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S The primsry purpose of this thests 15 to eliciate the vays in

“¢hich play is utilized By young peuple to-manipylate and alter-social

stzuctures‘ 8 o

ledwurk for this study was conducted in‘'a summer camp in'the . 4

during [he/smnmet of 1979. ‘The .

5 Haliburton Highlinds region of Ontario
A,
of approfinately- and 17, whilé

b . \,
: I, camp scceptad canpers between the: ages
s fopudaed, .

ages rangdd from'16 to 23 ydars. Research

+ .. the counsellors'

'medléte.girh (aged 10 ‘to 14 years) and 'the senior campers (aged 15 to

4 e - i
A |17 years) : i § g
. : 4 : . Thé canp’ wais sgruczuzed in the forn of an egal‘itnrlan Soauages i
£ " o caper recetved extra privileges nd il campers vere treated.; .
: ‘ " similarly Tefardless of their age. Counsel}.o:s, by virtue of tnéir s

o ' position.in the camp, enjoyed a number of righits and PR,

were withhqld from campers.

o - Various foms of conflict arose bemeen senior’ campers and

e cnunsellors, resulting from the fact that these canpars were, often the

The"cbunsellors’ freedo 6

gane ageior; oldar than/the staff mambarss
"regulate their ow own, hours AnsLm stioke were perhaps_the-mos =

When campers endsivoured;£o share theas’ privileges,

wopt caises of conflict.

1t was often their age mates on staff who attempted to enforce the camp

; i " rules and stop campers from enjoylng thebe restricted privileges.:

Sentor campers dealt thh these restrictions by creating their own

S privau areas on the, canp, grounds. .During daily free ‘time nctivl(ies.

Yt as well .ss St el Goveltare e *bush!, in groups or




. uséd play as the arena for the contest.

alone, €o free thensqXyes from their counsellors' aluost constant” supers-

vision. 'The privacy the bush affnrded these canpers’ gave Ehem the . '

‘opportunity tg, ‘for example, smoke and(ur\e with members f the !

opposite sew, Af the same t1me a8 the campers vere enjoyiag these "

filldcit' privileges, the free time of staff members was interrupted,

since they would have to search for the missing campers.\ In this vay Lo

senfor campets could not only’ Sagors EHa b plivileges'a: their age "
ndtas og staf€, but also interrupt the staf members' free’ time

sctivitigs: Hence, canpira, by forcmg :ounsellors 1ato nightly gares

of 'm.de and seek'y, could tnvert the. cnmp s power structure;, taking g

rlghts for: themselves - “iile removing then ‘Erom staff meabers, s
thereby momentarily exert control over " the ‘counsellors and the camp.

“The intermediate girls did not share the senior campers' above-

mentioned problers, Tor this group, the egalitarian nature of:the camp, :
which denanded that they share their friendship equall} with all their

cabin mates, was a problem, ' Although strong cliques formed within

_cabin'groups, counsellors attempted to maintain equality among all their . °
campers. During periods of free play lvever, clique members'were .able

4 N . - y
to emphasize their popularity. and-camaraderie by supporting each other

and ostracizing non-meribers. In this me&?*

and emphasize their self-indges as populaz and powerful 1nd1v1¢q.;s _by.

foratiy Gitalders 1uto § ﬁnsuicn of unpwpularity and pawerlessness. )
Although thé senior campars and the infermediate girls'were :

contesting for different types of power and/or recognition, both\groups. .

Btk groups also require;\.l‘.\e_ »

presence. and/or participation of non-members in order for their nessagey
- ' 11 . " -







by statf In!mhers: Nevertheless, campars commonly entefed the| bush|

{

It into 4 areas: 1) the a:tivitiy nfons; compiised uf‘:he sapers: m\t ’

and corral areas and,the axchery. -and riflery ranges; (2) the|cleared-

recreatim’\ area, bounded by the dining hall, the chaldt (ktaff lo nge)

and ‘the 'tripping' or  storage bullding; 3 ‘the girls! :abln‘nrea and

"fnally, .4) the boys' cabln area. ‘Those areas not ujuued of Fi uny\ by o

‘the ‘camp remsined lightly forested wd vesa known by dampers [and r.aﬂ'

as the "bush'. A dhough the bush was des)gnak.ed as 'n\:r. of Hounds" by
r.he camp adniniscration, may canpers were a:cré“ted to the Hush for the |

sacluslon 1t offered. In order to insure the safety of .the dampers, as | T

well as to maintain control, fegular patrols of the bush were p‘ettrmed ! | Gt o

o 0
| = |
order to enjoy some privacy and/or freedon fron cam ‘rules. fhe bush |

theh vas, in genera}., an area of uns:ructured, '111egx{'

actipities. The‘
i :
term 'bush' in this study refets to the lightly forested physical space s

within the cnmp, "while the t:m 'bush ac[lvities' dz!slgnal:eﬁ not. \mﬂy

those Activities which (’mturred in the bush.! hu( in a'metaphorical ‘sense, I

\
refers to agtivitiés yerfurmed counter to- camp rules, nb matter where niy \

may have taken placg.

Ethm;ghphic material was collected over a twe month pericd

at Camp Meotick. werg cc - WAth a cross-
section, of -the camper and staff populations; structured and taped inter—

“views were éonduéted with the Intermediate girlsy-cabin gs?ups (aged 10




. €0, 14) both co'uneunu ‘and 1|;divu'n-uy throughout the u.\p session.
Data re ﬂmma through datly partdcipant-obseivation of m Tater—

 mediate female campers. Becaudeof the mptuse-of.the campers | Bush -
activities dh'e\c: observation was generally Lmpossd! 1e) Hovever, such
ncuv‘itieu were ‘:ceutumuy observed digec:ly. Conversations with'

campers and -:aff\mmbu. regarding the bush activities were recojded

'l\euver pollfble\ Reports of cnn':tunum and lc:lviﬂzl by ulwets

" and ‘uzf ‘ere noted whenever such data weu avallable. Fln.].'ly.

\
meun was sent to staff sembers ppmx:uuly two montha

the bamp séaton ws\cmuga. . g
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Ny oy Ty sim::te apprzciauun 15 extended ] the omner " of Camp

i mSm i v

4, : /s
oo Meal:‘il:k (psevidonym) , uha'kindly upey\ed his camp €5 he:

and -enthusiasm nade my résearch both pussible- and enjny"'abfa .2

e B 3 ~ The n.ames oi the campera and ‘counsellérs appeating in’ thts 5 o
The(' H

r.hesis hnve besn changed, to. matntain the anm\ymity of' :he camp >

names’ appgaring in_ thelr stead Atand a5’ an acknculcdgement o LndxvmuaJ‘s

i "2 rhdse, suppnr: and encnumgment enabled me to cmnplele this ?hesls

To. ai1 e canpgrs and cnunsellors who attended Camp Méotick I

wish ‘to express;my wamesz gm:uude, ’l'heir bnumless eneqy ‘was.a

cnnstam: insp‘irn/ticn fone. e friendship and - unde(sl’.anding they "o v

<loffered vill “long be remembered

The' planning and writisg of this :hesis was nade  possible by the

schﬂlar.ly assis nce of my .!dvtsots, Dr, “Frank Hannlng. Dr. Jean Briggs,

¥ Louts ¢hidbamonte; and Dr Gearge Parkc. | Toeach of: n.m faculty

LT Tt aibers 1 orfez ‘my apprmamn = ’

iy thanks axe extended to Jamie and. Marton Austin: Thetr L -

patiencé and. aid auzingvchg Final compilation of - this thests was

o Jnvaluable. L
RS B B
e And fin-ll.ly‘ T am indebted  to Harian szper who, under strict,

i M iibes of tme; iby, typed ‘this, :hesu.







g _‘ [NTRODUCTION 45 i _‘ by sy, bt
J Ly . % ¢ v o

‘In tecqenr. years anthropeleglsts hdve begun, Fo recbgniza mac

childhood ‘and ldaleenence are 1mpurtAnt aud rich areas  for investi-

gacion. Althuugh some anthropologists m the past. have ::hnsen to. " - # ¥
[ observe and write about: children dnd Mulascenls, thelr stusdarnav ¢

i of tedbeen: Latgely concemd wuh elucidatlng the nature of ndulc Lfe.

Adm;cedly, this 1s’a. visble persp:ctive. since éhtldren and ado!.escemts

are J.ndeed developing members ‘of the’ wider adult society. "Nevertheless, N DS

l:his narrow approach manages’td view children'and adolescents ooty as

& developing adults, xsther than co..smer,xng the early ‘life stagzs as:_

viable entities for study in themselves.

tically, L sts. havé. tended to . e

o . .. . see the child ds continually Rssimilnting i el L
or learning and responding -to. the.adult, having 4
little autonomy, contributing nothing-to secidl
i 5 .- values or behaviour- except the latent outpour-
. ings of earlier acquired experience .. .- rather
87%. ¢ than inhabicing a self-regulating autonomous
i world . .. (Hardman 1973:67)..

This bidsed outlook is- reflected in aarly studies of children! L

" play. ‘Until recen! 1y Children were. rarely considered.to be'in nommand

s : of :heir play behaviour. Stch early 1nvestigatiuns -often concluded

5.0 4, - that nhildren s play vas the resalt of sone innate and/or subconsciuus

‘drive. Unuka the play of adylts, which has long been constdered . i, -

te»cteativ@‘ the play of children vas ‘thought genernlly o be e s

s 4 "'+ product of unconscious drives aimed at preparing the child for adult - )

s TOFRN L N, P Hole wt m

3 s e This outlook, B rapmly chinging. Concempcrary studen:s -

'of plly ‘are mow disc\wering that there are aspg,c:s of ycung people p




g e xeflect more then tha pmsuxé of unconscifius dfives and -

encultumtlpg forces. T g

This 'scudy, o copéemned with the play of two 'adolescent! groups

* ‘a summer r_amp in the:Haliburton Highlands regivn of, Ontario.

Camp uaounk ‘was devoted tu'nffering its campers 3 full inven-

Jfory of sumer recreatich activities, including: swiiming, sailing,

wzr_ersk_llng. ‘canoeing, kayaking, Horseback riding; Arts and Crafts,

Campers also went lon hiking and canceing trips,
played sports and games, and took,part in special events In ethange
for :hrese opportunities campers had to ‘abide by a set of strict rules
atned ‘at. ensuring their safety ‘and mxnimizing the gupervisory require-

mnts af staif memb!rs

2 G 3 '
.* Alelough these rules’did mot affect 'to’any'grest de;\_‘ef, the

_,\qbeh-vibur‘pa:tarn's of the younger campers, they. strongly affected the

freedon Of- the' gentor campiers (aged 15-17) and the intermediate sirls .

(aged"10- 14). = wt 8 U 8 ol .

’l'he senjor uampers v)ho, hy vix:ue nf Ehei: age, enjoyed rela-

saun “autonomy prior to the camp, “lost many of their righ ;}K\for the

dutatlm\ of the camp session. [The removal of fhese rights by enforcemsat

o B} e
of strict rules and regulations was made more difficult by the fact that

the ages; bf theae calnpe!s cften approached or even exceeded ‘the ages of "
\
staff tigmbers,

Unlike: the se}ﬁr cémpers, the 1n:emediate girls' lifestyles

ata not. change dranm:ically ‘pon entrance to Camp Meotick. Compara-'..

“bility in thé ages of campets and staff members was not a problem that
£ 8 . ;

the m:Zmedme girls enticnn(ered Huwever, :he, administration's’

: desire nhal: all campe!s be teoatad aid  Ereat each other with equal




£ friendsl\’ip\‘szgm-ed to,be a difficulty for some of the members of this
group. - The cm:); d1d not dn.ng‘urage'ghé‘\fnmatinn o€ strong friendships,
though the "sfatt and adninistration nembers al’.temp:e‘:l to prevent the
Nany of the girls,

" i o
formatio of cliques and popularity hierarchies.
hewever, seen ed to £ee1 the need to advertise thetr friendships in order

‘m pxcvidg them with a sense of mynrtanca g .
v Thus, the soctal’ seructure of Camp Meotick, in cems of its 4
Tuled and. Adeals, had differential offects upon these tuo camper groups:-

Over the ‘two.monti Period of my par:icipn‘nt ohs€rvation at the. camp, I

ts by these. two groups of cappers to manipulate

witdessed subtle aft
¥ and alter the éamp structure. Tt was in the realm of play that these

campers were most successful at gaining the freedom that they desired

from the camp structure.
% This study, then, describes and analyzes the play of campers who
/ . e -
! were ‘largely concerned with regaining ‘wigheld' tights and privileges.

\ /“\The creation of d''bush'.area by the senior campergyzasd the clique and

group’ pérformances by the intermediate.girls' cabins, are two major

The creation of these play ‘forns by campers

foet ‘of thls study.
illustrates that play can be-d, device for comunication within, as vell |
: as for manipulation of, a reigning social structure. .The ability of

#lndividuals, of this age grn‘np to adhieve subtle transfcmtionj/f a

socal structure serves to ‘exemplify. that the re-croative’

like adults, use play both as a vehicle for comm

ur;lcnian and as




-a critical analysis of past research in the field of ‘play, and - serves “to iy

Tules and regulations on the campets. This dmussmn further functions I

“uncomfortable situation. This, and other problems encouhteréd by * ¢ 5

arena for the ma:ituclcn of social chmge

* The :hem is. p!eseﬂced in gix chapten “‘Chapter ]. 15 largely i

intruduce the. various theute(ical framwoxks used in Ehis 1nvestigntion. B

Chapter 2 deals with the 1mpu:mnt inﬂuances of Cmp Hentick s

to illustrite that, regardless of age, all campers we?g defined as’

children, while all staff. mambers. again zegsrdless of a\;e, were defined - N

‘as adults: This artificial or subjective dichotody becwem 'children”

and 'adilts' ‘of the same ages. obviously -placed the*older campers in an

campers, as.a result of the social structure of Camp Meotick, are = _ -

introduced in this chapter.
The context of ‘the camp and ' the campers’ lifestyles are related £ B
to sintlar elements, extemal to’ the canp,’in Chapter 3. Unlike wider '

.
society, where children and adolescents are perceived as ‘constantly

growing’ toward adul:hond, the-'children' in the camp situation were not 2 i
perceived as “being, 1n~such a transition. Theoreucany. the .camp .
stshericasebali soe: dlloy fof theirucomision of achikved statuses while

aiso maintaining its strict authority over campers.® Ascribed staguses

of campers and staff members were seen by the camp as static’ through-

’out the course of the camp session.  This chapter concludes by intro-

ducing play as anoption available to the campers, to alter, in subtle e

-ways, the social structure of Camp Meotick; and thereby regain privi-

¥ 1eges which had been remuved.

Chspter 4 is a pusentnm\ uf the ‘relevant data éollected ‘at

Cap: Meotick. These data are describeq under thrée separate subheadings:




1) Absentihg Activities 5 z> ‘Cliquing Behavicur!; and; 3) 'Bnlsh

Acuyiues Abséntisg activitigs refer to the first plsyful' a::anp
by l:ampers synbolically and physically to revmve themselves: from cercatd

"\ camp; si.-tua:iuns.f These absenting activities Vere seen as the inicial.

Cliquing

" steps r.aken py canpers to‘overcome the camp suncmre,

~a,|al4ysed in E isrseecibn Tk\g cleatiom of an area ef stheir oun in the

bush bl ée.riq‘r campexff‘,v as'a’tie

"frém’_taff membgrs, s, dEscribeﬂ ‘in thg seeuon gntitled “Bush Activic’
., S

ties' . The senim; 'amper s playfm' atna

s
successes at altering the calnp s social s!!uc{ure a!‘e mreseﬂted 4 The =

concluding remarks-are plesenr_ed in’ sunmlry fotn at nha aqd oft]




i .
* . CHAPTER. I
l -
R s - ed
il . .. OVERVIEW OF PAST KESEARCH o
:, ’lncerast in the causes, quali:ies sand’ ramtfications of play 46
not “néw.” People have considered play’as a subject fof study, or at

Least duriosity,’ for centuries.. Serious scienfific and specifically’

[ anthropological attention to play,howevet; has been.more recent. ' |
Reports of various forms of play and genes by jearly. trayellers, d1ive
trated both the universal and varted forns'that play couldtake. Hou-

“eyer, because of (heu— unstructured observxh:nal methods, these- reports

wireraf fen'biaeedzand 1ed woma vo the coniter) that play was simply and-

only a "game'activity" (Schwartzman 1976:14).

The basis of this.concept

and ritvalized events of "primitive’societies.
Formalized gamés, complete with elaborate,rule

- structutes . .. would obviously appear to the,
ethnographer ‘as more' conspicuous and spectacular
than non-structured play activities (Ibid. 1976ai15),

-~ Insofar as these descriptions of play and games were bl‘ased,“'
they- 168 some scientists to compose strict and nacrou Views of ‘the méan-
tngs and attributes of play, if they censidered play at all.  However,
not all sclentists percetved play in such narrow terns Play vas

accepted by sone as a wide category of hehaviuut, which, 1€ studied,

could provide insights into other culcural forms. and even; Culture itself.
3 x




_ Intérest in plsy and ganes. had first to go through a series of scays

befcra Lt yis o becone a:serous suhjgct of anthropological Ingarest.

and 1nterpxetutlun .

Herbert Spencer‘m his work, Prihcigles of Psxchulbgl (1873,

had pgsited one of ‘the earliest theorles of ‘play: Edm\md Tylor. oy~

Lever;lis usually fegarded as €hd first emthropolegist to sugsest that s
"the study of play and games might be a useful vehicl§ for .che discovel‘)’
of anthropological 'facts' '(1:ylar 1879)" - Unlike‘Sp.en‘nef} who along with
Schiller (1875) ‘proposed a general theory of play as being the result'of,
surplys energy, Tylot was interested in finding a possible tool for the
expln\a\;ion am} ué\éerscandmg of other cultural phénomena.. For this
Feason Tylor suggcstad that even ". . . a matter so trifling as a game"

et gt e Comot £ anthropologists (Tylor 1879:129). With this.

1nterest I games- now one focus “of an;nnpolagy. the theories nnd per-
spectives by which gancs were Sxplainsd sHifred with the prevatling

. anthropological attitudes bf the time. Little vas & discovéred about

" games that did not substantlate already-outiined theotles, ‘perhaps

becaise; as Miller (1974:38) has suggested, a prevailing theoretical

perspective . . - latgely (and often unconsciously) detergines which
data ve will'be able to perceive and'which data ve will blind curselvés
to." In its mum stages the. an[hrupological study of play was

modelled on Tylor sand others'- ) &

of ethrographic facts with the expectation that
i - day, (and. {n some vay) thqse facts woild icad

197865). / SN

. concern with the collection and compilation /

Little emphasis was put on theoretical interpretations in these

initial collections beyond the expl fon’ that games might be fonsidered

N




i

wgs) | Lady. A.B. Glane; “£dr instance, suggested that the ehilér

singlng game 'Heres We Come Ga:hering Nt 1nj May! ‘was !in, f_act a

culcuxal survival. "Through : all the “games T have seen played [the ‘idea

of cnnquering “and chgtirng] (seensito - run, ‘and 1t exaril} accords .with

thies cone p: of marriager by tap:ure" (Gonme 1894:431)

W th the atrengtl\ening of the_ ‘Evolutiontat Echeol of -anthro-

pology, ;he wider concept of "play’ as ‘opposed to ‘the l\arrow 1nves:l~

gation of gumes was e into the literat ’ﬂ}e Sremscrives
which this sehdol followed remains one of the most : prgvalest ways of
" looking at play today (Schwartzman}9763‘ll) ) :
“The baste metaphot undetlying evolutioni_st‘v‘thnught wes the

comparison between man's fiistory and the structure and processes

Tevealed in the "successive [strata of] geological: formations" (Morgan

1964:422) . Morgan explained in snctent Soctety that

.The latest 1nves[1gation§ respecting the early
condition of the'human race are tending |to the
conclusion that'mankind commenced their jcareer
at the bottom of the scale and worked their way
up rom savagery to civilization through the
slow accumulation of experimental knovledge
(1964:11). ,’

Thtbugh the perapecr_lve ot' this theary Morgan cnncep:unlized
early man: /

P
The, tiferiority 'of ‘Savage. man in: the mental and
moral gcale, undeveloped, “inexperienced, and
held down'by low animal appetites and passions,
though reluctantly recognizéd, is, nevertheless,
substantially demonstrated by the remains of
/ancient, art . .. . by his cave life in certain
areas, and by his osteological rémains. It is
still further illustrated by the present con-
‘dition of tribes of savages in a low state of
devé&lopment, left . .. . as monuments Of the
rupast . . . All these conclusions are involved *
+'%. in-the.proposition . . that mankind commenced




E B | . )
. 2 Cheir career at &he bo\::om of the. s:ale
. Tl sk

"The aoncept of movement from lower to h*gher Srders of develops

ment coloured much, if not. al1of anthto[mluglqal thought. By ‘per-

ceiving the savage at. the opposite extreme to: ‘the pore civllized man”

and the child'as che 16‘3ez Sl orita adults a; couparisch of the 3
savdge and the child voul1:t alnsnt l[nevir.able.. In the search for

inforaation sbout the history of manklnd( tha chi1d given | the precon-

l 5 i Eived similnrity of ‘growth with ‘the s‘a\mge, would appear to be'a

/Nl:lLable ey ) Tndeed anthropolagists‘in the 19th céntury and even
Unable ‘tos: *. ' g

RN m/ay Find ‘the. - easy comparison too ac;raccive to—igrore.
L. ué shali'do as thé biologists. - .

do and :urn7co ehb ontogerests of thee notions. Theré are c{.udren an/ s
e &

perforn direct studies of early nen

(Pingez 1970:13); A l ’

|

|

[ . around s
‘ not go unquastiwned Anthru— . L

“ This framework howe‘,et,\did‘

- J % [
' pologists have been taken :o\:ask{ for their unjnst tredtnent ‘of

7 v primitive man. "T)\e apparent simila(iniEs between the prinitive and the

¢hild, so: often mﬂ:x may be deceuful. ue,mus: not make usé Gf them
b gl

‘save cauticusly and with cermn l’eservations" {Levy-Bruhl 1965:16) -

primll:ive' ‘men and their culturds

This 'dLsrespect" biased rE0rt of

and presented a ‘picture of “the savagz as o 2 3

: B .. . undeveloped . . . Mzm of ‘them .. . are
. Pt dormant, like a bud before it has-unfolded.. .
Credulous as g child. he is, put off from the ;
solution of a merely spe¢ulative question by a p
tale that chimes with his previous ideas, though = ..
/ .. it tay-transcend his actual experience. Hence,"
¢ many a deduction, many an induction, fo us plain
.and’ obvious has been Tetarded, or never: reached g
at'all: he is still a savage (Hartland 1909-1910: - "
256). . ran
i P . ;

P ¥ However,’ the prutec:ion that the primitive has recently been




glvén from these fabricated concepts has not been similarly off‘.\zxed to
b : e (O e

¥ . the child.; . 3 g et

Like the évolutiontst: approach ita8lf, which mphasue,d :he
& 5 U und linar movenent rmm savagery to civilizatian, the, chi1d vas ahd s -

often seen.only as a dEveloplng adult Th‘ls cmnpn—ison Yo child’ end

savage 15 as'{Tlustrative of the e“}uxu“gﬁtscs' concept of childhoad ds

Y e it 1 of . thelr 1deu of savagery.: Where the $avage was "sketched .

ag' a petat e s s civilized man'’ (Voger 1975:162), the. ehifd | -7
£ .

% s was- seenas che ‘polar opposite of the .adule. - Each eEfort which _the,

fnaad] undertuok was consigered o be prepﬂrntion for adult 1life. While

exsmplg of .the step—by—step accu\nulation of knowledse’ and skill raadying

thE nhild for hls/her em:ram:e Inito: the world,of, adit voies and.

© ‘responsibilitfes. . s : . o y

J6.. stantey na11 (1904)" origi: this evolutionary perspective:

i = . .of children's play by stulating that children pass m‘mugh a series of |

hH] [ 2 play stagés before reaching maturity. . Such stages, atcording to Hall,

correspond—to-and recapitulate . .. the culture stages in the dévelop-. :

© ment of races" (Hall, paraphrased in.Gilmore 1971: 313).

. I regard play as the motor habits or. spirit of
e the pas( of the race persisting in the.present .. - el
i :Thebest index’and fguide to the stated . / 1
_‘activities of adults in past ages is found 1h e
L, the instiictive, untaught and non-im{tative
e LR s plays of children.. ... Thus we rehearse the 3
¥ . activities of our ancesfors, back we know not
how far, and repeat: their life work in sumative
2 . “and ways.. It is idfscent,, albeit
g _._inconsciously of our line of dedcent (Hall'1904:
N 202).. . (s




' / £ “1uo basic 1deas ate’ posited ir }-lall's work:, that: child‘renls g o

;| stages|and that the growth of an individual hunan ofganish recapitulates i’ .

11
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mentall growth passes through a- aeries of Eeataible and prediczable

the growth of the 'race'. These o fundamental ‘statements set the’

I groindwbrk for much of the wWriting (on ‘piay at the’ cie. Indeed, the’

postulated stages of mental growth are.still commonly ccepted, in

variots rnms today.. , .
Expansiofs of Hau':\tmues continued to make up a large part

af the 1Le:a:uze on play wéll into the tirentieth century. Appleton

(1910) adudied the play of both 'primitive’ adults ‘B of ehitldren; and

sugges:ed\‘ that play was a response’ to the 1nd1v3.dua1‘s need and/or.
|

desire “.|. . for growth to a stage at which the instinct [in the Eorm

of mastery of skills for adult 1hte). en operate” {(Appieton, 'cited~ln

Glimore 19“71:31:.). Mabel' Reariey.'s (xexs) vheory more closely xesambled
the ‘tEB.ri\‘es of Hall." Like fall, she suggested that “the 'play periods’
or stages \Lh'mugh which children pass correspond to- the evdlutionary
istages through which man himself has passed: Hall's pre~exeré1;= v

theory of ‘play which saw children and/or young animals® play as

rehearsal and preparation for adult life was echoed 'by Carl Groos (1898,
§1);. Beach. (4n

. "1908), deorge H. Mead (cf. 1934); Britt and Janus

) enfnials, 1955), and others. v T o ¥
Perhaps the most widely known theorlea 2 be ushered in by '

Hall's work jwere the psychological and psychoanalycic gmu:h :heories

of Freud, Pfaget, and Erikson. Beca\z!e the ‘theorles of these three

scholars are 5o extensive; only their-discussions of play witl be uut—

"“lined here.




: ana;lytic Eradition and efecively.! . 1iluninated every- aspect of
human behavior" (Bock. 1980; w. :
“One of Freud's best knoun teachings 1 he psychosexial develop-

neit B, the child’ through the pregenital, la(em:y, and finllly. the
N gznitll atnges. The’ pregenital pezxnd begins at birth hen ,:ha
pleasutes f the newborn “chiild center on its, oral zome (the ps and-

mouth)" (Freud, paraphrased in Bock 1980734 Later thie anal zone.

‘ e as the center of pleasure and conflict, and

" (Ibid.:

5 . réplaces the oral 'z
s o enally ey plennurE beconts centered in the genital zone
At the age of, five the child encers a period of latency vhich

34). ‘
lasts until puberty when the genital stage reappears.

Freud's theories of play fall into the category of cat.hartic

5 ‘theoties which had beén proposed as eatly as Aristotle. Freud's play -,

F;ks play behaviour serves to

theoties contain two recutting thenes.

enable the child fo act out. and repeat pmmm situations that the

B . ‘child has iencountered. This repeQitinn, in playful form, allows the
, “child the opportunity to master these problems. Secondly, by mastering

: play "the child projects his own ankious or hostile féelings onto other

individuals or objects"- (Freud, paraphraséd.ip Schudrtzman 1978:145)

In Beyond the Pleasure Princigle Freud analyzed hiy grandson's = . :

S, o . .7, odd playing habits. Whenever the boy's mother wnuld Leave hin he would
. ; % / FRT AL W
“any small.objects hie could get hold of aid * s g

: s
[:hrnw] them away from him in
the bed and so on ... . I eventually realized

that_[this] was a game and that the only use he
mae of his toys was to play "gone” with them.
One day . ... the child had a wooden reel with a
“plecd of string tied around it . . . What he'did
‘was to hold the reel by the string and very skill- -
£ully éhrov L¢ over the edgé. of his curtained cot




-'s0-that ‘it disappeared I, . .He then pilled

the reel out of thé cot again by the string

amd hailed its reappeatance .-, . Thi, thes,

“was ‘the complete game - disappearance and"

retyurn. (192 3—3&). P
-

game the cﬁlld was able to cmpmsa Eor his noxhe\; & -absence.’ "In

““his gane .' .. the uz 1le boy has, h1 mother by ltzing. lIe mnkas her
s

g pleaaure (Freud; plzlphrlled 1;-: mksm 1963 217)

i “his use’ ck’ and ‘xplﬂllon‘ of Ff‘eud!an theury.‘ etson sugges:ed ‘:m:

C.stages.

of m_rburun:c here however, are Eitkson's dueuulmm of pt:y

o Eckson "Plly %_.. is a Fupction nf the’, ‘ego, an; ltt-pl to aynch(o—

T e the boduy nd the, .ocm processes wi:h the Belf" (Erikson ms:‘.

211). Play thgn. 1s a process whic.h aids ‘the ego in overcoming proble—

Erikson believed thar pl.

“4ndividual e‘mn.te his/her om pmbxm. "rnr to tglay T out

r.he!apy could help the

most. mmrll elf I\enunl -u.lnre chudlwod\i»iordi

(um 239y,
oo Ia the clﬂld'l inteial scage of play develuplent the body is the

~fo:\ln lnd the, objeg;.,ot plny. Eriknan cau- thi: l\!mcoulc"plny and ays

u baginu befuru've nm:lca q: s play and consis

fFirst in the

by Tep 6 of.sma...l erceptions, of sensa-

t'iout, of vac-,nuuén ete. Duxing he second stage .the |

:Mlﬂ plays with per ogs and :hingu and 1tids tere that the child may
?

later return when .. . he needs to. ngrmql his ego" (Ibid.:221).




Xnitially, the elments thut ‘make up this uaud are;

sphere’

treated ag: things, are lnspecl:gd, ‘nm 4nto op fuue@ £o ke 'hqrale"'

O (Erikson 1963:221) . " The child guickly 1earns that different t}’ 's of 4

e :herefnu mntinues

play are acceptable only. tn ﬂifferenr spheres.

ic sphere and/or ) « 2 Thus; zhe chﬂd

to-exploit the.

:age what play 'ha—shnuld perfam by ‘himself’ an,d

1ums at this

% uhst content can be hared with nthe(s and"forced upon then'" (lbid 221),

£ s . Jean Piaget, like Freud and mksun. divided children's develup—‘

men[ into stages. Act:mnpanying each develnwentu) stage is.a partlcular

. play behavioun 'S‘hese play behavidurs result fmm the cognttlve stages |

through which children pass in their movement. from ™.

and phenomenalistic view'pnint ‘to an aant s objective :nd ra:iohalistic

k3 Dur.luok" (Piagét, paraphraséd 1n Cilore. 1871:316).

of. whinh are azieys preseat though riot necessarily 4n'a state of

equilihrium ac any given” time. One mode, mccamcdanion, 18’ ",' b cha: s

pmcess whereby the child (or any organism) modifies his/hee own mental

set in responise to: extarnal danands (Pdaget, paraphrased i Schwai taman

Comverszly, assintlation 1s LN that pxucees wherehy ‘the

n:hud 1ncorpouces elemants of the mmmwl world into his or.her ovr

i52). When a’stata. of equillbtium bel:ween these two :

(SR schal:a" (Ibid.
nodes s achieved an organisn is “sald to be tn a "froperly 1ntell’.gent

It 1s however, the ‘Fluctuation between "

ndapcauon" (Plaget 1962:5).

