \\E % .76 |
‘posttest had already. been postponed one week due to weather

conditions.). Also, several schools in the sample were

experiencing an outbreak of mumps! . «
‘The data for all the above 445 children'in.the

sample"s 18.classrooms were not analyzed in the statistical

analysis due to the requirements of the two way analysis

of "covariance’ statistical program. In this ‘pmgram each

cell of‘ the factbrs heing apalyzed must have an equal

-
. . x‘epresentatloh of’ sub;ects, From the Tables on the cell »

dxstrlbntlun of the sample )t can be seen.that there t:as

" ari-unequal pumber of chlldren in the Tables' ‘cells. ;)n
hére

ERO

¢ example, in examining Table 47 it can'be seen. thau,:

were only- forty children’ whose achievement scores fell in.~ °. "= ¢
. cells 1.3 and 2.3, This necessitated reducing the number
of éhi;a'xen represented in the rest of the cells to equalize
the numbers throughout the nine ceils. Therefore, the data
' - ‘used in this analysis were for 360 children. Following the
same procedures, the.data used in the Reading Atti%ﬂe by
. Treatment analysis were for. 351 children (see Table S),

- i and the data used in the Sex by Treatment analysis were £0r,

342 children (seé Table 6). P ‘ ‘B ke

3 . It was dlscoveted that the number cf children wl.thxn

P i the classrooms were not unifomly xepresented -in aach of the

P cells. ‘Therefore, the required random eumnatmn to equalize

the céll numbers was done by stratifkcatipn. This procedure

Y anolved the differentiated -random’ .elminatmn’ of chuaxgn

the, classes rep:eéenced with cacn aéll». The, *




TABLE 4 -

: CZLL DISTRIBUTION OF SAMPLE
READING ACHIEVEMENT BY TREATMENT HODEL

“Reading wr . .
Achievement . Experimental A Experimental B Control
-~ Pex iles y %!oup Treatment Group _ Group
7 ce1l . “cen cell
0 =31 1.1 1.2 1.3
: percennle 59 children 53 .children 40 children’
: 2
cell Cell | can
. 132 =85 2.1 2.2 5 o ue
percentile 56 children 50 children 40 childtan
Cell ' /\ch Cell
66 - 100 3.1 . 3 3.3
lpercentile 43 children r 52 cluldxen 52 children




TABLE S

CELL DISTRIBUTION OF SAMPLE -

s g - READING ATTITUDE BY TREATMENT MODEL <
= Pi—ece_st. ~ Treatments e
° Reading ..
Attitude; - Experimental Experimental Control .
Inventor A Treatment ‘B Treatment _Group .. |-
.Scores - . E o
S cell ) Cell Cell
0-4 25:; - 1.2 : 1163 -
’ 59 children 60° children ". 42 children
T ¥ | ce11 Ccell o icenn
5= |21 209, Bx 2.3 B
" -| 69 children - 51 children 41 children
= ) E cell Cell ce1l | -
8 -'18 E 3. . o o 3.2 3.3 .
< - 39 children w & 44 children 49 children
7 _® 3 o
o : ® L

8L
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% sex . i 2 2
B . Experimental A . Experimental B Control
Treatment Group Tzea}:men}f Group Group
’ S| cenn Cell ™ . cf11
A R T 520 & 1.3 .
78 boys 88 boys _ 75 boys b -
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- 2.1 252 0 i 208 :
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greater the representation of any individual classroom in o

any one cell, the greater thé numbexr:of required raidom - ik

elinination from these classéooms. In this attempt to.

réducé over zepresentatxon of -individual calsses in any one -
' cell, a greater proporuonal balance of classtoom repr

sentation within each of the cells was achievéd:
s %, % % suMMARY < ° .

b‘}‘i‘sam‘ple of 18 gxade two classrooms was randomly

.+ .selected for the six weeks study, six.classroons -for the
. control group, six classtcoms for the Bxpermental,& qraup
: and six classroons for-tHe Experimental P group. | The
+ . -Experimentalls “classroems ‘recelved a weekly supply of ten Y
" aifferent ‘¢hila created materials with five copies of edch
angj all clasées'received a supplementary. stock. of ‘library

' books for their classroom.libraries. The reading materials .

- were intxg to the i1 children each veek via ¢
A; ¢ Taclassroom meeting. .The two -experimental groups provmed:
30 minutes' dajly for ¥ecreational reading using suqqested
recreational reading techniques and’ activity suggéstions, ¥
The Experimental A groups used.the trade books £ron the! . /

classzom 1ibriry. snd ‘the Experifsntal B aroup ocused on.. \

‘the child created materials.. The control group was, given
% no special cechnxques ‘or activxty suggesudns and teachers

‘were u{stmcted.’ to cunz-s-nue ccnduccinq et Bineres

achrdlnq to their usual pattern. All classe: were given

1

the Gates-uaccihitye Readmg_ Test = P“’““l B to defiemine




a11 classes both as‘a, px'étest and.. as a: pos:tesc. ’l‘he ﬂa:a !

.readxng posttest means. Chupter IV contains the findinqs




ccntalns _the fmdmg of - ‘the" 1/n/vesu-

qati\on revealed by the statistical analyses\of the! aata

tulates.* the expermental creacmen: g Dups as’ defmed in

s actlvu‘.y suqqestlons. Provxsxon was. made for, 30 mmutes

. daid; of a planned program “6F recreacmmh ~xead1 g focus1n




opies each) . ﬁxovis;on'

was. made fcr 30 m.nutes da).ly cf a planned program of

g mattx:ude toward zeadmg sc‘ores .as a cova:lat . The\gcond\

action amcnq the ‘three. groups between read).ng achlevement

i 1eve!s and tzeatment wlch eeadmg achievement scores Jblocked ’ G

and the pretest a:ntude toward x'eadl.nq scores as a; covanate. L A

The thud hypothes:s s:ated that thexe would he nn signifxcant‘

d1fferen\¢xamonq fhe three treatiient’ groups. 1n Jposttest

o attxtude towal d\read;ng means with reading aghievenent scores




N~ lchi 1a created materials,

.'s\emQace. To fest these hypot.heses —a-cwo way. analysm v

of cova:xanhas uployed. o B5

'rhe resnltl of thxs analysis are shown in Table 7.
| There. uas no 'siqniﬁ.cant effect due-to reading achievement.

1 1e>e1s so that apparently the ‘posttest medns were - not
nffectsd by level of reading achievement. Sunxlarly, there :
‘were ne sﬂgnlﬁcint interaction effects 1nd1caunq that .-, ‘i

S particular treatment esfects aia not dsffexencxany affect” i Bl

studeni:s of’ thtee uuffezen: reading ‘levels.. As. a ‘rasult, s )

of 'ﬂ\e sta:xﬁtieal analysis, n. cans bwen chat the’ firs\\

'y 2 warq not

T The effect dustosEreatment, hmtsvsz w-} significant) kY
L7 atitne ﬂnl level of conﬂdem:e, xndxcatinq ‘that the: _posttest
meanu dxd vary among: the treament groups: In oxder to LS % -3
)dentify the: specific seurce of 4ai; fer-ncn between t.reat’ oy /
ments,. the Tukey Maltiple

Cmpanson Procadore (Glass P Hae 2

+ | Stanley, "1970) was used.. erne reSults of the i‘ukey-nultxple CHAE

-Comparison Proceduze ‘@:)g calt:uhted £rom” the ovetau u—eat—

ment .adjusted posttest menns .as.seen in Table. ’l‘hese cal—

culauons lndxcﬂhed thgt the aAJusted poattéa: means of the
Cont'zol group were !ignxficantly

gher than those -of f.he

N Bg(pe\u.mental B ‘group, But not. signific ntly highes than ‘the
>

ndjustsd posttast means Of the Expeximentnl B group.
the only manmxapa 4i% e | ¥

Si.m:a

the | ime "1A

iy and the Expexhneneul B reatment groupl was eha use of the ¥

these results Lnd!uatad ‘that . the
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experinigntal treatment in this study; did net significantly

inprove grade fwo cmmzen s atcu:ude wata reading, relanve

the Control and Expermental A treatment groups, vuth

reaqu acmevemem: c@ntrolleg and the pretest scores a

‘a covariate. .As a :es\.lc of the statistical analyses,

therefore, n. can be seen, that the third hypothesiyuas

rejected in that the Control group. showed, siqumanuy

_higher posttest ‘means With zeadmg,acmev\ement scores .

‘céntrul}ed and gne-pzeéesn Scores as a-covariate.’ " ...

THB FINDINGS OF\THE 'STATIS’I'ICAL A“ALXS

{5
2 g HYPOTHESES muR. E'va-:, AND SIX:

The fcurth hypothesls stated that thﬁre Uculﬂ be _

no sxgnl.fxcant dxffe:em:e betw?en .three attn:ude toward

reading-levels in poscteat attitude toward reading means el

“lwith pretest attitude towdrd reading scores controlled and... . - -

the Yeading achiéveme'ﬁc‘ scores as a covariate Therf:.fth B s

hypothesls stated that there wuuld be no sxgnxf;cant .mr.er-

‘action- amonq the thtee qmups between pretest atfitude _‘ P

foward reading levels and txeatment with the' pretest

attitude toward readxqg scores ‘blocked and the reading,

achievement scores as’a covariate. The sixth hypothesls ‘.

stated ,&hat there uould be no san;flgénr_ difference among

the three treatment groups in posttest atti’tude toward

reading’ mea‘ns With'theé pretest attitade twaxd reading’\ 5 i

scares controlled and’ the zeadmg achlevement scvxes as,

(o : v

el bl sl ; Al



S

" The results of this analysxs are’ shown ih Table 5.

