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Rural Newfoundlan:l and Labrador youth who live in communities experiencing economic

uncmainry could be the first genenUon oftbeir families (0 eml)U in post-secondary programs.

Literature descn"bes such 'PotentiaJ Fll'Sl.-GeoeraI.ion Post-Secondary Studc:rtts' as less likely to

aspR 10 post-secondary programs and gives eveDtUal risks for .mnion. Sixteen high school

srudems from twO isolated island communities ofNe\lo1ouod1aDd and Latrador were surve~-ed

and mu:n;cwed to iovesa:igate poSl-tugh school aspirar.ions oftbesc yoUlh. All panicipants

reponed wanting to anend post·sec:ondary education and ttaining programs and feeling thai

program COSt was the greatesa: barrier to their successful completion. Recommendations are

made to encourage the development of practical initiatives for student service departmentS in

suppan of First-Generalion Post-SecoDdary Students while attending programs.
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CHAPTER I

INrRODUCTION

The: objc:ctive of this thesis resean::h is to qualitatively investigate the posl:-high school

aspirations ofrural NewfouDdIand and Labrador high school studems with parems who have 00

post-secoodary education. These youth. iftbey pursue a post·secoodary education. will become

what higher education Iitentture terms - First-Gcnetmion POst.Sec:oDdary Studems-. The

resean::h is directed at youth from [WO islaod communities with a strona history in the ground

fishery. Since the 1992 ground fish monuorium these communities have experienced

considerable ecooomic adjustmentS. The research explores how the current economic climate.

specifically the downturn in the ground fishery. has impacted upon the post~high scbool choices

of Potential First-Gcner'ation POst-Secondary Students.

Historic:alComoa

The ground fishery bas been dcscn"bcd as the settlement caWyst for Newfourdland and

Labrador. aDd is responsibk for shaping the c:uInaallaDdscape of the island. This has led to a

history of strong economic dependence on these and otbes' nannJ resourcc:s.. SeasoDll.! wort.

supplied by N~foUDdIaDd aDd Labrador's natunlI resoun:es. along \Iloitb govemmem financial

supplemem programs. has meam that lIIIDy youug people did DOt have to pursue an education in

order to~ anac:ecptable quality of life. Tbissituation made it possible for young people to

remain in their bomr communities to pursue seasonal employment rather than post~secondary

educatioa Hence 490/. ofNewfoundland and Labrador's aduh population does DOt possess a high

scbool diploma and the illiteracy nue is one oftbe highest in the country. Also. fewer
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Newfoundlanders and Labradorians have completed a IlIliversity degree compared [() the rest of

the country. (Human Resources and Development Canada., 1996).

Another explanation for Newfoundland and Labrador's limited post-secoDdary education

statistics may also be due to its relatively shan history of offering post-secoDdary programs.

Memorial University College began offering transferable two-year university preparation courses

in 1925. In 1949. Memorial University became a degree..granting institution (Baker, 1999), The

provincial trades and tecbnology college system began offering post-secondary education

programs in the early I 960's, This brought post-secoDdary education into rural areas ofttle

province. In tow. the 75-year history ofoffering post-secondary programs to the people of

Newfowx:l.land and Labrador is considerably shorter than other provinces in Canada.

"''hen we consider these historical facts along with the inability of tile CWTem fishery to

supply resources necessary to continue inter-generational dependence. we can see an interesting

cbantcteristic ofNewfotmdland and Labrador's rural youth. It can be reasonably hypothesized

that many oftoday's ruraJ Newfoundland and Labrador youth will represent the first-generation

oftbeir Wnily to consider post-secoodaryedueation programs.

~ewfoundland and Labrador's Educational Attainment

The 1996 Census data shows that 79% ofNewfoundland and Labrador's populalion aged

15 years and over have schooling levels ranging from less than five years to 13 ycars.. Only 21%

oftbe same group have schooling levels past grade 12, This data shows a majority of

SewfoundJand and Labndor's population has a high scbool or Ies.s education. The average years

ofeducation held by Ne\\oi"oundlanders and Labradorians is 112 years.. while the average for the

entire coumry is 12.3 years ofeducation (Statistics Canada.. 1996).
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In 1990 the results ofme Southbam Literacy Survey showed thal44% ofNewfoundland

and Labrador aduhs couJd be coas1dc:red IS fimctionally illiterate. 24% of0lB" aduh populatun

~ aI literacy levels ofone and two. with level two indicating me lowest

levels ofrcading sIcilIs.. 39%~ II level four. or the kvelofindividuals who can~ every

day readiDg demands. This ""'&5 sw:isticaLIy lower than the Canadian average of 620/.

