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ABSTRACT

This report provides an overview of an educational psychology internship at the

College of the North Atlantic. The includes a description of the

internship setting, specific goals and objectives, a description of the internship activities,

as well as the intern’s personal ions on the i i i The research

component focuses on the transition experience of older, “reentry” female college
students as compared to more traditional age, “early entry” female college students as
they complete the first year of their program. Anticipated differences between reentry
and early entry students in their reasons for entering college, the personal and
institutional barriers they experienced in making the transition, and the supports they

received the ition, were not d by the research findings.

However. concerns were raised regarding the high numbers of students in both groups
that had considered dropping out of their college program, as well as the high numbers
that worried about competition with other students. Recommendations and suggestions

for future research are included.
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Counselling Centre. This practicum gave the intern insight into the value of supervised
practical experience allowing her to apply and further develop the skills acquired in the
theoretical component of the program. The intern became aware of her strengths and
competencies as a novice counsellor, and identified areas needing further development. It
was thought that the best way to develop these skills was under the supervision of an
experienced counsellor in an internship setting.

The formal of the i P program places greater

emphasis on counselling ina “K to 12" school system; therefore, an internship in an adult
setting was chosen to provide a more balanced training experience and to be more
compatible with the intern’s interests and career plans. The College of the North Atlantic
was chosen as the placement site for two reasons. First, as a public college, counselling
services are offered to the community, not solely to registered students, leading to a greater
diversity in clientelle. Secondly, it would allow the intern to pursue a research area of

interest: reentry women in post-secondary education.

The Internship Setting
The College of the North Atlantic is Newfoundiand and Labrador’s public college

system serving students of various ages and interests, promoting formal and informal adult

learning in the regional ity. With 18 provi ide and its h
in ille, the College is an institution whose mandate is to develop and operate all
facets of iversity pe d: inuing education, and ional programs

throughout the province. The College offers a wide variety of programs, many of which are

nationally accredited, including programs in Applied Arts, Business Studies, Health



Sciences, Information Technology, Natural Ry ineering Technology, and

Certificate Programs. Under its Academic/Access programs the College also offers Adult
Basic Education, a college transfer year, as well as a variety of Special Services programs
(College of the North Atlantic, 1998).

The 18 campuses are divided into districts. District 7 is made up of four main
campuses: Prince Philip Drive (PPD), the Engineering Technology Centre-Ridge Road
(ETC), Seal Cove (SC), and Topsail Road (TR). In addition District 7 offers a Textile
Studies Program at the Anna Templeton Centre (ATC)- Duckworth Street. During the
internship the student was primarily associated with the two larger campuses, Prince Philip
Drive and the Engineering Technology Centre. The intern’s daily schedule was essentially
determined by the availability of office space. Tuesdays and Wednesdays were spent at the
ETC campus and Thursdays and Fridays were spent at the PPD campus. Mondays were
reserved as research days as well as for scheduled appointments with the Faculty
Supervisor. Dr. Mildred Cahill.

Counselling Services at the College are encompassed under the Division of Student
Services, together with Admissions and Registration, the Audio-Visual Centre, Campus

Libraries. Health Services, Liaison and ility, Sports and ion, and Student

Affairs and Employment. The Division of Student Services’ main role is to support the
student in his/her educational pursuits, by assisting student growth and development on a
variety of levels including: personal, social, emotional, and intellectual. The goal is to
enhance the quality of student life and ensure that the experience of all students is positive
and rewarding. As a part of the Student Services Division, Counselling Services offer

personal and career counselling, academic advising and referral. Other services: include



the coordination of the peer-tutoring program, special needs requests, and may also include
testing and assessment (College of the North Atlantic, n.d.). The intern felt that a
placement with the College of the North Atlantic would provide an excellent variety of

professional practical experiences.

Internship Goals
The ultimate goal for the internship was to gain practical experience and further
develop the skills and competencies necessary for proficient performance in the counselling

profession. To achieve this goal, the intern identified the following specific objectives:

. to become familiar with the programs and services provided by the College, as well as

the role of the llor in a po: y i

©

. to conduct individual counselling sessions in the areas of personal and career counselling

with students at the College.

w

. to practice a variety of counselling skills and further develop knowledge of counselling

theories and techniques.

e

. to attend weekly meetings with on-site supervisors to discuss specific cases and

progress of the internship.

w

. to administer and interpret a variety of assessment instruments used at the post-
secondary level.
6. to develop collaborative relationships and consult where appropriate with other

professionals in the field, in addition to instructors and administrators at the College.



7. to participate in available in-services, or

pi meetings the i ip, as well as partici in any outreach

or group activities offered by Counselling Services.

3

. to develop further knowledge of specific counselling issues by pursuing additional
information/literature, mutually beneficial to the intern and the college students.
9. to complete a research study of the transition experience of female students at the

College as a function of early or reentry (late entry).

Research Component

As part of the internship, graduate students are required to conduct a research study
suitable to the field placement. This intern chose to complete a research study on the
transition experience of reentry women at the College. This is an area of personal interest
to the intern and it was also felt that such information would be quite useful to Counselling

Services at the College.

Faculty and Field Supervision

The responsibility for supervision of the intern was shared by a Faculty of Education
Supervisor, Dr. Mildred Cahill, as well as two Field Supervisors, Mr. John Harnett, B.A.,
M.Ed. (at the ETC campus), and Ms. Brenda Newhook, B.Ed., M.Ed. (at the PPD
campus). The two Field Supervisors shared the primary responsibility for the ongoing
supervision of the intern’s counselling activities at the College and facilitated access to

appropriate ional ities th hout the i ip. As well, both Field

Supervisors assisted the intern by giving feedback on the questionnaire and offering



suggestions to facilitate data collection at the College. The Field Supervisors met with the
intern and the Faculty Supervisor midway through the placement to ensure that the
internship was progressing smoothly and that the intern’s goals were being met.

The Faculty Supervisor, Dr. Mildred Cahill, assisted in the arrangement of the
internship, and advised and guided the intern in the preparation and refinement of the
research proposal as well as the final internship report. The Faculty Supervisor held regular
meetings with the intern to discuss the progress of the internship and the research
component, met with the Field Supervisors and the intern prior to and midway through the
internship, and was available for consultation with the Field Supervisors throughout the

placement.



The majority of the intern’s time was spent in individual counselling sessions

addressing academic, personal or career concerns with students and potential students. At

the College, ing is an “on-de d” service as many clients drop-in to see

a without a

PPD campus, in particular, services a large

number of clients from the general public (i.e. non-students) seeking program information,

or career ing. This does not typically happen at the other
campuses, perhaps because of PPD’s location or its recognition in the community as the
public college.

At the College the focus is on short-term counselling for students experiencing
difficulties that are interfering with their academic pursuits. Sessions typically last 60
minutes but vary considerably depending on the client’s concerns. In addition to individual
counselling. counsellors are involved in standardized testing, arranging peer tutors, and
assistance with special needs requests or accommodations. Counselling is available to all
students and is usually offered on a one-on-one or small group basis (College of the North
Atlantic. 1999a). In addition to individual counselling sessions, the intern co-facilitated a
Jjob search skills seminar, gave a group presentation to transfer students and a “student
success strategies” seminar to several groups of high school students.

Assessment also falls under the college counsellor’s domain. The intern
administered. scored, and interpreted the Canadian Adult Achievement Test (CAAT) to a

group of mature appli and used interest i es, such as the Self-

Directed Search. to assist clients in career planning. The intern was also involved in a

variety of professional development activities including workshops on True Colors, Grief



Counselling/Grief Therapy and the director’s meeting with the counselling team and read
extensively throughout the internship on a variety of counselling topics.

The intern was also involved in a number of staff planning meetings with other
student services staff. administrators, and instructors at the College on a variety of issues

: retention ies, planning ori ion activities for and

admission/accommodation of students with special needs.
Many other activities were performed by the intern throughout the placement

including: administering oral exams to students with learning disabil

. assisting with
graduation ceremonies, assisting Textile Studies graduates set up for their exhibition,
organizing college/university calendars in the career centre and recommending supplies to
be purchased, journalling/self-reflection, recording of client tracking notes, and answering
student inquiries about student loans, housing, supplementary exams and program change

forms.

Review of Internship Objectives
The internship provided many opportunities to practice the skills of counselling and
provided experiences directly related to the intern’s career goals. Each of the intern’s

was ighout the pl and are described below:

Objective 1: to become familiar with the programs and services provided by the

College, as well as the role of the in a post

vi
Accomplishing this objective was ongoing throughout the internship. During the

first few weeks an orientation to the College, its programs and policies were provided by



Mr. Harnett and Ms. Newhook. Mr. Touchings also gave the intern an orientation to the
Seal Cove campus and introduced the intern to various faculty members at the Topsail Road

campus. Learning resulted from discussions with instructors and from touring the various

/labs. This i ion was i ble to the intern, since giving program
information to students and prospective students is a major function of the college
counsellor.

The role of the college counsellor was learned experientially through observation
and participation in all professional activities with Mr. Harnett and Ms. Newhook
throughout the internship. As well, the intern spent a great deal of time during the first few
weeks studying the College Calendar, as well as various brochures/pamphlets and
docurnents produced by the College in order to familiarize herself with programs and
services. A great deal of information was gained by reading pamphlets on student services,
counselling services, the college transfer program, peer tutoring, prior learning assessment,
the mature student policy, and such documents as the Academic Advising Guide, the
Student Handbook. and the Profiles and Perspectives research on recent College graduates.
The intern also reviewed the internship reports of Brenda Newhook (1995), John Fowler
(1997). and Andrew Smith (1999), who completed their placements at the College of the

North Atlantic, to learn from their internship experiences.



Objective 2: to conduct individual counselling sessions in the areas of personal and
career counselling with students at the College.

In arranging the placement, it was recognized that there are fewer students on
campus during the intersession semester leading to lower numbers of clients than could be
expected in the busier fall and winter semesters. Nevertheless, the intern felt that an
adequate number of clients were seen throughout the internship, a total of 37 clients over
43 sessions. This number does not include the many telephone contacts with students or
potential students. Counselling sessions averaged 60 minutes, but varied from 20 minutes
to 2 hours in duration, the vast majority of them taking place at the PPD campus. As noted
earlier. ETC campus gets very few walk-in clients from the general public.

Counselling session topics ranged from requests for program information,

employment outlook and salary ion i i i with career

career planning and job search, arranging peer tutors, test results interpretation. study skills
training, assistance with program planning, student loans and program changes as well as
many personal issues including stress management, family issues and self-esteem. Though
most of the clients seen were concerned with “career-related” issues, the intern hesitates to
classify clients as primarily personal, career. or academic as it is the intern’s belief that few
issues are purely career. In fact, many researchers strongly believe in the
interconnectedness of career and personal issues and recognize that they should not be
treated as isolated issues in the counselling process (Kromboltz, 1993: Betz & Corning,
1993; Super, 1993; Davidson & Gilbert, 1993; Herr, 1997; Pope, Cheng & Leong, 1998).
Davidson & Gilbert (1993) contend that career is very highly related to personal identity

and development and a significant source of personal meaning in our Western culture. They



argue that, in reality, what is being assembled in the career counselling process is personal
identity and meaning that are of primary importance to an individual’s survival, well-being,
and family lifestyle.

Many lated issues are heavily i laden. Loss of, or failure in

career, frequently connotes some threat to personal self-esteem, life satisfaction and
psychological well-being as does the transition to retirement, or the relocation of family in
pursuit of a career or to follow the career of a spouse. Career matters affect our personal
lives and vice versa (Betz & Corning, 1993). Briefly described below are two case

examples that illustrate the interconnectedness of career and personal issues.

Case Example A

“Greg” is in his mid-thirties and has worked as a carpenter since age 16. Two years
ago an accident on the job caused him to severely injure his left thumb. Since then he has
not worked. Though his thumb has healed and is now only minimally impaired, his doctor
has advised him not to go back to carpentry because the long-term prognosis is unclear. He
has come for counselling because Worker’s Compensation offered to retrain him for a new

occupation. They are steering him toward an occupation in the technology or computer

fields. Greg says that his at Worker’s C ion thinks he should get a “suit

and tie” job, that he says “is just not me”. Greg feels he would go crazy with a desk job.
Greg sees this as a wonderful opportunity to get an education because he never

finished high school, but can't really see himself as anything other than a carpenter. He

always dreamed that one day he would open up his own home construction company.
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Greg’s identity, future plans, and self-esteem are very much tied to his life as a carpenter. It
is not a simple “career” issue.

Counselling focused on exploring Greg’s feelings of loss, reinforcing his positive
feelings about his self-worth and abilities and assisting him in self-assessment and analysis.
By isolating the aspects of carpentry that appealed most to him, Greg was able to see that
his injury would not prevent him from other occupations that may fulfill the same interests
that carpentry had in the past. The final stage of counselling involved providing program

information and assisting Greg in decision-making.

Case Example B

“*Paula”™ and her husband have been living away from Newfoundland for the past 6
years. Though they were both working and making good money in Ontario, they recently
quit and moved back home because their daughter will be starting school in September.
They feel it is very important for her to grow up around friends and family. At present they
are living with Paula’s parents. Both Paula and her husband hope to be sponsored through
their employment insurance to go back to school. Without some kind of training, Paula
does not expect to find a decent job to support her family. She feels pressured to start a
program in September because by next year her employment insurance will have run out
and she will no longer be eligible for sponsorship. She will not be able to afford to go to
school without financial assistance.

Unlike many “career” clients, finding an occupation to match her interests is not

high on her list of priorities; her family and situati factors are more i Right

now. Paula’s primary concern is to keep her family in Newfoundland and get into a



training program in September that will have excellent employment prospects here in
Newfoundland and a good salary so she can support her family comfortably. Unfortunately,
by late June when Paula came to the College many of the more employable and higher
salary programs, such as IT, were already tentatively full for September with long waiting
lists as well.

Counselling included some practical aspects, such as discussing employment

prosp * salary il ion, and availability of seats in particular programs for

the coming fall. Personal issues such as balancing the multiple roles of wife, mother and
student. and the financial hardship of returning to school were discussed at length. Paula
has enlisted the support of her parents. We also discussed trying to find a program that she
will have some interest in and noted the importance of being happy in one’s career. Waiting

for a program that interests her is not really an option for Paula at this time.

General Reflections

Throughout the internship, the intern kept a detailed journal of the various
professional activities engaged in at the College as well as the intern's own thoughts on
these experiences. Reflecting on the client counselling sessions, the intern made the
following observations:
. Clients tend to be good educational consumers.
The intern was impressed that a very large percentage of the clients seeking program

information or career i i had many questions about the

prospects and earnings of recent graduates of particular programs in which they were



interested. As well, clients had many questions about the reputation of the College, the
quality of its programs as compared to private colleges, and employers’ views on distributed
learning (distance learning) versus classroom learning. Perhaps this is a reflection of the
times we live in: high unemployment, rising tuition costs and student debt. Students must
make sure they are making a good investment. The intern relied heavily on the College’s
Profiles and Perspectives (College of the North Atlantic, 1999b) document to give clients
current information on employment statistics of recent graduates. It was often suggested to
clients that they contact potential employers to inquire about the educational training they

look for in new emp! The intern also clients to do their own research,

often referring them to the Job Futures website for information on employment trends and
the new Career Search website for an additional source of employment statistics on recent

college and university graduates.

. Clients do not always reveal the real reason for their visit up front.

The intern became aware that often clients will present with one issue and will disclose the
real reason for their visit after they have established a certain level of comfort with the
intern. For example, one client began the session stating that the reason for his visit was
that he very much wanted to do a computer course at the College. After spending an hour
reviewing the Programmer Analyst and Computer Support Specialist programs and the
respective entrance requirements of each program, the intern outlined several options to the
client. He could apply under the Mature Student Policy, or do some upgrading first and
apply later. It was also noted that the client could possibly get into the program faster if he

applied to the campus nearest his home.
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The intern became aware that the client's nonverbal behavior was not consistent with
his professed interest in the computer field. After some probing the client revealed that he
was not at all interested in the computer field but was being pushed by his family in that
direction. What started out as primarily program information giving turned into a personal
counselling session. The client revealed that his true interests were in anthropology and
linguistics and that he wanted guidance in handling his family’s pressure. The session then
turned to focus on his family relationships, their expectations of him, and his need to fulfill

his own dreams and interests.

. Many of the clients who use counselling services at the College are more mature
than the "traditional” student.

The intern observed that almost half of all her clients identified themselves as mature

applicants/students, many of whom were returning to retrain after a significant absence from

school. This was in sharp contrast to the typically younger clients seen during the

practicum placement at the University Ce lling Centre who ly wanted

in choosing an occupation or selecting a major. Many of these mature students were
considering going back to school because they had recently lost their jobs, could not find
work in their present field, were unhappy in their present field, wanted to retrain to get a
more financially secure job or needed to retrain because they had been injured on the job.
Having done a considerable amount of research into the counselling needs of reentry
women and transition issues of mature students, the intern was quite familiar with many of
the issues of this client population. The intern did some additional reading on this topic as

well described below in Objective #8.
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Objective 3: to practice a variety of counselling skills and further develop knowledge

of counselling theories and techniques.

