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ABSTRACT i i

The purpose of this stuéy was to develop. resource
& macerials .to ‘assist non-musl.c specialut primary teachers
with the xnteqration ‘of Nerwfounz(and folk songs . "into other
primary aurriculum\a;eas. The materials were developed .
and entitled ‘Hello Newfoundland. "l‘h.ey consist of an nuqio-'.
‘tape ‘recording of eleven traditional Newfoundland folk .
songs "for- young child:en and a ccmpa.nion teacher's guidebook,
focusing.on the integratian of chese songs with*other areas-
of the primary jourriculum. B
The guidebook, Hello' Newfoundland, was then
presented to sixteen primaty teachers ;epxenenting'

Kindergarten through‘Grade Three. The teachers were invited,

by completing a questionnaire

‘to assess the potential-these
!

resource aterials would have for_use by generalist
|
teachers. Their reaccions were  sought specificauy requrdmg
. the Newfoundland content of the materials, the suggested

. activities in the guidebook, the overall qiality of the
materials and the potential of the materials for use in
primary classrooms by non-misic specialist teachers.

The ﬂndings of this study indicate that with regard
to each .of these categorieu, the general response of teachers

T

L uas extremely positive and enccuragxng.
! | . -
: o \
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CHAPTER I

THE - PROBLEM - -

Introduction . . ey
Z::ltan Xodély was a renowned Hungarian music educator
and ‘composér uponwhose- philosophy @ complate system of music
educanop, rooted. in nauve ‘folk sonq, has been developed.

xcdny, was firmly convinced that only the best music was good
enough for children. It is o that he inter-

pre';éq thé'best to'be.the children's own native folk Qonqs in
light of the fact that folk songs. have inherent musical value

that has allofied them to survive despite variation and &

, constant répetition over the generations. "Poor songs.would

néver have withstood the constant -repetition” (fuccock, 1976,
p. 27). ) ~ .
In che opinion of those few uho have noted t‘hem as a
zesource7 folk songs: are considered, to be valuable in the
‘aducation of young children. , The incidence of opposinq points
‘of view arifes only when educators: discuss the prlnclpal
purpose for incm.auuinﬁ folk songs’to children. Edn%amks who
view muaic ;as a distinct subjectarea’with its own oy of
knowledge and skills feel that folk séngs ought to be
introduced primarily for purposes of the musical benefits

which can ensue. Other educators who see music as sharing

: knowledge and skills with other subject areas feel that

_students ought to be exposed to native folk songs primarily

4
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for non-musical or akEtasaal rfeasons. ‘Simons (1978)

acknowledges these two points of view when disdussing the
benefits of mysic educatioh in "A Rationale for Music in

Barly Childhood": | V~ . )

“" . The prlnc].paf reasons for educut:.on'n .
¥ music fall into two categories, although - )
' some overlapping is inevitable: musical
- benefits and extrn-musieal benefits. The
term musical benefits refers to those
. -benefits which'derive from the" expansidn
. _of one's knowledge and ability:in music;
© “while the term extra-musical benefits
refers to significant contributions made
to other.areas of personal development
through proper uses of music. (p. 141)

It is readiiy' apparent that use qé £01k songs in- the
primary curriculum is indeed suifable as a means of attaining

musical goals such as musical literacy:
As there is a lingual mother tongue :
(the language spoker in a child!s. home),

! there~is also a musical mother.tongue -

the folk music of that language, And it "
is through that musical mother tongue .
+= folk music -, that;the skills and
concepts necessary. to music literacy can N
be most easily acqulred (Chdksy, 1982,

. p. 25) .

The simple, short forms and the basic pentatomc scale of

folk songs were features that Kodily hlghliqhted as' being

i3]
valuable in the psdageqlcal use of folk songs with children..

In teaching music we often divide it into’ it& various’

components so that children can understand it more easily"

{cass-Beggs, 1976, p. 13)7 Many folk songs can easily be

employed as a means of introducing children td musical

concepts such as tempo, rhythm, melody, pitch, timbre, "

harmgny, anwics. o B ¢ ¥
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. % " -y
) Koddly states: sy .
! Though short, a sul\ple folk melody is a. e

complete,musical experience in itself. 2
Zch country has a rich variety of folk .~ . _

sfngs suitable.for teaching purposes; if ., « *
. pfesented. sequientially, they constitute o
e ‘best material ES tntroduce musical
. % elements so that the -student will be. --
™ . . - conscious; of r.he!n e i & :

I'..'J.nqard' (1951) .agrees ghat it ds truly rom ‘native_ folk -

' sonqs bhat chlldren best evelop Bkil].s and qaln knowledqe 4

o s vk Y of wuEtd as A 1ncellectual. emo 1onal, and. physlqal process

o WL
4 5 e Tl s

. .77, Many educators take a' somewhat 'd‘ifsuex{«: point of. °

view wlth regard to the use of folk song i.n the schools’

feel A:hat the primary: emphas:l.s should be'on their use for .-
Lo ndn—musical--xeasons- z = ‘
Ve B

Folk songs pxovxde ybunq ch;ldxe “wého often exhibit

spontaneity in movement, action, and’ rhythm, with:

.
»

R N T exceuent Phicle for reihforcing . .
N R physical, emotionik,‘and sbcial needs E .
¢ . which cam lead to greater, awareness of
; themselves and their relationship to
% .+ . . others. (Dam, 1978, p..34)

! ‘"one of e ERRCELONG GE ARE Ld o hold up a mirror

s e curselves to ‘hélp us to know who we are" (Hi.].es, 1975:

, Pe 237 This bng the case, many Lntexnatlonal music

,educaec:s "believe that folk misic ‘dan help children develop,

a seund cultural 2dentl.ty1 Nket.l.& (1974), illultrites this

1 : point: Lo o % o

L
-




- illustrate some of .the more.vivid

“a

When the socio-musigal development
\ O chikd +ig alsg our concern,
© we ensure t:..hac every c}uld develops

- not qnly misical responsiveness, . B
undetrstanding, and aesthetic
sepsitivity, but alsd a critical
awareness of the complex of yvalues
s in terms. Gf which music is
B "i: practised in-his soclety.

SV

i

(P- 28) .- &

. Cullen (1930? sees as one of the g}eatest tasks of
educutxpn, the "flndlng of strategl.es ‘to support chlldren s
néed. to enhance thex;: developlng self—esteem and. self- .
awareness. - a columon need shared’ by young» and 'old alike"
(. 5). Luccock (1976) sees £6lk songs as a means to this
- - g B ] . s
Pethaps tha most. mpnrtant : p .
contribution. a felk song program . PR
. can make to the development ‘of the
student. is the opportunity ite .
provides for individual expression
* and qrowr.h ‘of a feeling of personal
worth in a time of mass-labelling.
(p. 27) . 9

The ease Wwith which' folk songs can.be integrated .

with gther primary curriculun areas for mutual enhancement
v ¥ i ) ¥ :
(,as)outl»iqed.m the following statement by Cass-Beggs) is
further "extra-musical" rationale for incorporating them
into the primary curficulum. .
.

‘Bécause the songs tell us about our

history and social behavior...they 2 P

could bé used in Social Studies and .

as, a ‘part of language. training...

They also lend themBelves to easy

dramatization, eg. A Paper of Pins" v A

while an art“class might like to o

g o stories,told by these songs. : ‘
+° 7. (cass-Beggs, 1976, p. 13) - -
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Simons (1978) agrees that since music correlates so well -
with other curriculum offerings, it "should be used in
severa!. vays enrich’ Learning expariences in other
subjects" (p 1'43) Musm, having su¢h ihherent appeal for

young children, is an excellent resource for vicalxzing

learning experffences.

Taking either of the two opposlnq viewpoints in’
isolation and using 1t ‘as a guiding' philosophy for music
educatlon /is not, in the writér's viewpoint, desirable. K
more- eclec’txq cutluok whereby folk songs " are used .for t‘he
musxcal and non—musmal henefxts which can ensue is ‘mich
ll}Dx‘e desxrable as children deserve bhe ‘best and_most complgse
muslcal educatmn we can provide for ﬂlell\. Gelineau (1976):
balzevea that mualc hasba place .in r.he total curnculum of
; the classroom "not un].y for its own sake but also as an A
accepted node."0f leaxnan" for. then and only then'will music

be able ko "play the role 1: should in oxa’ér to accompnsh

s the thipgs it can® (pp+ 4<5), .

mhe writer, in taKing- r.ms écleccic poxm‘. of‘v‘iew,’i: :

'
sees ohvmus zmpncacmns for the roles of bcg—_h.music .

. specialists and pmmary.cu.;srcom teachedy in their i olye-
’ ment with music educanon, specmmauy in 1)

song An the claasronm. The music, speaial;.st might e

zenpons;blg for usxng 3 songe ag the best tocls avaxlabxe

i
o
!




musical “benefits which can-ensue. The’ materials developed

'prepared predominantly for an clde!' Etudent audience and as

ool Bosnaa —

necessary to develop the musical skills; might be more H
concerned with the integration of folk .songs into other
Rprimary curriculum areas for the non-musical or extra-

for purposes of this thesis have been designed with the s

non-specuust prunary teacher in mnd ) \\
. 5 ! ¥ . B % i
. Statement of the Problem T
It seems evident that primary classroom teachers'
in the province of Newfoundland ‘and Labrador are ‘without .

adequate matefials focusing on (1) Newfoundland foik songs
suitable for primary children amd (2) the intsgration;oe
Newfoundland folk songs \'u;m the primary cvux.:t‘iculum. ¥ LY
The recommended resource materials suggéstedfor
primary music by the Department of Education for the
1982-1983 school year ate void &% any Newfoundland content
(see Appendxx ). Further' chamination of materials’access-
ible to teaehe:s through Memorjial University's Resources._
clesria@ouse and ‘The Department of Education's’ Instructional
‘Materials Centre clearly shows the inadequacy of ehat which
is currently a\)lu.able (see Appendix B). The few develnped

materlals dealing with Nﬁwfcundland folk mu.!ic have ‘been

a result are unsuitable’ ng use With primary school children.

i na N
In addition to being too few in number, the three available
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instructional resource: items that primary teachers may find
suitable are not accompanied by any guidelines or suggestions’

for possible curriculum integration.
°

,
¥ . purpose of the Study , A

.

The purpose of this study was to examine the avajil-

! .
ability of folk music materials in the primary schools of

Newfoundland and Labrador. Of particular concern was the

availability of such materials for use of non-music specialist

.primary teachers. Preliminary inquiries had indicated there

might well be a dearth of such materials. Therefore, a

further major purpose of the study was to provide additional

resource materials for use in primary schools. It was
proposed tHat this be done by the development of a -package
consisting of an audio-tape recording of a selection of
Newfoundland folk songs suitable for primary children and

a companion téacher's guidebook. - An integral part of the
prepatati;n of these materials would be that of reviewing
relevant literature and of conducting a search for relevant
folk music materials. ’ e

Need for the Study

Countless Newfoundland, folk songs with potential

suitability for use in the primary grades have been collected

and are stored in various locations such as Memorial University




of Newfoundland's Folkloxe and Language Archive or the Queen’
Elizabeth IT Library. No attempt had been made however to
draw from these collections in thé preparation of primary
teacher resource materials. This situation is analogous to
the national one cited by Luccock (1976) who states:

canadjan music educators aré becoming

more receptive to the idea of including

ethnic songs in the .curriculum. * Little

work has been done however, in selecting

suitable songs from the collections and

then preparing®materials and texts for

classroom use. ' (p. 32)

Newfoundland's Department of Education stated in 1967,
its belief that the school curriculum should be indigenous and
somewhat reflective of Newfoundland culture. Additionally,
one of the general objectives of primary music education in

the 1‘979—1980 Prima;ry Music Guide for Grades K to Three states

that primary children should be able to "recognize-and, be
sensitive to the aesthetic aspect of music in our own culture
and in that of others” (p. 7).

The music consultant with the provincial Department of

Ny . N

Education views the attempt to draw from the rich store of
Newfoundland music in the preparation of resource materials
as desirable and necessary (see Appendix C).

In this prgyince we consider ourselves

a musical Tace. Our folk songs composed

and sun Y our troubadours prove it. .

Music!g & part of the Newfoundland

cultur8. We have, therefore, a sound

‘basis on which tq build & music curriculum.

(Department of ‘Education, 1967, p. 1)

. 3
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To support their growing awareness of themsedves and

" their environment, it is pedagogically sound to introduce

primary children to their own Newfoundland folk music before
introducing them to folk music of other provinces/countries.
This is in direct agreement with the Kodily philosophy of
music education which recommends that children should be
sntroduced to Canadian folk songs of their own region
(Newfoundland) , followed by Canadian folk songs of other
regions across the country and then folk songs of other
countries. . '
T TN, P Ty encouraged and
_ofcen expected to provide musical experiences for their
students even if the children receive instructional-time with

a music specialist. C 1y primary , especially

those who ‘have no musical background, need assistance if they
are to’ feel more confident about providing their children
with musical experiencés. ‘

The notion of activities centering around the inte-
gration of the collected folk songs with other a(eas of the
primary curriculum is in keeping with. the- integtthed approach
o pElinacy sdtcatioh Wilch s Bused GpoR Fheorsflsal writings
on the nature of children, the natura of knowlefigs, and the
nature of learning: (Melvin and Coady, 1982, p:/7). The
1982-83 Program of Studies for the, province os{ Newfoundland

and Labrador refers to the desirability of nyhguuon:
\ .

/

/

— : /

)
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Music is an essential part of the
Primary Curriculum and every effort
should be made to see that it be
integrated with other subjects, .
e.g., math, language arts, social
studies,etc. (p. 24)

With curriculum integration being a desirable but

relatively recent educational phenomenon in this province,

it is understandable that there is a desire and need for

' varied resource materials to assist primary teachers in

their endeavors to integrate various curriculum areas.

Aduonum (1980) writes that "the availability of resource

_materialsfcan make a great difference between teaching

certain items or material to children and not teaching such

materials®™ (p. 9).

1)
4

)

(3)

Limitations

5
A limitation of time allowe e researcher to examine
the potential -uicahm,{;gf only a portion of available

print and non-print sources of Newfoundland folk songs.

‘The lack| of accompanying melodies for some potentially

usable songs limited the final selection of folk songs.

Due to a labour dispute in the pxovxn‘ce_.‘ the researcher's
initial plan to have primary teachers utilize the
materials inm their classrooms was impossible to carry
out. Instead, teachers were requested t;.o examine and

evaluate the materials without classroom utilization.

-
.

A
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(4) A limited sample of sixteen primary teachers access\ible
to the'researcher by way of informal chahnels was
considered_ to be more manageable than a larger sample
of teachers who, during the summer months were not as

easily accessible through formal channels.

(5) An audio-tape recording denies the listener the

opportunity of observing performance characteristics of

the singers.  Adugnum (1980) states: 0 s ‘—\\

The aesthetic value and aesthet).c enjoyment
of a-particular music does not only depend
on the sound produced, it alsc'depends on
the performance practice of the culture
from which .the music origjnated. (p. 13),

-Although desirable, it was obviously impossible to
prqanize live performahces of the selected folk songs
for the province's primary schools. As a result, the

researcher had to adhere to this limitation. %

Primary teacher: .a teacher who provides instruction in

various subject areas for children in grades .

" ) 3 4
. kindergarten to three inclusive. v

] P t
Music specialist: a person who has had professional training

in music and music education and who teaches music to

more than one class.
s .
G s o~

A i A b i
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Folk song: "A song, usually originating among the common
people and handed down orally from generation to

generation which i$ often reflective of the common

people's customs, char istics and ions"
(Macmillan Dictionary. N.Y.{ MacMillan Publishing;
W . .1979) . )

Newfoundland” folk Song: a folk' song specifically by, ‘for,

4 and/or about Newfoundlanders and/or their ancestors,

their customs, ¢ istics and occupations.

Oral transmission: a process involving the passing on of
sbngs from generation to generation by word of mouth

without assistance from any form of print.

Integration: = a concept of instruction wherebyy various.
curriculun areas receive instrubtional attention at
the same time resulting in mutual enhancement of
currichlmﬂ areas and a more holistic approach to

|
i
[ : education. &
!
i



CHAPTER II
) REVIEW OF LITERATURE

Introduction

_ In this chapter the writeWggamites previous work

done by collectors of Canadian folk songs suitable for use
with primary school children. . Noting a dearth of such
materials, at both the national ahd provincial level, the
writer proposes feasible explanations for this current
situation. A discussion of the effects this is having on
students in the Canadian educational enfironment is then
provided. The final section of the chapter provides rationale
for the desired inclusion of folk songs in the primary

curriculum.

Canadian Collections

Canada ig a newcomer to the area of folk song collection
when compared with a country such as Hungary where educators
have been collecting folk songs for use with young children
since the 1880's. However, Canadian folk song collections are
on the rise due to the efforts of such individuals and groups

as Edith Fowke, Marius Barbeau, Helen cra}qﬁ&‘n’,‘keme:h

Peacock, Barbara Cass-Beggs, The Canadian Music Educator's

Association, and the Canadian MusicgCenter.
Over the past four decades, three collections of

Canadian folk songs by Edith Fowke, Folk Songs of Canada,




14

More Folk Songs of Canada, and Canada's Story in Song, have

been published and made available for use in Canadian
kY schools. Their most notable use has been with senior
stugents however (Thomas, 1976, p. 37). When the first of
these three publications was released in 1954, it made
Anglo-Canadian folk songs available for the very first time.
Prior to Edith Fowke's work, the only
large 'selection of songs. prepared for
Canadian schools, Sir Ernest MacMillan's
A Canadian_Song Book, had only four
- ~#= Canadian songs in it - and they were all
French-Canadian. (Thomas, 1976, p. 37)
A number of publications have potential as educational
resource material for primary teachers interested in exposing

their children to Canada's folk music. The following titles
.
are viewed by the'writer as having such potential:
o (1) cass-Beggs, B. cénaaian folk songs for the
| ydung. Vancouver, J.J. Douglas Ltd., 1975.
i (2) Cosbey, R. All in together girls: Skippin
$ ‘songs from Regina Saskatcgawan. Regina:
. Canadian Plains Research Center, 1980.
. (3) Fowke, E. Ring around the moon. Toronto:
’ McClelland and Stewart, 1977.
. (4) Fowke, E. Sal]% go_round the sun. Toronto:
McClelland and Stewart, 196%.. .
: \
% Edith Fowke, one of this country's foremost authorities
" on canada's folklore, collected three hundred songs, games, and
‘rhymes of Canadian children and published them in 1969 under
G the title Sally Go Round the Sun. Numerous selections from
this booliwere also recorded on a long playing album under: the

same tit

In the hands of creative primary teachers, the’

x> f ¢




N
printed collection, together with the recording, constitute
a most valuable educational resource. Rahn (1981) writes:

We in Canada are very fortunate for the

work that has been dohe by Edith Fowke.