_The effect dué’to pretest levels: was'sanxficant ‘at the,"!

i RN level of confideiice,‘and. upon examnmg fable 10, it
- : j

.can, he\seen that the c\umren scohng in the m.ghest 1\eve1

pretestf levels. These - results dec_ate that th 2

£Eed am not: e ’_'uu the : attitude towaxw

4 ut the 01 1eve1 of conixdenc if d catmg the posctest means o

d:ui vary ampng the". thzee treamént graups ;

In crder 6.,

i identity the specific source of aifferéncé betuech tre s

the Tukey Multxple Cmnpansdn Procedure was \nsed" .The
L :eswlts of’ the compax spn pxocedure Ewere calmwm\
. \
s the'; overall treatment adjusted posctest medng, a5 n

. Table 10.

'.l‘hese calculations

" group posttest resulés were slgmfma:nuy mghe: than cne’
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A e e

3 achievement scores and pretest attntude toward’ readlng

treatment gx‘cups, whue th Experxmental A treatment grotp's "

.
results e, n1fxcant1y g»eater ‘than the Eq;pﬁ%mental B
gl

treatmex\t qmup 8 results. i Z\s\a rqsult of the %r_atleucal

analyses, :hejxefore, it'can be seén’that, thé sixth hypothesls

treatment inl this. study, aid ot sxemnqantly unpmve qrade
2'5 abm.(:ude towaxd z‘eadxng, relﬂt:\ve to the

two ch].
R

,.( B imental Atre  groups “with pretest

Contml

scores as covanates. The exghth hypothssis stat d that

atcm-de tovard reed;.nq means’ with sex cont:ollad and xeedmg




“lat he:.01"1evél of ,confidente in

: treatments th

The, résults of the’ analysis: are shoem in ‘Table 11. i

that ‘the.gitls scoted s:.qm.flcantly higher  than .t Boys'

* The. affect due to sex  was slgmfxcant at the .01 level

of connaence, and upon exammmg Tahle 12 it can be seen v

4 ]
2

“in the posttest means. cunversely, “there werés no siqn:tfxcant

: Lnteraction effects indicating thak parucular treatment ,,J'

effects.did not dlffetentxally affact f_he chxldren in terms

hypothesis ‘eight was xejected. "

to 1dentify the ‘specific source of |

il

hiqher uhan ‘the adjusted posttest means Of. the Expet

B gxnup s, but nut s;qnxfx antly hxgh

The  effect due. to treatment

b et sex. As:a result of the: statlst.lcal analysl.5 it

“can be’ seen that hypothesls sqven was‘noc re]ected whilé

,catmq that posttest..

tmepr Group \In crder

1fference betw&en

An Table Iz.. These calculut:tcms 1nd1cated that the adjusted

1
'}posttest means of “the Ccnuol qrcup werg sxgmfzcantly

than the | Bxp

A treatment rcup ] xesults. -me Expen.mental ‘AL tteatment

group's results were, slqnéflcantly

Expe:imental B group. : As a’ :esult

hxghex than those. of the.’

of the statxstical

lowever, was: significant '/
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v E Jbgcween ‘the Experl.mental A ana the Expe _unental B’ treatment ;

grcups wa?the use of the child created matérials, tnese

Franares, indicate that the use af ch1ld /created matérials) .

as applled to the expenmntal treatment in this stuﬂy,

SO f‘(\pm not significantly inprove: graderths cHITh uiS attitud

toward reading, relatwe tn the Control and ‘Experimental A

. -
. treatment groups,. mch .feading achievement and pretei

S »attltude “toward' reading scores as cov e. y R i ]

s e 3 <SliMMAR¥_-OP Finnmcs'-

‘attltud€ toward reaqu \gz&:est anid xeaqu

test.used as covanantes ) The major fxndlng

statlsr_xcal ana/lyses are




: 2 :rhere was no signifxcant interacnon between treatmem: -
and readmg ].evel. Py wwt s W i ¥ 1 _\ % -

3. The' use of chlﬁ created mateuals, as apphed to the

|-Experimental a, eatment id not appear to’ sanlficantly

unprove the’ salnple & akeiteas toward

reading; xemqﬁe ~to
the com—.zol and E:xperunental A treaunent groups, ' wn:h zaading
achlevemant scozes cont):blled anﬂ the pretest scox‘es as a

covar).ate.

" samplé’s attx},ude towatd readlng,‘relatzve to: the Control
. ‘and Experimental A treament ‘groups, with attu:ude toward
readmg pretest scores contrulled and the" readmg achlev

.scores’as a covanate.







P i o
o sy

CH})PiER v

B g - . SUMMARY , CONCLUSIONS, IMPLICATTONS. AND
3 1@ Bl 4 “SUGGESTIONS FOR FURTHER RESEARCH \'

B SUM.MARY4 THE ‘PURPOSE, DESIGN AND
X FINDINGS OF THE STUDY

-
« -

The Pu:Eose of ‘the Study. 5 \

‘in reaamg

as:a reading. stimilis with groups of- chud/readers “ito o

n” found.

“ The purpose of tms study was to mvesmga‘te whe:her

Prev:mus research on r ay mq prqqrams utihz ng
cm.!d cxeated matenals prod“ced and |shared ‘within -the ‘same’
classrc\oms has demonstxated posx ive results in: cha chxldren

a(:t).tude tcwaxﬂ readl.ng. The use of chl.ld created mater:.als

P
(o8 not know. the chud/authors has been repozced as sumulatmg

jrhlsh Y




i

'yuéing c_in‘il’d created mai:ér_i‘alg\iénd ose.classes not having -

; t;eaunér_ié g‘xou'p'q

p xindomly salectad cl‘ss’ei, ‘received a weékly ca:‘on of: 30

attitude ‘toward reading be,t;g'en’ élj.e classes usﬁg chila,
czea‘{eﬂ materials and those rot having aqcéé_u to_these ‘
matex'xals" R : : S :

‘2. Would there be any sxquxcant aifference in'a chanqe of -
atcmxﬂe twaxd reading witk ‘the children of Tow, medium, * 2 i
aha mqh readinq achievemént. leveis bbtwadn: the classes ’
waing” chilld’created ‘matarials and those ia1a50es ot Havlngy. f ¢

access to these matet;als’ "

inveanatxon was desxgned. 'a: rAndonﬂy selected sample of

lli grade twu clasa:oms ‘was seleuted fram 12 sdhools repre- o

The Conuol qxoup,




hbrary books; bt had no special supp1emenm. zec:eatxonal -

xeadan and -any pr of 3 {onal reading’ ;

Twas a natural outqrnvth of eAch teacher s usual pal:tern of

: ;msr_ructxon. The Expetmen:al A gxoup contum.nq six
randomly selueted classes recexved a veekly carton of .30,

library books, ‘and made provision for 30 ninutes aaily ot

-a planned supplemental proqzam of recreational reading’

focusan on ﬂ\e clautaom library bcokn. 'l'he Expermenf,al *

the treatment penod {nforaer ‘ti detemxne rne reaqu

" achieven hiof -the students.

test. and as ap

Ievel of each of the

The © Primary FERIRY

o e







: p:ogram of recreatianal

were -
i

The use of chlld c.reatad mater1als, produced outsxde
the chzld/reader s class:oom, and used’ w1th1n a supplem ntary

ead:.ng dges not appear to effect

a posxtxve change :m att'tude tcward readxng in’ gude' two
c}u dren as.measured by x‘.l.marx Pupil Rezding Attu:ude

inVem:o:y. 'rms appears td bé the". case, whether the data

xnnuned, accordmg r.o t ch‘ dren st xeaﬂlng level as

by the  Primary” ugll

-the’, data vere examined




‘the experimental treatmeiit, 4id "no: appéax to effecta

significant, positive" change in att1tude toward eading when .-

the Experxmenjal B's adjusted posttest imeans were compared
)
7 thh those of . th ,E%trol group.’ The question needs :to be

|
|
i

Jiny 2! ‘Tt was hypoehesned that 'the grade two. children

\

‘in this study wpuld enjoy zeading these mateérials dua to .

3t the i xld/readers, wrbte %he stories. The grade - tiio

e pnesupposed to cor\iesppnd vu\ h'those o the i

Thlslp esq&med correspondence 1pmv;ded the

nterésb.n ,‘, entettalnxng ‘ and rewarding. 0 the: cmld/

readers m he Expenment 1'B classr o-ms, not only stmulatmg

il

the ch:.ldr { to do',_furthe

bu B provnhng s

avourable attitude
i s, %

study B F gatl.ve re ults. 51x classes’ in| uch treatment
is pcssxble to

ated clas srooms




" treatment group did not appear to: fully. cooperate in te

havé produced more. positv ve ‘findings. It should ‘be notjd

that at least ane teachex of ‘the child Cx‘eated material

ot ‘her attu:ude\ toward' thé study and‘in._her, classmom sJ

partl;lpatlon o_f the. tre:

might be other. factors’

;lso be noted that. thie+teachers be

the Control Group' appea:ed %o 'be ‘more h:l.thy enthusxasuc

accivicie's'.' It [shoul.

thap: those. of “the two exp\rm\ental groups:. AL, Leastwthree

of “the six cantrol teachers expressed cheu desire’ tc/

be iin'one “of the 'experlmental grcups.- On ‘the' other™ Band, ..o
i

ty emeen “the: three treatment 1:0\1[{5.
Y

’l‘he randomzaucm of the selectlon of classes _shoul,
/

hav
neutzal).zed any’ bxas in favo: bf a partlcular £ me‘nt :

Stx;?rﬂcanan)of the- classrnoms accordm “to tﬂ\e .