B ing a fully trained ional is an ongoing process, not intended
to be accomplished in a ten-week internship. According to Egan (1998). becoming an
effective counsellor requires both working knowledge and skills. “Working knowledge” is
the ability to transfer theory and research into applied understanding that enables a
counsellor to work with clients. “Skill” refers to the counsellor’s actual ability to deliver
these services. The intern continued to acquire both theoretical and practical knowledge

throughout the placement period through extensive additional readings on counselling

theory. of i ledge with supervisors, attending all available
professi d p and of personal style in actual counselling
sessions.

The intern used Egan's Problem-Management Approach to Helping in counselling
sessions with clients at the College. This helping model is based on problem-solving and
has three stages:

Stage 1: The Current State of Affairs — Clarification of the key issues calling for change
Stage 2: The Preferred Scenario — Helping clients determine what they need and want
Stage 3: Strategies for Action — Helping clients discover how to get what they need

and want (Egan, 1998).
This practical model worked very well with the College’s focus on short-term counselling
and the intern’s problem-solving approach to helping.

The intern believes that learning is, indeed, a lifelong process and that to be an

effective counsellor she must continue to develop her working knowledge of current
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-the Prior Learning Assessment process at the College; and
-strategies to increase student retention.

There were also several discussions with both Mr. Hamett and Ms. Newhook about

choosing the research particij and ing for data collection for the research
component.
Objective 5: to inister and a variety of il used at

the post-secondary level.
A variety of assessment tools are used by counsellors at the College. During the
placement the intern had an opportunity to become familiar with many of these instruments.

The College frequently uses tools in career guidance to assist students in individual

di

king. Interest i ies assess an individual's interests and are used to
provide a catalyst to career exploration (Herr & Cramer, 1996). The Self-Directed Search
(SDS) is the most frequently used interest inventory at the College and therefore. the intern
chose to administer and interpret this instrument throughout the internship to many clients
who were lacking direction in their career goals. The inter chose to familiarize herself with

three additional interest inventories available at the College including the Interest

D inati ion, and System (IDEAS), the Campbell Interest and

Skill Survey (CISS), and the Career Assessment Inventory (CAI). This involved

the interest i ies and reviewing the results and reference manuals. The

intern also observed an inistration of [DEAS by a llor at the PPD campus.



Two other instruments are also used for career guidance at the College but much
less frequently than those listed above. The Myers-Briggs Type Indicator (MBTI) and the
Sixteen PF Personal Career Development Profile (PCDP) were also self-administered and
reviewed by the intern. The MBTI is based on Jung’s personality types, and is sometimes

used in career counselling (Herr & Cramer, 1996). PCDP is a career profile based on

to 16 ity di ions (Herr & Cramer, 1996).
Assessment instruments are also used at the College for admission purposes. The

Canadian Adult Achi Test (CAAT) is ini under the Mature Student

Policy to applicants who do not meet the educational prerequisites for the program they

wish to enter to ine their level of i I The CAAT is

administered at the College every two weeks. The intern assisted Ms. Newhook in
administering and scoring the CAAT on one occasion and independently administered the
CAAT on another occasion. This also involved scoring the tests, interpreting the results to
applicants. discussing their options and making recommendations to the Registrar’s office
regarding admissions.

Another instrument also used for admission purposes is the Computer Programmer

Aptitude Battery — Form A (CPAB). The CPAB is i dmini: to

of the Applied Business Information Technology Program who did not obtain the required
70 percent average in their undergraduate university or college degree. The intern observed
an administration of the CPAB by a college counsellor and independently reviewed the test
as well.

The intern also attended a one-day workshop on Accuplacer during the director’s

meeting with the counselling team in Gander. Accuplacer is a software program
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designed to ensure accurate placement and assessment of college readiness. The College is
contemplating using this program as a placement tool. This was a very interesting and
informative workshop. The intern also attended a short presentation on the Freshman
Integration and Tracking System (FITS). The FITS is a program designed to increase
student retention and success by promoting the efficient and effective use of college
resources as well as understanding the factors which determine success and retention in first
term students. This tool was piloted at ETC campus last fall so the intern was able to

review both the questionnaires and the data collected from the pilot study.

Objective 6: to develop collaborative relationships and consult where appropriate
with other professionals in the field, as well as instructors and administrators at the

College.

Tl the the intern and lted with a variety of
individuals both within and outside the College. Student Services staff at the College work
together to support the student in his/her educational pursuits. The intern was in constant

contact with other student services staff regarding waitlists, program/course offerings,

from outside izations, special needs applicant admissions, assessment of
mature students, and student loan inquiries.

In addition to Student Services staff, counsellors work with students, administrators,
instructors, and outside agencies. The intern frequently met with the other counsellors at

the College about specific clients or i and Ited with lors from other

campuses on program offerings and availability at various i The intern

also participated in a monthly conference call with all the college counsellors from the



different campuses. The counselling team attempts to maintain contact among members
through monthly conference call meetings.

The intern met with instructors at the College to arrange classroom tours for
prospective students, to discuss progress and accommodation of a student with special
needs. to discuss the Prior Learning Assessment and Recognition process, and to arrange
for the administration of the intern’s research questionnaire to students.

The intern also attended several staff planning meetings at the College with other

and admini i ission and ion of

special needs applicants, planning retention strategies, planning orientation activities for fall.

and inistration of the intern’s i ire to first year female college students.

The intern also deemed contact with other professionals in the community
important. The intern attended a network luncheon where she met other counsellors from
various community agencies such as, WISE, the Prep Program, Ability Works, the Ready
Centre. HRDC, Employment Skills Ltd., and the Brother T. I. Murphy Centre. This was an
excellent opportunity to learn about the services available within the community and to
make contacts at these various agencies for referral purposes. The inter also consulted
with a high school guidance counsellor regarding the special needs accommodations

required by a new student entering the College this fall.



Objective 7: to participate in avsil i ices, fe or

the i ip, as well as p: ip:
in any outreach or group activities offered by Counselling Services.

The intern was very fortunate to participate in a variety of activities throughout the
placement including workshops, outreach and group sessions both on and off campus.
These activities provided very valuable learning experiences. An overview of these

activities is provided below.

Workshops

The workshops attended included True Colors, Grief Counselling and Grief
Therapy. and the director’s meeting with the counselling team.

True colors.

The True Colors introductory workshop was a half-day session offered by Memorial
University’s Career Development Centre (CDC) and the Canadian Association of Career
Educators and Employers (CACEE). True Colors is a tool for understanding and
appreciating the four basic human temperament types. These four types interact with each
other both within individuals and between individuals in society creating the social and
personal dynamics that make us who we are. This tool is designed to provide
understanding and motivation that can lead to improvements in a number of areas including

self awareness, application of counselling skills, team building skills, career planning,

contflict ion, and human This p was both

interesting and enjoyable.



Grief counselling and grief therapy.

The two-day workshop on Grief Counselling and Grief Therapy was offered by the

A iation of land P logists. J. William Worden, Ph.D., an internationally

d a model for und ding the

renowned expert in the area of | p
process of mourning and the experience of grief. Participants learned how to recognize and
treat complicated bereavement and how to organize and facilitate bereavement groups.
Additionally, participants learned to better understand how children mourn and how the
child’s age and gender, as well as the gender of the deceased parent influence how the child
responds. Risk factars for poor adaptation to the loss of a parent were also identified and
participants were trained in the use of a screening instrument to identify children at risk for
complicated grief reactions. Intervention training strategies for these children and their
families were also provided. The intern was pleased to participate in this exciting training

opportunity. as she has little training or experience in this area.

Director’s meeting the counselling team.

The intern also attended the director’s meeting with the counselling team, a two-day
workshop involving all College counsellors from the various campuses throughout
Newfoundland and Labrador held at the College’s Gander campus and the Hotel Gander.
The workshop focussed on assessment and the role of the counsellor at the College of the
North Atlantic, and was designed to promote access and success of students at the College.
A one-day session on Accuplacer was presented by Suzanne Murphy from the College

Board in New York. Accuplacer is a i test, offered over the

Internet. designed to ensure accurate placement and assessment of college readiness.



The College is considering using Accuplacer to correctly place students into

and suggest iation courses in areas needing improvement. The goal

is to increase retention rates and increase access at the College. All counsellors had an
opportunity to try out the program.

The intern also attended a session by Ellen Picco, Manager/Instructor of the Spell
Read Canada Learning Centre in Marystown. Spell Read has developed a program called
Phonological Auditory Training (P.A.T.), an integrated and comprehensive program
combining the essential elements of phonemics, phonetics, and language-based reading and
writing instruction. The program is intended for both children and adults experiencing
learning difficulties caused by auditory processing problems.

A central goal of the director’s meeting was to develop a Client Assessment
Portfolio. so that counsellors at all campuses would be using the same assessment tools in
all areas of the province. Presentations were made on the merits of the Canadian Adult

Achievement Test (C.A.A.T.), a battery of tests designed to measure educational

as well as the Fr ion and Tracking System (F.LT.S.), a
program designed to increase student retention and success through efficient and effective
use of college resources. Through this workshop, the intern learned a great deal about the
College itself and about the use of assessment tools to promote student success rather than

create barriers to access.

Outreach Activities

The intern also had an opportunity to participate in the College’s annual recruitment

and program promotion activities visiting six local high schools. Coordinated
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by the College’s liaison and ! ility officer, ions focus on the and

services available at the College as well as i ion on graduate The intern
developed and delivered a presentation on student success strategies, time management and
study skills as well as an outline of available counselling services and peer tutoring at the

College.

Group Activities

At the PPD campus, the intern and ilitated a ion job
search seminar to a group of ing students in the ion Technology for Office
program. This ion covered such topics as job leads, the hidden job

market. writing cover letters, resume styles, scannable resumes, posting electronic resumes,
interview skills/tips, and employability skills. The intern also conducted a “mock interview”
with a student in the class. and later reviewed and edited resumes and cover letters for the
students.

The intern also particij in an orientation with students ing to the

College from other campuses for the intersession semester. The intern explained the role of
the counsellor at the College, available counselling services, the peer tutoring program, and

the location of Counselling Services at that particular campus.



Objective 8: to develop further knowledge of specific counselling issues by pursuing

mutually to the intern and the college
students.

Development of knowledge should be an important goal of the novice counsellor as
no Master’s program can possibly expose students to all aspects of counselling theory. The
inter read extensively not only to expand her knowledge of particular subject areas but also
to begin developing a library of resources that the intern can use throughout her counselling
career. Many of the readings were selected in response to student issues or concerns, while
others were selected primarily due to the intern’s interest in the particular subject area.
Appendix A contains a complete list of the books and articles read during the internship as

well as a brief description of the material.

Objective 9: to complete a research study of the transition experience of female
students at the College as a function of early or late entry.

This objective was accomplished through extensive research and the development
and administration of a questionnaire to selected first-year female college students. Data
was then analyzed, interpreted, and compiled in a final research report with

recommendations and submitted to the School of Graduate Studies.

Conclusion
The 10-week internship with the College of the North Atlantic was a very valuable
learning experience for the graduate student. The intern was provided the opportunity to

gain much needed experience in working with an adult population providing a more
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balanced training experience, very much in line with the intern’s career goals. Working with
an adult population required the intern to become familiar with the personal and career
issues specific to this group as well as the assessment tools used in a college setting. The

workshops attended hout the were iall i iding the

P g p

intern with worthwhile theoretical and practical knowledge. Each of the nine intemship

objectives was ished. Overall, the i i i was both challenging and

rewarding.



considered a reentry student. “Early entry” college students are the traditional students,
usually age 18 to 24, most of whom entered college/university immediately or shortly after

completing high-school (Novak & Thacker, 1991).

The dq hics of the typical college/university student are changing rapidly.
Today, more and more middle-aged and older women return to formal schooling. Adult
learners over age 25 enrolled in part-time courses have become the new majority. They

now outnumber traditional (18 to 24 year old) full-time students. Sixty-one percent of the

part-time Canadian universi duate student population in 1984 to 1985 was
women (Novak & Thacker, 1991). By the mid-1990s almost one-half of all post-secondary
students were 25 and over, including graduate and part-time students, up from one-third
only 20 years previous. This trend is expected to continue and as the population as a whole
ages, so too will the population of universities and colleges (Foote, 1996). Based on these
trends it is predicted that the number of mature female students will continue to increase
(Novak & Thacker. 1991; Padula, 1994).

Studies have shown that older, female students (termed reentry) are less satisfied
with the counseling services in educational settings than are other groups. This attests to
the need for improvement in these areas (Padula, 1994). “To succeed in adapting to the

new world of life long i ducational institutions will have to und d that their

new clientele is not the same as the youthful full-time students they are used to” (Foote,

1996). College and university ling centers need to ge this shift as well and
adjust their programs accordingly.
Recent research at the College of the North Atlantic emphasizes the need for further

study in this area. Smith (1999). in a study on counselling service usage and student



satisfaction, found that older students were more likely to use counselling services than
younger students were. He recommends further study at the College of the North Atlantic
to better gauge the needs of older students and prevent attrition and academic difficulties in
this population. Newhook (1995), assessing the career counselling needs of students at the
College, found that females, as a group, scored significantly lower than males on measures
of career planning. She recommends that further research needs to be conducted regarding

the needs of mature female post-secondary students.

Research Questions

. What do female college students state as their reasons for entering post-secondary

education? And. are these reasons primarily personal, financial, or career related?

©

. What are the personal and institutional barriers faced by female students at the college?

3. What supports do female students identify as important in making the transition to
college?

4. What differences exist between reentry female college students and traditional early-

entry female college students?

Summary of Relevant Literature

Introduction

The face of the typical college or university student is changing, as more and
more middle-aged and older women return to formal schooling. Demographic trends have
resulted in a shortage of conventional 18 year old students to enter full-time post-secondary

programs, a shortage that is expected to continue for quite some time. Educational



institutions are now looking to nontraditional sources to fill their vacant classrooms
(Edwards, 1993). In both the United States and Canada, mature women make up a large
proportion of adult learners (Novak & Thacker, 1991). In fact, women aged 25 and older
accounted for 48.6% of the total college enroliment growth of the 80's (Padula, 1994).
Adult learners over age 25, enrolled in part-time courses, have become the "new majority",
now outnumbering traditional (18 to 24 year old) full-time students. Most of the part-time
Canadian university undergraduate student population in 1984 to 1985 (61%) was women
(Novak & Thacker, 1991). By the mid-1990s almost half of the total post-secondary
enrollment was 25 years and older (Foote, 1996). Projections show that as the population
ages. the number of mature female students will increase. It is projected that by the year
2000 about 70% of the college population aged 35 years and older will be female (Crimmins
& Riddler. 1985).

In Newfoundland. the average age of public college enrollment peaked in 1993/94 at
26.5 and dipped slightly to 25.4 in 1995/96. Difference in age among university
undergraduates is primarily related to attendance status. The average age of full-time
students has ranged from 20.5 - 20.9 over the past few years, while part-time student
average age has remained steady at 30. There is a clear trend toward increasingly older
students in Newfoundland’s public college system. “Students who enrolled in 1995/96
were, on average, nearly three years older than students who had enrolled ten years earlier”
(Government of Newfoundland and Labrador, Department of Education, 1998).

Due to this demographic shift, current information about reentry women and their

concerns is essential to meet their counseling and program needs effectively (Padula,
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1994). College and university counselling centres in particular need to acknowledge this
demographic shift and adjust their programs accordingly. Research shows that reentry

women are less satisfied with the ing services in i institutions than other

groups. This may be due to the fact that these services were probably designed with
younger students in mind, attesting to the need for improvement in these areas (Padula,
1994). Lifelong learning is now the norm and to succeed educational institutions must
adapt to their new clientele (Foote, 1996). Many post-secondary institutions have failed to

recognize and address the needs of reentry women, frequently making their traditional

programs more to this iti lation while ignoring the complex

factors that directly affect their ability to succeed (Greenwood, 1990).

A Profile of Reentry Women

Profiling the characteristics of the “typical” reentry woman is somewhat difficult
because the reality is that the population is not a homogeneous group. Lewis (1988a) states
that the most commonly accepted definition of a reentry woman is one who has left school
to take a job or assume family responsibilities and who is now looking to return to school or
work. Since the traditional college or university student age is 18 to 24, students age 25
and older are considered reentry (Novak & Thacker, 1991). Reentry women are a very

diverse group, varying in their socis i d, and their educational and career

history. The majority of them are between twenty-five and fifty years of age. They may be

married. divorced, widowed or single, with or without children. Once considered to be only

a middle-cl; he it is now ized that reentry women may be working class,

economically disadvantaged, upwardly mobile, or upper class. Within reentry women there



are also special needs groups including minorities, older women, women with disabilities,
displaced homemakers, single parents, rural women, and lower-income women (Lewis,
1988a).