Koty the &redeminanc {of one process’over the ‘other. that Piaget:nads to’
B A 1% discern more Playful and lesa playful betavigica:  Beoatiss 5 the coi-
g . stant pres:nce of both \:he nccomlwdnr.ian nnd uastmilﬂtion processes. it

s ‘e degree nf plny rather than the existgnce of play which vlri:s._ >

© Cognition; for Piaget, is divided xn:o two baaic ‘processes, both =




Three' further divisions of ml«ige';'s schema may be delinéated

' : ghven the posstbility of primaty of oné prﬂ:ess over the other ‘ot
Three sn:ea, lntelllgenne. mxmdop. e

N equi]_lb'z‘lum becween the ‘two. .
and play, result from,the dynamtc intérplay betwden processes

1f every act of intelligence-is. @an.equilibrium
between assimilation and.accommodation, while *» . I

L """ inication is a continuation of accommodation
Sl i Sy .. for'its own sake; At may be said-. . that play‘ e
g % " is essentfally assimilation or the primacytbf

assinilation ‘over accommodation (Piaget. 1962: 87)

Play, theréfore, for Biaget’ is ‘the rmadelling of reality to,

s own forms of thought. Becausg even’ the passlhl‘e fams of <

" L€ one
thought vary throughout the otganlsm & ‘development, so; tob, do the.

i ‘o foms 6t vlay. Diiring the earliést cognitive stage or sensorimomr
period, play 1s nharacterisl:ically tepatitive in nature. “Earlytn &

: chua'.s iife any nealy mastered motoy abiliey w!ll be performed  over
Xo new leArning takes. place . k.

and nvet in ‘deferen( contaxts\ Ny
du:ing Sucti behavior, and thete; is every evmgnce of ple‘ssure (mm r.he
T

(PiAget. paraphrased: in “Gilnore 1971 317) ¢
Symbolic play becongs. appnem: in' the' second cognitive or pre-
o In this periud ¢he child hgcmnes

‘child

" opérational stage of development.
apable of substitutii-ng (;ne th{ng for ‘another, thereby creating a lufiic

5 i :,’symha‘} ".As the’ child ‘progrepges: r.hrough this stage,maka»baliwe or 2
s ic play becomes '«'H x 1 - 3
. tranlfbrmation ‘ Lt

activiiy,. the third stage, is chnracceuzed by. the ":

“of ‘symbolic. games: into conszructional games {n which the’ object: con-,

structed symlmlizes the object it represents.through direct cgrr
spm\dence analogous -to. that of’ draving" (Piaget 1962:288). This stage

fnterest in games with rules. ..

& © | signals the child's




- well when he suggests

Piaget, 1n'an earlier spudy,developed a three stase scheia for -
file ‘cohceptualization by, children, ‘In the firat- atiige children acespt
S rules as 1n:ere4ung but. lmimvortant Children. in'the second stage
: accept rules as imutablz and sacred truths and £inally, in the third
 ‘stage of autonomy, rules.aré considered to be'the product of socfal

consensus nd, che}efoxe@n.y Be altered by "enlisting general opinion"
(Piaget 1965:28 ’

The concepss and theories of these early writers are still
s

widely accepted. Applications of thege ideas, such as Erikson's play

* therapy, -remain usaiul to psychologists and theraplsts today. . Many

studies . have an\pted to. build upon. the writings of these authors and

discover new fpms of play therapy (ct. Murphy 1956)-. - However,

asstmptions upon which these writers have based their theories may, in
fact, illustrate incomplete understanding of childhood%play on the part
of the researchers. -

The evolutionary theorists all builf their ideas upon the

assumption that the child is an incompléte adult. . Children are seen as
striving for adulthood ‘and’much, if mot all thit they do, both prepares

them for adult life and reflects their need for preparation. Play is
by y
{
divided into two separate streams, that of the adult-anmd that of' the

‘child. Adults play to free themselves from the constraints and pressures

of their role as adults. Adult play is recreative. But children play
h ! - .

tp prepare themselves for adulthood, to master reality, or to fulfill

/some biological need.

Though he too fits this description, Erikson makes the point

the way in which theorists perceive childhood .
_play: R
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G o - L% ..to be tolerant of. the child's play"the ¥
o . adult mse fnvent  thesrids which show either /- !
\ . . ... that childhood play is really work - or that
\ : it does not count.. The. most popular theory
; . ¢ andithe easiest on the observer is that the
‘child is nobody yet . . . that childhood 1is
neither here nor- there (Erikson 1963:214).

85 (llowever, childhood iffSelf is, -for the theorist, merely 4 memoty . '

. .mow ve see through & glass darkly,’but thien face " to, face’,

(1/Corinthians 13:10-12). The.distance from childhood: méy indeed

2 “engendet fargetfulness" (Ha!m i924) and make it hard to rememher child-

’ : hood things. .. Relegating children's play to an untmpor tant or ‘even
metely instinctual level may cause the theorist to overlook  sbue 1mpcr~
tant attributes of childhood play andjeveh of childhood ftself. _As»pla):

has hecamz a more S 1

and as children

have; ‘becéne their ‘on informants. new. theories, of play, have.arisen.

These theories may J show that childhood play is not so [different from

» . adle Blay. Given the new freer perspective the -euggestiun arises that

children do'not simply advance ". . - forvard to new ‘stages ‘of mastery"

(Erikson.1963:222), but; like adults, they step ". .. sidéward into

‘another reality” (Ibid.1968:232). s
Before we turn to these new theories of childhood play it 1s
necessary to il{ves'tigar.e what. theorists consider play t(‘) be.

| - ©*. Dneof the most difficult obstacles’ that a studant of play

! enz:nunr_eu 1is“the fomulation of a sufficient dennuian for the term.
mny diffil:uln.es inpede the construction of a definition, mot the least
of which are.the multi-flceted use of che work as noun, THED, et
adjective, etc. and the nebulous naturé of the concept itself.. A
defiateion, though, b A

. . .. to be scientifically workable.. . . must
. : be precise, but play is an abstract and global'.
T - “ . .

, : ST ¢ 2




L sort of behavior, one that eludes precision.” In'*
* . the'pést, play has beenca thing to.be inferred;
not the sort of behavior that elicits clear.agrée-
ment with respect to its presence.or absence .
(Gilnore 1971:312), s

 To find a precise definttion the student must cut away ok
extraneots attributes G il E e s of B Kot |
This) ShonehiT!skeme” ta Hesdn dlaose mfpossible ‘task, 6t the n;xcleus"
itself appears' to.be a matter’of individual opinica.

Because of the very abstract ‘nature of play, selentists who
actempt: to’ fﬂmulq\:e a ddequate definition generally weave it aTw
:heir oin personal theories and perapectives of the concept, therefy
qualifying its use by persons with differing pzrspectives.

Another ° perhaps more ‘serious problem involved in this
approdch to & definttion of play’ 4%, implied i 8 ‘statenent by Miller. ’

Wheré a definition becomes or®includes a theoretical perspective ofie

must Keep' in mind that

A theory is & myth: ‘that is, an organized system,
of symbols which'map'and unify a field of confusing
events. Theories can be manipulated at will while
data cannot, though theory largely (and often uncon-
sciously) determines which.data we will be able tb
perceive and which data e will blind ourselves to

- (1974:38y. ¢

Hence, by formulating a working definition of play which is at once
theoretical and therefore biased it ‘becomeés possible; if mot likely)

that one will -limit the ‘examples and/or the observations to thé *

.parameters of the theory. - & g

In attemptig to avoid this aiffleutty B mmms often satisfy

- the nided for’ a definition by substititing a st of . chafacteristics of

play_for a pretise definitton of the Gincent, g

In order to avoid this pmblem kY present here ‘only two

\
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e might call it a free activity standing quite

descriptiond of play, both of which 1llustrate’the abuve—n’én:mm
problens and are;’ theréfore, Linited in scope: b“ot a1 zhese charac-

teristics are rélevant at ‘all tines. Indeed, not 41 of tthe charac-

teristics relate di'zeccxy to'the piay in. the Sunmer campi Th&y are

affeud ‘here ss “an example of the various characteristics cmnmonly ised
‘to describe play and as an lustration of: the difuculcies Livolved th

foming an adequate definition. B R

Helen Schwartzman attempts a precisé definition of play Lhough :

she does, perhaps uncnnscinusly, reveal her px‘imary 1nteres: in :he

- hake-heueve aspect of play. ‘Play, to Schuartzman

.4 ) 'is an ‘orientation or “framing ‘and defining

context that players adopt toward something (an 2 8
dbject, a person, a tole, an activity, an event, . .
ete.), which ‘produces a'text ‘characterized by

. allusion (not distortion|or: Xllusion) trans-
formation ‘(not%preservation), "purported

initation'"of the object,’persop; role, etc.
(1978:330) . ’

Unllke Schﬂnr:mn, Johar' Huizlng - chooses | .to define the te

..play by outuning a series “of cham:enmcs in lieu of 2 formal
\definitiof,,

szerthzlzss, his détinLelon docs. ‘ot suffer for' lack of
precision nor does it reveal an underlying or. hiasing perapective‘ His
definition, though it ﬂe‘scnbeé play Tather than defining it gives the

vreader a useful indication of the overall. concept.

According to.
Huizinga, hy

“Sumiitng ip’ the formal ‘chardcteristics: of ‘play we

consciously, outside .'ordinary' life as beirng 'not

" serious;' but at the same time absorbing the player
intensely and utterly. It is an activity connected
with no.material interest, and n profit can be
gained by'it. It proceeds within its own propef
boundaries of time and space according to fixed .
rules and ip an orderly manmer. It promotes the : %

- formation of social: groupings which tend to surround
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{themselves with secrecy to stress their difference
fron the. conmon world by disguise or other means - |
(1950:13).

" Foliowing Hutzlnga's exaiple, magy authors have outlined varigus”
" charactéristics of play. Becfmse of the agreemem: between uriters

regarding pldy's essential attributes it is pnssihle to accept their
~ A g st

136)' £rom

descriptions’as reasonable base lines or mips.(Miller 197

which to Vl%the data. Hwever, notwi thstanding this overall haz‘-muny, 5

@ quick catalogue of their proposed descxiptiens reveals the great
©. giFfierlties theorists have ‘encountered in.arriving af -a. fiaal  neanaus
on play's:ful{-Reaning. Play is comomiy considered to be a voluntary
activity (Huigfnga 1950;- Caillols 1961; Norbeck 1974a,1974b; suu:u:.—smm
1976) , ‘bounded xr tine and/or space’ (Huizinga 1950; Sutton-Smith 19765 .
Norbeck 1974; Gqf fman 1961,1974; Handelman 19773 Schwartiman 1976,1978),
governed by ml “(Huizinga.1950;  Caillois v1951;imue: 1973; Goffman_
19715 1974; Hahdelman 1977, means rather- than goal oriented (Hulzinga
19503 Willer 1973; ‘Haiidelnan 1977), mctionslly‘charged. (Hulzinga 1950;
 catllots 1961; Csikszenl:mihalyi 1971,1975; Norbeck 19743 Sutton-aich
1976), and mkez:ain and, unproductive (Hyizlnga 1950 Caillois 1961) ..
Play is vieved as,offering a sense of freedyn and autonomy
(Csikszeritnihalyi 1971,1975) Willer 1973; tndelman 1977), end as having
make-bélieve, novel and/or ‘transcendental qyalities (Huizinga 19503

Catdloty 1961; Csikszentmihalyl 1971,1975; Norbeck 19745 Handelnan 1977;

Schwartzman 1976,1978).

\ g v
In'recent years the study of the play of both adults and children

1

has become a more ac:e‘ﬁtab]% an

Like the subject ares itself, redent scholars have been more playful and
inaginative. in'their analyses] At the samq timé, an awaremcss of the :
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Eyriad of possible explanations for p].-y has led a mmber of ...n.ou to

take one specific play. event and present for it nusérous different anlly-

ses.” Such presentations not only remind students of play of the multi-’

faceted nature of the gubject but also attempt to/add to oyr basic
“imderstanding of play itself. It is hoped that by thinkisg, from many

“ perspectives, about "... ." one small play episode, concepts and dis- .

. tinctions will emerge that could lead to'a clearer and more extensive ¥

"definition of play! (Gilmore 1971:312). -

In his review of the history of the study of play'in.anthr
i pology, 3. Gilnore (1971) defines a single play event which he then ' '
. ' analyzas from the perspectives of the dxfﬁunz lchoals uf chought:

: Helen Schvartzman employs’a similar teehniqua fn heb §latugston of the
"Fout major perspectives for the study of children's make-believe

““ .o - (synbolic, socio-dramatic) play” (19765.195). Al:hwgh both authors are

working toward different ends, Gilmore to present an historical study

and Schwartzman to introduce her 'sideways' perspective of children's
5 blay,” both illustrate‘the variety of pa;gxixg and acceptable conclusions
"that can be drawn from one play episode:
Gtinore presents.  stmple play event for analysis: ™. . . a

young, child takes a plece of cloth and, ss it the cloth were human, makes
%t "g6 to sleep” " (Gilmore 1971 312). The ' s\lrpltl energy theory' of
Spencer (1873) and Schiller {1875),, wherein an organtsa’s excess energy
16 néceadarily dissipated thrnugh play, 1s illustrated in terms of this |

Pl i p}.y event. In this.case, "making a cloth “go to sleep" fmuld be ‘seen

as tial \\. Jand

, pushed into being
by the automatic production of ‘unneeded =n-rgy“ (Gilnore 1971:313).. The

usdeseal deficit of energy shighis, iz aaIpLa 1o wivalilert Stk




* replenishes_ energy, mj‘lns that the player makes the cloth go *to sleep

because he/she fs . . | Physically too faugued (o do anything else
(limore 1971:313): Where ‘play is considered to be the, result GF, energing
tnstinces, this same play event becodes . ... the first stirrings of a

_parental instinet” (Ibid.:313).. Hall's (190&) recapitulation meaxy. |

wherein play becones a vehicle for dis 3 and

instinctual skills carried Gver by heredity,” perceives this play event

as merely an illustration of a "vestigial prinitive Bﬁvxax"'(cimrle i

1971:313-314):  Finally, the éuhanie ‘theory supposed yet another |

1ncerpreun1en of this singular evem;, Gilmore explains:
N *'  There is a certain degree of psychic pain e
" young child when he'is told to go to sleep, for the
child wishes both to comply and to remain awake.
Further the child does not wantto/feel he must sub=
“mit to adult demands. Thus, the sleep play of . our
exasple occurs as’ a cathartic, wish-impelled -
response to his lingering psychic pain (197 321).

’
Aside from Lh! numerous nys in which one allple play event can
be analysed, one thing should be noted in cume s work. Inng fnstance

15 thie " chi1d" considexed to bé 3y contivl of bis desive. to play.” Rether,

- the play is preseated s an act which the child 1s impelled, by un-
: ;

conscious drivn,m yurtum
These theordes, too, cgn only be considered hypotheses. for they

are only indirecrly testlble. Moréover, because tht‘pllyet is implicitly

J described as being unconseiously driven to this play aceivity his useful-
p

seas; i ' Incotmant ragariivg ila Gwn actions is ntgl:ed- i
Scmartmen offérs a play episode wherein the players are very.:

" much’ in cen:ro) of their. play. TM.s control itself becomes “one major

perspective £rém vhich to view play. In order to alic}date her dis-

cussion of the four commonly employed theories or ors'. for play,
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the day ‘caze play episode is’ qubted at length.. | ] i

Thomas, Paul and Karen are playing in thé.block-
corner. ;Sonia ;. . asks 1f she can play with .’ -
Thomas and Paul., They emphatically say, "Nol"
‘Karen says: "Yes! She can. - know; you marry me
‘(pointing to Thomas) and Sonia can marry.Paul."
Thomas and’ Paul .respond again "No!" Karen replies:
- "0.Kus I'LL marry her and you'can marry’each other."
. Thomas and Paul respond.reluctantly: "0.K. She can
play." Karén says.to Sonia:. "We'll be nursés -and
you sleep in the tent." '. . /Karen explains to
5 Sonia where.the boat, ‘tent, water and alligatols are.
R Linda comes’ in from playing in the outside yard.. She .
immediately comes over to the block corner and falls”
= in the'designared "water" area and screams: "Help!'
.something 18 biting my legs!". The group respondsto
Linda's action and. then Karen announces that "Captain
Paul is dead!" At this point Thomas acts very upset
and says forcefully (directing his statement to Paul
and Karen) "You guys never know what to do!". -[Karen
and. Sonia leave the group.] ‘Thomés, Paul and Linda
shift their discussion to talk of 'angels, wingg dnd
- heaven'. At this point Thomas (with very agitated
body movements) falls to.the ground saying "I'm dead."
Linda declares that "Thomas is an angel:" Paul now =
begins to figit [sic] and states his desire to return i
,to the original boat play theme. - Linda respondsby . .
- -saying: "Well, I guess it was all just a dream."./The
boat play theme is resumed (1976b:199-200).

. The first metaphor that Schvartzmin utilizes: {s perﬁeps thie most

.commonly " accepted view of chud:en s play. “This upwards perspactive

treats play as (TSN, s e eRs o R, SALE

 “actdvities" (Schvartman 197sh:zob). “From this point of view e play.
episode is considered to'be an example of rnle plattice Herein, the
itacuston of Female cécifattonal solés, (e 11 ba surses) ‘and acsepte

/\;ble and unadceptable marriage partners are uzmz.{d as 1llusiratiens.,

The ‘pecond metaphor, the inward/cutward perspective views play

as projection. "Adopting this projection perspective play would .

specifically be interpreted as a place for children to 'work out' or

‘act out! infra-psychic frustrations, amtieties and hostilities" (Ibid.:
s 1976b:201). In this case the discussions of death and Thomas'
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unéastness, with “the topic is the focus,

4 Thu'dly, the: ha’ckward view, wheréln play is cunsidérea to be a

gau(g acuvuy and whare ganes are viewed as Teversals of inversions of

Seateanat systems" 1g rassatad (Schvartznin 197651198 ‘Here Karen's
1nvexsxon‘ of marrisge rules and the v, . . uhimsicallty by which che§ p
move in and oye of these roles, and’ \:herehy shiftghe iplaythens would
be ‘seen not as a reflntiou or imital:ian of adult life but “pather’ as a

challengg to, ory mnckinwd ,ﬁ.ve:sion cf, nppropriar_e adult rale

ligy & win,m thee three frameworks only fragmentary examples taken

from the play episude are T and e di ed

’rhe “éntire play event and. the-movements and shifts within it are not

nvestd However, ; 's‘final Ratpeceival hos o Sikae-]
ways! view coppiders the entire eplsode. Based o Geerez's (1971i26)
discussion of 'the Balinese ce‘z;kfight as "a story the players’ tell Ehem-
- sélves about n\emsei es,". Schwartznan's sidevays perspective comsiders *
this ‘eounsiclcation e/ Eprms bf " comimLcation an ’m{ ressons for ‘the
:ommunicatiun in a given play event! in this way, conflicts, sirategies,
funcetons - opindonis, etc., all becone ‘tmportant: to the analyéls, As
vell, afd most importantly, unlike Gilmore's. examplés - or Schwartzman's
Eiret three pgrspe:m‘es} the players are considéred to beian integral
part of their play. Play, then, from this pefspective, is not'a thing
that the player does but an activity-that the. player defines and‘is’

hinvolved in. g i .

Her' sideways perspective, or play.ds text, relies upon a thordugh
§ 5 : B

knowledge, ‘by the observer, of the social context of the players: In




vl Thoras generally dnminating Paul.

alsays play et harias dyad

Rowever one would ‘alab Have to know that Wida was-‘the- dnminanc child
in the day care’ :enzu" (thwutman 1976b:201) . S i

4E tex spanding one ‘aod- & 1alf yaars as a: particjpam: observet_

! " that. the children, vould comonly enploy. in-their play:. (1) fornation’

*and, " (9) refnmulathn or dssinugracian statements (Ibid. 237) These

-stdtements .may be utilized by the players to satitatn of :hange the play.

eplsode. VI[ should be noted that Schwarczmdn {s fnplytg that, the
children afe; tncontrol. ‘of the play and “that part ofthe play itself is

L 4 " ‘not only :hé mnipululon of idéas but also mampula:mn of. the players.

- Because of the. length of Schwar:zmsn 8 analyets; only sections will be'’
r d S eteed, i
Before '[Sonia] is able to move into this [play]

z -, area she uses a-Tequest-entrance technique: “Can
T I" "7 * I play with you?", and she is ... . rejected by'.
: s . . ‘Thomas and Paul. However, Karen, who wishes to

“bring (or comnect) Sonia into the play group,
responids to this by defiping a possible activity

: fre (sarriage). . . This suggestiop is again rejected.

T, W *'by Thomas, and Paul.. Karen then employs . . .a -

faiw 30 4 . trick whereby she reformulates her original : *

proposition which . . . she most likely knew to

be an unfavorable marriage alternative, "I'll

marry her and you marry each other." . .- This "
trick or reformilation was attempted by Karen
expecting a ‘Tejéction of her proposal but an

ES B acceptanc into the play group (Ibid. 02)7

With this Sonta ts dccepted into the play group and the play

¥ area’1s transformed into a'laké. Linda, entering the play area, jumps

; * -
+in the day care cencm Schwnuzman Had qbserved nine typeg of starements o

star_emem:s, (z) connection ¢ : (3).rejection s 5
(4) disconn, “sta ' (5) mat (6) definirton’,
sements; (1) i @) coi o ents; -




"boat. theme (Ibi

.. into 'the water and ‘says, "Help! something 15 biting my legs!" thus

enploying

. ... a dontnance strategy By defining an activity
v(keaping the boat play themé) . i . The group re-

. sponds  to this dctien’ . . T~and then Karen. (who
‘occasionally has difficulty accepting Linda's ; |
doninant leader''role) responds u;uh a counter-
definition: "Captain Paul is.dead!" .. it 'sfould
be foted, that Thomas and Paul, Karen‘and Linda all
have attetpted: to define activities for-the group
to engage in. _ Thomas . . ..responds to this °
potentially chiaotic situation by saying, "You guys
never know what fo'do!" implying that the group , -
will not be able to continue” if everyone is
defining a::xvir_tes (Schwartzman 1976b: zuz). 3

The play. thene'now turns €0 talk of death. - Paul nakes~ it clear
that he s ‘unhappy ui:h"_thxs topic. linda, who 4s becoming the group's
lea_der, respundﬁ to Paul's res‘l;lessnes‘s and further séreng‘the!\s her ’
dontinant positién. - She'does this by explalning that the.death. sequence

was merely a dream, thereby enabling thé players to resume the original’l

203).

Qi
i

's analysis 11 " nimber 6f Valuable';

aséunptions which Tiad previously Been ignored by duthors. In this play

situation Schwartzman recognizes’ the children as'controlling factors in

the play sequence. Their awareness and command of the play episode is.
exeniplified by their manipulations .of it.” It is not sufficient for them

to mere]y change thenes, or even players, at will. Rather, they follow

a 'rule’,oriented procedure for the shifts. First, a potential player

must. gain admission into the play group by, in Some vay, winning

acceptance:  Secondly, the: theres camot simply be altered unless some -

iiplanation ‘or xcuseils mads for fhe Shangs, <Althugh thesplayirerare -

".unhappy. with the subject of 'angels, wings and heaven;

, they must vait G
until one player finds a-method and a reason to return.to the old theme




3 nintrod\lced), the 01d theme, cin:be réurrected; Uitk
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" of "boats and water’ ' The ‘shift mist then be nade in accordance with

soetal' rules of the play.: In this ‘case Lind, the dominant aehber

of the group, -suggests that the £alk of death was merely 4 drfeam. b

thme to be resumer] ..

“General consensus with that. statement allows.the more favourable play -

v ‘klust Vo Astal here that ‘Jean P:Lage: has snggesced that (hese .

pre-school. aged children should accept riles & "abulute, muu:abie and”

ucxed" (Schwarman 1978: 51) Hovdever, these children appm to be

‘_Luustrating their own autoncnous,”Cage 9-10) ‘View. of the malleability, of

* rules of pzoc'eaure cmn the evulutlun uf the’ play’ thiemes, from boats -

tn dealth, the children should st besble to negsf.e/ﬂle existence of the

deaitt’ seience, 15" they are following the gane's. rujgs. |Thisiis,

illustrated by the" f‘act Lha:, although Faul 14 festless and unhappy in

" the s cation, he is. wsble ‘to repove hinself From-it, However,~uhen

‘Linda suggests an avenue of escape by employing-a mew rule (a8 yet

ounter- |

detint cton statenent, wherein h fiew thene s introduced, Linda ‘eformuc
lates the play by negating " the importmce (and thérefore; the.confintag
effect) of the ‘death sequence. Through mutual, thaugh unéwkén_ cori-
unsud,‘ the boat theme s promptly resused. . Although Piaget dtaguisis:
the rule ‘conceptualizing stages of.’ chilthood from " the point of view of
'games ' it must be admi'zu_d that this nke—beua‘}e,pl;y is 1o iegels a
type ‘Of gane with-discernable niles. Tat the players were able - to,
transfomm the gase by créating or’ uttltzing variations of the rulesis
, evidence for. the fact that Plaget's stages of rule conceptualization )

i, at e least; :not applicable to -11 play situations. Horeover, -

¢ children sre, ‘i faee; capa‘&le nf chzuging m rules i€ ehey are ot




betog setved well by ﬂm-, o 5

e Fact that, i Scbwm:tman s example, the play sequeice 18

ignoring fiose which ddmoti - ©

s ar £ znan scempnfies the. "bacwards or. invuting view: of

chugren's play hy pDinting -out me 1nvel'si.nn of marual/puhs in

“Karin's” siggestion that ahe marry Sonis, Hwevar the nan—rmrsal off

o:euyaticn Frledn Karei\'s “suggestion that, she aid Sonta b mrses is
“siaply- Lgnored- - In‘oxder to Batn & fuller e it oE szy and -
- thereby . formalate theories which'are visble, it is necessary.to enlist

all-the. informa tion P given episode; rather than mefely suppor £1ve

4 excupts from 1:, s .

N s:imr:‘zmnn's recognition of the players' control ‘and mlnipulﬂ~

tiod of :he ‘play ‘and - the players 1eads s to, the understindin& that there

1d more at stake to the jlayers than ‘mere enjeylunl:. schwartzen “Eoliovs

Ehmnmlr(wae) on that". . . play nét only, the |

v
uubjects bit also-the ohjen:cs or the "stnkes,‘ nE thetr " gm ", That .

 tn the creating of spacific nake=believe play evem the players, as

these events; are uble to’ intérpret and coment oo thedx;

. relationships to. edch mu . llas the abjec of their play"

(deuatr_zmu 1975 19,8)

The children's play can,.as well; beviesd Feonthe potat o[

ies of 3 pover ‘striggle, a plﬂy within a play, or, as Claire Fa;re:

(1979) suggeus, a, conmung event'. aecause the sibject will be
“eaployed at Length =1se-ahm. nnly a \,mf iscwsion wil].—be presenm

heﬂ

ﬂnllly analyzed in Ats el\tire'.y is ‘of 1npar:ance. It is, of: i:oursg, -




h: Contesting,: Farrer:points qut, "is not-a contest.. Rathet) . 1
5 con:es:iqg(“ . refers to-the ‘act of -struggling 'for supe: or~

vietsry Betueen or mahg aldvgrsaxm"'(hm: 197

). By way of
. example. Farrer suggests. fhat; g Aot gns:
> [f you ‘and T are'playing r:oubuye and Indjanu, we’
will play:within the rules :that aw shooting . ]
at-each-other with "our'inaginarily’meil weapons,,
i x5 5 . hiding so as to attack from ambush, and - and.
¢ ' this .is where' contesting begins - negotia'ting:
. for our omscenario to be the-one followed:for
3 the-rematnder of our play (ux ¥

\ .Clearly, Schuaretznm's” exmple of. play. 15’ ‘also an example of
N /

. ‘what Claire Farrer meins by the tem contesting. The subtie’plot shifts,
~. . thetr longevity, and cheiriniua:ors,xconespond fo Farrer's mcép:f

¥ o, i e 1in, metaplay. Khred's suggestion of mazmge is ujectzd

.t but she does contxol the sima:im\ by txicking ‘xhnmas and Paul dneo o
. ... ‘adumdtting Sonia to the play group. Linda's quick sad easy entrance” 1nto. ;

<.+ the play group alters’ the dos: h o ke | X ely

e - ’mplnys a dnm:lnance strategy by def!ning dn ao_tivif.)’" (Schwurcmn

19765:202) . Kafen, who, as Schwartman expluns of:en i difﬁcul:y

] accepting. Linda's doninancs, s:l:en'pu to resve Linds mm-her ‘leader—

ship role by contesting Katen's suggestion and thereby '1eading’ the

~ 7. grouwp back :o the orlginal play. thee. . .

The :hildren 1n-Schvart zian's example were indeed contuting for
‘a"dominant pnsition in the play group. As a ’resul[, Schunrr.zmn s side-
ways perspective reveals yet ancther ntcrlbute of play. Play becomes an

- arens vhersin players nay Hght awong themselyes in a playfui mm\er)

i 'fnrpwer. for, x - v, R

In contesting we are ldvErsar!\gs Who push at-the: -
boundaries to-giin control of the tad
B S define it as we'see fit, and

situation, EAINEN
accrue to our<’ ¢
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selves, power, glory, points, satisfaction, or
whatever we are playing for (Farrer 1979:17).

Contesting may have a more far'-uTching effect than simply. alterthg, the
play episode in which it occurs. . This idea will be déve]oped at length

1i4a later chapter. ‘This /ina playful at may serve

o ommunteats to the pidvers, 58 well'ss tolan audie c&{ an underlying

“!a1scontent wh:h the status quo. = 5 s
In recent years the discussion of play and its attribufes has®
becote more refined. Authors-ate no longer satisfied with discussing
play holistically. 'Rather, they are focussing on the! elements witeh
make up play. Discussions of vl:'he problems of text versus context =Y
(c£.. Goftman 1961,1974; Bateson 1972; Geerts 1973; Miller 1973,1974;
Sptton-smith 1976), of play heundarles (ct. Hutzinga 1950; Sutton-Smith

1971, Turner 1974), of dtamax:urgical elements (-:f Goffman 1955,

. Messinger 1970; Manning 1973; ’l\x:l\er 1974h; chd 1976), and of manipula-

tion of, or freedom from, social constraints (cf. Sutton-Smith.1972,

Schwartzman' 1973,1978;, Garvey 1374; Turner 1974,1974b), have be-
come Foci ‘for students of play. Because these concepts are integral to
he underscanding “of the various forms of canp play. they will be

Srebiniad in later chapters, .. = 3 “

With an undarsta{'nding of the histcry of the-study of play ve

shall now :grn to a discussion of ialay among campers at Camp Meotick.




i

7 y s E 31
on — -7
» i o i
> CHAPTER
. THE' SOCTAL SETTING i
" 7he smallér boys were-known by the generic title
- of "littluns".’ The d’ecrease in size, from Ralph
down, was ‘gradual, -. . ough there was 4 0% o
+ dubious region lahabited by Simon and Robert and . : i
Meyrice;. “Tord of the Fltes, p.74. -

Any_person attending Camp Meotick, ‘or virtuaily any other sugmer :
camp, , falls’ into one of, two :ategu(ies The lndividual 1s efther'a

staff member or a camper. Thcugh sub divisions exisc. these are the two.

basic categaxies of iy oy P individual s identity and life-:

style at Camp 1s depandent upon fnclusion’ in-one of these two categories

There are, of course, mpucu differences in these categories.
A pratf menher 1s ganerllly older th.ln the: campers and is a paid

exployeeof the camp. The éamper, .on the other hand,”is generally

Joungér than the' staff members and must be'considered to be a paying
R ¥ ey

customer of tha camp. ' THe,staff member, because he 15, an employed, is

given. a salary along with certain privileges and rights in exchange for

his/her setviczs. * The camper, on the other hand, becomes, to a degree;

the responsibi\lity f the eamp, and, istherefore under its supervi!inn

for r.he duration £ ‘his/her stay.