(Departmen1: ofEducation. 199(8).

Po51-secondarv IndjcatoCS'98 (Government ofNewfoundland and Labrador. 1998b)

highlights changes within educational attainment Statistics for the province. This repon

hi&hlights improvemems in the overall educational attainment levels over the past twenty years..

however it should be COted thaI general cducarion levels are still below the Canadian ave1lge.

The: repon states "'Estimates ofeducational attainment from the Canadian census. studies of

litency and nume:racy. and until recently. graduation rates from secondary school have all

indicaIed lower levels ofedueation among the citizens of this province when compared to our

Canadian countc:rpans-lP.29).

As staled earlier. there bave been significam changes in educ:ational attainment levels

over the past twemy years.. In 1976. 70 % ofNewfoundJanders and Lal:ndorians bad DOt

complcted high school and approximately 40 % ofthe province's aduh population bad DOt

al:bieved a grade nine education. By 1986 the statistics of adulls who bad DOt anaiDed a grade

nine education bad decreased to 26.6 % and through to 1996 it continued to decline to 18.7 ~•.

When we examine the 20-34 year aids in 1976. 54 % bad DOt completed high school; by 1996

this perceotage decreased to 20.5 %. During the same period there was also an increase in post­

secondary attainment within the 20-34 year old populatio~by 1996 there was a 67 % increase in

post-secotdary pan:icipalion was seen within the same group. Tbe repon goes on to state tbat
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Newfoundland and Labrador's improvements in educational attainment from 1976 to 1996 was

greater than the rest ofCanada during the same period. Wnhin this period Newfoundland and

Labrador's post-secondary attainment increased by 143 -;0. compared to the Canadian average of

119 % (Govcrnmem ofNewfoundland and labrador. 1999b).

Both Shaping Ow Future lGovernmem ofNewfOundlaDd and Labrador. t99Oa) and the'

~(GovemmentofNewfoundlaod and Labrador, 199Ob) stresstbe importance of

increasing post-secondary panicipation rates and basic literacy rates in Newfoundland and

labrador. Both documentS focus considerable attention on sttalegies designed to taelde

Sewfoundland and Labrador's undcr-education and literacy problems. One ofthe goals listed in

Shaping Qw: Future (Govemmem ofNewfoundland and labrador. 199Oa) was to increase

accessibility ofpost·secondary programs for the students ofthe province. The iDtention was to

increase the numbers ofstudents with disabilities. eative statuS. social assistance recipients and

rural students, 1\1so, the Newfoundland and Labrador [)epartmem: ofEducarion bas recognized a

aeed to gain insight into the relationship betw~ parental education levels and educational

aspirations oftbeir youth (Government ofNewfoundland and labrador. 1999b).

Human Resources Development Canada (HRDC) (1996) published lm!aiI:I!il

Oppommities in the Nev.rfoundland and Labrador Labor MarkeL The focus ofthe documem was

to aid in facilitating provincia1labor mark.et adjustments. Here HROC suggestS that

~ewfoundland and Labrador bas complicated barriers to overcome such as -low education

levels. limited employmem growth and narrow industrial base have become more evident since

the collapse oftbe ground fishery" (p.I)
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SUIlemml of Problem

Potenrial First-GenerarioD Post-Scc:oodary Students deserve research attention for a

Dumber of reasons.. Firsdy. soc)ologica.l research suggests that children ofparents with DO post­

secondary education possess 1imited capacity for attending post-secondary programs.. Secondly.

if they do choo5ie to attend posa-secondary progrmns. higher education Ii'tcrat\R tends to describe:

these students as attrition risks. Thirdly. it is important to increase information conccming the

post.h.igh school tranSitions ofNewfoundJand and Labrador's youth. particularly tbo5le who have

lived in rura1 communities during the fishery crisis. Genge (1997) srudicd tbr aspirations ofrural

~e\l,foundlandand Labrador youth. This study suggested that the impact of fishery crisis on

youth had yet to be studied.

As it has throughout Ncwfowxtland and Labrador's history. the fishery is corninuina: to

mold its culture in DeW directions. Ifthis new gcnenu:ion ofrunll high school studeDts is

expected to broaden its employmen: possibilities.. post-secondary education will increasingly

become part ofits post-high school choices. Also. ifpost-secondary educational settings are to

tru!y offer me"'stUdc:rtt.~sc:rvlces discussed as a m.eg)c goal by the Dq:mtmern of

Education. POSl~ndaryadm.in..istratin must understand the spccia.I occ:ds of its post­

secondary srudcms (The Government ofNe'l'>1OuodIand and LaIndor. 199Oa).