This reentry group is not a new phenomenon. Even as far back as 1957, Super
(1957. cited in Herr & Cramer, 1996) identified four different career patterns for women:
the conventional career pattern, the double-track career pattern, the interrupted career
pattern and the unstable career pattern. Ina conventional career pattern the woman
leaves school or college to begin working. After working for several months or years the
woman marries and becomes a full-time homemaker. In the double-track career pattern the
woman goes to work after completing her education, gets married and continues with the
double role of working and homemaking. She may occasionally take short amounts of time
off for childbearing. This pattern is most commonly seen at the upper and lower ends of the
occupational scale. The interrupted career pattern sees the young woman working for
some time. leaving work to marry and have children, and then returning to work because a)
her children are old enough for her to leave them, b) for financial problems perhaps from
being widowed or divorced, or c) her interest in work becomes dominant. The unstable
career pattern involves alternating from working to homemaking and back to working and
so on. This pattern most often occurs at the lower socioeconomic levels and is often the
result of irregular financial pressures which force the woman outside of the home to earn
extra money, or poor health which causes the woman to give up employment at various
times. Most reentry women follow an interrupted career pattern.

Shapiro & Fitzsimmons (1991) argue that there is no “typical” reentry woman and

that the population is made up of subgroups that should not be grouped together. They



studied three different groups of reentry women whom they labeled: Adapters, Explorers,
and Change Seekers. Adapters were reentry women attending post-secondary education.
This group was primarily married with children, with 37% having incomes over
$52,000/year. The Explorers were a group of women registered with the Options for
Women Agency, who were considering whether or not to return to work. This middle
group had equal numbers of widowed, divorced, married, and separated women, and the
majority of them earned less than $12,000/year. The third group, called Change Seekers,
consisted of women on social assistance who had applied to the Job Re-entry Program. The
majority of this group were divorced, widowed or separated with 86% having annual
incomes less than $12.000/year, and having lower educational levels than the first group.

The study found that these groups differed signi in their

level of stress. and work values. These differences attest to the diversity of reentry women,
and may imply the need for very different responses on the part of institutions and
continuing education programs (Lewis, 1988a).

Despite their diversity. reentry women as a group share many characteristics.
Researchers have reported that the life experiences of reentry women are broader and more
complex because of their multiple responsibilities at home, in society, and at work (Padula,
1994). For women with a family, returning to school involves a radical change in the way
they have lived their lives and may entail particular stresses that traditional students do not
experience (Edwards, 1993). Unlike males or younger women, reentry women often
experience many unique challenges while attending post-secondary education: generally
they shoulder the primary responsibility for child rearing and other family matters

(Rodriguez, 1996); they typically feel guilty, anxious, or uncomfortable about the time.



money, or other family resources spent on their education (Rodriguez, 1996; Taylor &

Marienau, 1995); often their success is on both behavioral and ional support

from spouses or other family and at some post dary institutions there is little
support to help these women overcome the barriers they face to further their education
(Rodriguez. 1996). Because of the financial hardship of a college education on top of
having to make ends meet at home, $5% of reentry women are part-time rather than full-
time students, take much longer to complete their degrees, and frequently interrupt their
studies along the way (Dillon, 1990, cited in Rodriguez, 1996).

For all reentry women education represents a major shift in the way they have lived
their lives. a shift in who they have been and who they may potentially become in the future.

Not surprisingly, they enter post dary institutions with some

whether they can really do it or wondering whether they even deserve it. Despite their

abilities, at times impressi ional i and obvious enthusi: these

women are plagued by doubt (Taylor & Marienau, 1995).

Reasons for Reentry
Many studies have investigated women’s motives for reentering post-secondary
training. These reasons are as diverse as the population themselves (Padula, 1994) and

range from the ic to the phil hical (Gt 1990). Each reentry woman

has unique traits, assets, and problems that she brings with her to the educational institution.
The extensive list of reasons women give emphasize how difficult it is to profile returning

women and illustrates to educational providers the necessity of developing a variety of



programs to meet the unique and diverse needs of the reentry population (Lewis, 1988a).
Deciding to return to school is a difficult decision for any adult woman to make,
influenced by many factors. A return to post-secondary education may be the result of a
reevaluation of the self, brought on by separation or divorce (Glass & Rose, 1987), family
difficulties (Padula, 1994), the maturing of her family, boredom, or any number of factors.
Women often think of themselves in terms of their relationships with others. They define
themselves as someone’s wife, mother, or daughter. Because of societal expectations,
women have grown accustomed to ignoring their own needs in favor of others, including
husbands, children, or parents (Glass & Rose, 1987). Having defined her identity
predominantly in terms of significant others in her life, a woman eventually needs to
discover her own identity (Sheehy, 1976). A significant occurrence in a woman’s life will
often cause her to reexamine who she is. that may encourage her to pursue an education

and an identity separate from others in her life. A return to college may assist her in

her intell worth and individuality (Glass & Rose, 1987). Reflecting this
theme. women have reported reasons for reentry such as the desire to “become someone™
and to “find out who I am” (Taylor & Marienau, 1995).

Many women return to college or university motivated by vocational reasons. They
may desire a new or more fulfilling career (Padula, 1994; Glass & Rose, 1987), they may
want to advance or upgrade in their present place of employment (Greenwood, 1990; Glass
& Rose. 1987). or perhaps enhance job security (Greenwood, 1990). Others are motivated
by a desire for new responsibilities (Taylor & Marienau, 1995), or see college as a chance to

improve employability skills (Clayton & Smith, 1987). Many women become dissatisfied



with their present job and view a college education as a chance to leave their often low-
paying, low-prestige job for better employment (Padula, 1994; Glass & Rose, 1987).
Another common motive for reentry is the maturing of one’s family. Children
entering school or growing up and leaving home allows the woman free time and energy to
devote to her own interests and needs (Padula, 1994; Glass & Rose, 1987). The declining
birthrate has also increased the numbers of returning women. Women are now spending
less time having and raising children and thus housekeeping duties are lessened. For some
women this can lead to feelings of boredom, frustration, and low self-worth. For many
‘women the empty-nest syndrome is a stage of crisis when they must search for something to
fill the void left by this loss of role (Herr & Cramer, 1996). Other reasons related to role
and family expectations include a desire to gain a new perspective on one’s marital
role/responsibilities. a desire to be “less absorbed” by home demands, and a desire to

contribute to family both i and ially (Clayton & Smith. 1987).

Economic necessity has been reported as the most important reason for reentry
(Herr & Cramer, 1996; Rice & Meyer, 1989). With inflation rates increasing, no longer can
most families maintain their standard of living on a single income. High unemployment
rates often mean the wife is working while the husband is not. Loss of a spouse from
divorce or widowhood may also necessitate reentry due to financial difficulties, and the
need to be self-supporting. Financial problems are a major motivator for reentry women
(Herr & Cramer, 1996; Padula, 1994; Clayton & Smith, 1987; Glass & Rose, 1987) and
returning to post-secondary education for training is often a necessary first step before

joining the workforce (Herr & Cramer, 1996).
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Some women report wanting to return to school to fulfill intellectual needs such as a
desire for self-development or intellectual challenge (Novak & Thacker, 1991). Similar
motives reported include a desire to grow and develop, to learn about life and the world,
and to take pride in their accomplishments. Other more socially motivated or humanitarian
reasons include wanting to meet social expectations, wanting to make others proud, to meet
new people, to share knowledge, or to benefit others (Clayton & Smith, 1987).

Perhaps underlying all these reasons is the reentry woman’s strong need for a feeling
of self-worth (Glass & Rose, 1987). Many women report reentering school to increase
their self-esteem (Clayton & Smith, 1987). Deciding to reenter is often a period of
introspection and self-examination in which these women become very aware of their
feelings and attitudes (Glass & Rose, 1987).

The reasons women enter college/university in later years underlie the need for

ded ing and educational services (Padula, 1994). Despite the multitude of

reasons women may enter p y instituti itis i to realize that the
timing for her return is not solely a function of motivation but very much affected by the
state of relationships and occurrences in her everyday life. What actually prompts her to
enroll in an educational program is indeed a complex interaction of life events, goals, and

motivation (Mohney & Anderson, 1988).



Barriers to Reentry

Once a reentry woman has decided to return to college, implementing her plan is not
always an easy task. Women returning to school or work face a multitude of obstacles
(Spanard, 1990). The characteristics and concerns unique to reentry women also mean a
unique set of problems for both the reentry woman and the institution she selects to attend.

Barriers to reentry can best be described as either personal (which includes both

psych ial and situati Qr instituti (Spanard, 1990; Wheaton & Robinson, 1983).

Personal barriers.

‘Women wanting to return to formal education confront a number of barriers relating
to their personal circumstances, situation, self-image, and self-imposed demands (Lewis,
1988a). Perhaps one of the greatest obstacles faced by reentry women is juggling the
multiple roles of adulthood. Unlike the traditional student whose primary role is that of

student. the reentry woman must combine student status with that of wife, mother,

other, ity member. or wag , shouldering the
incumbent with each role (Glass & Rose, 1987; Lewis. 1988a). Where normally the

student is ishing her ind. de and ing to separate from her

family of origin, reentry women are struggling to balance and integrate these roles (Redding

& Dowling, 1992). Both family and university are “greedy instituti ing constant

availability. high flexibility, and exclusive loyalty. Unlike a job with fixed hours and tasks,
family and school demands are “never ending” and many reentry women have difficulty

anticipating the impact of these combined roles (Edwards, 1993).
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Striving to “do it all” she may feel she needs to carry out all these roles with equal
efficiency, leading to tremendous feelings of guilt about the sacrifices her family must make
to allow pursuit of her dream (Greenwood, 1990; Lewis, 1988a; Glass & Rose, 1987).
Pulled in several conflicting directions by endless demands from school, work, family,
friends. and community, these women experience strain, anxiety, stress (Novak & Thacker,
1991; Lewis. 1988a), role conflict, emotional distress, and major values conflicts (Padula,
1994). The stress caused by trying to balance multiple roles unfortunately often leads
women to abandon their studies (Merdinger, 1991 cited in Home, 1998).

Role strain among women has three dimensions: role conflict from simultaneous
demands that are incompatible, role overload in which there is simply not enough time to
meet all demands, and role contagion in which the woman is preoccupied with one role
while engaged in another (Coverman, 1989). Interestingly, it is the student’s perception of
these demands, rather than the actual demands placed on them that influence the degree of
strain they experience. Reentry women with children under age 13 feel considerably more
overloaded and report greater strain, likely because younger children are less autonomous
and less flexible in their needs (Home, 1998). Research has shown that the younger the age
of the youngest child, the greater the strain faced by women reentering university (Novak &
Thacker. 1991).

Because there are simply not enough hours in the day to accommodate the multiple
roles reentry women must fulfill, their success is very much dependent on both behavioral
and emotional support from family members and friends (Rodriguez, 1996; Edwards, 1993;
Greenwood, 1990). Many women, having meticulously planned for their reentry, preparing

family and friends for the changes to come, and delegating certain household chores to
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other family members, are, nevertheless, constantly worried that their support will collapse.

Not isil the reentry i places dous stress on family relationships
(Greenwood, 1990). Lewis (1988a) states that it is not unusual for spouses, significant
others, family members, employers or coworkers to be opposed to or feel threatened by a
reentry woman's career or educational aspirations. Many husbands fear that a wife's
reentry will affect the relationship and cause them to grow apart. Often reentry women
report that gaining an education has caused conflict in their relationships with partners and
was indeed perceived as a threat by their spouses (Edwards, 1993).

Other personal (or psychosocial) barriers may include the reentry woman'’s attitudes,
beliefs and values, her self-esteem, and her prior experiences as a student (Spanard, 1990).
Many reentry women are driven by a sense of urgency, keenly aware that they are not
“getting any younger” (Greenwood, 1990), and recognizing that they have a finite amount

of time in which to fulfill their goals (Lewis, 1988a). They have a strong fear of failure

(G d, 1990) and i dous self-doubt, insecurity, and anxiety about
their “rusty” academic skills, which can be a major stumbling block (Novak & Thacker,

1991: Lewis, 1988a; Glass & Rose, 1987). They often have problems in self-concept and

1f-p ion, and ly und their actual abilities (Padula, 1994). Low self-
confidence is common (Taylor, 1995; Rees, 1992), as many reentry women worry about
their ability to compete with much younger classmates, who they see as having more recent

classroom experience. Feelings of intimidati lienation, i 1f-

(Wilkie & Thompson, 1993) and inferiority are often reported (Wilkie & Thompson, 1993;
Greenwood. 1990). For some, reluctance may stem from the fear of losing herself or the

relationships to which she has grown accustomed (Taylor, 1995). Many aiso worry about



their physical appearance; afraid they will look “out of place”, different, or improperly
dressed and fear they will not fit into the “college scene” (Greenwood, 1990; Lewis, 1988a;
Glass & Rose, 1987).

Additional personal barriers focus on the reentry woman'’s situation and include lack
of childcare, job commitments, lack of money, and transportation problems (Spanard,
1990). Concern about continuing childcare is a major issue (especially when pre-school
children are involved) (Rees, 1992; Lewis, 1988a), and lack of childcare is often the
determining factor when women are forced to drop out of training programs. A large
number of reentry women in their twenties and thirties are competing for childcare services
because neighbors and others who cared for children in the past have themselves returned to
school or the workforce (Lewis, 1988a). Women need access to childcare if they are to
reenter education or the workforce (Rees, 1992).

Lack of resources to pay for tuition and childcare is also a barrier to these women.
some of who are single parents, widowed or divorced (Coats, 1989; Lewis, 1988a).
Training programs need to take into consideration that women have very poor access to
resources that they can use for themselves, restricting their ability to pay for training, or for
that matter, even get there (Rees, 1992). Lower-income students experience increased role-
conflict perhaps because they must expend additional energy scraping together the money to
attend college. As well, these women often can not afford such services as summer day

camp. that would permit them to continue their studies throughout the summer months

(Home, 1998). R ing an ional setting is a iti period. often more
difficult for single parents who have added financial burdens (Lewis, 1988a). Reentry

women who are poor or who belong to minority groups may face additional problems or



limitations not faced by those who are of a higher financial standing or who belong to the

majority group (Glass & Rose, 1987).

Institutional barriers.

Institutional barriers also prevent many women from returning to school (Home,
1998; Greenwood, 1990; Lewis, 1988a; Glass & Rose, 1987; Wheaton & Robinson, 1983).
These obstacles can include such barriers as location, schedules, cost, campus friendliness
(Spanard, 1990), and course availability (Tittle & Denker, 1980). Admission policies, that
are typically geared toward post-high school adolescents, can also hinder reentry. The

validity of old ipts is ionable and inations such as the Sch ic Aptitude

Test. the Miller Analogies Test, and the Graduate Record Examination are intimidating to
women who have been away from the school system for many years and whose academic
skills are rusty (Lewis. 1988a; Glass & Rose, 1987). Credits are sometimes too old to
transfer, requiring women to repeat courses, and appropriate references are long forgotten,
or moved on. Often programs are limited to full-time students only, have residency
requirements, and time limits for completing degrees, that also put women at a
disadvantage. Some institutions have only daytime class schedules, and insensitive school
policies. such as grades dependent on class attendance, that hinder women with children
(Lewis, 1988a; Tittle & Denker. 1980). The reward structure of universities, that gives
highest priority to research and lowest to service, does not encourage faculty to devote
much time to adapting programs or teaching methods (Home, 1993). Credit for prior
learning and life experiences has been a positive step, but is far from a widespread practice

at this point (Lewis. 1988a).
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Mature students are much more likely to be part-time, and, in fact, part-time students
now outnumber full-time students (Novak & Thacker, 1991). Institutions, however, still
seem to prefer full-time students (Tittle & Denker, 1980). Despite predictions to the

contrary, recent research shows that in Canadian universities has

actually declined in the last five years, due entirely to a sharp drop in part-time students,
especially those in older age brackets. From 1992/93 to 1997/98 enrollment for women
aged 25 - 44 dropped an alarming 31.2%. Studies have suggested that cutbacks to
university funding may be a major factor, as universities seem to be concentrating their
resources on full-time programs offering fewer part-time courses (“University enrollment”,
1998). As well, community college policies often discriminate against part-time students by
making degree completion, financial aid eligibility. job placement, and access to campus
childcare available only to students who are full-time (Osterkamp & Hullett, 1983, cited in
Rodriguez, 1996). Similarly, parking restrictions often limit permits and spaces to full-time
students only. Part-time students need access to facilities such as learning resources, study

skill centres, registration offices, 1ling, book and

cafeteria services. Often these services are only open during weekday hours (scheduled for
staff convenience rather than for students) making it impossible for reentry women who are
employed to avail of the services. Many campuses do not offer weekend or evening
courses, nor do they offer childcare services on campus. Others may offer childcare
services. but hours are limited to the “traditional” workday, making them of little use to
many part-time reentry students (Lewis, 1988a; Tittle & Denker, 1980). Transportation can
also be a problem for reentry women if off-campus or outreach services are not available

(Spanard. 1990; Lewis, 1988a). Additionally, reentry women may face intimidation from
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instructors and institutions that do not view them as serious students (Glass & Rose, 1987).
Many report negative feelings as a result of instructional practices that are competitive and
impersonal (Wilkie & Thompson, 1993). A lack of female role models on college and
university campuses is also a frequently cited barrier (Tittle & Denker, 1980).