4 staple rule of thusb divided canpers fron stafé st Camp. " " |

‘Meotick, . The staff, because they were in'a pnsition of uu:huxicy and |

' . '
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-responsibility, ere considered to be adults, or at least, young adults.

The campers, because they fell into.the category of 'campers' (with the
‘ll.pl.lcadonvthlt they were' younger) werk considered to.be children. In
‘the majority of cases this distinctiop was easily maintained. Since few
= -ulddle-aged or older. adults resided dt camp, the 16 'to 23 y;lf old staff

. members became the camp's 'men and women.' = The staff's ascribed &

arental’. relationship.

authority over' the campers took the-form of a

* ., However, because the ages of some of the senior campers approached or -
exceeded the ages of ‘some staff members, ‘the adult-child distinction was
often indistinct. Such a sitvation obviously engenders many problems,

and is consequently one of the main fooi of this thesis. These '

pmhls‘ls, and the camper's playful attempts at overcoming :x;s'., wiil be
_ discussed at length in succeeding chapters. .. . i
Camp Meotick had a total population.of approximately 300 campers
over a two month period. The camping period was divided into four two- o
week sessions. A camper could attend for as little as two wéeks or as
S st Weses, ok s the cimper population fluctuated
between 140 campers (70 girls; 70 boys) during the July 14-28 ‘session,
and approxinately 50 during the final tvo-week session. The ages of the
|+ .campers varied betveen 6.and 17 — for girls, and 7'to 17 years for
- boys. (Z-:ulpexs came to Camp Meotick mainly from On_uzio. but also from
:Quebgc, the Northwest Taru_mﬂe“s; 'the U.S., Mexico, and Argentina.*
" AL campers wete placed in a cabin group at the outset of thelr -
stay. Bach.cabin vas supervised by at least one staff menbies i Nivad

with and supervised a cabin group. ‘There were sixteen cabin groups,

eight for each sax, during the two-week period with the largest camper

P .
population. -Ideally eight campers would be in one-cabin; howéver; vhen




the’ population dx\opped, unnecessary cabinis ould e drsentinued an

campers yould be moved into other cabin groups’ o

Three divisions were made in the Solay apeisers W the cabins;

Cthough these ‘divisions were only ised “for the ut'ganlza:ion of camp

sctivity lists. The junior division was comprised of ‘the. two Chippewa’

(male and female) and, the two.Cree cabins. The youngest' group, the
Chippéwa, contained campers from ‘the ages of 6 to 10. . The Cree .campers
‘ere approximately 10 to 12 years of age.. The intermediate section was

comprised of campers from-the ages of 10 to 14 'years and was divided

into the Abenakie, Algonquin, Seneca, and Oneida cabins. The senior/

division, made up of the Iroquois and Leader cabins,contained campers

aged I5 to 17 years of age. The senior group; also contained the
Counsellors In-Tratning (CITs) and, for the first two weeks, the CITs
Lived with the Léader girls and under the supervision 6f thé Leader
sirl's counsellor. ; When. space elsewhere alloved, tlfe CITs shared a
cabin wieh's number ‘of diffefent staff members, ‘though they vere ot
under thedr supervision. .

‘Though this threefold division exsted; it was not utilized to

“any »gr:a:;gtee. Canmpers of any age were simply campers, a term

équivalent to children. 'Though individual staff members cormmented on the

maturity of some campers and the immaturity of otherss the basic di-

"vision between camper and staff was.considered to be the difference

betwéen child and adult.

- The categorization of cmpers as children may have pxmaruy

! !

been an attempt by the:staff and- administratinn to simpufy an other-

" itse dtbeteute distinction. The staff members, with responsibility for,

d
and‘authority over, the campers were of the same general agerange. The '




younigest counsellors were appriximately 16.

‘even younger than the camyers over uhom ‘they had authority.

34, i

“in teéFms of education,

matirity, dnd even legal rightf, they could not be considered. to be more
'grown up' ‘than’all of the cafipers:. Indeed, Bt CampNedé1ck, an tater- -
esting aradox existed. ~Some of ‘the coumsellors were “the same age of

Yet the

s;taffr by virtue.of thelr employnent ‘in the camp, had the rights and
Where campers were described as »boys m\d

. Tesponsibilities of adults:

2118, eolinsellofs wers deseritid ss''nen and women. ! - ;
The definitian of camper 'as child may have el Camp |

Meotick, and at et ommpe; Tipast yosraBue yausedhn ahy avent,

fommlly introduced (or reintroduced) during the pre-camp n—uning week.

The staff (counsellars and instructors) grrived at’ Camp Meotick

a vesk before the canpers. During this pre-camp week the staff members

were expected to get “to know orie’ another,  the camp and its facilities,

ndita, taks part in training sessions| These sessiong took the form: of
¢ the one extreme, and participa-

firstaid 1ec:ur’es and demonstrations
Tneluded”

cor® in ganes and sports of various, ‘types at the other extrene.

-group_they would be supervising, the tern.|'camper' and.the definition
- of the term were accepted as.general descriptions of all qampers no
‘matter what their age. During pre-camp lectures the administrative

staff used the terms camper.and child ly. Itlwas

as marked a dis:im:tion as between chi \d.and" adult" (rrnm




" nowledge this group of campers.

‘cuunsellor hn:ervieus)
That the. staf" accepted this definition of the term 'camper', is

Aot surprislnz. The ‘term does conjure up iniages igf young chiid;en at

Play.: dzwald, 'the Staff spent the pre-camp week learning the roles’ and

responsibillties that they would ‘assume when the campers arrived: The

staff were'to: take on many. roles) not the least of which vere "advi&ozs
and leaders” - the symbals of maturity and authority, "glorified babye !
sitters,” "teachers," ,"parents," and "guardians' (from counsellor
Yaberviinet,  Siven Ht r:ancepl: of their purpose ‘n’cm;;, they assumed
r_\-:e campers would require such éervues. Since ael;vices such. as blaby- .
sitting or 'parenting! are not [required by mature individuals, but by h
children,’ there grew the expectacion that the campets would he. :egard-u
Less of their age, imature.

Even ‘long after the campers arrived and it had become apparent

| ‘thiat ‘some were <lose in age 6r ‘even older than some staff members,

the 'camper' definition and camp regulations «d1d not nﬁangé to ‘ack—
Staff’ nembers seill considered :mpen‘
"o be "ida." . This inclided TIts - fehtldrén Who were thers to have. “-
fun" (from c_mmsguurs Anterviews). - Counsellors continued to consider
‘x:hemselves’ to be hore mature’than the caipers in terms of an adoits
 child relationship.

Although some allowances were made by the camp adninistration

for age differences between campers, mone were apparent bétween campers -

i anii StHfE. For the most part.the cempers were conxldered to be one/

group, separate from ihe staff, Dne set of. Yegulations pertatned to”the

whole of ‘the - camper pnpulucion with o distinctions made on the basis of

aée. The staff, on the other hand, shared 'a different set of rules, -




] some pertatning to their jobs and many outlining their privileges.
. ; Some ‘of the ‘rules were defined before. the camp session began and . ¥
were stated explicitly to the staff and campers. Qther rules developed
during the summer. "It 1s neceasary to point out that'many of these "R
g - /n:les {:ere-ﬂfur organizational and safety reasons.’ It 1s not suggested . i

el i”{ ‘" that these rules were created to separate the siaf~£ from the campers:or R

o . discriminate against ‘older members of the camper population. ‘Rules’were X ;

i .. necessary " for .the campers and stgff alikel: And, because counselling was ——

a'job for ‘the staff, some special privileges. werd even expected: As one .

o “counseLlor explained,
! ‘' Gamp was camper oriented, they had to have fun.

Staff activities (i.e, sport) were neglected to ——

‘a certain extent because we always had to think =

% of the campers.-

Although the rules were meant to. pravide for the éampers' safety and the”

RS ", cang'e. copventasich, the diffarent sets of rules for the campers and %

staff did create and/or exacerbate existing problens. ’
From the perspective'of the staff, the rules of Cump,,mouck nay

be:‘divided: into thzeg categories. Each staff rule or privilege had a

» " corresponding rule for campers. By viewing the Tules in this fashion it

will be possible to see the division between campers' and staff rights -

at’ Camp:Meotick:

[The first category, job related rules, refers to' those rules - .

£H4t expLained whan, snd-hme the SERfE could take fine off from their
dutlest e ciey were xpected to. 8 viitie they ere on duty cadnot

be considered a rule as|i entafled their job responsiblilties. Those
responsibilities have béen discussed elsevhere. The staff membérs .
¥ could take one day off }ier waeky and it wms only duiing theiz Hiys off

that chiey could leave the camp grounds (unless they were taking campers




.'on a canoe ‘trip or cookout). The 'day’

/stafi were myn—ed from the 'txi ping' room and the third floor of the

/ X ‘37,

off began the night before and

continued until the following evening, at which time they resumed their

duties.
Dyring their siX days on duty "cabin counsellors may leave their
campers uudex'me“ supervigion of the-duty coungellor during rest period’

and after ‘the’ caapers are hut to bed, providing chat everything 1s under

the campers could never leave the camp

control J.'nl;(kel the staf

grounds (unless they were on 4 cookout. or an 'overdight!). On or off
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camp grounds, campers-had to bk under :constant supervision.

The second| category. conferny in-casp boundaries. Whereas the

chalet ‘(vhere the camp owner 1i ed), "the laundry room, the tripping

room, the corral area, the staff) cﬂbins, the rifle range, the arts and

e all out of bounds

crafts room, the chalet and the waterfront area
for all campers except when accompanied by a staff member."  Also,."the
tool room, the kitchen.and the pun\phmlse are always ou; of bounds for

he rules state that "nnU staff members

- all’ caipers." As well as this)

should put garbage in the garbage bins." . .
The final category outlines staff privileges while on the camp

grounds. The staff were provided with a lounge area and kitchen on ‘the

second floor of the chalet. Whenever they .were not working. ''thé ‘segond

floor belonged tothe staff." The campers were not allowed on the second

floor unless they were waiting to see the nurse, and .even thed they had
to'wait in the kitchen area. However, because some campers visited. the

chalet to see the nurse, 31l the campers had access to information about

1an quotes regatding rules are taken from Camp Meotick

regulations.
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the -chalet lounge.  The refrigerator in'the'lounge often contaifed left-

over food which the staff was free to gat. Staff members éould dlso '

. - B . . .
partake of ‘the snack and tuck: shop with the ‘campers. Uampers, on the

. other. hand, vere limited" to meals; snack and tuck shop, and at each, the
agbunt they could. eat or biy was ‘strictly limtted:
vy . Staff members were required to vacate the chalet lounge by ]

©11:00 p.m._every night, thfugh,_provided they were quieét and their>>

campers were causing no pigblems, they could stay out ‘as long as they. | “\

desire'cl. The campers, However,. had. deslgnated bed. times and, although

‘:hese wete not strictly enforced, the campers had to be in their cabins

by ‘the stated times. LR . .

Because the camp telephone was for business purposes, ‘staff

members cou]}.)d‘mke or-recetve persomal calls only after 8:00 p.m. bl
Sundays. No camper was allowed ‘to use the phone viless he:had 'ﬂ(pla‘ined‘
“the roason and recetved: permission from “the camp. oumer..
' The staff members weré allowed to.use the camp. Facilicies “auring
unsckeduled times once they had informed and/or receis/,ed pemissinn from 5
the'propér staff Hember. CGampere were allobed to,usé camp tacilities

only dufing thelr scheduled ‘period and only with, supervision.

‘ Tea m\d cdtee were available to the staff at meals and in the
chalet Loinge. Campers, “ineludlng CITs, vere not dlloved to drisk tea

or coffee 7 - -

Y77, ., On occasion, the staff would be allowed to have a party after
the ‘cimpers. vera put to beds  Although thess parties were supy}:ud tobe 4
1in secret, the campers were always aware of their existerce. Food was

‘provided by the'camp owner. On one occasion the ‘staff was treated to a'

dord ‘roast, and on another to fresh vegetables and cheese. . At no time.




" invoked for short periods.
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* were these items served at meals, and therefote the campers pever gut

such treats. Alr.huugh thé camp wold have special events and: parues -

for the campers these would: include Staff members as welll
One of -the most problematic rules, for many of 'thef campers, was

the smoking restriction. Staff members were expected to confiscate

cigarettes found on a camper. Though they were 'supposed to be returned

when' the campet left “they were, most often, smoked by the staff members.
. Tnprevious years; T was tbId, the admintstration had attempted to make
allowances for smokers among the ‘senior camper population by providing,
them with a smoking ares, .This privilege had been withheld during the
1979 sumber :sesbton bécause of problems with younger canpors smoking the

cigarette butts left around the area. Rather than providing campers

with a more secluded smoking area (such as the counsellors had) ‘the

administration attempted to enforce a 'mo'smoking! policy for campers

\s:xft member's were allowed-to smoke only in the chalet 'smoking area'

lor in private. Because the chalet smoking area was.on a screened porch’

in full view of the playing field, all the caimpers -could easily seethe
staff smoking.

These rules generally describe the different lifestyles of staff

and- campers at Camp Meotick. Other rules

y have-existed, though'théy

were not 'explicitly stated and, in some cases, rules may have been

Hovever, from the descripeion it is easy to
dee tHe restrictions undsr. whiéh all campers, regardless of thetr age;
liveds

Even the CITs who, a8 , were ¢ e to

7 be staff and campers at the same time, shared nome of the privileges. of

the staff. Their dual identity placed them in an ambiguous position




within the camp structure: Thuugh they, shared none of the staff
privileges, ‘they wire often given staff responsibilities. . However, when
these teiponsibllities brought them dinto cohtadt with campers, their '
directives would often be ignoFed, because they were, in practice, only
campers. | . ; i B iR
The perceived distinct‘tnn. between campers and staff members was
exemplified in a conversation between a coufiellor and the prograsme

directors 'During ‘the first gamp session the counsellor of one of the
: ) -

"older boys' cabins remarked that he was surprised-by. the lack.of

maturity of his campers, yet felt that they would be able to handle,

and should be given, more résponsibility. The programme director,

the s without tion, gave what can be considered
't be the "aduinistrative’ or formal answer to"the pmhlem of " older
campers. He explained that, "basically these u.ds couldn t be expected

to be as mature as they should," These older campers,he said, would

s-not have been sent to camp if they had been mature individuals,.able to

make their own recreation and direct their own.free time. Vet it was
kncwn that many of. these campers were sent to Camp Meotick to better
thate English, learn outdoor skills,-and aven 6. give ciets parents and
ffoster parents ‘a vacation from them. The programme director's statement
arried the implication that the $1det chiperaivers sent to camp because
they were mu:ure and/or slow. Pur this reason they wete expected to
act like children, {and were treated accurdiugly. Because they vere con~
sidered to be immature, responsibility. was withheld from them. ’
A month 1ﬂter,. in a conversation with me, this subject was again
‘nued[ This time the programe difector revealed the paradox’in the

camp’s policy of withholding responsibility from campers because of their
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perceived immaturity.” He pointed to one of the oldet campers.rinning

3¢ nearby :and said, ""Take, Sean, wlien he's given-Sorething to do - Some’
responsibility ~"he can really get.into it aid involved and be géod.
* Howéver, when Ke's not giver thése things, he's'a problem dnd makes |

* alot of trouble." Thus, ‘the programme director admitted that Sean was

capable o{/mam‘re behaviour and enjsyed “being given Fesponsibility. Yet
. he'also realized that cthe camp structure’ prevented this maturity. from-;
- emerging, By uithhnlding the opppﬂ:unity for respcnsihle‘ nature
- békiaviour. the campers were made 'to ippear immature and “irfesponsible.
As & consequence, -sich a negative préconception of. campers was, anceptqd 5
as realis\:ie by the staff and administration from year to year.:"

h)
d 3 The distinction between campefs and counsellors ¢reated. by Camp

Meotick's social structure vas not a problem for all, the people atten
ing ‘the camp. Older cuunsellors and younger -campers readily accepted
the distinction.. However; for Ehoss, campers’ who were tha sarie age as

the 'yoing ‘counséllors; differential treatmént vas problematic.’ Although

these irdividuals easily accepted the staff members' rights to such
_things as days’ off, the differertial privilége system within the: camp,
- 1nc1ud;n§, for instance, khe regulations pertaining ‘to ‘smnking, was‘a
source of frustration to them.
Small allovances were made for age’ differences ‘within the.canpes
sroups.: ‘For exanple, tha sealers could s:.y up one hour-later than the
Juntors and a half:hour later than the:intermediates. Overnight canoe '’

trips’ varied in length dependlug upon the age of the camper group. Very'

{i,“m else sug ed a plagned i of the

between ’u‘mpe:n' ages. During the pre-camp session, games were taught

which were thought to be suitable for all campers. “Yet, when :he older
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groups were 1n.r.*:ud to play certain 'childish' games,| 50 percent of

them walked away angrily stating, for example, that "This is a stupid’

'Ba-é this is-for kids."

Unlike the staff and 'nd-i.nlltr.r.ive bodtes of te camp ‘the
campers placed a great deal of enphasis on  persen's dee. From the':
outset of their stay at camp, campers enlisted the knoyledge of €5 4
‘person's age as an fmportant 'sn;xrcg of lnfon‘l"clun Op 'the basts of a

Because’ one's age defined what cabin one would be pl*\u:ed in” and

Henca vHs ona would live and ueuaiiy: interet with, the knawledge of a'

person's ‘age was, initially, more important than their|names.\ On the

first day of camp many campers intfoduced themselves by stating their

ages rather than their names, or began conversations with ‘the question:

"How old-are youl": In one case & young boy walked b :\; a'group of' four

boys, cbviously of Heterasi agis., Mdiressiug Gnly one) he asked bis

nge'. The 'boy replied that the was ten years old.(.nd thL qnastianet

statéd, "Then you'll probably be in-ay cabid. I'h éleven.” These tvo

then Temained together and talked whilé the other boys wandefed off.

The conversation progressed to scenery and. camp 1ife, and bnly then vere

names Many of the betueen young ers, during

the first day of camp began in this menner. “The: conversations ‘continued
for the most part, only if the ages were .unu.r. T

& .
“When camp 1fe h::ume more settled and plopla ‘began [to bL

_more. f.lllillux‘ wl:h others, :he kuwl;dga of a person's age : uk on

'dufuen: meanings. Pedple bes };m to ask my agé or ask me to|guess how

14T thought" that they were, -In these .cases personality traits and .
appearance seemed important. When I told people my age they replied,
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thought 80" or "I could tell." ‘When.ome staff mmbet guessad » N

G - * correctly, she explained, "1 figured by the way you, act. " -rr,u became’,

a- ¢comon game smf campers and ataft alike were proud when T guessed that Tes

théy Jerd older than:they, actually were,
§ . - Though -this guessing ‘gane was. common for the yﬂunger umpezs and
_some-staff members; there was one group uhe(eln revealing infornation

about one's age &esznmﬂ a special problen. - = 2

o the younger. counsellors) for obvious ‘reasons, atd not. vant their
i P * ages to be common knbwledge. -Howevex, because of the popularity’ of -the
| o .. “guessing game, virtyally everyfne's age was known or estimated.  The .

1 . older: campers began 'to mote the dissimilar treatment of staff members ' ' . ..

i and campers who vere of .the same age. Campers and -counsqllors of the

same age did not share the same lifestyle within the camp Whereas out-

stde: the camp these people would be mates and pee?»'s. within the canpthe

dibr_incr_ion 's:nff member ! or 1 camper’ overrode the imilarity in‘age;
and hence one's defined‘(lifestyle. In th& camp one's rights and
- * privileges did not depend upon age but.upon position.. In many cases

counsellots had specialized skills and'were therefore employed ds

tnstructors.” Hdwever, nany ot the youigeE leounselios ud o épectal-
1zed ukuu zmd were emplnyed simply as supervisnrs for the campers, ¥
“havig spent timé as campers themselves. To-say that this bocherad, the

canpers would be an understatement. 1In fact, this. sintlarity in e o

and @tétincelon omthe Bhsls of positiop vas a source of ‘aitagonten bé

tween the two groups, and for,this reason "there develuped D twith
e the older kids a sort of 'us'and them' attitude to coynsellors"(from
counsellor interviews). Although one of the coupsellors pointed out .

At 4§ .~ that certain rebellious pranks were aimed at the adminfsfration and .-




their rulgs, she also suggested that they were rebelling against those

: < - rules which prevented zhe\\n from enjoying the same privileges as their

X w . . age mates on-staff. = .
. %a 5 5 ' 3 x k) : |
¢ B g A week after camp'began one of the Leader girls related a dream_ I
: | - fron the previous night. The symbolic meaning of this dreas may relate o

‘directly to the abnve—mentioned prnbl. It should be pointed out' that

Kim vas ore of tl\e nldes( campers and a smoker. The dream took place

less then a week before her 17th birthday, Hence, althoigh she vas

older than some of the counsellors, important privileges, including

smoking; were wf}hheld from her because she was a camper.
In her drean, Kim,explained, she and a friend were confronted

_ by a group of girls who were slightly older. Because of the age

difference the girls refused ‘to let Kim and her friend into their axoup,
JReY,

t Be capable of "keeping up." Kim istJi

claiming that -they wouldn

- : that she was capable of doing_anything that they could do.” Thé

- . decided to put herthrough a Series of tests. Although she d1d not
P epectfy the tybes of tasta, ehe explained that they g0t ‘prograssively

more difficult and that the test ‘givers were T p——
Kin and. her friend falled...Nevertheless, she and her friend passed the
" tegts with no trouble. Eventually it was Kia's turn to'give the tests
and $he £oo cheated by making them progressively iore ateficule. By the | :

*'gnd of her dream, Kin and her friend had proved that they vere chpable

s i ©of the sane things as. the. oldergirls - even though the older girls had
: tried to trick them into believing that they were too young. g M E g

Given. the context in vhich this drean took place, and the-paras -
[“doxical distinctions. that had been ade Betieen Kin and her age mates on |

-
staff; her drein indiuted at least'a'minor pmancupacion with such




matters.

. s

Being fnmea o vaa with penple her-own age, yet being ‘unable

to emu}(‘ the ‘same privileges and rights, vas & problem for Kim. She was

angered éy the fact that she couldn't 'smoke while at camp and that she

Nos B b v g
whs not free to do'as she pleased. That she perceived the distinction .

made betyeen herself and staff members as unfair and fabricated is

suggested in her dream as well as by her actions. Though, in her dream,

she had: proven to herself that she.was .as capable as the othet girls,
it was mot clear, \mether stie was then alloved:to join the imaginity

gioup. Of major importance however, was rer perception that people

|

were trying to 'trick' her into believing that shé was not equal with

them. The argument can certainly be made that this was-how she felt

about her life at camp and, although she did not communicate "this to me
s .

in words, she did' so by the way she presented her dream to me
Sheila, Kim's foster sister and also a Leader girl, was ‘con-

tinually confronted by a similat problem.’ Sheila.smoked and did so

freély athome. However, when she arrived at Camp Meotick her ciga-
‘rettes were taken away from her. Whénever she was talking with some-

oner who mnk'gd whether or not they were smoking at’ the time, she would

tate her predicaient. "At my age," she, would say, "it's stupid that

1 smoke at.home. Everybody knows that. Why

they won't let me Anoke
it E o e . TS, v

On one occasion Sheila, the camp laundress, and I were eitung,

calktng. ‘Moureen and . wire smokinig. Shella agatn bagan’ ‘her story:
" "I'm old enough. to smoke. They let me smoke athome. Maureen; nobody's’
here, give me a dfag." Maureen said that she couldn't do that because
"it's-against the rules for you to smoke. I'll gét in trouble.!'-

Maureen hovever, agreed with Sheila that the rules were unfair and asked




Sheila how old she was. ‘They dinccvered ch.: m fact, Sheila was .
/older than Ma.ureen and they both l:umen:ed on hv’-’ absutd t.ha situar_im
-.was.'. In the end, Sheila got a"dragi':m Maireen's cigarer.te. S

Thus in practice, and ed in the dusl st of

r'ulzs and tegulacinns, ‘the’ camp vns]-divlded 1nto me dihtincl. groups =
‘canipers and Staffi Altlmugh this dis:!nction wai well defined in both
theoretical and practical terms, many attempts ver‘jade, by the: ‘older
‘campers, to erase or obscure this distincfion. And, in'many cases,
this was’ dore by, 'illagully' partaking in. stdff privileges, thereby
1nterfe!ing with  the staff's free.tims. As.will be discv{ssed later,

this interference took. the form of playful rule breaking which was, at |

- leist partially, meant to communicaté the older campers' dissatisfaction

with the status qio at.Camp Meotick.
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| CHAPTER. T11

TEXT AND' CONTEXT

R Anthropolpgy, broadly defined; 'is thé study of man: ' However, it

18 not mérely. individials or groups that bécome the focus of investi--

gation. ‘Rather, anthropologists ’
.. consider the acts of individuals not in
isolation but as members of: society and call the
sin total of these modes of behavior "culture" E
(Firch 1939:18). -
Anthropology d1ffers from other soctal sclences in'thae 16

attempts to ".'. . interpre[ the world of the native :hmugh the eyes' of

the native" (Toget 1975:328). Frans Boas taught thit. 2 valld diterpre”
tatiod of the myriad 6f existing social phenomena ™. . 14 possible =
only when derived from a relevant context"(Ibid.:329). -The discovery -
of this context has necessitated the use of fieldwork and, mote specifi-

cally, participant observation.on the part of the anthropologist.. It is

only through ‘this type of ixiiatigatton chat the perceptiong of the

»x{ative rather than the perceptions of the anthropologist can be renmzed"

The context of the mative's life s his culture and society. Therefore!
an understanding of any individual'or group is accessible only through -

an ixsyesugmm of the social and/or cultural’ context inm which they

7
More recently, un:hrupnlugxe:s, and specifically students of

play, ‘have xediscnvexed the importance of the idea of: context ‘and
«
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e 7 [ dncluded with it the idea of text. Liké puycholn lists who explain the

2

oceurrence of, optical 11lusion through the inte'lac don of 'figire' and
‘ground, ' ‘anthropologists are realizing thit an ev at is wnder: tandable

only thmugh consideration of the underlying conmtext. Failure to attend

t0 the’ contekt of any event will lead.to ml:undernt ding,’ In|the areas'

©of play,and learning which ". ..'. are multblevelad |phenonena, (analyses

of texts (of the content of ‘specific interactions) that do not |consider

--‘ context até invariably j.'l\accurate’.‘ (Schwax/'tzl:\an 1978} 218).
clif;nr: Geertz (1971) employed the idess of |fext and dontext s
interpretive.tools in his discussion of the Balinese |cockfight.|. By
considering the cockfight (text) from the perspective| of the Balinesé
socidty and calture’ (conbent), Gestts Lo abls’ to slusldates 'nhvie!
"interpretation of the event. He explains: )

What sets the cockfight apart from the orginary
course of life, lifts it from the realm of everyday
practical affairs, and surrounds it with hn aura of
enlarged importance is not, as functionalist soci-
ology would have it," that it reinforces sfatus
discrininations . . . but that it provides a meta-—
social commentary upon the whole matter of assortin
human beings into fixed hierarchical rankd and then
- organizing the major pait of collective existence
around-that assortment. Its function, if |you wnn:/

to cdll it that, is interpretive; it is a [Balinese
reading of Balinese experiencés; & story fhey tell |
themselves about themselves (Geertz 1971:26).

5 | - Reemphasizing statéments made by Boas 85 years earliey, Geertz

concludes’ his discussion ©of the Balinese cockfight by [reminding anthro-

pologists of their main eadks .

The culture of a pecple [t wdys] s 6 e.{samue of
texts, themselve b1 which - the

strains to read aver the shoulders of thode to whom
they properly belong .'. . to regax‘d such|forns as ;
Ysaying'sonething of something," and sayifg [t to g
somebody, is at least to open up the possjibillity of 8

an analysis which attends to their substgncd rather .




. [than to’ reductive formulas ptofessing to account
: )fct then' (Geertz 1971:29).

A B Helen Schwurtzman, in her discussion of children's play (see

chnp:u 1) remarks thn

VI . . it vas postulated that children's pretend play
could be analyzed as a text in which players act as,
both the subjects and the objects of their jointly
;created play event. Therefore, in play texts, the -
! players as subjects of these events are able.to
interpret and comment on,thkir relationships to each
other (as these are developed\in specific social

[ contexts like a day-care center) ag the object of

¢ 5 their play (1978:232-236). ) =

Hence, by analysing a play episode as a text within a given
<context, play may be recognized as something more than merely a,

31i) . Pl.ay and

g
", . vastebaskét category.of behavicr" (Cilmore 197
play events become an arena for the transmission JK infornation and &

ideas.’ This information may tdke the form of af"... . commentary on -

¥ £ 1.\ [the] larger sociocultural context" withfn which the play edent

takes place (Schwartznan 1978:227). As -Brian Sutton-Smith suggestd,

v : play may be an important source for cultural innovations:

The normative structure represen:s the working, -
equilibrium, the anti-structure represents the
, latent system of potential alternatives from whidh '
i & novelty will arise when contingencies in the norma~
.- e tive system require it. Wermight more correctly
_call this second system the.proto-structural system
because it is the of
= rms. It is the source of new culture (Sutton-
i .':. -Smith 1972:18-19).

No matter how comfilicated. the infornation offéred in a play |
event may become, it is necessary to recognize that what is occurring is,

at its simplest level, play.

Gregory Bateson commented on the need £Or ‘this awareness after

"observing monkeys at the zoo.
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- .1 'saw ‘two young vs playing, i.e., engaged in
an interactive sequence of which the unit actions
or signals were sizilar to but mot the same as

«"  those of combat. |It was evident, even to the human
observer, that the sequence as a whole was riot °
cosbat, and evident to the human observer that to
the participant eys this was "not combat."

~ Now this phenomendn, play, could only occur if the
- participant organisms were capable of some degree .
of meta-communication, i.e., of exchanging signals \
wbich vould carry the message "this is play" E
(Bateson 1972:179) . .

The mes 'this is play,' 'E:.lmel the' event and thereby

ge,

L.
defines ¢ as play. As Bateson explatns, mnm chu frane or context’,

but 4t does not denote what would be

- "The playful nip denotes the bite.

denoted by the bite" (Ibid.:180). | Bateson observes that the ni‘p, since

it is framed within a playful contéxt, is non-serious and non-threaten—

ing. However, it may nevertheless |transmit nformation at the mets- °

communicative level. I would prnpo' that the playful nip may suggest

the same grave consequences: as the mm-playful bite. Inforsation, «

kegarding. the play foppoverit's capabilities uwder secious! conditiods may,

or. instance, be transmitted under pliyful conditions. .It is possible
o widen this scope to say that; in a play fghting situation, the i

\

in information about thefr own ca buiues, about

layers may

strategies, as vell as 'yrfadxnf other factors umch might be useful

and even in a non-p! 1 An Bsae Gayatios

Skolafkoff explains, %
‘There 48 | . , evidence that p: te plly func!lonu

as a learning situation for the|development o
‘anhllmation of aggression, Eot he development of
for of

ocnbilily," and for cmuu; tranm
(1974:21) .

