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The purpose of the study w‘a‘s"r.c detemine elenén‘t’ary‘
school chlldren s attitudes- towards the elderly aml to
investigate tyé effects of the qerontoloqy unit on these .
ateicuack. . - . - e

SLx classes conusting of 166 students partleipated in

. the study. 'I‘he treatment group con_sis‘ted ‘of one class fmm

each of qradas‘ xthree, - four and'five. The treatment J <

group was given'a ggrontology unit which attempted to

an:aasa their knowledge of and feelings, tcw&rda the elderl.y

anq aging.
Both treatment and control students were given a post-

test adminlstration of the Chlldren s Acu.eudega-rowazas the

Elderly quup Test (CATE-G). The results of the study

indicated that children who took the gerontology unit had

'significantly more kn:wledqe Auf the elclvetly, significantly

more neutral feelings about ‘their own aging, significantly °
more active iﬁteractions with the aged and significantly’
more posu:l.ve views of the elderly as duplayed by semantic
differenr.ia]. results, _ b ’

'Based on the results' it ‘was uoncluded that children

have negative atcuudes ‘tcwazda the elderly, attitudes can

change 'in a short period of time through educational

fh.s - W




. can reduce negative attitudes.

i R R . '_. :

. b
experience, 6lder students' attitudes towards the’ elderly .

are more difficult to change and contact with the elderly - '

These conclusions imply the neeé for educators ta i
establish e‘ffécéive geion}:ology/ﬁr'\ibs- i their schools in "
ordex.:.to break down intergeneration barriers. .As a result,
both genefations can benéfit “trom increased contact and
sharing of knowledge. ’ oo ' N

_Finally, recnmmendations were made as a result .of the

- ' study. Some of them wdre: that gerontology units be made

available to all scudqzts, similar studies be conducted to’

ascertain 1oﬂg-tem effects of the gerontology ‘units and

be-given—to-help prepare for 3

effective teaching of these gerontology units.”
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CHAPTER I

= INTRODUCTION

1.1 Rationale and Significance of the Problem

The ‘elderly represent an increasing minority of the total

| ‘ﬁnpglation. At present, in the United States, over 11
.p'ercent of the populationvis 65 or olde‘r, and thisv number®
is expected td increase to 18 percent by the year 2030.
This projettion is based on data from the United States
Senate Committee op Aging, 1980 (Ganikos-and Benedict, 1982].
Similar pcp;»la}:ion projections are found in Canada.

+ According to Statistics Canada (1985) in '1953, 10.0 percent
of the population wa;lss or older and\‘this number is -
expected to increase to 26.6 percent‘acco:ﬂir‘:q to a low
-growth scenario whiie a high'qro:vth scenario predibts »an.

. increase to 18.9 percent by the year 2031.

People, aged 65 years of age and older, are the faste‘ét
growing segment- of our population. According to Statistics
Canada (1985) this expected large increase in the elderly
population is directly due £& the well known deéline in
. fertility to a subreplacefent level, appearing in the early
19‘7?1'3 (p. 47) . St;atlstics Canada.(w(es) also revealed

that Canadian society will be subs’tantia]‘ly different from



~—— what it is today.. These projections indicated that the mediap

N 3 age of the population will rise from 30 yeaxs i,n. 1983 Yo 41 Lo,
* years iff 2006 and reach 48 year's by 2031 (p. 48). w

North American society is youth oriented ‘and oftén dis-, ’

) criminates a‘gainst the needs of the elderly. Butler (1975) ,, .

a psychiatzisb-and cu:rent Dlrecto: of the National Institute

on Aging, argued that ageism results dn: C %
¥ Diacﬂmination aga,inst people ecause’ they are
) old, just as racism and sexism accomplish this, R
with skin color and ﬁnder -...' Ageism allows
the younger generations to see older people as i
- " different from themselves; thus they subtly . v ® fox

. cease to’'identify-their elders as human belngs y Kl
(p. 12). ) .

For example, professional occupations such as law/ social

work .and medicing revealed strong nggative attitudes tow@rds i w
the elderly (Géiget, 1978). Gunter (1971) ‘_foqnd that seni‘br ’ s
nutsihg school students ‘had a ;:onsriderable d‘iq,l_ike to working
'with older patients. Th 1964, Kastenbaum an@ Durkee }ound
that adolescents had a pk‘edomxnand.y negatxve appxa1sa1 cf
D the elderly. Gtaduate students looked: upon old dge as a

period charac rized by @ i ity,” Poor health. .

loneliness, resistance to chanqe, and ia;linq physxcal and F TSRS
. mental povers (Tuckn\an und Lorge, 1953) .
‘According to Murphey, Myerg and Drenhan (1982) thers ’
has been very little information gathere'd and’ reported

b N concerning childreh's attitudes town»r}l_s the elderly. ‘A

review of existing research revealed a lack of ;'es;arch
C




".' g \y ‘.,

w .
studles on chud:en, below adolescent age, in terms of

. their attitudes towardu Che -glderly. Saefaldt, fantz,

L : Galper and Setock (1977) E d that children' ‘s’ uttltudeu

twards the elderly were

omplex and mlxed,. and generally

neqative and. stareptypic"' (p‘. 508) . Hickey, Hi:key Cnd
Kalish (1955) found that old pecple were’ stereotype Dby

<30 ‘of that person. ,Page, Olj,vae, priver and Driver (1981)

.indicated that younger childrén have neqative attitudes of

the aged. chQver, a study by Thomas and Yamamoto (1975)°
LY CDHCIUGEG that children do. not have nequeive att!tudes of
the-elderly. /‘knothex. study by Robertson (1976), found that.
N = qrandchil&ten do not. see theiz,qtandpauntl as ofa faut\iongd
3 - or out of 'tcuch. ’rreybiq (1974) 1ndl.cncad that previoun ' b

° x reseatch £foind that "attitudes of very young chudran towards

the elderly are neither ovsrwhelminqu positive nox negatiy
(p. 75). ¥ % q ) Ve
In general, this limited research luggaated that * e

A4 ' “children's att{tudes ﬁowards the elderly a:e less t’har’

positive but this finding was not concmsive for two mjm."

rdaisons. Firstly, there were only a few studies which, in o

_fdct, measured children's attitudes towards the elderly. .. 3.

“Secondly, tHe limited research which flow axutn.uﬁé’d




; influence on one' s ‘life and predisposes the individual to

opposing conclusions. More research in thi‘s.area is needed
before fufther conclusions are established. ’ L
chifarkn's attitudgs, according to Klausmeier (1975),
developed early in life and remained stable, enduring parts
" of the chlld's 1ife. Furthermore, Mussen, Conger a;ld Kagan ¢

(1974) indicar,ed that-a child's attlcude has a powerful 3 -

agé and react in' ajcc:sisteﬁt way, ’favokabl‘e or unfavorable,
; zowsrda persons or gbjectsi Thus, atntudes formed by
i 'children about the aged will have conseguences in how they
behave later. in life“towa:ds oldex pexsons. It is, there-
“fore, essentxal to start .forming posn:xve attxtudes of
children towards the elderly and changing negatlve gttitudes,
which appear to exis:t, into a more positive direction before
these n;gative attitudes become more 'stable and even;:ually
_lead to undesuable 1nteracuons betweeh the yoyng and old.
Children vuth posltive atntudes towards the aged can f"
interact in a meaningful way utilizing the elderlys" know-
vl:adge and exp'eriegce throughout their lifetimes. :
Sohosls way be one of the potential places to develop
.or chiinge children's attitudes to the elderlyMociyse
students are easily .awpessible. and confined to regular
Glass schedules. Schéols also have the facilitles and -
" personnel to successfully implement and integrate educationdl

programs which:measure and then fo.stex: more po§itive



attitudes towards thev elderly during instructional time.
This study attempted to justify the implementation of a
seven session gerontology unit to improve chil‘drén‘s
attitudes towards the elderly. Previous limited research
o chilaren's attitudes towards the aged indicated, although

~“not conclusively, tHat negative attitudes do exist.

1.2 Statement .of Purgc;e ' o v. .

‘The present study was undertaken f;:r two reasons:

1. " To determine the types of attitudes that exist
towards the elderly in elementa:y school chxldren.

2. To investigate the effects of a gerontology program
on children's attitudes towards the elderly.

1.3 Limitations of the Study

- Tl;is study was confimed'tov a smal}, homogeneous sample
of g:._aée three, four and five students in one school under
the jurisdiction of a single y‘)tban school bo.ard. The results
are- orily generalized to this board at the stated.grade levels.
Obtained results cannot be gene,ralize:’ to other ge{ontnlog);
units. 8&ince this study was conducted by one teacher the

results may be influenced by tudent i ion

and cannot be generalized to other teachers.



-

1.4 Definition of Terms

The following terms apply for the purpose of this study:

ATTITUDE: There are three components that compose
attitudes: (a) the affective component referring to an
individual's feelings and emotmns towards an object or
group, (b) -the coqnu:xve component alluding to an xndxvldual'
knowledge and information about a certain object or ‘group,
and (c) the behaviotal compnnent refei‘x‘ing to actions of
an individual towards an object or group.

'ELDERLY-AGED-SBNIOR CITIZEN: 'l‘hese .terms are synonymously
used and refer to individuals who are 65 years'of age or
older.

GERONTOLOGY UNIT: The term r®fers to the seven session,

qerontoxogical, educational program. i‘opicg include defining

old age, stereotypes of old age, body changes, retirement
years and new directions. Refer to Appendix A for a ‘detailed
description of this Unit.’ : '

1.5 Hypotheses

1. There is no significant difference on'knowledge of
the elderly, as measured by the post-test results, between
children in the experimeaptal and control groups.

’2, 'r).'xsre is no significant difference on feelings about‘
their own aging), as measured by the postétest results,

between children in the experimental and control groups.



3. "mere is no siqqlncant difference on actlve. inter-
ac’tlons with the )1detly, as measured by th; post-test
results, between children in the experimental and control
groups.

"4. There is no sflqnxficant‘: difference on the old man
$emantic différential mean écor.es, as measured by 'the
post-test results, between thé_ children in the experimental *
and control groups. i

_5: There is no}siqn}.ficant difference on the total old‘ L4
'map-youflg man semantic differential mean scores, as measured
by thé post-test results, between childran in- the experimental.
and contx_ol gr?up{n\.

N



. CHAPTER IT T

REVIEW OF LITERATURE .

2.1 Introduction

The review of existing 1itega§ure related to this study
is presented i;n this chaptér in g:der;to pro‘:'ide a . .
theoretical basis of the study. Topics inclufe attitudes
and %ititude'change., attitudes towards th’?' elderly, and'
programs attempting to change attitudes towards t—;e eldérly.

2.2 Attitudes

Attempting to measure attitude. formation or change
involves a difficilt evaluation procedure, but according to
Kerlinger (1964), attit\;ées can be measureds At};&ude’s
have been extensively s?[xdied by Allport (i935) ’ Doo‘b (194‘;/)‘:
Fishbein (1967), Fishbein and Azjin (1975),_Kretch and
Crutchfield (1948), McGuire (;953)'ané Rosenberg, (1960a,
1960b, 1960c) to name a few:. ' .There has bfaen disa‘gree‘ment .
among .the various -authors regarding the meaning of attitudes.
Klesler, Collins and Miller (1969) mentioned five of-the

dimensions. of disagreement-among attitude definitions:

\

. y



1. Psythological locus of attitudes..
2. Degree to which attitudes are defined as a
or. readine:
3. \Degree to which attltudes are organized.
4. Extent to which attitudes are leqrned from
-. previous experience. "
- 5. Extent to which attitudes play directive-
knowledge or dynamic-motivational function.