‘,\“

h assured an equxgahle nunber of trade bnoks in’each-

b
‘size of the classxoom hbrax:y was,_ done before ra7dom

s
ntc the treatment group (see Chapter/III)"

o
treatment qrdup The’ ‘analysis of co}lax‘lance used m anah.yze

- the study s data assured that @verall dlfferences in “each

treatment group s acntude tward read1ng ar ,' reaﬂlng ”

treatment groups, th1s wnter, alt.huuqh no: chsmxssxng the:.

Lnequaln:y posslbllxty entuely, would sugqest that ’there A

and. conclusions.\
N :

ent's sharing and Lntezgreta}lve

espoleble £or. the tudy s £ipdings. .
L i .




’ Py ; gu_].g Created materials. -

i P e explanation of the results af this study, "

{ : ’ )he adjusted. overall posttest means . of t.he three treatmeni;
groups were axammed ‘(see Chaptgz IV ) The hida traatment
. grotp mea{s were" compared accotdmg to. the three. le\{els of

%
. :eadan achxevement - It was ?een that the Control" group is

adjusted posttest results were. significantly qreater thian. T e -

the Experimenta.

group s (the treatment qroup usmg “the

3 the chxld/authors nvolved

indicated a great deal of enthusiasm in readlnq and sharxng,

| each. othrer's stones. ﬂerem may be; the key ‘to the lack

\of slqnxfxcantly posltlve results m the attltude taward
\x;eadxng demonstrated by the Expeximental B classrooms.l "rh'e

children in the study were not. nvulved l.n the creatlon oi g

che chxld created mater;als; they wexe not 1nvulved in talkan H

about and. expanding upon ‘pgsslble ‘theres for their’ s:orxes 2




N\
becumnq a chud/aur_hor/umscxamz is what helps to create
an 1nterest in the products of or.nex chila and adult/authors

riot the end product alone.

s Zime AM % i
6__. When the. ad]us:ed ove:all posttest means .qf the 5

three treatment groups were cmpared accordxng to: the “three

levels of pretest ‘scares, it appears that the siqn1f1c&nt

factor atfectingithe resilis wis not. the' cHild: crehsd

macexlals alone .

Iﬁ ‘this comparisan

ovez.al]. posttest i VERMR Y

tteament lneans of ithe. Cunm}- group vere aignlfican:ly 3

In o:der to '

higher than both the expetunen(:al gtou“ 3

conjecture as' to. the ‘possible :easons ‘for ‘hgConErol group! st

significantly hiqher x‘esults, u: is nece sary. to knmﬂ the Floent

Specific dxfferences “in The: p:actices bétween the Contr \¥1
P . ‘ and Experimental groups.: - . N o, s

: Peas
It was ascertained from the Contro¥ teachers that -

the i 1 re iondl zeadan 1 prevxded\ the

fouowinq di!ferences fxan the practices in’the Ccnt!ol

~ e classroons- : N - 4 "". : s

select and tahd.a bnnk

‘h., engaqe in ag rsater varxety oE shn—ing and 1nter-




' 'scores af.bo(-.h expéerimental groups. - (Teicher mfomag:mn- A

. pretative and sharing . activities indicate a systematxc

* in’Classroom nearunq Research (1955) +“in"an atteipt’ £o:

‘teachers, were given complete\ free ehojce as’to how'the 30 s .

bon'}is to supplement the classroom lib'raries. From discussu}n
wn:h the r.eachets and further readlng, it is conjectured
¢

that the 30 min\lte tlme allotmen: may have béen the major

factor raspcnslble for ‘the’ lcwer adjusted Overall mean 7 L

concerning, the experimental’classes’ participation in inter- '

'de(&xne ‘between the first and; second parts of the expenmental

periods; therefgx:e indicating that the time factor for

reading may have been the: single mq]or dxfierenqe becween

The 30 mxnute tme al otmenr_ was. made a parb of

i
3
1
:
i
the- experimental, and conc:ol treatments ) 2 s v . 2
/
§
i

and server s azucle.

_standardize’ the re creational zea:ung progx:a'm of ‘the two'expéri-,

mental groups.  Upon reflecuon, it appears as ‘though the means

of providing: a scientific expenmem;al recreational read.\nq i
'cumpanson may have become an end'in ¥self. Althouqh the.
mxnute daxly time was allotted each child, t was emphasxzed RN
“khat equal time in the’ recreational reading proqx'aln of hoth

expermental ‘treatments 'was essentxal.. In.response tp the © il

time - equuemént for, each’ chi.ld 11 out of. the 12 expezimental - 5

teachers: allatted the 30. ‘minutes 'in one block: of time’ eacn
day. . The chudzen, chen, did not have the ireedam to’dsvelup

“an z.nterest in xeading, s freeaem refers. to a cho.\ce,




N - § it s s A

: 5% & % . 3
4 u\cludxng the option to. reject.. Something ':e:t!a:ionél'v i P58
tefers to having fun, and it might be that the children

in the expe:uneneax groups might have: ngter:ed to becane N

involved in complétely ponreading activities’ during the -
daily expéerinental period. ‘Philip Jackson (1966) wrote .

. |, that adherence to d rigid :xmtuble neans that. activities
"uften begm before interest ist aroused; and terminate .

- beiore 1ntetes(‘. disappws (p 123). Th!t ﬁhis wa's ofr_an

the' case, was. indicated by the respnnle of five: expenmanfal

.>teache:s zefézrinq to their’ problema with tb! sims allotment

féquirements.. Thei ch:.ldzen in the cant:zol group, . 1ronica].1y

" may have. been ‘given a of: che!.ce ’_

recreational, readling asithe children" s 'spare- time: ctx.vxtie:.

' were not canﬂned to readxng ac:xvxties. Hoe

T : :
S| ad g [evel ot Sugglenental Librax‘z Books -
. The xuaing_revel of many of ‘the’ supple!untal librazy

_books was ahove the lndependent reaaxng Tevel of a éood many .

of the .grade two chudren who partxcipated xn this study> =

which might have hindered the develcpmen & slqnincanuy,

J in the ] 1 gruups.

Gt mghe: itud tovard

The combination of the' xxgid “tire schedule for the suppl

‘oks that many

i . ‘_ ¥ mentaty recrention.l reading’ pthtm usinq/
j ¢ of - the chndren would havé' dlfﬁculty reading inde endently
g ;




Lowet Supply’ of Nonfic on quks ] u s .
7. ‘Arother finding 'of 'this study was ‘that “the girls .

o " showed a’significantly higher attitude toward reading across.

treatments. ‘The ab'ove grade two readihq levels as, well as,
PN _'tne. content'of many -of -the supplzmental Library. books may
‘i e B g h!ve been sxgnlfxca;\t factors responsible for' these' results

T when the partlclpatlnq téachers wére asked about the hoys'

supplemental llhra'ry book pxeferences, 8ix of ‘the teache:s

é of {the 13 whor Tiad 'boys in their classrooms spec1f1cally -

r *accounted for ¢he

anlfxcantly lower attitude

readl’ng demonstrated b_y ‘the boys “in \:hl

5 study -

“IMBLICATIONS

The' 'reasons aiséuséea as possibié ‘explanacions' for -
’che stndy s fmdmgs and conclusmns ‘can’ dnly be conjectured

readxng '.m grade two, chxldxen. However, tha :anolvement b£




KRy

. their”own defxnlte purposes

| fewer than 20 hooks of-a ncntextbook nagure

. stuﬂy xndxcate that the num.be): of books thh'

in readlnq the’ works of other ﬁhxld/anthors leadlng to

lnterest in readxng the ‘works of adult/authors.

Another. 1‘ﬂlxcat1on of the results of this study,
i that a supplementary recreatxonal reading program has oy g
lmuted effects on “attitude 'toward zeaqu when ca:ned nut~

within a ngm time table. _Time for tecreat)onal xeaamg

couild’ bé set-ip, informally’ in response to the! children's”

interests rather than imposed on the ch: ldren by the clnck.

h;\s quht better assure: that the children would read -wlth

lead:mg to greater personal

o pattlcxpate, recreatluna read.lnq mxght not hecome ]usr_

another requu‘ement of Ehe curnculum

Othet ‘implicatidns of this study concexn the class=:

‘room - lxbrazy

cr in many cases, the 1ack of, a classroom
1

lxbrary. % mm the mfoma:mn given by. prlnclpals it'was -

S
ascerta:ned that 20 grade two classrooms out: of 38 con&alned_

It appeax‘s

then. that-Cnore trade books are needed ‘in’ Newfoundland's?

gzade two clasxitocm libzarxe However, the results‘ ‘of th:.s

‘a classroom




allows each .child to :mdependently read theln. It.also

. appears that more effart should be» e to select books

of an ‘informational nature which have:been observed o be

the preference of:the boy readers.