The transmission of information and the learning that takes

1n play is often interpreted as preparation for adult life
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et Grqos 1898; Mitchell 1912; Pycraft 19125 in anﬁnnls; Malinowski

1922,1944 Mead 1928,1930; Stome 1971; dn hunatis). Howéver, “whether or
not the ptincip.le purpose of play is training for adult life is not. the
1issue heré. What.is fmportant, and what is inplied in these theories,
{s that,. in play, information is transmitted. Hence, play is a form of

communication. This communication may range fron the simple framing

message ' this 15 play,' to a more complex.assortment of ideas and

3 /
paradigms. The information too, may be relevant only to the play Situ-

ation, or.may have reference to the more serious sides of life.

Briggs (1975) addresses this serious side of-play in her dis-

cussion of 'serious joking' among the Inuif. In a serious joke a nom-

“playful message may be conveyed within a playful’ frame. In this way

the serious nature of-the message, although disguised, is never:h\*leﬁs
avatlable. to the audience. Briggs suggests that a number of inténtio

and ‘safeguardsare present in such playful interactions. . Briggs pro-

vides an example in her ext of the joking , 'Let's cet

Married'. This Statement treates the opportunity for fnformation to be

gathered, but also pmcecl:s the “quest{onner from the serious impli-
cations of his message. )xlggs suggests a nuaber of possible Lnterpre-'
tatiuns, including:

The. pozds express the serious wish: 'L want you to
marry me' -, . . the other's reaction ta the wish

Tn L tamtads %G you willing?' The very
expression of the wish gives the other the.oppor-
tunity to'say yes . . . At the same time, if the |
reaction is negative, the joking tone allows the '/
joker to-deny to both parties, self and other, that -
the wish existed: 'T was joking.' [and] if the |
recipient of the joke has made the mistake of
replying with a serious negative, .the joker's tone
can be used to humiliate the other for the rejection:
'Can't you recognize a joke? Did you Eoollshly
inagine I was not joking?' (1975:32).




"+ gation was conducted ". .

Briggs comments that such joking messages are ". ', . not played in
lsoluclnn £ron. other social exchanges, but, rathet, e contexts. which

permit élaborition -‘and thus checking - of thé various.aspects of the

total nessage . . . (1975:34). » 0

In Briggs' example the questioner is p:acec:ec! from the: serious

implications of the text (Let's get married) by the context of oy &

question (play).. This retufns us to the main point - intévpretation of,
the text, by the audience, or by the anthropologist, qep'ends upon a
recognition and an understanding’ of the, context of thie interaction. - In’
a play context, multi-Jeveled communication may occur:yet, because it

takes ‘place within a playful context, the serious:implications are

2

disguised. They are nevertheless present.
T . ; 1
Context, however, need not refer only to abstract n’ocions such
as play. Tt may be found in other, equally important, phenomena.
N

to lone’s und of

once
~ again, in Briggs' example, it is

® 3
this exchange to realize that the joking questionmer had’pnce; quite

seriously, askéd to marry the person with whom he later jokes. Hence,’

i :
contextual information may be found in the backgrounds of the persons

involved in the interaction. Another type of context s illustrated in

"Helen Schwaftman's studies (1976,1978) (see Chapter 1): Her investi-

< Aia dRpAvs senter Jitated fn 4 ddw

income, multi—ezhnlc community.in Chicago. The. researcher spent 1%

years working as a participant observer in this context’ . . ." (1978:

232) . HenCe, context may constitute a geographic, économic and/or social -

setting, - In essence, context may include any elements in a situation
vhich are considered by the analyst to bear upon the meaning of the

text. The event itself, in whatever form, becomes the text. ‘Like the




5 e ‘53"
o = Cd : .
figire-ground interaction of optical i1iusions, each is affected by the
__presence of the other. ' T "

Hence, conitext may’ take miny forms,simultaneovsly. - Some may ‘be’
of greater importance than others in intefpreting the texts. And, one
context may exist within snother. This wis the cise ‘at the sumer camp
‘wherein my fieldwork took piace. 'W’e will turn. nov to e diécussion of
the various contexts yhich conprised 1ife at Camp Meotick,

The mafor context, foF, nalysis of the play data presented hers
is the camp. Related to 'this, and forming a secandary‘ context, is the
camper population. 'In order to provide a Visble malysis it is-
necessary to consider the examples of play and related peformances -
(text) as taking place within these contexts (i.e. in a camp by campers).
. In order later to form an interpretation of the play that takes

place at Cahp Meotick, I chall first discuss:what a camp is. ‘A summer
‘camp in genéral, and Camip Meotick in particular, s éet spart from the
musdané vorld, beige sharply bounded fn'both time snd spéce. Although
a camp owner may be involved in his business year-round, the camp-it-
self is operative for only two months during the sumer. A’camper nay
remain at Camp-Meotick for the entire two month period, or for any
number of two week sessions. However, once the individual enters, the
camp, hé is under the camp's supérvision until he leaves. ; .

The camp itself was comprised of a clearly-defined space. This
accessibility of luuus areas of the camp vas itself regulated. Although'
Camp Meocic;: 1s 70 acres in size, only Certain areas were available to
campérs, and those orly at specific u_q/ea.‘ Though the ‘campers might go
on fieldtrips taking them off camp gra\;nds, they' vere “alvays under the
supetvision of at' least one staff member. In this way, although the

P 2




campers were ‘at. ties_off camp property, thelr ackivitcs vrs alays
supeivxséd by’ the éamp’through 135 representatives.

Within the camp the fum11¥ was replaced. by a cabin group’
cpttsed of age mates. qu:sme t‘:he canp these ‘age mates might forn a
shor: osvothar” caaail class group »%1.:'1113 a 'school; but within the camp
thetr relacionships weré much nm;"l intenstve. ot only did ‘cabin mates,

unlike classmates, live and|interatt together 24 hours a day, but

campers spent more hours at camp :ln an exgh:»week canp session than they

spent in school during an entire year

The usual parent and teacher authority £{gures were replaced in

camp by the counsellors. These staff members lived with and supervised

the campers continually throughout. their ‘stay: When a cabin counsellor

vas absent'another staff member would.substitute as supervisor for.that

period of time. Ideally, at ng time during his/her presence at camp

was a campér to be left unsupervised. Were a camper to.be found missing

from 'his/her designated place a search was begun.  Under certain circum-
-

stances (such as a.camper misstng from the waterfront area) the search

.-~ vas immediate and serious. This occurred only once during the 1979

seasom. Two campers wandered away from the swimming area without
/
informing the staff member in charge. During the regular. 'buddy, checks'

their absence was discovered.. The water was immediately cleared of ' .

less'an alarm.was sounded warning the camp. of an:emergency. According

i
to a prearranged policy all campers were gathered together, heads were

7 counted and staff members searched the camp grounds. 'Shortly there-

after, the missing campers were discovered and, after'a}ecmre about.

o bt i ¥
cooperation with camp rules in such emergencies, allowed to return to

v

* campers and any nearby staff searched the area. When this proved fruit- . [
; S




-their activitigy: ; - F g ¥
@
Not, a1l rlisccvuies of fiSsing campers were treated in this ' ..

“extreme fashion. Of ten.campers would wander off into the bush at nlgh:.

Sl Searches conducted in these Instances were often nion-serovs” and d1d not.
involve the' enl:ire camp.. Often tao, such seatches.took on a flayel |
connotation et proved td be a source of entertainment for’staff members.

s witl he discussed in greater demu in later . chapters.

3y SAE mentiohed carlier, the staff members at Camp Meotick were !

P often ti e sdme age or younger than scme campers . * Never theless, *within
the sttm\\tute of camp these staff members held a position of authority.
over the \umpgra and were considered to be adiflts. Campers, on the, '

. other hand were defined as children mo matter what their age:.

The literature available £rom Camp Meotick boasts: that

. 'Children grow w more than a 1itcle at camp.” ‘It nay. have been the

cise that campers retufried home more 'maturé' for, thei ‘experiences ac

A ik . camp. Hwever, during the sumer session ftself the organizational

structure had little room to acknowledge growth: As well, the camp

. jattempted to " . . keep childhood- and adolescence in perspective and

[did not] push youngsters beyond their years" (camp llteramre) %

o : It has been that nsibility was with-
held Fron the' campera because they were not deemed 5 be. mature.
. - Tionically, the comp aythorities expressed the 1ddal of fostering
sacurity in‘campers but offen dofeated this purpose by not acknowlelging

= e csmpels potential to be autonomious individuals, The older campers,

hovever, knew th

there was only a superficial distinction between

themselves and their age mates on staff, . In order to maintain the

authority of staff members, older Gampers, had'to be considered to be . .
; ; N .




éqally; giving. m speciel priviléges or preferentialltreatment to . .

B praviding’l g ~,.—/ d fe in a camp. It is

 standing aid responsibilisy” as well as "an understandtag of the wanh

different from Eaunsellors._ “By défining .;d’nén':ing then' as"chi 1dren -
(or immature belngs} this self—pratec:b’e distinction could be min— 4 "y s
tatned ‘and the authority of the staff’ nember's, no matter what thetr ng!.
pheld. - " g

. . e, '. % A
he, definitions that. characterized thesepindividuals in' .

the mundar

d yere manipulated and altered in; the camp. setting.

Tdeally at Camp Meotick staff nembers, treated all campers

initviduals.. By sbscribing to n egalitarian model 1t ‘wals possible - ° " .

for the staff and ddninistracion ¢S matsitatn further the. ascribed defi—-~
pitions given campers ﬁy permitting little open ncknwlsdgammr. of

individual dfEerences. ‘This Al REli str et ilso had the desind
ffect of solidifying cabln’ ties by inststing that tndividual campers i 2 i

Swork as’ a team. Au—-gann dctivities vere preferred over Activitiess X ’

occupying only a'few cabin members, and though the latter. qccurred, 'such -

activities vere not considered desirable. J

The American Camping Associati, the of

expuined that such a Setting will pravlde campers with the "ability to

co-operate and think Of others" and encourage "a sense of social under-

of every individual." n{eauy, the camping -situation vas egalitarian,

But of .course in pruccicél temms naintenince of this equality was not " .,
. * 3 W k3

alvays possible. Individuls' personalities, talents; appearances, *

manner$’, or special characteristics £ostered " feclings of 1iking and dis=

1ike among both campers and s taff. Althogh privileges were[wt toi be!

Atdtributed on this basts it often occuned that those campérs' who were |
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most popular wuid be treated d:lffuenx_ly from those who were ot popu-

fx‘ax. C:lp:‘rn themselves wuld often undernine the desired eq\nlity of
- cabin mates by ostracizing unpopular members, hinting at their unpopu-
larity, and/or fol'ling tight c].lq\ws which cru:ed diltln:tiom between
uhm members. Such occurrences uen, from my oburv-nnns. most comoq
among the ugmuu and Abenakie ::hin girls (age m—u) and most . G35

, pronomced during tines of free play. This will be discussed in more
' w s

| detail'in Chapters 4 and 5. '

Ts-e cmpars daily lives were. regullted by a strict series of

\ rules and x'e;nllbianl. Thes

Tules and the vafiance between those .

e governing staff and campers vere discussed at-length in Chapter 2. It

should be appafent, given the spedu rules, strict nature of constant® -

supeivision, treatment of all campers'as children, attespts to saintain 4

the equu:y of all campers, and the presence of young am-m;ny

figures, “that 1ife'at canp vas markedly different from life at home.
Outside camp, ua.r.un the milieu of the hoaé and school; thése

individuals encounter a lnu nuzber of possible friends. Clnuntes, -

schoslnates, and age mates in the neighbourhood are avatlable for soctal

interaction. As the individual gets older'and is able to.vander

Further From houe this soclal network enlarges. Different Eriends, too,

may form different groups; thus the individual hay belong toa nulber of "

peer groups gunp:lsad of dﬂflrent individuals. h:enu may, ior what-

ever reasons, restrict the individual's choicé of Friends - but, even

if this s the case, thé individuals may seek cut whom they plede,

even if it 1s against their parents’ wishes. A0 ¢ R

¥ . Now
= - At camp the nimber of possible friends was limited. Although',

the camp had a large.population; the camper interacted most intensively \




with his/her’cabiin mates. ‘Ih this way, although a camper may have had
~frtends in m:her gabins he/she had few opportunities to see them

throughout: the day. Hence, at camp, individuals most readily available "
for close relationships were.contained in the cabin group. These cabin.
mates had been selected by the camp administration on the basis of age
with the hope that this similarity voulé encourage the formation of

ps. ‘The same age nay well define an mdivid'unl's

classmnr_es in school, but, within the class there are a gxeater s
of choices and, 1f no friend can be Found; other ‘avenues are still open
sor locattig peers.l ; N f

Hence, a child in' the home and school miliew may. ‘have a rela-
‘tively large selection of friends, whereas at the camp this numbef bas
limited, for all practical ‘purpnses. to cabin mates. At home, the
individual 15\_ ustally free to choose his ova friends. 'Conve'rsely. at
cz;n}p, Erients veré, by-aiid large, chosen by the adninistration of the

camp. i g . . ¢

., -The structire and rigidity-6% rules varies between the home and

‘camp. ' Thé large number of campers attending €amp Meotick made mecessary -

a'stringent set of regulations.’ Although' these rules were, for the most.
part, meant'to ensure campers' safety, they also effectively illustrated

the differences betwéen the home and camp. settings. Because the rules -

Gump, et. al. (1963:183) come .to the opposite con’cluiion in their

:mpnrism\ of the home and the camp. They say,!

The total number of theoretically possible assoclates at

hms was' obviously much larger than at camp.. However, the’

‘number and kipd of reasonably likely associates at home was

severelyrestricted by the style of 1iving in the home

community. = ° -
‘However, it is 1|upnrtum‘. to no:e thst they ta‘ke only 'l:'he ‘home setting
rather than the lome and school geftings- into account.

|

s




at Camp Meotick have been discussed elsewhere it will suffice

discuss them in general.terms here.

. . Perhaps one of the most outstanding features Of the camp was the s
constant supervision of campers. Privacy was' both practlcally and ',
., ' ideologically undesteible in the canp.. The conmunal living structure

provided the campers with Jan npporr:unéjty to. learn the camp's ideals:

*Mynderstanding " "

De ion" (from ‘cump )

: ¢ Iiterature). The constant supel‘vision, vhile fostering the possibility
) : of these tdeals being learned; also provided staff and administration
witha knowledge.of the exact wherehbouts| of all campers,

<& The liniting of free time was lirked closely to :he constan:

* supervision. Free time in a ‘camp situation would be prublematic as* .
@ .

supervision of all campers would be impossible, Structured activities

‘and desigfiated areas controlled the gampers' movements and in this way,

. e 22 ;
o | theoretically, the possibility of mischief (or more serious mfsbe-

s g haviour) was averted. ,

N . Et:her s 1y or 1y, the of the camp

Tad hEEﬂ set up in su:h a way l:hat the ceunsellnz‘s consril:u:ed "a buffer
group between the aduiiistration and the campers. The administrative ~

A R sector ‘of the camp defined 1ts rules and 1ifestyles.' It was nonetheless

removed ‘From the camper population and coficerned itself priparily with
s . 'mnagerial duties: Counsellors, cmverselralthough controlled by the
adninistrative sector, were in constant contatt with the campers. and
regilated their behaviour. The rules composed by the' adninistration

- were ‘enforckd by the staff members.: Ii this, way. the camper population
e v .. was insulated 'from’the governing bodies by’ a.sector which was, at

Gnce, "superofdinate” and “subordinate" (Siimel 1950:206).
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The ‘rules’ enforced by the staff were thus streagthenmed in that -

‘ 7 : they could not easily be .chansed, Staff members had neither the right
i s ) nox ‘the pover to change rules and conld not do so without 1eop.run.ng e &

their jobs. Coosequently, campera could'not-aegotiate regulations with

the staff, and those 'in a position to do so were not easily accessible'v’

1 < . ta the campers. . 5o

Restrictions were further strengthened by the desire on the . *

part of the adninistration to avoid preferential treéatment of one camper g

y over another. That one camper of; abin group should, huwiver momed; b
" Gakiivi ask wirals ehamad Lot s or et henerte ould ersste
inequality among the ‘campers. Thus a'rule would have to,be changed tor
o the entire population or it could not be changed at all: Herce, 1f
. Kim or Sheila were to galn the right to saoke, large sections of the
) 4 - camp ush:_d-und the same right. Age-related frivileges could not be.
extended as they would favour some meabiers of one cabln graup vhile .
uc.hldlns others: Obversely,- cah].n’gtoups could not be the defining
factor as some u-ps.u might occupy a '1w=é' cabin group-yet be oldert
. _ than those in 'higher' groups.
: Thus Eo\un and/or Sheua to galn the right to smokee vould
entail a (m\ex rhdlcal policy change at : Camp Meottck. Hokever, ‘eved
minor Tules proved difficult to modify. On one occasion the Senior )
. . ik E.t;yu' cabin returnéd from an overnight'a few hours earlier than exf:;cted. §
e +. 7 Rather ‘han batng. back fn tlee for digper Ghey irrived in time for

3 ¥ lunch. Because they were unexpected they were.not allowed “’K‘f}"f\

lunch with the rest of the camp. 'Even when they offered to.eat what
. remained of the fu(lzd from their trip, and simply sit in the dining hall

with the rest of the campers, this was not'permitted. Thus they had tq, |
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remain outside the-dining hall while e.lzing thetr lunch. Negotiation =

of rules at ‘Camp Meotick vasvirtuilly i.poslible. i

“Thé. freedon to negotiate rules in the home may be strictly s
controlled by the parent.| The structure of the home environment, unlike
the camp, may, hovéver, allow for communication between the rule-saking
parent and the subordinate child. Furthersore, unlike the camp eaviron~
sent heretn age 15 not 4 delineating Eaé{tr, the hose enviroment nay
recognize the importance of age. [

At every stage of developmerit, the parent is con-
fronted with decisions concerning how much control
he should attempt to exercise, how much autonomy he
should grant. . In thé early years we have noted
that parental power' is very high and that it may be”’
exercised either through the use of superior
strength or through direct control of the child's
‘environment. -As the child matures, less and less’

h of this physfcal and social enviromment is under 1

: the direct surveillance or coatrol of the plrenr_a
(Clausen 1968:172-173).

The school envirodent also éiffers. radically from the camp
setting. Although school experience is commonly cumldered to be

to- the 1's dev the effects-of the intensive

Lifestyle of the camp should mot be andercated,”. As menticned eariter;

an individual spends more time in' an eight-veek camp ‘session than is

spent in a year of school. The school may be copsidered more ilpan:lnt
due to its Tigidly institutionalized nature and emphasis on the develop-

ment of 'skills for adult life. Camp “Meotick, on the other hand, claims
$ ’

_that: B g P .t

- Whether 1t is attitudes or skills, morals or facts
that  are learned, the whole 'climate of camp is favour-
able to- things sinking in and being retained: —There -
aten't any achievement, tests or any curriculum that
hnu to be covered by the eild of the season. = Every--
(thing tomes under the heading of fun (from camp
Ve 'u:-umrz). A
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Fun, However, and learning through play, are mot considered to

bd strictly orfented tovard The canp 15 a p1

d, a va-

caltion, and theréfore can have Little to do'vith the serious side of life:

' As|Erikson. has suggested, the adult, work-oriented world does not con—

sijler play - and especially children's play - to be conducive to the prepa-

rapion of the child for adult responsibilities, He explains that

The play: of .the child . : . poses a problem: who-

ever. does ‘mot work shall not play. Therefore, to

be tolerant of the child's play the adult must . E

invent theories which show either that childhood

play is really work - or that 1: does mot.count . B -
(1963:214). 5

Camp ‘and .school diffet in that the school is a future-orienteds:

reparatory situation vhereas the camp is concerned with the individual's
3 -

present state (vhile hoping ‘that some skills will continue to be dseful

at a later stage of life).

The overall juxtaposition of school 1ife “rz)‘ adult
society is defined . . . in terms of "prepafation" . &

-for adulthood.

The roles which are insti

e alldcated to school .children of various
ages are definitely ‘preparatory; i.e.

tionally
ades and

evéluated mainly in terms.of -their con) ribution ‘to

do not constitute ‘ends in

some future status, and
themselves . . . (Eisentadt 1956:164).-

amp, on the other hand, as a type of ‘youth group' attempts o ]

provide the individual with a sitvation ". . . in which cre dignity of his

current dispositluns and values will be affirmed . , ." (Ibid.:166).

) “mis leads us to an :meurtant consideration of childhood in our

society, and to'a further distinction Hetwesn the individual in camp o w
/ i

and. the individual in the home and-school, # !
/ i 2

The school,. as ‘a preparatory institution, suggests society's
implicit and underlying view of childhood:’

.Inouf society youth follows a childhood much of
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/
which is spent in a formal school system which
““balances the right to an education with the
obligation for parents and children to avail them-
selves of 1t . . . [By] the time the.latter are %
fourteen they will have had to learn to spend a good
.-part of the day for a good part of the year in the
continuous presence of their contemporaries, faced
by a rather special selection of adults, their
teachers.  They will have been asked to devote them——-
selves rather single-mindedly to the enterprise of 1
’ learning md being tested (laeslh 1965:47) .

Gelltren 1y our;wiciery axe: beiog conttmually trained for their
roles 1n later life. Only in retrospect does childhood seem a time
unto itself. Dyring childhood and adolescence we speed the individual
through). train him for the futute and push himth:i_‘.iq/gdult life. If he
does not show an eagernmess to be thus speeded we.label him a 'problem
child'. If he shovs a talent for meeting our expecmlions we' revard
hia with the label of 'young man’.

Chlldhood 15 a ‘tiue of training, of expectations. Adolescence

1s still mote The 1s looked down upori

1f he escapes back into the world of childhood, and yet is considered
overbearing 1F e Jumpe:shdad dato the:worid of slults:

We define childhood and adolescence as important times of our
iives and then hr.?rry people through t/he-, pushing thea forward or back

as ve deem fit." Childhgod, as illustrated by the education system, is

a period of training for later things, piaplhnon/fox a time to come.

It is only wheri we see that it is behind us that we are alloved, and
even expected, to mourn its passing. y

’ Childhood and adolescence, then, are times of paradox. We are
expbataditorirowiuns but not too hurriedly, to be children, but.not. to
be childish. Erikson (1963b:10) suggests this paradfx vhen he states

"In no other stage of the life cycle . . . are the promise of finding




oneself and the|threat of losing oneself so closely allied.
: | L
Hence, ‘tfie achool is' designed to lead'and prepare the child,

step.-by step, to take.a responsible position in the adult world, to
{mbue him with a set of values and ethics which'are important.to that

{orld. , The camp|s ain 1s to "keep childhood and adolescence. in

‘ (£rqn camp

) and to. acknowledge and serve the

non-adult time of life. While maintaining the philosophy of preparing

the child for adult 1ife the camp also provides the individual with
i

tools useful and.enjoyable to his childhood or adolescence. Thus the

, .
camp may be considered to be not'just a vacation from thé home and

schco], but a vacation from the intensively adult»o;iented world. This
provides us with a further pnsslble explanation for the definition nf

campers as children. By treating them this way‘it 1s possible to. offer
then' freedon from adult life and expéctations, to'bestow upon them the '

rare opportunity to allow immaturity and childhood to master society's

/ desire to 'grow :hem ot ol

o8

is'a periud of intermission between earlier freedoms
+"(or so they now appear) and subsequen: responsi-
bilities and t is a last hesitatd

. beforé certain rather serluus commitments . . . -
(Naegel\; 1963:33) . J

4 Hence, in our society, youth

Children are trained fo grow, and adolescents, having grown,
await acceptance info the adult world, while society further grooms

- | . . 3
them. This. time of “waitinz constitutes a marginal period,. a time ;

s |
etveen ‘being a child and'being a grownup” (Kohlberg 1971:600)..

In
Victor Turnmer's terms, the adolescent, not child, not adult,.is in a

period 'betwixt and between', when he-is "neither this nor that, and yet

1s both"-(Turner 1972:341),

: O : 64
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Adolescence can and has been defined'as a liminal period in a
person's life (cf. Mayer 1970). Removing. the sacred and ritbal elements '

‘comionly assoctated with lininality we find that adolescents, like :
ritual subjects, dre ina . 7 e . . :
period . . . of ambiguity, a sort of social limbo
which has few of the attributes of either the
preceding [childhood] or subsequent [adult] -
social statuses or cultutal States (Tutner 1974
5.

) .
Within the canp the iindividual's state ceases to be amblguous.

i The ‘gradual social movement. f£rom infancy through childhood and

’ adolescence to adulthood 16iiuptly halted. Where the ,n;divxdual out-

side the camp was neither a g:win‘g child nor a full adult, in the camp
he 45 a child; no more, no less. - Whereas outside he hovered, betuéen
two categories, unable To'be rightfully subsumed by either, inside he

8 is defined. While outside he was constantly moving through an’ ambiguous
state, away’ from childhood toyard adulthood, in the camp he is momen-

tartly sbatic. ~

It is convenient ‘to pause' here and return-tothe-discussiod of
context in order to clarify a problem of ‘perspectives.

Since the adolescent was in a liminal situation in the mundane

! , world we might expect to find him in a non-liminal state in the camp.

i - That is to say, if a non-liminal s‘mte 1s, as. Turner describes, ". , . a ;
. relazively; fixed or stable condil;i‘an‘ . . ." (1972:338), then the movement
from ambiguity to ﬁxed definition (uhic;: corresponds with the movement
from' the mundane World to.the camp) 'suggests removal: ftom 2 lininal toa |
nun—liminal situation, Houevcr, this would be to follow nhe convention \’
:hat movements- between liminal and non-liminal situatfons are m be described
‘ftwm the perspective of the observer rather than the mmdnf involved., -

v L . 3
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While avoiding certain problens Inherent in rapid changes of perspective,

such discussions create their ‘oun difficulties.  One means.of avoiding

these obstacles is to view these movements from the perspective of the |

'mdxvmuu 1involved ml:her than the srationary observer, ¢ .

Fnr the " adnleacen: whose_normal (i.e. non-liminal) ‘state is.
smbiguity and transition, entrance.into a state with fixed definitions '
will seem to be a transition to'a liminal setting. To state this

differently, what is defined by the individual as liminal is dependent

. upon vhat he considers to be non-liminal. Turner briefly attempted to

resolve this prcblem “of perspectiveu when he explained'

Crudely put, the liminality of the strong is weakness -
of the ueak, strength. Or again, the liminalicy of

wealth, and nobility is poverty and pauperism - of
poverty; os:entuzim i,m\d pseudohierarchy (Turner 196 &
200).

Adopting this view, we may uvnsidnr the sdolescents tathe canip
to he llmin"al personae. IQ short, they are in an ”incerstructuxa)
sltuation” (Ibid. 1972:335, The camp may also be considered liminal
Gia TeRULE OF R vanyLAg AEEuGENzeE which it provides. The campers,
by virtue Of their presencé in the camp, ‘are correspondingly different
£rom their contemporaries in the outside world.

Although the concept of liminality is ccl;lmonly associated with
tites of passage in pre-industrial :acieties, its spplication @ the .

camp situation currently under investigation is equally valid. * This

1 will constitute the basis for the formulation of
finér inferences concerning the camp and its‘members.
T6 begin with, the suimey vacation may be considersd to corfe-

spond to the liminal phase in'a rite.of passage moving a student from

he school year to the next. “Because the student will have somewhat

‘ )




free froh the pressures of education.

different obligations, expectations, and Toles in'a higher grade; the
summer. vacation becomesthe period 'betwixt and between' the separation

and dggregation into school grades.. This vatation also marks the

"transition from the old to the mew year" for the student and can,

therefore, be liken&d to. calendrical rites or change of season rites

(Van Geanep 1960:178).
Al(hcugh the sumer’ vacavion i itself a transitional perlad,

the summer camp is a llmlnal space within that period. The summer

vacation 'for the non-camper {s'a Letsureloriented (1tininoid) ¢ime duzin§

 which the Sttt et Ermn schoolwork and enjoy tlie'summer season,

For the camper, however, the

. summer _to be a time of education. This differs from

/ ‘various attributes of the camp take on a deeper meaning.

that which he receives from school, mainly in that it is closely allied

with play.
The chief activity of the non-camper during the summer vacation

may of may not be play. For the camper play is a means to edycation and

16 therefore an obligation. While the non-camper chooses to play and
perhaps to' learn, the camper is obliged both to play and to learn. As

Turner (1974:74) has said, "Optation pervades the liminoid phenomenon,

obligation the liminal."
By perceiving the'campers as being in 4 liminal situation, the

It is not

necessary, ‘perhaps not even valid, to view the camp. as an initiation

rite; the individual 1s not redefined in any manner,Ehatis notably
5 ek

different. from his non-camper peers. Nor is the camper in a ritual or

sacred situation.while he is in the camp. However, the camp itself

provides a liminal-like setting, wherein -the camper shares similar
| .
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experiences \.(m\ the novice or initiand in traditional societies. b These
similarities t suggest that the camp 1s a liminoid (leisure) rather

than a limina ting. Yet this is not an acceptable premise. Turner

"True leisure exists only whén it complements or

(1974:67) states,
rewards work." In this way'the summer vacation becomes-a liminoid
setting revarding the work done during the school year. But in the -

summer camp' play and work become basically the-same thing and do mot

therefore 'cmp\\munz one another, The. campers in effect work while!they
play and play Jk.'ue they work. The swimming, canoeing, riding, water
skiing, ‘sailing, and kayaking provided at the camp were carried out

within the framework of fun and play, though they were serious lessons

" and not leisure activities. Asked if the campers played or worked

during lessons, the usual reply of camp members was, ". . . lessons are

both work and play." Turner has stated, "in the lininal phases ... .
work and’ play ‘are hardly distinguishable"(1974:66). )

| The obligation to leirn through play entails w!unaiu.t play.
The inability to divide these two activities points us to a liminal
rather than a liminoid situation. The camp was not a leisure situation
and the camper-did not perform leisurely activities, Although they were

,Bot ritually oriented the campers were nonetheless in a liminal situ- _ -,

ation demanding rather than asking for their participation.

ey

"Hamy élements of .the camp can be seen as liminal though they .
may not be as marked as in ritual situations reported from folk
‘societies. This may be beause the camp, considered as an institution,
lacks the ramifications for the larger society inherent in a rite of

passage.
‘The movement from the familiar home and neighbourhood settings




although their access was limited. The camper could write letters, but

i . o i : 269

into the bounded ‘space of the sl despond i akE ™ 5 v Shphtend
separation of' the ritual subjects’ from the fest of society! (Turner.1974:
58). This movement into a mew environment also prevents the individual
from, enjoytag ‘ehe " : norual spetil interactions within the village
and”household" (Ibid.:58). |In ‘the canp the tndividual,’ unlike. the

initiate,was not prevented from communicating'with his friends and -family

visith by Fétents ‘dnd parents.weve discoutaged asd the telephone could
be.used only with special periission. ¢

4 The camgpr v separated frou the nomal social world and took
his’ place within the’\structure of the -camp. The'structure itself varied
from. the’ mundarie world in that 1tivas baséd upon age rather than family

‘ties, communal rathise than individual lifestyles. The nomal authority

'ngu:es wvere, replaced with counsellors, who may have in fact been age

mates. 'The normal definitions which relate to-the individual in the

. mundane world,weré altered in the camp. The adolescent_ camper became,

a child (the adult side of ‘adolestense: Navisy Hecw e ASNIGY apA g
tolescent: counsellor becane an adult (a suppreséion of the child- uke
side of édolescence) Normal status dlffetentlatiom posalhle in' the
larget‘ environment weré replaced with the categorical equnlity of all

campers. Preferential ‘treatment was not allowed and status diffgrencgs

were xgnore'd'as Tuch as possible. - Similarly, in the limirial episode of

rites of -passage,

+ o’ the,itual aubjenr.s .+ . undergo a "lev eling :

process in‘which sighs of their preliminal status
‘... _-are destroyed and signs. of their Uminal non-status
55 are applied (Ibid.:59)

This 1eve11ng Pprocess was heightened by the strict nature of




the rules’ at Camp Meotick (discussed in ‘Chapter 2). "These, althoigh

"inot as’severe as in some initiation rites (see Turner'1974:73) were

nonetheless strict and aimed at a rigid control of the' eampers

In compensation for this strict 1lifestyle Itninal personae
. { wilh,
acquire a’special kind of freedom (Turner-1974:59). As VanGerinep

explains,
* During the novitiate, the young people can steal '
and’ pillage at will pr feed and adorn :hemseives
at the expense of the community. 1
. . In Liberia, . theft does not seem fo be . j
regarded as-a misdemeanor for the novices, for, - B,
" under the ‘guidance of their teachers,.'they make
nocturnal attacks against the villages of the
. neighbourhood and . .-, steal-, . . Similarly,” ‘.
2 _ in the Bismark Archipelago the members of the
Duk=Duk and the Tngiet may, during . . . initizticn

. steal and pillage in the houses and pla
. (1960:114- 115)

! ) m:mms as much as.they. wish . .
0f course campers-vere ot alloved such unbridled fredos - Hou-
ever ‘they did perform 'ratds' on other cabins and jokingly (or sometimes
" sertously) vandalize thécabius and Bielongtags of other campers.’ Such -
(aids were: nnt encnnxaged hy cmmsellnrs or administration, but, unless .
‘they were of ‘a serious nature, the rilds were tolerated. Sith r.;id;n;
was, in fact; expected by the campers and. they entered camp prepared
for these imevitable ucc;.\rren_ces.. I can think of mo dther explamation

for the, fact that a ten-year-old camper could 'magically’ produce cans
afiohoving: eriue row his suticass-vien someone suggested they g0 on a
rafds e . .