She has collected and compiled a large

4 body .0f childr: eg s songs (mostly from

' the Toronto aréi) and made them available

in both archivglidnd published form.

(p. 43)

Robert Cosbey of.Regina, Saskatchewan conducted a
study over a six-year period from 1972 to 1978 which
culminated in a collection of one hundred and fourteen
children's skipping songs, many of which are common to English
N ]
speaking children all over Canada. Besides presenting the

texts themselves (no musical transcriptions provided), Cosbey

describes skippers as a folk group, describes and analyzes
the performance of skippers, and gives a content analysis of
the texts. The fact that neither musical transcriptions nor
a recording of any sort is provided is viewed by the writer
as a shortcoming in the assessment of this collection as a
potential educational resource.

sSally Go Round the Sun as well as Cosbey's All In
Together Girls constitute what may be described as canadian
folk material "of" children as opposed to what the writer
‘terms Canddian folk material "for" children. The former
refers to those songs children learn and sing on their own '
without any adult im:ervantion: The latter refers to those
songs found by adults to be sultable for young children.
Aduits are the ones who have initially learned to sing these

-~

-

- /
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folk songs for children, not the children themselves. After

being introduced to .such songs by adults, children may or

may not circulate the songs among themselves via the process
% 2

of oral transmission. ’

The first successful attempt at compiling a collection
of Canadian folk songs "for" children was made by Barbara

Cass-Beggs who puhns\éd- canadian Folk Songs for the Young in

1975. .
v .

The book is arranged in three parts. .

Section 1 contains songs for pre—school

and kindergarten children and has a page .

of notes and suggestions for ways to

approach the songs. In Sectionsc and

3, for primary’ and older children, each

song is accompanied by a short accurate

background note and a suggestion.as to

method. The last two pages of.the book

have the 'songs without wprds' which the

text says "can be used for movement, to

illustrate the difference in time patterns,

and to express different moods". . (Thomas,

‘1976, p. 37) <

The background notes and brief suggestiohs to ved\;a‘tors as to
approach are extremely beneficial. It is pleasing to note *
that some of the suggestions can be acted upon by educators
who are not music specialists. On page ten of the text, for

example, there is a note to accompany a song entiqled "See

The Leaves Are Falling Down":' . o

'See.the~TLeaves Are Falling Down' lends
itself to actions. It is fun to use
real leaves and have the children Lis:en
to the sound that they make. (Cass-Beggs)
1975)

\

However, lack of a recording to accompany the mllection

might be vgeved ‘as a nAdor aravback as far as.the gereralist
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primary classroom teacher is concerned. Without the assistance
.of a recording of some sort, many of the lovely Eskimo, Indian,
Icelandic, French, and English Canadian folk songs in this '~

cqueccmn will not.be able to.come to life in primary class-

rooms across the co m:ry. . E

- Y »
While(the items in Sally Go Round the Sun
were nearly all- rhymes that chjldren

learne§ from other children, quite a few

. ,
teachers interest¢d in examining and possibly utilizing the
«material with~éhildren, if a recdording were included and/or if

» . Sl 3 .
sugqestiqns for {the use of the songs in the classroom were an

additional compohent of the publitation. This is a

patucularly sié 1£1cant concern from the point of vxaw of ‘:he
generalist classroom teacher who often has.a lim}ted musxcal
background and lacks ‘the ,Fonfmence to expose his/her children

* to music., : i iy ¥
Collectively, the' publications mentioned form a

riucleus,of ofally transmitted children's folk Material in
 Canada and could be used' creatively by n):usi_c specialists

and classroom teachers alike. 5 = i 5 x

-




. mearmghouse,'a vehicle through which materdals produced by

o educﬂtnzs and-it.is not accompanled% a recoxd:mg. oL

. the writer ta a few intetg!tlr\q‘ duccvexies whieh she now ' 1

the area of folk song colleotion

LA Wurthy‘of note ‘however, is an unpublished.collection, ' i
of Imuit folk songs’ for children. Entitled "Tutsiagalausiit. .
Inukf.lnut", this coueman was compiled by a student attendlnq

Memorial Unive

ity in’1980. Tt is available through Resources

students and‘pmfess%zs of the Faculty of EBducation car\ be
distributed £ téachers 4n the pmvmce Gt Newfoundland and

Labrador’.

) RN 5t
Explapations for the Dearth of Materials . ° c

As a result of examining the' work, that -has béen done' '

in, the collection of X pman foik songs "of" and "£6r" young

chudren, the writer has noted A ‘dearth of materinl Wlth

potential ‘suitability for educaturg of prm\ary children. The

majority ©f collections whi(‘.-h have'been made lack the . .

necessary eaucatlonal focus. “Even Cdnadian Folk Songs ‘for
the Young, the only dollectien which proves to be a notable

exteption to thx.s statement, has only br}ef squescmns to 9

Speculation as fo.why ﬁem is'such a dea.rth of v

collectiona suitable for eduaators Qf prxmaxy chiidren ded

presents as feasible explandtiéns’ for the sitvation. <

As stated aaruar, canada is.a ?Elative newcomer o «

"l‘hls 19 espacxauy hue

when Canada_ is compared w;t:h Kudély

nnclve holnellnd ’
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. During the past twenty-five years teachers
Of the young and very young have very
often sought material in the excellent
collections of Beatrice Landeck (Songs to

Grow On, 1950 and More Songs to Grow On,
+ .1954), and Ruth crawford Seeger (American N

Folk Songs for Children, 1948, and Animal § f‘\ °
Folk Songs for Children,.1950). -These .
. American Oks are still good, but now the

life-generating winds of folk song need !, g

not blow only one way. (Thomas, 1976, N

p. 38) L Lt

e 'newfod;ndland Collections ° 7
.collec‘éio’ns of Newfoundland' folk songs have been made
over the past five decades by such individuals as zusabech )
Greenleat, and Grace Mansnem (1933), Maud Karpeles (1934),
Gerald'S. Doyle (1940), Alan musa(use)—. Omar Blondahl (1984),
MacEdward Leach (1965), Kenneth Peacock (1965), and Shannon

Ryan and Larry Small(1977). Y

collection of the folk songs."of Newfounﬂ].and n:h:.ldren or as .-

None of these publicatians can  Be descrihed as'a : c
a collectxon of Newfoundland folk scngs "for chlldten.

' Neither has the\fouus of any of the callectiona been an

entitled Songs Of the land Outports is unigue in that

he (Peacock) isolated axxteen cf the texts and tunes dnd X =,

educational one.  Kemneth Peacock's’ three-volumé ‘collection - " i
classified them as vchuazan s»songs" To date, no other, ¢ [
|

“attempt has been made to puhunh a collecti n of songs’ af of s
Eor uewfa‘mdlmd ‘children: . & s ) .
g Y . :

L ' ; V {/\ : |
B & ) . & v . W
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Hungary, where educators have been collecting folk songs for

use with young children since the 1880's. ‘‘Koadly, himself:

... collected many thousands of folk songs,
of his native Hungary and was instrumental
in establishing the folk music group of

the Academy of Sciences in Budapest, which
to this day continues in a highly organized
manner the collection, transcription,
analysis and puh [cation of Hungarian folk
song.: (cnouy, 82; p. 25)

fnasib]s explanat).on for the scant nu:nbar of Canadian

. folk sond’ collections ,suitable for use with young children then,

is simply that Canadd needs more time,to catch up with the

‘great strides made. in this area by such countries as Hungary.

\‘Candda alsa needs 1aaqeuh“;p ‘by an individual (group) such as

Kodly who, in addition to being a_composer/musician/.

Ysicologist was an in'the truest sensé of the
word. oo iy PF /
The conpxlauon and/o-! udapur.ior\ of Canad.tan folk

song collections to: educator use is by numnnl an easy task.

- Altlough.Canadian folk song cqllec,uon.l are on the risg, these

collections, “in audio and print form; are not readily accessible
to fx;cen:un}'.uf.anu:e:a educators. AE(:.er collection, many
folk songs are "hidden away in archives and libraries" and are
ot smusflolently publicixed or made available to the average
teachsr" (CasszBeggs, 1976, p. 12). Conseguently, the task of
locatinq, examining, and“trying Yo obtaim permission to use
potentiau,y auitnble folk songs would be aomawhnt cumbersome,
.tirmie-, con-umlng and uninvltinq to .lumaons 1:5- than an
enthunialc in ‘the area. Pyrthex;mn, although there may be

a rich collection of material available for investigation,

ity i B
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the material is widely scattered and "unless one has a fairly
wide knowledge of children and folk songs, it is fot easy to
select them" (Cass-Beggs, 1975, p. 6). Edudators interested
in developing potentially usable materials are therefore in
an unfo‘xtunate’ position whereby they are subject to compli-
cations from the outset. =9

Some Canadian educators seem absolutely unaware of the
ik of suitable materials dealing with Canadian folk music.
This sad lack of educator awareness manifests itself in apathy,
snconcern, and satisfaction with the materials that are
currently available in Canadian schools.

Cass-Baggs (1976) writes that—the average teacher in
Canada is "more likely to see lavishly illustrated and easily
available American music books "before hg/she will see similar
Canadian music books (p. 12). Even Canadian materials which
have been made accessible for school usé are not suitable in
the eyes of those concerned about exposing ¢hildren to their
native folk songs. Seath's notes. from The Canadian Folk Music ’
Society's Mini-Conference session on elementary music education
includes g, reference to this problem:

' Keith Bissell pointed out (at the Mini-
Conference) that although there are some
Canadian Music series in use (Music For
Young Canada, Basic Goals in Music,

o Dongiimer Songrrermoter] nid"iin“%aﬁt
g
music. (1977; p. 19)

Indaed, the "majority of music taxf,; ang materials available
in Canada presently give only token acknowledgement to the

native Canadian music heritage" (Clingman, 1975, p. 18).
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It is not surprising that American texts with their

abundance of American folk songs are preferred by Canadian

educators seeRing educational materials. There are more

American publications to choose from and they. are very often
quite lavishly produced and appealing to th® eye. Sometimes
the attractiveness Pf lower prices and ease of ordering and
delivery lead to educator preference for these materials.
"With some exceptions, few publishers in Canada seem to be
interested in the subject when it comes to actually publishing
a Canadian manuscript put in front of them. They knqg that
their great market is to the south" (Clingman, 1975, p. 18).
This situation has been alleviated to some degree with
the recent publication of Canadian materials which acknowledge
our rich store of folk music: Musicanada - Holt, Rinehart and

Winston, Canada Is...Music - Gordon V. Thompson, and Music

Builders - GLC, Silver Burdett and Berandol Music Ltd..

However, it is a costly endeavor to supply these materials to
schools in program quantities and therefore it may take some
tine before Canadian children bemefit from use of these more

suitable resources.

Resulting Situation
Canadian folk music is a neglected area in the
education of Canadian school children. This statement receives
support in the writings of various authors who are concerned
that Canadian children are not receiving adequate exposure to

their native folk music.

)
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Clingman (1975) writes that "‘our Canadian children do
rébeive some exposure to their musical heritage, but rarely in
the schools" (p. 17). Dave and Andrea Spalding speak from
their experiences in the schools of Alberta when the‘y say that
“there is no sign of Alberta and little signyof Canadian in
the- school system" (1981, p. 6). Additionally they state that
although they have managed to reach a few Albertan school
children by their own efforts, they sense that no one else is
teaching Canadian folk music reqularly and the vast majority
(of school children) seem not to hear any at all (p. 7).

Canadian school children are woefully ignorant.of
their native folk songs because of the vident neglect of
Canadian folk music in the school system.

Almost any Canadian elementary school

child can sing "0ld Black Joe". Very

few can come up with "I'se The B'y That

Builds The Boat", a song from Newfoundland.

¢ (Cass-Beggs, 1976, p.. 12)

Hogan (1978) asked some of her students in Guelph,
ontario to simply name the titles of some Canadian folk somgs
and to her dismay they were unable to name any Canadian folk
songs at all with the exception of "one Drish boy just ouer
from Ulster who identified 'I'se The B'y That Builds The Boat'"
4(p.'15). Yet these same children were all able to mention
with ease at least three American folk gongs.

Spalding and Spalding (1981) speak of a singlar

situation:
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Few children we sing to know any of the
Canadian songs we sing (other than the
skipping rhymes we have collected from
the playgrounds ourselves). On the @
other handy. American and even Australian

songs are familiar. (p. 7)

Such is the unfortunate situation in schools across
the country. It is inevitable that children will experience '
feelings of inferiority about their own folk music if they
continue to be exposed to folk music of other countries at
the expense of being exposed to their own. Davis (1976)
expresses concern about the effects of the flood of American
music in the Canadian market because he feels that "singing
about somewhere else all the time will give Canadians an
inferiority:complex" (p. 9). . ~ A

A. Pittman, author of Down By Jim Long's Stage, a book
written especially for children of Newfoundland outports and\,&

remote villages of the Labrador coast, feels that children in

this province are "a culturally deprived lot and it's Ytheir.

own culture that they're deprived of" (Pittmap, 1977, p. 79).
Pittman believes that Newfoundland children's eXpagure to the
literature and television programming of the United)States
"leaves them with an excessive down-in-the-mouth-attitude about
their own environment and their own place in it" (1977, p. 80).
He claims that Newfoundland children then, will "logigally
GonElide that thale World, since it obviously isn't fit to

look ‘at in books or on television, is probably not fit to live
in either" (p; 80).

Such an attitude has the potential of continuing on

into adult life if not corrected. Kelly Russell, a well-known




¢ folk musician in this province, makes reference to this
tendency in an interview with researcher/folklorist Neil
Rosenberg:

.. 20 yeazi ago people began to reject
everything hbout Newfoundland. Began to
leave the place and you know people were
almost ashamed to be from Newfoundland.
But I think it's changing now. It's
changed a lot here in'St. John's but
around the bay.there's still a lot of
places, I think, that reject that kind of
music (Newfoundland folk music). I know
from playing out around that a lot of places
around, you play Newfoundland songs and
people don't want to hear it. Don't want to
hear it! You know, play rock n' roll, play
something off the radio, but don't play

land music. - ( g, 1982, p. 33)

Such an attitude cannot be permitted to continue, for
in the words of A. Lomax: ¥

The anomie for which there is no remedy -
grips the heart of a person who is ashamed

of his folks - how they walk and talk, sing

and dance, look and live. (Cullen, 1980,

p- 3)

Rationale for Inclusion of Folk Songs
in the Prifary Curriculum
We should prepare structured music programs
based on traditional songs and chants for
use in the primary grades and current songs
- and singers for use in upper elementary
classrooms. (Luccock, 1976, p. 78)
Such is the comment made by Luccock aftdr reporting the
. Z % s
findings of ‘a survey by Smith and Crittender (1972) which
indicated that sixth grade students were less interested in

traditional music than were their younger schoolmates.

et b e



This section of the chapter presents the necessary
rationale to support Luccock's inference that folk songs
ought to be introduced in the primary grades. First, the
inherent characteristics of folk songs which make them
suitable for introduction to primary children will be
examined. Second, the numerdus benefits associated with the

use of folk songs will be discussed.

Inherent Characteristics of Folk Songs
The very language of folk songs tends to be relatively
simple and naturally is somewhat reflective of the language
of the children, for it would ha%,e been theiTr ancestors who
were responsible for the creation of many of the songs.
The five-, six-, or seven-year old is very
much involved in the task of acquiring his
own language. He is learning to speak
’) English (or French or German or Chinese).
The natural rhythms and stress patterns of
. a language are mirrored in the folk music
of that language to an extent that t)éy
rarely are in more contrived songs.
(Choksy, 1982, p. 22) .
Dain (1978) believes that any experience, in order to
____fbe of value to a child, must be meaningful to that child (p. 33
What song material could be more méaningiul than that material
created by the child's ancestors about evem:s relevant to theit
- everyday lives? 'Folk music is like 3 mirror held up to-
g peopler it gives a’true reflection of what they are" (Nelson,
1968, p. 120). Canada has a rich collection of songs about
the fishery, lumbering, and about everyday cencerns and

struggles of Canadians. Are these not relevant? "Are pop

e e A2 . ok R



songs about sleazy affairs and cocaine more relevant" (Choksy, :
1982, p. 22)? When a song is meaningful and holds genuine

reality for a child, it has great motivational appeal. Surely

our children deserve folk songs about their own reality.  *

Young children need experiences that reflect their
egocentric nature and growing awareness of self and surround-
ings. Native folk songs, because they reflect life in the
child's natural surroundings are more suited to meet these
needs than any other type of folk song.

Canadian children must be given the
opportunity of acquiixng a taste for
their forefather's songs. Théy can:
then move on to absorb and enjoy the

= remarkable variety and beauty of folk
songs from other parts of the world.
(cass-Beggs, 1975, p. 6)

By nature, young children are inherently musical and
are spontadeous in movenient and action.

‘From their earliest years they exhibit a

joy in movement, action, and rhythm,... P

clapping, tapping, stamping, dancing.

music which they can feel in their bodies
. and to, which they can respod. (Dain,

1978, p. 34)

Many Canadian folk songs naturally lend themselves to action
#hd dramatization and therefore are suitablef for use with
o
primary children.
-
The cong¢gnt of many folk songs makes them suitable

for integration with various curriculum areas. Numerous

Canadian rs have made to this. For example:

Canadian folk songs are an ideal resource

for the teachihg of both Social Studies and
Music. The melodies are uncomplicated and
very singable and the songs themsélves contain
firsthand information of how people first
settled this country. (Ruebsaat, 1979, p. 19)

ro_



Edith Fowke mentioned that folk songs

need not be only used in the music room,

but also are valuable in the teaching of

English (Child Ballads, singing games),

history (folksongs of New France, opening

of the West, etc.), geography (songs about
industries, i.e., songs of fishermen,

lumbermen, miners, farmers, etc.). (Seath, "
1977, p. 19)

What is happening here? What class are we

in? Geography? Socials? French? English?