. (pp. 3-4) -

The author 3 and used R ~(1960b) and

'Triandis (1971) definitions %t .at(:itude which included many

of ‘the central ideas used by attitude theorlsts. '_A‘heij f

‘ combined -definition stated that an attitude is an idea

. charged with emotion which predisposes a response to some

class of stimuli. The three major types of respenses
(components) are cognitive, affective and behavioral.
Triandis (1971) described thése three components af atti‘tugies
as follows: e ‘

1. A cognitive component, that is the idea
which is generally some category used by ] ™
humans-in thinking. Categories are .inferred
from consistencies in responses to discrim-
inably different stimuli. ¥ o

2. An affective cofiponent, that is the emotions

. which charges the idea. If a person 'feels ;
good' or 'feels bad' when he thinks about the
category we would say that he has a positive

or negative affect towards. members of that|

category.

3. A be_havioral cbmponent, that is a predis
© positibn to action such as driving, using)
‘buying or admiring cars. (p.




stakaieiits Concerning. sELact, BATASE and Behavics wete
necessary in order fo'x; each subi\ec_t: i.:o' méve complet_:ed the
Children's Atcigudeé Towards Ehe Elderly Group Test.v o
Informally, students' attitudes towards g:he elde-rky were

d by verbal I . ing belief, behavior

and affect that were made during the classroom sessions.
s W% 5 . L

- 2.3 Attitude Change
8

wagr;er and" Shexrwood (1969) found th;t ‘the study of -

=attitude change is an attempt to identify and understand
thti process underlying.che m‘pdificatlon of attitudes. . .
Thore haye: besn basically four different approaches to the

explanatlén of attitude change: (a). functional approach,

(b) learnipg theory, (c) perceptual theory, and (d) con-

P

sistency theory.
The author followed tl’xe consistency theory approach
using Rosenberg's Affective-Coénitlve Consistency Theory. *
Rosenberg (1960a, 1960b) had concerned himself primarily
wit‘h‘in the individual

with c ptualizing w}xat

when Acticudas ‘changed. ‘" He was one: ;;f the first theorists
. to loo-k at attitude change from the po‘int B’f view of

coﬁéiscency with'a single attitude.  Rosenberg (1960b)

stated that .all’attjtude chén'ge could be understood as

resulting from one or two distinct processes. One pfoca;s

. i
. was cognitive change ‘follnwe'd by affective change while




 “the other was Sffective: changs FOllowed by CogRitive CHATGE.
= Rosenberé‘s (1960b) theory was based upon c‘hange in |
directicn' for‘maintaining c;ansistency _betv}een cognitive and
affect\ive components, "a hcmgostatic conceptiw a'r:_titude'
" dynamios ‘(p. 22). This conception.was, stated in three main
principlés by Rosenberg: (1960a):
1. When the affective .and co;nitive components

of an attitude are mutually consistent, the
attitude is in a stable state.

2. When these’ components are mutually incon-
sistent, to a’ degree that exceeds the.
individual's 'tolerance limit' for such- an
inconsistency, the attitude is in an
unstable state.

:In such an unstable state the attitude will
undergo reorganizing activity until one of .
three possible outcomes is achieved. These

outcomes are: (a) rejection of-communication, SRS
or other focus, that engendered the original N
inconsistency between affect and cognition
and thus render the attitude unstable, i.e.,-
restoration of the original .stable.and .
consistent attitude; (b) fragmentation of
the attitude through isolation from each
other of the mutually inconsistent affective
and cognitive ts; (c) tion
to the original inconsistency producing
.change so that a new attitude, consistént
with that change, is now stablllzed, i.e.,
’att:l.tude change. (p. 322)

From chxs proposition it follcwed that if certain
external forces bring about a change, in either the affective
. or cognitive components.of a previously stable attitude, "
pressu‘re would arise to change the remaihing cqomponent.
Most studles previous to Rosenberg's had emphusized change
in cognitxve components as a cause of change in affective o

' ,




‘the elderly. She studied 69 future professionals who

« <m

components. Rosenberg (1960c) had demonstrated that a change™
in affective component would produce cognitive changes. .He
took e%ght su‘bjects’vh_t: were in favor of the United States
policy of giving economic aid to foreign nations and place:
them under deep hy‘pnosis. The study reported tha‘t the sub-
jects' positive feelings about econcmi—c aid were .changed to
neqati\m feelings. As a result the subjects made 1arge

scale changes in their cognitions regarding economic aid,

“as . d by ch ¢ in value s lnq

eccncmic aid. Using Rosenbérg s ﬁudel this study attempted
to chaan both the cognitive and affeccive compnnents of

attitydes wlf.h major emphasis on the cognitive component.
- it S

2.4 Adolescent and Adult Attitudes
Towards the Elderly

Geiger (1978) exumiq;d‘}l:w‘future professionals viewed

-were enrolled in the graduate programs of law, medicine

and social work at the Univérsity of Michigan, and found

that all groups ated a lack of basic

knowledge about the elcierly. This lack of knowledge was

© measured by tha results of two short questlonnaires that.

were given to these f/ufe pmfeasionals. Thete was no.
information given abbut reliability and validity of these

instruments. . These questionnaires had items not diréctly

/
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related to knowledge about the elderly, such as "What

\

percentage of males 65 and over are working “(part and full
time)?" (p. 592). The study:concluded that, despite the
many problems encountered b}| the aged, not one, graduate

student in the sample preferred .to work with the elderly.-

| 5
Gunter (1971) studied 162 nursing

assistants who v't_ook‘
a course which focuséd on elderly development. This) study
indicated that ;hé geTontology 'couxse reduced the {l\im)‘aeé
of stereotypes towards thesaged but also developed. a
stronger unwillingness of students to work with the elderly.
A modified’version of the Tuckman-Lorge Attitude Questionnaire
was used to meessni'e stereotype responses. Validity and
r;q}iability information _col:\cemlr,\g this questionnaire was
nct\ included. These finain?s raised questions concerning
the type bf geriatric programs necessary to develop a more
positive preference for working with the aged.

In one of the pioneéring studies in attitude measurement
tov::atds the elderly, Tuckman and. Lorge (1953) measured 147
graduate students enrolled in an adult psychology course at
Teachers' College, Columbia Univérsity. The questionnaire,
develope;i for study, contained 137 items classified into
13 categories; namely, Physical, Finan ial, Conservation,
Family, Attitudes Towards Future Insecyrity, Mental

Deterioration, Activities ané’ Interests,_ i’ersonality’i‘taits,

Best Time of Life, Sex, Cleanliness and Interference. The

—

1. o



questionnaire responses indicated a negative attitude

" towards the elderly as students viewed old age as a period
or health, loneliness, declining mental and physical

powers, and’ économic insecurity. The st\hiy also revealed

) that students h‘ad limited knowledge of {he elderly.

(In a review of literature, Bennett (1976), McTavish
(1970) and Parnell {1980) concluded that studiesYcomsistentdy =%
demonstrated that adults and adolescents have negative -
atéitudes and stéxeotypes ‘towards' the elderly. In a summary
of the presently available lhiteiature on children)’s attitudes
towards, the elderly, Murphefet al.. (1982) found the 'main
reasons for these negative attitudes are a lack of basiq
knowledge about,and negative steredtyping of, the elderly.

A study by Robertson (1976) indicated that contact withA
the .elderly has “an important influence on development of
positive attitudes. This study examined 86 adolescents" and
yé_u;mé adults' perceptions of grandparents. The elderly b;ére
regarded as an impésrtam’; source of influence on their grand-
children. These grandchildren did not vYew tfieir grandparents
as un’importa‘nt and out of tou‘ch, ‘but felt deKnL_te

:espgnéibnities towards their grandparents. Th_is study -
uged Likex.'t-.type items to assess attitudes and expectations

that were held regarding grandparents. .



Attitudes Towards

According to Murphey et al. (1982), very little data.
have been gathered and reported in literature concerning
children's attitudes towards the elderly but existing
rese‘;rch has indicated that} attitudes tcgards the aged
are not positive.  The majority of the existing research
in ‘this area has indicated that chlildren,have negative -
attitudes towards the eldefly. ’

Jantz, Seefeldt, Galper and Serock (1977a) studied
180 children from ages 3 to 11 and found that t:hEy\
possessed both positive and negative attitudes towards the
elderly. Howav;r, _the maj;:z.i.ty of children in this study
possessed negative attitudes and stereotypes towards the
elderly. These children did not view growing old as
positive and they had limited knowledge and contact with
older persons. (‘:rhia study was limitedvin that only one

school was used and the sample consisted of. 20 participants

- per grade. These researchers developed and used a reliable

and \;alid instrument for measuring childfen's attitudes
towards the elderly, called Children's Attitudes Towardsk
the Elderly (CATE). L

Hickey et al. (1968), who studied 208 third graders in

the Greater Los Angeles area, had findings similar to those

of Jantz et al.-(1977a). These Los Angeles students, with

.
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a mean age of eifht, were asked to write a few seniences
about an older person, like their grandparents. The results
revealed that the older the person, as perceived by .

elementary school children, the less positive the image

they had of cha: person. In general old people were stereo-

t-.yped as either being very nice or very mean.

. page el: al. (1981) examined the ’atutudes of cmldren.
aged 3 to. 11, l:owax:as old people and towazds grcw:mq old. ’
This study used the Chlldren s Atntudes Towards ‘ the Y
Eldérly (CATE) scale. The Subjects for the study were
chosen” from ndtsery school to grade six.. Ten to 'twenty
children were selected from each grade yielding a total
sample of 144 students.. The re'sults indicated’ that younger
children have negative attitudes towards the elderly. The
a\}t’h't;;:s also ;ugqest:‘ed that the educational systen; needs to

implement ptograms to enal‘:;le young'st\}den__cg to think of the *

elderly m more posxtive terms.

In 1974, Treybig informally intervmwed BS chxldren .
aged 3, 4 and 5 and found mixed perceptions of the '
eld‘etly. theae' children were asked ‘what old m’e&ni:Aand
whether. they would like to be old someday ¢ —?here
was no indication of other q’uestlions being asked. 'l‘rhis. .
study concluded that young‘ childx"en‘sAu'tt:_itudei towards
the elderly are neither éxtreﬁely pogitive no:’ negatiye.