SUGGESTIONS FOR FURTHER RESEARCH. =~

~. ; G R "
Un'like the research within scientific laboratories

_‘whexe the envlronmental [factors'making up_the’ expenmem:s

‘can be :.snlaced measu:ea 1and :ontrolled, educatlonal .

ust cnntend vith’ many en\nromﬂental factors whlch

are dxfflcult to measur.e or control. Fur thd.s reasqn. the

s of. nn one eﬂucatxonal research proje:t can’be cited

“‘as completely copclusxve ,-many research studxes need to be
doe in any parucular area to SS—T
[ of resun:s from lndlvldual studies. Althoigh: the»'re‘suns‘

of c)xi's study may ‘appear | to provide no ﬂustlflable basis sl

'_for furthér research there were. several lmn:at::.ons to. th"

study- whlch “may. have confounded the results: - It mght be

: beneficial to have this stuﬂy partially repllcated eliminating.

the hmxtatxons of the present study Instead of* stock ng

i . classroom llbranesvxth pubhc Iibrary books of higher

readlng 1evels than! ‘many of che child/readers in the study,
chi supplemenced boaks conld bé

i
as well as 1nterest$.




recreatmnal~ reaqu ‘program. . Théréfore, in‘any, f\iture

study, it.ds recommenﬂed that reading ‘materials pravlded

vithin a xec:eamonal reading program be used im a more

sponcanenus manner: in’ redponse to the chlld:en"s

1nterest rather thanYto the dlctates nf the clock:

the child created materials

L partxcxpated in, che preparatmn o

rasearch attentlnn. A‘research, ro)ect

iwarrants. mo:

ch ldren ;S attxtude towa:d

igating the effects o

a createﬂ matenals are. ctea ed and produced &

readin‘q when ‘chj

"-mt:hxn the exper ‘eut 1 clalssroam

1t ‘appears that furéher xeseazch

qroups w}xe

towax:d readlng

the hxgh readablhty levels of ‘the 11brary bcoksl However,




3 Therefore, in a Euture study concernlnq recreatxcnal readlng

each unique factor ot the experimental treatmem: could be.

assigned to&a txeatment gvoup.. . Furtier, :esea:ch ing recre—

atmnal zaadihg also ‘could’be unﬂertaken on‘'the ‘attitude

mward readmg effects of the ssize, cnm;em—., and- readabu ty

level of, the books mth.ln the classroom llbta!y.

‘created materials on secon 'gzaders' attitude c







Blakely, Lillian H. “A Freé Reading

Blanl:e, Ellen and Ann’ Cpok There's a Monster in-my R¥adin = B
. i Program. ‘Glendale, (‘alifofn—f_a' “Bowmar;,_ I§73.'.£ e A
’Bond-Guy @nd. Eva Bond Wigrier.. .Tesching the Cirild to'Read:
. New York: The MacMillan comp‘;n—y,—rg%s———-—'-

| Brekke, Gerald. “Actual and Recommended Allotments.of Time

Butos, Oscar. (ed.) The.Seventh Mental Measurements Yearbbok.

Arbuthnot, May, Hill and Zena Sutherland. Children and Books.
(4th ed.) Glenview, Illinois: Scott, Foresman and Company, * - P
1972. N 5 o i

E i

. H

Askov, Eunice. Primary Pupil Reading Attitude Invéntory: 24
Dubugue, Iowa: Kendal;ﬁl\mt, 1§;1. E 3

. 3 j

i

Bissett, Donald J. "The Amount and Effect of Recreational
Reading in Selected Fifth Grade Classrooms,” Dissertation
Abstracts, - 30:5157A, August, 1970. N |

Program for First Grade,"
Unpublished Master's Thesis, School of ‘Education, Drake
University, 1957. Cited by D. Pfau,. "An Investigation

. ‘of the Effects of Planned Recreational Reading Program .
‘in First and Second Grades." Unpublished Doctoral’ : ..
stsgrta:kon, University of New York at Bu:falo, 1966%
B¢ 1525 4 A

for Reading," The Reading Teacher, 16 (January, 1963), )
234-237. = € 5 ;

Brown,” Darlene. "“A Planned Recreational Reading Program in |

a Third Grade Classroom,” Unpublished Master's Thesis,

School of Education, Drake University, 1957. Cited by

D. Pfau, "An.Investigation of the Effects of Planned

Recreational Reading Programs in First and Second Grades."
_-Unpublished Doctoral Dissertation, University of New

York at Buffalo, 1966, p. 52. 3

Brown, Leroy ‘C. "Techniques Employed by Teachers to Stimulate
Interest in Reading in the‘Primary Grades," Unpublished
Doctoral Dissertation, School of Bd\lcation, Bradley ° .
u.uveu:ty, Pearia, 1953. 2

L
Burger, Victor, T:A. Cohen and P\ Bisgaler. Bringing Children ' -
and Books Together. New York: Library c1ub of Meerica, Anerica, -

Vol. II. nghland ark, New Jersey. ryphonl Press, '
T972. X <




Casey, Rita: - "A Study 'in Adapting the Reading Program to :

Meet the Individual Needs of a Group of Third Grade

Children," Unpublished Master's Theuts, /Chicago Teacher's

‘College, 1957. Cited by:D. Pfau, An Inyestigation of

the Effects Of Planried Recreational Reading Programs in o

First and Second Grades." Unpublished Doctoral Dissert- o i
i

ation, University of New' York at Buffalp, 1966, p.54.

"Chambers, Dewey. ' * .. : .. Let Them Read,"

w g
Teacher, 20 (Deeem.bex‘. 1966), 254-257.

Cianciolo)  Patricia, "Motivation and Inte
Literature Program,"™ Elementary Eng]
208-215.

pretation in the —uly
ish, 44 (1967), ot

cqok, JAnn. / "Leurmng to Read With Mon: ex‘, 3
5 Of Educatibn, I (March, 1973): 67~

Saturday Review .. 3

Davis, D.C. "What the Cat in ‘the Hat/ saga:,v'; Elementary”
English, 39, - (October, 1962), '677-679, 146;. ¢

. Dupee), ‘G. “Can'Johrny's" Pnrents Redd?", Saturday Review; -
S (1956), 11-13; 34. - o

-~ Eldredge, . Cornelia C. "A scu'dy of. the Relationship Betweden -

Oral and Written Composition of Third Grade chud:en. 3 ;
Dissertation Abstracts, 28: 875 A, June,: 1967.. -3

Elementaz English Review. "'l'hey }Iant to Read, " E.ghtonal.
T A Nl‘ﬁk T, 1941, 160.

Eller, William. "Reading Interest: A _Function of the Law '~ <
~of Effect,” Reading Teacher, 113 (December, 1959), >
115-120. E : E

wan. Susan and W.R. Hl.‘ller. "Lanquaqe Devleopnment,".in
T.H. Stevenson (ed.)

Child Psxcholgx. Yearbook of “the
Nai nal Society for the Study o ucation, 62 (1963),
‘Ervin-fripp, Susan... "Langudge:Development;®. ih Lois W. .’ -
, Hoffman and M.L. Hoffman (eds.), view ‘of child Develog-
.+ ment and Research, Vol 2. New- Yor! Rugsell sage

oundation, ’ p 55-105. ‘ & & )

. Everetts, Eldonna. "An Invesugation of the Etzuchure\of S el
Children's Oral Language Compared with ‘Silent Reading, ..

! . -Oral 'Reading, and Listening Comprehension,": "Dissertation
“ ' ‘Abstracts, 22:399, August, 1962.. TR 90




« Hahn HiT.

Hatris, K.J.

lnairis, G.

" 'Hogenson, :D:L.

11T

5 ! y :
7 Flahigan, Michael. "Reading Motivation Needed Some -
i Indication, " Viewpoints, A8 (January, 1972), 58 63. ¢
Gans; Roma, "Greater Reading Power Needed ’l‘oday, Childbook
Education, XXXVIII (November; 1961

. 104~

Gat:es1 A.I. "Intelligence and Artlstx

The Elementary English Rev).ew, /y(1940) ;- &34-13
Glass Gene and Ju a/C.. Stanley. - Statistical Hethads J.n
- Educatio

3 Psychology. Eagle_d_woo Cliffs: Prentice-
}BFIHID. 3 E ! : :

_Glasser, William. 'Schools Without Failure. N_ew Y03
Harper -and Row, 1969 T - £

’G’oodman, Kenreth." "Cues and Miscues in Reading: & Linguistic
' i - study,” Elementary English,, 42_(October, 195), 639-643.

Srambs; Jan D:' "The Conference 'gn Llfet:une Reading Hablhs,»
The: Reading) Teacher 12 (April; 1959), 218~ 221, -

. Gray; “Lillian. ‘Téachin

. Children to Read, (Brd ed )’ Naw

York: The.Ronald Press Company, 1963. Cited by D: Pfau,;
"An Investigation of the ‘Effects of Planned Recreational.
Reading ‘Programs in'First and Second Grades:" Unpublished
Doctoral Dlssertatlon, v.rmve:su:y of New York at Buffalo,
(1966, :p. 15.

“Thréé Appruaches t0' Beginning Readlng Instructlon:
ITA, LE;, and Basic 'Readers, Extended to Second Gra
The” Reading Teacher 20 - (May; 1967); »711-715

"Key Factors.in a.Successful neadmg program,
Elementaty English, 46 (January, 1969

Harris,'A.J. and Blanche L. ‘Server. “The Impo‘ctance of .
‘Instructional Timé 'in-‘Classroom Readirg Research,". :
Reading Research-Quarterly; Vol. 2, (Fall, 1966), 27~ ~56..

e Bffects of Communication Skills-Through s
Authorship: A Language Experience. Supplement on' the °

Development Of Reading.-Skills with Primary .Students,”
Dissertation Abstracts, 33:1976A, Novenber,1972.