Music? All of these and more. Folk song

here acts as the synthesizer, breaking down'

the boxes into which knowledge has

traditionally been put. (Bartlett, 1978, .
p. 21)

From a musical perspective, folk songs are considered
by many educators to be the best resources available to
introduce children to the elements of music. This is true
because the characteristics of folk songs quite naturally
reflect the nature of young children who.are often described
as having limited vocal ranges, short attention spans and an

SN
inherent'enjoyment of repetition.

Koddly chose folk songs as the vehicle through which

to teach children the elements of music not only because of
his love for folk music but also because of his belief that
folk songs were tfie best available tools to use in the musical
education of young children.

He (Koddly) felt that as a child naturally
learns his mother tongue before foteiqn
languages, he should learn his musical
mother tongue, i.e., the folk music of his
own country before other music
addition, he considered ‘the simple, short
forms, the basically pentatonic scale, and
_the simplicity of the language, all
characteristics which would contribute to
go®d pedagogical use of such misic with
children. (Choksy, 1974, p. 8)

i
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Most significantly, Koddly viewed folk music as a living art:

It was not contrived for pedagogical «
purposes. It already existed and fit well
into a systematic schemeé for teaching the
concepts and skills of music to young
childrens/ (Choksy, 1974, p. 8)

Benefits Associated with the Use of Folk
Songs 'in the Primary Curriculum

If folk music were not a neglected area in the
country's primary schools as it currently is, benefits
resulting from the use of folk songs in primary classrooms
could be far reaching. Children, teachers and the cultural
setting 4n which they exist would unmistakably experience
positive effects.

An important bimk between an individual and his/her
environment and culture can be cultivated by listening to and

@ '
having pride in one's own folk music. Listening to and having
pride in one's folk music can also give the listener a senge
of security in this ever-expanding and sometimes confusing

H
world. Alan Lamax writes:

It (music) symbolizes the place whete he

(the listener) was born, his earliest 4

childhood satisfactions, his'religious

experiences, his pleasure in community

doings, his courtship and his work - any

or all of these personality shaping

experiences. As soon as the familiar

sound pattern is established, he is .

prepared to laugh, to weep, to dance, to -

, fight, to worship. His heart is opened.
(1959, p. 929)
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Folk music has. the potential to provide a vital

) connection between the child and his place of habitation and
can also assist in the child's developing sense of past,

s present,‘ and future. "If Canadian youngsters could at least
know that they have a folk music and are inspired to.sing and
play it, they w‘ul have the emtion"al basis for inspiring them
to care for their country, its history and possibilities"
(Hogan, 1978, p. 15). ) "

’ Cullen (1980) ‘sees as one of the greatest tasks of .
educatieny: "the finding of sirategies to support children's ;
need to enhaqce their self-esteen and self-awareness - a
common need shired by young and old alike® (p. 5). Luccock
(1976) sees fol); music as a‘means to this end (pt 2.

Cass-Beggs' (1976) feels. chat folk songs can contribute -
o a child's sense of belonging “and security and "because T
singing songs is such a ‘sociable acthty, they can also help
feacher and class in the process of getting acquainted” (p. 13).
Koddly (1967) writes::
~ Folk' songs offer ‘such a rich)éaziety of
. moods and perspectives that ghe child
grows in human consciousness and, feels
more and more at home in his country.
(p. 61)
Folk songs are\}aluable resources and can be utilized
in various creative ways by teachers of primary children. Of

e fubther potential benefit to teachers is the likelihood that

in their attempts to expose primary children to their native

folk music, they too will grow in cultural awareness and
O

» sensitivity. - .
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"The oral transmission of culture in the home<from
older to yo®hger gen€rations which was so important seventy
years -ago is now almost non-existent" (Luccock, 1976, p. 28).
Canadian schools concerned with exposing children to their
native folk music, can play a vitallrole in the continuation
of this transmission. '

The prime concern in education would

seem to be acquig:.:io of competence s =

in one's own music, the traditions

inherited, cultivated and transmitted

by members of th¢ sociocultural FE

continuum in ich one has beer

. born. (Seeder, 1972, p. 91)

Finally, for all concerned - children, teachers, and
the cultural setting in which they live - the most telling
reason for the use of folk songs in the primary, curriculum is
that "they are a gift of the past to the fresent for the

S

future" (Choksy, 1982, p. 22). : =

~— o
Conclusion

Having examined the collections of native ?‘.elk songs
&t ta uaelonal and provincial level, the writer conclude® -~
that there was insufficient resource material available with
potential value for educators. vnxplanations for ths,‘}eatth
of materials included (i) the fact‘rthac Canada is a newcomer
to the area of folk song collection, (2) the difficulty of
compiling and adapting mu;eriuls _for eéducator use, and
(3) educator's past preference for American publications .
which were at onetime superior tofless, readily available

Canadian pubfidations. Canadian school children, as a result,




- -
were described as ignorant'of their native Folk music.
Rationale from both a musicil and non-musical pefspective
was presented to argue the desirability ok educator use of
folk songs i.n. the primary curriculum.
.
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* materials consmered fot puonng in the primaty classrooms-.

, criteria to _guide the« rese'archer in geledging only those

CHAPTER" IIT '

+ METHODOLOGY

Introduction

This cha ter enumerates the various sceps whlch wére

involved |in che development of the proposed resou~

matem.a!s ‘for generallst prunary teaqhers m t:he pruvlnce of.
Newfoundland and Lab:adbr-. It beg:ms* with a: desc:iptlnn of

the dnitial sbep of devqluping Bcng se1eocion criteria and

folloys through with the tesearchex s plans’ to have the

LA

of the province. - . . L -

3 i Mé»chndologl S .
(1) he initizl step invelved in the preparation of

the pxopﬂsed materials was the develoghnenc of song selecuon

ngs, which Would be most suitable for primary children. /

The ll‘\ithﬁd Of estahlxshan éhe criteria 1nvolvad a review 4

of curr!nt utexnure ‘on the nature of cmldxen, the nature - |

of the J.ea:ning proce and' the desirable utilizatioh of

cin ea¥ ty childh d education. In order to ensure o
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(2) The researcher next conducted a search for
suitable Newfoundland folk songs beginning with the Location
of available print &nd non-print materials containing .
collections of Newfoundland folk songs. Then, based upon
the criteria which were established, eleven Newfoundland
folk songs were selected. See Appendix D for the sources
of the eleven selected songs.

(3) Having selected the‘songs deemed suitable for

use in primary cl , it was y to obtain

' permission to use the selections. Letters to appropriate

individuals/publishing companies were drafted and mailed
(see Appendix E).

(4) Having collected and obtained permission to use
the cm;sen folk songs in the collection, the next stage was
to develop the p'x:poud audio-tape and companion teacher's
guidebook (see Appendix F). The development of these

materials-necessitated further research and contadts with
\ 3

various individuals whose experience and assistance proved

very helpful. - .

) A ire to obtain ' evaluative

comments on the potenthl usabxlity of the materials was then

developed (seg ;Appendix ts) . It was determined that responses
to the items on this instrumém: would indicate teachers'

reactions to the'materials on the basis of tha fellowing

'desiud attributes of the naterials:

(a). ease of use aéspike limited musical traininqx
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(b.

(da)

(e

(£)
(g)
(h)
(i)

(6)

tehers was then suhr*n:ed to judges for examination. These
judges were professionals with expertise in the fiel'd of 7
testing and measurement. A few modifications to the = 4
questionnaire were nads on the basis of their comments and

suggestions (see Appendix H) .

(7)

representing each of grades kindergarten through three, were

requested to examine the resource materials and evaluate

suitability of contents in accordance with

known principles of learning as they relate

to primary children;

ease of implementation, e.g., no practical
problems such as the need for extravagant

and/or unavailable materials;

inclusion of both theoretical information and "\
practical suggestions with an emphasis on the
practical component; ’
possible bénefits which might result from use

of the materialsi,' '

worthwhile and valid folkloric content;
complemehtary nature of guidebook and audio-tape;
quality of production;

aesthetic appeal.

The prepared draft of thé questionnaire for

A sample of sixteen primary teachers, four

e S e b

their potential use on the basis of the questionnaire

provided. Two of these sixteen teachers had taught music at
.
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one point in theirfeaching careers. Neither had a music
degree, however, and‘vieved themselves primarily as
GUReFAIENE laERTOGH LeAURAES. THE basclats Were Tantivored
to keep the materials for a period of one week to complete
this task, at which time materials and questioMnaires were
collected. ,

(8) 'On receipt of the instruments from primary

teachers, the responses were analyzed and discussed.
Comments, opinions, and suggestifns made by the evaluating
teachers determined whetModificaticns woulll have
to be made in the materials.

" (9) The researcher next presented the materials
to the current Music Consultant with The Department of
Education for examination. Her reaction to the possibility
/of utilizing the resource materials in the primary schools

of the province was sought at that time.

e e i i b



CHAPTER IV '

ANALYSIS ANR DISCUSSION OF RESULTS

o

Introduction

The purpose of this chapter is to analyze and
discuss the results obtained from the teacher questionnaire
(see Appendix G) which was administered to sixteen primary
school teachers. Representation of the results in table
form provides an overview of the responses. This is
followed by an iteh by item discussion of responses.to the
instrument's eighteen questions and then a general
discussion of the evaluative comments which teachers
supplied at the end of the’questionnaire.

‘Overview of Results

Table 1 indicates the sixteen primary teachers'
responses to the eighteen-item questionnaire. P
It is evident that the majority of réSponses are
positive as denoted by the A (Agree) responses. Overall,
91.7% Of the responses were favourable, 10% disagreed, and

7.3% were uncertain.

The Instrument

The questionnaire which was designed to elicit
primary teachers' evaluative comments on the resource

S . e



Table 1

Overview of Results

Item on Questionnaire

12 34 56 789 1011 1213 4 15 16 17 18
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materials was divided into two parts. The first part
presented eighteen items to which teachers were to react

by underlining their agreement, disagreement or uncertainty
about 'the Itatemant._ The second section of the guestion-
naire requested teachers to comment on their overall
impression of the .potential which Hello Newfoundland has for

use by non-specialist primary classroom teaghers. -An

itional comment" section was also included in the hope
of eliciting further evaluative comments from the teachers.
: Pl
" Analysis and Discussion' of Regponses'
Item One: The resource materials will be relatively easy
for primary teachers to use regardless of their
musical training.

Fifteen of the sixteen respondents agreed that the
resource materials would be relatively easy for primary
teachers to use regardless of their musical training. The
one respondent indicating uncertainty about this statement
happened to be one of the population who had taught music
at one point in her career. Perhaps her experience with
music teaching.contributed in some way to her skepticism.
All other primary teachers felt that the materials would
not be difficult 'to utilize. Such facility of use is an
extx'rer'nsly important quality of the materials as they were
designe@epecifically chh_ the generalist classroom teacher
in mind. )




-

Item Two: From a pedagogical point of view, the traditional
folk songs included in the collection are suitable
for use with primary childfen.

It was quite time- ing go locate land

folk songs which would be suitable for primary children in
content and in musical complexity. Reaction from the

‘sixteen primary téachers regarding the suitability of the

selected songs was very favourable as all indicated agreement

that the songs were appropriate for primary children from a

pedagogical perspective.

Item Three: From a pedagogical point of view, the recorded
narrations are suitable for primary children.

There was agreement.by 93.75% Of the primary teachers
that the recorded narrations were suitable for primary
children. However, once again, one respondent disagreed with

the statement.

Ice:: Four: From a pedagogical point of view, the acti’vities
that have been suggested in the guidebook are
'suiuhle for implementing with primary children.

The appmxmealy two hundged activiti.e! presented
' in the guidebook were described by all teachers as pedagog-
ically suitable for use with prihary. children. Ccareful
attention had been paid to ensure this pedagogical suitublu.!:.y
and the writer found it pleasing to note that ali respondents

:gg&eed with item four.
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Item Five: The suggested activities can be implemented
without undue-difficulty such as the possible
need for extravagant and/or \;ffslailable

materials. ~— B
Again, the actiyities met with teacher approval
regarding their potential for being implemented without
complications. Difficulties such as the need for extravagant
and/or unavailable materials would have taken away frgn the
practical vdlue of theseresource materials in many primary
classroons .
Item Six: The practical suggestions in the guidebook are
supported by appropriate theoretical backgrouny
information.

Five of the sixteen v f?r a of

31.25, felt somewhat uncertain about supporting this scatemé{:
One of the five respondents underlined "uncertain on the
questionnaire and provided in brackets the comment, "at times",
indicating perhaps /ma: in some ir\i\sf.hnces the suggestions are

not suppoited by appropriate theoretical background information.
©

With regard to the low p ge of positive . a

problem may have arisen in the way the statement was worded.

. It might have proven more clear if it had been worded~as

follows: The practical suggestions in the guidebook are .
balanced with theoretical information. As it redd in the
questionnaire, there may have been some confusion between
what the writer wished to ask the teachers, and what the

actually i the to mean.
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Item Seven: There is a sufficient number of practical
suggestions from which primary teachers can
draw. :

As there were approximately two hundred practical

suggestions provided in the guidebook, it is not surprising

. that 100% of the respondents indicated agreement with item

seven. It was felt important to include as ‘many practical
ideas as possible for the convenience of the primary class-
room. teacher utilizing¥he materials.

.

Item Eight: The folkloric material around which the resource
materials have been deyeloped is worthwhile
material for introducing to primary childr:n.

One respondent expressed uncertainty over the value
of the folkloric content around which the resource materials
have been developed. Her indication in the comment section
of the questionnaire was that the respondent enjoyed the
guidebook but "not the selection of songs - some are 0.K."
This dissatisfaction with the selection of songs quite
obviously may have influenced her response to this particular
statement.. All other teachers felt that the folkloric
content was indeeq worthwhile for introducing to primary

children.




Item Nine: The quidebook and audio-tape complement each
other well. -

. The guidebook and audio-tape were designed as
companions for one another and 93.75% of the respondents
felt that they indeed complemented each other well. One '
respondent indicated some \mf:’:rtainty regarding this point,

however. There was no explanation given for this uncertainty.
-
)

Item Ten: The audio—tape recordiné is of good quality.

" puseesn otsetie wisctans primary teachers indicated
their agreement with this particular statement. The one
uncertain response came from the same individual who earlier
indicated uncertainty “3bout the pedagogical suitability of
the recorded narrations on the audio-tape.

-
-
Item Eleven: The teacher's guidebook is of good quality.

All sixteen teachers felt that the guidebook was of
good quality. The writer was pleased that she had revised
the original statement, "The ‘produced materials are of good
quality" (see Appendix G), replacing it”with two sepaxacc-;
statements: "The audio-tape regording is of good quality",
and "The teacher's guidebook is Of good quality" (see
Appendix H). If the two questions had remained as one, it
night have been impossible to determine®Whether or not
respondents would be referring to the guidebook or the
audio-tape, or both in their reactions to the quality of

the materials.




Item velve: The teacher's guidebook is a¢sthetically
appealing.
Careful attention having been paid by the writer
to layout, design afd artistic considerations, it was
satisfying to observe that all sixteen teachers agreed that
the 'teacher's guidebook vas aesthetically pleasing. it‘ is
imperative that materials be attractive in appearance to

encourage their utilization.

Item Thirteen: Thé audio-tape recorded songs are

. aesthetically appealing. /

Fourteen of thq sixteen teachers, for 87.5%, vere
positive in their response to this statement. The two
respondents whose reactions were' uncertain did not explain

their reservations with regard to the material.

Item Fourtee Primary teachers will be able to integrate

~ -
music (specifically Newfoundland folk music)

into other areas of the primary curriculum
as a result of using these resource materials.
;‘ourteen of the sixtemn teachers responding to this

statement indicated their belief that primary ‘teachers vould
be able to iitegrate Newfoundland folk music into other areas
of the primary curriculum as a result of emplcymg the
resource materials being investigated. One respondent, while
agreeing, elaborated by saying that she agreed 'with this
statenent "to a point”. O respondents werg uncertain
about the truth of this a'eatemtanc. tne of thebe respondents

.
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previous time.

elaborated by saying that. she felt that by using, the
particular - resource materials teachers would be able to
integrate Newfoundland folk music into the primary
curriculum. However,”she was not sure that primary teachers’
would be able to integrate in a general way across the

curriculum® as a result of having used the materials at some

-

€
Perhaps if the statelheghad ‘been worded differently,%

for éxample, "Primary ¥ ssictiaraui BadBYE 6 integrate
music (specifically Newfoundland folk music) into other
areas of the primary curriculum by using these materials.”

it vould have been more presise.: However, ng comcerns
regarding ambiguity or lack of clarity were raised when the

instrument was examined by judges.

Item Fi{teen: Teachers will become more informed about
Newfoundland folk music as a result gf
employing these resource materials.

Thirteen respondents, for 81.25%, felt that teachers
would become more informed about Newfoundland folk music,as a
result of employing the resource materials under inves:sganen.
One of the two uncertain respondentg gave some indication as,
to why she was uncertain by writing "they -(teachers) will have
had exposure to eleven songs which may be new to them, but I'm
not sure that this. constitutes being informed on the topic
'Newfoundland folk music'.’ The writer feels that this ‘

respondent’ may have overlooked the key word in tH& statement




valuable in this way for her. She did not feel that she
could generalize for all primary teachers, favouring a

-~

personal response instead.

Item Eighteen: These‘materials ¢an be a valuable resource
- for enhancing in primary children, a sense
of pride and identity with thieir own
. . ' Newfoundland culture.

Not al’l re‘asponden’ts were convinced that the resource
materials under examination.vould be valuablé for enhancing
15 prinacy ohildren, & senseoE pELde AT ldentity with thele

@own Newfoundland culture, Fourteen respondents, however,
(87.5%) reacted favorably to the statement. Given caring and
competent primary teachers, it seens likely that-these
materials indeqd have the potential for developing

. Newfoundland children's sense of provincial pride 3d identity. '
! There “follows MNdiscussion of the comments made by

teachers at the end of thé questionnaire.
7 J

& pi i cﬂ ' Evaludtive Comments

It will be recalled that the second part of the
questionnaire requested teachers to comment on their overall

impression of the potential which Hello Newfoundland has for

use by non-specialist primary’ classroom teachers. In order
to discuss the various comments made by fourteen of the . = &
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teachers would llecon\e more aware of the importanca of

'

which is "more". Being exposed to new folk music should
ey "

constitute becoming more informed about folk music,.however

Slight. The other uncertain response was not commented on.