However, in 1975, a stuéy by Thomas and Yamamoto of




1,000 children in grades six, eight, ten and twelve. con- -

‘cluded that thé overall impression, frém their findings,

is that school age.children dd not.sHare negative attitudes’

"Scores were obtained from a semantic differentdal. Th&Pe - .

towards the elderly as compared ito the older seq}nents of &

oiir population. AThree newspaper phothraphs were! presented'

_ to the children, who estimated the person s age and wrote

stories ahout each photcgraph in hissor her prefetr’ed 'ord;r

was no mention’ of validity and reliability of the (
instrumentation. . P . ¢ .
In stmmary, Wreybig (19;4) indicated that ‘previfus\- '
research s.tateé that attitudes ;f thldren.toward‘s the
elderly are neither positive nor negativg. ‘Thomas and
‘{am‘gmoto ,(1975') ciaimed that cl dren do not have neé;t’i;e
attitudes towards ¢the elderly.( However, the ﬁa‘jority( of
this limited research, Hickey,etlal, (1968), Jantz et.al:
(1977a) .ar;d Page et, al. (1981) 1nd1catqd “that children do
have neqative attitudes of the aged. P
The 'findings of theireseatch rgviewed have been Jnix‘ed'
but .suggested that children have developed dttitudes towards.
tHe, elderly and many of these attitudes fall into the - '“
negative category. If indeed ch‘il‘dren-have‘ negative
attitudes towards the elderly, there is a needvfb’r'educators
to devise, implement and evaiuate 1nnovat£va p:ograms axmed *
at attitude change, in a more positive dltection, tuwardu t}{e
4 elderly. \‘ % ~\ z 4 g &




» . . - (
2.6 Effects of Educational 'Progx:ams on,
Adolescent and Adult Attitudes =

T = <
wilson and(Haffert;y,_j,l\;QBB) studied the long term’effects
of a semina’“: on aging \on _43 first-yéar medical students. - The-
lengt{h qfug:he .seminar was not XnAicated, nor was reliability
and valid/ihy information available on the_instvrument -designed
to asaesé attitudes. The attitude 'instrument use; wa‘s a
. questionnalre conalsting of five secciuns containing Likert~
type opinion statements, sentence completion Atems,
estimauon of the percentage. bf chronically 11l elderl);, .
quesgion's cohcei‘ ing their contact with éhe elderly and .
oper/f-‘e,nded ques‘tlons.” 2 2 wlas found that aftgr four years
st .z/ients who took the seminar course, as compareé to the
contrabstudenCS, revealed significantly greater positive
qttituﬂas towards the elderly. '.\'herefox:e, it was reasonable
‘to assume that this educational expetience had lasting
"‘ effects on attitudes and behaviors of medical stndents.
3 In 1976 Gorden and® Hallauer studied the effects of a
gatontology course, a studant visitation prcgram with' the
; elderly and the combinetian of the two on 60 college students.
" One of the most, telinble and valid measurement scales, Koqan s
olq_ People §cale, ‘was used in the study (Kogan,'l%ll-._ It
was evident that the most succussfuf 1n"chanqinq attitudes

‘towards the elderly, in a more posieivé diréction, was the



- combination of the.gerontology course and elderly visita-
tions. The second most effective was the gerontology course.

J \ Kay, Jensen-Osinskip.Beidler and Aronson (1983) found

that younger s in i \erational college classes

exhibited a more positive attitude towards the elderly when

: /\ﬁconwgd to students their own age in non-xnterqeneratxcnal

- classes. These results suggested that interactmn between
generations in a college English class improved student °
att‘i»tudeS‘ towards the aged without any di_r‘ect gerontology

' content. o ’ ; ’

Thorson (1975) -studie‘d 98 adults that were controlled

for ége and education. They complet':ed Kogan's 0ld ?eople

Scale 4nd results reyealed that subjects having more
* education clearly had more positive attitudes towards old

people. These results confirmed earlier findings and

suggested the notion that education is an aid in developing
more positive attitudes towards the elderly.
Bt has been shown that attitude change can take place

. in short time. Glass and Trent (1980) designed and g
Gplemented a two-week course on the aqed with 451 grade nine
students. As a result of the gerontology course students'

N ‘ ” atcitudes changed s).gniﬂcaq‘tly in a positive dxrection. s
_The study also revealed r.hat attitude .change persisted four Fn
‘to 8ix months after the end ©of the ge,rqntology course. :A'Ma

two-week course consisted of ten sessions dealing with topics
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related to aging: Myths and Realities of Aging; Problems
and Satisfactions of Aging; What Will I Be Like Whenv I Get
01d?; Physical and Psychological Changes of Aging; Adjust-
ments to Aging; and, Young and 0ld Together. A variety of
teaching methods were used. The Kogan's' olda Peop_le Scale .
was used to measure student attitudes.
2.7 Geronto‘logx Units/Programs for - | ’

Elementary School Students - , Wt

There are cur:’ent‘ly a number of educational programs —
available for teachers who are interested in using a unit
of study about the aged in thei* classrooms. These programs/.
units were developed for two major reasons. It appears that
element;ary school childken have negative attitudes towards
the elderly, although this statement is not proyen con-

clusively. Secondly, a review of childzen's literature

. indicated that the elderly are stereotyped as being the °

R3r with no real lives of

or

their own (Taylor, 1977). The following education units

do not contain empirical evidence, except for Cartensen,

Mason and Campbell (1980), to support their effectiveness.

There is a great nee’d for evaluation'of these educational,

units to ne which logy are most

effective in changing children's attitudes towards the

elderly {n ‘u more positive di:sFtion. .

\ -

|
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Cartensen et al. (1980) studied whether contact

with an older persop working as a tutor altered children's

perceptiong of the aged. Over a two month period, 26

students, 6 to 9 years of age, were tutored fifteen minutes

per day, four days a week. _.‘l‘his study revealed that

increased contact time with the elderly produced more

’ positive attitudes towards the aged. The Children's

Assessmwn.t’of 0ld People ‘Scale was developed speci_fically
for this investigation. This §¢‘:ale consisted ;f 2‘0
objective items and had a test-retest reliability of .76.
Saxe_yl977) devised a manual to aid échqcl administrators
and teachers in implementing programs about aging and the
elderly. This manual discussed rationale, course content,
teacher training, curricular development and course plans.
Sample teaching“units for grades seven to twalve‘, evaluation
methods and reference m:n:erials were a‘lsc. discussed. This
manual reported to, but did not deal with, the needs of the

el tary school

in tle:nns of changing their
actitudés towards the ei’derly. ' " ,
Jones;, Schneisler, Rupert and Blue (1975) briefly
mentioned helpful ideas tﬁat elemen?ary school teachers
CO\;ld implement in their own cl:aséroom when attempting to
change, children's att‘itudes’ towards the elderly in a more
pos‘itive di:recltion. Some useful ideas included: 1istén

to're}:iredﬂperabns speak, view and discuss audio-visual

3 R :
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material; gnd.{ listen té older persons speak about how he/
shé perceives aging. Other useful ideas-included )
visitations to‘ old age homes, extended care homes and
retirement clubs.

Paranya (197:5) deVeloped teacﬂing units on che'elderly
and many useful activitiés that were mentioned were also'
used in the present'study. These activities include:,

using words that describe old people, viewing and discussing

films about the eldetly,. and talking.with senior citizens.

In 1977, Gotwald described 15 lesson plans compiled
for elementary school ‘teachers to help them assist students
to prepare for t.:heir own aging. 'Each of these lesson plans
included a title, purpose, behavxora},dbjectxves, materials
required ‘and, re mmended teaching/ptocedure. These lesson
plans were not sequentially orga‘n:.zed an3 no recommepded
outline was given to obtain the'most effective use of this
material. Some activities included:  recognizing stereo-
typés of old age, idenéifying "old" for themselves, and
imagining themselves as old (fantasy time). ‘

Remer and Schradér (1982) developed a seven session
-

‘gerontology unit dealing with the elderly and aging which

the author used in \this st\;dy. This unxt included many

of the major. u:ems nnd activities found in other geto:tology
units as‘mentioned in the previous sections'. Topics
included defining old age, vstereotypes of old age, body
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changes and retirement years. A more detailed description

of each section is found in Appendix A.

2.8 Summary of Literature Review

The review of literature has included reference to
research on the aged which p\tovided further rationale for
_the current study.  The problems of defining attitude were

first addressed., This study accepted ahd used a combined

definition by Rosenberg (1960b) and Triandis (1971). A«

" discussion of attitude change followed with particular ’

emphasis on Rosenberg's Affective-Cognitive Con'sisténcy
Theory. ‘ .

Attitudes of adults, adolescents and children towards
the elderl'y_ were discussed. ‘A number of studies refealed
that so\ciety, in deneral, has negativé attitudes towards
the elderly. However, ghildren's attitudes towa‘rds the aged’
were not clearly established due to congligting conclusions
within existing literature. "

A number of studies wefe provided in the ‘eview to
demonstrate the effects of planned gerontology units and
programs-on adult, édole&ent an_d children's attitudes
towards the Jelderly.. A majority of these studies'dealt
‘with the adult and adolescent groups.

The review was concluded with a look at curriculum
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qu‘iﬂesw: for tea;:he;‘s who wish to implement a study of aginq

« The s and

and the aged in their cl

weaknesses of these programs were discussed.

24



CHAPTER III

METHODOLOGY -

". 3.1. Description of Sample ' ) . —

The sample. consféted of two classes from each of the
gindasthues, Four and Fivé Glasess ab.Mary Qusen;of the
World School i St. John's. There was a total of 166
students in t‘he six classes. The classes of each greade
level weré hetefcgeneously étoupgd In terms of age,; sex -
dist;ibution and intelleétual 1eve1:

3.2 Procedure id

The principal of this all-grade school and the ‘grade =

three, four and five teacherf were asked for seven class
periods to conduct the gerontology unit. Permission was
granted by the administration and teachers to ‘conduct the
‘gerontology program follofing an explanation of th; purpose
and tationale of the study.

Thr

Tsses, one from each grade level, were randomly
chosen as the experimental group to receive the gerontology

. o A
program. The remaining three classes, the control group,

were not given the gerontology program. The experimental
~ .
25' e 5ol
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L\/;toup/cons:artnéd 85 students and the control groyp had 81
students.
- The studénts were given the Children's Attitudes Towards
the Elderly froup Instrument (CATE-G) at the end of the

. bprcgram. t was assumed that the groups Were equivalent \

and: any Uificant dif in the o r_esults

were due to the gerontology progranm® B

3.3 Description of Gerdntolo Unf/d 5 "
; ) (I

The gerontology program was adapted from Remer and
schxader s(1982) "Facilitating a Positive Awazeness of
Aging. Appendix A contains a complete descr: ptlon of this
adapted program. This program was chosen because of
sequentially structured 1esson plans, few materials rsquire:\
and additional student /a_gﬁivities listed.