"iThe.Role 0f Interest and’ Inproving Reading '
Skills

Elementary English, 37 (January, 1960); 244-246.

Huck Charlotte and Doris A Young.
n the Elementary Schqol.
“anE Wl.nstcn, Associati

cmmren 5 Literature:
New . YoTK:  HOIE, Rinehar
,. 1961 W

in Teaéhmg Readingr" i




118

Huck, Charlotte, S.. . "Planning the. Literature Program’for
the Elementary School," Elementary.English, 39 (April,
1962),"307-313. p :

Jackson, Philip; The Way Teaching I, Washington, D.C.: ¢
- .National Education Association, 1966, Cited by Charles

E. Silberman. .Crisis in the Classroom;/Wew York: Randdm
58 1 ﬁouse, 197¢, p'.‘mj_’__—‘“—

‘ 4 U 3 Abstrdcts, 323547 A, l\prll, 1972.‘

/Jennlngs, F.A. This is Redding.. New/York: Bureau of -
' ‘Publications, ~ Teachers College, Columbia University;-

965

[ Sl —Kendn.ck, W.M. "A Comparative Study of Two First Grade
Language Arts Programs- Extended ihto Second Grade.‘_‘
The Readlng Teacher, 20 (May‘ 1967), 747-755 P

s b 'Laxric Nancy. | "Making:Books Come Alive Eor Children,® = '
N+ 7 childbook Education, XXXVIII'(Mareh, 1962), 311-315. -

R Lawson, Hoyle D. ffécts of Freé Readlnq on the Readmg
-Achievement Of: Sixth Grade Pupils,” t
; Abstracts, 25:1026, ‘April, 1964.

_Waltet. The Language of Elementaty School cmldxen- iR et <
‘A Study of thé Use and Control of Language and the by
- _ Relationship Among Speaking, Reading, Writing, and é
) Listening. Champaign, I11inois: National Council of
. '—h—ETeac ers. of sfaghsh 1963. 3
McGlnley, Phyllis. "Talkinq Dcwn
36 (1962); 645-651.
s i
ey Mork, ‘Theodore. *Sustained: leé
v The. Reading TeacheT, -26 (pe&—\u Ty, 197‘2), 4387442,

. 'onvex Marvid. "High [Intensity’ A‘actice‘ The Righ: goihs | : 3

- En oy Readxng, Education, 91 (Septmher, 1970), 69 =71,

"wxlsoﬁ Library Balletin. . .
e s pl

eachnq in the Classkom,

Pfau, Dnmld W. ~"An Investigation'of the Et‘fects of Planned
E ationdl Reading Programs in First and.Second: Grades "
- Unpublished Doctoral Dissertation, Universlty of New
- . ! York at Buffalo, 1966. . - % ) e
s 5 2 168wk ’
" { "Effects of Planied Recreational Reading Programs.

& ¥ The Readxng Teacher), 21 (Octaber, 1967) \ 34 39

Pctter Thomas. . "Reading Comprehensxon Amopg Mihority Groups:
Child: Generated Instructional Materials." - Unpublished. .
Doctoral Dissertat).cm, School of Education, San Pernanda %
Valley State College;: Nozchtidge, Calufotnxa * i




v
- Powell, William.' Review of-Gates, MacGinities Reading Tests
* . in Buros (ed.), The Seventh Mental Measurement.Yearbook,

Vol. II, Highland Park, New Jegsey: The Gryphon: p:‘es‘_s,

1972, p.+'690, *

¢
Prestwood, Elwuod\ "Criteria for selection’ of Reading :
Materials,“ combining Research Results and Good P:actlce,

Vol. II, Part 2. Newark, Dalaware: Internation Eeaalng

Assocmuon, 1967, pp- 147-151.

Rauch, Sidney and ‘Alar, H..Robinson. uidingthe Readinq f “
Program: A Reading Consultant's Hanaﬁo‘o% ~ Chicago: &y v

» Sciénce.Research Assoclaces, 1965. . Vs 5 5 3
b Roeder,” Harold H.-and Nancy Lee. "Twenty-fl.ve Teacher-

tested Ways to. Encourage Voluntary Readmg," The Read)ng_
| Teacher;. 27" (Octobexr, 1973), 48750 RS

&l b
 Rowland, “Janet. VAR Experinent(with Extensive Reading,
Unpublished Master!s Thesis;.Collége of Education,:’

2 - . University Of TIndiana, Bloomington, 1955. Cited by n.
e z . ¢ ‘Pfau, "An Investigation of ‘the Effects of Planned

" . Recreational Reading Programs in First and Secaond Gx‘ades. g
;.17 % Unpublished Doctoral: Dissertation, University. of New ...
= e York' dt Buffalo, 1966, pi'5, y

e A

Taie Ruddell, Robert.' "The Effect of o:al and. Written: Patter s
of Language Structure. on Reading, Comprehension;": 1-1-.&,_n X

£l Reading Teacher,’ 18 (January, 1965), 270275,

: i .. "The Effect cf the sxmlanty of Oxtl» and Wntten
" © % . patterns, of Language-Structure on-Readifg Comprehension, "
o Elementary English, 42 (April, 1965), 403-410 :
Schiomex ;' doseph.  "A $tudy of Réading Achievement of First
and Second Grade Students on a. Communication:Skills' 7
Through Authorship Program,” ‘Dissertation Abstracr,s, e N
33:1990A, November, 1972: T e ., ]

Schotanus, Helen. - "The Relatlonship Between leflculty of
3 ading Material and Attitude Toward Reading," Madison,:
‘Wisconsin: Wisconsin' Research and Developmem: Cen'ter
for Cagnitive Learm.nq, 1967., i

. Server, Blanche. “Linqulstxc Support, for a Method of cgeaching
+.".'Beginning- Reading to.Black ‘Children, Reading Research;
.. Quarterly, IV  (Summer, 1969), 44‘9 467._




i o 5 B feeo 2120
- e B0y - : \ (N
- Smith, Frank. Understanding Readan. New-York: Holt, ..~ )
Rmehaxt and Winston, Tne:, 1971. B . et
Smith) "Comunication kil THreugh: Anthionship, Blementary : :
192. |

. ‘English, 48 (February, 19711, 190~

‘Réading Indtruction for Today's Children.-

smith, Nila B.
R Englewood C1iffs, New Jersey: Rrintice-Hall, Inc., 1963.
. Spache, George D.--Toward.Better Reading. champaign, Illinois:
. ‘Garrard Publishing Company, 1963. oy

Stauffer, Russell: "Certain Convictions About Readlnq
Insttuctiqn," Elementarx English, 46 (January,. 1889). 4
85-88 ) e 3

- Stauffer, Russell G. and W:’ Dorsey Hammond, - “The Effecuveness
Bie ¥t 'of LaNguage: Arts. and‘Basic.Reader Approaches.to Fir:
o ' - . Grade Reading Instruction'- Extended. into Third Grade,“
& i pwie ] Re#ing Resedrch ouaxteﬂx,,lv (Summer; 71969) ; 466495 .
scauffae R.G." "The Efféctiveness 'of Lanquags' Arts and Baslc
irst Grade Reading, Instructien . .
Reading Teacher; .20 (May,

S - PS8 L
Stnckland Ruch £ "The' Language, of Elemehtary Schqol
£ children. Its Relationship-to the Language: of ‘Reading"
‘Textbooks @nd ‘the 'Quality of Reading of Selected Omldren,“
Bulletln ‘of the School of Educatlon, Indiana‘University,
I98Z E :
Tatham, Susan M'. "Reaqu Comprehgnsmn of Materials'Written
-¢ With:Seleét Oral Language Patterns:.A Study at Grades
Two' and Four," Readm Résearch Quarterly,’V, No.' 3,
' (spring, 1970)} 5 : T A

Van Roekel, Byron. Review of the Gates MacGinities Reading
Tests in Burcs (Ed.), The Seventh.Mental Measurement’ B

Yearbook,‘ Vol IT, Highland Park, New Jersey. The Gryphon

'r‘e‘s‘s‘,‘ 1972, p. 689 .

Veatch,;deﬂnnette‘. "stxucture in the Readlng Program,
Elementary. En sh 44 (1967), 252. X

Vilscek, Elaine, et.al inCookainating and Entesrating: panguage
‘"Arts Instruction,’ _The Readmg Teacher, 21" (October, 1967) B
9-10."
< 3 . « »v %
" Wakeman, g. "Talking Points.- aoo Words, Wilson Libzary
Bullesin, 37, (1962), 275 :

DI




"Weber, Rose Marié. ."Grammaticality and the Self Correction ' *

of Reading Error," - Projectmitexacy Reports,. 8. (1967), IS0 &
53-59. Soh & y

Williams, Rl.chard R. "Supetvised Ptactlce in Readmg
Elementarz English, 47 (March, 1970), 397 400. -
Williams, Richard. "A~ Study to Detérmine the Effects of -

Time Allotment of:Supervised: Practice in-the Reading
Broey Dissertation Abstracts, 28:2607, April,.:1970.

Witty, B, *A Report on Televiewing ‘in 1961," E.]ementarl :
; Enghsh 38 (Tanuary 1962) 24-32. "
















Once upon a time
there was a dragon who
was very, very hungry.
But he couldn't find
anything to eat. And
he was lonely.

|

He didn't eat people be-
cause they kept him company.
By the way, his name was
Corlot.