Item Sixteen: Teachers will become more aware of the
importance of exposing primary children to
their native folk.music as a result of

~employing these resource materials.

Thirteen respndents (81.25%) were convinced that
exposing primary children to thau: native folk music if they
employed the audio-tape and qumabook in question. one

respondent commented after hex»posltzve rssponss that the

‘ rationale provided in the ge.debapk was quxte‘&tzonq

Another respondent, hcweve}‘, disalfebd with.the statement

and two responden,ts 1ndicited pncertaind}.

. 4 . § . i
Iltem Beventeen: Teachers will view ;,hese resouice materials

as valuable ip assigting themto become
personally -involved with gusic in their
classroons. N .

<
" Two af the sixeeen respondent! we:e not sure that
teachers would view these resource matenals as valuable in
assiatlnq them to hecome petsonany xnvolved withf muu.u: in

their classroome. Pourteen xeapondants did agree £or a

‘clenr mnjority of pouitlve tesponsel. One of the' fourr.een

respondents who agreed with +#is Gtatement saw the need to
comment: "I would"™ after "Agree". This respondent was
obvicusly expressing.her belief that the materials would be’




sixteen respondents on this section of the questionnaire,

the comments are presented under the four different

categories as indicated in Table 2.

Table 2

peterminatioh of Categories

Sample C Category 4
1. These materials would work A. Potential for use
very well in primary by primary teachers.
classrooms.
2. These materials have a lot 3
of potential for the e
generalist primary teacher. &
1. A real strength of the B. iques ed Activities y°
package was. the number of n the Guidebook.
activities. @
2. The activities are easy to
implement.
1. The narration was excellent. °C. Audio-Tape and
Guidebook.
2. I really like the guidebook.
1. I'm glad someone decxded :u D. Newfoundland
do something totally ntent.
NewfoWna to be- used by
Newfoundl x\ders. &
2. I am glad somgone, has

* finally realized our schools
néed Newfoundland material.

R ———




Potential for Use by Primarx Teachers *

The teachers commenting on the potential the resource
materials have for use by generalist primary classroom
teachers were very positive in their remarks s indicated
below:

These materials have a lot of potential
for the generalist primary teacher.

____ This program seems to have great potential
for classroom teachers. Yod coul

. certainly implement it without any musical
knowledge.

I see this as an excellent resource for
primary teachers. .It can easily gge
.adapted to children at all the di fetent
levels, K to 3, with minimum effort.

These materialsiwould work very well in
primary classrooms.

I feel this material can be easily
integrated into just about any subject
area of the primary curriculum and can
be handled by any 'ordinary' classroom
teacher. -

Easy to implement.

/'u is felt that these respondents who are gemeralist
classroom teachers are in the best position to provide .
credible comments on the potential these materials have for
use by teachers such as, themselves. A few of the respondents
added personal cumments such as the following: / .

Since I am a non-specialist primary teacher,
it is nice to find somd material which I 'can
use easily. I think Ifwould enjoy using

this tape and teacher resource booklet. How
may I obtain 'a: copy?
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I loved it! It is especially beneficial

8 for my purposes as I have no musical
training and I find I am limited in the
activities I can use in music instruction.’

I would love to use these materials in my
own classroom.

-

Two of the respondents expressed a concern regarding

the degree of potential use these materials would have for

N
teachers and children living iy the larger centres of our
province:

I wonder if many teachers in larger centers

would see the value of your approach, since

they teach children from backgrounds quite

different to those Euggested in these songs.

While thl.s may be flne for children in rural

areas, those who live in the city and have

little idea of "outport" life would probably §

not relate to it as readily.

While perhaps not relating tofthe materials readily
or as easily, children and teachers fin larger centres should
feel soge degree of association with the way of life that is
reflected in this particular selection of songs. Some of the
songs are associated just as closely, and in same“cases more !
closely with life in larger centres of the province (eg.
'Haul on }he Bo'line'). .

The fact that the majority of references are made to
the way of life in rural Newfoundland should not detract from
the value of‘ulinq these materials with children all over t!
province.

Materials have much potential for use when the content,

the approach,.nnd 80 on are viewed as acceptabla. The

e 5 i s A




reaction of teachers to the selection of songs in Hello
Newfoundland is therefore significant when discpssing the,
potential the materials have for classroom teacher use. ’
The majority of comments regarding the song seléctions were
indeed favourable. However, a couple of uncertainties about
them were noted:,

‘My Father Gave He' nuqht be difficult
for grade ones.

I'm not certain that I like the selection J
of songs. Some of tham are O.K.

Such uncertainties, if'in the majority, would certainly be

cause .for concern. However, as noted earlier, the vast
majority of reactions to the song selections were ver’y
positive. Furthermore, 'no song was designed for a specific
grade level and therefore some might be more difficult for
younger primary studehts than others in terms of comprehension.
The selections used in the classroom would then be at the

discretion of the teacher. N

One respondent was concerned that only teachers
committed to an integrated approach to instruction might be
the potential users of these materials.

Though not the fault of the package itself,

I do feel that the only teachers who actually /
would use it very much-(i.e., use the songs

and do the activitjes in class) would be

those who were coﬁS\:ced to an integrated or
thematic approach to teaching...... It is .
unfortunate that those who perhaps most need

the 'spark' that this package can provide,

will be the ones who won't (or can't??) use

it.

. .




This is certainly a matter of concern in the dis-
cussion of the potential these materials have for use but, as
the same respondent observed, the booklet obviously had to be
designed with one of various philosophies of instruction held
in mind. The fact that the philosophy put forward was that
of a ghematic or integrated approach to instmcti’on should
not prove to be a deterrent for any teacher wishing to
experiment. This approach was not chosen arbitrarily but,
rather in keeping with a current widespread move in Newfound-
land's primary schools to organize the curriculum, where
feasible, along thematic or inteqx;acad lines. Results from a
1978 survey of primary schoels"in England indicate that the
general educational progress of childten and their compe:ence
in the basic skills appear to benefit when they are involved
in an educational program where curriculum areas are integrated

(Primary Education in England. A Survey by H.M. I of

Schools, Department of Education and Science, London, 1978,

p. 114). N

‘Activities in the Gdidebook

Positive comménts were made regarding the adtivities
for integration which were suggested in the guidébook:

A real strength of the package was the

number of activities. This allows one

to be flexible, to pick and choosé

activities ... rather than have to

follow a rigid, step-by-step sequence.

A point in their (the activities) favour

was that they were very generative; that *

is, when one read an activity, immediately

several other related activities came to mind. =




53

The suggestions given for integrating
them (the songs) with other areas of the
curriculum are €xcellent. They offer
many opportunities to expand further
according to the needs and interests of
the users.

The activities are easy to implement.

One suggestion regarding the activities was made,
however:

I would. have liked to see some (more)
activities which involved musical
elements but which were within the
capabilities of the non-musical teacher.

f
A conscious decigion was made by the developer of the materials
to focus only on the non-musical outcomes of 1nstruction. This
suggestion will be considered, however, in Chapter V, under

the heading Recommendations for Further Research.

Audio-Tape and Guidebook

The guidebook and audio-tape recording were described

by most in a very le manner:

The narration was excellent. -

The tape is very pleasant to listen
to and sing alonq with.

I redlly liks the guidebook.

The guidebook is easy to follow, the
songs are enjoyable and ‘simple, and
3 the recording is of good quality.

The narration was very good.




A few critical comments were made concerning the
audio-tape; specifically the narrated sections:

The high pitch of the narrator's voice
is grating on times. A more natural
pitch as heard later in the: tape would
be more suitable for young children.

I don't like the narrations on the tape
before each song.... In the narratién
have a pleasant voice give a brief @
background of the song.

However, since few concerns were raised, no changes are 1

P

planned at present for these narrations.’
A suggestion to be directly acted upon”is one made by 8-

one of the two respondents with music teaching experience.

She writes: . .

I would have found it useful had you

included the appropriate guitdr chords.

I'm sure many 'non-music' teachers know

a few chords and could use the guitar

(ox autoharp) in the classroom as 5 ~
accompaniment.

Newfoundland Content

Three of the fourteen respondents who supplied commehts
on the second section of the questionnaire specifically’
expressed their delight with the presence of Newfoundland
content in these resource materials: AN

Excellent! It's time some of our own

musical materials were presented in the
classroom. After being exposed to this
program, children should have a greater =~
Appreciation of Newfoundland folk songs.
«+.I'm glad somecne decided to do someth:
totally Newfoundland to be used by
Newfoundlanders. It's high time we stopped \
using what the Americans have thrown out.

Good luck!




Kids should be introduced to their
native folk music and be made aware
of its importance.

Great stuffl I am glad someone has
finally realized our schools need
Newfoundland material. Our children
have too long been trying to identify
with other cultures (especially
American) while their own has been
totally neglected.

In summary, as the analysis has shown, it is obvious

that the ming x of to the
materials‘entitled Hello Newfoundland was extremely positive
and encouraging. Two suggestions which have been followed
’
up are: i
(1) the suggestion that more activities involving
musical elements, yet within the capabilities
of the generalist teacher, be included in the
4 guidebook. This has been recommended in
Chapter V as a project for future consideration,
. and
(2) the request to include guitar (autoharp) chords
for some of the selections has been atfended

to.

.



CHAPTER V

SUMMARY OF FINDINGS, IMPLICATIONS AND
RECOMMENDATIONS FOR FURTHER RESEARCH

"
Introduction

5  The major purpose of this study was to develop

resource materials to assist non-specialist primary teachers

uith the integration of Newfoundland folk songs into theed
primary curriculum. This was seed as necessary since it !
would seem that primary classroom teachers in the province
are without adequate materials focusing on Newfoundland folk
songs suitable for primary children. Furthermore, given the
move towards integration of the primary cm.—ziculm;, it was
deemed important to prepare the resource materials in such
a manner as to facilitate the integration of the folk songs
provided into the curriculum, wherever feasible and

\

desirable.

The current national situation with regard to avail-
-

ability of similar resource materials has been examined. The

writer surveyed the collections of native folk songs at the
national and the provincial.level and concluded that there
was insufficient resource material available‘with potential
value for educators at the primary school level. The fact
that Canada is a relative newcomer to the area of folk song
collection when compared with a country such as Hungary,

explains, in part, the dearth of resource materials. One
¥

~
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can assume that additional factors mght include (1) the
difficulty of compiling and adaptmg materials fcr educator
use, and (2) educator's past preference for American
publlcatxons, or so it would seem. Canadian school
chxldren, as a result, hdve been described as ignorant of
their native folk music (Spalding & Spalding, 1981, p. 7).
The various steps involved in the development of the

resource materials entitled Hello Newfoundland have been

outlined. According to predetermined criteria, the writer
first examined available print and mon-print materials in
seatch of suitable song selections. Having obtained
permission from certain individuals and publishers, eleven
suitable songs were audio-recorded and presented in a
teacher's booklet with guidelines for educational use. The

materials were then presented to sixteen primary teachers

Who were invited to assess the potential Hello Newfoundland
would have for use by generalist primary teachers. '
were given ih a questionnaire for each of the sixteen

teachers. The items on this questionnaire were designed, to
elicit teachers' reactions to the materials on the basis of

the following desired attributes Of the materials:

(a) ease of use despite limited musical training,
& (b) suitability of contents in accordance ‘with
known principles of learninq as they relate

to primary children, . |

(c) ease of implementation,

v

Response®:




(d) inclusion of both theoretical information and
practical suggestions with an emphasis on the
practical component,

(e) possible benefits which might result from use

of the materials,

(£) worthwhile and valid folkloric content,

&l (g) complementary nature of guidebook and audio-

tape,
o p
(h). quality of productidn, and
s ;

. ‘(i) aesthetic appeal.
» 2 4
Summary 3¥ Findings and Implications .
The data, obtained from the teacher questionnaire
were examined and discussed in Chapter IV. The findings of
this Kdy indicate quite clearly that the majority of
i teachers included in the survey reacted very favourably to
. the resource materials which they had been asked to examine.
i 8 Favourable responses were given on 91.7% of all eighteen
§ . items included in the first section of the questionnaire.

. The second part of the questionnaire requested teachers to
comment on their overall impression of the potential which
Ly the resource material, Helld. Newfoundland, has for use by

non—specialisc primary teachers. Their comments were
presented and discussed under: four aifferent categories;

(1) potential for use by px‘imary teachers, (ii) suggested

activities in the guidebook, (iii) audio-tape .and guidebook;
and (iv) Newfoundland cohtent.

@
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The materials were described as having much potential
for use by primary classroom teachers as was indicated by
such comments as: "I see this as an excellent resource for
primary teachers,” and "These materials would work well in
primary classrooms”. . ”

Many positive comments were made about the, suggested

activities for integration which were found in the guidebook.

Specifically, teachers-seemed pleased with the quantity and

. nature of these activities as suggested by the following

response: "A point in their (the activities') -favour was
that they were very gemerative; that is, when one < s
activity, ifmediately several other related activities came ~
to mind". ’ '

The general response to the audio-tape and guidebook
was quite favourable with the exception of a couple of
criticisms,of a technical nature. They concerned the high
pitch of.the HATEAERLYS VOLEE OH e daTEAted portion of

the audiG-tape.

Three of the fourteen respondents who supplied
comments on the second section of thé quescmnnafre -
specifically expressed their pleasure to note the presence

of Newfoundland content in the resburce materials. For

sohe of our own misical materials were presanted in the
classroom”. )

example, one respondent stated: “Excellentl It 8 time 0

rJ

|
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O}erau, this study reveals that the response of

the teachers o the resource materials entitled Hello

- Newfoundland was Extreme].y positive. and encouraging.

"% ¢ constituted adding guitar/autoharp chords to various song

.

One alteration made to the teacher s guidebook

selections. This was done-to accommodateopg respondent

's

suggestion’ that such chording might facilitate further use

of the materials by teachers or chﬂdren*o could ‘play

the autoharp or, gui(ar.

Due to the fact:that the studX tocused on ‘the non-':,

' musical benefits of exposing children to their pative folk

‘music, the suggestion made by. one respondent to ineludd ‘-

" activities involvx.-ng musical elements in the quidebmk was

* not acted upon.' Howgver, M: has been-noted as an u;e_a £

further studys

" N

! Recommendations_for. Further Research
: = .

As a result pf the findings of this study a few

x‘ecomlnendatxons for. further research can he made:

A

x. It is scronqu rewmmanded t_hab iurr,ha:

or
B

[
chlactwﬂs be mnde, both ofﬂllevfowand folk

songs' "!or" children and’ -Newfounaland Iolk

songs "ct" chi'fdun‘ Purchemre, it iu

recommanded that such cullecticnu be developed

. with an’ educational slant. If this ia not the

case, such’céllections should at lqast be made

! <

* avnllable tp u:hools. LA Yo

N\

i
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" This® pomlation of teachets has not been

" materjals, “Hélle

/
 activities are being suggested.

i !! satisfied that the develcped materiala are

S < -
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A follow-up study &0 determine the’degree to- =

which these materials would be successful in

the province's primary classrooms is also
recommended, *

It is recommended that music specialists, in
addition to non-specialist primary teachers,
expernnent wi‘\:h tHe developed resaurce materials,

|

Hello Newfoundland. A study of their impressions

would then be an appropriate follow-up.
Many prinary classrOom teachers may feel compatent

in utilizing folk ‘songs as the medium for

présahting mincal ‘concepts to primary children. ,

considered in'‘the development of the reuou:qe

land. Cof 1y, it ¢

is recommended that similar materials be developed
keeping mu;ical conuepcg or elements in mind wha:n;
These activities
may or may not be developed in relation to the
writer"s collectiun of Newfoundland folk aoﬂgs

"for"™ children.

As a result of the cirrent study, the writer

-uuable for use: by primary classroom teachers.
It ia therefore pecommended that r.hue materials .

be diltﬂ.butad by the Depun:mant nf Bducuinn to




‘ v 62
» ~

N
primary teachers in the province of Newfoundland

and Labrador. Such distribution should be

'
accompanied by a program of inservice for
teachers who would be involved in the utilization

of thése materials.
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/ Appendix A

List of Recommended Resource Materials in 1982-1983 Program
of Studies.

Threshold To Music (Charca} ot
(avaiiable for ors inlti%ting new music programs enly)

A
Learm.nq Basic Skills Through Music

Set of eight records by Hap Palmer

Elementary Music Book

A teacher's resource in the form of duplicator sheet
activities to reinforce concepts taught in MMYO series
and the Listen, Look & Sing charts.

‘Judy Flannel Music-Board

Tom Thumb Records
A set of six records useful for developing social skills
and readiness concepts.

Rhythm Record #1

Rhythm Record #2

Children's Rhythm's.%p symphony (record)
Birkenshaw, . I:. Music For Fun, Husic For Learning

A resource book for teachers. *

-« ’ * L
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List of Materials Available Through
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& *  Appendix B
+ y ‘ . .
List of Ma\\é((ials Available Through Resou.rces Clearinghouse,
51 ackie .
Newfoundland dog named Blackie

The Ballad of
- song about

Tutsiagalausiit Inuktitut ‘ 1

- a boaklet with a collection of Inuit songs su. ble for
" children

List of Materials Avaxla.ble Through the Depart.ment of :

BEducation's Instruotxonal Matemals Ce:“s re. &

Jack Was Every Incha sau.or E
Filmstri
suitable for primary and elementary qraqes A

’

- NewEoundland Folk Songs. '

A eries of ‘4udio-tape tecordinqs of popular Newfoundland
folk songs.

Recmmnended for Gxarles VI - XI

0ld Times and New .

A series of seven, px‘oqrame on audio-tape about Newfoundland:
folk music. B
Recommended for Grades VII - xI > 3

somethmq to Sing Abou

A series of n\ld:.o-tapss whien’ ‘interpret significant movements
and events in Newfoundland hi§tory through song.