#

This educational unit emphesize:{ changing.twe,of the

. . major components of attitu:les, the cognitive and the affec’tive.
According to Rosenberg (1960a, 1960b) change's in either or
both of these components :tegulted in modified attitudes.
Rosenberg stated that children who had negative attitudes

. towards the elderly had either affectlve-}ccgnitive components

}x\ut\;;.l.ly consistent u.r‘affeccive_—cognit;ve component’s

n\‘u!:ually inconsistent but Inot exceeding individual‘ tolerance

limit for inconsistency. v,
B




3.4 Description of Instrument . L

The instrument used to obtain data was the Children's

Attitudes Towards the Elderly Group Test [CATE-G, Appendix B]

(Jantz et al., 1977b). The CATE-G was designed from the "

original CATE (Jantz et al., 1976) which tested students
individually. Murphey et al. (1982) described CATE as the )
most widely used lr;strumant designed to assess children's
attitudes towazés the' elderly. - - W ) .
The group CATE-G included questions that were similar in
content to the griginal CATE but- in a différent form.
Ques'tions were answered by either short statements or by
checking a response, Yés or No. Based upon'a pilot study
the questions were E/esigned to facilitate test administration
‘as well as scoring (Jantz et al., 1977b). Revisions were
Peceéqary on the word association and picture series subtests.
The semantic differential subtest proved to be appropriate
for both individual and group administration; thus no changes
were made. . These subtests were given in the following order:
(a) word association, (b) semantic differential, and (c) o ¥
picture series. Depending upon the grade level being
© examined, testing time varied fiom 20* to 40 minutes.
The CATE-G was-designed for students who express their
“thoughts in v;rftten form. Therefote, -according to Jantz
et al. (1977b), the &TE-G was. designed to be administered \

to childrer above the second grade level. ]




- 3,471 Validity and Reliability of CATE-G

This section cohpaiins infprmation relating to the
v‘alidity«md reliability of the different subtests of CATE-G
based upon the test manual (Jantz et al., 1977b). )
‘ Tbgﬂc‘vrd Agsagiation subtest was designed to sample the
possible universe of questions which assess the affective,
cognitive and behavioral 'cémponenés of ch%idren_'s ati:iEuHes
towards the elderly.- Accordin‘g to.Jantz et al. (1§76)
piloting and consultation with experts, in both fields of
qeron;oioqy and measurement, permitted a 'f'efinement of the
subtest. This subtest had an inter-rater reliability for
j:?st items rgnging from 0.78 to 0:96. The- t;st-retest
reliability indicated a moderate to high reliability for
some items. Two examéles found in the test manual were a
child's knowle(ige of old people outside the family (.74)
and an ability to produce altexn‘ate names for old people
(.70) . ¢ )

" The Pic't;.ute Series subtest was désigned to elic’it
affective, 'cognitive and behavioral components of children's
attitudes tc.wa:ﬂs the élderly. Validation of the drawings

were established by as}clnq'grad‘uate students in the fields

of‘gerontolcgy and humlan developrﬁgnt to rate each d;awix’ng .

by giving it' an astima;ed age. This ngtest revealed high

3 |
test-retest reuabuit‘ies for items. An example given in

the test manual was hotff a subjectﬂwould ?eel when as old as
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the oldest man (.53). The inter-rater reliability was )
e between 0.78 and 0.96.

The Semantic Differential subtest was retained from the
original CATE instrument. The only mc;dification made was
rearrangeékent of the worded items followed by boxes, instead '
of lines, so subjects could check the pppropria’te answer.

% This section of the test had a x ly high st

reliability for each of the two scales.’ The young people

scale (0.58) and the old people scale {0.50) were acceptable,
while an extremely low correlation (0.25) between the young ,

people scale and old people scale indicated that the two

sca;; measure different con‘cepts.' The moderate to high
corrélauon for each item with the total scale score (0.14
to 0.45) indicated high homogeneity for- the items. l;easur;s
offintérnal consistency of the yound people scale .(0.81)

and the old ﬁ scale (0.84) Lndicarféa high internal
. v

consistency for fhe #fstrument.

L The reliability and validity information concernin
“as semantic differential indicated that attitude learning ‘ai
’ change, in the area of children's attitud_es towards the

elderly, can be measured with an af:ct;p:able degree of
o accuracy.’ l;erlinqer '(1‘964) has found the semantic
differential useful in exploring attitudes of childr ]
i at different age levels. The CATE-G t:st was quick and

i econoni'tal. to administer‘and score.

. 4 . .
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a ) .
. e
Jantz et al. (1977b) considered the various subtests N
as experimental and in need of future validation and ./

reliabllity' studies. After administering -the instrument

to a random sample of 107 childrén from grade-three to

grade six, they found, CATE-G to be a valid and reliable

measure —

o § . .
3.5 Description of Research Design )

5 t . . g "
The d;slgn of this study was experimental in nature.
The Posttest-Only Control G}oup Design (Campbell and Stanley,

1963) was utilized in ‘this s’tudy. The design was as follows:

T’he let-ter R refers to the random assignment of classes to

the experim;ntal and contro]. groups. _The administration'

of “the treatment (qerontology unit) to the experimental

grbup but.not the control group is assigned by the letter

X. The letter O refers to the administration of - the t .
post-test (CATE-G) to both groups’ Lo e

The significance-of the results were determinéd l‘y e

' o

Chi-squared and. t-test statistical procedures. R
; . \ \
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CHAPTER IV s e .
/ ) ANALYSIS OF DATA - . ° . o WS

4.1 'Introduction_ a ; ) . A
. N :
The results of qhe present study concerninq children s

aﬁtituﬂes towards the elderly ‘and the effectiveness ‘of rhe

5o gerontology unit in chang).ng -fh:.'ldxen s attltude‘ tovgards ‘; TR

. old people are ,pxesented in this chaptexr: The experimen:ul
(N = 85) and control (N'= 81) groups were.given ‘the * I

. ‘Children's Attitudes Towards the Elderly Group Test ‘(‘cm‘z-s) 5 -
R h 5

Refer to App C for detailed éxampl‘gs of fhe vhrlbus

. typ’es/&f student responses. Fhe t-test and Ch'i-sq;xared were |
the main statistical proceduxes used in ‘the nna].ysis Of data.”

<The ‘level of significance used to xe]ecl: the null Kypothes}s
was p'¢ .05. A discussion”followed the presentation of ' z -

resultd relating to each hypothesis, . B
. ) o e & 2B . 5 - T 5

) o ® ", 2 J - 7 A vy
4.2 KXnowledge of the Elderly: Hypothesis 1

e. .. “

In order to Againjsufficient —if:_f(rmation students were " _. *
asked to resi:pnd to the :‘.ollow_j,ng fol{r qliaqtionu/statei;entq:
o (B w‘rite one or two things you know about gld people. - ', . e
(2) Do you knw ald ‘people in your fam’ily? < ' . ~
. § (3) Do’ 9ou know old p ople who”are not in your Eamlly? %o

' b (4)- write inothax: namgA£or old people. ¢ Zigd}
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The aresult:s of these four themes are provided in Tables

1, 2, 3 and 4 respe‘ctively.

oo P ¢
¢ Table 1 e N

“++.. ' Responses on Knowledge of the Elderly

Affective “Bhysicai ehavioral

Group ' Grade - "

. . 42 b " - " -
Control S 32 -0 0 20 3 4
(N = 81) N . g d
; ‘/ - s
P, 3 7. .0 0 4. 0 0
7 ‘ . _
_ 5 4 2.+ o 0 5 1 4
L 5 13 .0 o 1 2- 0
. . . Experimental . & 6 30 244 4
. i (N = 85) R &
3 .1 o 1 1 0 0
. 4 14 0, 4 18 6 0
. 5 1 0 1 30 18 4
iy ;
®positive responsesy « ' ’ -
e B &
‘bNeghf.ive responses T <'
*p ¢ .05 (x%¥= 5.84, af = 1) xe
. ) 1




. e
Table 2
Knowledge of Elderly Inside the Family
v .
Knowledge
Group Grade
5 ' Yes No
Control . 76 5
(N = 81) ‘
J Pl L5 X 2
4\\‘ 2 2
7 o . u
. s 23 w 1
Exper&mental o 80* 5
(N = 85) -
N 3 27 3
4 25 0
5 28 - 2
*p > .05 (x%=0.006, df = 1)
A,



Table 3

Knowledge of Elderly Cutside the Family

Group . Grade
Yes No
Cbntrol 56‘ 25
(N.= 81)
! 3 25 6
4 10 .16 »
6& B 21 3-
Experimental 13* 12
( = 85)
d . 3 29 1 r‘
1]
4 18 7 g
s 26 c 4
*p € .05 (x% = 6.73; Af = 1)
¥
. .
- .
. ° N
S
. ¥
P .
*
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Table (4
{
Alternate Name for Elderl;
. Name
Gxoup Grade
Yes No
Control 19 62
(N = 81)
3 0 31
4 3 N 16
5 16 8
Experimental 66* 19
(N = 85)
B 3 24 « 6
4 20 s
. 5 22 8
+p < .05 (x* = 48.76, 4f = 1)
-
- - .
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The results indicated that children in the experimental

group™had significantly more positive responses in the

behavioral gory as to s in the control

group. There were no significant differences. between

students in the control and experimental groups on the
: / aftective and physical categories. .

Analysis by grade revealed that”the main reason for the

significant differencé between control and e;‘(perimental
groups on’'the behavioral category was due to the\qrade five
responses. The experimental grade five's had 18 positive
responses compared to 2 positive responses by the grade five
control group (see Tahle 4 -

Analysis revealed no signficant difference between
students in treatment and control groups or grade level
responses on their knowledge of the elderlylinside the
family (see Table 2). )

students in the experimental group knew signiﬂcantly
mo)ze older people outside the family as compared to student's
in the écncfal gropp after completion of the gerontology
v " unit. Analysis by grade level revealed that exper].ment‘al

grade levels had more knowfedge outside the family than
students in th? control grades. The experimental grade
three's, fo.ur's and five's knew more elderly; 29, 18 and
2‘6 respectively, as compared to the 25, 10 and 2]: of the

control three's, four's and five's (see Table 3).
. A . .



- able riam8 for the elderly increased. The grade three's,

Students in the experimental group had significantly
mire positive ability to provide ‘an acceptable alternative
"“name -for old people as compared to control group students. ’
Analysis by grade of the control group revealed that. as ‘

students became older their.ability to provide an accept-

four's anq five's had 0, 3 and 16 acceptable names for the

elderly, 'respez’:tively,' in each of their ck'sses.

i .
4.3 Feelings About Own Aging: Hypothesis 2 ) ”

déaling with their feelings. The first question‘was "How
do you feel about getting old?" (Table 5) and the second
statement. was "Write how you would. feel‘ whenl you are as
olg as this man’(piéture of oldest man] (Table Gi.

Students in the experimental group had ‘significantly
more neutral responses to the first question, than- studel‘mts
in the con‘t?-l“ group. }\r;.alysis by. grade .revealed that

o

there were significant differences between grades in the

control group or between grades in the experimental group
(see Table 5). . e ' . 7 7
. Responses to the second qus‘st'l.on revealed that s\cudents"
in the experimental group had a significantly greater number

of neutral responses as compared to control group dtudents. ' _

). v




Table 5
Fgelings About Getting 0ld

B 4

v & Feelings
Group f;rade
. of 42 - ob . c
Control : . 9 38 ' 34
(N = 81) R
"3 2 - 18 11
4 5 10 11
. L1 2- 10 12
Experimental * 3 66% 16
= 85 s
, 3 1 24 5 .
4 ¢ 21 .3
5 1 21 8
2positive responses
b ¢ '
Neutral responses
cNegaﬁive responses
*p € .05 (x? = 16.93, af = 2)
e 7



"Table 6

Feelings About Being O0ld as Picture

L Feelings

3 ¢ Group ) Grade = -
- » ‘_ . 42 o oh .c
"control .’ 8 29 44 . ‘
(N = 81) § e » .
3 &2 12 P 3 )
. .
4 5 . 5 16
5 1 12 11
. Experimental i 12 43* 30'
(N = 85) ~
3 2 17 11
. 8 o
4 e 4 15 6 Rt
- o AS - 6 11 13




‘Analysis by grade revealed that there were no significant
differences between grades in the control group or between
grades in the experimental group (see Table 6).