The very natiice ‘of .the' canp brings to mind 1ininal situations

-and tribal societies. The cabins weie named after Indinn tribes (an

aparent tradition among ‘cimpg), and-canpfives 4ud pow-wové were comaon.

Newcomers to Camp ueo:‘ick arrived at a pier acruss the lake'




* took the short boat ‘ride iwm the ‘pier to I:he camp.

" from the .camp.

There they said good-bye to their parents (despite the
fact that parents could come _‘aclass I:he lake with. their children) and.

Sintlarly, when

the campers Laft, -they weré Teturned to the pier to meet- their parents.

Parents did not drive onto’ the camp grounds to pick them up. This
space interposed betweer leaving the parents and .eptering the camp’ can ;
be. likened: to-the peried of separltiew {nea rite of passaga. mmv'ir?, e

when theé cmpers Left the camp the boat ride may have correspondsd fo ¢ :
‘the’ perdod of re-aggresatiun. Kpuring these times the individual moved
While®™

between onie_definition and another, and one authority and amother,

entering, thePindividual was not yet a camper, although he/she was rio

Longer jugt a son or-daudhter.’ 'On departure\he/she moved away. from ‘this

definition and retumed the role of son/daughtkr. .
Whether ‘or not the,individual was redefine
"to the mundane world ig difficult to ascertain.and not germane to the

present discussion.’ The camp was not a collective initiation rite.

WHethef individuals, campers, Or parents might remark a ‘change after the
camping experience would be a\matter of personal perceptions™

‘our soclety does not have, need;’ or perhaps even yant collective

" initiation rites for ita children. The primary reason for this may well

be that while a’small number of definitions is sufficient for members
v :

of pre-industrial societies, the number of possible roles, occupations
and.positions ‘in our society is large, and progrenion through then
appears to be of a fiore flufd nature. . One -m.cuy defined l:hrzshnld

betueen child and adult does not alter an individual' other roles A

our soéfety.  He hmay, for instance, remain a student well into his'
adult life, pit off marfiage and fatherhood until fate in 1ife and/or
B v e N o




A truditiana‘l.sncléciEL, However, it does appear to be an urbafi-

g yielding s " to those _’ i who -lttend. By 1ook1m; at

4, ¥ Ty s
t u}
change Jobs or positions throughout his‘life. An individusl in our

soclety, then, exists in a number. of roles smultaneoual)‘u A change in

- one of his roles may not fupdamentally: alx:er any other. By contrast, in

pre-

ndustrial socleties the crossing of the thréshold fmu' child to;
ndnlt nay well tadeﬂne all roles. and hence an individual's”entire life.,

v e sumpet camp does”not exnctly correspond to the rites of ‘passage’ in -

. industrial lim};aal episode.. This liminality may mot be as severe\a\\in o 2
- tradikional cases, and perhaps.it could not be, "The syeri[y of the §\’
synbolu and lifes:yles of traditionsl novitiates nay sten from the
. importance of the rite %o the entire society (Tirner 1972:341-342). ‘The -

zmlflcntinns, Eér oursocletys of a child going to a ‘sumer,cimp are

,. smalloif they a{is: at all: For a'novitiate, however, the Hhole soctety

*is involved elthier pracflically or  mymbolically, dn'de siovenent “Into the ‘ :

.- adulr sphere. ‘As Howitt expluins 1p che ini:indnn of .the Kurnai,
" -
The ‘irtention of all that is dotie at. thts! corimony
. - -1s to make a momentous change in the boy's life; the .
[ ‘past_is to be cut off from him by a gulf which he. . e
7 can hever re-pass. His congaction with his mather- i
as her child is broken off, and he becomes henceforth
R attached-to the men. All the sports AndLgamestE his -
g boyhood are to be abandoned with the severance of ‘the
. ~-"01d domestic ties between himself and his mother and
sisters, He id row to be a man, instructed in and
+ - .7 - sensible of the duties which devolve, upon himas a -
C manher of - the Muriog cumuni:y (1904:532) .-

Althbugh, the sumer camp 1s not ‘as strict as the umxnal &

e epiaode in snmearltes “of - pnssage it nevenhe;less presents a strict and

. the r:ump [Qbu the perapectivz of ‘4 liminal e::ti.ng we will better be

>
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chapter, by clarifying the context of the c!lnper!" lifestyle, the toi :
W2 campers’ fres pley will stand out in greater relief.
P . By describing the ‘camp as liminal rather than lininoid e céa L
now recognize the lininoid (optional play) of the camp as context within
context, It is into thie)lminaid setting that the campers, as con- .
straifien ‘individuals, may go to. relieve the pressuresof the camp's’ ! .
restiictions. As ] ethn Sutton-Smith Suggests e : - ;
. We niay be disorderly in games_ [read: play]. either v 3
because we have an overdose of order andvwant to 2
3 let off steam, or.because we have sémething to .
learn through being disorderly (1973:17):
The campers at Camp Meotick, T wbuld. suggest, not only ereated” ;
the liminoid settings (to act as spaces within the liminal settlng) to
let off steam but (to utrApnla:eSf.rum Sut:on—Smith's\ stn:ement) to
diupluy rather than just learn about their disconfort uith the status e
Ve ' o :
: again ve £ind Victor Turner suggesting this possibilityr B
o " & What 1n:a?aigs me fost about Sutton-Smith's formu- i

lations is -that he’sees liminal and liminoid situ-
ations as the settings in which pew symbols, .
models and paradigms arise - as the seedbeds of
cultural creativity.in fact, These new symbols
‘and constructions then feed back into. the "central
econonic and politico-legal domains and arenas, s
supplying them with goals, aspirations,’ incentives; .
structural models and raisons d'etre (1974:60). -

Existing in the limina}‘setting of the catip; the adolescents are « ]

. 'forced to think. ' Liminality may be partly deacrlbed as a "stage of

refléction” (Turner-1972:345).. . The \:myeru are foréed to :hink abaur

'zheméuves and more spenficaily about their needs and wants, Thetr P

- own! creatinn cf liminoid iettl.ngs in the camp glvea then the oppoftunity: *

not only to-claim what they may perceive as uithheld righta. but also to &




Pﬁunicateﬁth authorities within the canp (represenmg .the l.urget

sﬂclety) their desire for these ralghts. W‘htle the camp structure ullﬂws
the

to be only a part of what they are, (1. e. chudren), in the

li.!l!.noid setting of the bush they can betl’.er perceive that, they 'ruuy

. H
are (children/adults). .

With: this understanding of ;he limlnal ateributes and liminnid

" possibilities of Camp Mestick ve can nov.Teview the data.




CHAPTER IV

OBSERVATIONS AND DISCUSSTON -

Three types of activities gxu be discussid in this “chapter’.

Each of -these activities constituted 2 reaction to ‘some manifestatiod T
| i ot sxie.amp Bk bure ol east ok hisse. setivliied Scmrked Biictie
[ periods of unstructured (free time) activity or periods of loosely

o . structured (play) activicie

-\ nn:, absenting activities occurred, for l:he most part, early ,
*in| the-campece’ sty at Cemp Meotick: Vlllustrnnonu of three different :
kinds of absenting activity are offered. Each wasobserved or veporbed -
during the first week of the 1979 sumer session. The first of these
; " fllustrations, labeled here. 'exploratory absentiig activities,t led

" eventually to 'bush activities," which are discused later, The second

- and hhird 1llustrations suggest that although th. tlﬂp lltﬂlpted to

maintain an egalitarian ethos, not all campers felt that they experienced

B ~ : '

ﬂ "\ equal ‘treatment wittothers.

The second type of activity p':elen[ad: 'eliquing behaviour,' was i

practised mainly by the Abenakie and Algonquin girls. . The egalitarian

sctios of the canp, requiring that all campers be treated and treat' each
other equllly, was overcome by cli.qnlm zhlvluur. By forming u.thly
xmie groups, certain cmpe!. also defined 'nut-ldgn. This division .

© in the cabin groups, though not endprsed or reinforced by the .ldn!.nir




) tration and staff, offered the clique members the possibility:of . ’
L ’
preferential treatment --1f not by counsellors, then by clique members.

The final type of activity :ha: will be discussed 1e "bish

activities." ¢ These activities were perforned matnly after dark and
“primarily by the seniop campers.. The bush Ltself was a forested ares
of the camp, although activities of this type did not necessarily take
place there. By entefing the bush campers could, for example, smoke

— and/or enjoy privacy with members of the opposite sex.. Generally, while
campers were in the bush, they atacesaass tetkann Pepl Aty onAYaR

could experience a degree of. autonomy.

i A Absenting activities'

The atmosphere at Camp Meotick during the first few d: };s of the
1979 sumner sassinn vas one of relative confus_ion and disorganlzﬂtinn

. Campers were attempting to become familiar with the camp setning and

routine and acquainted'with the people who would share heir lives for
the next few weeks. Counsel1ors, “suddenly confronted with a large
group of individuals, triad becomé comfortable With their new roles
as supervisors, and to reconictle preconceptions formed during the pre- -

- ‘camp week wlr.h the ‘reality of the actual cangers.

m-ganued recreation activities could not ‘begin until all the . °

! campers had had their swimming abilities estimated. s Consequently, thdse
4

% N . 5
o campers who Weré not immediately béing tested were left wifhout specific
k » -

- ) :
1 Those activities wherein a group member.separates him/herself
from’ the group and the occupation of the group where the group is act-
ing ‘as a unit. Goffman approaches.this idea in his concept of 'dis—
attention, ' defined as "the withdrawal .of all attention and awareness"
from a focussed -actlvity‘ (1972:202) . X




activities to ocdupy meu t: To avoid the possible chacs that might

ensue, campers vere faken on'tours, imstructed to organize their cabins,

.~ and brought to the playing field to play games.

number of games to be used duridg free time activities.

|
{ B
. | “ During the pre-camp session, staff members were taught a large
No attempt was
nade to deternine which age groups m{ghc best be suited to individual

games. Rather, it vis inplied that any’cabin growp, regam{ess of age,

would enjoy-any game. As a‘result, when Sarah (a young counsellor) came

/’) to the playing field with two groups of campers (agéd 12-14) she Wid not
reflect much] updn her seléction of a game. éon%equeptly, campers were

L _ learning, even at this early’stage of camp life, that their age vas a

factor which was rarely comsidered. z e

The game Sarah chose for these campers was 'Ladder Run'. Pairs
of campers sat opposite one another in a double row down the playing

b .

field. The players' legs were exténded to touch their partners' feet.

Each pair.of participants was given a.number. - When it was called,"

_partners raced each other down the middle of zh§ '1adder," around the.
perimeter of the line and back to their original positions. Another

number was called and the game continued.’ There were no winmers or

- ‘logers in this.gape. Players simply ran when their number was.called

" then waited uritil they were called upor again.

7

. "% . Whenm §arah had explfined the game 4nd the campers were properly
 seated, they begah to complain. ("This is stupid," "What a dusb gane,"

o "That's all?") Sarah, p.!ying o heed :m their cwwplllllts, called .

out a’ mlm.be( “fhe~Fizst paiA’ ran through the course and resumed their

original position. The campers agaim began to complain and Sarah called

, . out another mumber. This timé the pzir atose and bégan to walk thtough
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the auu.ti'ft:hed 1aae:of tha:cawers, Ve z:hei reached the end of the
1ine, qnav_plxyer turned to contlmue the game, albeit slowly, while the
other began to walk away from the group. . On noticing that her partner
vas. aot continutag,’ the §irl stopped and began:to follows Bverynne .

vatched silently as the two, gixls walked, parhips 30 fiat svay, glpced

bac‘k o L‘hg down uxch their backs €o the group.. Sarah, aniving

‘{L lgnare this laterPuption amd to maintaiflcontrol; began calligg out
numbers 1n. rapid .j;Zaum. Some campers p;g_c__‘ud-;x»um the -game, but
others wandered away. 1n'r.ha direction 3¢ eh first twopgirls, althoigh
no oné ventured further away irom the group than the First two. Lon-
plaints then began in carnest, with pcopla shouting, "this is stupld,”

and "I hate this."

thetwnfunlon, the. misbars of pairs who ‘had

already wandered awvay vere called. . Other “indiy1duals soon left their
partners to join the new group, which vas slttiu with thetr backs o

the game. Eventually fully half the players had wandered away, leaving
large gaps in thd “ladder’; the remaining campers continued to play. At '\ -

no time.did Sarah the game to the non-players, .’

although shé” repeatedly slanced it m_ to make sure that they d1d not /

wander out of Her sight. T = - /
g 1t -ppyn, fron this activity, that the campers were learning /
q;.: there wer available uayu to pro:eu agatnst activities which they

218 nat anjoy‘ This mmu seage constituted @ peridd of 'testingl, a

cnretul pmbing of: [he boundaries uf -u:hmmy todiscover: the ways in*
. which :hey could uarclla their own' prerog-uves.. In Claire Farrer's -
(1976:10) tamil\o.lugy, m cmpezs who absented :huulves from the

_ game vere\mn:e.ung. pu-gung W e at the houndnm to. gain ccntrol \

of the situation . At the same.tifie, they.were learning how mich




control they could (gal
/ 2 ‘take. By walking n{.& short distance from the group, the absenting. ;

camper'was beginning to tarefully 'map cut' the boundaries“of camip

5 and, hence what forms their 'contesting' could’

Structure,

B g I was struck by.the fact that as the game deteriorated no camper
L wandered furthér away from the group than had the first pair of protest-

ers. "

Tt scemed that the laterprotesters were depending’ on the first
girls for definitions and parameters. These Birls haf, in effect,

) ' defined a new boundary for the group uithout being r‘epzmanded by .
T " 'sizaiy, e g0’ further than this bnundary would coristitute a new contest,
: and create a new and possibly '11legal boundasy. One boundary had

already been ‘discovered.. And for the time being that imaginary limit

was-respected. Later, othef contests would widen-this boundary, but for

g the moment it secmed that‘the initial contest would suffice. 4

A secdnd"type of absenting activity was| ut!.li;ed by campers to. 5

gain staff members' attention. Here hnundazles }ueze Rot simply, pushed,

- but’ were blatantly exceeded. This,.of course, ifquired the staff

bers to £0lléw ‘the camper(s), thereby creating an appor:\nuy for the
ks camper (s) to\communicate their personal zriev.lnceé Thi¢ type ofabsent-
( ing activFy, unlike the example above, enployad neuhu exploracory

stratégies nor even contests. Huuever, sinilar fo ‘the aforemantioned.

example uf an absen(ing activity. this latter f‘om a1d 1m:orporn:e a e Y o
" mode ‘of dcati to the = “that| there.vas. some-.. .

thing vons,

"Diane, the Cree girls' (nged 10-12) couns=11m-, satd oné d-y

that it might interest me to know that one. of her campers had been act-

-
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a position in .the back fow of theé volléyball team and avoid the ball, or

play by herself, completely ignoring the group. Again, when comments

. . were made abut the game or the play got.boisterous, she would keep*

“silent. I noticed foo that she rarely looked at'the other girls aid
often, indoors and out, wore a sun visor.pulled low over her eyes.'
arion colmunicated " silently, but e(facti.;rely,\ that she vas unhappy
both with her cabin mates and with the camp in general. Her absenting
activity vas Bartomal silenly and was a mental,’rather than a physical
“remoVal from the g!ou}L
. These examples illustrate three different types of ahenting
actiyities utilized by campers.at Camp Meotick. Maripn, although she

, broke -no ‘camp 4n her” ing activities,

crested a personal soundazy between herself and'her cabin mates. Her
ifotness separates her from the group, -while'simultaneously. drawing
‘attention to that separation. she broke no damp rules . (boundaries) in
+this ‘separation and thereby left her counsellors no oppununi:y to bring
her bsl:k forcibly fnto the group. |
We night label Marion's actions as, 'invard' :hsaqung activities.
She remained 4/menber of the cabiy group, thous notoan hetive manbesy f
Tanya, on the other hand, employed the canp ho(mdar;és in her
absencing activity. By walking both aiay from the group ind out .of E
 Diae's sight, Tany- was able to, draw immediate attention to. herself and
PEETN  W  SR A g cabin mates and her counsellor. In- .

stead of shnply remainlng sloof (as Mnrlnu hld done) or stating ‘that she X

didn't want'to play, Tanya’ broke the rufes of the camp

By crossing‘a:
e )
bound Tanya made it necessary for Dian: to quesuon her. - ‘In. this

vay. | Tanyu was. requixe,ﬂ to tel1 Diade whan’was troubling her rather than




as' Tanya'a. .

; : a5
well with her cabinmates. Then, one day, she began to avoid them and
keep, instead, to herself. Whenever'the group walked together, she

lagged behind. She refused to take part in their play. On one

occasion, as the cabin group prepared for a game of British Bulldog,

ran}‘a- absented” herself from tl:e grv\;p and began ;kingrmward the
cabin,  As Diiﬂne»co’ul’d not ‘allow Tanya. to'go OFf by herself, and was, in
any case, concerned about her, she followed.- Tanya explained that she

didn't feel like'playing; Diane 1nskisted'tha‘t whether or mot she played,
she had to remain With the.group. . ‘

N
Diane later took Tanya aside and ‘asked her what the. trouble was.

After a few mtnutes; Tanya explained that she was uncomfortable with
hér cabin matés, and in particular with one girl's attempts to become
the leader of the group. This bothered Tanya .and made her uncomfortable.
As @ result, she Tl ST TRE R HkEa. .
A sinilat techniqué was used by'nirmn_, an Abenakié girl, to
express un‘hsppinzss with her cabin mates.; Marion's actions seemtd té
parullel Gofinan 5.(1972:202) concept of! 'dsattention’, although they
also serve here as examples of absenting activities. While Marion did
not physically remove herself from the group her message was as clear
I hed,’ on & mumber of occasions ~upon jolning' the Abenakie girls
foria gme of volleyball or uu Atts and Crafts activicy-noticed Narion
keeptng very mich to hgrself.” During Arts and Crafts she sat by Her-
delf. ,Whethér she was at mother fable or simply facing awey from the
group, she ves obvigusly a great’soctal distance avay. During eouver
N ignore her cabin mates.’ When jokes were told, she.;

would not, laugh, - Similarly, on the playing field, she would either take




discovering possible avenues of escape from the camp structure and

- that area of the bush as thelr own. This 'bush activity' will be dis—
. cussed 1n detail latar. . .
 Wherg: involvement 1is"expected, lack of involvement stands out. When

ties ‘they were clearly transmitting a message. Marion and Tanya, by

siuply refusing to becime involved; were clearly expressing unhiappiness
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vnlunteermg the information. .To simply confront Diane with a. complaint
about a particylar casper might well have been more diffteult for Tanya

_‘than 'tficking' Diane into forcing Tanya to admit her complaint.’ This

" strategy protected Tanya from having voluntarily. to blame 'z cabin mate

for her unhappiness.

Tanya, therefore, employed an 'outward' absenting 'ac:tviéy. By
completely withdrawing from the group she was. able to comuntcate her
unhappiness to the aur.];prity in the group and thereby make a solution
to her prnblem possﬂ:)e . . w

The two: campers who initially absented: thLaelves from the; game
of "Ladder Run' were netther breaking a boundary, as Tanya had done, ‘mor
creating a’'personal one,' as Marien had done. Rather, theése girls and
the campers who followed them vere pushing at boundaries, and, 4n
iffect, testing them. Ve.night, thexefore, tern this' strafegy
‘exploratory’ absencing sceivisy. | Stnce g baunaar1;§were broken by . -t
these campers, no action was taken ‘on. thipart of the counsellur

Exploration implies discovery; and, in fact; these campers vere
demands.. Soon afterwards campers discovered the bush and bégan to treat

None of thése girls made any comment while leaving the group and: .

yet each nevertheless communicated with the other campers and counsellors.

the&e campers refused to remain with the groups and share their activi—




wieh thely Fespettive cibin giowps. The two cmperu who' xnmany left."

g a the game were -silertly pm:esﬂng Their movenent y £ron their
groups made all avare of their whappiness. Whether Steps were taken to
bring then back in, as in Tanya's case, or they were S 17 themiselvas,
their behaviour clearly communicated their message. An attendant hope .
ér expettation usy hava besin that' Gehera woild react o] 2t,

As Goffman explains, | 5 L

"Involvement is' an interlocking ‘cbligation. Should
y S one participant fail to maintain perscribed atten-
tion, other participants are' likely to become alive

) to this fact and perforce involved in considering
iy, B what the delict means and what should be.done about ¢
it (1974:346). . 5

A further consideration'of these activities leads us to the
) notion of structure and nnti—utmcture (Turner 1974 ,19745; Sutton

th 1972). Since this will be considerad in detatl lates 1t will b6

@ Sh Macumnit iy Drtebiyhiras

Turner defines structure as "', . . ‘normative . . . with itsrole

sits, statuses, jural rights and duties, and so on" (1974i60). Anti- <
structure, on the.other hand, is the dissolution of the structire (Ibid.: . o
“60) and ", . . represents the latent system of potential alternatives © < i

- « " (Sutton-Smith 1972:

8): . 3 | S ¥ T

= g *  Therstructure-at Camp Meotick was: represented by the camp rules,

with the boundaries defined by the activity and activity aress in which

the campers wereinvolved at d given tide. . Anti-structural activities

3 ‘ure thus those activities which are performed outside of buundariel and %

whlch. nherefore, entafl a breach of ‘camp rules. - i

Hnrio‘n s strategy for dealing with her uohappiness atcamp dld . -t 0

hot entail the employment of anti-structural devices. Unlike Tanya,

she:did not attempt ‘to enlist the aid of her counsellor, and, unlike




° the cabin group was changing unfavourably.. By breaking camp rules;

Sarah's campers, she “did not openly protest. . Rathet, Marion remained
within ‘the structural realm of (amp Medtick. She broke no rufes;

B é . s .
dlsrupted no activities, but remained on the periphery of the cabin

growp. _Her involvement was sufficient only to avoid censure, Marion

vas €oping with a situation she did not like. However, unuke sarah*

campers , or'Tanya, she nlde no attémpv: either to change :he sm.auuu 7 :

or. to have it chznged for her.

on the surfsca it may sppear chat Tanya was utilizing a anti-

to her gri -, vhile the tvo girls
who Jefc the gahe, yet broke o rules, umalned within, the camp
.!structure, ‘However, on closer imspecticn it becomes clear that the

" situation is more complicated than this.

Tanya did utilize anti—s[ructural devices to get Digne's atten-
ton., once' this was accmnplished, and Tanya had explaiied het pxublm,
she returned vnluntatily fo the cabin scoup, The two campers Who- moved :
away £rom the ganing group wers exploring the’ possibilities of

Mlivities in the dnti-structural realn. Within the ueak these canmelé
and other ‘liXe thenmoved into the bush and out of the staff's sight

vhen they vanted to disengage from an. n. activity! The bush was clearly an

a.\cs—st:umral area at Camp Meotick:

Henée, although Tanya did move outside the :mp structure she did

50 only momentarily,and then onlybecause, in her eyes, the structure of

Tanya was_able to comminicate her feelings about the structure of the - |
cabln group. Once this was st Caad s renimusd vl ormative :
~muzcure of “Camp Heotick, The t&o campers who left the gane vere mak-

u; an tntttal cransi tion 1n:n e anti-serisctural vorid within the camp:

| —f




. . Although they were compelled by the nature of camp life to aghete to
- ,

,.pn:y set, [ox] coterie.” However, as this definition does fot give a |

" cohestvé gatherd nf, fuals

'g:oun itsel;

“camp rules, they were discovering the potential of the anti-structural

realn fgr escape from these rules.

« « « they are all undlr preuun to ‘xnd a "he-;—- ¥

riend," apd to find her quickly. . . -Ideally a = °' ! °

girl's best friend will reflect her status Fall

.. . ‘mprove it. At'least she must provide security -.

" . somedne whose warm, preferably unpimpled hand can = '

- be counted on when partners are’ called for . . . ~..°7"

; * There will ‘be divorces.. .,. separations . . B
partner svaps, but these will be handled within ~ -

the group. No'girl who is'"in". will risk a general

r..n..min. that may l.uye fm "out."

: Pandora, .14
e ; ang .ﬂfl P. a
" <

The Oxford Dictionary defines a clique as a "szall, exclusive

sufficient picture of a clique; a further discussion is wanted. -
A time elément is dot made explicit in the above definition.

Yet zniz 1

who forn a:gfoup only once,

and then unly mnutﬂy. pre not. dlqulng. Hence, we Ilull: flnt add

€5 this definttton the notich of duration over “time. \

The u:lulivm% 5 of the clique suggests that: menbership blone

doda: ot define’ theclique. * 1f ‘a cabtn groupwere to forn“iato a|

ly for the llu-

o, ‘ration OF the ump. my would .:111 not cmtitute a clique. This is °

hgu\lle the

h-rlhip of 'the cabin group 1s mot :ng pmduc( of ‘the '

» b\lo‘cf the ellp Thus the cabin grpup ulelf does not

define group: bmd.riu. -lchm-i\. u may uzmnly a crpt thea,




That

is, there -E';';xmé;' " mtlmtlonll. plyeboln.iul or sputl‘l

distinctian he:vetn l-herl and nm-ahers + + " (Berne 1963: 135) For

a.clique, u.r.u s of the LR tial. Within the

cabin group, where Inbzuhip bas been, defined by persins outside the
_group,, a cliqu may form which cmprhel only a pun’,lrm of the cabin's ~
adtual mel.herlhip In this way, some ‘cabin lunbnn are also mben of

the. clique, while some cabin mbetu remain uul’.lld

The xmca-u-ry cohuion of the clique is nupponed by ~r.h=s= uur_—

-mus. The « t nce defines the o!\z cllqu! /

| and riises the status of the clique members, because clique members are

chosen, 1iked and supported 4 yhere outsiders are not (Ibid.:238). The
outsiders, especially members of the same cabin group, afso provide the
clique with an audience upon Yhich performances by clique members can

be focussed.- These performarices serve to heighten the status of clique

* members (at least amongst by 11 their popularit

and acceptance. By excluding and ignoring (or, more specifically,

pretending to ignore) dutsiders,the members have a constant bnls'{;r,
comparing themselves uith those who haye been excluded. This waptive
audtence of outsiders must sit quietly while the clique interacts. If

outsid

‘they are often rebuffed and/or ignored, Outsidevs can, of course, form
thedr own group] but in the eyes of the clique members they do this only
because they have been excluded from the 'better' group. Therefore,
these uutl!.ders are m..mmm have united because they are a1l un-

\-n\d and jealous: -

Factors involved iy the decision as to who is and who is not a

attempt o enter the group, even simply by, laughing with them,
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s \
member allow a we/they distinction to evolve. Self-attributed differ-

ences become essential to the clique, confirming members and defining

The of

3 N
and outsiders' supposed lack of these characteristics (though these

say' fever ‘be defined), is a means of status

for clique members,

*The "intimate" character of certain relations
seem: . to derive from the individual's incli-
* nation to consider that which distinguishes him <
from others, that which is individual in a quali-
tative sense, as the core, valuey and chief matter
of his existence . . . The same phenomena can be
noted' in regard to groups. They, ‘too, easily make - \
thcir lpec!.fic content, that is shared only by the . E
t by outsiders, their center and real
fulunn-n: (Simmel 1950:126).

Status, in turn, in order to be continually reinforced, requires
not only cohesion between clique members butcohesion of. clique members

agatnst ot clique take place for the

" benefit not only of the mesbers but of nonmembers as well. By continu-

ally reminding the'outsider that she is not in the clique, members ®

* remind themselves that they are. -

In the camp these performances generally took place only when

the cabin growp was not, under the serict control of the counsellor. -
During periods when staff members were in direct control of the cabin

group they were forced to act as a unit. The :nuueunr‘un\mn\:mnm

the group, attempting to maintain the equality of all the caupers, as :
well 'as possibly preventing the fornation of small coteries within the '
Lazger’ population. i

However, when the group was able to act autonomously, with little

‘or o control on the part of the staff members, cliques:could form and

reforn. “Although control and supervision were major

pects of the




jobs, complete control was impossible, both practically

counselllors’

and L&rol_ngxc.ny. Numerous opportunities existed for the campers to
act on‘ their cwn. During free time activities, play periods, and even,
toa degree, Lessons, the campers vere free fo act as ‘they wished (pro-
vidtig of, _course ‘that their actions did not interfere with the ongotog
Att'i‘vity)- Pox_‘» instance, during water skiing lessons only.two campers *
vere able to ski at any glven time. The ipstructors' ittetion ves
necessarily on [hc!‘e campers‘vuiw were skiing rather than on those who
renatried on the 'dock. Similarly, during riding lessons, hnezy. or

archery, not all campers were 1nvol.ved at all times. Since these anz1J1~

tes vere dangérdus, bototerous nmvx:y oy the petobersio B foma,l
actinn was not tcletﬂted. This dld not make cliquing behaviour
tnposst1é, hogever; thls behaviour may be 4l Babe1s s K EeER L oE
~mambers quietly whispering amorg themselves with' outsiders close by -
though- Gninvolved. }

: During periods of relative freedom (of which there vere many)

the' clique had a yriad opportimities to perform. While teams vere being
dhoasa FoT Fatmal g;mes the clique could perform by choosing its own
nmembers and ostracizing outsiders, making them wait patiently to be
chosen. During games the clique members could control the play, and
during free time activities talk, initiate games, etc. amongst them-
selves At these times it was considered desirable, if not crucial,

thnt outslders be present - (hmlgh unin\mlved

Heleén recognized :hsa i cteristic,
aithough shie did not label it as'such. As she explained (concerning
the children in'the day care center),

' . .. the invitation to play . . . was not always
extended to everyone in the immediate vicinity .




mates.