Recommended for Grades VIII —
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¥ ]GOVEKNMENT OF NEWFOUNDLAND AND LABRADOR
'DEPARTMENT OF EDUCATION .
v 3 .
J . 4y E :
1 s . P.0. BOX 4750~
i . X + ST JOHNTS, NFLD,
o oS
) 3 June{l5; 1983
% . 7
i P b
W i o
Ms. Bernadette Coady L % %, L
Graduate Studies z e = . 2
Department of Curriculum * . . .
. Faculty of cation N’ . =
A. E, Hickman Building LR
* Memorial University of Newfoundland 4
St. John' sy NF . *
AlB 3X8 . | Yo ey P R

.
Dear Ms. Coady“
> .

[ .- ¥ 3

I am 'pleased to learn that you are preparing & primary

teagher's’ module of suggested’ activities based” on suitable New-
foundland folksong material. %

¥ our mustc curriculum guide, to be printed during the summer,
states that thé most switable primary materials are to be found in
"children's games and nursery svangs and in our rich store of folk
misic”s . To fulfill ch ats for the.
primary. ich axe pentatonic. and, are
linited

vill be

As -you are aware, there are many schools in -the province that

dd#not have .music spect
shoyld provide a practical and

oom "eacher who is responsible for

th- music pro;u--- .

" Best vishes in thia project. Y Y ;
X /
*e ' Sincerely yours,
4 " .
g CAROL B, BARRIZ % .
-t § 3 . ' Music Consultant - A
E » 1 i ) U
P - " P
o ! L3V}

BUE NP

The content of  your giide mnd the .
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¢ . Appendix D

. (e et
Sources of Eleven Selected Folk Songs

) £

Peacock, K. I songs of the Newfoandland Outports.

National Museum of Canada, 1965.

Ottawa:

-
; 1. ILullaby . . .
2. The Alphabet Song
3. Mary Had a William Goat -
~ 4. \J?ey Long's Goat . L. )
- 5. My Father Gave Me h '
" 6. Our Island is Dovere.d with Fog .
7. Old Tommy Kendall (4 .
8. A'Leg of Mutton Went Over i:o France
. ‘ . . q

| 1.
i 2.

Memorial, University of Newfoundland !olklotu and Danguage
5 .. Archive.:

1.

Greenleaf, E.B. & Mansfield, G.
Newfoundland.

N » .

Mas
Haul on the Bo'line

Jolly Poker f

Accession No. C 444 '65-21,

Liftle Johnny Jones "

Ballads and sea so

4
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. 12 Ottawa Street
St. John's, Nfld.
AlA 2R8 -

May,3, 1983

National Museum of Canada 4
Publishing Divig4on L
Ottawa, Onta K1A OM8 : .

To whom it may,concern, % s

I a‘m a graduate student at Memorial Uni\;e:sity of
Newfoundland working towards the completion of-a Master's
Degree in Primary Education. My!thesis u-ea:gh_invﬂven
the develop of teacher materials fOr. primary
_classroom usage.  These materials wild consist of an .

audio-tape recording of Newfoundlafd folk songs for p/rimary

“school children-and a teacher's guidebook suggesting .
classroom activities for the i.ntaq:ltion of these songs
with other areas of ythe primary curriculum such as language
arts and/or social studies. My rationale for the developpent
of these-resour: terials is (1) to help alleviate the £
problem of a lafk of such materials currently ‘available for
school use, and (2) to ensure that our primary children
receive the benefits inherent in exposing them to their
native folk mu.lo.

) At this tima‘ I am interested in securing your b
par?niniﬂn to include a number of song sglectiona from
Volume One of your 1965 publifation by Kenneth Peacock
entitled Songs of the Newfoundland Outports in the collection

\,E am propo-tnq tq submit as a part of my thesis. The songs
which I am specifically interested in using are: ¥
<(1) The Alphabet Song (version a), p. 4
(2) A Leg of Mutton Went Over to France, p. 14
s, (3Y Lullaby, p. 15
(4) Mary Had a William Goat, p. 19

metrisa
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; ! (5) My Father Gave Me, p. 20 . $
” (6)’ 0ld Tommy Kendall, p. 21 f
* (7)* Joey Long's Goat, p. 65, and .
(8) Our Island is Covered in Fog, p. 89. -
L ] . |As time is a crucial factor in my research, ‘I would
greatlyl appreciate,a response to this request at your

) . . /

.

earliest conyenience. Thank you. .
Sincerely yours,
i

M. Bérnadette Coady
0

s i '
: L v ‘ .
C ‘ : ¥
1. . ’ -
. R .

| . -\
1 " = ”

, _ ‘ ¥




;3 National Museums ~ Musées nalionaux :
i ¥ oConace "™ duCanada 80 :
National Museum Musée national ‘
\ ofMan deHomme
H
i i

16 May 1983

! . Mrs. M. Bernadette Coady -
b g 12 Ottawa Street - 2
! St. John's, Newfoundland
ALA 2R8

Deatr Mrs. Coady:
We have received your letter dated 3 May 1983, requesting permission
to reproduce- songs frem Songs of the Newfoundland Outgnns (Volume 1)
- . by Kenneth Peacock.
We are ‘pleased to grane you pernission and would you please credit
the source as follow:

Reproduced from Songs of the Newfoundland Ontgngtl (Volume 1),

by Kenneth Peacock, Bulletin 197, Anthropological Series No. 65,
(Ottawa, 1965), pp. 00, by pernission of the National Museum of
Man, National Museums of Canada.

i
i
I . -
§ Yours truly, - . 2 i
. Carofe Audet \ . .
! Publications . . )
, cAldo R . o . b
§ s K - i
* ry . §
R
. iy .
i N E .
i Ty w
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HELLO

NEWFOUNDLAND "

.I\ ,.

©'Bernadette Coady



e

-INTRODUCTION

\ )
-
s *aRtLd NENPOUIDLAND. & * consiate of un nudio}éxﬂ/fi\{
recording of eleven traditional Newfoundlan 1k songs and.a
companion teacher's guidebook focussing on the integration of
‘these songs with other areas of the primary cur:iuu{u\m‘ugph"a
Wocial studies, art;, drama, and language arts. =
Desitjnsd specifically with the generalist primary
classroom teacher in mind, "HELLO. NEWFOUNDLAND $risan
educational resource with potential for facilitating primary
clan:ot;m teacher anol‘.vn;nt with mlié, a subject area which
80 naturally u\"d desirably integrates with. other areas of the
primary curriculum. -t . o
The first ;oétlon of the guidebook provides general
background information for potential users of the u:e:iau.‘
The 'latter lecti;)n provides t!;tl and tunes for the eleven
carefully selected Hu!omﬂqd Eolg‘ longll with more than 200
practical .ngqutinnl for exposing primary children to these

folk songs by‘vay\{t curriculum integrated activities.
i -~ » . ¢

- !

[
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‘; ACKNOWLEDGEMENTS
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"Haul on the Bo'line" and "Jolly Poker": Reprinted. by’
pe:mlssion of the publishers from.
by Elisabeth Bristol Greenleaf and Grace

Yarrow Mansfield, Cambridge, Mass.: Harvard University

# Press, Copyright (c) 1933-by the President and Fellows of
Harvard College, (c) 1961 by Elisabeth Bristol G:eenleaf
and Grace Yarrow Hansfield.

"Lullaby", "The Alphabet Song", 'Mazy Had a William Goat",
[y "Joey Long's Goat", "My Father Gave Me", "Our Island is
Covered With Fog", "0ld Tommy Kendall", and "A Leg of
L ; Mutton Went Over to France": Reproduced from
/ the Newfoundland Qutports (Volume 1) by Kenneth Beacock,
Bulletin 197, Anthropological Series No. 65, (Ottawa,
\ 1965), by permission of the National Museum of Man,
" National Museums of Canada. .
"Little Johnny Jones": included with the kind permission of
Mrs. Violet Jarvis, Harbour Breton, Newfoundland, as sung
for Dr. Herbert Halpert, August 31st, 1967, and filed in
Memorial University of Nevfnundlnnd Folklore ‘xchxve.
Accession No. C 444 65-
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H * WEY POLK SONGS FOR PRIMARY CHILDR!
! . WHY NEWFOUNDLAND FOLK SONGS- FIRST? .

N NOTES ON THE SUGGESTED ACTIVITIES +uivvstesessessstn
SUGGESTIONS FOR USE OF THE MATERIALS .<vvueders:stoi®

Y o me soves '«.

A Xnt:oducto:y Act:ivh:y e o AT s e
Lullaby ceeeiaied
L The Alphabet Song s.....
Mary Had a William Geat
F Joey. Lorig's Goat “i.ui.
Haul on tl}e Bo'line ...%
Jolly Poker ....
. My Plthc:, Gave M
,< R o1d '.l‘mny xendu.l crsssnns
. v Our, Island is Covcred wlth rog e
* A Leg o; Mutton H,ont ova': to France i




WHY FOLK SONGS FQR PRIMARY
CHILDREN7 K

here are MUSICAL reasons for inc:educing ety

child:en I:o folk songs.

-

«Folk songs are usllally constructed on,
smaller and simpler scales than those used
in consciously, contrived songs.. They tend
to be of more singable ranges.. .Their
phrases are-shorter and tend to be mbre

- npetitive (choksy, 1982, p. 22) .

- Though shnih, a simple :fclk melody is a

completé musfcal experience in itself.
Bach cduntry¥has-a rich- yariety of folk
songs for teaching purposes. If presented
aequen ially, they*tonstitute.the, best
‘materifl to intxoﬂuce musical elements so
e student:will, be conucioul of thum




~ .

- awarenes

There are also NON-MUSICAL reasons for ihtroducing
primary children to.folk songs:

N

Folk songs p:ovide an excellent vehicl-
for reinforcing physical, emotidnal, and
social needs which can lead to a greater

f himdelf (the student) and his
relationi nip ta others (Dain, 19", Pes
3. 2

*Perhaps the mat important cant:ibutton a
£olk song program-can make to th
development of the sStudent is the
opportunity it provides-for inﬂividuu
expression and growth of a-feeling
personal worth in a time of mass 1nbeuing
(ancnck. 1976, p. 27).

i

Hhenvthe sociomusical development of the
child is also oyr concern, we ensure that
every child devoxops not only musical

and
nsthetlc unl!.tivity, but alac a critical
awareness of ' the complex of values in
terms of which music is prac| hed 1.n his
society (Nketia; 1974, p. 38




. "

That folk songs very nutuzally INYEGRATE with. other .

areas -of the primary curriculum provides further Bound
rationale.for the use of folk songs with primary’ “childre

~ Numerous Canadian educators refer to thism inherent facility o£
folk songs:

2 < s

F . Canadian .folk songs are an ideal resource -
for the teaching of both Sqcial Studies

J and Music. The melodies are uncomplicated

and very singable and the songs thémselves

contain firsthand information of how

‘people settléd this country (Ruebsaat,

1979, p. 19). ®

Because the songs tell us about OIIZ/ ’
history and social behavior...they could
- be used in Social :Studies and as a part of
. \ language training...They also lend °
themselves to easy dramatization -
(Cass-Beggs, 1976, p. 13).

What is huppeﬁ&ng here? What clasa\are we
in? Geography? Socials? French?
English?' Music? Au of these and more.

. ’

¥ 9"




. WHY NEWFOUNDLAND FOLK SONGS

FIRST?. ‘
e ' ~
Pedagogical Considerations® ¢ +

=¥

Rahn (1981) states that "from the ‘pedagogica} point ‘-

of view; it \aeems, dés‘ituble to p;tﬁeaa along the venerable

. route from known to unknown" (p. 51). “pedaqogicll point

i.s reflected in many textbooks and’ 1nsttuctium1 practices.
_When young children are introduced to social studies, it is a
“ ..
well established f£4%t that instruction must first center on

the child and his immediate environment. slmilatly, many

educa:ional practices in the area of .language arts {nstruction’

a:e based on ehe philosophy thnt che child'a own tamuiar
language and familiar experiences muat form the crrnatatane of

initial instruction, So, too, must musical experiences be

pedagogically presented if we are to continue to strive for 1

the attainment of instructional practices that are conisistent
with the child's growing.awareness of himself and of the
world.
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Relevance
4

The :eleyance of Newfoundland folk songs to
[

Newfoundland csnudren ‘cannot be qveremphasized. The

vocabulary, the subject matter, and the rhythms of
Newfoundland folk music undeniably are most rélevant to

and children.

to the philoaophy of Zoltdn
lodlly, a uqcu‘mcd Hungarian music educator, chudren should
be exposed first to the Eolk music cf their own country hefou
being exposed to that of :other eoun}.rhs. In the' Newfoundland
contexc', then, children would first be introduced to
Newfoundland folk songs followed by Canadian ;‘olk songs from

in the world. Koddly felt:

tongue before foreign languages, he
.learn his 'musical mother tongye, i.e.,
folk music of his own country’befor: o;he:
music. He likened the historical
development of music from primitive !olx
to art song to the development of the
chlig from infant to adult (Choksy, 1974,
pe B).. .

... that as a child learns his mthek
ould

'oﬂ:g: _provinces and Hnallyl by folk songs from other countries |




)

. various other provinces and/or countries of the w'c:].d.

O ,!;/( ) -0 / 93 .

‘Practicality ' N

¢ 1
&

New!oundland folk uong mnte:hl for p:imr.y

childun, in -addition to being mou xeqdily ,avnnable than any /

: other type of %anadian folk song materlul ‘has much potential

for b:ingi.ng commutfity teufu:ce pe:sons into the classroom.
These resource persons might take the form of aingera.

dancers, and/ez nmsicxans. Truly, it would prove a nuch more

azduou‘s task to try and bripg in resource persons to ieérgsent

These,
Newfoundland community resource persons would be able’ to

provide relevant and concrete experienceg for p:l xym children h

who, for the most pa:t, are operating at the Piagetian U :

concrete operational level of develomnt. ’l‘hus e potential Ty
p(nnticul ang

concrete activities that could arise\from the
use of communit{\lou:ce persons would be consiséant with the
primary chud'af level of development.
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: The Invdlvem'e?;t of:the Classroom Teacher -

R Ano’tho; sound geno‘n. for using folk songs in the
~= primary grades lies in the fact that folk songs can be so
readily employed by the classtoom t,u;huf in spite of
ltnlt-ltion‘a regarding musical background or .training: As loﬁg -t
’ as adequate materials are ‘uvallabié, no musical compet‘enciei; !

are’ required :n’ utilize folk songu fo: the non-musical

benafits which can ensue: non-nunical benef! El such as self i
lwaxenesu, cultural 1d¢mf.1ty and/or cnhlncnmﬂnt of ‘other )
pzim}y uu.hject areas by way of "curriculum 1nteqzat=d

.. activities. Folk songs Lntegzate well with ‘other primxy X

curriculum areas and- the classroom teacher is in the most

advantageous position tg tacu./it.a.te this natural and desirable .
i on Al o ) /
T 3
o ’
. = -
e i T
- S
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NOTES ON THE SELECTION OF FOLK SONGS

3 .
The eleven folk songs selected for this colléction
and recorded on the accompanying Audlo-tépe are:

1. Lullaby (Peacock) .
2. The Alphabet Song (Peacock) % .
3., Mary Had a William Goat (Peacock)

4. Joey Long's Goat (Peacock)

5. BHaul on the Bo'line- (Greenleaf & Mansuelé) e
6. Jolly Poker (Greenleaf & Mansfield) 3 i
. 7. My Father Gave Me (Peacock) .

. 8. Our Island is Covered with Fog (Peacock)
9. 0ld Tommy Kendall (Peacock)
10. A Leg éf Mutton Went Over to France (Peawck)
- 11. - Little Johnny Jones (MUNFLA)
These songs are traditionhl as ‘opposed to 'popular Newfoundl
folk songs which would inélude such titles as "Jack was Eve

Inch a Sailor", "I'se the B'y", and "We'll Rant and We'l

Roar". While these songs are just as valuable in their /wn
right, less well known, traditional folk songs e preferred
for this particular collectian. : !
Apart from being selected on the basis of r.heu _\\
clusiﬂcation as traditional, these paxticulu Newfoundlan'd \\

‘folk songs were selec«:ed apqo:ding to additional c:xtetia as g
£ollows: “ -
The folk songs must: . - !
(1) have an ap‘ptop:iate vocal range faxr primary L
{ children, H
i (2) be .relatively short, [1

(3) be repetitive in melody, rhythm, and/o: text,
(4) encourage dramatization and acti
(5) peal to the primary child 3

4%5% an understandable text.

- 4 .
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.
These add\‘lhional criteria weré included to ensure the - -

sultabxlxty of these folk songs for p:i.mary chxldren. This
consldexatlon has been’ made because it is hoped that in the
process of xnceqtatinq t{-nese songs with various curriculum
azeas, teachers will assxst :hudren in learning to sing the
selectxons. Consider th‘e Eollow;nq teaching squestions.

(1) Listen to the song (ot a portion of it 15 n—_ is a lengthy
one) as recorded Dn the audio-tape.

(2) Have the children :‘epear. the words of the song, phrase by

> phrage, aftez\you. H

(3) elap (:ap, snab, ,,.) the x;hythmlc ‘beat as the words are

recite

(4) sing a smau section of the song in a key that the «hildten

find comfortable and then have them repeat it after you.

1f you feel uncomfortable about singing yourself consider the
following possibilities:, &
(1) usé a’puppet. :

(2) employ the' sexvlces of angther ‘teacher or a
child who wouldn't mxnd leading the class in
this,manner.

| . .

(5) Try the whole scnq tugether.

- ]

Folk songs have genezally been handed ‘down £rém

generation to’ gemaration via the process of oral transmission.

- Cohsequently, many versions .of, one Song may be found. In

Agpendix A you will find slightly diffefent versions-o& five
; s

of the eleven folk Songé included in this booklet.
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'NOTES'ON THE SUGGESTED AGTIVITIES

& The narration that precedes each ais the :eco:ded

i £olk songs is ‘deliberarely ladeh~with information and concepﬁs .

relating both to music¢ and to other pr ry cuniculum areas.’
Naturally _ﬂoHing from the recorded nauat‘inna ‘and _:olk vsonrqs
t 4 ) then, re the suggested activities that ari refleétiv‘e of the
L 1 integu ed upproach to prlmry instrucuon. By*gging this A °
: approach, various primary cu:ticulum aua; wi:bove:lapping e
* subject matter, ;:cncepts_, etc. _ne able tb mntua“lly enhance <_<
“one andther.
. ki 1Because the suggeuted activities have been developed‘“
| v?\:h ‘the genexanat primary tencher in mind, it 'should be
K noted %hat attentig has been gf\mn to the "non-musical™
' Qutconies of exposing primary children to their native folk
mﬁsic. Consequently, no musical ‘skills or competencies are .
required for Ssuccessful 1m}1ementution of the activities.