Sot much is ~wn statislically about this particu1at group ofhigh school studc:nts..

however learning mo~ about such topics as meir post·sccondary aspirations. lnfIuencing factors.

academic performance and parema.J. suppon ,.",uId add to much needed Canadian research.

This thesis research was designed to allow a glimpse into the post-high scbool decision

making process ofa small group ofrural Newfoundland and Labrador high school studcms from
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[WO isolated island communities tlw ba~ been heavily impacted by the collapse: ofthe cod

fishery. lnfomwion gained through this rc:sean::b iDctuded the following:

(i) motivational factors behind post-high scbool aspirarioDS:

(u) parema1 influence on srudcm: choices:

(iii) StUdent pcrccprion of the their community including the fishery: and

(iv) barriers identified by participaInSto successful completion of programs as

described by studetns.

R.c:searc:bQuc:stions

1be major resean:b question oftbis study explores bow me current ecoDOmic: climaJ:e.

specifically the downturn in the ground fishery. bas impacted upon the post-high school cboices

ofPote:ntial First-Generation Post-Secondary Studc1rts. The subsidiary questions were designed

10 examine the factors that have influeraced stUdents" post-high scbool choices. these questions

ColMlWtity Perceptions

a) How do participants describe their communities?

b) How do participants pred.ia their colIllIlUllities will change?

t:1 How do participants dc:scnbe the future employmem possibilities oftbeir bomc

community?

al What are the perceptions ofyouth who are DOt planning to attend pos-.scc:ondary

programs after high scbool?
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b) Wba1 are the perceptions ofyoutb who are planning to enter the fisbeIy after high

school?

c) Do these participants recognize a gender difference in post-high school plans of their

1="

ParenJal Influences

a) How do these youth perceive the employmem choices oftbeir parents?

b) What types of direct advice have been given by parents to their children about post-

secondary education?

c) What messages are sent to children cotxerning the fishery, out-migration and career

choices?

Schoo/Influences

a) Do these panicipants "like" or 'dislike' school? How has this influeoced their poSl-higb

schoolptans?

bl How do participants perceive the post-secondary information given to them by their

schools?

cJ Are participants involved in extra curricular activities?

FlShery Influences

a) Have these: youth ever considered employment in the fishery?

b) Do these youth see the fishery as a viable career option for youth oftbeir community?
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Post-&condary A.rrirude and Post Secondary Plans

al 00 these yor.n.b sec posa-secoodary education as pan oftheir post-higb. school plan?

Barriers co Post-&coNiary EdJIcotion

a) Can these yor.n.b identifY any potemia.l barriers to suc:cessfu.I completion oftheir post­

high scbool plans?

Limitations ofStudy

Participams will be volunteering their time to this srudy. therefore the issue of self­

selection may be viewed as a limitation (Seidman. 1991). Any anaJysis ofdata will need to

consider that the subject group may have different characteristics than SlUdems who choose OOt

to take pan mthe study. Due: to the study design. self-selection issues can be am.icipaled mroth

the pamxs and the final selected group ofsubjects.

.'\ny interpretation of this stUdy must also consider the validity ofpersonal imcrviews.

Tba'e is always a possibility of subjc:as not being consiSlcmly hoQCSl during the in:lcrviewing

scssioos.

Another limitation of this study would be the potemiaJ effect ofthe iD1c:rview OD the post

bigh scbool cboices ofthef~ group. It is posstble that raising these: types ofquestions may

cause the youth to alnsider options that they may DOt oormally have seen as post high scbool

choices.

It is also imponant to consider the bias ofthe resean::ber. Holstein and Gubrium (1995)

hi&hlight that the framing ofquestions can be seen as an issue fur bias. Here the authors argue
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thaI in order to decrease the possibility of misintc:rpreutios the iDlcrvicwer 1WSl ask questions

properly. McCracken (1988) suggests the legitimacy ofthis limitation is blsed 00 the fact that

the interviewer shouJd be viewed as a major iosuumem. in any qualitative research method.. It is

therefore natural to consider if these potential biases have been "offset by the USC' ofresearcb

method~. Strauss & Corbin (1998) suggest tbat complete objectivity in research methods is

impossible.

The researcher must also consider the literature review as a possible limitation

(McCracken. 1988). Due to the fact that the interview qucstioos and subject sek:ction have been

based on relevant information observed in the literature review it is imporwa: to coosider that

without an aceurate literature revie'oA. this panicu1ar srudy may be flawed (Steward. 1996).