Financial aid policies are particularly discriminatory towards reentry women who may
only have enough money to attend part-time, yet, are ineligible for funding because of their
part-time status (Lewis, 1988a; Glass & Rose, 1987; Tittle & Denker, 1980). Recently, the
federal government placed yet another hurdle in front of reentry women by mandating credit
checks on student loan applications. As of August I, 1999, first-time loan applicants aged
22 and older will be subject to credit checks in an effort to reduce the loan default rate
(despite the fact that 93% of students eventually repay their federal loans). This new policy
is expected to affect 38.000 mature students each year and may eventually mean lower and
middle-income Canadians will no longer qualify for student loans because of their heavy
financial burdens (Vallis, 1999). Frequently, married students whose husbands work are
also discriminated against as his salary is taken into account whether or not he is
contributing (Glass & Rose, 1987; Gilbert, et al., 1980).

Even if educational institutions do offer services to reentry women, many women do
not avail of services. Many reentry women feel that student services are only for younger
students, or feel that they should handle things themselves. Reentry women, who are
primarily part-time. may also be “outside” of the usual informal networks through which
traditional students communicate (Baddenhoop & Johansen, 1980). Some express difficulty
in knowing what university and financial resources are available, as well as generally

knowing where and how to access such resources (Harrington, 1993; Fleishman, 1992).
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Publicity and information about services for part-time or reentry students often do not reach
their target audience (Lewis, 1988a; Glass & Rose, 1987). Insufficient funds, absence of
literature on returning women, and lack of a designated person to assist reentry women can
lead to lack of awareness of available support services and, therefore, underuse (Lewis,
1988a). Rarely are reentry or part-time students given any kind of orientation to introduce

them to the university and its services (Glass & Rose, 1987).

The Need for Support for the Reentry Woman

The success of reentry women is very much on behavioral and ional

support from family members and friends (Rodriguez, 1996; Edwards, 1993; Home, 1993;
Greenwood. 1990). Women who take on a full-time commitment 10 higher education in
addition to a full-time home life, including children, face real challenges. Those who make
this commitment without the support of family and friends face considerable risk
(Greenwood, 1990). Absence of such support leads to psychological strain and increases
stress (Lovell, 1980; Scott, 1980). In fact, the presence or absence of personal and
institutional support can often mean the difference between persisting and dropping out
(Lewis. 1988a), as adequate support can actually mitigate the effects of role strain caused
by intense demands (Dyk. 1987). Women report less stress when their spouses provide
emotional. attitudinal, financial, and behavioral support (Berkove, 1979). Educational
supports assist women in better evaluating their commitments, managing their multiple

roles. and affirming the validity of their educational pursuits (Lewis, 1988a).
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Reentry women regard i support and from their partner as

very important. This support can be in more material ways, such as helping with
housework, or may be indicated in more psychological ways such as a partner’s pride in or
commitment to the importance of her studies (Edwards, 1993). Some women are fortunate

and receive considerable support from family and friends as they make the transition to

school. Others make the ition in isolation, ing passive

resistance, or even negative feedback and open hostility. As well, initial support may later

be replaced with resi as the reality of long-di ing, long hours of study,
and little free time take their toll (Lewis, 1988a). A partner’s attitude toward a woman'’s
return to school is a critical factor in her success and satisfaction in the student role (Avery,
1996: Lewis. 1988a).

Lewis (1988b) contends that support has three categories, emotional, attitudinal,
and functional, each highlighting a unique aspect of the term “support”. Emotional support
refers to the degree of approval or disapproval of the reentry woman's educational goals by
others, including spouses. children, friends, classmates or employers. Attitudinal support

reflects the perspectives of others (whether traditional or ditional) on the

roles for women. Such support can be measured in the extent to which others agree or
disagree with the roles the reentry woman chooses to adopt or abandon. Functional
support refers to the division of labor and household chores. and the extent to which others

take on and share in these responsibilities.

younger, traditi aged women enrolled in educational programs
report gaining most of their support from friends, while the support of significant others is

seen as more important for reentry women (Roehl & Okun, 1984). Considering the
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impact that reentry has on the woman’s family, educational institutions should help reentry
women expand their social network and identify resources outside of the family to eliminate
the sole reliance on significant others for support (Lewis, 1988b). Greenwood (1990)
suggests that only personal resolve, strengthened by discoveries of their ability to learn and
an increasing sense of self-warth, make it possible for reentry women to succeed in post-
secondary education. Discovery of a new support group made up of concerned faculty and
other reentry women also contributes significantly to the success of these women.

Many other studies have investigated factors affecting the satisfaction and strain of
reentry women in the student role. Support from both family and institutions are
consistently reported as major factors. Kirk & Dorfman (1983) found that helpfulness of

professors was the best predictor of student satisfaction, as well as. the psychological

support of friends, the of lling, and the hological support of their
children. Novak & Thacker (1991) found the best predictor of reentry women’s satisfaction
in their student role was psychological support of their children. Avery (1996) found that
the reentry women in her study indicated their most important support came from their
spouse. without which many doubted they would have accomplished their goals. They also
identified support from family, friends, support groups, the community, and strongly
recommended involvement in a career and personal development group. For some reentry
women, satisfaction in the student role and their ultimate success was very much dependent
on having a sense of belonging on campus, being treated with a sense of dignity and respect
by faculty and staff. and their ability to establish meaningful relationships on campus with
members of faculty who validated and affirmed their role as student (Fleishman, 1992).

Other studies have stressed the importance of social supports to women in general. Social
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support is one of the most important resources women have to cope with stress (Hobfoll,
1986). Both Katz (1976) and Markus (1977) report that women in general receive
psychological support from both spouses and children and that this support is very
important. Reentry women view this spousal support as critical to achieving their
educational goals (Berkove, 1979; Markus, 1977). Support from both family and

whether i itudinal, or i i to be a major issue for

many reentry women (Lewis, 1988b).

Unfortunately, many times the reentry woman does not ask for the support she may
desperately need, perhaps due to her traditional role as a nurturer or caregiver. Many
women may not even recognize that they have a need, or often feel undeserving of
assistance, especially from authority figures. Reentry women are often too insecure, and
too busy for that matter, to ask for support, especially when they need it most, during the

early period of reentry (Taylor, 1995).

Institutional Response to Women Reentering Fducation
Many of the unique problems of reentry women can be overcome by institutional

insight (Glass & Rose, 1987). Perhaps in ition of the i ibilities of this

fast growing ion, some colleg iversities have developed 1o assist

reentry women make the transition to the educational setting, offering free services to

current students and those

reentry. These often decrease the barriers
of time (through evening and weekend class scheduling), place (through distance learning

and independent study) and cost (by lowering educational costs for nontraditional students)
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(Spanard, 1990). Some of the special services offered include orientation, advising,

ling, informal workshy i childcare, support groups, housing, student
groups/organizations, and special awards or honors (Copland, 1988).

Academic programs, specifically designed for returning women, range from
weekend colleges and extended degree programs to competency based curricula. Many
universities are flexible and allow students to work at their own pace and offer internships
and tutorials to enhance practical experience. Several of these institutions offer orientation
sessions with adult students. offering guidance to newcomers in both evening and weekend
sessions to fit the schedules of returning women (Copland, 1988). Another offers a campus
mentoring program for reentry students, which includes personal, academic, and career
mentors (Fullerton College, 1998). Some universities offer credit courses to returning adult
students. in which a professional counsellor helps students choose a major, offers career
planning and vocational testing, and teaches study skills and time management techniques

(Copland. 1988). Other services include helpful registration i ion, and assi in

applying for scholarships and financial aid (University of Washington, 1998).

As well. many colleges and universities are beginning to offer ling programs

geared towards this older female group offering both individual and group counselling.
Childcare services for reentry women are available on many campuses (Moraine Park
Technical College, 1998; Copland, 1988), as more institutions are now realizing that to
compete for this growing nontraditional population they must offer services. On-site
childcare facilities are becoming the norm, some run by parent volunteers, and serving a

dual role as a classroom for students studying Early Childhood Education. One college
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has turned unused dormitory space into four-unit residence halls for single mothers and their
children to address the problem of housing, at the same time offering childcare services on
campus (Copland, 1988). Other counselling services include support/referrals (Moraine
Park Technical College, 1998; University of Washington, 1998), intake and assessment,

outgoing case management, transportation and tuition support, training in job readiness

skills. job pl i i ional ities and foll p (Moraine Park
Technical College, 1998).

Workshops and seminars on topics of interest to the older female student are also
offered at many colleges/universities (Moraine Park Technical College, 1998: California
State University, 1996; Copland. 1988). Such seminars offer not only valuable information
to the returning student, but also a chance to network with other returning students as well
as faculty (Glass & Rose, 1987). Topics run the gamut from handling money, women and
the law. increasing self-confidence, aging parents, addictive relationships, procrastination
(Copland, 1988), study skills renewal, stress management, test taking, job-hunting skills
(Glass & Rose, 1987), career exploration/career planning (California State University,
1996: Herr & Cramer, 1996), self-development, success skills, adventure-based career
challenge (Moraine Park Technical College, 1998), and assertiveness training (Herr &
Cramer. 1996). Whatever the topic, the goal is to assist reentry women in dealing with

some of the burdens and anxieties with which they are faced (Copland, 1988).
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Concl : Ingredients of Successful Programming

The need for educational reform to ease the transition of reentry women to post-
secondary education has been emphasized in much of the literature written about reentry
women. That need becomes even more urgent as the number of non-traditional age
students increases. Recommendations to facilitate reentry have included ways to ease the
transition and facilitate reentry, as well as ways to enhance reentry women'’s ability to
persist in their studies (Rodriguez, 1996). Heavier emphasis needs to be placed on helping

reentry students adjust to the campus environment (Fleishman, 1992).

Greater awareness of services.

Actively recruiting potential reentry women (LaPaglia, 1995, cited in Rodriguez,
1996: Coats. 1989; Lewis, 1988a) as well as greater and easier access to information on
available services to currently registered reentry women is strongly recommended
(Harrington, 1993; Coats, 1989; Lewis, 1988a). Such efforts can demystify the whole
process of applying to college or university, that can be quite intimidating for reentry
women. Suggestions include: (1) outreach efforts extended to the poor, older, working
class. academically under-prepared, non-aspiring potential reentry women (Sidel, 1994;

Coats, 1989), as well as single parents, displaced h and minorities; (2)

and materials developed to reach potential women students and special needs populations;

(3) published handbook

or pap ining tips from other reentry
women (Lewis. 1988a; Wheaton & Robinson, 1983); and (4) distribution of such literature
within the community to places frequented by potential reentry women such as doctor’s

offices. childcare centres, churches, laundromats, public assistance offices, and



supermarkets (Lewis, 1988a). Special orientation sessions offered at a variety of times to
suit the schedules of reentry women could be offered (Harrington, 1993; Lewis, 1988a;
Wheaton & Robinson, 1983), and would be an excellent time to review financial aid
procedures, available support services, and answer any questions they may have (Lewis,
1988a). Outreach programs can be set up with adult education agencies in the local area to

bridge the transition to college or university (Rice & Meyer, 1989). Other ideas include

publishing ads in local or developing spots for radi
Contferences and special days can be organized for women considering reentry and include
current reentry women to act as recruiters and peer counsellors. A directory of reentry
liaisons can also be published and distributed to newly enrolled and potential reentry women

(Lewis, 1988a).

Accessibility: time consideratio:

Accommodations in recognition of the limited time of reentry women are also
recommended. These include: flexible class scheduling to include once a week classes.
evening classes, late afternoon classes (Lewis, 1988a), distance education (Home, 1998),
modular courses. internships, external degree programs or weekend offerings; allowing
residency requirements to be fulfilled through part-time study, internships, or independent
study; encouraging faculty to be available to meet with students outside regularly scheduled
times, as well as telephone hours for those unable to meet in person; and. extended hours

for administrative offices. support services, and registration procedures, as well as “after

hours™ hone lines for i ion on courses and 1l (Lewis, 1988a).

Instructors should recognize that reentry women have limited time due to their multiple
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roles, and plan productive, student-centered activities within class time, to minimize outside

class time obligations (Greenwood, 1990).

Counselling services.
Individual counselling (Harrington, 1993; Coats, 1989) as well as group counselling,
specific to the needs of reentry women, is strongly recommended (Coats, 1989). Pre-

and career ing (Harril 1993; Lewis, 1988a) should be offered to all

potential returning women to assist in decision-making and to help them realistically
evaluate their options, personal growth, life plans, and career development. Support
services should also be developed to alleviate the developmental stress for reentry women at

different stages in the adjustment process, as well as in their own personal lives (Lewis,

1988a). C should also the ion of support groups on campus to
discuss personal issues and form study groups (Fleishman, 1992; Rice & Meyer, 1989;
Lewis, 1988a), and assure older adults access to any professional associations on campus
(Fleishman, 1992). Receptions or open houses to introduce returning women to reentry
peers, women's networks, and career opportunities is also a good idea (Lewis, 1988a).
Harrington (1993) recommends a central support agency such as a women’s resource
centre, that would distribute information on both campus and community resources,
including information on legal aid. food stamp programs, and housing. A woman's resource

centre would serve as an i ion clearingh and di support groups for

women experiencing difficulty in the reentry process as well as problems in their own
personal lives. Referral services for childcare, health services, academic support services,

and developmental mentoring would all be located on one site.
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the ion and ion of student’s thinking, construct new knowledge
with students through collaboration, and establish a trusting environment of limited risk to
reentry women so that they may develop and test their abilities (Greenwood, 1990). All
college staff should provide excellent customer service to all students, but it is particularly
important for vulnerable reentry women whose fragility may be squashed by a disrespectful

staff member (Rotkis & McDaniel, 1993). Betz (1994) recommends that more women

faculty be hired, especially in traditionally male-dominated fields, to act as mentors for
reentry women. As well. Student Affairs Divisions should be sensitive to older students by
having counsellors who are closer in age and developmental stage of reentry women

(Fleishman, 1992).

Academic considerations.

Educational institutions should reassess entrance requirements based on artificial
criteria that create barriers for returning women, and give credit for prior learning such as:

volunteer experience, portfolios of past experience, committee membership,

self-report and self- ion (Lewis, 1988a). Institutions

should waive i issions test i for reentry women (Wheaton &
Robinson. 1983). Options such as noncredit courses, conditional admission, and pass/fail
marking schemes are also attractive to reentry women (Lewis, 1988a). An institution’s
philosophy should emphasize lifelong learning (Fleishman, 1992). A wide range of basic
skill refresher courses. relevant to reentry women should be offered at convenient times and
locations. as well as instructional programs on study skills (Coats, 1989; Lewis, 1988a).

Tutorial help should also be available to returning students who have been away from the



fora i time (Cardenas & Warren, 1991). Institutions
also need to reexamine old policies, application forms, and traditions to see if they are
biased against reentry women. This would include policies on campus housing, financial
aid, availability of scholarships, content of mission statements (Fleishman, 1992), and
content and style of questions on information forms (Lewis, 1988a). Policies and
procedures should reflect the voice of adult students as well as any other contingent group

on the college campus (Fleishman, 1992).

Additional services.

Adequate, inexpensive, flexible childcare facilities should be available on campus
(Cardenas & Warren, 1991; Lewis, 1988a), or through cooperative arrangements with
outside businesses or other schools. and should be available evenings and weekends (Lewis,
1988a). Women who prefer to leave their children in a familiar setting should be given
financial assistance instead (Coats, 1989). Institutions should also provide short-term and
emergency housing for reentry women who travel long distances to class, centrally located
parking for part-time students, lounges/meeting places for reentry women and other
commuters (Lewis, 1988a) and, transportation (Cardenas & Warren, 1991). Part-time
campus employment should also be readily available to this group of students, capitalizing

on their past work experience (Fleishman, 1992; Lewis, 1988a).

Conclusion.
While it may not be possible for institutions to implement all of these ideas, the

increasing numbers of older students on college campuses demand that educators be alert



and sensitive to the needs of this i itutions should periodically assess the

needs of their student body and cater their services to meet the changing needs. Educators,
in helping reentry women adjust to academic life, are enriching the lives of these women,
whose motivation and maturity have much to contribute to institutions of higher learning

(Glass & Rose, 1987).



questionnaire were generated from the review of the literature. Respondents were also
given the opportunity to suggest reasons not listed, and were asked to rate their top three
reasons. The function of part two was to identify the degree to which respondents
experienced the barriers to college entry identified in the literature review. The sixteen

items included personal (psych ial and situati and institutional barriers in a five-

point Likert scale format. Part three consisted of twelve questions of varied type (choice of
available responses, open-ended, and forced choice: yes or no). This section collected
information on the nature of support received by the respondents prior to entry and
throughout the first year of college, whether or not they had used counselling services at the
college and their degree of satisfaction with those services, as well as several open-ended
questions regarding advice to future students and suggestions to improve college services.
The final section of the questionnaire, part four, gathered demographic information from
respondents regarding their age, marital status, number of children and population of home
community. This data was used primarily to separate the early entry students (under age
25) from the reentry students (aged 25 and older), and describe the sample.

Once developed. the questionnaire was reviewed by the faculty supervisor, Dr.
Mildred Cahill, and the field supervisor, Mr. John Harnett, and administered to several of
the intern’s colleagues. who were students at Memorial University, to test for overall
design. item clarity, and format, as well as administration time. Minor revisions to the
wording of some items. as well as the Likert Scale were suggested, and changes were made

by the intern. The administration time varied from 15 to 20 minutes.
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Procedure
The questionnaire was administered to female students, enrolled in daytime classes,
at the end of the first year of their college program. The rationale for selecting this group
was based on the premise that: (a) having just completed their first year, issues of adjusting
to college life would still be fresh in their minds, (b) students from a variety of programs
from one to three years could be included in the study, and (c) additionally, limiting the

sample to those just completing their first year would ensure the project was manageable.