Certainly, a classroom teacher with some musical competencies B

or a music specialist should feel. quite free to further

{ enhance learnings in the musical domain as well as in the

'.3_’ § non-musical. )
The suggested activities for each of the eleven folk
songs, when totalled, exceed 200. For the most part, ail

suggested activities are ‘Enm:o‘rhly ordered; one is not a

{
i
i
i

V prerequisite for another. in all instances the activities are

meant to be openended in order to allow for creative teaching
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and flexible on of the it according :.o

grade/age level of the children. .Additionallys it should be .

. <
borne in mJ;nH that the proposed lists of suggested activities
are by no means exhaustive. Teachers should feel free to

expand upon the ideas that are presented.

st




SUGGESTIONS FOR USE OF THE MATERIALS

N 2 o w -
1. The primary classrdom teacher might consider the following
suggestions for utilization of t:he nudio—npe and teacher
guidebook in her/hh classroom:

- use, the materia

as source when dealing with such
varied themes as.‘famili o

animals .

occupatiqns P
Newfoundland - ts

islands . ” -
ete. s

~ use the materials u the p:imty resource to:
daveloping—a theme ar unit” on 'Nawtoundlnnd Folk

- use the materials as a resourcé¥to assist in the
reinforcement of concepts being highlighted in
—

other curriculum areas.

e.g. The concept (s) of strength/force/momentum in
° ' science might be reinforced with some of the
activitiés suggested.for "Haul on the Bo'line“
- and ‘Jony Poker".

2. Por those primary teachers wiio might be golely Tespnsible
because of their employment in 'schools lacking.
the services of qunllfied music specialists, these
materials might be utilized as'a resource to assist in the '
planning of musical expariences for children.

Misical transcriptions for'each of thé folk songs have
been provided in the teacher's guidebook. 'They have been
included in the event that

seeking song 5
selections might find it useful to have the ttmuc:lptionu
available for accompaniment purposes or for purposes of ¥
promoting musical as well as non-musical learnings.







e Batote introdiucirg ahy of the. Eollowinq tzadlcional .
Newfoundland folk songs to your children, you mi.ght: consider
talking with thém first about. the term "folk song™.

ullt.line for gulding an introductory discusuion on
'Eol.k nong" is pxoﬂded in Chapte: 6- of Timy Baronoff's
Kindergarten Mipute by Minute. Bamﬂoff €1979) vrltesn

=1 . ! Guide the children as Eouous._ . ' P 1

[0 . 4 3 5 R

¥l - (1), How ‘might you tell your mother, and .
i . 4 5 father  about a song you heard? ~Would

P you have to know how to write it

. «down?. (You could !inq it to them )

i [ Wnat if you' forgot some of the . vords? :
B N R (You could maKe up some.of your.own.)

. “(3) What if you didn't like some of the
v words? (You. ¢ould’change them.) Y

(4) You know, :the things that we have
§ been talking about have actually
i - happened. - *Most folk songs were
. handed down by ‘people, or by "folk'
ginging them to other "folk™ o
& people - perhaps- it was a- mof.her to.
- i . A he: child, a grandfather to his
2 grandchild, or someone . to a. friend.
y - - Sometimes the people forgot the words
' . . ‘or changed them. Mary folk songs
¥ . K were made up 80-long ago that no one’
o o s knows who wrote them.. The songs we
c . ' 7111 gé learning will be folk songs
. p. 6 e
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LULLABY , B

N ) . - I

Mah‘mi’u. ¢ T e G 8 B 0, 3 @

Hush 1ittle baby, now don't say a word
. Daddy'ls ,going to buy you a mogkingbird,
+’And if that mocking bird ‘don't sing
Daddy's going to'buy you a diamond’'ring,
"and"if thdt diamond. ring gets.lost :
Dadd{l going jt& buy you .a rockin'~horse;

that rockin'-horse don't rock ' . 1
y’ Daddy's going: to buy you'a ‘brand new frock.
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"Lullaby" could be appropriately utilized as a
resource when organizing instruction ground such themes as:

¥ Families
Night/Day
» Babies
Emotion:
Navfoundland .

SUGGESTED ACTIVITIES RN

* discuss the origin of ‘the word '1ullaby"-
& 1a1) = to Soothe or sing to sleep
by = \sleep

® ‘have children cooperatively create a list of nsocuted
words that come to mind when hearing the uord '1u11aby H

e.g. sleep soft <. 5
uiet cradle 3
bedtime  baby 8

* invite the children to count :he"iocul number of ‘lines in

the song while they listen to it (total = 8 or
depending on what criterion you auggut o detemine what
v constittites one line). Pl i

. int:gduce 'f:ock' as a new vocabulary item.

. help the children to identify rhyming werds in the text

of "the  song. "

- e play the famnlu game 'Eosaip + whereby a phrasa or a

-. sentence ‘i passed on from one individual to another, as

“a’ means. of dllustrating the procela of "qral —_ -

trarsmission”. .

* read Aliki's nuh_lmu_hnhu_unlk_l.umhx- NoJ.:
Prentice-Hall (available ' in Curriculum Materials Centre,
Education. Building, MUN) and point out the’ va:iatlon n
the title'and the text of this version from ‘the
Newfoundlund version zacoxdad on the uudia-tape. S

~

* invite.the phild:an to c:elte nsw titles for the song.

# have children’ c:eate new taxta tur the song by making
minor or major chanqau.
. : v




"YOU WERE A SOFT, LULLABY-LIRE SOUND". or "MOVE AS IF YOU

' Y }
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. .
display: pictures of mockingbirds and use the display as a
lead in to a discussion on mackingbirds, their habitats,
etec.

dramatize a scene whe:eby a parent is ‘lulllng a chud
t6 sleep.

have children respond with movements, gestuxes etc.,
while listening to the song

L.g. they might pretend to fall asleep | { 2
illustrate lines from the text of the. song.
sing (or say) the song to the children and pu:pnsély

leave out words for them to £ill in once they've become i
familiar with the text. ; .

e.‘g._ﬂu‘sh little P— don't say a
discuss parent-child relationships from various
perspectives

e.g. from the perspective of "emotions”;"

- emotions displayed between parents and children
- ways ,of expressing,emotions 5
=~ etc.

encouragé free movement to such directions as "MOVE AS IF

WERE ‘A LOUD, THUNDEROUS SOUND'. Discuss the patt! of the
body lnvalved in the movements.

P2

express creatively, th:ough painting, the dlﬂetence
between loud and soft sounds.

discuss "moods" y. pun:icularly moods created by lullabies.

discuss appropriate times of day fwlullaby singing.

A ——

show children a map of the world and indicate that the
song'"Lullaby" is.sung in many different places the world
over. Agk them if théy know any other lullabies.

use the song as 2 lead in.to various creative writing
activities.

e.g. what is quieter - a mouse or a luuaby? why?
Write a story about the softest/dentlest/ i
quietest/calmest etc. thing in the world. 5
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“e use the \pirase "Daddy's going to buy you .a diamond ring"
ras.a lead -in to a discussion on some of the following
points of interest: - diamonds are mined
- diamonds are used for jewellry
- diamonds are precious stones and
are very expensive.

® have children recall the total number of gifts mentioned -

in the texc of the song (total = 4).

encourage a discussion on the txadition of giving and
receiving gifts.

® create sounds with objects in the .classroom that would be
reflective of the mood suggested by the lullaby. Discuss
characteristics of the sounds e.g. Are they loud? soft?
& Are they soothing?
iritating?

® show childreu a“map of Newioundland and help them to
locate Doyles. Tell the children that this is the
community where the song heard on the tape was collected.

e discuss procedures invélved in the collection of folk

°  songs.

s e.g. travel - i

use of tape recorder

Y meeting people

play Octavio Pinto's "Sleeping Time" £ound on Re'cord 1 of
» Kindergarten, and c

chuactetistics of this music with the Newfoundland folk

song "Lullaby".

e read "Quiet Time", a short poem found on page 19 bf the
Teacher's Guide for Making Music Your Own, Rindergarten.

invite thé children to make a scrapbgok collection of
lullabies sung in other parts of Canada and/or the world.

provide modelling clhy for children who miqht wish to
AJodel a baby's cradle.

® help the children locate p:i.nl: materials with
picturel/uluatrat:iona of cradles. Note’ changes over the
years.

£ind additional resources in the form of children's
literature, filmstrips, songbooks, recn:dn etc. to.
further enrich learning.

Note: "Lullaby" is sing in the key of D oh the tape. If the
children find this key too low, use the wtittsn key of
G for teaching purposes.
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THE ALPHABET SONG

J, o
- 3
4 % ¢ LI}
T Tttt
J
% o [
i cameer e T T il
. 1. 'A' was an épple which growed on a tree
- 'B' was a baby 50 good as could be
'C' was a cat with her kittens did play
. 'D' was a dog & his name was Old Trey.
N 2. 'E' was an eagle so¢ fierce & go free
4 'F' was & fish deep down in the sea
'G' was a goat with her gamboling/ tricks
. 'H' was a hen with her dear little chicks.
3. 'I' was an isle where no prayer ¢ould I hear
'J' was a jug full of water so ‘clear -
'K' was a kite flew high in the air 3
. 'L' was a lion just come out fr the lair.
4. 'M' was a mote through the flam¢ it did fly
© 'N' wag a nest where six pretty/ eggs lie
'0' was an ox who loved grass & fresh hay
'P' was a pig fond of eating all day .
5. 'Q' is our Queen & long may sHe live
L .'R' was a robin some crumbs mAy she give
—~ 'S' was a swan with heg white downy wing
'T' was a tulip first out in/the spring.
'

%
\ i
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was
was
was
was
was
was
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umbrella to shelter from'rain
a vase, sweet flowers to contain
a watch ladies wear by their side
the cross on which a good man had died
the yoke on the neck for to place
a zebra just come from the race.
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"The Alphabet song" could be appropriately utilixed as a
resource when organizing instruction around such’ themes as:
Newfoundland _ ~
x The Alphabet
Animals

Y .
SUGGESTED ACTIVITIES IS

e ask the .children to fimxamples of collcquiul terms
and/or phrases in 'the song. e.g. "growed on a tree" or "as
. good as could be". Discuss the fact that since this is a
_Newfoundland folk gong, there will obviously be evidence

"of the language patterns and c quialisms of
Newfoundlanders in'the text.
* help children identify rhyming words in the text.

e compare and contrast the eagle, Fish, goat and hen all
mentioned in the second verse.,

o .Jemonstrate the fact that two songs can have the same
title but different texts

e B e.g. the familiar "Alphabet Song" and the song
recorded on the audio-tape.

e take each verse in isolation and have children cred¥e
lists of words that begin with the £our letters referred :
tp in the specific verse.

. discu!s the fact that thls Newfoundland folk song is not
widely known. Ask the’ children if they know any widely
kpown or "popular" Newfoundland folk song titles

e.g. "I'se the B'
"Lukey's Boa
"0ld Po,
"Jack wna Bvery Jnch a Sailor"

have child®en imagine reasons for the writing of this
song. é

* demonstrate and/or practice lower and upper case
lettering of selected letters of the alphabet.

« have the children total the number.of letters in the’
alphabet (26). Some may be able tosdistinguish between
total number of vowels and total number of consonants as
well.

H
i
|
{
|
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e define and discuss any unfamiliar vocabulary found in the
text. :

e illustrate selected verses of the text. e

e discuss the meaning of the word "verse" as it relates to
songs lnd‘poams. 3

e invite the children to make up their own verses.

e point out the reference to ladies weatinq watches by
g their sides and ask if that is a customary way of wearing
them today.

* locate Parson's Pond, Newfoundland on a provincial map
and refer to that community as the oneé where this song
was collected.

'havé\chudren make up a simple dancé to perform while
singing or listening to the.song on the tape. e

e learn to sing the alphabet in French..

e relate the letters of the alphabet to names of the
children in your class.

¢ have the children move rhythmicnuy to the beat of the .
song'and discuss. the body parts/body actions involved.

e.g.AWhat part(g) of your body is(are) moving?
Is it (are they) moving slowly? quickly? etc.

¢ use the line associated with the letter 'X' as a lead in / L .
. - * - to a discussion on the death of Ch:ist/hste(time...

* have children choose letters from the alphabet and have
them think of placewnames of Newfoundlapd communities to
match the letters they've choseén.

. ccw the words of the song for the children and have them i
. count the number of references to birds/animals/fish...

discuss ‘the habitats of various animals, birds, marine
life etc.

. discusa the vutioua reasons pets and farm animals are
kept.
s ® find chlldren s literature to complement any of the
suggested activities

‘e.g. The Alphavegetabet, Don Mills: Ontario:
Collier Macmillan Canada, 1976
author - Louise Ellis
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- N.¥.: Pantheon, 1963
author ~ Leo Lionni
72

e locate additiopal resources to complement the activities
suggested. \

Note:

e.g, films/strips -
butlding blocks 7

games inyolving letters of alphabet
(e.g. Junior Scrabble)

W | .
"The Alphabet Song" i& sung in the key of D on the
tape. If the children find this key too low, use
the written key|of G for teaching purposes.

| »

Ri |
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MARY HAD A WILLIAM GOAT

R Moderate F ’ ; Gy F

- _ .
‘ln . ) C: oM e e S r~ T—Is S
. F 4 & 3

1. Mary had a William goat, William goat, William goat
Mary had a William goat, his stomach was lined with zinc.

2. One day he ate an oyster can, oyster can, oyster can
One day he ate an oyster can and a kitchen sink.

3. The can was,filled with dynamite,\ dynamite, dynamite
‘The can was filled with dynamite which Billy thought was
cheese. "

4. He rubbed against poor Ha_ty's side, Mary's side, Mary's side
He rubbed against poor Mary's side the awful pain to ease.

5. A sudden flaah of goat and girl, goat and girl, goat and girl
A sudden flash of goat and girl and little else to tell.

6. Hoop dee doodle, doodle doo, doodle dod, doodle doo
Hoop dee doodle, doodle doo, Hoop dee doodle doo.
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Mary Had a William Goat™ could be appropriately
utilized as a resource when organi¥%ing instruction around such
themes as: Newfoundland

Farm animals -

Explosives

Pets

Seafoods

SUGGESTED ACTIVITIES

ey .
® illustrate the process whereby people's names are -
shortened e.g. William to Will(y) or Bill(y) 7
Amandi to Mandi | -

use names of the children in the class to further
illustrate the process.

* encourage children to make assumptions about Mary's home
(e.g., Was it in the city or the ccnnt(y?) based on the
fact that she owned a billy goat.

® discuss natural habitats of goats.

* compare billy goats in-Newfoundland with mountain goats
in other provinces/countries. .

e discuss the strange-diets of goats who tend to eat -
anything in sight. Inquire about the appropxiateness of
the text in light of goats eating habits

e discuss the reasons why goats were kept by
Newfoundlanders e.g. milk
meat
* have chilﬂren identify the tune of this song as the
familiar tune-that is usually associated with 'Ha:y Had a
Little Lamb". 1]

® help the children locate Seal Cove in White Bay,
Newfoundland and identify it as the place where this song
was collected.

e have children tell in their own words the, :e;aons why
this song is considered to.be a nonsense or humorous .
song. . .

‘s create new titles/verses for this nonsense song.

make up a dance ta perform while singing or listening to
this song.

,‘
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discuss reasons why people did not care for goats

e.g. they were always up to Eéo‘ush tricks,
destroying people's land and property.

paint scenes from the story. i

have children tétal the correct number of chara,ctets
mentioned in the téxt of this song.

discuss sensible eating habu:s for beys and gixls in -
contralt to the eating habits of the g 2
en rage cxeative answers to questions ‘such as "Who do

you ink made up this. song - an adult or a chl.ld? Why?"

use thq reference to oysters in the text as a ].ead in to
a discussion on oysters e.g. What are oysters? :
Where are they found?

What are sometimes found
inside oysters?

What @ther seafoods have
shells?

obtain shel.ls and plan some cxeative art: projects.

discuss eaiety precautions that'are associa:ed with the
use of dynamite. -

£ind resources in the form of poems, stories; additional
songs, filmstrips, etc. to enrich any or all of the -
suggested activities.

o=
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@ " JOEY LONG'S GOAT = : -}

r * Modarate ] - .

i 177 ——r+

|
<
|
o

P 1. There was a man Bmed Joey- Long, .
He bought a goat all for a song, - r
. Joe loved that goat, he !aid he did,
: He only,bought her for a

i 2. One day this gbat so vety fine,

Ate six big shirts all off the line,
© Joe caught her by the woolly back, ° .

He tied her to. the railroad track. .

z E v 3. And when the whigtle it 'did blow, . i
. ) . - He thought on days long long ago, /
. The goat she screamed 'twas not in vaih,
Coughed up the uhiﬂ:s and ﬂagged the t;ain.
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: . 5 Once I took a lovely bite'
t N . . Out of a railroad track, .

But. it tasted so very nasty,
I promptly put it back.

A " . 1 love to wander 'round the yard
" % . . " ‘And, eat everything I can

. " © Liké sheets, &,towels & pillow'slips, -
. A 0: a pudding in a pan .
f 2 & Q- < .Now have you\queludxwhom I can bg?
‘ © "My name" is one of note; - >
i 4 . ¢ ...’ I'm Aloyguis, Francis, Ja.-eu g i

Petci\ul Billy Gaatll,

", (taken “fro nmmmum:'.u.
Ldnczlot P:esa, 1972 by M. .Dempl':a:) N

T . -




' SUGGESTED ACTIVITIES

this”
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A "Joey LBng s Goat" could be appropriately utilized
as a resource when oxganizmg inst:uction around such themes
as: Animals

Newfoundland

Farming

Trains ‘ . f\

2 Hany of ‘the. activities \BUg ested for "ua:y Had a,
William Goat™ may alsc be considered ¥or this ‘selection. .
Here are some additional suggestions zelated specifically to
~ inform the phild:en that _baby animgls. have - names
,different from adult animals ‘and give xamples: goat - kid
R horse - colt
e ©.. cow - calf

Encouragé them to add to the list.