ST A e
y 424 Active Interactions with the Elderly: Hypo Hesis 3
< X~' 3 N E -
J To examine this topic the.responses of two gquestions
were analyzed. The first question asked students to write

some things that they would do with older people (Table 7).

The second question asked to write some things that they
| .

would do with this man [picture of oldest:man] (Table 8).

The reéponse to the first queétion indicated that the’

» , experimental group studentsihad significantly more active .

1 ions as with, stu in the control group.
Analysis by grade of the experime‘ntal group indicated that
"as students became older they indicated more passive -
.behaviors towards the elderly. The results indicated that
third gra@ers .h;d 2 passive respo{;es compared with 10
passive responses of students in g.:a\'le five;

The response to the second question was similar-to the
responsg of the first question, in that—, ._étudents in the
‘tréatment group respondgd with significantl)} more active

i ions as with s in the control group.

Analysis By grade of the experimental group indicated that
older students had more passive responses to this question
than younger students: The results indicated that third
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Table 7 .
"Things To Do With Older People . = .
& ) \
.. 1pferactions
Group Grade T -
i Active . Passive
Control 49 42
(N = 81) : .
’ 3 e & I 17
: r.
4 19 12
. ; 5 17 L 13
Experimental 89* 18
(N = 85) .
\
3 B s 2
4 .29 6
Ia
s/ 28 10 A
+p € .05 (x? = 20,02, df ='1) P =



., Table 8
\ . Thin Do With This Man® j .
i T Interactions
Group sGrade -
Active Passive
) ‘Control - - - 4 ‘a1 6
b (N = 81)
A
L 3 15 15
M 4 13 u -
. .
3 . .5 13, 20 * -
’ Experimental / 78* 28 .
, (N = 85) =
. l " 3 31 6
\ - 4 21 6 -
‘ 5 26 .~ 15

. 2Each student was given a picture of oldest man.

A

" %p < .05.(x? = 14.89, af =,1)
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graders had 6 passive responses while grade five studen’ts
had 15 passiv: responses. % *
. i ¢
4.5 0ld Man Semantic Differential E
Mean Scores: Hypothesis 4
The_reapons;es of a semantic differemtia' questionnaire
were used to examine this topic (Table-9). A detailed
description of the questionnairenis included in Appendjx 0
The t-test was used to analyze this data. The y)results

indicated that students in nie experimental group had
significantly more positive regponses than students in the
cont_rg}'group. Analysis by grade revealed that the qr;de
four treatment group had significantly moré positive mean
responses towards the elderlyl than the grade four control
group. There' was also a more positive mean responae,
though not significant, from the experimental grade three's
(40.23) as compared to students from the control’ngade
three's (38.68]. There was'little difference between

responsps from the treatment grade five's (39.76) as

to r from in the control grade
five's (39.54y. ’
In‘the,contrcl group the grade three's had a large
standard deviation (7.60). as\kcompa;ed ‘to grade four's

(3.85) or grade five's (5.82)° (see Table 9).

BTN



Table 9

Old Man Semantic Differeptial

Group Grade n? " P sp°
— T -
Control 79" & 38.68 \ 5.99
N | .
\
30_) 29 38.62 7.60
: 4 26 37.96 3.85
’ s Lo, 39.54 5.82
Experimental R 84 40.33% 5.02
3 30 40.23 4.53
4 25 41.12% 4.18
oo 5 29 4 '39.76 6.13,
ANumber of students in each group/class; bmea;\; d standar‘do

deviation.

.

l'l‘wo semantic differential tests were spoiled in grade
three control group and one was spoiled in grade five —swe=—

experimental group.

*p £..05 (t = 1.89)

A

o

-
|

a



.(51. 21) as compared to responses from students in the<

l
4.7 Summary of Results

4.6 01d Man-Young Man Semantic’ Qxfferentxal -
Mean Scores: ngothesxs 5

The ~responses of semaptic differential qlestionnaires

BE
‘were used to examine thig fopid (Table.10).. A dctajled

description of these questionnaires is included ivi -

Appendix B.

' sy

The sta\,}:isticaL prcc'edu;:e’ used to anél&zt&] the dac’a_ was
the t-test. The results indfCated that students in the.
tre;xtment gzoup responded significantly more pos;ti\(ely
tc;lms the elderly than students in the control-group in
t‘em\s of their responses on the’old _man-young man semantic
differential. Analysxs of ‘data by grade revealed suulah
mean results as Athcse of the old man semantic differentxal.

Students rq the grade three (49.70) and four (52. 76) .

treatment group indicated a signlfxcantly ‘greater numhex
of positive responses than grade three (43.10) an@&~four-
. - . . i

(49.69) control group students. Alsc, there was- little

difference between responses from the tteacment grdde fwe"'-

control grade five group (51.25) (gke Table 10).

~

In summary the major findings of the study weref’
1. There was a significantly greater knowledge Jf the

elderly.in the behavioral category, outside the family and
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Table 10
. Total 0ld Man-Young Man o
Semantic Differential " . .
<Group Grade n? sp®
¥ - 1
Control . 79 48.85 7.32
: ® L N
) 29 46.10 8897
° s 4 : 26 49.69  5.75
5 ' 5 24 +, 51.25 5.63
"Experimental ', . 84 51.13*  5.90
3 30 4s.70% ¥ 479
/ 4 25 52.76% .6.04
&N 5 29 ' 51.21  6.60
% - . T
ANumber of students in each.group/class; ~mean; .
" ®standard deviation. ¥ -
€ ) N i

l’l‘uo‘ semantic differential tests were spoiled in grade
three control grqup and one was spoiled 1n grade five
experimental group. ) = .

*p{ .05 (t = 2.18)
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ability to provide an alterﬂate name for the elderly with

in the tri group as c to control

group students. . .

2. Student participating in the gerontology unit had
significantly more neutral feelings abo\,'n: their own aging
as compared with students from the. cont;ol group. . -

3. ’I;he' treatment group students displayed a signifi-
cantly greater tendency to participate in active -
interactions with the elderdy as compared with students
in the control group. . . L .

4. Students who participated in the qeron’toloqy
program had significantly ‘greater mear ‘scores on the olL:]
man semantic differential as compared with students from.
the‘ control group. In addition, treatment grade four's
had significantly greater mean scores than oont'réyl g;cade
four's. | "

"5. There was a significantly more positive mean score * :

: : -
on the old y g man ic different:
from-students in the treatment group as éompargﬂ to tude}(t t
5 i g

responses in tHe control group. In addition, freatment

grade three's and four's had significantly greater mean

scores than control %rade three's and four's.
N e

.




CHAPTER V

DISCUSSION, CONCLUSIONS, IMPLICATIONS
AND RECOMMENDATIONS

o 5.1 Introduction . /
) ’ LY
. The first part of¥his chapter will be orgédnized
around the hypotheses presented in Chapter I. Based on
" the review of literature of attitudes towards the elderl: &
\ 2EERY ¥
K found in Chapter II, the collecti.on\c\f data gnd the .
. o

results which were presented in Chapter IV, these hypotheses
will be discussed. Conclusions and implications drawn from
the results are made concerning children's attitudes towards
the elderly and the gerontology unit. The final part of

this chapter will consist of recommendations based on the

study. N
» ) .
-z
5.2° Hypothesis 1 . '

. There is no significant difference op knowl;dge
of the elderly as measured by the post-test
-results between the children in the experimental

& and control groups.

From the results, it was found that signifiéant .
differences B exist between these groups. Students in }_’//
«the control group displayed negative attitudes towards the

elderly in the behavioral category. Bennett (1976), 4
5

. PR
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McTavish (1970) and Parnell (1980) stated that the main

‘.reascns for these negative attitudes are lack of basic knowledge
of thev elderly and negative portrayals of old age by qur
society. Bennett (1976) stated tlhat “portraits of the_ ™
elderly as economicall’_g and socially deprived and in
desperate need of help from all sides might tempt the

/young to turh thgir'heads away from the elderly" (p. 136).
Students in the treatment 'q_rcupsaw the elderly as be'ing :

_ physically more energetic ina active. * The elderly guest
speakers displayed these traits duzingltheir classroom
visitations. In addition, students discussed society's‘
negative stereotyping of the elderly.

In both groups student responses in the affective and [ ]
physical catdgories were similar. 'In the affective catedory K d
students displayed positive feelings towards the elderly. v
A large number of these 'studenté (76 out of Bl\i‘n control
and 80 out of 85 in experimental group) knew elderly ’
within the fam‘ily and their responses zefleéted many kind
thoughts and opiniohs about the elderly. However, in the
physical ca:eqo!y both groups viewed the elderly as having. RN
'many negative‘ attributes such as®poor eyésight and hearing,
inability to walk and lfal.dness, to name a few. In fact, ’
one of the guest speakers had a minor hearing problem
which‘zequired the students to ask their qu‘es‘ticns louder

than usual.



The main reason for the significant difference, in the

behavioral category, was due to the grade five respdnses.

~
The older in the group d wi}:h
more positive reséonsési.n the behavioral category and

they saw,the elderly as being capable of more physical
W il

-
aci:f}.tles. This finding was not consistent with the -
»

literatuyre. Jantz et al. (1977b) found that age or:grade

lgvel ;as not_a\ssociated‘wgth responses to this ‘E.e}lavioral

category. chew:'et, the study had a wider grade range

(K-6) than the present study (3-5) enabling greater detection

of differences due to g;ade levels. ‘,-‘
After the q‘erontoloqy unit was complleted the creatmen’t

students knew s‘i\gnlficantly more older people outside the

familydunit as compared to students in the control group.

- This’ finding was similar to another study by Jantz et al.

(1977b) who concluded that subjects in the intervention
(aqlhq curriculum) group knew signlficantly more older T
people outside. th“amuy structure than subjects in the
control group. These outside elderly could ha‘f included

the guest speakﬂ:s or the intervieyees they mét during

their.clasd assi 4 were en ed to

actively interact with these individuals.

There was a significant'difference between children in

the experimental antL%\trol groups on their ability to
h) .
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provide an acceptfble dlternate name for old people. This
finding was consistept with Jan;:z et al. (1977b; who
concluded that students who received an a.gxng curriculum
kna significantly more alterr}a;:e names for old people asgr
compared to students who did not recei‘ve the aging. i

curriculum.

Students in the g'!rontclogy unit were able to elaborate / 0

. more on their knowledge of old ‘people by providing other

socially acceptable words commonly used in place of the

term old peopie.' Parts of the gerontology unit, such as

guest speakers and films, encouraged the children to

es\tablish correct terminology in refez?nce to old people. -

5.3 Hypothesis 2 ' .

g There is no significant difference on feelings
about their own aging as measured by the post-
test results between children in the treatment
and control groups.