A ively, it was felt that inistering the il ire to second or third year classes
would be an inaccurate sample as many students would have already been lost due to
attrition.

As previously noted, during the intersession semester registration drops from
roughly 3000 to 1400 students in District 7, and many programs either do not hold classes
during intersession. or place students on work-terms during that period. To sample a wide
variety of programs and reach an acceptable number of reentry students, it was necessary to
administer half of the questionnaires to students during class time on campus (51%), and the
other half (49%) of the questionnaires by telephone to reach students not on campus during

this semester.

For the p inistrati istration lists were used to identify classes
having adequate numbers of reentry women. The instructors allowed 15 to 20 minutes of
class time for participants to complete the survey. For the telephone administration an
effort was made to survey as many reentry students as possible, and a comparable number
of early entry students in each of the programs were randomly selected from the remaining

students on the registration lists. In both cases, students were told that participation was
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voluntary, and that would remain A ission letter explaining the

purpose of the research and ensuring confidentiality was attached to each survey, and
signed by each of the participants (see Appendix D). Those administered the questionnaire
by telephone gave verbal permission and were sent the permission letter along with a self-

addressed, stamped envelope to be signed and returned.

Data Analysis
The questionnaire data was collected and coded using the Statistical Package for the
Social Sciences (SPSS). The data was primarily reported using descriptive statistics, cross-

tabulations, and chi-square analyses to ine if there were si

between the two groups: early entry and reentry. The significance level was preset at

p<0.05. Responses to the open-ended questions were ined for ing themes.

Limitations of the Study

The research study presents certain limitations that warrant ideration at this
time. As the sample consisted of only students attending daytime classes, those attending
part-time evening programs are excluded. Since many reentry women attend evening
classes. findings from this study may not be generalizable to this part-time evening group.
As well, by sampling students after their first year of study, those students who were forced
to drop out early on. or who were unable to attend precisely due to the barriers under study
in the research are excluded as well. Due to low enrollment numbers during the intersession
semester the intern found it necessary to contact and administer the questionnaire to half of

the students by telephone. It is difficult to predict what effect, if any. this variation in



methodology had on the results. Additionally, the questionnaire attempts to identify the
issues and stresses of female college students for which they may seek, require, or benefit
from services offered by Counselling Services on campus. It cannot predict whether or not

these students would use such services if they were offered.

Sample
The sample consisted of 104 female students, 54.8% were under age 25 and
therefore considered early entry students. The remaining 45.2% were 25 years of age and

older and deemed reentry students. Table I illustrates the age distribution of the sample.

Table 1

Age Distribution of Sample

Sample

Age f %
Early Entry <25 57 54.8
Reentry 251029 28 269
30t034 10 9.6
351039 5 48
4010 44 3 29
as+ o 1.0

Total 104 100
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Participants attended three different campuses: 71 students or 68.3% attended the
main campus at Prince Phillip Drive, 11 students or 10.6% attended the Engineering
Technology Centre, and 22 students or 21.2% attended the Topsail Road campus. They

also represented a wide variety of programs as illustrated in Table 2.

Table 2

Program Distribution of Sample

Sample Size
Program Name f %
Early Childhood Education 17 16.3
Office Administration 17 16.3
Medical Sciences 22 212
Applied Business Information Technology 10 9.6
Computer Support Specialist 16 15.4
Common First Year Engineering 11 10.6
Business Management 11 10.6

Students in the study were made up of those in one-year, two-year, and three-year
programs. There were 10 students in one-year programs making up 9.6% of the sample, 50
students or 48.1% registered in two-year programs, and 44 students or 42.3% enrolled in

three-year programs.
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The questionnaire was administered to female students attending daytime classes at
the college and, was therefore intended to include both full and part-time students.
However, all students sampled indicated they were attending the college on a full-time
basis. This was unexpected as mature students are much more likely to be part-time
(Novak & Thacker. 1991), in fact 95% of reentry women are part-time rather than full-time
students (Dillon, 1990 cited in Rodriguez, 1996). This may be due, in part, to the college’s
system of “block programming” in which students are enrolled in the prescribed number of
full-time courses each semester and normally proceed through the program at the same pace
as their classmates. According to the college calendar, students applying for part-time
status are “considered only if a vacancy exists after full-time students have been
accommodated" (College of the North Atlantic, 1998). Reentry women who wanted
1o attend part-time. therefore, may not have been admitted or may not have applied because
it was unlikely they could attend on a part-time basis. The College does offer courses for
some programs in the evenings for part-time students, however, this study was limited to
students attending daytime classes only.

Students sampled represented a variety of communities of varying size. Home
communities of less than 500 people were reported by 1 students or 10.6% of the sample.
The majority. 42 students or 40.4%. came from communities of 500 to 5,000 people, while
11 students or 10.6% came from communities of 5,001 to 20,000 people, and 38 students
or 36.5% came from communities of greater than 20,000 people. There was a missing
value of 1.9% as 2 respondents left this question blank.

The two groups, early entry and reentry, were significantly different (p< 0.05) with

respect to marital status and number of children. Early entry participants were almost
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exclusively single with no children. The majority of reentry participants were married,
however surprisingly, most did not have children. Of those participants with children (both

early entry and reentry), 84% of those children required daycare.

Table 3

Marital Status of Sample

Early Entry Reentry
Marital status f % f %
“Single 53 93.0 19 404
Married 4 7.0 22 46.8
Divorced/Separated - - 6 128

Table 4

Number of Children of Early Entry and Reentry Participants

Early Entry Reentry
# of Children {4 % £ %
0 53 93.0 26 553
1 4 7.0 6 12.8
2 - - 10 213
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Results and Discussion
Part 1

Part one of the ionnaire gathered i ion about the ed

background of respondents, the length of time they have been away from formal study, and
their reasons for entering post-secondary education at this time. As expected, results
showed that more reentry students (29.8%) had been admitted to the College under the
“mature student policy” than early entry students (17.5%). However, the number of reentry
students admitted as mature students was lower than expected. It is unclear whether this
may be because most reentry applicants met the entrance requirements and did not need to
apply under the “mature student policy”, or whether only a small number are successful in

the standardized testing required of such applicants before admission is granted.

Educational background of sample.
Most early entry participants (47.4%) indicated a high school diploma as their
highest level of education, and the majority of them (56.1%) had been out of school for less

than a year. As expected, reentry participants were much more varied in their educational

experience. Reentry particij had more ion than antici with 83% of them
having at least some college. Most, 36.2%, had a college diploma or certificate prior to
starting their current program. and 14.9% already had a university degree. Their absence
from formal schooling ranged from less than 1 year to greater than 20 years, with most

(40.4%) indicating they had been out of school for 6 to 10 years.
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Table 5

Highest Level of Education Achieved Prior to College Entry

Early Entry Reentry

Level of Education f % f %
High School Diploma 27 474 7 14.9
Some College 2 35 5 10.6
College Diploma or 4 7.0 17 36.2
Certificate

Some University 21 36.8 10 213
University Degree 3 53 7 149
Other (GED) - - 1 2.1

Table 6

Length of Time Absent From Formal Education

Early Entry Reentry
Length of Absence f % 3 %
<1 year 32 56.1 6 12.8
110 5 years 25 439 16 34.0
6to 10 years - - 19 404
11 to 15 years - - 3 6.4

16 to 20 years - - 3 6.4
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Reasons for college entry.

Women enter post-secondary education for a variety of reasons and understanding
their motives may help us identify their needs. Respondents were asked to indicate their
reasons for entering post-secondary education from a list of available responses. Reasons
for college entry included career, financial and personal motives. It was anticipated that
early entry and reentry women may differ in their reasons for attending college.
Occupational reasons were chosen frequently by both groups. Reentry women selected
more personal reasons than early entry students and were more likely to indicate financial
problems as a reason for college entry. Significantly more reentry women than early entry
women, indicated they had returned to college due to job dissatisfaction, their children
entering school. financial problems, to improve employability skills and increase job
opportunities. a desire to change careers, single parenthood, and boredom. Early entry
women were significantly more likely to enter college due to a desire to work, to learn
about life and the world, and to take pride in their accomplishments, than were reentry
women. Reentry women chose an average of 7.77 reasons for entering college, significantly
more than early entry women, who chose an average of 6.25 reasons. Lewis (1988a)
identifies an extensive list of reasons reentry women return to school, emphasizing how

difficult it is to meet the needs of this diverse population.



Table 7
Reasons for College Entry

ks

Early Entry Reentry
Reasons for College Entry f % f %
" job dissatisfaction, better employment . 20 351 36 76.6
Children older (entering school) # 1 1.8 12 255
Children grown, left home i 1.8 0 -
Job loss 1 1.8 4 85
Financial problems 4 3 53 15 319
Improve employability skills, increase job * 49 86.0 46 97.9
opportunities
Desire to change careers k4 10 17.5 32 68.1
to increase self-esteem 32 56.1 24 51.1
1o meet social expectations 16 28.1 15 319
desire to work . 51 89.5 30 63.8
desire to become self-supporting 45 789 35 74.5
self improvement, to grow and develop 41 7.9 39 83.0
family difficulties I 18 2 43
Divorce ol 0 - 3 6.4
single parenthood L 3 53 9 19.1
need to re-examine marriage and family roles 0 - 2 43
Boredom LS 1 1.8 1 234
to learn about life and the world 4 27 474 9 19.1
to take pride in my accomplishments . 50 87.7 33 70.2
other 4 7.0 8 17.0

¥ p< 05. **p=.0%



Participants were also given the opportunity to give other reasons not listed. Four
early entry participants listed reasons that primarily focused on individual needs such as
getting a job, getting more education, and fulfilling an interest. Eight reentry participants
also listed other reasons. While half of them reflected similar themes to the early entry
participants such as wanting more education and interest in the program, others reflected

more social/humanitarian motives such as those below:

e “Ineeded to be involved. I wanted to do something important.” — Reentry

¢ “Ineeded to find a good job to support my family but I also wanted to teach my
children that education is important...they need to see me as succeeding, as
working, as an example. [ am trying to instill a work ethic in both school and

career.” - Reentry

® “to become more independent.” — Reentry

The number of reentry participants who selected other reasons did not significantly differ

from the number of early entry participants who gave other reasons.

Top three reasons for college entry.
Participants were also asked to select their top three reasons for returning to school.

For all the women in the survey, occupational reasons were ranked as the top two important
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motivators for college entry. The number one reason selected for reentry women's college
attendance was job dissatisfaction and a desire for better employment. Early entry women
indicated their number one reason for college entry was to improve their employability skills
and increase their job opportunities. Though reentry women'’s choices for the number one
reason for college entry were significantly different than early entry women's choices, both
were career-related. Most reentry women said their number two reason for college entry

was to improve employability skills and increase job ities. This was sij

different from early entry respondents who chose a desire to work as their second most
important reason for college entry. Again, both groups focused on occupational motives.
Choices for third most important reason for college entry did not differ significantly

between the two groups.



Table 8

Top 3 Reasons for College Entry of Early Entry Participants

#1 #2 #3

Reasons for Coltege Entry f % f % f %
Job dissatisfaction. better employment 7 123 2 35 3 53
Children older (entering school) - - - - - -
Children grown, left home - - — o - =
Job loss - - - - - -
Financial problems - - - - 1 1.8
Improve employability skills, increase job 24 2.1 13 228 4 7.0
opportunities

Desire to change careers N 1 18
To increase seif-esteem 1 18 k; 5.3 3 53
To meet social expectations - - - - - -
Desire to work 8 14.0 14 246 5 88
Desire to become self-supporting 6 105 9 158 13 228
Self improvement, to grow and develop 1 18 2 35 6 105
Family difficulties - - 1 1.8 - o=
Divorce — — - - - =
Single parenthood 1 1.8 - - - -
Need to re-examine marriage & family roles ~ — - - - - -
Boredom - — - —_— - -
To learn about life and the world 1 1.8 1 L8 &% b
Ta take pride in my accomplishments s 88 8 140 14 246
Other 3 53 3 53 5 88
Missing Value - - } 1.8 2 35

7



Table 9

Top 3 Reasons for College Entry of Reentry Participants

#1 #2 #3

Reasons for College Entry f % f % %
Job dissatisfaction, better employment 13 217 5 10.6 12.8
Children older (entering school) 1} 21 2 43 2.1
Children grown, left home - - - - -
Job loss 1 21 - - oo
Financial problems 1 2.1 3 6.4 -
Improve employability skills, increase job 10 21.3 1 234 19.1
opportunities

Desire to change careers 5 10.6 6 12.8 8.5
to increase self-esteem 1 21 - - 6.4
to meet social expectations - - 1 a1 -
Desire to work 3 6.4 2 43 21
Desire to become self-supporting. 6 12.8 4 85 10.6
self improvement, to grow and develop 1 21 6 12.8 8.5
Family difficulties - — - - -
Divorce - - - - =
Single parenthood 1 2.1 2 43 21
Need to re-examine marriage & family roles ~ — - - — -
Boredom - - - - 64
to learn about life and the world - - 3 21 -
to take pride in my accomplishments - - 1 2.1 149
Other 3 6.4 2 43 21
Missing Value 1 2.1 1 2.1 43
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Summary.

The reentry women in the study had more formal education than the early entry
group. In fact, 83% of reentry participants had at least some post-secondary education
experience prior to entering their current program. Though the majority of them have been
absent from 6 to 10 years, this is not a group of students who are making the transition for
the first time.

Overall. occupational reasons were the major motivating factors for both the early
entry and reentry groups. Reentry women, however, often had multiple reasons for
returning to school and were much more likely to be motivated by their personal or financial
situation. Success or failure in college for these women. therefore, may affect their personal

and financial lives just as much as their occupational goals or aspirations.

Part2
Part two of the questionnaire aimed to identify the degree to which respondents
experienced the barriers to college entry identified in the literature review. The sixteen

items included personal (psychosocial and situati and institutional barriers in a five-

point Likert scale format. Respondents were asked to read the sixteen statements and

indicate whether they strongly disagreed, disagreed, agreed, or strongly agreed with each

statement.

Personal barriers.
Psychosocial barriers refer to a woman’s seif-image, self-imposed demands (Lewis,

1988a), attitudes, beliefs and values (Spanard, 1990) that may interfere with her ability to



Table 10

Barriers to College Entry Experienced by Early Entry Participants

Strongly Disagree Disagree Agree Strongly Agree
Questionnaire Items f % f % fi % f %
I am certain that 1 will obtain a college certificate/diploma. - - --- --- 9 15.8 48 84.2
Admission policies made it easy for me to get into my program. 6 10.7 8 143 33 589 9 16.1
* My job interferes with my ability to study and/or attend 10 45.5 9 40.9 2 9.1 1 4.5
classes.
I worried about my ability to compete with other students. 8 14.0 25 439 15 263 9 15.8
1 feel the college has supportive services for students. 1 1.8 9 15.8 36 63.2 1 19.3
1 find it difficult to balance home responsibilities / school work. 7 123 31 54.4 17 298 2 35
I felt my abilities were about the same as most students. 1 1.8 3 53 41 7.9 12 21.1
Cost of tuition and books has made it difficult for me to attend. 5 8.8 28 49.1 17 29.8 7 123
Transportation to and from classes was difficult for me. 13 28 28 49.1 13 228 3 53
I worried that 1 would look out of place in college. 31 544 24 42.1 2 33 - -
1 feel like 1 “fit in” at the college. - - - - 39 69.6 17 304
® Lack of childcare hindered my ability to attend classes and/or - -- 3 75.0 1 25.0 - -
study.
1 consider myself a confident person. 1 1.8 2 35 41 7.9 13 228
Scheduling of class time slots was convenient for me. 1] 1.8 4 71 41 732 10 17.9
Financially it has been difficult attending college. 4 7.0 26 456 16 281 1 193
1 considered dropping out of my program at least once this 21 36.8 18 316 14 24.6 4 70

semester.

“*Percentages are derived only from those students who indicated they are currently employed.

"Percentages are derived only from those students who indicated that they have children.