.« dfscuss tye bfzarre eating habits of this paiticui;l;
golt. ;T

help child:en locate'Seal Cove in White Bay, Newfcundland
and indicate this as the- communit.y where this song was -
collected in 196 . P

® Read Thﬁ_ﬂunﬂxLGnAi. Chicagc. Rand M¢Nally, 1964, by |
Alan.Mills. (available in'Curriculum Materials Centre,
Education 'Bui ﬂng, MUN) . *This book contains an expanded
- version of the same story related it the song *Joey
& Long's Gaa&."

1 e have chud:en cnmpare and contrast the song "Joey Long 5.
Gnat" with the stcrybook Ihe_nunuy_am

ﬂnd adﬂiticnal resources such as the followjng poem to. ."
enri_ch the suggested activities: .

My back is strong’ )
. Hy horns. are too ! - . o

o 53 . might; be called:
. v W!.J.lie. '1'1111;, or Sue
J i




. HAUL ON THE BO’LINE

. a

. pSiewty Vb marted o g

Haul on the bo'line,
Kitty burst her tow-line,
Haul on the bo'line,
S + Haul, boya, BAULI

|
T
%l
i
]
‘?
|
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"Haul on  the Bo'line" could be appropriately
utilized as a resource when organizing instruction around
such themes as: The sea/sailors/sailing
4 Occupations /
Newfoundland
Shi,
Churches N
Force/Strength

SUG_GESIED ACTIVITIES :

 encourage the children to guess the corzect ptonunciatxon
of "bo'line"™ (correct pronunc:ation = bo'~lin.

* have the children guess the missing letter that is
replaced with an upostzuphe in the word@ "bo'line" (W).

"' discuss the meaning of Ehe word boiine: 136 was a very i
important rope that was tied to the edge of the sail on
sea-going vessels.).,

g _— -

® another version of this song is located in L: X
in song by Edith Fowke and Alan Mills (pp. 12-23).
-'discuss the similarities and differences between the
two versions
- ask the children to offer plausihle reasons for the
apparent changes in texts.

¢ direct attention to the fact that this song is called a
sea shanty. Sea shanties were songs sung at Sea by
sailors.

encourage children to make up their own sea shanties.

ask children te identify the word in the text that rhymes
with "bo'line

Relate the following information to the children:

In addition to being suné‘lt sea, this song was also
sung on shore whenever men were involved with heavy
labour. For example, in the middle of the 1800's when

° . the Roman Catholic Cathedral in St. John's was being .

erected, the huge blocks of stone were hauled by hand and
the men hauling the stones used to sing this song to
lighten their labbur.
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'
Numerous activities such as the following can be
developed after the preceding information is related: \

- ask the chrldren to imagine reasons why .
labourers would find it useful to sing this
song as they hauled the heavy stones.

- dramatize the hauling of stones for the R.C. i@
Cathedral in St. John's.

- sing the song as the actions are bein
dramatized. Ensure unified, rhythmic action’
on the last word "HAUL".

- ask children to imagine and relate the
importance of hauling at the same time.

- look at pictureg of , draw pictures of, and/or
visit the R.C. Cathedral in St...'lbbn'n.

dramatize a scene at sea whereby this song would bé sung
to lighten the labour of the men trying to tighten the
sails by hauling ori the bo'line.

.
help the class compile a list*of the various types of
heavy labour that Newfoundlanders migitt have been engaged
in years ago. Discuss the changes nchinuy has made on
this sort of labour.

dramatize various hauling actions and accompany the
dramatization with singing.

encourage the changing of words to suit the action being
dramatized e.g. fishermen pulling the n

"Haul on the nets; boyl
w Barly in the morni

Haul on the nets, boyl

Baul, boys, haul™

v
discuss "traditional® roles of men and women in
Newfoundland communities years ago. Note how these
traditions are in some ways changing.

ask children to locate pictures, posters, visuals of any
sort that reflect a seagoing way of life. Arrange the .=
collection in Buch a way as to make it conducive for
exhibition.

find a clearly illustrated picture of a seagoing ven‘el
of earlier yun lnd (”BCII!B the various parts of tha
vessel.

e e
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have children draw simple pickures of saLlinq vgsaels and
label the various parts. .

e discuss the force that allowed ships to travel bem the
invention and use of steam and/or powered engines. (i.e.,
the wind).

discuss the-various directions the wind blows i.e.,
north, ,.south, east, wesfs, NW, SW, NE, NW. BAsk qyestions
such as "Which winds would be "warm"?

Which would be cold?

Bring into the, discussion such terms as 'gales”
“swells"
“hurricanes”
"compass"

find additional resources to complement the various
topics mentioned in the suggested activities.

Note: "Haul on the Bo'liné" may need to be t!ansposed to
a higher key yr teaching purposes.
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.JOLLY POKER" K
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. And it's O my jolly poker
And we'll start this heavy, joker
and it's O my jolly poker#Z Ol

s -
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"Jolly Poker™ can be appropriately utilized as a

resource when organizing instruction around such themes as:

Occupations
The sea
Newfoundland

Homes '
—] Community

SUGGESTED ACTIVITIES

have the children imagine why élnging this sc‘ng would
lighten the labour of men involved in heavy labour.

e.g. hauling houses across the ice
hauling boats on the land

discuss the Newfoundland tradition of neighbours helping
one- another out whenever heavy labour is involved.

e.g.' relocating ‘homes
building homes

find out various reasons why Newfoundlanders relocated
houses and discuss the methods employed in doing so.

arrange to have some props available and have children,
sing as they dramatize hauling actions. .

when singing the song, have children suggest the most
appropriate part of the song for the unified hauling
action.

draw attention to the fact thnt many things are used as
aids in hauling e.g. rope, chain, etc.

measure the length of rope, chain, etc. brought in as
props. 3

distribute necessary materials and have children create
their own props fz dramatization.

discues the meanj. g of the word "jolly" and help the
children to. mAke a list of synonyms (antonyms).

encourage children to make up original verses to sing to

the various hauling activities they select to dramatize.

illustrate the actions dramatized.
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 discuss occupations involving heavy labour.

e.g. construction werk-
fishing
garbage collecting
road repairing

® have children isolate the word in.the text that rhymes
B wl:h"poke:

* help children locate Flower's Cove on the Northern
Peninsula and tell them that.this is the ccmunity where
this song was collected in 1929. \
 have children who are able, talculate how many years aga
that would have been.

= sing the song slowly, then quickly to demonstrate the
dif.fe:ence between fast and slow.

L] Hake up lists of synonyms for fast and slow. Such
questions as the following might be posed:

When mmm: workers ptefe: to sing the song slowly?
Quickly?

® accompany some of the activities with appropziately
selected children's books, films, additional resources.
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1. My father gave me when he was able
A bowl, a bottle, a dish and a ladle
A bowl, sir, my father gave me.

2. My father gave me when he was able
A bowl, a bottle, a dish, and a ladle
.Two bowls, two bottles, two dishes, two ladles,
A bowl, sir, my father gave me.

3. (continue up to 12).

~
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"My Father Gave Me" can be appropriately utilized

as a resourcé when orgahizing instruction around such-themes ~
as: Families

Numbers -

Cooking

Newfoundland

SUGGESTED ACTIVITIES

have the children sing additional verses up to a
predetermined number. (e.g.

use .the- song™as a lead in to a discussion on nging and
receiving in parent/child relationships. -

find appropriate children's books to reinforce the
concepts you intxoduca in the discussion.

present a map of Newfoundland and help the children

locate Codroy. Tell them that this is the commun:l.cy
where this song was collected in 1961.

-

e have children alphabetize the nouns in the song: bottle,
bowl, dish, father, ladle.

« ask the children to add the total number of objects the
father gave the child in verse one (4), in verse two (a)
in verse three (12), and so om.’

® demonstrate and assist children in-the making of a table
or picture graph to represent the total number of objects
for each verse.

e.g. Verse 1 Verse.2 Verse 3 Verse 4
bowl a

bottle

dish

ladle

e create duplicate shapes of the four objects from felt
material and devise activities to reinforce mathematical
concepts while utilizing the felt shapes. '

® have children illustrate and/or create the objects from
felt themselves.

-

l
I

T
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e bring the four items mentioned in the song to school

(preferably plastic items). Discuss similarities and \,

differences: \
.

e.g. all are kitchen utensils )

each has a unique shape

e provoke creative thinking by posing such queatmns as the
following:

Which of the four items would hold the most?
Which of the four items would hold the least?
" How many uses for each object can you

e utilizing the four objects as resource materials,
demonstrate simple .experiments to introduce and/or
reinforce concepts 'such as quantity, liquid and
non-liquid substances, number, etc.

« help the children compose lists of liquid and non-liquid
food substances that could be held in either the bowl,
the bottle, the dish or the ladle.

e.g. liquid non-liquid
N milk rice
N water flour -
-~ juice beans

® have children arrange the four objects (8 objects ...) in
as many different orders as they can come up with. For
* those who are able, have them :ecf:d the various
different arrangements they come ‘up with. 4 ]

e have .children engage in guessing games whereby one child
arranges the given objects and the others must guess the
¥ proper sequence. | \

« have children cooperatively compile a list of utensils
used in a kitchen., Check the children's recall of the
listed words at-some later point in time.

!

e experiment with-the four objects to demonstrate and/or
reinforce various concepts relating to position

e.g. boWl on the dish P
ladle in the powl . ‘2
bot&le under the ladle
dish gver the bottle . .

® accumulate additional resources and utilize them to
enrich any or all of the p:ucadipg activities that have -
been suggested. .

v

Note: See the recorded yulon fGETERLE song in Appendix A.

/!

o’
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OLD TOMMY KENDALL

This old pickan' he Went .ona

And he went knick-knack up again' me .gun ‘(thumb)

Refrain To me knick-knack padlock, kickin' up a song
And old Tommy Kendall came a-joggin' along

This old pickan' he wenty two ¥
And he went knick-knack up again' me shoe [Refrain ...]

This old pickan' he went three .
And he went knick-knack up again' me knee [Refrainl

This old pickan' he went four
And he went knick-knack up again' me door [Refrainl

This old pickary/he went five
And he went knigk-knack right to the hive [Refrain]

This old pickan' he went six
And he went knick-knack pickin' up sticks [Refrainl

This old pickan' he went seven
And\he went knick-knack right up to heaven [Ref:ainl

This old pickan' he went eight,
And he ‘went knick-knack oh so straight lReEtain!

‘This old pickan' he wi

And he went Knickoxnadk righe behind (Refrainl

This old pickan' he went ten ‘
And he went knick-knack right to the hen [Refrainl. _
s
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"01d Tommy Kendall" can be appropriately utilized
as a resource when organizing instruction around such thﬁmes %
as: Numbers =
L Newfoundland - ¥y
. Exercise ' . . ’

SUGGESTED ACTIVITIES - Coe

e ask childzen to offer definitions for 'pxckan"‘ 13
‘!

. practise counting from 1 0 and backwards from 10 to

e once the children are famuin: with the song, begin thh A
J the tenth’ verse and sing it backwards.

e sing other countipg songs such as "Ten Little Indians" . = .
and/or "This 0ld‘Man, He Played One . G

® when listening to or singing "0ld Tommy Kendall" :
encourage cm.ldzen to hold up the appropriate number of
fingers.

* find numerous and varied ceunti’ng chymes/poems to

complement the learning of "0ld Tommy Kendall®. +

help children identify rhyming wards in the text.

e encourage children to create original rhyming words to
substitute for those supplied in the text.

® discuss similuities and diffegences between "0ld Tomniy : N

- Rendall" and "This 0ld man, He Played One". Discuss also AN
the possibility that one song might hn‘e grown out of the
other \ o

ask the children if joggers are a common sight in their
community. Discuss the health/ﬂtineas aspects of this-
form of exercige. - L

& e ask child to imagine ara relate situations in which this
. song might possibly have been sung.

e.g. - an adult might have sung it to a child to
v reinforce numeracy . ;
- :hildzen might have sung it at parties '

¢ isolate words that have been abbreviited and write them %
on the blackboard 1i.¥., again’, kickin', joggin'. BHave
children guess the words they -stand for. ]

\ .

—
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1gg st that the childxen illugtrate ofie or more of the
veuu in the song. %
a--ilt children in locating Parsons Pond on a map of .
Newfoundland and identify this as. the cm‘luyllty where
this song was heard and collected.>

* draw ‘attention to the fact.that the k in luuck and knack
are silent. Think of other vozda having silent lettexs.

have children isolate the twa linqo chlt are repeated in
- each of the verses. T

—
o introduce "hive" as a vecabulary n:em.' Use this ag a .
lead in to' a giscussion of bees, their habinus, .the
ulslng of bees, honey, etc. . .
. huve the children mke puppeta to rapulpnt "01d Tommy ”
Kendall"” and .use the puppetl while unenlnq Eo or
sinqlnq the song, .

2 ‘help the children create a dance”routine to pettoxm)rhue %

the' song is being -played.

e‘use of a vlziety of available books dcnnng \dth the
numbers ‘1 through 10 to enhance hany ot the nuggelted
activities.

Note: See the raooxded version of thi! song in Appendxx A. |
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1. 86 -now it's sp:ing: we!ll aﬂl xiae and sing,
Thé snow: it melts from the 'bog. -
b4 . "Get ready for: tro) iting!1™ our ladies are !houting‘
Whu.e our lsland i8 covered With fog

2.. Some are out gunnin the riveza ate running,
- + And uncle is towing a log -*
[ More are scoffing,’while oehers are coughing,
Our island is covgred wlth fogy

\ 3. some aré. wood chopplhg, others au scoffing, 1
Around t6 the store’ they ' do jog, \
Sam o, * With ‘jars on a strihg.we know it is Eprlng,
Q\{t our island’ is coveted with fog.

4. 'lhe\young lambs a:e hleatinq, this is our springs greeting,
n.to the water did s

I¢ fended with Rachel, she lost her new satchel,
Dur island is covered with fog. VG

01a* H:a. Bussey,- she Seems rather fussy, i . v
Béen seairching 411 day for ‘her do log, % N

. i ~+ She 'phoned to ‘the statién and told her :elat!.on,

o B ‘ ,'Our island is covered with fog.

To the chyrch’ thay are flocking, the doors are unlocking,
. B with buckets they are feeding their hog
S .. ‘Like birdm of the feather; they all £lock togathet,
* ‘Our island 15 cove:ed with tog."

i .
|
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"Our Island is Covered with Fog" can be approp-
iately utilized as a resource when organizing xnatxuction
around such themes as: Weather

i Newfoundland
£ Spring "
» Islands

SUGGESTED ACTIVITIES

e assist children in isolating rhyming words from the text
of the song.

e discuss the phenomenon of "FOG"

* What is fog?
Why does Newfoundland get so much? ’
Advantages/Disadvantages of fog?
etc. - %

e draw-attention to the fact that the seascn of spring is
mentioned in the first verse of this song. Encourage
children ‘to discuss things that they dssociate with the
season of spring e.g. flowers blooming

trees budding
snow melting o
warm temperatures

- € etc.

® have children create a list of the verbs which describe
the activities taking place im the text of the song

e.g. rise shouting
,- sing gunning
melt running
scoffing . bleating
. .coughing searching
. chopp!.ng .

. contn-t ﬂnhinq for trout in the winter months with
. trout £lch1ng at ot.ho: times of the year.

e draw attention: to the Eacc that there are three typel of
trout toi.md in Nntound.llmi waters: ud
B brown
a8 ,  rainbow i

. lntrpduce "IBLAND" as a r;au vauabulny 1tm.

0 llp children 1ocnt¢h!ogo Island on mup of Nwtoundhnd
and. tell them that this is the ibland that the writer of
the song (Mr. Chris Cobb) was u!n::ing to when he wrote

t.
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have children write poems, stories, songs etc.
incorporating the theme of "FOG".

ask children to imagine and relate the .advantages and °
disadvantages of living on an island.

invite the children to think of other islands belonging
to Newfoundland e.g. Red Island

Bell Island

Barr'd Island

Locate thES/E on a map.

assist children in making up 2 simple dan;e\:gutine to
perform as the song is sung or listened fo.

discuss the various community activities/events referred
to in the text. Compare and contrast the way of life
suggested in the song with the way of life in the
particular comunity‘\ieS) of the children.,

dramatize those activities in the text that lend
themselves 'to action/dramatization
e.g. a trouting expedition

towing logs

chopping wpod |

searching for 'a misging log

plant seeds in soil and observe and/or record their
growth.

have children recdll the names of the animals that are
mentioned in the text i.e. lambs -—

dog

hog

ask children 4f they've ever experienced the loss of a
dog or other pet. Encourage children fo emphathize with
the characgerms. Bugsey. ~

Cooperatively develop-a language experience chart
recounting details ip the event of losing a pet.
~ ’

(/l__ :
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P
A LEG OF MUTTON WENT OVERTO FRANCE
% ) /

A leg of mutton went over to France, .
‘Right fall diddle I day,

A leg of mutton went over to France,

The ladies did sing and the gentlemen dance,
To me right fall diddle I day.

There was. & man and he was dead,

Right fall diddle I day,

There was a man and-he was dead

They sent fo. \the doctor to look in his head
Jfall diddle I day.

To m ;y
S oih
and in hiE head there was a spring L

Right fall diddle I day

And in his head there was a spring

Where thirty-nine salmon were leatning to sing
To me right fall diudle I day.

And near the sp:ing there was a pool
Right fall diddle I day "
And near the spring there was a

pool
_ Where all young salmon they went to school %

To me right fall diddle I day.
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Oh one of them was big as I
Right fall diddle I -day
Oh one of them was big as I,
Perhaps you might think I am singing a lie

To' ght fall diddle I day.

Oh one of/them was as small as an elf
Right fall diddle I day
Oh one of them was as small as an elf
If you want an: u can sing it yourself

y more yo
To me right fall diddle I day.
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"A Leg of Mutton Went Over to France™ can be

appropriately utilized as a resource when organizing
inn:xucuon around such themes as: Fishing

Newfoundland
Tall Tales
Elves/Fairies...