. In fact, the Very statement, 2
g lay house,” with eyes and body focused *
) -in the direction of a specific child or group can
itself be-a tactic used to exclude and/or offend )
another child or group, as well as an attempt to
engage a particular child (Schwartzsan 1978:238).

Where.equality is expected, even demanded, little freedom is

left td' the individual to choose his or her own friends.- In tl\evc!-p

‘individuals vere presented to each other with the expectation that they

-
would be frtcndl Ond share equsl’.ly in cheir time -nd uffectian.‘ How- *

ever, péople did not mmy- get along equally with'all of thetr Labta
Some becerds clnse friends; others did not, become friends’at all.

hsryd one lnrge

The two cabin groups, Abenakie and- Algr'quin,

cabin. A Pine of lockers down the n!ddla of the building lcted asa

partition physically separating iRe tvo groups: The, canpers shared the
same washroon facilities and were generally free to wander throughout

the entire cabin. The size of the cabin allowed even q\iie: conversation_

to be heard !hroughohc the bulding. The two cabin groups vere separated
in age by, on the average, ouly one year. # Consequently, they of:el
accospanied one another on fleld trips, etc. Friendships between the .
calits groope weka common; asi the!dheréd sotivities: ani accomodattons E
provided many opportunities for interaction. 2 :
TRy dtd ‘ot actually cbsérve the formation of the clique in the

able to observe a nuli)u' of

Abendkie and Algonquin qlbipl. but T wi

activities by the cligue aswell as the ‘adoption of one new/ member.

initially centered around.the strong friendship

The clique w

.of two Algonquin girls. Llurie lm‘l Pat had known each other fux a

number of years and had yequested that they be put in the same cabin.
In the camp, the pair's physical proximity to each other seemed to be an
essential aspect of their relationship. During activities they always
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remained _tszr.he:, chose eath other as pattners of sat together. They S

would only rarely be s ed, even for short periods of time.

Although all Wn girls'described their cabin.mates

" as friends, Pat and Ladrfe's relationship was obviously more intense.

Z In-the L 1 literature friendship is often defined on the basis
4 . .
i of. the irdividuals' observable desire to be physically. close rather than

| ~ . by their verbal de‘scripzxm}a of one’ another (Hartup 1975:11): Friends
thelr Jesbe] 2 R

re defii\zd 88 ". » . {ndividudls-who wish ito eFfect proximity with'each

‘ X L *a other evep hough there is no immediately cmnpelung binlogical or

sucisl yreasure to do so (Ibid::11). Using .this definition 1: was

¢ ‘obvious that Pat and Laurid had & "eloser! friendship with ‘each other-

) then with, their cabin mates,

On one occasion Pat was nsked to xeturn the soccer ball to l‘.h!
storage are&vaf:er a game. The storage room was only a short distance
fron the playing field and Pat started to run tovardsit. When Laurie s ,
_noticed Pat runding she followed, calling back to their counsellor, % o
Rt help ngr\ The counsellor, perturbed by the two glrls umrilling-

nesd ‘to be apadt,called out sarcastically, "Yesh, you.help her carry

i

Looking at me, she explained, "They are never apart

Laurie and Pat's relationship corresponded to what Georg Simmel i

Lo ; _
 has_ called Zueterverbinduig or "urton of tvo." The constant association
e " rested, accordiﬂfto Stmel; on heir need to mxntﬂ—h—*rﬁ“fvn thie exlstence of —

:he dyad ‘(1950.126). "Tha social structure here résts 1medintely on

the' one and /bn the other of the m, and the secessicn of either would

. (. deu:rn; the whole" (stmmel wsu 123 AR largLr- group, B:pnrﬂtibn 1s .
possfble because thetr infor créated ad "objective unit" over and-above

the meémbers (Ibid.:127), This -,nupr.~g.div1du.1fsuucmz aids in




asintaintog the group's existence gven when members are separated, How-
ever; i the dyad, this -upnqnuvuml structure does not evolve. “ite

dyad 1s upon and intimacy between its

sembers for 1ts exfstence. A ‘
Two days after the soccer game Liwas again with the-Algonquin ’
strls playing volleyball, During the game Pat and Laurie’remained ST

:@e\u-er. Sopeciog, conmentaitiions -no:lur, ther glancing around the
sroup o ‘s 1f anyone overheard: b Fust B g

.vau réxativaly .mpop.h;.r within thé growp (ns 1lluatrated, for In-:u'nc..

s the'fact that. she vas alwayg chosen last for tedns and often had
difficul:y finding parjners for activities), satd that' lhe wuh;d o go

| swimding. Unable to find a partner, she retumned to the vol.\eyblll gm
Lk few minutes latef she sgatn stated her desire € g6 swimming and vas

sifin {guoréd. She then said she was giing back to the cabin and began

to walk away after seeing that no-one was going ‘to lcuq)my hat 1
called aftef, and said that 1-would be her partner so.that shy could go
¥ - <

— SR

Once ga the ,Domap ed to me. that it wasn't fNr that
auhdodz latned hat 1 £\ cha

no=one would come swimaing with hero” hen Laurie and Pat arrived on the

ying to me, "¥ou

 ock in their bathing s -usts Donna was openly upset,

* Aftek. the game. the girls hid a free period. Domne, a camper ‘who

see. I knew ti 'd come. why wuldn t :hey come uith me? ' I knzﬂ 1:\

. They wanted to go swimming too." N
Pat and Lau¥ie reclined on the dock close to Donna and me, .-
though they didn't acknowledge our We both ove td Laurie

say "Let's go in" and Pat reply that she didn't want to swim. Since my
" s

presence ‘#n street clothes only allowed Donna to get onto the dock but




not into the water, she leaned over to Pat and Laurie and*suggested that

ve switch buddies, thereby alloving Leurie and herself tp swin. Laurie,

" . seemingly open to this idea, looked to Pat,who ‘quietly sald, “No. 1

. . . don't feel like swimiing" Doma restated her idea and. Lautie agafn.
I looked at Pat, apparently seeking pernission to be Domd's partner while

“swimming. This time Laurie looked: dowm at her towel, then mi;d'her

eyes to look at Pac. 'Pat, without looking at Lnurie, shook her head 1 . A

1nd1cazing “"no." Laurde,rolled over on her tovel and said sl%ly, .

» i don' ¢ want to st . o Ea o By
L & For Laure to have  begome pattners with Donna evén for a “short a
2 " petiod ‘ot tme’ wobld have entailed the momentary. dtssolution Gf. the. Q i
‘dyad, gnd the 1auluglon of Pat. To have paired with Donna vould have [ } '
* heen even'more -destructive, as Donna ;us ‘unpopular “in the Zabin group as ; »
a whnle nnd not well liked by either Par. or Llurie. Ear:nushi.;s ‘even | : -
" short ones, sugges: frimdshxp ‘ped manevertd leave Pat's aide nd be, L R

close to Donna might have Gomminicated an improper nessage to othgr
*campers on the dock ~ that Pat md Laurie liked and included Dorina in

. their group. Physical proximfty comsolidated the dyad for Lauric and’

Pat and to any, ,_J of the dyad 1y overrode

any one member's desires:

To look at -t another'vay, Donna had tried to open the bouadary

! : surrounding Pat and’ Laurfe (and defining their friéndship). This intrusion

! - ,"‘. nade it necessary, for Pat and Laurie to prevent Donna from usurping a
blace in the srou: ' s s ’ . . . L
v As we’continued to sit.on the docle Pat and Laurie began to ulk.v T
oni '

unablg toheat them clglrly, and wishing to be included, Aaked‘

| g e . ‘
. them to repea_r.,uh'a’t'.t*ey had said, When this occured Pat and Laurie .
TS [ B

s —.




_hri:y and -::ucuv:mua. At the sane’ the Pat

. clues that this wag Tiot true were revealed in various ways ip these
" dfscussions and behaviour. When asked if they preferred :J

* own partners for activitieg (or

Ar conversation. When they‘laughed, Donna laughed, whether ox not

the coment was audible. Even their sarcastic acknowledgements of

Donma's presence vere accepted by Donna as invifations fo join the pair.

She tried several times to move closer to the two girls. ZLaurie and Pat
shifted their position in order to keep Donna out and'then contfnued

away ftom Do'nna, Pat and

with their By moviag

laurie could have optracized her, By remaining close zhey were able to

. pretend to tgnors her; while also savouring her desire to Anle!—:h!

-
conversation. - Donna's sttt simply rainfnrcad thetr mm‘of ‘popu-

Ll\lrle were apfe to.
enhance the exclusivi ty of th:k dyld by]wmunim:ln‘ that Dnnna was

mot desired as, a member of their group.. Donna, forced tato fhe role of

- a spectator denmu of acceptance and inclullon, strengthened rather

than weakened ru and laurie's dyad by nun. ¢ mu; of her

attention,” thus fiving the tvo friends the power to imvite or ostracize.

Pat and Laurie could also be considered to hate {1lustrated that while

equality and sharing may have been. important ideals within the casp,

- Qr-e canpers could simply not be considered their equals.

On the ‘third-day of camp the Abenakie and Algonquin girls spent
the" day together off the camp property. This cookout seemed to copfirn
the categortes of £ligue s and nonmembers. !
. This cliquing behaviou was dfsavowed by the girls. Phel}/

dustlonad, thay chted ALl ‘of thair cabin mates am friends. Hoyever,

ick their

e them chosen by a ellor, many




girls_replfed in a'vein pimilar to the following:

Usually I: lﬂ(e to pick ‘my own partner. If [my
v s % B counsenor; put me with someone I didn't like
A wouldn't enjoy 1t . . . 'cause I don't necess}u}y,
. f . ~ & actdally love everyone in my cabin. Alot of them
U . EN ¢ T like pretty well, but there's a couple of them
. I * that aren’ r.Emy mose favorite person In the world.

The, gu-ls also spd e of pm:ecung their cabin hates e the

hun that nccumpanies being\left ou®, of picked last for a team.
X

P i ! \
EE TR ‘picked last\ 1t'd mean T wan't liked as much
, 28 they like the other people . . . T'd pick the _
Y person yhold be picked last . . .. 1'd pick them _
£irst. 1t 'would probably make them feel better.
G ' It would make me feel better too. You know. Because
-, " it'shappened to me"before. So I'd know exactly how .
* they felt land what they'were thinking about and what,
Foew W o they'd be [chinking just about themselves. 1'd feel
. e “ sympathetic’ toyards thes

and I'd probably pick them.

™~ » Yot in practice the'same girls were alvays chosen last ‘for
2 WP ! o . -
N * teams.'.They were nattrally aware of this nonverbal statement of
¥ 5 unpopularity -and the hurt feelings associated with being chosen last

or(lacking a partner, and spoke of avoiding it. In practice choosing
<

tean members was a popularity rating system. ' Being chosen first or

being captain megnt that you were "liked, people like you, that's why

they want you.

Being chosen last _me;ms that "nobody really wants me

on their team, they just have to.take me 'cause they have to.

4

Hence, _to dehne the cligue and its members it is more revealing
|
to study their behlv‘lour within the giowp rathér thin their own

ation of ‘sz

. his irategy 46 comonly referred
3 to in studies of ftiéndship, play and fam&uon of dominance ‘hierarchies

\’\(ci Parten 1929 Omark 1975 Hartup 19755 Lewts 1975).
I ¢ :

During the flruz week of camp the Abénakie and Algonquln cabins
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“Joined for the Wednesday hike and cookout. The girls, their counsellors,

7 and T oSt ite pontoGa 008 AEFoNSL BE LaKEIEY enuEEATRE i
During the

Pat ard Laurie remained together most of the day ahd they and
another canper, Walerie, explored much of, the area {n the afcernoon.
Upon discovering sqmething Valerie ran back to the remaining campers

calling 1oud1y for EL saying, "Come and seethis. Ellen, c'mon,

Pat amd_Laurie callgd for Valerie

ploring.” In the hacKgrol

to hurry back with Ellen. ALL four. girls ran g6k, chough they rematned
in sight of the group. They wandered about shouting 2ad Laughing while
the rematning 14 campers'sat quietly sunbathing. On the et “hike
the four girls renained together away from the rest 'of the campers. . Ve
often had to stop to walt for them to catch-up.or shout to them to slow
down. ‘Once at the pler we discovered that we were éarly and would have
to wait a half hour for the boat ride back to camp.’ As we %at on the
dock Laurte, Pat, Valerie, and Fllen repeatedly left the group and
wandered around, laughing loudly of whispering. When asked by their
counsellor what they were doing they would TFeveal one or two gum wrappers

which they said they wanted to throw away, and run off again. They

Tepeated this activity a number of times and Stopped only when the baat,

arrived to return us to the camp,

On the boat the g!:ls separated, with Domia dlons at-the bow and
Pat, Lauris, VBleliE Bl\d Bllen tngether at the stern. Another cmper
had also seated herself l;.here, leaying foom for. only three girls behind
her. Valerle had to ait beside this camper and was thus removed from

" her friends. |
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It had Heen a relatively long day with much activicy and a long
hike, Most campers sat quietly during the boat ride, making little if
any conversation. Pat, Laurie, Valerie, and Ellen, however, continued
to be active, laughing, shouting, and whispering. The other camper sat
between the ginls without taking part in the comversation. Rather,
Ellen leAned over her to whisper to Valerle, totally ignoring the girl's
presence. :

Throughout" the day T was continually struck by the moise that
these four friends made. Even when the other Euurt;en campers were
playing and taliing the Four,girls could be heard.. Their whispers,
while unintelligible, were as disruptive as their shouting, dbe to the
sudden absence of noise. x

The invitation to EIlen to join them in exploration, salculated
to inform all the campers of this activity yet bar them from joining it,
was reminiscent of Schwartzman's description of certain types of play
invitations. Such l:witndm\s, she says, can be ". . . used to exclude
and/or of fend another child or group, as vell ap an attempt to engage a

particular child" (1978:238). The invitation at once summomed Ellen to

. join and served to advertise the.girls' activities. The excited shout-

ing and laughing continually communicated to the uninvited what fun and
excitement they were missing. On the dock and in the boat the clique

members continued to attract attention and bar the {nclusion of others.

The loud noises and even the quiet whispers drew everyone's attention to

the girls yet the conversation delivered in whispers remained a mystery.
The content of. the whispers, the reasons for the laughter and

o excitenent, and even the discoveries made at the picnic area vere known

BRIy to the four girls, These secrets, advertised with loud shouts,
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‘),‘ ever, it did utilize the 'secret' as an adorning aspect.

/

gave the clique members 'power’ over the ‘outsiders.' Pushed {nto the
role of an audtence, the fourteen campers could only wonder about the
contedt of - the conversations at the same tine as belng made aware of
their omission from the group. :

For those privy to the secret, the knowledge becahe a soirce of

power: s . .
[The] exclusion of all outsiders makes for 2,
strong feeling of possession . . . Moredver -
stnce the others are excluded from possession . .
the converse suggests itself® . . ‘namely, that what &
1s denied to many must have special value. v d

attains a characteristic value . . . through .
secrecy, in which the contentual significance of what
is concealed recedes .. .-. before the simple-fact .that
others know .nothing about it (Stomel 1950:332).

Inner property of the most heterogenous kinds . . . . X ]

Aware that a secret extits, but unavare of ifs content, those on
the outside were tricked into attending to the owners of the secret: {

Thig_fact involves the contradiction that what recedes . }

befor'e, the congciousness of the others and 1is hidden

from them, is . . : emphasized in their consciousness

.. . It may be thus appropriate to show that, al-

though apparently the, sociological counter-pole of 3 %
A ecxecy, orment hea, in fact, a socieral signifi-

conce with a structufe analogous to that of secrecy

. itself (1bid.:337:338).

: The clique was not a secret society by definition (Ibid.:345).
Its continuation was not dependent upon haintenance of the secret. How- v E

The secrecy of their actions, countered by their loud. advertise-
ment, made the clique the center of'attention. This in turn separated
them from the group, by physical and social distance as’well as by the ' -

di nature of | i

- The clique's play performances throughout the day vere clearly
.

o
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_enjoyable for the melnbers. ‘Huuver, they also drew nllgut1on to ‘the P

X : group and tempted outstders SRS N S - ouzsmera, i
I vhile attracted to the group, vere’ also made /uware that they would ot ¢
be allowed to join 1n the ium “a F T [
o ¢ 1 i egalitarian camp, where all yere'supynae‘d to t;hate. o onte .

equally, the clique was able to set itself apart. The noksy performances Ee

drew attention to the.group, thereby setting it apart, The attractive-

. . C s
i . ness of the clique and the difficulty of entrance, onée the boundartes
were clobed (Berne 1963:238), illustrated that the :.U.que meabers were

not-equal tothe outsiders,and they need not sharg thetr friendship

.\- : : s o |

AR Kathy, the 'ovexnight i g n'nmed that the cance .

*trips away £rom the camp tended to solidify the grcup. giving cabln’ :

TN mates the uninterrupted nppartunity to'becone familiar with each nther. ’,

1t was also .;.. such. trips that outsiders would be et et e and . B
_‘ cliques would solidify, Two examples of this became appar;nt to me. : ¥ -
6m was the developient of a permanent outsidér. The ;nher vas the

movement of a camper from a peripheral position in the growp to a -~

positiof in the clique. .

L * Ruth, an Algopduin girl, was described by her counsellofs as the é\
"classical example Of an outsider." Rith arrived at camp at the beginning*
(o -—
r &/ of the second session. [Unlike the other new Algonquin campers she did =
) 5 :

not. bécone an active nesber of the group. "She explained, "I'm mot popu-

lnr because 1 don't follow the Bx'oup. 1 m just like - myself Idon't-~

“follow the herd . I just say to heck with it," %

e Unlike'the other Algonquin campers, she was more discriminating

in her ideas about friendship. The other girls, she said, .




+ + . don'f really know the difference bétween 5
acquaintances and friends. Like, most pepple say, N

"She's my best friend" or "my friend" when she *
really isn'¢. I kngw . . . I've learned. People
sometides run off. That's not a friend. Like, :
sometimes they're nice and sometimes they're mean.

I 5 That's an acquaintance. Some pedple stay with you

L . an@l they're nice . . . They're a friend.

On the, cabin group's overnight Ruth renained by herself. ‘During

meals she cuueued her ioud nnd ‘thenmoved outside of the group to eat.
She' turned déwn. nost invitations to play and ganerally spoke to only one -

of her cabin mates. When she xetumed to the camp she found \xerself e

¢ . -permanently. ostracized frm-the group, fven her counsellor, who befdre

the ‘trip- had tried to 1nvolv= her in activities, mow -ostracized he!‘

Onices whan ok Hmpars had Bess ‘teasingiend Hiteing her,'she

- M « . just ran off because it hurt so much.

: L back to the cabih'and thére vas pne of the [Abannki
2 counsellors. She was really nice and talked to me
. X v N ‘about it.~ Then my -coupsellor came in .

"Aren't you comfng to supper" and I said "no."
she just went off. That wasn't really mice. I didn't s
think that was fair because a counsellor is supposed
to help you . . . but she didn't, pay any attention to ’

me.

§ . o % .
Like Tanya, Ruth may have removed herself from the cabin group

When she

* . on these occasions: in’ erder to get her, counsellor's attention.

! “went back to the cabin after bethg teased shie expected het éo..‘!,sexxoz. to
* talk with her. When she didn't, Ruth decided that het counsellor must
not have been her friend because "s, friend helps you 4£. you need 1t."

relegated to a peripheral position in the

* Unlike Ruth,who'w

¢abin group, Sylvia was adopted into the elique on’ the ovemxgh: trip.

i X * Her coundellor remarked oi thetr return, " =

. when she got out of the camp, Sylvia changed -

w e ., she came out of her shell, She was really quiet: - R
fo T . before, Nobody paid much attention to her. But she ~
e S was' différent, She's got a great sense of humour.
i Everybody loves. her. . 3
o . , .
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Sylvia, who had pften been left out of the group, returned to the camp

as ohe of the group's most popular members. Before the trip St e

*were chosen she had often been avoided until the end. During volleyball

N

games, if she u’hsed the ball, Pat and Laurie often laughed at.her. On
the'trip their attitudes changed and she was adopted as a clique member.
m\en they returned to the camp Pat nnd Laurie 1n4(smd that Sylvia change

beds :o be near them,, She began to be chosen first when teams were

'd
draws up, dnd any_whispering that occurred between clique members now

included Sylvia.

o
Via's newly won popularity not only made her moTe attractive

to'Laurie and Pat but made her. absorption into the.clique a mattetr of

strategic importance. Sylvia's n;be'r.!hlp in their co;uTe was essential
e prevent a rival clique from coalescing a\rounWor in
order to strengthen their:own clique, ' Thus, Laurie ;.d Pat's ;nsucmce
that Sylvia remain physically near.them was as illustrative of her
tactical importance to the clique as Lt was of her p‘érsonallcnngenlulity.

The clique was a separate part of the Alg_ol;quin girls' cabin.
Cabin members who were not in the clique were used as.the main audience
for clique performances, However, as the fime at camp drev to a close
Gkl patEctiunita wite gitad; \;_slng the ‘rest of the camp as the
audience. Tl/u‘clique itself remained intact during cabin activities,
bt fartng all-camp activities the Algonquin cabin pgene'need itself as
one cohesive group. At evening campfires they would. {nterrupt - the
activities by auddénly rising to break gnco‘.song. Unlike other cabins,
all fhe Algonquin girls wore the same type of costume 'to the Fimal dance.
On the morning of the final day the girlsl arrived-at breakfast in

their night-clothes and led the camp in song. None .of these activities
1
|




rest of thewcgppers. Like the clique outsiders, the other campers were

arm in arm in their pyjamas, the entire camp's attention fas focussed on
them. Their different clothing, movement to the center of the campfire

ring, loud comménts and laughter, etc. separated them socially, from the

placed into the position of audience while the Algonquin girls 1llus-
trated-their group's solidarity and mutual enjoyment. \

Hence, the division betweén the 'group’ and the audtehce is
dependent upon the definition of, and the boundaries around the group.
"For the elique, the boundaries Enconpassed only members, Those who
were excluded sotially, yet vere physically present became the audience’
For the cabin group, performances took place when the whole camp or

sections of the camp were gathered together, thereby forming a possible
audience for group performances. Similarly,’the out-group raised the
status of the in-group members by being attracted to them, yet unable:

to participate in their play activities. The importance of the audience

for play performances will be discussed further.

C. Bush activities

The area of Camp Meotick which might correctly be considered
"bush' or 'woods' was a reinuvely small proportion of the camp
property.  Although bush activities ordinarily did take place in an
actual isolated or forested area, it is convenient to extend the category
to include any activity which tock place in a space which was considered

out of bounds for at least one of the persons involved, when the activity

was performed without the consent or knowledge of a staff me




when it was simply against the rules.

Since bush activities did usually take'place in areas that were
relatively isolated from the camp population, counsellors were often
required to make a conscious effort to find the campers involved.
Members l;f the administration rarely went into the bush to find campers,
leaving ‘that to counsellors.

In general, bush activities were performed by older campers

. (e.g., Troquois and-Leader cabin groups). The reason for this was that

the bush was simply not as accessible to younger campers. ¢ The younger
; s

campers were oftén more closely sup than the seniors, given two - .

counsellors rather than one. Also, younger campers’ earlier bedtimes
fave ‘then less free time than their elders, making 1tlmu|;e “difficult for
them to sneak away from staff members.

On the other hand, the older campe‘r..s had morevuppor:unity to
move into the bush, and apparently more reason. In ofder to have'a ciga-
rette, or to be alone with " girlfriend or boyfriend, campers had to

" hide from thetr supervisors. Other, less obvious: lures also drev'the
campers™nto the bush. As discusged earlier, the older campers were
often as old; or older than,staff members. ‘They were, however, unable
to share the same privileges as their age mates on'staff. In the late .
evenings when staff members were enjoying these privileges in the chalet
the campers had the opportunity to move into the bx;sh. In the bush they
could enjoy some of the priviieg’es withheld from them in the camp.
Smoking, joining boyfriends or, giruiggms. or even just being alone were
possibilities &mlvy in the bush. What is more, while campers were in the
bush, staff members' free time privileges were interrupted. Often six
or geven counsellors were forced to go searching for missing campers.

&)
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In this way, campers in the bush could not only gain privileges normally

w.hgu from

them but alsd interrupt the-staff's privileges. Hence,

while in the bush, campers could invert the mormal structure of the

camp, placing

themselves momentarily in the positions of privilege and

pover while staff members lost their privileged positions. The bush

thus represented a space in the camp wherein campers could at once

,escape the normal structure and rules of the camp and replace them with

their own. Further, campers could communicate their dlnltisfactlnn.

" ‘with the camp structure, by causing counsellors to question’and discuss

what occurred in the bush and the reasons for if.

A nantioned previpusly, bush ectivities ook place at sy Elwe

of the day or night, and did not necessarily occur in bush-areas. During.

the late morning and early afternoon the cabin areas were usually unoccu-

pled. Unlike other staff members (vho had to supervise activities), I

was free to roam the campgrounds. On occasion, when I vandered through

the cabin areas I would find campers smoking, talking, sunbathing, etc.

When asked where they. were supposed to be they would tell me, adding

- something like
told to go and
later speaking

/ rejoined their

on two
cabin mate and
smoking. “Both

arrived. When

W, . . but {didn't feel like it'so I'm not going." When
foin their cabin group they often walked avay. Upon

to their counsellors I would find they had not, in fact,
groups. V s =

oce

ions 1 happened upon the same camper, once wifh a

once with a male camper, sitting on hér cabin steps
tines the ‘campers concealed their cigarettes when T

I explained that they were not'allowed to smoke and that

1 should, ‘actording to the rules, confiscate their cfgarettes,they

claimed that they had not been smoking. Once the girl pointed to the




. T
cigarette butes on the ground and said, "These, oh, they're mot mine."
When T indicated the trafl of smoke coatng from teneath the stairs she
said, "You can't prove it's mine,"-and simply'walked.away.

I vas unable to discuss these activities with these or'any other
campers T caught in the bush, since my presence invariably ‘ended the
bush activity. Also, campers feared to admit to smoking in fedr of

"having their cigarettes taken away or being watched more closely in the

future. , » -

The absence of campers from their cabin groups would cause their
counsellors .to Took'for them. The compers mentioned shové avoided this
by telling thir counsellor that they'had to Teturn to the cabin and
would meet the grop at the adtivity area: Having expleined this they

would take their time and often meet the group at the next, more enjoy-

able activity. However, campers did got.always bother to excuse them-

selves in this fashion; it was often pecessary for counsellors to search

for persons inexplicably absent. 2 i

Dorothy, one of the younger counsellors, recounted such an

incident. One of her campers had not arrived for the canoeing lesson

and she had gone to £ind her. Eventually she discovered the camper
behind the boys' wnshn‘mm,\ sharing a cigarette with another camper, The .
counsellor asked her where she was' supposed’ to be and directed her to go ‘
there. As far ad’ the smoking was concerned, Dorothy explained that she

k}{ne' the camper svmuke-d‘ was nllmﬂeﬂ. to smoke at home, and understood

:}mz the camper felt it unfair to be prevented from smoking at the famp.

She knew, she said, that a lot of the campers were in a similar pn./mnn

("Aftet all I vas a tamper here foo") and that that was one of the L

reasons they Went into the bush. . Asked what the other reasons were, she
: ~

! s
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explained,

. . to rebel . . Oh, not against me, Well,
E not really: 'Cause I don't make the rules: They' re
rebelling against [the people who make the rules]

. 'cause they don't think all the rules are
“fair .

E @ .

Bysh activities occurred more commonly at night than during day-
light. In the laté evenings the campers were not as thoroughly super-
vised. Then mod¢ counsellors were in the chalet. A 'duty com;ael_lor'
would patrol the camp grounds in the evenings, perlodically checking ~

cabins for 11?155113 campets and wandering through the.bush seeking then.

This, it vad felt, would prevet the canpers from wanderkng avay’ fron
thetr cabins), from smoking, from, méeting boyfriends or é:runmﬂg, and
£rom being’ tho ol However, the preventive patral was not effective,
and each night many campers were distovered missing From thelr cabias,

On occasion they would ‘be caught by the duty. counsellor or’a staff’

member as they wandered back, More often campers would be noticed to be

missing and the 'swat patrol' would search the grounds. The 'svat
patrol,' named by staff members, was a group of counsellors who searched
the bush for missing campers. This was, for them, a form of enfertain-
ment, conceived as an inagined 'prison break' with the ‘campers as in-

mates and the staff-as prison guards. fhe grounds were "swept™ with
"floodlights" (fluhlights) and campers, Hhen discovered, were-sent back
to their "Callblock!‘"

The younger counsellors usually constituted the swat ‘pm‘.rol. In
order not to lose-the control they wielded over similarly aged campers,
young staff members had to enforce the camp structure, with its arbi-’
trary dn:;m:::om ‘bet.'\uen youl;g'!mff and senior camper, more strenu-

ously ‘than their older colleagues. This, as well as the "excitement
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may have drawn young staff mamhel‘?ﬂl’.n the swat patrol. S(Y

To my knowledge the campers did not know about this prison theme

or that the staff members sometimés enjoyed these activities. While

patrols were rarely successful at finding campers in the bush, the noise
of ‘the search sent most campers back to their cabins to avoid being

caughe.
Not all searches were considered fun, and often staff members

would complain about having to leave the.chalet to find missing campers.

Discoveries of campers in the bush weré most often made by

“individual.staff members: Sometimes campers would quietly return to

their cabins, embarrassed at being caught! Sometimes they would mot
¥ - . hide-their activities, but rather exaggérate them. Camp rules and legal
rights prevented staff members from searching campers' luggage. Cida- ' .

rettes could be'confiscated only when carpers were caught with them.

avoid this, sampare took ohly one ot two cigarettes with them into the

To

\bush leaving fhe rest safely in their luggage. Similarly, the rules

prevented counsellors From punishing campers in any way. Disciplinary

* acticn was taken only by the administration of the camp when complaints
were made to them. Only cases of serious violence or ongoing problems
Hence, -campers could get away with a great deal of

were reported.
mischievous' behaviour before Teports were made, and even whencampers.

were reported as being troublesome action was rarely taken.l
With the knowledge of their relative safety ‘From punishment
campers would often 'taunt' staff members when they were discovéred in

N P .
the bush. Exaggerated storfes of their activities would be recounted or

L only one camper was "expelled” during the 1979 ‘session. The —
reasons for this were not detailed. I was told simply that he was a

“problem."




. arguments would ensue with campers refusing to

ccurn to their cabins.
Tvo male and tvo female campers (14 yéars old) discoversd walk-
16 Whrough thesbush werdsasied hiere they/uess soing by thercmp muzaes
One maly camper, Brian, explained that they were on the way to his
cabin. The nurse asked if they intended to take the girls to the cabin

too. Noting her concern about the campers' intentions, Brian scoffed,

We've ‘been in the bush. We'll have some work for you

it "oy don't worry.

1n hine months

On another occasion I we:heazd@azg\mm between a number of
E campers and a cotfgsellor . concerning smoklug The cdmper caught smoking
ug sitting-in front of my cabin and was aware of, yet unconcerned by,
© my preseice.” This 1llustrates that all cappers did not "hide’ in the
bush and'were well aware of the possibility of being discovered.
Sinitecld’ canpeis were often caught smoking:on the backisteps of their
cabins and would not stop when a counsellor appeareds 3
Walking bick to his cabin, which was nearby, Norm discovered
Rose ‘sitting by herself, smoking.

Norm: "Give pe your cigarette.”
Mhy?"