L



“UDIPIY2 IABY KDY 1E) PAIBIIPUL OYM SIUIPIS ISOY) WOY K|UO PIALIIP d1e SOTEIUIIA,

*pakojdwa ApuaLind a1e L3y parEdIpul OYM SIUSPNIS ISOY) WO AJUO PIALIIP IIe saFeudidd,

“1915Was

[} 9 6'€T 1 0'LE Ll 192 zl S1Y1 20u0 1589] 18 wesdoid Aut jo o Juiddosp pasapisuod |
L €1 6'1¢ st 9t Ll (24 4 *282[103 Jutpudnie naLYIp u23q sey 1t Ajjetousuly
90t S Syl 113 87Tl 9 1T 1 *3U 10 WUIIUIAUOD SBM SI0]S dwi) SSB[D JO Fuinpaydg
{474 1 oL €€ 9 € - s ‘uos1ad 1uaPIU0d © J[asAW 13PISUOD |
*Aprs 10/pue

- - oSt € (4 8 (34 6 $955U[2 puane 01 AN[Iqe AW paIapuIy 218IP|IYD JO OB,

el 6 99L 9¢ (24 4 - *af0]10 ayy je 1 1y, [ Y] 193 |
9 € 901 S L'vy |14 €8¢ 81 *382[09 up 29e[d JO N0 JOO] PINOM [ 1BY} PALLIOM |
s9 € s9 € 0°0s €T oLe L “aUI 10J JNILYIP SBM SISSE|O W0y pur 0} uonepodsuel |,

rn S €€ St 0oy 81 95t L *PUSNIE 0] SU 10 INDLYIP 1} IPEUI SBY SY00Q 7 UOIINI JO 150D
[ 14 01 L9 6T oLl 8 e ‘SIUIPNIS ISOUI SE JWES Y INOQE AIIM SAN[IqE AW 1[3) |
(34 L (43 91 €8¢ 81 8Tl 9 “}10M [0043S / S3N[1qIsu0dsal 30y 39UB[Eq OF INILJIP U PUY |
8Tl 9 89 @ §'sT Tl 6%l A *SIUIPMIS 10§ 53214135 datuoddns sey a3ajjoa ayi 129 |
€I (1} 14714 11 0ve 91 £€1T ol ‘SJUIPNIS JaY10 YA 21adwod 01 K[Iqe AW IN0GE PILLIOM |
oSt € oSt € oSy 6 0'sT S "$3858[2 PUaNIE Jo/pue Apnis o1 Auiqe Aw yism sasapiaiut qof AN,
Liec ol TS T st & 601 9 ‘wexdoad Aw o 128 01 2w 10 Asea 1 apew sardjjod uoissIWpPY
oL £k 1 414 I - - 9 € ‘ewo)dip/a1e0111130 3§3[[02 B UILIQO [[IM [ 1BY) UIBLID WE |
% J % J % J % ] SwIA1] 2a1RULONSING

T ATIU33y Aq Pasusiiadx] ANu:] 399][0,) OF Siarieg

11 2qe],



succeed in post-secondary education. Reentry women typically have a strong fear of failure

(Gt d. 1990), i self-doubt, i ity, and anxiety about their

rusty academic skills (Novak & Thacker, 1991; Lewis, 1988a; Glass & Rose, 1987), and
frequently have low self-confidence (Taylor, 1995; Rees, 1992). It was expected that the
reentry group would experience more personal barriers than the early entry group.

All of the early entry participants in this study felt confident that they would obtain a
college certificate or diploma from their program. While 93.6% of reentry women agreed
or strongly agreed that they would obtain a college diploma, 6.4% felt certain that they
would not. This difference was not significant at the preset p<0.05 level. Participants were
asked to rate whether they worried about their ability to compete with other students. Early
entry and reentry students did not differ significantly in response to this item, however many
students in both groups indicated that they did worry about competition. Of the early entry
participants 42.1% agreed or strongly agreed that they worried about competition, while
44.7% of reentry participants agreed or strongly agreed with the statement. Worry about
competition with other students was particularly high in certain college programs, as

illustrated in Table 12.



Table 12

Students Who Worried About Competition By Program

Program £ %

Early Childhood Education 8 47.1
Office Administration 5 294
Medical Sciences 11 50.0
Applied Business Information Technology 2 20.0
Computer Support Specialist 10 62.5
Common First Year Engineering 5 455
Business Management 4 36.4

Both groups seemed to have confidence in their academic abilities. Ninety-three
percent of early entry participants agreed or strongly agreed that academically their abilities
were about the same as most students at the college. Only slightly lower (and not
significantly different), 83% of reentry women agreed or strongly agreed that their abilities
were the same as other students. Both groups also considered themselves confident people,
with 94.7% of early entry and 93.6% of reentry women agreeing or strongly agreeing that
they considered themselves a confident person. Early entry women did not worry that they
would look out of place in college as only 3.5% of participants agreed with this statement.
Though not significant at the p<0.05 level, considerably more reentry women (17%)
worried about looking out of place in college.

Almost one third of both groups had considered dropping out of their program at

least once throughout the semester as 31.6% of early entry and 36.9% of reentry students
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agreed or strongly agreed with this Though no signil diffe were found

between the two groups on this item, high numbers of students considering drop-out is
important information for counselling services at the College. Numbers considering drop-

out were particularly high in certain programs, as illustrated in Table 13.

Table 13

Students Considering Drop-Out By Program

Consideriny -Out
Program & %
Early Childhood Education 5 313
Office Administration 6 353
Medical Sciences 6 27.3
Applied Business Information Technology 3 30.0
Computer Support Specialist 9 56.3
Common First Year Engineering 2 18.2
Business Management 4 34.0

Other personal barriers are related to the individual’s personal circumstances or
situation (Lewis, 1988a). Unlike traditional early entry students, reentry students often
have difficulty juggling the multiple roles and responsibilities of adulthood (Lewis, 1988a;
Glass & Rose. 1987). Thirty percent of the reentry women in the study agreed or strongly

agreed that their job interferes with their ability to study and or attend classes. Early entry



women did not differ significantly in their response to this item with 13.6% agreeing or
strongly agreeing that their job interferes with going to school. Again, no significant
difference was found between early and reentry participants in balancing their multiple
responsibilities. Both groups had many students who found it difficult juggling multiple
roles at school and at home. Thirty-three point three percent of early entry participants and
48.9% of reentry participants agreed or strongly agreed that they found it difficult balancing
home responsibilities and school work.

Transportation to and from classes did not seem to be a problem for either the early
or reentry group. Only 13% of reentry and 28.1% of early entry students agreed or strongly
agreed that transportation to and from classes was difficult for them. Childcare was also
not a major problem for either early or reentry students. Only 15% of reentry and 25% of
early entry students agreed that lack of childcare hindered their ability to attend classes
and/or study. Both groups found attending college to be a financial burden, as 47.4% of
early entry and 59.6% of reentry agreed or strongly agreed that attending college has been

difficult financially.

Institutional barriers.

The institution itself often creates barriers for mature students entering college.
These obstacles include class scheduling, location, cost, campus friendliness (Spanard,
1990). course availability, admission policies (Lewis, 1988a; Glass & Rose, 1987), and
insensitive school policies (Lewis 1988a; Tittle & Denker, 1980). The majority of students
surveyed did not find admission policies at the College a barrier to college entry. Seventy-

five percent of early entry students and 73.9% of reentry students agreed or strongly agreed



that the admission policies at the College made it easy to get into their program. Of course,
those students who were not admitted to the College due to institutional barriers were not
included in the survey. The cost of tuition and books was also not a barrier to college entry
for the majority of students surveyed. Fifty-seven point nine percent of early entry students
and 55.6% of reentry students disagreed or strongly disagreed that the cost of tuition and
books has made it difficult to attend college.

Significantly more reentry students than early entry students were dissatisfied with
support services for students at the College. More than 40 % percent of reentry students
disagreed or strongly disagreed that the College has supportive services for students as
compared to only 17.6% of early entry students. All early entry students and the vast
majority of reentry students (95.7%) agreed/strongly agreed that they felt as though they
“fit in” at the College. As well, the vast majority of both groups found the class scheduling

to be convenient. Agreement was 91.1% for early entry and 85.1% for reentry students.

Summary.

Overall, the early and reentry students in the study did not differ in the personal and
institutional barriers they experienced in attending College. It should be noted, however,
that this study includes only those students who have prevailed over such obstacies and
remained in school for approximately one year in their current program, and not those who

could not overcome such challenges. In addition, the intern speculates that many of the

personal barriers. especially relating to self-confid: self-doubt, i ity, and fear of
failure may have changed throughout the first year of their program in response to feedback

or academic successes and praise.
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The only significant difference found between the early and reentry groups was that
more reentry women felt the College lacked supportive services for students. The majority
of both groups, however, did feel that the College had such services. Interestingly, a large
number of students in both groups considered dropping out of their program at least once
during the semester and competition between students, especially in particular programs
was a cause of concern for many of the participants. Such findings may indicate higher

attrition rates for particular programs and may warrant further research.

Part3

The success of reentry women is very much on ioral and ional
support from family members and friends (Rodriguez, 1996; Edwards. 1993; Home, 1993;
Greenwood, 1990). In fact, the presence or absence of personal and institutional support
throughout their training can often mean the difference between persisting and dropping out
of school (Lewis, 1988a). Part three of the questionnaire collected information on the
nature of support received by the respondents prior to entry and throughout the first year of
college. whether or not they had used counselling services at the College, and their degree
of satisfaction with those services. Also included were several open-ended questions

regarding advice to future students and suggestions to improve College services.

Support prior to college entry.
Participants were asked to choose from a list of possible sources who provided them
with support and encouragement prior to applying to college. Early entry students most

often chose parents, then friends, followed by other family members, as sources of support.



Early entry women received support from their parents and their high school counsellor
significantly more often than reentry participants. Reentry students most ofien chose
friends, followed by parents, then other family members. Significantly more reentry women
received support from their spouses, children, and community organizations prior to college
entry than early entry women. Of course, more reentry women had spouses and children
from which to gain support. Of the women who were married, 75% of early entry and
90.9% of reentry women indicated their spouses provided support and encouragement and
positively influenced their decision to attend college. Children were not a major source of
support for those participants who did have children. Qunly 25% of early entry and 28.6%
of reentry women indicated their children had been supportive prior to college entry. Early
entry and reentry women who had spouses and children did not differ in the amount of
support they received from them. The number of supports participants received prior to

college entry did not differ significantly between the two groups.



Table 14

Support Received Prior to Applying to College and Throughout the First Year

Prior To College Throughout 1* Year
Early Reentry Early Reeentry
Support Person f % f % f % f %
Spouse 5 8.8 23 489* 5 8.8 22 46.8*
Course instructor 5 8.8 2 43 27 474 24 5L
Children 1 1.8 6 128+ 2 35 10 213+
Parent 51 895 34 723* 53 930 38 809
Other family member 40 702 33 702 35 614 32 681
College Counsellor 5 8.8 5 10.6 8 14.0 6 12.8
Role model 18 316 16 340 14 246 10 213
Community Organ. 1 1.8 9 19.1* - - 4 8.5%
High school counsellor 12 21.1 2 43 2 3.5 1 2.1
Friends 49 8.0 39 8.0 50 877 42 894
Other(s) 18 316 9 19.1 17 298 9 19.1
*p<.05

Support throughout the first year.
The questionnaire also asked respondents to choose from a list of available

responses who had provided them with support and encouragement throughout their first

vear at the College. Reentry women most often chose friends, parents and then other family

members and were significantly more likely to choose a community organization, spouse,

and children as sources of support than were their early entry counterparts. Early entry



respondents most often chose parents, friends, and other family members. Of all the
respondents who do have children, 50% of early entry and 47.6% of reentry women said

their children provided them with support their first year. Seventy-five percent

of married early entry women had supportive spouses as compared to 86.4% of reentry
women. Of the early entry and reentry women who had spouses and children, there was no
significant difference in the amount of support they received from them. The number of

supports indicated by early entry and reentry participants did not differ significantly.

Top three sources of support prior to college entry.

Participants were asked to choose their top three sources of support and
encouragement prior to entering college. Early entry participants indicated their primary
source of support came from their parents, significantly different from reentry participants
who rated their spouse as the primary source of support. Reentry women regard emotional
support and encouragement from their partner as very important (Edwards. 1993). In fact.
a partner’s attitude toward a reentry woman’s return to school is a critical factor in her
success and satisfaction in the student role (Avery, 1996; Lewis, 1988a). Friends were
ranked as the most frequent second and third sources of support by early entry participants.
Reentry participants rated parents and friends as their second and third most important
sources of support respectively. Choice of second and third most important sources of

support did not differ significantly between early and reentry participants.



Table 15

Top Three Sources Of Support For ior To College Ent
Early Entry Rank
Source of Support #1 #2 #

. £ % £ % £ %
Spouse 3 5.3 2 35 - i
Course instructor - - 1 18 3 5.3
Children 1 1.8 - - — =
Parent 37 64.9 13 228 3 53
Other family member 2 35 10 17.5 16 28.1
Counsellor at the college - - 2 35 1 1.8
Role model 1 1.8 1 L8 2 35
Community organization = - 1 18 - -
High school counsellor 1 1.8 . = 1 1.8
Friends 2 35 18 3.6 20 351
Other(S) 9 158 6 10.5 4 7.0
Missing value 1 1.8 3 53 7 12.3
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Table 16
Top Three Sources of Support for Prior To College Ei
Reentry Rank

Source of Support #1 #2 #

£ % f % f %
‘Spouse 18 383 5 106 -
Course instructor - - - S 1 2.1
Children 1 21 1 2.1 2 43
Parent 1 234 16 34.0 3 6.4
Other family member 3 64 10 U3 6 12.8
Counsellor at the college - - 1 2.1 2 43
Role model 2 4.3 1 21 3 6.4
Community organization - - 2 43 - -
High school counselior - - o e s i
Friends 8 17 6 12.8 16 340
Other(s) 3 6.4 2 43 4 8.5
Missing value 1 21 3 6.4 10 213

Top three sources of support throughout the first year at the college.

Primary source of support throughout the first year at the College was also
significantly different for the two groups. Throughout their first year at the College early
entry participants again rated their parents as their primary source of support while reentry
participants chose their spouse as their number one supporter. This is consistent with Avery

(1996) who found that reentry women chose their spouse as their most important source of
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support and critical to their being able to accomplish their goals. Parents were also chosen
as the second most important source of support followed by friends as the third most
important source of support by early entry participants. Reentry participants chose friends
as their second and third most important source of support throughout their first year at the
College. Choice of second and third most important sources of support did not differ

significantly between early and reentry participants.

Table 17
Top Three Sources of Support for Early Entry Throughout the First Year of College
Early Entry Rank
Source of Support #1 #2 #
f % f % f %

Spouse 5 8.8 - - 1 1.8
Course instructor 3 5.3 9 158 6 10.5
Children 2 3 - - = s
Parent 33 57.9 16 28.1 4 7.0
Other family member - - 10 17.5 14 24.6
Counsellor at the college 1 18 3 53 2 35
Role model - - = e 1 1.8
Community organization - —— o W S ki
High school counsellor - - = s s =
Friends 6 105 1 193 17 29.8
Other(s) 7 123 7 123 3 53

Missing Value - e 1 1.8 9 15.8
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Table 18

Top Three Sources of Support for Reentry Throughout the First Year of College

Reentry Rank
Source of Support #1 #2 #3
f % f % f %

Spouse 16 340 3 6.4 1 2.1
Course instructor 3 6.4 4 85 6 128
Children 1 2.4 2 43 2 43
Parent 15 319 11 23.4 4 8.5
Other family member 3 6.4 8 17.0 9 19.1
Counsellor at the college 1 2.1, - - - .
Rale madel L 2.1 - - 1 2.1
Community organization - - - - - -
High school counsellor - - = - 1 21
Friends 3 6.4 13 21.7 13 27.7
Other(s) 2 43 3 64 3 64
Missing Value 2 43 3 6.4 7 14.9

Unsupportive sources.

Participants were asked whether lack of support from someone made it particularly
difficult for them to attend college. Both groups responded similarly with 78.9% of early
entry and 80.9% of reentry students indicating that they had not been hindered by lack of
support from someone in their life. The small number of students who had found it difficult

due to lack of support from others indicated that this lack of support came from either their



spouse / boyfriend, children, parents, other family members, instructors, or the institution

overall. Table 19 il the fre ies of these

Table 19

Unsupportive Sources

Early Entry Reentry
Source £ % f %
“Spouse/boyfriend 4 70 3 64

Children 1 18 1 21
Parents 2. 35 P .
Other family members 2 35 1 2.1
Instructors 3 53 3 6.4
Institution - s 1 24
Total 12 211 9 19.1

Career / personal development group.

The questionnaire asked participants if they had been involved in any type of career
or personal development group prior to deciding to attend college. This type of group was
strongly recommended by the reentry women in Avery’s (1996) study as a means of support
and encouragement. Of the early entry participants 9 of them indicated that they had been
involved in a career or personal development group prior to deciding to attend college.
Eleven members of the reentry group indicated involvement in such a group. However, this

question seemed to have been misinterpreted by many of the respondents as most of them



93

when asked to specify which group they were involved in, indicated where they had been
working prior to college entry. For example, one early entry participant, having indicated
that she had been involved in a career or personal development group, went on to specify
that she had worked at Ches’s Fish and Chips. Of the early entry participants only 3 out of
the 9 responded appropriately. These women had been involved in such groups as 4-H, the

Linkages program through WISE (Women din ful ), a high

school enterprise group and a co-op enterprise group. Five of the 11 reentry women
responded appropriately having been involved in such groups as Brighter Futures, the
Youth Experience Program, YMCA -~ career exploration, WISE, and a program called
Training for Tomorrow. As only a very small number of women from both groups were
involved in a career or personal development group, support from this source played only a

very minor role in the population surveyed.

Counselling service usage.