‘signincan’t - it existed b in the
.treatmeht and students in the control group. Students in
the treatment group had significantly mcré_/neutzal on" . A
ambivalent feelings about théir own’ aging as compared to .
control group students. CQnsequenél.y the control students il

.

had more negative responses. This finding was similar to
Jantz'et al. (19775) who noted that the aging curriculum
changed students .feelings about their own aging in a more

. .
: % \
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neutral direction as ccmpargd to control students. Children
were.more ambivalent about- growing old and .were uncertain

- about the fact that they too would someday become old.

In the control group 9 out of 81 expressed positive
feelings about getting old. Page et al. (1981) found less
than 1 out of 4 children vi'ewed getting old with positive

. feelings. Children have negative feelings-about their own °
'aging and the éducational experience changed these attitudes
in a more neutral direction in terms of their ow}fee];ings
about aglnq.’ These neutral feelin‘as may have -indicated a

[ shift of feelings from negative to"“po'sitive. It is very’
likely that children would, in the;ipgacess of changing
negative feelings, find themselves "In a~position of
uncertainty before establishing positive feeling; .about
their own aging.

°

- -

5.4 Hypothesis 3,

interactions with the elderly as measured by
the post-test results between children in the »
experimental and control groups.
The results indicated that students who took the
gerontology unit had significantly more active interactian
S 3 N ] ‘
 responses than students in the control group. This finding
is\ similar to Jantz et al. (1977b) who reported that:
chﬁqzen in the ‘tréatment group had significantly’ more
=%
’

There is no significant differénce on active -
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active interactions with older people as compared to
students in the control qx“oup. Results of students 1& the
gerontology unit indicated a shift away from stereotypes
of the elderly as a group of passive, unhappy people to
views of older peop}e .as "happ’y individuals who panﬂcipated
in a variety of* physical activities. Once. students realized
that the elderly were also active they started to actively
interact with these older individuals:

From the results it was also found that as stud’ent/s in
the treatment group became older they became more passive.
Younger children reported more actiye interactions, which
is not surprising, since younéer children are very a‘céive
and were probably pleased to learn, through the gerontology
unit, that older people could share their activities and

interests.
-

|
5.5 Hypothesis )

-

There is no significant difference on the old

man semantic differential mean scores as ;

measured by the post-test Tesults between

children in the experimental and control groups.

*rhe results indicated that students in the experimental
‘group. had significantly more positive responses than
children in the control group (t = 1.89, p € .05). These
results revealed that studeﬁcs who took ‘theé gerontology

course had ‘a a;l:‘zn;ficantly more positive opinion of an

B
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elderly person. 4

Analysis by grade revealed that younger children's
(grades three and four) attitudes changed more posifively =
a;-camparéd to older children (grade 5). This finding was
explained in two ways. I-‘Lrst., as pre‘viously stated,
yo;.\nger children are more active vand will.{ng to share—
activities with the eldérly. Secondly, as studenti become
older their attitudes become more solidified and more
:nfficulé to change. This observation was also noted by
Klausmeier (1975) when -he stated that “attitudes in
elementary school children are acquired early in life and
become more Fixed with future learning” (p. 369). As the
data lndicated,\,[ younger chiﬁren are more willing to
activély 1ntera\:r/w1th v’alder people.

In the conttol group the large standard deviation for
the grade three's meant that the grade three's had a large
vaﬁ.‘ance in theirfesponses. They tended to look upon the
aG6d;an laxgaly positive oF largely negative. These
findings were similar to those of Hickey et al. (1968)
who studied third graders' attitudes towards the elderly
and found thnt old people were stereotyped as—;;ther ve:y
‘mean or very nice. Their aéttudes were not skewed in .
one directio: As a result of the getontology.unit,.:;x’e
experimental grade three's es€ab_lished a posipive view of

the elderly while reducing their wide range (variance) of
0
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L
views towards the elderly.
-

¥ 5.6 Hypothesis-§ '

There is no significant difference on the
total old man-young man semantic differential
mean scores as measured by the post-test results o~
) between children in the experimental and contrql
_groups.

' The results indicated ‘that students in the experimental °* L
group responded significantly more éositively 'tov.l_ards the
elderly than students in the control group (t = 2.18, p € .05)"
.in terms of their responses on the old man-young man semantic
differential. These results were consistent with those in
Hypothesis 4 and both results meant that students who took
the gerontology program viewed the elderly in a more positive
way. For example, these students looked upon the elderly
as more fx)ﬁ.endly, clean, healthy and he).pf;xl. These
findings were cons{stent w, t(h those of" S‘eefeldt et al. -
. - (1977b) who stated "th:at their aging curriculum was\yfectlve
in changing children's attitudes towdrds the eiderly a‘s.
& ,meesured by the to’tzfl difference scores on the semantic
daifferential. / :
The, standard deviation of students in the experimen;:al :
! group (5.90) was. lower than students in the control group
" (7.32). These res'ults were similar to those in Hypothesis

4 (experimental = 5..02\; control = 5.99) which indicated



that the logy unit s viewed the elderly in
N less éxtrgme terms. They were consistently more positive
in their attitudes, while the control students' attitudes .
-

were more varied, thus resulting in a larger standard

deviation. , o
Analysi{;y grade of the experimental group revealed, “
like results of the previous hypothesis, that younger RJ

.chilldren's attitudes changed more positively in terms of
. ' their attitudes towards the eldexln \The reasons for this
chande were similar to those of the previous hypothesis.
Analysis by gtad’e of the control group revealed a’
~ large standard devi;tion for grade th;‘ee's (8.97) as
' compared _t6 those of grade four (5.75) and grade five
(5.63). These findings were similar .eo those of Hypothesis
4. ‘This large v.ar_iance in younger children meant that
these students looked upo‘n the elderly as very good or
& very bad. The older students were more consistqs in their

.

‘\}iews, thus resulting in a small standard deviation.

5.7 cConclusions .and Implications & g

The concl\'xsions and possible impl{cations from ‘his
study are summarized as follows:
~ 1. Elementary school children have some negative and

5§greotyp1c attitudes towards the elderly. These negative
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attitudes prevent ch(idx:en from acting fairly and responsibly
tqwart_is the s‘ of the elderly. These attitudes also
prevent the elderly from sharing their vast amount of
experience and knowledge with our youth. As a result, both
groups suffer due to this lack of contact. Young people

*need to be familiar with_ the elderly so ti:ey can better
prepare «for their own aging. An increésed inéerqenerat.‘m‘nal
friendship would discourage society from suggesting that the

aged live in segregated communities called retirement villages

where spontaneous contact between young and old is prevented.

An increased familiq:ity wduld also reduce stexeoty‘pic
views of the elderly by the media and the media could begin
_showing the elderly ag’‘real 4na complex individuals.

2. Children's attitudes towards the elderly can be
changefi significantly inl a positive direction over a short
pe‘riod of time through edgcagional experiences specificall‘y
designed to change attitudes.. "rhis conclusion implies the
need forveducators to take a more active i‘.:)ole in the
development, implementation and evaluation of “educational
units de’signed to enhance children's views of the élderly.
As a result, students 'with positive cattitudes twqrds the
elderly, who are also interested in working with the aged,
will have many professional careers to choose from in the

future because of the qrowth‘in the aged population.




3. Grade three students in ?gi gerontology program
tended to have a greater positive changé in their attitudes
towards"the eld_erly than the older grade five gexonto]:ogy
unit students. ' These oldé’t stddents appear to have more
sta‘lale\attitude structures and herice require different
gerontology units in order to change their attitusi_es {owards
the elderly in'a more positive direction. These older
'studen_ts’ may requ@re an inc{eased number of segsions*in
their gero'ntolo’qy units, or more sessions per Seek or more
clas!roém visitations by the elderly. Educators should: -
match various gerontology un;ts with the appropriate age/
grade .levels basedd upon unb'iased evalua_tion's of various
gerontology units. Where possible, educators wishing to
change attitudes g:wards’ the elderly should focus their

efforts on younger children before their negative attitudes

rigidify. R "

Any eglucational activity that enables students tor

observe and talk with the v;ell—a@justed aged can he}o dispel
negative stereotypes regarding aging and the elderly.
Therefore, teachers should encourage elderly people thisit\
their classrooms to share their knowledge and expett:se in
approp:iate educational areas. Educators could als;:'
“ericourage follow-up progréms, outside th\e/.dassroom, such

as adopt-a-grandpaYent. These programs would enable

.
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children to view the aged as unique thl’ls eliminating
many n;ganve my::hs an}' g;ex'eo‘types. -r:é elderly could *
then be seen, not as detached qld people, but as ordinary
people - some active-and happy, some sad and lénely. As
a' result, children will view the »aqed and agi,)ng as part of

.

their own future. ; %
s -

5.8 Recomendations ’ .

The following recommendations are made as a result Bf

the study: D . =

1. Simuar stu;ues shouy be conducted from grades
kindatqakten to twelve j:o. fullys study the effects of age,
‘educa‘tional levels and various qesen-hology units on

a
children's’ attitudes towards theze!’deyly. h

2. Teachers' attitudes“taw‘args e eldérly should .,

be examined to reveal possibie’m’yths» anyl stereotypes about

the elderly which m}r‘be tra‘hsmitced, unkhowingly, to

~
students . % L

involved in the*gston!blogy program to ascertain-apy long-

term bgneflts. : : S ¥

4. _Thia study should be dupncated in sevqral clasaes

with several teachers to elimlnate the teacher and cencher-

-l w o
st\%dent interaction ef{ects. Y

o g
.

%\ 3
3. Follow-up studies should, be conducted wlwﬁ'studem:u



. ’ 5. Further studies should be directed to the attitudes.

B of the elderly towards young people ané the effect of -
.' i clusroom visitations on these actu:udes. 5 o
X . 6. Ccnsideration should be given to lntegrating

' various aspects of the geronto_loqy unit into the regular

- : : academic curriculum. Writing reports and- readin;} :a-boug:'
‘the elderly could-be part of the English course.. cai1ages
A R o{ magaziqe pictures de‘ctlng the elderly in stereotypic

- ! ways could be par:t of an Art class.’

7. Atranqemen is 34 guest speakers, fllms and otl;ér ¥
de early in the school year. :

- 2 "tertals shoald b
B o o 8. Teachers who plan to teac thé gerontology unit «

should be givey A wqushop in which they could Teceiye help

in preparing for-the course.
i The gerontology unit ’:shoul'a be evaluated by .

. : teachers who have taught the’course and by ‘students who
r & o
> ! received the unit. ¥ i - 2 o

10% The gefgntology unlt(s) shuuld be made available

‘o all’ studem:s .

- - 4.
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GERONTOLOGY UNIT (7 class, lessons) .
- +
. B 5
. Unit Goal: At the end of this unit
students will develop
) more positive attitudes ¥
towards the elderly. .
8 ’
v # P
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S . / . -




\ _— LESSON 1: DEFINING OLD AGE

OBJECTIVE: After this class, students will demonstrate
through class discussion how soclety, in general,
views the elderly. | A

INTRODUCTION: Tell the students that once a weék for the
next ‘seven weeks you will be doing ‘'a guidance unit
with them that focuses on the elderly. 1In this unit
you will be‘asking them to share their ideas about -
getting old and their feelings about older people. As
a class, you. will be exploring what it is’ like to be
eld. .