He had o friend who was
a little boy, and his

name was Qphb&. Bobby
was 10 years old. And

he came to the dragon's
'~ cave every night. Cor-
lot liked the boy that .

was 10.
] ]




The dragon got so hungry
that he ate the boy.

The boy's mommy screamed
when she saw it in the
newspaper. And she died
ten minutes after.




o




When the dragon sneezed,
the boy shot out and hit
his head on the wall of
the cave and cut his
head open.

The dragon gave him a
bandage ond let him lie
down on his bed; and

he died there.
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GUIDELINES . FOR ' EXPERTMENTAL CLASSES ' . ..
¢ yow, as a te‘acvher in a grade two élassr‘oom have. | - G,
» Sx ¥ 2 1
“.been asked to provide 30 mmutes daily- opportunity for. |

each cml’a in’ youx classroum to engage in xecreatlonal

raad].ng. A what Ao we ‘méan by recreanonal readmg

asaunng each child in'the classroom daily’- A
nformalopportunity. toﬁlect and read " " e s
mdgpendenuy from a vaFiety Of materials . .
econd, a'recreational reading prggram provides .
the:means by which.any child can gain personal
satisfaction and reward from his reading, 4
xf,he so chooses, by extending-and enriching:

A through  oral ,Mwritten, and creative
'act s. Herein the child realizds that o sy
reading can be an _enjoyable pastime which. i
'often can . be shared with others.

study (1957), th only one.

Jand w‘u‘iia'ms, 1979, I Pfau"
X ‘he affec :

planned supple-' %




. '

mental program of recreatlonal x'endlng on- the amoint of

intexest in’ reading, the flnd;ngs .\ndxcated that on all

v l i cntenon measures relatlve to: 1nterest in readlng, the :utal 3

‘ expenmental group, stioved slqnlflpantly greater interdst.
in reading than‘ d).d the cuntrol group. - Loty

’x‘oo often chxldxen s readxng is appxoacheﬂ as.a

free time" ‘activity to be ehjoyed after ®all the.work ‘has.:.

been -done Tt:is tacitly reélegated to the‘areas

unportant. “According to Chambers '(1956”), Enimren are

| whether ‘wa'like it or ut, tauqht by this .
‘-attitude ‘that books:are not important;. and:
that r_he enjoyment of . reading:is: secondary (K
to thé .. . . endless skill. exercises and * . ¥i 5
¢ e woxkbook paqes (p. 225). : %

in the classroom is thac readmg is'a skill and developxng

readmg requ:.res pracuce.. Readinq authorlties

ther skill onem:ed

“to play the pxano' or tennlsl jo

actlvltles. Some ha'e suggested that!’ the ratio sho\ﬂ.d be

‘as hxgh as. 80& pract ce. and ZDI instxuctxon. ‘l‘his ptact.u:e

e Jn teadxng bnoks, as ptovl.d d in your provlswn for recxeational




L éa

'nus classroom meeting can be the o:gamza: onal
"vemcle hy wruch you, the teachet, Y

campcnen(’. af yq& ‘rea\‘hng pro ram’ to Atha children‘

atmosphere for the cmldren to apply the readlng skills. they
have develoged at this pomt? S ! { :

Let us.see What we might:do 0 ensure, ‘the success ‘of
your :ec:eacmnal reudlng proqram.

Accnrqu «:n the lxt:e:atu:e.
ome teachers have Tur

readlng time Eur thexr chil,dren. Often these teachexs have
not: dlscussed {:he " round rules" wi h the ch;ldren and" have

Accoxdxng ‘o Glasset, t_hese "meet.\.nqs should aiways

be conducted thh the teachier and all the studenr.s seated
ina uth, cucle.

'X'hl.s seatzng arranqemenc 1s necessazy
if good meetings are 6 oe

meetlngs. t.he chxldren should discover that theur class is a

gxcup (and lndl :

dual problems) the students and t:eacher

usually solve or prevent classrocm p:oblems

troduce the recx'eatxon 1

Toggthez

wich the: chudzen, you and they can

out any poteritjal




 problems which’any''6f you might foresde. Traffic probléms

amn'nd‘ the ciéssroom library; time-table pmm‘ems for book . %
. xeaamg, book selection confllcts, etc. can be worked out

474 o i foqether, hforahand ke that the chudxen not only feel "'

involved in’ the reading actlvitles in’ the classroom, but s AL

can take sonal ‘and group re: ibility for fee

and el joyment. If yoh: classz‘oom does not . alteady have a -

e ,class:oom library. or if another classroom furm.ture arrange-’ s

¢ ment might Better suu: the 1nclus.wn Of the recreatxcnal i

‘reading”component. in "ydur room,. the chlldren could ‘aldol: ¥

‘be inciuded -in. setting up the. Yibrary - and/or the classroon,

By involvu\g a1 the chxldren in thxs experimzntal program

Gt Bt L ’nghe Fim, ne beginningthey. will not only kriow what your

expectatxcns are but ‘they will be a; part of ,settlng these L e

expectations .

SUMMARY ¢ cmssnoon Mss'rmcs

o © A . ’ i 3 ssmms ARRANGEMENT: CJrcula:

| TIMB ALLOWANCE Short (10 30
G : 5 mxnutes
teacher £

classroom
PURROSE: o standardize the FR s s
introduction of the recreatlonal
reading program to all the
children -in the .experimental
classes. (This meeting will
give:you an:opportunity to.
exude.your enthusiasm whlch
‘hopefully will be contagious!)”

a. To let the children know .

. .that 35 books.will be ' g
brought into Gheir 'class-7" ¥
rDQm each week.




o L :
¢ i . 'To let the children know
sl § 5, b that each child will-be
© . proyided time for.reading
ety P . and reading activities.

. 4005 el o sort out and sclve \
¥ potential PL ems with.
the, chlldren

i fime fo.read . -
St i 2. Traffic problems
L % oo gelely A 3.!Book selectivn

& conflicts
i 4 General conflicts
¥ 5. Etc.

Sinde. childken do'not’ change théir behaviour patterrs
‘overnlght, it'is suggested .that the 30 minute time’allotment
for reading be 'built up gradually according to each child'
‘,abx‘lxty to ‘enjoy himself
as»listed below.

CLASSRDOM ATMOSPHBRE

We kncw as teachers, that Just provlﬂlnq books

2 and tlme for reaﬂinq -4in the classroom w'll be enough - inr. E

some chxldren to receive bath beneflcxal practlce and en-

]oyment‘ But Other chlldx'en will have to be motlvated tc

want to read. The fouuwmg are- sques lons gleaned from °

the litezatuxe a8 to. how you.can alter the classroom envlron-

* ment: to generate a desire to read in.your children.»

l YOUR ATTITUDE: ‘According to the lltex’ature, the

ntarest, meottance, ‘and enthu51asm ycu “show cnwuds books
. 15 cxucial to- the develepmant of ‘positive attxtudes teward

xeadxng,

your children. Oné way to show your love ef
,books is'to ‘read to the chxldx‘en on a daily basis., I would

‘squest that you', nnt only read the storxea ‘that ycur chxldren

ask you o x'ead but uccasmnally tell tha children that x




“want to ehoose: the:book tor read Then read. & Bock that you

sincerely feel enthusxastlc about; your enthusj.asm will

" spread to the children: .’ -

SUGGESTIONS READING TO THE'\CHILDREN

(Note: Pléase mtroduc ach group of 35, bod each. week
'to arouse the: children's interest: You" can 1ncorpoxa\:e
some of these: squestwns when you do. ) . :

ave. ch'ldren quess what ‘the 7tory vul) be about *

Erom the tltle




2 "SET UP A CLASSROOM: LmRARY Help make ths 11brary

v

corner: i interésting place to v1sn by mqnughnng Books

on ‘the bulletin board with’ 1nterest1ng dlsplays. Change . ." v

the' displays oftei . If you. cay "scrounqe" a cast-off ‘rug

" from somewhere, this will a o -the corner's coziness.

t}xéir own, rock‘ars for :comfo: b].e s\lttmg whxle readlnq.

Your own classroom chlldren may provxde the, most 1nnovat1ve

The: following -i5-a’ List of ‘recfeatisnal reading

s B2 i 3 i B,
activities that shou].d, according‘ to research, stimulate. ey

ubrary eadmg. '_ I w111 not ask you co try any particular

gumsunes for:

thesa activities can be set up. during a 1ass-

e e oni1den design their own book ‘jackets: =
: Childx‘en can ‘do ‘this by illustrating sithe_r_trl—e main, ide
/of books read or their'favorite incident.’ °




2. Have children make an Advertisement Catalog. .
Children can illustrate the high point of a TEEY Book
and then write  a captmn or a title for "it. These pictures
«can :be mad into a catalog and used: for - .. -Have the
‘catalog 4 near: the: library so the cmmren, by, going
‘through xt become interested in the books. represented

-Have cluldren bring in thelr favorlte bnoks from

home and Share them ‘with the class. 3
. '4. Have.children keep their own indwi'duaLrécoras

of books they have read. - .- - R S TR

5. Appoint child librarians.

*6. mvite children's criticisns of Books, thgy have

+read.

7. Encdourage -discussion: "what book would yo qhocse
o' gwe a fnend for Christmas? for a birthday?" - Whyl?

8. Let chxldren work in comnunsees to prepare a -
sxmple dx—ama whére a character,:a story, or a funny - ‘part:
in’ enacted. - (Let, the cmldren declde what they want to :
dramatlze. ).