SUGGESTED ACTIVITIES

define "mutton”.

ask the children if they feel, this song is believable or
unbelievable. Bncouxage them to support these feelings
with reasons. £

help children isolate rhyming words in each of tha -
verses. .

locate Codroy on a map of Newfoundland and tell children

that this is the community where this song was collected.

ask children if they know any other Newfoundland
communities besides Codroy that- begin with the letter C

e.g. Carbonear Cormack;
Colliers Come-bytChance
Corner Brook Clarenville

i‘f possible, bring in a specimen of a salmon for the
children to examine.

after discussing the va:ioul parts ob a salmon, sketch
and label the parts on the b Capable
might be encouraged to try thin on their own.

create a list of fish found in waters of Newfoundland. = *

have children contribute to the creation of a display on
the Newfoundland fishery. They might be able

contribute tographs, pictures, pamphlets, racipe
books, stories, newsclippings, etc.

invite a resource person t:om the Depa:tmen: of Fisheries
to speak with your l:laas. -

cooperatively make up a language experience chart bn
salmon after dilcunlng such things .as the habitat of
salmon, spawning, salmon ae—4 food dcucncy, etc.

introduce children to the various methods of salmon .
fishing.
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® draw childten & attention to the fact that salmon are
able to jump in the water. Ask them if they can think of
another type of fish which jumps.

* an excellent companion song for "A Leg of Mutton Went
Over to France" can be found on page 160 of Edith Fowke's
: . Toronto: W.J. Gage Ltd., 1965.
"The Fish of the Sea", a Nova Scotia folk song, very
humourously introduces a variety of fish species found in
"the waters of Newfoundland:

e locate poetry, books, et A dealing with fish and
incorporate the-reading ¢f this literature with some of
the suggested activities
e.g., Pitman, A. o v -Portugal Cove,

Nfld.: Breakwater, 1976. .

Waterton, B. A salmon for Simon. Vancouver:
Douglas & McIntyre, 1978.

(Both books are available in Curxicu.'lum Materials’ Centx’e,
Education Building, Memorial University.)

® discuss the meaning of the word "exaggeration" and have .
children identify parts of the song where statements are
obviously exaggerated.

e invite children to think of names given to tiny creatures
such as "elf" which is referred to in vérse six of the

1=prechnun ’
e ask children to think cf creatures who would be apposite
to the tiny ones such as elv:s and pixies e.g. giants
monsters
ogres

® encourage creative movement by asking ghildren to move as
if they were little wee pixies, fairies, or elves. Then
ask them to move-as if they were giants, monsters, or
- ogres.

» Compare/contrast movements through discussion. [You
might choose appropriate music to accompany the movements
of. the children.]

read children's literature relating stories o£ gianta,
ogres and elves, leprechauns etc.
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- 2
e have children identify the two lines that are repeated in
every verse.

i.e., Right fall diddle I day and
To me right fall diddle I day.

I

Do these lines haye any real meaning??

Note: (1) "A Leg of Mutton Went Over to France™ is sung.in
the key of D on the tape. If the children find
this key too low, use the written key of F for
teaching purposes.

(2) See the recorded version of this song

in
Appendix A. \\

¢
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LITTLE JOHNNY JONES

e
Fost
fava
e s T T 555 s T ]
R
e e o ]
8 4- —F— 11—+ it o ]
J N7 w7
‘ \
" =t} . = ,
7 —

oy
[ BE%
i

2

. Little Johnny Jones, he wanted to go to dance
So he paid three dollars for a new pair of pants'
They were too long so he wanted his aunt
To cut three inches' off the bottom of his pants.

- (Bis auntie said, oh me, oh my
I am so busy.that I could near die
!Go and ask your mother for I won't get a chance
To cut three inches off of Johnny's pants.

3. Johnny went to his mother then

His mother said "Oh my, what men!"
Go and ask your sister for I won't get a chance
To cut three inches off of Johnny's pants.

4. Johnny went to his sister, Sue

«

She refused like the others too
He stood as though we had no chance
To get ‘three inches off of Johnny's pants.

His auntie had a moment to'spare

She said what a shame my Johnny won't be there

It won't take a minute and while I got the chance
I'1l cut three inches off of Johnny's pante.

‘ § w7

Jrmm
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His mother too had a moment to-spare

- She said what a shame my Johnny won't be there
It won't take a minute and while I got the chance
I'11 cut three inches off of Johnny's pants.

s.

Last of all came his sister Sue

She said to refuse would never do

She said I'll try to be a sport

I'1l.cut Johnny's pants to make them short.

Each they met him one by one

They told him that his work was done. ‘

Johnny hurried off to dress for the dance

And he found nine inches off the bottom of his pants!

I




-57 -/ 140

2 <

"Little Johnny Jones™ can be appropriately utilized
as a resource when organizing instruction around such.
themes as: Newfoundland * N

Recreation
. Sewing/Handicrafts
Families _
.

SUGGESTED ACTIVITIES

- e compare/contrast articles of modern clothing with
articles of clothing worn years ago in Newfoundland
~ according to style, fabric, price, colors, etc.

e discuss the practice many Newfoundlanders had of making
their own clothes. Have the children suggest reasons why
this might have been so e.g., - financial necessity

- absence of Commercial
stores where clothing
might be bought

same letter as Johnny's. Continue this activity b;
encouraging children to cooperatively compile a list
namés that begin with the letter "J".

e aok the children if any of their names begin with g}e
of

e have childrgn identify any classmates whose Christian and
Surnames begin with identical letters e.g., Christopher
Casey

.» discuss recreational activities of Newfoundlanders/during
the years when they had to create their own forms of
entertainment without any reliance on movie thedtres,
television sets, or stadiums: e.g.community dafices

a= kitchen "times"
skating on frozen

ponds
sleigh rides

e discuss the fact that it was common for young and old
salike to go to the dances held in the community as these
dances were a tru\communi:y event.

e ‘encourage children to offer their own definitions for the
term "aunt”. From the definitions d£fered, weed out the
pertinent information and draw up a definition that all
agree upon. Consider doing the same for other family
members.




. - 58 -
. ) 141

e help childrep to compile lists of the various abbreviated
ways of saying "Mother" e.g. Mom
Mommy
Ma

Do the same for other family members.

e introduce the notion of extended families which was ve:y
commonplace in Newfoundland in past decades.

e ask the children to explain why Johnny found nine inches
off the bottom of his pants instead of three.

* substitute two inches (4 inches, 5 inches, etc.) for
three in the song and have children|guess how many inches
would have been taken off in the end.

® discuss the desirability of family members helping one
another out.

‘ ot T
e make a collage depicting family members working together
caapirauvely from pictures, illustrations, etc.
-contributed by the children.

e compare the two methods of sewing: (1) by hand and (2)
by machine. -

« have children isolate the rhyming words found in the text
of the song.

® tell the children that this song was collected from a
lady in Barbour Breton, Newfoundland. Have the children
£ind Barbour Breton ol p of Newfoundland.

e ask the children vink the song is a funny or a
sad song. -Make up uu‘l:i of words that mean almost the
same thing as funny e.g. jally

humorous
happy
silly
nonsense

¢ have ‘children create !uitabze illustrations to depict the
events of the story.

e encourage a few children to work together to develop a
comic strip portrayal of the events in the song.

e ask th ildren to suggest reasons why Johnny's mother
might said "Oh my, what men"! in ve:n #3.

e dramatize the events of the song paying pan:sculn
attention to proper sequencing.

-
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@

have the children count the total number of characters in
the song (total = 4).

create new titles for the song.

e have the children write, print or tell an additional
verse of their own composition to describe Johnny's
raction to finding nine inches off the bnttom of his
pants.

. [

e select a suitable fast-moving selection from a record of
fiddle or accordion music and use it as background music
for a square dance.

" e ask the children to name as many typesr ot dances as
they can think of.e.g. waltz k24
4 twist .
ballet (’
foxtrot .

e encourage children to write about amusing things that
have happened to them. N ~

collect additional resqurces related to the actxvl.nes

suggested and utilize théM~creatively.

Note: (1) "Little Johnny Jones" is sing in the key of F on

the tape. If the children find this key too low,
© use the written key of D for teaching purposes.

(2) See the-recorded version of this song in
Appendix A. 5
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. Recorded Version of.*0ld Tommy Kendall"

Fact

4

Recorded Version of "A Leg of Mutton Went Over to France"
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Recorded Version of “Little Johnny Jones
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. Appendix 8

OVER THE PAST WEEK YOU HAVE BEEN PROVIDED WITH THE OPPORTUNITY
TO EXAMINE THE RESOURCE MATERIALS ENTITLED "HELLO NEWFOUNDLAND".
IT WOULD BE MOST APPRECIATED IF YOU COULD NOW FIND THE TIME TO
COMPLETE THE FOLLOWING QUESTIONNAIRE ON THE BASIS OF THAT
EXAMINATION. THANK YOU,

1. The resource materials will be relatively easy for primary
teachers to use regardless of their musical training,

AGREE DISAGREE UNCERTAIN

2. From a pedagogical point of view, the traditional folk
songs inc¥ided in the collection are suitable for use with
primary children.

AGREE DISAGREE * UNCERTAIN

3. From a pedagogical point of view, the recorded narrations
on the audio-tape are suitable for primary children.

AGREE DISAGREE 1 UNCERTAIN

4. From a pedagogicdl point of view, the activities that
have been suggested in the guidebook are suitable for
implementing with primary children.

AGREE DISAGREE UNCERTAIN

C The suggested activities can be implemented without undue
ifficulties such as the possible need for extravagant
dnd/or unavailable materials.

AGREE ' DISAGREE ° - UNCERTAIN




11.

13,

The practical suggestions in the guidebook are supported
by appropriate- theoretical background information.

AGREE" DISAGREE UNCERTAIN

There is a sufficient number of practical suggestipns
from which primary teachers can draw.

AGREE DISAGREE # UNCERTAIN

The resource materials.contain worthwhile and valid
folkloric material.

"5
AGREE DISAGREE \wamm
)

The guidebook and audio-tape complement each ather well.

AGREE DISAGREE UNCERTAIN _
- .

The produced materials aré“Gf good quality,

AGREE * N DISAGREE UNCERTAIN ,

The produced materials are aesthetically appealing.

AGREE DISAGREE UNCERTAIN
> I '

Primary teachers will be able to integrate music

(specifically Newfoundland folk music) into other areas.

of the primary curriculum as a result of using these

resource materials. » )

AGREE DISAGREE UNCERTAIN

Teachers will become more informed about Newfoundland
folk music as a result of employing these resource

. materials.

AGREE DISAGREE UNCERTAIN

L ki

|
|




[

Teachers will become more aware of the importance of
exposing primary children to their native folk music
as a result of employing these resource materials.

AGREE " DISAGREE UNCERTAIN

Children will become more informed about Newfoundland
folk music as a result of teacher employment of these
resource materials.

AGREE - DISAGREE UNCERTAIN

Teachers wili view these resource materials as valuable
ones in assisting them to become personally 1nvolved
with music in their classrooms. 4

AGREE DISAGREE UNCERTAIN

These materials.‘can be a valuable resource for enhancing
in primary children, a sense of pride and identity with
their own Newfoundland'culture. '

AGREE DISAGREE f#~ UNCERTAIN




Please comment on your overall impression of the potential
these materials have for use by non-specialist primary
classroom teachers.

. ;
) Additional . .

= THANK YOU.
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Appendix H i
OVER THE PAST WEEK YOU HAVE BEEN PROVIDED WITH THE OPPORTUNITY o
TO EXAMINE THE RESOURCE MATERIALS ENTITLED "HELLO NEWFOUNDLAND".
IT WOULD BE MOST APPRECIATED IF YOU COULD NOW FIND THE TIME TO
COMPLETE THE FOLLOWING QUESTIONNAIRE ON THE BASIS OF THAT
EXAMINATION. THANK YOU. ‘

The resource materials will be relatively easy for pnmary -
teachers to use regardless of their musical training.

AGREE DISAGREE . UNCER’I‘AIN

2. From a pedaqogxca]. point of view, the traditional folk
songs included in the collectlon are suitable for use -

. with primary children.

AGREE DISAGREE UNCERTAIN ~

3.- From a pedagogical point of view, the recorded” narrations
on the audio-tape are suitable for primary children.

AGREE DISAGREE L UNCERTAIN *

4. 'From a pedagogical point of view, the activities that
have been suggested in the guidebook are suitable for
implementing with pnmaxy chudren.

AGREE - DISAGREE UNCERTAIN
5 The suggested activities can be 1mplemented without

undue difficulties such as the possible need for . ~ -
extravagant and/or unavailable materials.

AGREE DISAGREE UNCERTAIN

6. The practical suggestions in the guidebook are supported
by appropriate theoretical background information. -

AGREE D@SAGREE e UNCERTAIN




S

{
|
;

10.

L,

12.

13.

14.

There is a sufficient number of practical suggestions
from which primary teachers can draw.

AGREE DISAGREE UNCERTAIN

The folkloric material around which the resource
materials have been developed is worthwhile material
for jntroducing to primary children. :

AGREE DISAGREE ~- UNCERTAIN

The guidebook and audio-tape complement each:other
We .

AGREE . DISAGREE . UNCERTAIN

The audio-tape recording is-of good yalidy.

AGREE DISAGREE UNCERTAIN

The teacher's guidebook is of good quality.

AGREE DI SAEREE UNCERTAIN

The teacher's guidebook is aesthetically appealing.’

AGREE DISAGREE . UNCERTAIN
- 3

The audio-tape recorded songs are aesthetically
appealing.
AGREE DISAGREE UNCERTAIN

Primary teachers will be able to integrate music
(specifically Newfoundland folk music) into-other
areas of the primayy éurriculum as a result of using
these resource materials.

AGREE DISAGRE‘E * UNCERTAIN

Kl

S—




15. Teachers will become more informed about Newfoundland
folk music as a result of employing these resource
materials. 5,

AGREE DISAGREE UNCERTAIN

16. Teachers will become more aware of the meortax)sa.nf
exposing primary children to their native folk music
as a result of employing these resource materials.

AGREE DISAGREE ~. UNCERTAIN

17. Teachers will view these resource materials as
valuable in assisting them to become personally
involved with music in their classrooms.

I

AGREE ' DISAGREE UNCERTAIN

18. . These materials can be a valuable resource for,
enhancing in primary children, a sehse of pride and
identity with their own Newfoundland culture.

AGREE ", DISAGREE UNCERTAIN
{ ¢

Please comment on your overall impressmn ‘of the potenmal
these materials. have for use by non-specialist primary
classroom teachers. £























































	001_Cover
	002_Inside Cover
	003_Blank Page
	004_Blank Page
	005_Title Page
	007_Abstract
	008_Acknowledgements
	009_Table of Contents
	010_Table of Contents v
	011_Table of Contents vi
	012_List of Tables
	013_Chapter I - Page 1
	014_Page 2
	015_Page 3
	016_Page 4
	017_Page 5
	018_Page 6
	019_Page 7
	020_Page 8
	021_Page 9
	022_Page 10
	023_Page 11
	024_Page 12
	025_Chapter II - Page 13
	026_Page 14
	027_Page 15
	028_Page 16
	029_Page 17
	030_Page 18
	031_Page 19
	032_Page 20
	033_Page 21
	034_Page 22
	035_Page 23
	036_Page 24
	037_Page 25
	038_Page 26
	039_Page 27
	040_Page 28
	041_Page 29
	042_Page 30
	043_Page 31
	044_Page 32
	045_Chapter III - Page 33
	046_Page 34
	047_Page 35
	048_Page 36
	049_Chapter IV - Page 37
	050_Page 38
	051_Page 39
	052_Page 40
	053_Page 41
	054_Page 42
	055_Page 43
	056_Page 44
	057_Page 45
	058_Page 46
	059_Page 47
	060_Page 48
	061_Page 49
	062_Page 50
	063_Page 51
	064_Page 52
	065_Page 53
	066_Page 54
	067_Page 55
	068_Chapter V - Page 56
	069_Page 57
	070_Page 58
	071_Page 59
	072_Page 60
	073_Page 61
	074_Page 62
	075_Bibliography
	076_Page 64
	077_Page 65
	078_Page 66
	079_Page 67
	080_Page 68
	081_Appendix A
	082_Page 70
	083_Appendix B
	084_Page 72
	085_Appendix C
	086_Page 74
	087_Appendix D
	088_Page 76
	089_Appendix E
	090_Page 78
	091_Page 79
	092_Page 80
	093_Appendix F
	094_Page 82
	095_Page 83
	096_Page 84
	097_Page 85
	098_Page 86
	099_Page 87
	100_Page 88
	101_Page 89
	102_Page 90
	103_Page 91
	104_Page 92
	105_Page 93
	106_Page 94
	107_Page 95
	108_Page 96
	109_Page 97
	110_Page 98
	111_Page 99
	112_Page 100
	113_Page 101
	114_Page 102
	115_Page 103
	116_Page 104
	117_Page 105
	118_Page 106
	119_Page 107
	120_Page 108
	121_Page 109
	122_Page 110
	123_Page 111
	124_Page 112
	125_Page 113
	126_Page 114
	127_Page 115
	128_Page 116
	129_Page 117
	130_Page 118
	131_Page 119
	132_Page 120
	133_Page 121
	134_Page 122
	135_Page 123
	136_Page 124
	137_Page 125
	138_Page 126
	139_Page 127
	140_Page 128
	141_Page 129
	142_Page 130
	143_Page 131
	144_Page 132
	145_Page 133
	146_Page 134
	147_Page 135
	148_Page 136
	149_Page 137
	150_Page 138
	151_Page 139
	152_Page 140
	153_Page 141
	154_Page 142
	155_Page 143
	156_Page 144
	157_Page 145
	158_Page 146
	159_Page 147
	160_Appendix G
	161_Page 149
	162_Page 150
	163_Page 151
	164_Page 152
	165_Appendix H
	166_Page 154
	167_Page 155
	168_Page 156
	169_Page 157
	170_Page 158
	171_Page 159
	172_Page 160
	173_Page 161
	174_Page 162
	175_Page 163
	176_Page 164
	177_Page 165
	178_Page 166
	179_Page 167
	180_Page 168
	181_Page 169
	182_Blank Page
	183_Blank Page
	184_Inside Back Cover
	185_Back Cover