Norm: "'Cause you're not allowed to smoke,"
Rose: "So." K
. At this point Mike (Norm's camper and Rose's Er‘end) having

~overheard;~came running up, shouting to Rose, “Don't give him your
550

fucking cigarette. Ignore.him. He's a jerk anyway." Mike continued to
shout at Norm, trying to engage him in a fight, to which Norm calmly
replied, "I can't. You kndw I can't., I'ma counsellor.” As Mike con-
tinued to taunt Norm a third camper arrived, shouting at Mike, "He's
—— ¢
- 7 Ihts tnctdent vas reported and the two.male campers had a day's
privileges withheld.




your' eld You don't call him a fucker. You don't call him names."
‘Mike, ignoring this iftrusion, continued to yell at Norm. The argument
continued in this way until Norm's campers in a nearby cabin began

shouting and running into the bush. Norm ended the argument by walking

. . back to his cabin to quiet his campers. For the next few days, Norm

conplained that he could, not control his cabin group. The evening's

argument, and Norm's inability to co@l it (or stop Rose from $moking)

had made his campers awpre of ‘the staff's inability to compel unruly

campers to behave ummJu bre@g the rules And possibly losing their

» Jobs. \ } T ) . o . B
Although some c;“‘mper_s were often open about their activities x;

thé bush, otk e h‘}de from passing counsellors, hoping not to be

seen. If caught they wc«‘xld explain thyt they were going to the washroom

or to the nuree; when the counsellfg left, they would'return to their

’ activities. Caspers going on reids would often use these excuses in the
hope that they wouldn't be stopped. 3 :

However, campers did not always go into the bush to snoke o

neet girlfriends or boyfriends.” Sometimes campers would be caught "just .

sitting there in the bush, déing nothing . . . All alone." When asked

why, the counsellors explained ". . -. to break rule ke us 1»)\
for them." § ML

Bush activity was “the main topic of cofiversation' among the

staff memberpe®n the chalet. Discoveries of campers in the bush on.
previous nights would be discussed and reasons for ‘these bush activities~"

would be suggested, The most common explanatioy, one supported by the
¥ )

] Campers’ comments, was that campers

. . . wanted to rebel against camp policies and felt
that this was a fair way to gain attention by disobeying




.As an aside, it is to note the

one of the camp's 'taboos.' [The older 'e-peu]
left the cabin in order to rebel against the
strictly set up rules of their age group. r
For the most part staff mesbers were aware of the iano
'

nature of bush activities; hovever, smong the stafl,

. . . rumours would sky-rocket. [People said]

girls were being raped. Rumours chough. Most of

the cases of kids in the bush involved kids

smoking. With the counsellors it seemed to be a

great source of s . . . and gossip. It was

humorous. = L .
The campers' buph aceivicies were clearly & source’of entertatmment to
Staff members. Long, sometimes serious dnd often humorous discussions, and
the 'suat patrol', o 11lustrated. the staff's enjoymént of the challenge

\Of finding misbing ‘campers, It was a game of "cat and mouse," "hide and

seek": for staff and campers tombined: &

They don't want to be caught. I suppose. But

they know we're going to look. We always do. I -
mean, they go out to have a sacke, but they kaow
ve're coming. They like it. The challenge maybe.
They can show off to their friends.

The Camp Meotick Carnival featured a 'marriage booth' designed
and run.by the Leader. girls and their counsellor. The booth offered
24 hour marriages for couples, consisting of a ceremony, a marriage
license, and a kiss. The girls and their counsellor jokingly advertised

a 'heneymoon package' comprising an hour in the bush for the newlyweds.

the
proposed marriage booth.

The planned marriage booth was announced and delcribed, at lunch
one day prior to the carnival to give the campers the tihe to consider
possible mates, The conversation in the dining hall turned immediately

to this mpic.v;ilh campers shouting to each other about who they would

like to marry, and who should marry whom. Proposals were made and talk
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of the in the bush the meal; it seemed

everyone had plans to marry. Yet the next day when the marriage booth
opened no campers attempted to get married.. Proposals made the day
before in play suddenly took on the comnnotation of commitment. Campers
were able to joke about whom they liked and whom they wished to
accompany them in the bush. However, with t‘he actuality of the marriage
booth the playful proposals became relaltively serious.

The dﬁussiun of the marriage and the honeymoon wak‘ place in
a liminoid setting and merely 'suggested serious attraction between. the
two individuals. These were, as Briggs (1975:31) describes, ‘serious
dgkes.' The proposals carried the implicit message of ateraction, though

‘s:‘cm,;.essages were disguised by the playful natu;e of the inferaction:

, Play and the serious message could not be distinguished, and thus
individuals making the proposals.were protected from the more serious
implicatiors of their statements. Both audience and the participants
were forced by the nature of the proposal to ". . . thread their way
among meanings, 'real' and 'make-believe' . . ." unable to distinguish
between them (Ibid.:31).

However, the reality of the marriage booth g play
frame {nto one of a more serious nature. Where a proposal suggested
attraction, marriage implied the reality of union. The proposal was

3
made 1n a lininoid setting and the possible messages involved in the
proposal were confined tothat setting. The serious messages could not
be removed from the playful setting for serious consideration, for the
defense "I was only joking," was immediately available, The marriage,
though still occurring in a playful mode, was a commitment, and, hence,

of a more serious nature than the proposal. The serious message involved

)
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in the marriage could be taken out of the playful context to stand by
itself as a statement of attraction between campers, leaving them with

a weakened defense. That is to say, the proposal and the implicit

statements involved in the proposal were locked into the liminoid setting.

They could ot be removed from it without veakening their viability in
a serfous mode. Comversely, the implicit statements involved in the
marriage could be removed intact from the liminoid setting, leaving the
camper - open to derision from other campers. Campers could openly
propose marriage; they could not actually 'marry' when the opportunity
presented itself. .

Althbugh bush activities vere; in general, acknowledged and
accepted by staff members,’ the existence of the bush was_problematic
for them. C R

A paradoxical situation’existed at Camp Meotick. Whether con-
sclously or unconsétoisly, the campers! busk activities underlined this
paradox. - In the bish the campers could reverse the structure of the
camp, making themselves the momentary holders of power and removing
pouer and'privilege form the staff members. At the same time, the bush
activities revealed the staff's real lack of power over the campers.
While staff members, by definition of their jobs, were [
the @ the rules of the camp prevented them from exerc‘i‘slng this
power. This will be clarified more fully as these bush activities are
discussed. = ’

) The bush was an ared of Camp Meotick used by the campers to free

from the 1 of the camp rules, As such,

it was antistructural (Turner 1974; Sutton-Smith'1972). Whereas the

camp was an area of highly structured and obligatory play, the bush vas

o
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an area of free and optional play. In the bush, as in the cliques, thé
campers 'played' with the camp structure, altering it to “thetr liking, 1 ha™
disposing of or ignoring those rules and/or activities which displeased 3
them. The campers while in the bush 'émyed" with the staff, drawing

them ouf of the chalet for a 'game' of hide and seek. The campers

"played off' (contested with) staff members by actempting to invert the

apparent power structure, illustrate the real structure, define the

desired structure and test.the viability of all \:herse‘sr.ru:mre.e. These
"various structural manipulations served. to communicate campers' opinions

abot camp by forcing the staff and, through them, the administration to L
witnegs' these bush activities.. This is mot to say that all campers or,

*  staff were aware of these manipulations. On the surface the campers B g
moved into the bush merely for a cigarette or to be alone. HwavaE)
bush activities also cqptained more: complex behaviours and rmificutlnns:

Because the bush represented an area’ free from the highly
structured camp situation, it constituted a space which was at’ once
o ¥ %are of 'the camp yet removed £rom it The'camp's lininal mature
' ({llustrated {n its highly structured sets of rules, definitions, and
_ obligations) was offset by the bush's freedon.. The camperg, could please
¢ . themselves in the bush, defining their activities according to their
desires rather than the Hesires of administration, staff, or outside
world (represented by these bodies of ‘authority). * .
. ' At the same time, camp fgnc::onaru;canuhnuy infringed upon
the bush, defining it as 'out of bounds''and sending représentatives in
t:) bring the campers back into the normal structure. s

As camp representatives entered the bush the two structures .

clashed. Each of thesé modes, structure and antistructure, contra- S
. ; -




"'stole that right from a staff member.

. activities.

"y 13

disfinguished each other. In the Hegelian sense it was a clash of thesis

(structure) and antithesis (antistructure), yet, because one was stronger

than the other, the outcome was neither a synthes

, nor, as Marx would
have it, a Tevolytion, What did gecur was a clarification of the two

opposing forces, revealing much sbout the camp structure.
-

The campers went info the bush because they vllhad, for example,

tn'moke. The' noml structure did not lllw this,  This rel:ri:tion

was further zmplicltad by the fu:c that vhua privuaﬂ- vere Hithheld
from them their age mates on staff had no such restrictions. "
" The discriminatory nuu:a “of Lhiu 'pnvue;e' ‘structuré made the,

bush that much more, When a camper smkud he/she

tractive to campers.

Py moving out of the cimm, D,

structure the camper forced the counsellor,

representative of that
structure, to move in pursuit.’.

On those evenings when staff members enjoyed extra privileges,
such as the corn roast, the bush activities by cempers would increase.
On these nights campers were not reacting directly to increased freedom,
for Rratisitiy laterves aue. T AiL) cang il assinelvin GErasE,
with the duty muu'gu.oz checking the grounds and counsellors called
away to find andfor quiet the cempers. They were feacting to sl
privileges which the staff were recelvi.ng, taking privileges for' them-
selves, as well as depriving the counsellors 'by disrupting :heir_’ parties.

5 usuipiag fhe’ ettt membeza’ Frws it c.-'npu gatned both ’
%fvilag- and, power.
Aties. This pover to 'dafine the 5tmctn§|nﬁ.eltl Farrer's (1979)

Hhila in the buah he was able to define lhe staff's

concept ‘émm.un;. The campers drew the Wtdff away from their
qttiviti;n. pushed them into a complicatéd game of hide and Seek, and/or




114
1
vied for.power, This contesting could be seen in individual episodes

Of bush activities as well as in the wholé gamut of bush activities.

The contest could end tEmedistely upon the entrance of a staff
member. "They were silent and simply obeyed [the order to return to
their cabins], no excuses, n-n explanations or anything." Hence, in such
situations the contesting ended with one move -, the staff senber's -
< order.’ The :Afa;:,ew returned to their cabin and thereby acknowledged

staff members' authority.. However, the bush activity and the contesting )
“were often drawn out while the camper and staff confronted one another. ‘
Norn, ;Ipn acd Mike were clesrly contesting as they argued in
front of my ‘cabin. :Norm's intrusion into the bush began the "contest-
ing". His opening 'move' (Farrer 1979), "Give me your cigaretté" was *
countered by Rose's q-u-um;. '-'th';" Norm's opening bid (otder) had

not been accepted. Rose, as her move, demanded justification for

request. Norm then strengthened his position by quoting camp

ereby invisibly reinforcing himself with the camp structure: ¢ r~

" "iCause you're fot allowed to smoke." Rose continued to block Norm's

demands by rejecting this justification: "So." The two were interrupted

by Mike at’ ©his potnc. bly, had the Norm
would hlve ‘nad' to alter his strategy cowplately as Ross tontimued to
question his initial demand. Were this 1n(g_l_:unn to constitute the
muu contesting; Rose would have won. Though she was,”in fact, break-

ing wle, she ‘would not lekﬂowladge the importance of the rule,

Norm' s Line
. " However, Nike aruud at this point and the contesting became
one between Norn and Mike. Mike began with an insult addressed to Rose

though aimed at Norm: "Keep your. . . cigarette, he's a jerk." Mike
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then tried to engage Norm in a fight. Norm could not accept the

.
challenge. "I can't. You know T .can't. I'm a counsellor." Althouh

a new camper attempted to ‘enter the contesting at this point, he was
ignored, and the interaction continued between Mike and Norm, Whether

1y or 1

» Mike was to draw Norm outside

of his role as counsellor. For Norm to have entered a fight, he would

have first had to step outside of his role as counsellor, thefeby

releasing Mike from his role as camper. If this were accomplished Norm

would have negated his authority in this situation, leaving him unable

to stop Rose from smoking and/or order Mike back to his cabin. The two

campers, perhaps inadvertently, had boxed Norm into a conmtradictory

situation (Watzlawick 1967:217)'.1 Possible choices existed.for Hoz}n's

next 'move' in the contesting. Yet, .+ in the face of a contradic—

tory injunction, one chooses one and loses. .. ." (Ibid.:217). Norm

could stop only one of the two campers. To stop Rose from smoking would

have produced further antagonistic behaviour from Mike, To fight with

Mike would entail losing his counsellor's authority over Rose, as,Norm
would no longer be merely a counsellor. One avenue remained open to

_Norm, and he took it. Yeet ‘he discovered that even this was inadequate.

Norm remained inactive in the contesting, leaving Rose td smoke and Mike

to urge a fight. Norm's inability to act in this situation, witnessed

by his cabin group, released them from his authority as he seemed, at
this time, to have mone. The following few days Norm could mot control

his campers. In the contesting between Norm, Rose and Mike, Norm had

! This sitbation cannot be labelled a double bind or para-
doxical episode. As Watzlawick, et. al. (1967) explains, a paradoxical
or double. bind situation allows no action to be taken by the 'victim'
'for he has been ordered not to do what he has been ordered to do.

Hence,
action i impossible.
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lost and, for his cabin group, Norm's authority had been destroyed.
The bush, then, vas antlstructural, denylng and inverting the
camp rules. Contesting occurred vhen staff members'entered the bush
armed with camp rules and attempted to order campers back into the camp
strdetire Sice Ln the bish Phess Fillas a1 mok alyays apply, refer-
ence to them by staff members was an inadequate strategy. When campers
caught in the bush returned quickly to their cabins after staff members
arrived, it uas‘be'cauu,they recognized and acknowledged camp rules and

structure. These campers perceived themselves as breaking real rules

and therefore,, by extrapolation, it can be inferred that they accepted

the validity of the rules and the Ty —

Those timpe\;s who remained in the bush after they had been
approaci.ed by staff members did so becduse they did not acknowledge the
inportance of the rules or the staff members' authority to enforce them.
For them, the bush was at once part of the:camp yet apart from the camp.
Terwas thiath ovn/CEeREtH;, WhoHIEHS WAELACRGREEREL participant (the

camper in the bush) and the structural participant (the counsellor in

N
“the bush) met, the contest began. In the end the camp structure was

always victorious, for the camper had eventually to return. However,
the counsellor was not always personally victorious. The 'contesting'
was not between the camper and the camp, for each was dependent upon the
other. The contesting was ‘belveell the camper and the counsellor. The
question was not “will the camper return to the camp?”, but "who will
‘decide vhen the camper will return to the camp?"

Closer inspection reveals that this contest had yet more rami-

fications. Campers' presénce in the blish communicated to the staff and

administration that the campers vere, in some way, displeased. The




campers went into the bush to do something they could not do in the camp

(smoke, meet a boyfriend or girlfriend, be alone, etc.) or to avoid doing

something that they did not wish to do, The staff and administration
were forced by these bush activities to be aware of this dissatisfaction.

The constant discussion of bush activities by the staff members

transforned the bush into a stage. *The encounters between staff medbers
and campers 1n the bush became presentations and debates, Each side
presented arguments evincing their desires. Even the stuple "So"
stdted by Rose was a complicated presentation mplyl:g her acknowledge-

ment of the existence of the rules and her apathy about their (Sinding

nature, The camper and the staff member, each receiving thei\! defi-

nition and potential from the of the camp, ; in
these ‘comtestinge to clarify their posivions zelative to these ddls
nitions and possibilities, The camper wanted his/her definition

broadened, the staff member wanted his/her and the campers' definitions

ndintained. The counsellor, exércising authority given to him by the

camp, tried to bring the campers out of the bush. The campér, enjoying '

otherwise restricted privileges, vanted to' stay in the bush (or to have
these privileges in ‘the camp). These contestings clarified the other-

wise unspoken or implied statements. Ehch participant argued for his or
her side. The contestings were texts, with th& camp structure, on the '
one hand, and the antistructure, on the other hand, forming the under-
1SS CONNARE. TEWAS Batkise teBoes and Hhis EmpAHERE e

each other that the contesting took place. In these contestings, tl':e‘

camper and his antistructural refuge vied for mgmentary superiority

1 u ty could

i
with the counsellor and his

only be momentary for either participant; the camper had to return
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to the camp, yet the bush was always available for escape. The confron—

tation between two realms - in the form of interaction between camper
and staff - commented on the participants' perceptions of the camp and

their pjaces within it. The contests were, 1n Geertz's ters,

. a metasocial commentary. uyun the whole matter
of assorting human beings into fixed hijerarchical

%t of collective
existence around this assortment. Its |function . . .
1s interpretive; it a story tHey tell thiem-

- selves about themselves (1971:26). -
These stories contained myriad messages about the camp and the °

peopleiin it. Some were personal and presented individuals' like and

dislikes. Many overtly and covertly described and commented on the camp.

situation for both campers and staff members.

The situation reévealed in these contestings, when viewed

diachronically, was that forithe older campers and younger staff the

camp structure rested upon a paradox. The camp could maintain age mates

on staff and as campers only so long as this paradox survived.

Within the camp structure the older camper was in a somewhat

paradoxical situation. Wheréas outside the camp this individual was '

partly-an adult and partly a child, in the camp he or ‘she was allowed

to be only a child.

In a true double bind or paradoxical situation an individual is

forced to comply with two,orders ". .. . and one of these denies the

other" (Bateson 1972b:208), In the camp the camper was defined as a
child for the duration of his stay, yet expected to be mature about this
definition. \ o

The ‘programme director explained of Sean, \

When he's given to do - some \mv
_ he can really get into it, and, 1nvolved, and be d:oa. 1

However, when he is not given these things, he's




119
problen and nakes a lot of trouble. )

Similarly, after a camper was hurt in a baseball game and wvas
taken, crying, to the nurse, she was admonished.("'Big girfls don't cry.
You're a big girl. /'Cane here, you cry-baby.")

' The aldeF‘cfmpers at Camp Meotick were in a liminal situation
vhere they were both child and adult, yet neither. They were doubly
bound. If they acted like chiliren they were told to grow up, yet they

were denied outlets to exhibit mature behaviour.

In a true double bind or doxical the ind: 1

has no recourse for action, for

| . .. the recipient of the [doubla] message is
prevented. from- stepping’ outside the frame set by
_this message, either by metacommunicating
(commenting) about it or by withdrawing
(Watzlawick 1967:212),

s However, unlike a pure double bind situatiom, at Camp Meotick
there existed the possibility of withdraval. By moving into the bush
the ‘camper could avoid this paradoxical definition. At the same time by
stepping outside of the camp the camper could more clearly see his

. in order to see the

paradoxical existence in the camp, for
“'paradign . . . it is necessary to shift Yut of 4t . . . (Farrer 1980518).
m on‘é sense the bush vas a relele mechaniem for these older
. campers. The ahtistiuctural nature of chebush and the possible freedons
inherent therein provided.camers vith a ko pite fron the camp’ structure
and theil‘ paradoxical situation within.it. \
"In,a wider sense the bush’ released the campers £ron their para-
doxieal definition. Tn thé bish the camper L a whole individual -
adult-cun-child, And, aside from the lack of cpntrol over .campers in

the bush, this release from paradox, possible fin chﬁ bush, presented a
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.new problea to the camp. 23

The authority of staff members, especlally those whose ages

overlapped with the campers, was upon the
of the campers as children. By maintaining that older campers were "mot
as mature as they- should [be]” the distinction between older camper and
younger staff member was supportable. The staff member had authority
over older campers only as long as the campers admitted and acknowledged
@ difference between theaselves and staff members. The camp alloved the

‘possibility of this distinction by suspending, for the duration of the

cllnp.’ the .adult side of the older camper and the. child-like side of the

youngpr staff ‘member :
In the 'bush cnntas(in!l' the staff members won only when the

campers admitted the nqun:'ellnn' right to make them leave the bush.

m the camper involved recognized his equality

Vten the staff member and' denied the very distinction which gave the

counsellor duthority. In the bush the counsellors' authority was

revealed. to be empty, an autherity based upon a non-existent distinction.

The older. camper and counsellor were equal. Camp: recognized this,
whether consclously or unconsciously, and fought for their right to
share the staff's privileges. The staff member, needing to sustain this
dtsticetion to do his job, presented his argument to the camper using
rules and- regulations vhich vere invalid in the bush, since they were
based upon a distinction that had been negated. A
The destruction of the paradox which confinef the camper created

a new paradox which confined the counsellor. )

. Counsellors'continued authority over c: ks dibeaont upon

the caipers'belief that the authority was real.| The counsellor was
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supposed to keep campers from smoking, but he could not confiscate

tha Cigiraiten ko thate wultcases: s was suppossd 0 bike cigmettes
avay from campers if they were caught with them, but he could not force
them, bodily, to give them up. He could only ask for them. The
camper then decided vhather o mot to comply. If hefshe constdered
the staff member to have authority, then the camper gave the cigarettes
up, for the demand was perceived to have been an order., If the camper

perceived the counsellor as having no authority the demand was merely a

request. 2

Similarly;IF o staff. member ordered a camper Do leave the bush
3 the catper decided whether or not he would concede. Th¢ staff member
could not physieally remove him from the Sty )
© . Hence, thie staff member's authority was dependeat upon the
admission of that suthority by the camper. That et ston e Sepeadest
wupon the camper believing that the counsellor had a right to fhat
authority; this in turn hinged upon the camper's belief that the staff
member was more l.(\ltlv dun he/she. The bush revealed the paradoxical
dgf!nld«m of the campers. As in .“ll'l]tl- (?el Chapter 2) the (\l’l:l
was revealed for what it was. The older camper and ‘the counsellor were
no different. They had the same rights and abilities. The casper had
been "tricked' into believing that they wefe different, that one was
stronger and/or more mature than the otlier. \Where the camper was bound
in a paradox in the camp the cotasalios vas bouad i & paradox in the
bush.

In the bush the campers were not only free of camp structure but

)
had the power to alter it. In the antistructural realm of the bush

campers engaged the staff in a playful competition. The outcqme of the
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competition was known by all beforehand: the camper would return to the
However, until the camper did this, the competition continued.

camp.
He might seridusly

This play began with the camper leaving the camp.

want to avoid being caught in the bush yet he knew that the staff
nembers must look for him. He knew the confrontation was likely. He
“could, upon being caught, end the competition immediately. The contest-
ing ". . . can be over in a matter of minutes, as when a contesting bid

is unaccepted or when one player concedes after only
time. The playful-

move or two"

(Farrer 1980:1), or can continue for any length of

ness of these bush activities for the campewd”lay in the opportunity to

take privileges which were actually avaflable to meither. For campers

1y Wentpuiated poiers

and staff the playfulness

Each was Tare of the other's lack of pdwer. Hence, the players were
+ . . adversaries in collusfon who push at the bounda-

ries [camp rules] to gain/momentary] control of the
situation . . A . [themselves]
pover, ‘glory points, satihaction or for whatever . . .
[they] areplaying (Ibid.:17). .

‘The play carried with it the potential for changing the camp as

a whole. The campers communicated ideas and desires that were not ful:
filled in the camp as it existed. The staff/members realized that they
needed more authority if they were to do their jobs efficiently. Though

these competitions brought about no changes in the camp structure, they
communicated to the campers and staff, and through them to the adminis-
/ tration, that chgnges were wanted. These 'contestings' clarified thase
" desires. o

The puy was ‘at once serious and nun—let{nus. Players called

for changes they knew would not be made. The ou:came of ' the gme was
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unimportant, since neither camper nor counsellor could claim a permanent
victory. A4s in all play, it was the means to the end, not the end,which
was most important.

\

The potentially serious nature of these three play forms in n;k\
way detracted from their playful mature:®. . . i A—— play can be m:y
serious indeed" (Huizinga 1950:5). What set this play apart from the
more organized play at Camp Meotick was that it had been created by the
campers themselves. In this way it may be considered as fulfilling
some personal needs that were left unfulfilled in the camp.

The abun!tns 1ct1v1t£en, the clique behaviour, and th: bush
activities vere free forms of play. They at once comented upt(n camp
1dfe and had the potential to release individuals from the strubtures
which bound them, My next step will be to show how the play activities

manipulate and comment upon the structures,

2

Ny
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CHAPTER V +
SUMMARY AND ANALYSIS

! ipy aniiitourn; an petiolnsofvenpitm Frod)lh 4 i evarydey

social demands and obligations" (Stone 1971:182), offer participants a
number of freedoms EzA the reigning social structure. During leisure
time one ispresented with '. . . two types of freedom, "freedam—frnu"‘
i and "freedom-to" . . ." ('l'urner‘1974:65). Leisure and play represent
[P —— obligations of everyday social life.. More

. to

T purposes, leigike and playjoffer freedon

i importantly, for

’ transcend soclal structyral linitations . . ." (Ibid.:68). This

freedom nkg?}n possible for participants to communicate their ideas

and feelings in ordeF elther to manipulate or comment on the soctal
structure which surrounds them.

In the highly structured camp, with its attention to strict
supervision of campers, periods of leisure and play corresponded to a
loogened control over campers by counsellors. Specifically, freedom
from strict control occurred during 'free time' activities (formal and
informal games, free swim, between activities, etc.) and during rest

& perfods (after lunch, after dimmer, and after evening activities).
Dittiig Teasona' 1€ vas nacessary for ataff members to maintain control
over their campers and to keep the-campers' attention focussed on the

activity. Conversely, during games, campers vere 'playing' and were,
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therefore, free to participate in the game according to their desires
and abilities. Although counsellors vere present during Banes, the
canjers; providing thiey d1d ot dbrupt the pae, wete fres frow SEatf
sanctioning. During leisure periods the campers eschped this social:
structure. This was due, largely to the absence of staff members and/or °
to their diminished attention. * .
) 1f ve comsider periods of relaxation from the highly structured
canp rotine and lifestyle as spaces in the social structure we obtain %
~.a clearer understanding of their potential. \,mipuy taking place dur— - N
1ing games nffer‘ed a small series of spaces; durilg leisure, one r‘el-!—
tively long space vas offered - though this-too may have been broken up '
" 1nto amuer,sl;;m by the interference of staff members. These spaces !
represented periods of opportunity for individuals to act outside of the
confines of the normal structure. Games were spaces, for “the camp
structure vas momentarily put aside to allow the structure of the game
to govern the actions of the players. In the camp the egalitarian ethic
vas displar.%to allow conpertition leadlng to a distinction between
winners and losers. With the end of the game the egalitarian ethic was
again instituted, with the winners and losers returning to- equal status.
These spaces’ were the lixinoid periods in the camp structure
(Turrier 1974). They began as saall opportunities (choosing teams,
Strategles, partners, etc.) which might be enlarged to incogporate
personal desires rather than merely to serve the activity, It was fn
4 these: lininoid spaces that absenting, clique, and bush activities ‘became
possibilities. These lininoid spaces were the areas of patential in the  ,
camp structure.  When mantpulated by the campers to seryp their avn

rather than merely structural, purposes,they became the ". . , settings
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in which new symbols, models and paradigms arise - [they are] the seed-
beds of cultural creativity . . ." (Turner 1974:60). As such they could
be used to support the structure or to create the antistructure. These
1liminoid spaces were, for the campers, areas of pure potential: they,
not the counsellor, defined wha:' cameé next. ~

Leisure am; play; the liminoid sphere of modern life, is sepa-

rated from the utilitarian, work-a-day world. As such it is considered

to be a_non-serious and‘playful sSetting, frée from mundane restrictfons '

(Ibid.:85). However, activities within thé liminoid setting may become
serious. fhe liminold scttlsg itielf s an atea of pure porential. The
na tui‘ﬁ of activity.in the lininoid space is dependent upon.what one
chooses to do within it and/or how one chooses to manipulate it.
Liminotd spheres may be used for 'neutral’ activities '~ play, felaxition
or leisure - or they may be used, for ma‘r: serious patters; but the
liminoid sphere ltlself is, metaphorically, simply a 's:aée' . The plah
eicipant is both playwright and actor. .

The potential of this liminoid sphere: lies in- the fact that it

is an area of freedom and option rather than one of obligation (Ibid

Liminoid spheres may thus contain an ample array of phenomena, ranging
from inactivity to the production of : i
.soctal critiques or eveh revolutionary mani-

| festoes . . . exposing the iifustices, inefficiencles,
- 'and fimoralities of the mainstream economic and

political structures and organizations (Ibid.:86).

Hovever, it must be realized that even these ~'serious' activi-

ties originate in a non-work, non-utilitarian, playful domain wherein

jone is free of the mundane social structure. This freedom offers the

14 clearer & Mcroils-ey ™ (Bateson 1979:12) °

‘of that social structure, for ", . . dn order to see the paradigm one
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myist/ehife outlof it" (Parrer 1980: 18). *

The polllbiuty of myriad forms cf activity arise in the ‘liminoid

domain. These remain until they with the

social cture. They are i only when they violate

tructural norms,’ or whe e considered to have the potential to

f ", violate structural norss. Conséquently, before they become dangerous

these activities must be noj ted and understood by perlons within the :

structure who \d;h‘ to matgtain the “status quo.
4 In a‘camp setting we ére hardly ulaxy to sm‘uvolu:xons or “oaw b

{ even mulncinn-xn-zm-mkm. Contzol of Cimp Meotitk's’ oampers ‘sias 5 5

wvirtually complete ~.confirmed not only by th

ricture,, butQy

the larger social structure. To ,'ul,-; eep comfortably, and to use camp

factlities, the campers had to confor fo the Fules. Serious breaches
. =

of cmmp ethics would lead to expulsion, not revolution. Yet even ex-
pulllfm from the camp was not an available o for escape. Campers >
(dnd chetz parents) “were clients of the camp who exchanged a fee for a
service. .Th! camp, as a business, could not expell campers without a
strong Teason. Campers vho asked pareats to Jat thes liade Camp Meotick

rarely gained this permission since money had beén exchanged, plans made, - P
$ % . %

etc. Hence expulsion, whether at the insistence of the.camper 25 the ¢

[
{5 o -wnx-cnuun. was @ rarity. -

Hovever, the liminoid- sphere o Camp Meotick vas exploited by

mpen to -uw the fulfillment of permj,ll desires -nd expectations.
The older calpeu could smoke and be alone. 'l'he Abl ikie and Algonquin o

slxls could choose ‘close fﬂ.lndl On “the prlvun luvll. thele~umin01d

spheras proffarad: opportunities For personal tnclinations to exist

within the community-oriented camp, Hovever, because the camp vas a
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public domain other individuals were almost always present at; dr Qn the |
periphery of these liminoid activities. ,In the camp ‘these !outsiders' i
vere also exploited, somstimes consclously, sometimes unconsclously,
ip liminoid activities. Cpmpers could comﬁ‘y to them their personal
desires and needs dnd thereby suggest what changes should be made in the
camp structure, * Campers could also use outsiders to buttress their

. - activities and raise their status. i

* The utilizatinn o as medi to ate griev-

n ances to the governing bpdy of the camp naturally entailed that these
mediating lndividuals have coptact with the rule-naking body. Thus T

mediators were unfi ‘members. Other campers ‘courd not viably lu? enlisted

”
o as messengers. . They could however} serve to support - volulu:ntily or '
forcibly - the actions of the liminoid actors. -
Lininotd activities had ‘a nymber of ramifications at Camp ¢
neéc_ick. Whether or ot the-ltninoid actors'werd avare of all of them
' ' et all tiaes 16 a mgot point: however,. because outsiders vere alvglys
[ Yy . availahle to the liminoid actors, .their enlistment was alvays a

possibility. e
Clique, other group activitles, and the 'outward absenting
activities' were nu’sj:;xun 16 that thetr cowplete suctess vas'dependent "
on mantpulation of outsiders. They were forsed and even tricked futo the
role of ‘audience, usually with 1ittle or mo opportunity for actusl '
! : - tncluston, ’
The bugh activities and the "exploratory' absenting activities
did not necessitate that an audience be present for their auucessful

. . completion, nouev\e because of the communal nature of “‘7/ camp, ' campers

ere of ten present on :he periphery of the action., More 1mpnrtlnt1¥,
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since these activities took place in an antistructural realm,staff
members were required by the camp structure to interfere with and try to
end them. However, 'inwcari:on of camp rules wa; not always a sufficient
inducement. Campers and "staff members would often argue, contest,

* bargain] or negotiate to|bring the activity to its end.

w Thé audience compase§ of staff members was of a'different naturé

than those involved in .the clique and group activities, since counsellors
| who were present at bush activities participated 1r the action by
‘contesting' with campers (Farrer 1979,1980). The bush activities and
the 'contestings' were usually reported to the rest of the staff members ', *
at a later time. ﬁ;nce. the audience for the 'bush activitdes did not
. need té be present for the activity to be successful or-to be knaynl‘ i
Extrapolating from the work of social psychologists studying bargaining .
o
situations, it is suggested that |
. . an audience may either be physicauy present or |

absent from the site of a bargaining encourter
(although, in' the latter case, still psychnlugicxlly
he

present in the nind(s) of one 6r more of the 2 i
bargainers). Psychological presence pertains when
it s supposed by a bargainer that, even though the /
. proceedings may not dctually be wltneﬂsed, the events
that and the p of t
will eventually become known to.an ludien:e (Rubin
. 1975:43).
| »
| "“These two kinds-of , each ipulating the camp

structute when the opportunity arose, efféctively communicated the

actors' ideas and/or desires to the audience. The clique and group®

perforned in order to strengthen their boundaries and raise their status.
Actors, including the counsellors, used bush activities to  getn rikhts
o matntain the status quo - and Fiarthps aenactouiy by chumint ce the

structure {nf the camp and their:-place -in it - through 'contestings.’'