In a recent study at the College, Smith (1999) found that older students were more
likely to use counselling services than were younger students. The present questionnaire
found similar results. When asked if they had used in the past or were currently using
counselling services at the College 10 early entry students (17.5%) said yes. Of those who
said yes, 9 (90%) of them felt that counselling services had met their needs. Of the reentry
respondents 13 (27.7%) had used counselling services at the College and all 13 (100%) said

they felt that counselling services had met their needs.



Advice to future students.

There were several open-ended questions on the survey as well, included to explore
more deeply the women's experience at the College. Respondents were asked “Looking
back, what advice would you give someone in your position who is considering applying to
college?” Almost all of the participants (95.7% of reentry and 98.2% of early entry)
responded to this question with a variety of themes emerging. The majority of early entry

and reentry responses reflected similar themes (see Table 20).

The most common advice given by both the groups were words of encouragement

and support. such as:

~It’s not easy but don’t give up because you can do it.” ~ Reentry

“Go for it!" — Early Entry

Making wise choices was an important theme in both reentry and early entry

responses. Many respondents, especially in the early entry group, stressed the importance

of making the right decision and choosing a career to match one’s interests and goals.

Similarly, a smaller number of resp in both groups seeking further
information or doing research on the college itself or the career field they were interested in

pursuing.



Table 20

Advice To Others Considering Applying To College
Early Entry Reentry
Theme f % f %
1. difficult / hard work 12 211 1 234
2. words of encouragement 2 386 20 426
3. demands a great deal of time 5 88 4 85
4. juggling multiple roles/responsibilities is difficult = - 4 85
5. seek more information/do research on college and 5 88 6 12.8
career you're interested in
6. stressed importance of making right career choice 18 316 10 213
to match interests and goals
7. very expensive/financially difficult 3 53 2 43
8. positive comments on college/instructors/program/ ¥ 123 3 6.4
their experiences
9. don't be discouraged by others 3 53 3 6.4
10. consider upgrading your skills - - 2 43
L1 don't underestimate your abilities - - ] 21
12. going to school and working is difficult - - 2 43
13. apply early 3 53 1 2.1
14. experience is worthwhile/satisfying 2 335 6 12.8
15. it boosts your self-esteemy/self-confidence 1 1.8 I 2.1
16. do general studies at University - - 1 2.1
17. you should finish high school I I8 - -
18. negative comments about the college/instructors 2 35 3 6.4
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*I think you should do some kind of career investigation to make sure it’s what you
want. [fyou get into it and it’s not what you want don’t hesitate to change and do

something else....find something that interests you.” — Reentry

“Find out as much as you can about the field to make sure you’ll like it and make
sure that it’s really what you want to work at...don’t waste your money and time.

Make sure it’s your decision and not someone else’s.” — Early entry

Another theme common to both reentry and early entry responses emphasized that

college was difficult and a lot of hard work. Comments included:

*Be prepared to work hard.” — Reentry

“Study...it’s not as easy as you think.” — Early entry

Though not major themes, there were also a few comments by reentry participants
that reflected the uniqueness of their own experience of returning to college and offered
some insight into the kind of difficulties they experienced. For example:

“Make sure you’ve got all your home responsibilities covered if you have a spouse

and kids. Make sure you can handle it financially, and make sure it's something you

3
really want to do...and if o, go for it without fear.” — Reentry
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I would go ahead and encourage them to do so. It’s been a positive experience for
me. Sometimes you doubt your ability...sometimes you don't give yourself enough

credit.” - Reentry

*Definitely go for it! But it is very, very challenging with kids and working on

k both i and financi: ing. So, be prepared. it's not

easy.” - Reentry

~Do research before returning. Have a support system in place. Make sure your

family knows how difficult it will be.” - Reentry

It doesn’t matter what anyone else thinks — if you want to do it and you feel you

can, go for it. It will give you a boost to your ds If-est

and a great feeling of independence!” — Reentry

Overall, respondents’ advice to future students was positive and encouraging. Though
there were many comments about the difficulties endured in entering college not one of the

responses discouraged future women from attending.

College services.
Another open-ended question on the survey asked respondents if there were any
services not being offered by the College that they would like to see offered. Response rate

for this question was much lower than the previous question at 42.6% for reentry



participants and 33.3% for early entry participants. There were many interesting
suggestions from the respondents, however, the reentry group suggested a greater variety
of services than the early entry group, at 21 different services for reentry versus 13 different
services for early entry (see Table 21).

Responses tended to be scattered amongst the 28 suggested services with no
dominant themes emerging. The most frequently suggested service for both the reentry and
early entry groups was an ATM or bank machine. Early entry participants suggested
cafeteria services as the second most common response and medical insurance and daycare
services tied for third most common response. The second most common response for the
reentry group was a tie between a single parent’s group and medical insurance. All other
responses for the reentry group were chosen equally as often. It should be noted that
participants attended three different campuses and therefore their suggestions reflected what
was available to them at their own particular campus. Some services may have been offered

at one campus and ot others, for example daycare and cafeteria services.

Suggested pre-entry college services.

Survey participants were asked in an open-ended format if there was anything that
the College could have done prior to their entry into the College to be more supportive.
Response rate was relatively low at 36.2% for reentry women and 28.1% for the early entry

group. A variety of themes emerged from the responses (see Table 22).



Table 21

Services Respondents Would Like to See Offered on Campus

Suggested Services Early Entry Reentry
f % f %
1. Job search skills workshops - - 1 21
2. Meetings with potential employers - - 1 21
3. Better funding 1 18 = -
4. ATM/ Bank machine s 8.8 4 85
5. Postal services 1 1.8 - -
6. Single parents group 1 18 2 43
7. Student rate for campus daycare - - 1 21
8. Cafeteria / canteen services 4 7.0 1 e |
9. Newer building / better facility - - 1 21
10. More peer tutoring ~ greater availability - - 1 21
11. Medical insurance / Health insurance 2 35 2 43
12. No increases in tuition - - 1 21
13. Transportation services to C.B.S. - - 1 21
14. Daycare 5 3.5 1 21
15. sexual harassment awareness training for students & instructors 1 1.8 - -
16. Instructor led tutorial / review sessions - - 1 2.1
17. Support group for mature students - - 1 21
18. Job employment centre 1 1.8 - -
19. Doctor / pharmacy 1 8 - =
20. Sports groups / fitness programs 1 1.8 1 2.1
21. Continuous in-service and mandatory courses for faculty - - 1 2.1
22. Peer monitoring of staff by staff - - 1 21
23. Study-skills training. - - 1 21
24. Objective person to handle complaints about instructors § 1.8 - -
25. Counselling services 1 [ J— -
26. common first year to allow more time to decide on specialization - - 1 2.1
27. more information to women entering technology/engineering - - 1 21
programs  re:funding
28. Pepsi products available on campus - - 1 21




Table 22

Suggested Supports Prior to Col

Theme

for supplies

o

4

students

course loads & difficulty level
. academic advisement

6.
7. stricter qualifications of instructors
8
9.

13. should have been given campus tour

16. more sensitive to the needs of students

programs

18. eliminate barriers such as the CAAT

Early Entry Reentry
f % f %
"I should have been more informed about additional money required  — - i 21
should have been informed about competition within program 4 7.0 4 85
should have been informed about exemption process 1 1.8 1 2.1
should have been informed about support services for mature - - 1 21
should have been more informed on the program itself including 6 10.5 1 21
- - I 21
- - 2 43
. daycare for children under 2 years of age 1 1.8 - -
. weekly group meetings for mature students - - 1 2.1
10. positive comments on college entry process § 1.8 1 2.1
11. waitlists too long, should accommodate more students I 1.8 - -
12. not enough notice of acceptance to program s - 3 6.4
3 1.8 - -
14. contact with instructors to discuss program & ask questions 2 35 1 2.1
15. college needs to be more organized, better prepared for students 1 1.8 2 43
35 - 1 pAL
17. greater availability of evening courses to complete full-time - - 1 21
d - 1 2.1
19. chance to sit-in on the program for a day. prior to entry 1 1.8 - -

While no dominant themes emerged, the majority of complaints from both groups

seemed to reflect a lack of communication between the college and the students. For the
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early entry participants who responded, the most common complaint was that they should
have been more informed about the program itself including the course load and difficulty
level of the program. Early entry respondents also felt that the college should have
informed them about competition for seats within their program. The reentry respondents
most often stated that they should have been informed about the competition within the
program and also complained that they were not given enough notice of acceptance to their

program.

Suggested supports throughout the program.

Participants were asked in an open-ended format if there was anything the College
could have done throughout the program to be more supportive. Only 36.2% of reentry
and 35.1% of early entry participants responded to this question. Many of the same themes
emerged as in the previous question regarding lack of communication between the College
and the students (see Table 23); however, responses tended to be scattered with 16 different
themes emerging from the early entry responses and 15 emerging from the reentry
responses. The most common response of early entry participants indicated satisfaction
with the support they had received from the College. For reentry participants the most
common response called for the College 10 set up a procedure or process for handling
complaints of students about instructors. A smaller number of early entry respondents also

wanted a complaint process set up.
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Table 23
Supports Tt the Program
Early Entry Reentry

Theme f % f %
1. stricter qualifications of instructors 1 1.8 1 21
2. supply fees should include materials for projects - - 1 2.1
3. more lab time within and outside of classes - e 1 21
4. pleased with support received from college 4 70 2 43
5. shouldn’t take in so many students, only a small # get through 1 18 1 Zi¥
6. instructors/admin. should be more supportive/understanding . e 2 43
7. should have provided tutoring 1 1.8 21
8. switching btw manual & computerized accounting too difficult 1 18 - -
9. make mature students more aware of available services -advertise =~ - - 121
10. make students more aware of counselling & peer tutoring 1 18 - -
11. make students more prep: for difficulty in I 1 1.8 -
12. process to address i of students re: i 2 35 4 85
13. program changes too much, hard to know what to expect 1 1.8 -
14. lower cost of books 1 1.8 -
15. could have been more considerate/empathic 1 18 1 2.1
16. not take sides of certain students 1 18 -
17. give progress reports 1 18 -
18. limit study material - too much cramming 1 I8 - -
19. changed structure of program to be less stressful 1 18— -
20. instructors should show respect to students - - 1 21
21. check-in with students monthly to see if there are problems 1 18 - -
2 should behave - 2 43
23. respect student confidentiality - 1 21
24. keep classes closer together - 1 21
25. assign labs to a particular class exclusively — - 1 2.1




Additional comments.

As a final question, respondents were asked to write any additional comments in the

space provided. Response rate for early entry participants was very low at 8.8% as
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compared to 31.9% for reentry participants. Table 24 illustrates the themes that emerged

from the participants’ comments.

Table 24
Additional Comments
Early Entry Reentry
Theme f % %
L. reentry students should take advantage of available services - - 1 2.1
2. [ have enjoyed program / had a good experience 3 53 3 6.4
3. college/instructors were tive 2 35 4 8.5
4. great way to meet friends - - 1 2.1
5. should have better registration process-less wait 1 18 - -
6. very hard financially = = 2 43
7. heavy workload was very stressful - .- 4 85
8. competition is very stressful - - 1 21
9. improve communication with students & other campuses 1 18 - e
10. should be more support at end with finding a job - - 1 2.1
11. future courses after graduation to upgrade would be great - - 1 2.1
12 have been ive & very 1 18 3 6.4
13. staff were ill-prepared - - 1 2.1
14. would be hesitant to recommend college to others - - 2 43
15. intro to WordPerfect for mature students w/ no computer - - 1 2.1
experience

16. class had problem with instructor- not handled well by college - - 1 2.1
17. Intersession is a “weeding out” process - - 1 2.1
18. program is well structured 1 18 -
19. smaller classes are more supportive than MUN 1 18 - -
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Responses tended to be scattered with no dominant themes emerging from the data.
Though response rate was very low for early entry participants, most of those that did
respond expressed that they enjoyed the program and had a good experience at the College.
The most common responses for the reentry group stated that the College or instructors had

been great and that they found the workload to be very heavy and stressful.

Summary.

Social support is one of the most important resources women have to cope with
stress (Hobfoll, 1986). The intern was interested in what supports were received and which
were designated as impartant by reentry women and eacly entry women. Early entry and
reentry women did not differ in the number of supports they received. The early entry
women in the study most often received support from their parents, friends, and other
family members both prior to entering and throughout College. Support from their parents
was also ranked as most important for this group.

The reentry group most often received support from friends, parents, and other
family members both prior to and throughout college. Interestingly, they rated support
from their spouse as the most important both prior to and throughout college. While their
friends were the most likely to provide support, the support received from their spouse was
more highly valued perhaps because of the nature of the support each provided. Neither
group experienced difficulty due to lack of support from others.

With respect to College services, reentry women were more likely to use counselling
services than early entry women and almost all students who did avail of this service were

pleased with the results. A variety of services were suggested by both groups with no
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dominant themes emerging. The most frequently suggested service for both groups was an
ATM or bank machine, but this service was suggested by only a small number of students.

Respondents were also asked how the College might have been more supportive
both prior to and throughout their first year at the College. While no dominant themes
emerged the majority of complaints that did arise from both groups seemed to reflect a lack
of communication between the College and the students regarding several aspects of the
program and College policies prior to their entry into the College. However, the number of
students who made such complaints were few; therefore, it is difficult to draw any
conclusions.

Regarding support throughout the program, again no dominant themes emerged.
The most common response of early entry students was that they were pleased with the
support received. The most common response of reentry students recommended setting up
a process to address complaints/concems of students about instructors. In both cases
however, the number of students who made such complaints were few and no conclusions
can be drawn.

Advice offered to future students was similar with the majority of both groups

offering words of stressing the i of making the right career

choice. and cautioning others that College is hard work.
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lack of support from others. The supports received by early and reentry students and their
relative importance very much reflected the students’ current stage of life. For the early
entry students, who were younger and likely still dependent on their parents, support most
often came from their parents and was also rated as most important. For the reentry group,
support was most likely to come from their friends and their spouse was rated as the most
important source of support. Though the source of their support was different, early and
reentry students did not differ in the number of supports each received both prior to entry
and throughout their first year, and neither group had been hindered by lack of support from
someone in their life.

There are three key factors that may contribute to the lack of significant difference
between the two groups. One possible explanation is that the reentry group in the study is
not representative of the reentry women reviewed in the research. All of the reentry women
in this study were attending college full-time, whereas reentry women are typically part-
time. The intern speculates that because the daytime programs are geared towards full-time
students, only those reentry women with few other responsibilities who could attend full-
time and commit themselves fully even applied to the college. The majority of reentry
women in this study did not have children and only slightly more were married than single
so most did not have the same commitments that many returning women have. As well,
though reentry women are diverse in their educational background, this group was very
educated with 83% of them having attended college previously, therefore making the
transition to college not a new experience for them.

Another factor that may contribute to the insignificant findings is that the study

takes place after one full year of college, after the students have successfully made the
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transition. The personal barriers they may have been experiencing initially such as, feeling
out of place, anxious, insecure, low self-confidence and self-doubt may have dissipated after
a year of academic success and positive reinforcements.

The intern also speculates that perhaps personal barriers, institutional barriers and
inadequate support were not major problems because those students included in the study
are the successes, those that have overcome their obstacles and successfully made the
transition. Women for whom the stresses and barriers were too great and those who really
lacked the support they needed to be successful may have already dropped out in the
previous year, or may not have even entered college precisely due to the barriers under
study in the research.

Following are some recommendations with discussion ensuing from this research
study:

L. Perhaps a more accurate measure of the barriers faced by reentry women might
be found in an examination of applicants of the College rather than those already

in College. Future research is recommended in this area.

~

. As the make-up of the College population will likely change over time, the intern
also recommends that counselling services at the College do periodic needs
assessments to ensure that their services are targeting the current College

population.
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Despite the fact that anticipated differences in the early and reentry groups were not
found, there were some interesting findings worth mentioning. In the questionnaire,
students were asked to indicate whether they had considered dropping out of their program
at least once in the current semester. Though there was no significant difference between
the two groups, there were high numbers of students in both groups who had considered
dropping out of college. The number was even higher for certain programs such as the
Computer Support Specialist program in which 56% of respondents had considered
dropping out of college. Retention of students is a matter of concern to both counselling

services and college administration.

3. Further research is reccommended to investigate possible reasons why these
students are considering dropping out, why this problem is greater in certain

programs, and to design possible intervention strategies to retain such students.

Participants in the study were also asked if they worried about competition with

other students. Again, there was no signi ii ‘between the of early

and reentry students; however, a high number of students in both groups worried about

petition. Worry about ition was parti ly high in certain programs such as
Computer Support Specialist at 62.5% and Medical Sciences at 50.0%. Yet, both the early
and reentry groups seemed to have confidence in their academic abilities with 93% of early
entry and 83% of reentry students agreeing that their abilities were the same as other
students. Both groups also overwhelmingly agreed that they consider themselves confident

people (94.7% of early entry and 93.6% of reentry). Competition also emerged
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as a theme in the open-ended questions with small numbers of students in both groups
complaining that they should have been informed about the competition in their program,
that the College should not take in so many students when only a small number get through
the program, and that the intersession semester is a weeding-out process. Competition
appears to cause considerable stress to early and reentry students alike and may in fact be

related to high numbers of students considering drop-out.