L N ‘WARM-UP DISCUSSION: ‘Have.gach child take out a piece of
~ . paper. Tell the childr®n to write wn on the pape’r N
. the age at which they think people ar@~old. Collect :
the papers and record each response on the board.
The mean of those ages will be used as the class
definition of old. ‘ 3
T = s ' e
5 acriviry 1: Using the mean old age, ask students to brélni X
. storm words that describe person who is years S
: or older. Write these words on the board. If they have
trouble thinking of enough words, the following questions
may be helpful: .

’ A. How do you know if "someone is-o0ld?
B. Whom do you know that is old?- Describe that" berson. =

gs’k childxed‘ to list some names that we use to refer to
1d people. Write these words.on the board and have
someone copy them down for use in future sessions.

- ACTIV 'Y 2: Tell the students that these words comprise
% = r definition of old. In order to get 'othS“definLt:.ons,
. g!.va out & homeword sheet consisting of the following
* questions that will be givem to two people (who are not
their age):in their home or neighborhood:

A. _At what age does a person begin-o be old?
‘ B. What do we call someone who is that age or older?

. -> . C. What are three words ‘that you use to describe such °
. . ‘a person? 7
' » .D.' What age is the person with whom you talked?. - o
% : The her the
i : . next day. Taachers, should tally the Lnformaticn for use
N .’ in Lesson Two.




LESSONs 2:‘ DEFINING OLD AGE : N

OBJECTIVE: At the end of this session students will
verbalizentheir feelings of what it feels like to be
old in soclety.

WARM-UP -DISCUSSION: , Students tell the clags the zesults of
their interviews: The teacher summarizes the findings
and computes the mean "old age" suggested by the %
interviewees.

ACTIVITY 14« Lead a discussion on the age requirements for
various activities., Elicit sucly'information as the’ age
to start first grade,-drive a cdr or vote, as\well as
the age to receive social secirity and to retixe .from-
work. Raise the following questions:

A. When are children no Yonger children according to--
society? 3
B. When are adults considered old according to society? -

Present to class an information handout regarding the
local community definition of old. Include the age at

N which a person qualifies for discount prescriptj_ons or i
‘bus fares,or a retirement community.

. o =5 5

ACTIVITY 2: Students will be asked to draw a picture of
themselves as.old. Pass out paper, have them get markers -
and crayons out. Prepare students fo; this activity by

< leading them in a shott guided fantasy: .

sit comfortably in yoUr seat; relax, hands in lap. Take

a deep breath. 'Close your eyes. Take another deep breath,. ..

Imagine what you will look like ‘at the beginning of school

next year. ‘'How much have you grown? Now imagine that you

. are in Juniot high. Picture yourself, your face, your’
skin, your hair. How tall are you compared to your -
parents? How heavy are you? Now, see yourself in high
school. What do you look like? Picture yourself in your

l 30's with a family of your oWwn. How tall are you? How

does your skin look? Your hair? Your weight? .What
kinds of things do you.do? What kind of job.do you have?
What activities do you¥do with your family? Wow, picture
yourself as old. What do you look like - face, hair, ‘
body? ‘What kinds of activities are you doing with your ’
family? What about your work? How do you feel? When
you are ready, open your eyes. Begin to draw a picture.
of yourself when you are old. ° k&




e LESSON 2 (cont'd) ¥

Ask stodents to share and describe their pictures
orally.4 Students are to write stories to go with
their pictures for homéwork., After the teacher
attaches the story to the plcture, the two .can be
displayed in the classroom.
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’ LESSON 3: STEREOTYPES OF OLD AGE
OBJECTIVE: <Af the end of this session students will
verbalize*their feelings of being 1efz out and stereo-
typed; similar to feelings shared by the elderly. m———

WARM-UP DISCUSSION: The teacher reviews some of the pictures
and stories that wexe completgd in the ‘pxevious lesson.

ACTIVITY 1: Before class the teacher should cut out white s >
and blue paper into enough squares for half of ‘the E
. class to get white squares and the other half get blue .
squares. b
' Give a blue square to the students $iho have blue
in their shirts. Give white squares to the rest of the
class. Tell the class: "Those of you who have white -
squares are going to play HANGMAN. I have found that
people who have blue squares can't play this game very
well, so everyone with a blue square is not allowed to
play." : ”
-y Play the game, allowing only those who have |
white squares to play. If someone who has a blue square
tries to play, remind them that blue squares people tan't
play. N
After finishing the game ask the students with
blue squares how they feel about you and about being-left
out, If no one volunteers, say, "I'm guessing that you
s are angry with me.". Then ask them to respond.
Ask the class if having a white square made them
better playex:s., Then define stereotyping as -assigning
some chara tic (such as bad at playing games) to all -
members of\a group without regard to individual
differences. - Write this definition on the board.
Ask the students to guess what characteristic *
you useld to distriffute blue squares. Then discuss
whether having blue clothes has ¥nything to do with N
being a good player. Conclude that the blue clothes , =,
group was discriminated against. 5

ACTIVITY 2: Ask a volunteer to look up stereotype and N
discrimination in the ‘dictionary. Ask the students to
think back on the list of words from the first session
that referred to older persons. (Write these words on
the board.) Ask .them which of these yords. are stereo- f
types of old people. micm$nvsy positive or negative

u i .

' P B AT




LESSON 3 (cont'q)’

“do not fit'these. tereotypes-

images? Ask them to think of ways old people axe
discriminated against? In what ways have student’s

discriminated against older’ persons?
Ask students to declde on a word or phrase

to refer to older -people ‘that 1% positive or negative.
Tell them that this wozd will be used for the rehainder

of the lessons.
-Students' are to look for and bring’ to class
n#uspaper and magazine storifs about. older people:who




. 4 . Yo " . LESSON 4: BODY CHANGES .- N
ey P . ‘ Ve

) ’ : »
OBJECTIVE: Students will, at ci:e end of class, demonstrate

a basic owledge of (a) -bodily changes oficuri ng at

different Xfates in-aging indivigdaals, -and (b) elderiy i

. ‘people can be active and happy-i
& s through c;ass disbussiap. #

S .
. ;. d G, ™ ¥
¢ 9 wARM-UP DISCUSSION: ’L’hvr,eaqhet‘ wi read and bxiéfly o) o

F " discusB a.coliple of stéries thatyare ndt stereotypic-

of the 'elderly. ’l‘ﬁese were. the stories that students S s *

prepared from lesson three. r-

; < AQTIVITY: Invu:e . retired nurse or doctor from the 4
. - community to.come to the glass-to discuss the baqdily ' T
° changes that can occursin-the aging process. It®is :
.. 7 . . important that the speaker emphasiZeghat these changes.  _ ,_
N v occur at differeng rates and have varicus impacts on -
v individuals.~ The'speaker should give & Short talk apd
o an 5 then be available to answer any 'Student. questians during
] : the discussion. (It is i por;ant that the guest §peakét R
is active and happ#ly retf ~
L Discussion: Allow the students tqg discuss bodily B
B changes in the elderly. or about retlrement life of :he P ~ H
guest speaker. .
R For gomework:, students are to find newspaper and
Roo# : magazine s€dries about older people who are physically
active and bring.them into class for sharing: -

! e A i ou T N Ty
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WARM-UP DISCUSSIOI

5 ’ -
- g 1 7 .
. . .«
’ | LESSON 5: RETIREMENT I . -

BJECTIVE: At the’'end of class students will ‘demonstrate

\ about physicauy active old. people.

3
Ac‘rxvx'n' 1: Prepare studegts for this activity by~ leading

e B .

orally that :hey share: . &

‘A. Feelings about their own retirement

B. Feelings of retired people today.

c.  H3w they can heip the elderly now by doing more
active tHings with them. .

T"The teacher will read and briefly
discuss. a' few stories, collected at the last lesson,

“ ;g:

v ' ¢

« them into a short guided fantasy: '

Sit comfortably and close your ‘eyes. Take 'three deep
breaths -and relax. Picturé yourself in sghool now:

See yourself doing school activities, talking with *
‘friends,’'doing special art and social studies projects,,
going on field trips. ' Now picture yourself as having

‘all day to do'what you please. There is no school to

yo - to. . You have no work to do. You. the some hcme
responsibilities. See yourself helping at homé ‘with
dfnner, Kedping your room'neat. What do you do'all day?
What do you do all night? How do, you meet your friends?
Hcw do you 11k§ this new arrangemerit the first week? v
The first month? At the end of the year? After 1 @
fyears? ~ jow do you feel about being retired from school?
Wher. you-are ready, pwly open yout eyes and come back
0 cia
k nc::denu tu ahur some of their feelings ubou): this
fantasy expaﬁience‘ P Sk

ACNgI\:‘Y 2: Studemts watch a‘ 11m “shopping Bag Lady" nnd
i P

how badly some pebple erant the alde:l.y. Studenes
ncoungud to discuss better wiys of"’ t:eating the

lesson to talk with them about what*it is'like to be
older and retired. For Homework, the students are to
‘write questions that they would like answered from this
person. (The students are to be reminded to politely

alk only. lppropnntu quennona.) §
. . ¥

\ i ¥ AN &t B = N

i & - "

Tell students that a visitor is cominq nexe‘ ol y




" 0Bl ECTIVE:

LESSON §: RETIREMENT II

i clas:
diskussion that the 'elderly can be active and healthy,
(and U.ke other people, need love and friendship.
L @ e

“WARM-UP DISCUSSION: Remind the class that they have a

. special visitor who is gding to_talk about.his or
her retirement. Introduce the guest speaker .

. v " .
" ACTIVITY l: The speaker talks briefly about his or her

» retirement and about any changes that have taken
place in his or
" (Individuals who are ‘having an active and satisfying
retirement would be the best choice for speaker.) Have
studénts ask their prepared quesfions. td
For “homework, the teackdr has.the swdents
complete the following gentence stems after listening
to the guest speaker’: A
AL I learhed that . . Gty \
B. I was surprised that - )
glad to hear that __
D. .I was upset to hear that A - ~

E. I wish that-_: L
F. When I think about n\y own retirement, I feel S 5

M life, activities and relatichships. .