Hence, the liminoid sphere at Camp‘Meotick was employed for
relaxation and play as well as for more serious purposes. Because these
activities took place during periods of free play, their serious nature
was camoufTaged. Similarly, in the bush, staff members were more con-
cerned about retrieving campers than listening to their comments.
Nevertheless, campers’ criticisms were communicated. .

Those liminoid responses which have been described may be viewed
as performances and presentations. Through these dramaturgical activi-
ties ‘campers were able to alter the camp structure to suit their own
needs and wants. These behaviours consisted of a number of variables.
They were clearly liminoid, since they mot only took place within a
liminoid sphere but were themselves play ‘activities. This may not at
once be easily Tecognizable, for what play is - what constitutes the
‘playful’ — s an elustve concept. But if we accept that the behaviours
concefned took place in a liminoid (playful) sphere, were enjoyable to
the actors, and were representative of freedom and option rather than
obligation, then we may confidently label them as playful activities.
They were also communicative performances, or, in other words, drama~
turgicﬁnr_stims, The campers performed activities they desired to
perform, i# Bhe manner in which they desired to perform them. And,
begatse A atdLenca Wik always present, physically or psychologically,
these perfornances were witnessed. Ideas were necessarily presented, for

"o .all in an 1 situation has message value,

i.e., is communi¢ation . . ." (Watzlawick 1967:48). The presentational’

value of these activities stemmed from the fact that they were performed

_in front of 'others” and thatthey presented ideas, attitudes, personal =

characteristics, ete. to 'others.'
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Attempts to control and/or manipulate were also a factor in these

The desited control may have been over the audience, “the

activities.
interactants, the situation, the self, or any combination of these. The
fact that these performances took place id the liminoid sphere of Camp

Meotick 1s important. The campers, existing fn a situation wherein they
had little control over themselves or others, could use play and the !

freedon it offered as an opportunity to exert control. This could be either

v

permanent (i.e., existing outside the liminoid sphere as well as in it),

or momentary - (confined to the liminoid sphere). As Garvey points out, ome |
° : |

intrinsically satisfying feature of play, which is present for
t o,

each participant, is the feature of éintral" (1974:179). Similarly,
campers, specifically campers in the bush, were ahle Lhrough activities
and 'contestings' to comment on ‘the very ‘control' which instigated their
movement into the bush. That is, in the bush activities and contestings
campers were able to control the staff's activiries, illustraté the

nature of the staff members' control over them, and comment on the nature

of control in the camp. Again it was the liminoid sphere which. afforded
this possibility. Although it pertains to children playing with
children, Schwartzman's observation is relevant here. She says:
In play, specific attempts at control and commentaries
on the more general idea of control, are "displayed" t
because children are able to act as both the subjects

and the objects of their play.(1978:243). .

Play ac:iviﬂeu, through the freedom chey offered, nllowed campers to

play, perfor, comment, and control at b s e 4o they fulfilled

petsnn.l needs or desires,
Just as the two grouph (intermediate girls and senfor campers)

were different, their um,mu activities varied. The camp stricture
'

and the control it imposed over cgmpers -had a differing effect on the
/

T




two groups. The intermediate girls' lifestyles were less severely

affected by the camp structure.’ Outside of the camp their lifestyles

were more strictly supervised by their parents. All the girls told me
that_they and their parents felt they were still too young to date.
Although they showed an interest in male campers it was more often
spoken of than displayed. Perhaps what affected\them ‘modt 1n the camp
SEFaEtEEVaR the camp's desire that they betrm}: all cheir c;hln
nates impartially. Though there was little open hostilicy between the
girls, there were clear preferences., This.was certainly to be expected,
although the camp structure, through the counsellors, attempted to make

it difficult for, hierarchies of popularity to-form.

The seniors encountered far more difficulties in the camp.
Rights that they had enjoyed in theirhome enviromment (to privacy,
autonony, ‘the right to date and smoke, etc.) were taken away in the
camp. These problems vere compounded by the extstence of age mates on

staff who did not suffer these restrictions. Aggravation of these

problems arose from the fact that it was often the ages mates on staff
who saw to it that these restrictions were enforced.

The fornation of cliques and preferences in what is supposed to'
be an egalitarian setting is neither surprising, nor essentially

problematic. For imstance,

In all’ classroom contexts, teachers are clearly
demarcated as ‘the authority figure(s). They, in
turn, frequently define all children as equal . . .
Hovever, it is nftin clear to everyone involved that
some children are more equal than others; and this
1is evidenced by the peer group hierarchies that

- invariably develop in these contexts . . . Neverthe-
less, the 'pretense" of equality is maintained in
the classroom by the teacher(s), while the "reality"
of the hierarchy |is reflected only in the "pretense|’
of play, where children are in control (Schwartzman
1978:245), :
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* co Similarly, the counsellors' presence prevénted the hierarchy or
the clique from dominating the group. The Abenakie and Algonquin

counsellors would often choose team membership themselves or appoint a

less popular girl as captain. Even the admonishing of Pat, Laurie,

|
|
Valerie, and Ellen on the hike back from the piénic-served to equalize
A the campers. Waiting for the four girls to cat( A .
‘ _ having them wait was mot an absolute necessity as they were always
. within sight. However, fﬂrc‘lng them to walk/with the group symbolically
dintnished the soctal distance between the/clique and outsiders. They
couid, and did, main:ai:n the social distance by whispering, laughing,
fnd ignoring the others. But by lessening the physical distance the ]

counsellors were able to suggest that there existed a complete group *y

Tather than subgroups |- / B 5
_The counsellors were not alvays abld to support even the appear-

ance’ of equality in their cabin groups. Girls were often free to
. 7

separate or give the appearance of separating from the group. As

mentioned earlir, this vas made:possible through perfornances and

. through the formation of outsiders who were forced into the role of

audience. Th;ase performances mdy be likened to the 'social dramas'

which Turner - (1974b). describes,‘ though these 'dramas' wefe ot as danger- L%

ous to.the ut’at‘us qué as were those of which he speaks. It would be
- i

B more useful to view these itions, not as

s but as

alned at ing the clique members' identities and

// r&is!.ng their u:aquses .

All the girls in the Abenlkia ‘and rugonquxn cabins wanted to be
// 4 Liked by their cabin mates. Kuth, thoughl she would not "follow the

h!\rd", wanted to'be liked and accepted in ’:ha cabin group and was

| |
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disappointed that she was not popular. Yet it seemed being 1Tked and
accepted was not enough for the clique members.

It is not enough only to establish an identity for
one's self; it must be established for others at

the same time. Identities are announced by those

who appropriate them and placed by others. Identi-
ties must always be validated in this manner to

have. reality in social interaction (Stone 1971: 12),°

Hence, the ‘clique members presented their popularity to the out—
siders to validate it. The clique members presented themsz’lves to out-
i ‘stdgrs as jovial interesting, interested, fun-loving, and loyal indi-
Viduals. AC the same tine they did not  offer these attributes of them- ;
| selves to the whole cabin SepalAEta. Pertaga/tHsy PAlE thaksa1vEs t'be

A "too good” to offer themselves freely (or; obversely, that outsiders were

not good enough), or-that their complete fx,ienasmp had to be earned, or

that they (unlike the outsiders) cole piclf. and choose their friends and

be immediately accepted. It would be possible to list an unlimited

number of motives here, though these few will suffice. In order to /

. ‘present these actributes, the clique members had to gain the oursldera'

© attention. This was accomplished by setting themselves apart from the
other girls. In :h“as way the cuxque members nn\\;id indicate that they
“were not merely one of.the crowd (though it was ‘a.small crowd). Any
actor, tp be successful, must not only draw attention to himself but g

place himself in such'a position/that he.is easily seen (Hall 1969:125;

Goffman 1974:124). When Pat, Laurie, Valerie, and Ellen‘explored the
plenic area and walked to and from the dock their activities could
easily be seen by the fourteen other caipers. When they walked behind
or in front'of the group they were equally accessible to the eye. The
eye-catehing flature of such separation is JHighlighted when one ‘makes an

_entrance.' Although if may have been happenstsnce that Laurie and Pat




tame to the dock later than Donna, though she had repeatedly asked
cople to accompany her, they were imediately sighted by Donna and
their entrance elicited critical comments from her. This too may have
‘been coincidental. Nonetheless, it exaggerated the separateness of‘th:
Laura-Pat dyad. Similarly, when the Algonquin girls decided to have
their own pyjama breakfast, they eatered the dining hall after all the
other canpers had gone'in. Their entrance focussed attention on their
appearance and added to the effect that they wished .to make.
Once a clique is in an easily observable position it becum_es
negessary to gatn and hold outsiders' attention. Pat, Laurie, Valerie,
and Ellen hughed and spoke loudly, end often whispered,. though this often
ened unnecessary. Rasoved Fron' tha prbup- while' they were exploring,
shouting and whispering was equally needless: they wére in easy hearing
Though ‘Pat

3 ‘
distance of each other and the other campers were distant
and Laurie did not wish to include Donna in their conversation on the
Rather they encouraged (if I may analyse

dock they did not move away.
their motives) Donna to listen to their comversation though they did mot
* \ v

n]l‘%‘( her to join. The Algonquin girls, during their 'group performances'

sang louder than, and interrupted, other people.
At the same time as attention was being gained and inclusion
of the

dented, these girls were
attrdctive aspacts of tﬁeir‘gvro.up’a and personalities, They got along well
with each other and enjoyed themselves, Wher disagreements ‘arose,.as when
Pift did not want Laurie to swim with Donna, “these were caléﬁd out qulztly
side of the and the

and privately. Only the most

groups were presented for public attention.
The individuals in the clique and the group presented and




advertised their popularity, their attractiveness, and their ideal

selves, aiming to make an impression upon others. Their perceptions of

themselves were not only known to themselves but reinforced through the

utilization and manipulation of others. The time and trouble that the

girls took to accomplish this illustrates the importance they attribited
to their public identities. Much of their play and enjoyment revolved

around presenting and maintaining this identity. Like the children in
the day care centre, these girls were,, it dppears, L

., . very much concerned with issues nf control,
dominance and manipulation , . . and their play
was both a refléction and lncerpreta:frm of ihess
fact, a commentary on thei "
.(Schwnrtzmnn .

‘concerns. It was, in
own particulat interaction styles . . .
- 1978:243). . .
'
Whether or not these girls are still children, it is possible to des-
* eribe their activities’in these '{dentity performances' as what Jeanne

Cannizzo (1979), in etw‘wlogy, defines as the "politics of childhood,"

and Sylvia Fraser (1976;:15&), in literature, defines as "playground
society." As Cannizzo explains, the politics of childhood and, T would
add, of female adolescence ". . . are the politics of identity" (1979:5).

The performances of“these clique and group members and the

resultant manipulated reactions of the audience at once served to
buttress the members' identities and acted as comnentaries on the nature

of the egalitartan ethic fn the camp (and, by extrapolation, in the
wider society). " :
The bush. sctivities and the 'contestings' that often followed

were far more serious forms of play than the clique performances. Like
the clique and groub behaviours they took place in the lininoid sphere,

however, the campers who took part in busH activities were clearly

breaking camp rules, while the clique members were illustrating an ethic
| .




which varied from one of the camp's ideals (an ideal which was
Tecognized as unenforceable). The bush attors were utilizing the
Liminoid sphere of Camp Meotick for behaviour which was 'illegal' in the
camp, altering the lininoid sphere into one which was antistructural.,
The bush activities, like the clique and group performances,
centain‘ed\ the possibilities of play, control, and comment. However, the
control and commentative attributes of the bush activities were second-
ary to the activity itself. Unlike the clique and group performances,
bush activity did not require manipulation or control of audience for its
complete-success. The senior campers moved into the bush to have a

cigarette or be alone - that is, to have some freadom from the camp

and its That these activities interrupted
the staff's free time may have been a satisfying outcome to the campers:
1t was, revertheless, only an indirect outcome of their activities. The
canpers' initial objective was to have a cigarette, be alone, or what-
ever their main desire. Interference by coux’mallors altered these
activities from self-centered to camp-centered.

Because of the campers' presence in the bush, as well as the
'illegality’ of their activities, the bush activities were dangerous to
the status quo at Camp Meotick. The very presence of campers in the
bush communicated some desire which the camp was mot Fulfilling and

-therefore some diasatiifaction vith the camp. Left alone, the campers
Would have voluntarily returned to the camp. But they were breaking
rules vhile {n the bush and, 1t was recopuised that thetr activities
could have been fay more serious than merely smoking a cigarette. Hence
staff and administration members agreed that these bush activities ought

to be ended or at least controlled. The counsellors' search of the
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‘ bush, whether done seriously or playfully (as with the 'swat patrol'),
| set the 'stage' for -confrontation and conflict between counsellors and
campers and, through them, the camp structure and antistructure.

Here
we approach what Victor Turner (1974b) has called

'social drama'. This
concept seems a useful analysing technique in this situation.

As mentioned earlier the movement toward utilization of the bush

began on the first day of the camp session, Sarah's choice of a game,

] suggesting as it did the campers'definition and the treatmént of all
campers as children, led to an 'exploratory' absenting activity by two

campers. As previously suggestéd, the two campers were, even at this

carly stage, exploring the possible avenues of escape from the confining
n

camp structure, and making the initial mo

ents into the bush. These
irls and the activity they engaged in helped to define the situation

and the possibilities that existed for escaping from it. They were
involved in a

process in which the individual explores the
behaviour possibilities of a situation, marking out
particularly the limitation which the situation

imposes upon his behavior, with the final result
) - that l:he individual forms an attitude toward the
¢ - situa

r, more exactly, in the situation
(\l.lllex 1570:162).

Because all behaviour is commupication, these two girls and the

campers who followed them‘out of the game were commenting on the nature
of camp life. The final result of this exploratory episode’was that the
campers learned that they could.escape the camp structire - they could,

in fact, maintain some autonomy over themselves.

I am not sure how soon after this episode the senior campers
entered the bush. By the end of the firat week of camp it had become a
. major topic of conversation among staff members. I am not aware of any
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other 'exploratory' absenting activities, though I am sure that others:

must have occurred. Indeed, all the bush activities were exploratory.

Even Sheila, dn her attempts to convince counsellors to give her a
cigarette, or a 'drag' of their cigarette, was exploring the possi-
bilities of overcoming a situation which to her was confining. These

¥
attempts eventually led to resolutions, whether with the/ consent of the .
counsellors (ds when Sheila convinced Maureen to give hér a cigarette)
- v

or without the consent of the counsellors (in bush activities). These

exploratory activities served to 'map" the ppssible a eiuep of escape
from camp restrictions. They yere dynamic, in that as welllas releasing b {
the camper from' the structure during the absenting activity itself, they

inforned| canpers about the 1iketihood of ‘escape in the ,‘fukuu,\ These

campers were like, as Goffman suggests, . | \

3 " Ehoad WHBYAEE suffered as participants in a
soctal occasion, who, as is said, "test thq limits,"
that is, initiate a minor situational delinquency
and_then progressively increase its scope until
adults must intercede to protect the affair| they
expect to coptinue to be involved in (1974:423).

The final outcome of these explorations was the discovery

” %
rediscovery) and utilization of,the bush. I am awar® of ino camper who

went one step further and left the camp property. Thus, exploratory

tivities were y harmless in howevet, viewed

diachronically they accumulated, setting. the stage for the|bush activi-

ties and the 'contestings' which resulted (Gulliver 1971)%

\
As has been pravioualy mentioned, the campers entertd the bush
J |
to fulfill some personal desire which was not pogsible in the camp

structure. This entailed a breach ". . .. of regular, norm-governed

social relations" and was the first phase of what Victor Turmer (1974b:38)
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’
calls 'social drama.' . "

Once in the bush the camper broughtthe camp into a 'critical

situation' (Turner 1974b:39). Rules had been and-were being broken;

the camp had ‘lost some control over its campers.. THis necessitated

that attempts be made to bring the campers back under the camp's
controH  Although the campers' objectives in the bush were to fulfill

personal desires they were aware that their absence (or the absemge of

any camper) would bring staff members into the,bush: The possibility of

confrontation was, always present. Hence, the campers, perhaps only ,

| .
1 in having a i knew that they were their

activities in a 'lllegal', antistructural realm, and that this would

necessitate that "y . . certain adjustive ami redréssive "mech&nisms"

[be] brought into npuatinl\"([bi .:39).
This uas the phase of the soctal drama vhich/brought counsellor

and camper, structure and antistructure, into face to face conrontation.
It was here that ‘cm\tes_ung' ucturre’l{, and it was in this phase that,
a5 described in Cahpter 4, the reality of camp life, of campers' and
counsellors' control and autonomy could be brought into full view. As

Turner explains, &

It is dn this redressive phase that both pragmatic
techniques and symbolic action reggh their-fullest
expression. For the soclety, groupy community,
assoctation or. vhatever may be the soctal unit, s
v here at its most "self-conscious" and may attain
. the clarity of someone fighting in a corner for
his life (197L 39).

.+ This wag the critical period in the bush activity. It was here
that camper and counsellor fought for control, Turner's analysis of -

" this type’of episode is more concerned with the structure of social

drama’ than with the individual's involvement, For this we can turn to
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the dra 1 approach for. anal
. " It has'been suggested earlier that the camp structure differenti-
ntely affected age mates: among the camper and staff populations. Where
all these individuals outside the camp were in a life stage betwixt and ;
between ndulth‘eed and childhood, in the camp this definition was N
@ . '_al:ered. The adult nature of the senie'r cauper was suspended leaving -
i hin/her in the role of a child; the chlld—l'lka side of the counsellor

s

was sulpended to allw him/her to take- thg role of the adult‘ Focussing

fmidntartly on i (Aeis) eamper wescan see:that his troe:character vas

constrained within ‘the camp structure. Once he ‘entered the bush, o

leaving: the structural realm of Camp Meotick, he was frded from this
suspension, and became orice again his "natural" self (Messinger 1970:
FLs © 691). ‘If another caper confronted this {ndividual in the bushi no

| :
J o 'dramatic' change tuok place. Either camper niahz use his p:esence i
~ % 5 r.he bush to raise'his status (uuh the other mmpet a:l’.inz as an

“audiene ‘andfor representing d psy:hnlugical' audience) by lllustrar.ing

»
that “he vas not conceyried about the mmmmns of bresking rules..

“However; this vas ot a  hecessary: i oF ! campers meeting in the .

bush' In :he faoe of lno(her cnlnper the individull did not, inr

(Hwevex, when the camper was confronted

1nstance, hide his ‘clgarette.

By a staff member a, 'dranatic chunse d1d take place for a number of
. reasons, Firqt, the staff Membek, playing the role of adult and

luthuricy figure, necessarily only recognizéd the child-like side of the

G cmpn Even if the counseliow acknowledged the mlturlty and rights of’
* ]

3 the ‘canper to do- his/her Job the coul\sellur had' to bring the camper

back fato the camp structure, and thereby back into the role of child.

Hence, the camper was confronted with an individual who, though in
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reality his peer, had to reinstate the differences between them to do
his/her job efficiently. The camper, in such a situation, had two

options: he could return immediately to the camp structure and his/her

child status, or he could remain in the'bush and attempt to prevent his

rights there from being slienated.
When .the latter option was chosen the 'stage' was set for the

herer_ofcre 1innocuous confmnza:x\m to become™. . . one of those turning

oints or moments of suspense, when a true state of affairs is revealed

" (Turner 1971&1::39) The confrontation was~not smply between

camper and counsellor. The camper, and perhaps the éounsellor, vas

confng Fucs to Face withardiiemss: ‘Blbrduel netétes akionce'd préduch
This confrontation

. of the camp and of the 'real' world was revealed.

between the 'real' self and the self fabricated by the camp sharpened
o .
the confrontation'between camper and counsellor, for the camper's

"natural’ self was at stake,

. . . tnder some circumstances in everyday life the
. actor becomes, is, or is made aware of a actual or _
potential discrepancy between his "real" and his
Uprojected” selves, between his "self" and his
“character". . . as he consciously orients himself to
rrow, sustain, or widen this du:xepancy and thereby
achieves a sense of "playing a role," anaging a
character," he is "on" . .’. messxnger 1970¢ 690).
5 -
The camper in the bush was rot playing a 'rble'. He was being
his 'natural’ self. -The counsellor, on the other hand, was continuing

a role which he had adopted upon entrance to the camp, and which was

appropriate only -to the camp, The camper's 'natural’ self was not only

inappropriate to the camp but potentially undermined the camp structure.

This created a problem for the camper. He must to truly win the

confrontation, make the staff member aware of both the camper and the

counsellor's 'real! selves. He must 'stage' his real self and project
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it 'to the staff member. He must that is, manipulate the counsellor's
impression of him, for o
‘.

. . . others'"impressions" determine the ways they

will act toward the actor. Thus whether the actor

self-consciously takes account of these "impressions

or not, whether or not he is aven aware that he is

creating an "impression," such "impressions" are

demonstrably relevant to the fate of such interaction

as the actor enters (Messinger 1970:695). .

Messinger spedks of actors being "on" and "off". When ". . .

one 1s "on", the activities come to be regardéd as "performancs,"

other persons as an "audience"(Ibid.:691). Conversely, one is "off"

when one is being one's 'nnzural' self (Ibid.:691). However, in the

camp, the ‘camper's n-:uur self had been altered, In the eyes of /
“staff and administration, the senior campers,. no matter how they might

try to prove otherwise, were "not as mature as they should [be]."
Consequently, to the staff -and idminisl:r’af.inn the campers were
'naturally' immature. Though the campers might have attempted within
the camp h&ure to reveal their 'natural® selvgis, 1t would not have
been recognized by the staff and administration. The programme

director, for instance, acéepted the "problen’ side of Sean's nature as

being his true nature.

Take Sean, when he's given something to do - some .
responsibility, he can really get into it and ~ L
inyolved and be good. However, uhen he's not given
these things he's a problem and makes a lo
 trouble.

Hence, the l:nlnper!‘ were faced with a paudoxicdl situation. No
matter how hard they tried to 1llustratg their i, it waiabs "
recognized by the staff or adniofstration, In the liminoid sphere of
the bush, hoveVer, where campers were free of camp restrictions, the .

oppnn‘.unity arose to llluetzlle their 'true' nAtures. Of course, the
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paradox continued in the bush. To the staff, the very fact that the

campers were in the bush and vere breaking rules faplied {rresponsi-
v bility. Still, the opporturity existed for the 'presentation’ of the
: campers" 'real' selves as they perceived them to be. Othe? campers in
the bush would recognize the campers' 'natural' selves. They could,
that is, be "Off" (Messinger 1970:691). However, in the presence of a
staff member the campers were forced, if they wished to be victorious
in the COREROREAELE, th \PreNeHE) PhRLE TERL RaLvksy il Eha
*natural’ ‘srimilarity with their age mates on staff. ' Rose's sr.*ar.ement

, . "S¢", made to Norm during their confrontation, questioned the #easonlns

behind the "no smoking" rule. She was not merely refusing to, give Norm

“her digarette but was quéstioning the rule itpelf, and A
rule. The nature of tht situation, ome of canflict, did not allow Rose
v, to explain her rensontng fully, Sheils, however. did heve that chance.
At every opportunity she presented her case. The logic being irrefut-
able, she often won.
o = . Sheila: “I'm old enough to smoke. They let me \
= smoke at home. Maureen, nobody's here,

ive xe a drag."
Maureen: ~ "I can't do that. It's against the

rules for you to smoke . . .1 suppose
- it's not really fair though. How old
fol are you?"

They discover that Sheila is, in fact, older. than Maureen.
Sheila: "See."
Maureen: "That's dumb. This is really'stupid.
.. You're older than me, and you can't .
et
Similarly, Dorothy's camper, who repeatedly left the cabin group,

was able to make Dorothy see the contradictory nature of the situation.

Dorothy, only a year older than her camper; finally admitted,

= -

r




Look, I know you smoke., And, T know you're allowed
to smoke at home. I can't make you stop. It's mot
fair to try. But I'll get into trouble. Look,
there's a more appropriate time and place to smoke.
Not behind the boys' washroom. Okay?

These adnissions by counsellors of the contradictory situation
occurred in the liminoid sphere. It was here that the campers were &ble
to reveal the true situation and their frustrations within it.

The presence of hn audience - whether it was ofie physically
present or simply the ever-present psychological audience - made-these
confrontations more important. -They made camper victories more satisfy-
1ing to the camper; and, conversely, staff defeats more problematie to the

staff. The knowledge that someuhere there was an sudience transformed

[
. the confrontation into ". . . a kind of "theater! in.uhich a show whs

'staged'" (Messinger 1970:689). To the audience, the camper was not
only presenting his own argument, but representing all the other senlor
campers. Similarly, the counséllor was representing all counsellors.
Hite as well as their ‘authority over campers was at stake.

To allow oneself to be intimidated, particularly by

someone who does not have the right to expect

deferential behavior, is (vhen the resistance is not

seen as suicidal or useless) to suffer a loss of.

socidl ‘face, and, hence, to self-esteem; ‘. the )
culturally defined vay of maintaining self-esteem in 5
the face of attempted intim{dation is to-engage in a 3
contest for supremacy vis-a-vis. the power to .

intinidate or minimally, to resist intinidation

(Rubin 1975:43). ~

Of; course, neither cuunullor(l) nor umper(:) could H’l.n these

confrontations. The victory, if it cate, was ngmentary. The camper

. would return to the bush; the “counséllor would come to'find the clmpax.

Dorothy might allow her :ampu' to have ‘a cigarette now and then.

Sheila might convince & counsellor to "give me a drag." [Calzpers might

3 [

B S
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£4nd opportunities to be alone or meet boy/girlfriends in the camp. For
campers who were not pleased with some aspect of camp life, the 'bush' .
was always available. J ;

The confrontations, though often serious and alvays revealing
were games. Confrontation was not the desired outcome of the campers'
bush activities, though everyone involved was aware of its inevitabil-
ity. Bach confrontation created the potential for commmication between
staff members and campers. Each side ;nuld argue their own point of
view. Campers could try to free themselves, Rpwever momentarily, from
the rigid camp structure. Coursellors could attempt to maintain '
control. However, no setious ourcomes would result: mo changes in

| - c
the camp structure would be made. It was.all play..
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CONCLUSIONS =

'
The present research has been concerned with the subject of
young people's play as a tode of communication and, more impottantly, as
a device for initiating minor social-structural alterations. |Data for
this investigation were gathered from the play ac_dvities and inter-
actions of two g‘roup! - staff members and campers - at a chii ren's
summer camp in Central Ontaric.. Emphasis was placed primarily on two of

the camper, groups - the interediate girls and the senior campers.

Pexhiapa the forenost significance of this szudy is that 1t has - /
shown that adolescents, s vell as adults, are capahle of mmt.pulattng
soctal structurés through- play. At the outsec of this thesis it was

illustrnted that Bnthmpuloulun} suuiies huvé Cypically ‘negleczed to

recognize. the poténtial of pre-adult play ‘in this are

b 5 | v
often concluded that young people's play was largely a means of

enculturation. - The data which investigators considered tended to

reinforce their premises. Wotking with the 'text and context' ‘approach

of Geertz (1971) and others, the play data in this study havebeén viewed
as a story the players tell themselves about themselves (Geertz 1971:26).
In this way the campers were viewed as 'actors' whose interchanges with
counsellors and campers were aimed at manipulating and altering the ‘
ostensibly tigid social structure of Camp Meotick. Through play the -
sanpersArere able to overstep the linitatios placed on thelr freedon’
and regain privileges which they, had ‘enjoyed outside of the camp. ‘The‘
thesis shows that although no major changes were made in the;camp's

social structure, campers were able to clarify their désires and

retrieve withheld privileges by utilizing the freedoms offered:in the - ~

Early studies -
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play sphere.
A Corollary of this concept is that the liminold sphere contained
the potential for altering the camp's social structure. Thus,the data,
presented in this thesis further substantiate the suggestion that
lininoid Yealms are ". . . the settings in which new symbols, models,
and paradigms arise .'. . the seedbeds of cultural creativity . . ."
(Turner 1974:60). A number of additional insights stemming from thie
above conclusions are possible.
In the initial chapter of this thesis it was shown thit early
ethnographers rarely \iewed children as being in control of, or, fully
nnde:anndmg,“ their play lctivit’ies. This 'etic' dpproach negated the

possibility of using young peﬂylg‘ as their own informants. The 'emic'

approach adopted in this study has allowed the campers and staff
: , <

nesbers ‘to Jc: 35 infornants, exlaining and clarifying their pegeer-
tlons of the camp. Witheut the insights which their explanations 'me
posalble, mich valuable mfomuon would have been lost. It is there—
fore suggghted that whén studying play, simple observation -techniques
are not ohly inadequate, but potentislly biasing. It is only by

respecting and acknowledging young people's perceptions of themselves

and their:situxtions that a full understanding of the reasons for and
ramifications of play will be accessible to anthropologists.

The concept of liminality, used by Victor Turner (1969) to study

small-scale folk societies in Africa has been shown to be equally -

dpplicablé to one area of urban-industrial society. By removing the

ritualistic orientation commonly associated with sn‘td%\zs of liminality
:

this thanratical framevork will prove fnvalusble to studies df other

areas’ i urban—industrlnl societies. +
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Two major elements of the camp were not fully investigated in
the emic perspective in this thesis. Investigations of the play of )
young campers and staff members, undertaken with a similar perspective
as this study, may shed further light upon the nature of young people's
play. v

In this thesis Camp Meotick has been presented not as a.society

a highly strictured organization. Many such

or subculture but
. entities are as easily accessible to'the anthropologist, and may in the

future prove very informative.

Numerous other hlnhly~sr.m=tuzed .n.ll.-aulq social M.r.ulr.iunl

sy constitute fertile ground for students of children's pl-y. Summer

Conpe ‘axe, deta a1 only ome of the seeningly countless organizations

attended by people. . )
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