9.’ Havé" ohildren: sindy illustritions and compare
r_hem Wwith their . own knowleage or against the text. .

r10: Have ¢hildren make library cards.

children engage in "selling" a book. =’ inock
They can tell their reason why you shou

"LikeWwise, they can'tell you why they. would .
not sell, you a ‘certain book.

12. Have children prepare st e book they
‘enjoyed: - This could’ be done by & group:with each child.
{illustrating. an ingident in: sequence.

« A3 Have children prepure A sock E\lgget show drall\atlzll\g
a favorite story-

14, Haye. childten nake hobiles J.].lusttatan a favorite
stcry read: (Pipe-cleaners are good for ‘this activity.)’

¢ 15, Have  Shildbep expand on. a certain episede of, a
- story (either verbally ar_{Li_'_)—_—L—n WTEing. A :

Have' childrén' thange. a character i ‘some =pecific .

‘1
vayand ses what else wou‘a‘_r——r‘—“—c angg also.
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ST child could write or prepare orally a diffareit .
endmg for the story and sharé; it with the clhss.

E 18. A child could make a drawing’ and pnxnt out
:passages in the story which make him think. this is thé way
the charactzer or scene looks.

Lo 19, Before reaqu ‘a book, a child could write or
s+ | tell the story the title makes him think of. Then afte
reading-'the book he could write or tell of the real story,

(TEe child may feel he has a'better .story.) -

%+ '20. Have children -tape Facérd .stories they  have read,
(It'is wise to have children practice their stories before «
recording.) - Often children work as partnérs-when they ..
_practice and, they can help each other with ‘reading problems.

zf’. Have a' quiz program. when a’'child completes

a book: in 'the clissroom he can take part in. the quiz program.
Each.child involved (about three at a tin\e) gives the title
gnd the author; and’ then- the rest of ‘the class’asks questlons.
"Who' was your favorite character?" "Why?" /"who didn't you
1ike?": "Why?" "Where .did.the story take place?"  "What. happened
_in’ehe story?" "How would you change the story if you had :
" the.chance?" | . 3

7 22 ‘Make a chart of favorite’ book characters from‘
the books the children have access.to. . Have the cha art

illustrated by the children, and attach captions to.each "

.23, Have: children rite to a favorite duthor: and/or
illustrator and display their letters next o the Books -;
(I can get you'a list af pubushers addressas.) i
& o

ave chndxen select a book of £he veek and prepare o r

24 H
display. on

25 Ta attract chlldren to the book corner use apgealln
titles such, as, "Bugs Bunny Reads These. Books'

o1 xucia\l that each, of ynux chxldren not. only
be able’'to choose his/her own books,. but also that.each
child have a, choice concerning, the above activitxes.
2, To sustazn the c)uldten s ‘interest. and enthusiasm
for reading please siggest a Variety of these "reading-
 ‘motivating"” activities from which each child can fxeely '
‘elect’to becone involved in. / \ o




. 7 it
. 3. No child should have to paxtlc.\pate in any-activity
‘that does . not~ ‘appeal’-to him/her. S

i 4. No ch:ld should have ‘to yaztimpate in any recreat- o 3
. jonal reading. actwity if he/she simply wants ‘to read. A

o kaewxse, a child shnulﬂxnct be. forced to.read a’
book when one of the abgve activz.txes could be nsed as‘a
" book reading "munvatot“ for, that, chxld.

. 6. TIME Each. ¢hild should have 30 mlnutes' time
‘(allotted according. to your classroom situation) for reading.
bobks of his/her choosing.'' The recreational .reading activities.

. should help build up the cmmrends interest and scaymg
pawer 4in read;ng books 3 .

.]

L0 0 Y word af caur.mn that the act1v1 ies, themselves !

' HoPE n}a’r BOTH. YU {wu YOUR

e CHILDREN HILL FINlb THIS STUDY

| me anyt:une. “722- a107,




MOTIVATIONAL  *

NTERPRETIVE' ACTIVITIES -




. : : = : [
. ani ; o 5 ' J 3 E
e RECREATTONAL momc ap ngmmuzm AND. IRTERPRETIVE 24
Lo~ ACTIVITIE! i P
¥ TR i3
e Reereatlonal xeadmg inyolves readlng for eﬁyoi,ment., i

Recreational read g, shoul

. lots ‘of fun foi the children. .

§‘ . . 5 It mvolves the time: for readlng and al'so t:m\e for. sharing
e » and lnte:pretwe (activ&tles. | The Conferénce .on'the Develop-"

w ment. of foetxme Readlng Hahits of ‘the” Ames'ican ,Boak Pubhshers

.U counedl recommended- the utilxzatlon of 1ea:mng actw;ues B

n the classtbom whxch would help chlld:en x.‘eallze the many o

s Wiy ways in which bauks can ‘satisty” their ‘personal needs of

|
en]oyment, relaxatxon,} nfotmatlon, ptacucal help, vxcarmus

and, intellectual stlmulat_ ns

However, there s ann(:h' r

books. Interpretive and shan.hg actxvunes help the chud
!

- to complete the teadm process. ¢
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& , " ! 8
1. eritical’ thinking '

i u e 2. oral lanquaqe expression t

3% creatlve writing expréssion . . A i

" ‘4.°the fine arts, including’creative.dramatics and

B "arr.swsnd crafts. =i Hs \

¢ Creat mterpretwe activities lend vn:ality to

<
the chxldxe‘g‘ s reading of trade books. Interpretive i

' — ., activities provide a means by which.a child can share d s

énthusiasm (or lack of enthusxasm) £0f the books he has

© read.' "Activities suth as these provlde various media and 4

means, through which the child dan expregs his thoughts and %

" reactions to what he/she has read. Participation in inter-

pretiye activities tend to reinforce what was{eaxnea ‘auring

; Z the reading of a particular books o Co
A 3 ; ‘"/—\ .
‘BALANCE OF ACTIVITIES OFFERE!

g ".'. - Chere should Be a Balance in the kinds of activities

. ; s that arc offered to the children to participate in. :The

§ balance should be in terms of the means that each activity ’ ' i
‘provides for communication: A.widet varxety of experience '

; . .
an8l media through which interpretatipn can occur should be

terests, llnes.

provided. . Because of 'individual
‘personality ttaxts and backgtound of expenenca, chxldren

respond differently to q!1fferent media. 'One child hay. prefer:

to ‘express.his understanding of a bgok by creating a hind

+ - -
puppet of the maih charagter; another child may comn>unica\:e P
his ‘thoughts and interpretations.through creaung a diorama, * . £

-l or ‘presenting an oral "sales" promotiori. Each child may




comprehend the books he has' read, yet cach releases his
'chuugﬁts in Kis own: way. Through g\udance, chuazen can be Tl e 8

. 1ed to use dlfferent ferms of expressmns, -but individual «

differences should be respected. .
. i ‘ 3
T e INTER.PRETIVE SHARING. AND MOTIVA’I’IONAL ACTIVITIES .
v il |
¥ o (Please chicose a _balanced| variety of activit, es_ from o

- ": hich, the hiidren can choose to o participate in if ‘they oL

3 e shculd wish to: bk . [ )

ot
1. Use fllms and nm%tnps of favor)te starles and-.

books.i iy : - . 5

!+ e 2. Develop children's thinking:.

. "Can you think of the’namé.of any book or story

want to laugh?.cry?
think of others?:. *
love ‘your country?
want to take. a trip?
etc,

B 'ghat' made you _:

ox s e

how and Tell Sharinq Periods." -Children

e may talk about the pooks they have read.  You may: guide

.- . the discussion by the following suggestions and questions:

Show us your favoritefpictures. . o
o . . Tell us about the most exciting part. :
g , c. What' is the setting of this book? .
.+ . -:d. Who is your fadqrjte character?—. -
e : “ e. Tell.us about thyf part you thought was the
e " ' . funniest? .
¥ s ol * f£. Do you think this story could have happened
" in St. John's today?
; g. Have you ever-had an expenence like- this?

¥ " 4. Encaurdge talkmg about stones and hooks by varmus‘
% means: showing.and telhng about pictures, havmg '™V shows, ;

s+ ' having radio programs. - e




\ 5. Have' children draw, paint, use modeling clay in

interpreting‘favorite stories. Here are some questions

: 1
3 “. . which may’spark the ahxldxen s creatxvlty. . o -
3 it 4 5
i : 'a, inat. does the main' character look %1ke?
PEILY ] <. _How 01d was 'he? What did he/she wear?
b.’ Where.did’ the’ story sk pIace? BT

o o ;
c. Can.you show ‘the. funniest, or saddest or most
exciting incident? . k-

4y Can you make .a map Of -the story éeéé ng?

- ST U6l'Holda Eanel discussion after several childnéh ;|
K { ' have read the same book or dxtterent books azound the. same

theme.

i ‘%r. 7. write group reports’ of books read and liked. Cut

expérienég chart paper into appropriate shapes for the story .
" as a bird,"a house; or a tree. " ‘ KT
‘8. Let chxldxen WOk g committees to prepare simple 1
dramas whefe characters are por: rayed or Eunny parts enacted. s
(Children enact their. roles as they believe the characters .

Ve 3 would act; no written scxxpts, please )

1. 9 Have children prepare interesting parts of the .- ;

bo'aks to be read aloud. Decide if ‘the story.could be trqe. .