N



# 4 F ey 4 : ' .
' ".  LESSON 7: . NEW, DIRECTIONS / .

o K i
5w f . OBJECTIVE:. At the ‘end of class students will demonstrate
by class, discusaion: that:

¢ p
“ 2 A. ‘they will be active during their.own retirement ’
® ) and lots of activity will help them feel bette:, -
" and § - . .
% B. they will name speclfic ways tc improve or develop :
4 relationships wlth\ghe elderly. Y
- WARM-UP dISCUSSION' The teacher will ask the students t0< ' ¥
- share the results of their sentence stems. Q
an K '

s ACTIVITY ‘L: The students will watch a film "Jack Rabbl.t"
and discuss. .
¥ * A.  some activities they could do when they get older,
and

Bj

how they could adopt an elderly person as a . ¢ o
friend and give some activiues they could do* wah

this. older'person. there is enough time, ask .
students how they feel\bouc using these strategies. -

*

\ !
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WRITE ONE OR TO THINGS. THAT YOU KIOW ABOUT OLD PEOPLE. 2
o B : ’ ¥
R S~
4 .
DO YOI KNOW AY OLD PEOPLE IN YR FAMILY? YES___\ o_____
, i ]
. Do YoU KNOY ANY OLD PEOPLE WHO ARE NOT IN YOR FAmILY? Yes__ Mo
" ' R
a -
s ** NAME AN OLD PERSON YOU KNGV WHO IS NOT IH YOUR FAMILY. o
s R » o ’ b .
Do vou 0o A3 THINGS WITH THE QLI PRCPLE YOU wo? Yes_ Mo
T 1 o Y . - & :
E (lF YOU SAID YES, VRITE SOME THINGS THAT YOU DO WITH OLDER PEOPLE,
J
- FE e w
X WRITE ANOTHER NAYE (FOR OLD PEOPLE, 4 s N
) : A
How DO YOU FEEL ABOUT GETTING OLD YOURSELF? - CHECK YOUR ANSWER. /
A T
Goon_ Y oesv'r e Bo__ ' ‘,
. i =
o 1l *
- v / ?
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Write down a reason for choosing the man you prei’erted
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Why do<bu £Hink the man yon picked as-thé oldest 1is
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". Weite how you will feel when you are as old as this man. . -
LI ' Check your answer:
' . . ~ ) ¢
* Good Bad - It doesn't -
” . . matter
Why will you feel that way?- ; ’ % -
o e o -
5 £ .
; X
- . \
Write some things that you could ‘do with this man. B
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Word Association Subtest - Scoring: .t

WRITE ONE OR TWO THINGS THAT YOU KNOW AE&UT OLD PEOPLE.
~ The responses to this question weré scorédd on two
levels, the catego;y into which the xespdns; feli and the
, degree of Vposj.tiyeness or negativene;s of the response. =
V' The responses were assigned to one of the three’ follgwing * . \

categories: Affective, Physical, and Behavioral. Thes
E d

categories' are defined as: )
Affective - _feelings about ’olde:.people that are ’
expressed bir comments_such as "they'r;
% 7 n'ica, mean, ktnd,"’/;r L5 4 lil‘ce them."
Physical - responses that pertain to physical attributes -
i or personal appearance such as "they have
wrinkles," or "gray hair."
Behavioral - answ_e%'s that describe characteristics based -
* ' upon life styles of olcier pgoplg, including ]
. spe;:ific bqhaviors: Includedv'undex‘ this
category are things the oldéf‘pe:son has

and things he does. Typical responses

#i » - ini.ght be old peopie "have money, "dogs," A
"old houses," or "thei( walk funny," "they
< die," "they don't go out much."

After ‘the responses were separated into a category,

L they were assessed as either positive, neutral or negative.




for each.subject on a jory was

For example, if the subject gave three affective responses
that were positive in nature and two affective responses
that were negative, tixe score for this category w‘a‘s,
posibive. On the other hand three neg'atlve, affective
and two pcsiuve,' affective responses resulted inia negative

score for this category (2-3 = -1). In essence, the score
d ned by ing

the number of negative responses from the positive respbnses.

‘A constant vas added to ‘each" score to eliminate the p:oblein

of coding negative signs.
“

DO YOU KNOW ANY OLD PEOPLE IN YOUR FAMILY? Yes ’)No
Responses were scored ‘as either yés or no.

“Yes - the subject( knew someone old within.the family

- structure
No - the subject did not know someone old within the

family

Do YOU KNOW ANY OLD PEOPLE WHO ARE NDT IN YOUR
‘Yes No

_FAMILY ~ A s o

Respo‘nses were 'scored as either yes or no.
&y

NAME AN OL.D PERSON YOU KNO;J WHO IS NOT IN YOUR FAMILY?
This respnnse was not scored. It was merely employad
as an aid in detarmininq the reliabluty of the chi!.d'
response to the previous question. It was helpfulv 1n
establishing if, in fact, the subject had a:; understanding




_ E e
* DO YOU DO ANY 'THINGS WITH THE,OLD PEOPLE YOU
KNOW? > P

91

of what was meant by the phrase, "old person’not in the
family," and ‘in some cai;s used as a check in assuring

that ‘the person named was o and ;_nct: in the family. e

: Responses were scored as elthe}: yes or no.

IF YOU SAID YES, WRITE SOME THINGS™ THAT YOU DO
WITH OLDER PEOPLE

to this nt fell into one of two'

categories: o . b

Active - Re‘ai:on‘;es’indicating joint active or lﬁovinq»
-participation between subjects. Activities
involve doing things with each éther, not
to or for each other.. - X ]

!
Passive - Responses referring to a quiet a\:tivi.ty such

as talking, readi\ng, watching T. V., etc.
o Responnes are also included in which che
N older person is not taking an active part,
even if the child is. For example, the .
“chila might bs going something for the older
person or to the oldet paraonv, with or with-
out the older person being preaent. :
v 3 After the rasponaes were assigned to a category,’ they
were giveén a score based on "the number o'f active minus the

number of paéaive responses. , Therefore, "if tl;e subject
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provided three active and two passive responses, his score

+ was ‘1. plus a constant. A constant was added.’ﬁ each score . .

to. eliminate the problem of dealing.with nega‘n_ive signs in
the  coding process, 3o that the child listing three pasai e
and two active responses would receive a score of -1 plus
a c‘o‘nstant. A "nothing" response was consldered’m bg

passive and scored as such

Yes - 1ncluded correct esponses such as elderly and
i

© . senior citigen

No - no respc or i riate ‘¥ ¥ (e:g;, »

aunt, gran_dmcm or Joey Smallwood)

matter

fOW DO YOU FEEL ABOUT GETTING OLD YOURSELF? - -
g Check your answer: N
Good. It doesn’t k Bad ' | U

Responses were scored as either positive, negative or X
r_xeutrcﬁ. . ) < a

Positive = Good -

o , Neutral = It doesn't.matter I -

. \  Negative = Bad !
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. e
Picture Series Subtest - Scoring:

ordef the pictnres from the youngest to the oldest by
numbering them from .1l to 4, one bBeing the youngest anﬂ .

four being the’ oldest. <

3 - ﬂach child received a score for ‘this task on the basis
of how he czdexed the piccures. The‘re were tv_ﬂenty -four,
possl.ble ways ‘to order the ?ictures and each order was
_a‘ssigned a score_bnseq on ':th’e kéhdall rank Yorrelation
'i:oeffic:ient (tau) (s'iegel, 1956) . \The: highest possible .
. scote:wes a 6 which was given if the r.:hl.ld had the correct. .,

2,3, 4. The lowest score'would be 0, if the

Qrder, 1
5 piciuzes}re ordered 4, 3, 2, 1.  The’ reasons for scoring

in ‘this ma}mer were twofoid. ., While it wes impor:bent to

.

know whether the child was correct or 1ncorrect in ordaring .'

the picf_urea, it was also 1mpcrtant to understand ‘the

. degtee of 1 t An the

of ordering, so thas‘

: Ln a pre-post teqc si\:uation improvements in crdering would

be discernible. 4 ’ <

- .
«
AGS ESTIMATIONS OF EACH PICTURE. PUT. THE AGE ON EACH |
. MAN ON. THE PICTURE. « . .

Each pi.cture was assigned an age by the subject, and

scoring was based on whet:her or not the assigned age fell.

within the -aga ranqe as established in the 1976 study of
'chilc_iren‘ s,agtitudes ‘toward the elderly study. The age .-
. Y G g W . N %



i i - 94
ranges for each picture consist of the follawing: P
- ‘,Picture 1 - 25-36 years  _
v Picture 2 - 38-51 years "
Picture 3 - 57-70 years
Pictire 4 - 71-84 years S T L

“ ' v

PUT AN X ON THE MAN WITH WHOM YOU 'PREFER TO BE.
Subjects recetved a score of 1, 2, 3,:4 in accordance
Vi with the picqure cf the: man selected, 1 being the younqest,
2 the next. oldesc, etel . . ¥

WRITE HOW YOU WfLL FEEL WHEN YOU A§E AS 'OLD I\IS THIS MAN~,
(THE OLDEST)

check youx ‘answer: s

Good'

It doesn't matter

. scorlnq for this item was 'the same as that far the word
%
association 1tem, "HOW DO YOU FEEL ABOUT GETTING OLD
\
xcunszm Wy

-

WRITE SOME THINGS TH}\T YDU COULD DO WITH THIS HAN. (THE
‘OLDEST) »

© The, responses. were scored as’the number of active minus *

the nur;ber of pa;ssive responses ‘as in thf\v_(qd association

item, 'WRITE SOME THINGS THAT _YOU.DO. WITH OLDER PEOPLE.

' . )




Semantic Differential Subtest & Scori:g:

L& e / . N

Each item on the scale for young and the scale for old

people was given a rating from 1-5. The most positive J
item received a 5, the most negative, a 1. " The following

sample illustrates this:

.Very Bad A Liftle Bad' ‘Don't Know A Little Good “Very Good

R G 2 T 4 5

§ g - i o
if the subject said that young people. are very bad, he

received a 1 for, that item score. There were- 10 items on
each scale, so the scale for young people had 10 scores and x

a total score which x‘anged from 10-50. The same was true

. for ‘the scale on old pecple. The final scoring procedure

consisted of obtaining a difference score for" the two
scales, old and young, by subtracting eag:h item sccu:je for
the yo\;nq people scale from the :_:ox-x-esponiiing item score

on the old people scale. Therefcré, very good (5) on‘the .

old pecple scale minus very bad (1) on the young people

- scale resulted in a 'score of 4 plus aeBHECanLL ’}he \

constant eli?d the use of negati—vas in the coding. T

'l‘h!.s procedu £ s done for each item and the total score,‘

.80 that the fingl< scorés for each subject consisted of 10

itvam-difierences ‘scores and 1 total-difference score.
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3 Knowledge of the Elderly

- - They have lots of wrinkles and grey hair. ,

They are wise.

f ¥ Yes

\ 3. Do you know old people who are not in your family?

Yes -

Q, The following aré examples of stydent responses: ‘,

" - Middle age
) = Senior citizens
- My great poppy
- 014 foke

. - They are kind._

I 'know they- are loving.'

They ,are usually weak. "

Most of them are.ill.

The following are, samples of student responses:

They are smart and friendly.
o

They are fragile 'a_ngi- ve;y: easy to get sick.

2. Do you know old people in your family?

+ 4. Write another name for old people.

= Granddad

. = 0ld gizzer

- Qld.timer
- Older people'

! = .
- : 1. Write one'of two things you know about old people.

@




Feelings about Own Agin

. . P .
Active Imteractions with the Elderly #

I H;Ac you feel about getting old?

Good It-does not matter Bad

2. Write how you will feel when you are as old as
this man (picture of the oldest man).

Good - It does not matter . Bad
" .

1. Write some things that you do with older people.

following comments are examéles of student responses: -

- I play cards and checkers. ' - 2

- I help my nan get the groceries.

- We go for a walk.

= Watch T.V. . .

- \

- They tell me about when they were growing up.

- Help nan walk downst:irs.

- Ido sewing .with my grandmother.

2. Write some things that you would do with this man
(picture of oldest - man) »

following include samples of student responses:

- I could talk about what were you doing when you were
a little boy. « «

. 3 13
- Take care of him, get breakfast for him.

- Walk with him and exercise.




= Go to. the par® and have a picnic.

Don't know.
Plant plants.
Go . fishing. \

- Get him mad, '
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