4. The intern recommends that the College reexamine the competitive nature of
some of its programs, or at the very least, ensure that new applicants to these
programs are fully aware of the competition for seats because of the high degree of

stress it causes to students.

The questionnaire also asked participants if there was anything the College could
have done prior to college entry and throughout the first year to be more supportive. While
no dominant themes emerged, a number of complaints seemed to reflect a lack of
communication between the College and the students especially prior to college entry.
Respondents complained that they should have been informed about the difficulty level of
the program, the heavy course load, the competition in the program, as wel as the

exemption process.



5. The intern recommends that new applicants of the College undergo a pre-

dmissis dvi i iew 5o that they are more fully aware of the

program they are entering as well as College policies, processes and services.

All of the women involved in this study have successfully made the transition to
college. The vast majority of them did not face personal or institutional barriers to college
entry nor was their journey made more difficult because they did not receive support from
others in their life. Those that had used counselling services at the College were
overwhelmingly satisfied with the service they received. Perhaps, the most definitive
statement of their experience is i their advice to future students. Overall, respondents’
advice 1o future students was positive and encouraging. Though there were many
comments about the difficulties endured in making the transition to college. not one of the

responses discouraged future women from attending.
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Alberta Advanced ion and Career (1992). Changing

Course Midstream: A workbook on change and transitions. Alberta: Author.

In workbook format, this book is about career decisions and is intended for people
faced with both voluntary and involuntary career transitions in their life. It identifies the
stages people go through as well as the skills, strategies, and support needed to help them
make changes that are satisfying and successful. Many clients seen at the college are
making career transitions so this is an important resource for the college counsellor as

well as the clients themselves.

Alberta Career Development and Employment. (1984). Changing Course
Midstream: Making a Midlife Career Change. Alberta: Author.

This booklet (similar to the one above) discusses midlife career changes, what
they are and why we make them. It outlines the stages of midlife career change, offers
practical things to consider and do, and tips for easing the midlife career transition

experience. It is another useful resource for the college counsellor.

Cade, B., & Hudson O’Hanlon, W. (1993). A Brief Guide to Brief Therapy.
New York: W. W. Norton & Company.

This book offers an overview of the history and theory of brief therapy from its
origins to its current status. Summarizing the main elements, principles, ideas, attitudes
and techniques associated with the theory, it is a very useful book for the novice
counsellor offering many ‘how-to” tips and examples. There is also a very interesting

chapter on the ethics of brief therapy.



College of the North Atlantic: Student Services Division. (1999, January).
Profiles and Perspectives. NF: Author.

This document summarizes the findings of three research studies recently
conducted at the College of the North Atlantic. These studies examined student
satisfaction, attrition and graduation rates, and results of the 1998 Graduate Employment

Follow-up Survey. The information contained in these studies is very relevant to the

college counsellor. The intern found this useful, i the

information on graduate employ , as clients asked ions about the

employment prospects of particular programs as well as the expected salary range.

Ellis, D. (1991). Becoming a Master Student (6" ed.). Rapid City, SD: College
Survival Ine.

Intended for the college student, this book offers many survival tips on such

topics as time memory i reading, king, tests, writing,
relationships. health, managing money and resources, as well as career planning. The
intern found it a very useful resource in preparing a presentation on Student Success
Strategies for the college’s annual recruitment and program promotion activities to local

high schools.
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Farr, J. M., Gaither, R., & Pickrell, R. M. (1983). The Work Book: Getting
the job you want. Peoria, IL: Bennett & Mcknight.

This book is a complete job search handbook intended to be a workbook for the
job seeker. It is filled with useful information and tips on employer expectations, filling
out application forms, making telephone contacts, interview skills, job leads, resume
writing, and job search (ecl;lﬁqlws. Though somewhat outdated, the intern found it a very
useful resource in preparing a job search presentation to a group of students at the

College.

Fraser, L. (1994). Making Your Mark (4" ed.). Ontario: LDF Publishing.

Targeted at college students, this booklet is designed to help them get through and
get the most out of college. It offers a variety of ideas and hints on such topics as time
management. note taking, study skills. writing papers and reports, preparing for exams,
and surviving college life. It is a very good resource for the college counsellor. The
intern found it useful in preparing a presentation on Student Success Strategies for the

high school recruitment campaign.

Marano, H. E. (1999, April). Depression: Beyond serotonin. Psychology

Today, 30-76.

This article offers fascinating up-to-date research findings in the area of

the ion that ion is just a chemical imbalance in the
brain. Among the findings are that recurrent depression is a neurodegenerative disorder

precipitating cognitive decline, that early life stress can prime people for later depression,
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that depression leads to heart disease and magnifies existing cardiac problems, and that

these d d nerve cell ions caused by ion may possibly be able to be

rebuilt.

Provincial Strategy Against Violence. (1998). Understanding Violence
Against Women: A Peer Education Manual for Preventing Violence Against
Women in Newfoundland and Labrador. St. John’s, NF: Author.

This manual is intended to promote community awareness of the problem of
violence against women in this province. It is a very useful tool providing background
analysis, personal stories., and educational materials such as fact sheets and educational
activities which individuals and community groups can use to educate themselves about
violence. It also includes an outline for a formal workshop on the topic and a resource
list of community organizations, videos, kits, booklets, and available services and groups.
The workshop outline is particularly useful to the college counsellor as are the

community resource listings for making referrals.

Sandbek, T. J. (1993). The Deadly Diet: Recovering From Anorexia &
Bulimia (2" ed.). Oakland, CA: New Harbinger Publications, Inc.

This book describes a cognitive-behavioral approach to the treatment of eating

disorders. offering tools and techni that can help an indivi this

problem. It is intended for sufferers of anorexia and bulimia and recommended as an
adjunct to therapy to be used by client and therapist together. The intern found it to be an

excellent resource to add to her professional library.
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Silverman, P. R., Nickman, S., & Worden, J. W. (1992). Detachment

The child’s ion of a dead parent. American Journal of
Orthopsychiatry, 62(4), 494-503.

As part of the Child Bereavement Study, this article examines how children
conceptualize their dead parent during the year following the parent’s death. Children in
the study had developed an inner construction of their parent, that seemed to maintain a
relationship with the lost loved one. This helped them cope with their loss and adjust to

the accompanying changes in their lives.

Silverman, P. R., & Worden, J. W. (1992). Children’s reactions in the early
months after the death of a parent. American Journal of Orthopsychiatry, 62(1), 93-
104.

Also part of the Child Bereavement Study, this article describes the responses of a
group of children four months following the death of a parent. The focus is on
understanding the factors that influence children’s ability to deal with change such as the
interaction among the social context, the family system, and the personal characteristics
of those involved. Understanding these factors is important in isolating factors that put

children at risk for developing significant adjustment problems.

Sparling, C. W. (1985). Thinking of Going Back?. Toronto: Guidance Centre,
Faculty of Education, University of Toronto.
This book is intended for older students who are considering returning to school.

It covers a variety of topics such as, reasons for returning, barriers to reentry, changes in
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relationships that may result, choosing a program, tips for easing back into the classroom,
making the transition from school to work, and the psychological stages that accompany

any change. Many additional i are also Based on my

own literature review on the needs of returning women, this book would be very useful to

that population.

Worden, J. W. (1985). Bereavement. Seminars in Oncology, 12(4), 472-475.
Stressing the importance of bereavement care in all palliative care programs, this
article gives an overview of normal and abnormal grief patterns. Worden describes the

tasks of ing that must be i for the to be

concluded. the determinants of the grief response, and the components of a
comprehensive bereavement care program. This is an excellent article for understanding

the grief process and the role of the counsellor in assisting clients through it.

Worden, J. W., & Silverman, P. S. (1993). Grief and depression in newly

widowed parents with school-age children. Omega, 27(3), 251-261.

k ledging that grief and ion share many similar characteristics, the
objective of this study was to distinguish between grief reaction and clinical depression in
newly widowed parents with school-age children. It was found that though the reactions
were similar, the grief response did not produce the same low self-esteem levels as
depression. The authors suggest such distinction is critical in planning appropriate

interventions to assist bereaved parents in coping with their loss.
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The intern found the Interet to be a very valuable resource for counsellors and job
seekers as well and reviewed many websites throughout her placement. Some of these
websites included:

-Job Futures: www.hrdc-drhe.gc.ca/JobFutures

-Student Awards: www.studentawards.com

-Information Resource Centre- HRDC: www.nf hrdc-drhc.gc.ca/irc

-Counselling Centre Village: http:/ub- ing.buffalo.edw/ccv.html

-The National Graduate Register: http:/ngr.schoolnet.ca
-National Youth Internet Site: http:/youth.hrdc-drhc.ge.ca/

-Occinfo: Ad d Education and Career Devel

http://www.alis.gov.ab.ca/occinfo/
-Career Explorer: http:/careerexplorer.com/
-Electronic Labour Exchange: http://ele.ingenia.com

-Career Search Document: http://www.gov.nf.ca/edu

These websites provided excellent up-to-date information and will be a valuable resource

to the intern throughout her counselling career.
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QUESTIONNAIRE
Campus: Program:
Length of Program: Iam __full-time __ part-time

PART [: Please circle the answer that applies to you.

L.

9,

w

Were you admitted to the College under the "mature student” policy? 1. Yes
2. No
What was the highest level of education you achieved prior to entry into your college
program?

. less than high school
high school diploma
adult basic education (ABE) or equivalent
. some college

. college diploma or certificate

some university

. university degree

. graduate degree

. other (please specify),

B Y N

. Not including the program you are currently doing, how long has it been since you

last attended formal education?

<1 year
1to 5 years
6to 10 years
11 to 15 years
16 to 20 years
> 20 years

A



4.

w
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The reason(s) I have entered post-secondary education at this time include: (circle all
that apply).

A. job dissatisfaction, better employment

children older (entering school)

children grown, left home

job loss

financial problems

improve employability skills, increase job opportunities
desire to change careers

to increase self-esteem

to meet social expectations

desire to work

desire to become self-supporting

self improvement, to grow and develop

family difficulties

divorce

single parenthood

need to re-examine marriage and family roles

boredom

to learn about life and the world

to take pride in my accomplishments

other (please specify)

HYROPOZIN AT IOTMON®

. From the reasons you circled above, please list your top 3 reasons for entering post-

secondary education.

-
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PART II: Please rate the following statements on a scale from 1 to § by circling the
most appropriate numbers as they apply to you personally.

1=Strongly Disagree 2= Disagree 3= Agree 4= Strongly Agree 5= Not Applicable
SD D A SA NA

6. 1 am certain that [ will obtain a college certificate/diploma. 12345

7. The admission policies here at the College made it easy

for me to get into the program. 12345
8. My job interferes with my ability to study and/or attend

classes. 12345
9. I worried about my ability to compete with other students. 12345
10. [ feel the college has supportive services for students. 12345

. I find it difficult to balance home responsibilities and
schoolwork. 12345

12. Academically, I felt my abilities were about the same as
most students at college. 12345

13. The cost of tuition and books has made it difficult for me

to attend college. 123435
14. Transportation to and from classes was difficult for me. 12345
15. I worried that I would look out of place in college. 12345
16. 1 feel like [ “fit in” at the college. 12345
17. Lack of childcare hindered my ability to attend classes

and/or study. 1 23435
18. I consider myself a confident person. 12345
19. Scheduling of class time slots was convenient for me. 12345
20. Financially, it has been difficult attending college. 12345
21. [ considered dropping out of my program at least once

this semester. L 2345



PART III: Please circle the answer that applies to you.

22. Prior to applying to the college, did any of the following people positively influence
your decision to attend by providing support or ? (circle all that apply)

spouse

course instructor

your children

parent

other family member
counsellor at the college
role model

community organization (such as WISE)
high school counsellor
friends

other(s) (please specify)

ACTZOMmMOO®W»

23. From the items you circled above, please list your top 3 important sources of support
and encouragement prior to applying to the college:

L.
2.
3

24. Now that you are finished the first year of your program, which, if any, of the
following do you feel were an important source of support and encouragement to you
throughout this time? (circle all that apply)

A. spouse
B. course instructor

C. your children

D. parent

E. other family member

F. counsellor at the college

G. role model

H. community organization (such as WISE)

1. high school counsellor

J. friends

K. other(s) (please specify)
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. From the items you circled above, please list your top 3 important sources of support

and encouragement throughout your first year at the college:
L.

2.
3.

. Did lack of support from someone make it particularly difficult for you?

1. No
2. Yes, please specify

. Prior to your decision to attend college were you involved in any type of career or

personal development group?

I. No
2. Yes. please specify

. Looking back. what advice would you give someone in your position who is

considering applying to college?

. Have you used in the past, or are you currently using Counselling Services at the

college?

1. No
2, Yes:
If yes, do you feel Counselling Services met your needs? 1. Yes 2. No

. Are there any services not being offered at the college that you would like to see

offered?




w
&
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. Is there any thing that the College could have done prior to your entry into the college

to be more supportive?

. Is there any thing that the College could have done throughout your program to be

more supportive?

. Is there anything else that you would like to add? Please use the space below to write

your comments.

PART IV: Please circle the number of the response that applies to you.

34.

On December 31%, 1999 my age will be:

. <25 years
25 to 29 years
30 to 34 years
35 to 39 years
40 to 44 years
. 45 + years

P R

. Marital Status:

single, never married
married or common law
divorced / separated
widowed

fadsl ot



36. How many dependent children do you have?
37. How many of these children require childcare?

38. The population of my home community is:
1. <500
2. 500 to 5.000
3. 5,001 to 20,000
4. >20,000

Thank you for your time!
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Dear Mr. Paul Facey:

My name is Kim Lindstrom and | am a graduate student in the Faculty of
Education, Memorial University of Newfoundland. In April of 1999 [ began an
internship at the College of the North Atlantic, District 7, as a partial fulfillment of the
Masters of Education Degree. Mr. John Harnett and Ms. Brenda Newhook have agreed
to act as my field supervisors and Dr. Mildred Cahill has agreed to supervise on behalf of
the Faculty of Education.

During the internship I will be conducting research directly related to my
program. The objective of the research is to gather and analyze data specifically related
to the counselling needs of mature female students. The survey shall address the
following questions:

1. What do female college students state as their reasons for entering post-secondary
education? And are these reasons primarily personal, financial. or career related?

9

. What are the ing needs (p: ial, instituti and situational stresses)
of female students at the college?

3. What supports do female students identify as being important in making the transition
to college?

4. What differences exist between reentry female college students and “traditional”
early-entry female college students?

5. What differences exist among female college students in different college programs?

I am interested in obtaining some of the students’ general background
demographic information, their reasons for attending college at this time, and the stresses,
strains, and supports they have experienced in the transition to college life. Participants
will be requested not to reveal their identity on the survey questionnaire. This is to
ensure that all data collected in this study will be strictly anonymous, and at no time will
any individual be identified. Only [ will have access to these questionnaires and
following my study they will be destroyed.

I plan to inister the i ire to i 100 female students. This
study may involve instructor cooperation and may require 20 mins of instructional time to
complete.

I am requesting your permission to conduct a survey of selected first year female
students at the College during the month of June. This information is very relevant to the
college as it will aid Ci ing Services in ing the issues and concerns of
this fast growing segment of the student population. It is hoped that through this
understanding the counselling team will be better able to identify and address these
concerns.
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This study has been approved by the Faculty of Education’s Ethics Review
Committee. Should you have any questions regarding my research you may contact me
at 834-3519, my supervisor Dr. Mildred Cahill at 737-6980, or Dr. Bruce Sheppard,
Associate Dean Graduate Programs & Research, at 737-8587. The results of this research
will be made available to you at your request. If you are in agreement with this request
please sign below. Thank you very much for your consideration.

Sincerely,

Kim Lindstrom

I hereby allow to conduct a survey
investigating counselling needs of first year femalc cnllege students at the College of the
North Atlantic - district 7. [ is strictly d and

that no individual will be identified.

Signature:
Date:
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Dear Student:

My name is Kim Lindstrom and I am a graduate student in the Faculty of
Education, Memorial University of Newfoundland. |am currently doing my imernship
with Counselling Services at the College of the North Atlantic, as a partial fulfillment of
the Masters of Education Degree.

As part of my internship | am doing research in the area of counselling needs of
female students. [ am particularly interested in the barriers faced by more mature female
students who are ing college after a signil absence. Your participation in this
survey will be of great help to me in understanding your experience here as a student.
My findings will be given to Counselling Services here at the college so that they may
better understand your needs and hopefully address your concerns.

The survey takes about 20 mlnulcs to complete. Plusd: do not put your name
anywhere on the survey. and nc will be identified
Only I will have access to the qucsmmnau'es and upon complemn of my study these
surveys will be destroyed. The results of this survey will be available to you at your
request.

This study has been approved by the Faculty of Education’s Ethics Review
Committee. Should you have any questions regarding this research you may contact my
supervisor Dr. Mildred Cahill at 737-6980, or Dr. Bruce Sheppard Associate Dean
Graduate Programs and Research, at 737-8587. Thank you for your cooperation.

Sincerely,

Kim Lindstrom

I hereby give consent to take part in a study on counselling
needs of female students at the College of the North Atlantic being undertaken by Kim
Lindstrom. [ understand that participation is entirely voluntary and that all information is
strictly confidential. No individual will be identified.

Date:
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