L ’ """ ‘10. Use unbleached,muslin upon which the ‘children have

. sdrawn and colored their favorite story-book character for .

table cloths. and draperies in the reading cOrner.

Draw mags of the sto:y action or the settan of

the story. . . - B oy

12 Havé children artange,pictures ¥rom a story. in i

- % “horder of sequence and, use ‘them as ‘a scrol} for a TV show.
S L4 s R ¥ ] 7

e U : ¥




[ ‘interested children to’ read the book,

o ; L. e

13." Prepare guassxng games and riddles:’
. “Who am I? I ama donkey and was turned 1nto a rocku
Who. am I? I an’a whxte dog with black spots.

“Who am #? I lived'oh a boat in the'Yangtze
0 River. :

.14, Have one child come to the ‘front of the rgom:;

e ‘has in mind a’ ‘certdin book. fThe children play " "Twenty

Questons

~ 15. Have chlldren make book marks. a3

16. Play "Auctio

. Use s ti s"who' g ‘bidding:, (The children

could make .the money.) =\ .

17, Read to the Kindergarten. Have children take:

‘turns xead:r books. to small groups of kindergarten .children.’
b ¢

ave an older elementary child read ‘to a small

group from your class. -
19. Read-in. Have each chlld seledt a partner and set’
aside ‘specific times for partners to read to aaeh it

'20: TOPIC OF THE WEEK Colorful posters can’ be made

fo advertise a spec1f1c topic: for. each fmonth,” such as natute
.stories: .

21 Bnng .m thcughtﬁErOVDking ob;ec:s which mll
lead. students m,read books on specific topics. Example‘\

-.You might find or have the ghxldx‘en find: -pictures (or models)

“of monsters to dlsplay.

22, Paraphrase books. Using their own wordsh havé

children retell stories which they. have read. ‘Encourage
X . r
{

Let children bid with play money.

7
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i, 23. Have_‘r children create dioramas. (A diorama’is

‘a three;dim{nsional scene made by arranging objects of

figurés in front of a ‘scenic backgmund. THey are.frequently

‘used 'in museums to illustrate habitat groups. A large §

«; /—fer—th&scene. Clay models qr paper cut-outs may‘ be placed
g oy" in cheré:egxound. S

' 24. Have children re-tell stories or scemes using a
*y, . felt voara, _(Felt, ‘flannel, sand paper.or other fuzzy t
’ materials will adhere to a background af-éimﬁ'— texture.
chtures backed with pieces.of such matanal may be placed
_on a.felt board and wili rematn in pos;tlon as chud:en

W =

relate story incidents.) .. - d E v e Ve

.25, Have chxldren pantonime scenes’ Ez‘om familiar

“ books. The' other children guess ‘the book.

ok ‘26. Increased xnterest in ‘the story should be aroused
%: 7 it ‘you bupbly” addittonal infornation about the way ehg story
EL ‘ came o be written. The folloking sources should help you.
g o Montgomery, The Storj Behind Mo 3

3 5 Ferris, Writing Books for Boys fd sirls

i s ) Kunitz-Hayoraft, The Juniér Book of Authos . .-

f ‘Mlller and Fleld Newbetrx Medal Books, 1938-1957

27. Create a book award. Have the students’ deflne

‘bases for ‘the award and make nominations andthen votg for

*the books they ‘helieve should be given the award. .,

cardiboard carton placed on’ one side can serve as a background -







-EXPERIMENTAL B CLASSROOMS

CHILD CREATED MATERIALS:

‘In addtion to the trade books provided ir all 12°
experinental &lassrooms, your children will be, receiving the
child created.materials at the rate of ten different books

with, five copies of each for the' six week treatment period.
L I would ‘ask that you shcw your” énthusiasm for these'.
books' as well as the trade bodks when you ihtroduce the
3 recreatlunal zéading plans to yéur class' during the. classromﬂ
meeting, Blaiie BAGEIEHE siggedtions T ave Givan 0
motivate children’s interest in reading to these child

created materials. When you read to the .children try to

read from .these child created materials.. Display these
books along with the trade books to give the child’created .
; | j
et materials equal appeal and’ importance.

then you introduce. the recreationdl reading program

s e

el wour S1ass ther il yaten: Gid e Sirarasten o Know e

hope) that the majority of, the stories were written or

oy dictated by children here in St. John's who were grade two

ch/ldren last year. These same children also illustrated

their stories.  They will, notlce that some of the ‘books ate

~ longer.and more detailed t}aan others. Those Beaks, wikeh

may be more difficult to read, were written by older:St.

John's children who were anywhere between B -.12 last year. '

This collection which was written over the course of the
. .
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. 1972-1973 school year will hopefully provide a range suitable

to :he readan abilities and znterests of your .children.

one of the research £indings, among others, providing

¥ 1 justxfxcatwn of ‘the use of chud/wnt:en/amtacea saterials

is that read).nq comprehensmn is a function of .the smxlanty

of: patterns. of language structure in tne readlng materials

7 e to oral patterns of language structure used by the children.

e ] (Everetts, 1962; Jagger, 1972; Ruddell, 1962; and Tatham,: i .

1972). ‘This. thesis,. then, is pursuing the | quesnidn of
whether or not a pbsu:ive change gf attitude tcward reading
: ... can'be ‘effected when grade two children are offered child. - -

created materials which have: been demonstrated to be easis r

"to read then materials not using high frequency patterns

of bhildzen's oral language. ' Also, since acgording to

Eller (1959) reading interest is built on rewards from

) reading, would not materials supplying greater comprehension
(and. possibly greater interest) be more réwarding and there-
fore, be potentially able to stimilate a positive change

a7 of attitude toward reading? The answer to this questlon is

'what 1 am asking you to help me determine.

. I suspect that your children will become very
1nterested in readmg these books and will ask you, if they
gan make "their- own books. as well. - If they show no desire
to make :heir_'own, fine. Please do not suggest making their
own books to them. T would like the idea to come from the

“children themselves. If and when they do show a desire:to

"publish” and share their own stories we do want to be ready.

St



._Some chuaren may have ideas. already' n their mind,

for then.' stories - either. £rom a reéal or. imagined experience

. t.hey have hadA m:her children may bé stimulated to write *

- a story from a. photoqraph, picture, painting, ‘ete.. [Talking’

abou: ;he chxld's mterests and hohbxes may’ also’, prOV].dE

i the child with ideas to write -about
’l‘he creatmn of a book my be doneover' several

days. |

here is no :easun for ‘a child's bock ‘to be completed

‘Eréquently one child will'be very ‘good at Writing: "

wh].le anothEK child: will be talanted at"xllustrati

an” consxde: it for publ.\catmn. Please do. not repf'oduce i

hest" sv:ones 1n the class.

gree w'th hadita on whata good story is. it ‘has beexi X

The

h11d who may ‘hot wan(: to reflne i

¥ ished for.

Jgat he f:eels he has £ unselt may take con’siderahle

time to, edlt and revutte i€ he knows othe:s vull be'. :ea:ung

The child's ori ginal story was fus

a xerox machme.
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the; autno'r Eoi‘ 'iuus:razing'. l‘he ulus:racmns were - tnaced

over - mth a soft pencil bafore reproducing. The covers

were made from coloured constxucnon paper. )

Another variation of«thls e

at youn schools is the DITTO PROCESS? . .

1. The text and illustratmns are wrltten and drawn

dlrectly unto ditto- paper and’ run off ‘on. a ditto machine:
No copying. is necessary: E

2. 'Since dittos are Qifticult to. correct, it.¥s
ddvisable that the child first write his-book on regular
‘paper-so spelling corrections can be made/ before he writes

'A_WoORD' OF “CAUTTON
g between the skills, aspect of the readxng program and “th

.»-success and enjoymem: readmg these children's: stories will

_have a’catalytié bffect i the childfen's attitude toward -

on - the alttor : A .

CORRECTIONS . ‘ B 2 - / 3

2 slang expressions, "1ncotrect" syntax, th
ould: emam as the .child has expressed hmself

’X‘hé chxl‘d created mm:erl.als are vlewed ‘as:’a brlﬂlge

tecreational reading component. Hopefully, havlng imt:.al

reading, ' leading them to’further reading and enjoyment ‘from




the “trade, books. - Reading .and’ ‘producing child created

matemale are VJ.ewed as, Sﬂ[’?POtthe, motivati g ac:ivanes

ids tc réad and ll.ke books.‘

aimed- at gettlng _word oi»

cautmn €hat the act:.vn:;es dapted to all” these cmld .

5] created materials as wella

bonk dQ ‘not become the, main attraction of

‘récreational .,
reading. i

‘l‘Q EAC oF: YOU GOOD LUCH WITH

A "HOPE- THAT EOTH

ynu An' voun'cun.bnzu wn.L

the process of ] ubhs\ung one's







e

Dear Pax‘ent s

Ynur child's grade two cxantoam was randc
"‘selected to participate in a six week thesis anestxgatxnn
designeéd to:improve. children's attitude toward reading.
This study has beanapproved ‘by. your ‘child's’ school board, 5
.~the, px:nc:.pal the assroom teacher as well. as by the e ¥
G:aduat:e studiea comittae at’ Memorial unLv r.!:l.ty

Will fyou kindly nge your. pemisulo
“;kuld to participate in. this study? If you':
u:

(Nm of R
erumpar.e in Fh:u study:

(PI.HSB FII.L IIN FORM'. HID RB'HJRN rom TO SCEOOL. Tﬂlﬂ 0U . )
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