Openuional Definitions

II Post·Secondary Education; education. which foUows high school or secondary education.

usually to obtain a degree. diploma. or certificate in some specialized area..

~) Firsr.-Gencnuion Post-Secondary Studen1s - A post-secoDdary student with parents wbo have

no post-secondary Ieaming~ Tbc:se offspring~ in attendance at ODe of the fonowing

settings; private coUege. public community college. university_ vocational program or any post·

high school training.

3) p()(entiaI Fi:rst-Geoenuion Post·SemDdary Srudems - A high school student with parents who

have no post-secondary learning experiences. For the purposes oftbis research. parenta.I post·

secondary education received through mining initiatives ofTbc: At1ant.ic Gmundfisb Strategy

(TAGS) will not impact upoo the classification ofPoteatiaJ First-Geucration POst-Secondary

Students. This student is coDSidcring ODe oftbe following post.high schoolcboiccs: private
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colkge. public community college. university. vocatioaal program. any lype ofpost-high scbool

training or bas chosen DOt to emoU in the post-secondary system..

.;) Parents: In addition to btoOiical parents the term 'pa:rem(s)' inl::ludes any adult considered to

be a paremaI rok model

5) Community College: a govemment owned and oper.ued coDege that is DOt a~ graming

institution.

6) Private college: a privately owned and oper.ued coUege that is DOt a degree granting

institution.

7) Urban Area - Urban areas have minimum population concentrations of 1.000 and a

population density ofat least 400 per square kilometer. based on the previous~ population

count$. All territory outside urban areas is considered Rural Areas. CStBlistics Canada)

8) Rural Area - areas that are sparsely populated !aDds lying outside Urban Areas. (Statistics

C""""",
9) The: At!ami:: Ground Fish StrlIlegy (TAGS) -lmplemeDled in 1994. this four year program

was in response to the 1992 cod momorium. It \\o'1S dcsi.gned to provide: labour market

adjustment.. training optioll5 and income suppon for TAGS eligible clients.. The: program Illo"'&$ due

to apR in May 1999. (Government ofNewfoundJaDd and Laindor. 1991)

10) Census Consolidated Subdivisions (eeS) - These are geognpbicaJ areas defined by Statistics

Canada to enable the organization and prescmarion ofdata into small geographic regions. The

CCS repn::sents the smallest unit ofgeography in which meaningful and accurate TAGS data can

be presented for all areas ofNewfoWldla.od and Labrador (Govet1llDet1f. ofNewfoundland and

Labrador. 1997).
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11) CCS AB - A fictitious CCS code created by the researcher to ensure aDOnymity of

communities and research panicipanu where research was conducted. CCS AD refers to the

geographical area ofrural Newfoundland and Labrador where surveying and interviewing of

Potential First.Qenerarion Post-Secondary Srudents were conducted. This geographical area of

Newfoundland and Labrador is composed ofa number of isolated islands. Within CCS AS there

are two distinct island communities., coded as lsland A and lslaod B.

12) Island A: The smaller islaod community where surveying and interviewing ofseven

Potential First-Geoeration POst-Secondary Students was conducted. This code bas been selected

to ensw-e the anonymity of the community and its research participants.

13) Island B: The larger island community where surveying and interviewing ofnine POlential

First..Qeneration Post·Secondary Students was conducted. This code bas been selected to ensure

the anonymity of the COlIUIlunity and its research participants.

14) Full Participation - The level of subject participation that includes the completion ofbotb a

survey and an interview.

15) Partial Participation. The level of participant participation that was DOt Full Participation.

Pania1 Participation may have been self selected by the subject or determined by the researcher.
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CHAPTER 2

LITERATURE REVIEW

This literature review will allow the reader to examine Potenria1 Fim-Gcneration

Students from a number ofperspec:tives. There is some difficuhy in presenting Iiteral1.lre relevant

10 lhis topic due to the abseoce of the: term ·Polential Fim-Gcneration Student' within the

published literature. Therefore. conducting a review oflitera.nu-e requires the presc:ntation of

three academic fields. namely:

(a) higher education research cooceming First-Generation Post·Secondary Students:

(b) sociology ofeducation researcb coocerning status attainment; and

(e) a review ofsrudies cooducted on Newfoundland and Labrador's youth to examine

lheir poSl·high school choices.

These disciplines have been used as a method oforganizing and presenting the: literature

into three: major categories.

Higher Education Literature

WIthin the field OfpoSl-secondary studies or higher education. the emphasis on First­

Generation POst-Secondary Students appears to be quite novel 1be topic is gaining attention

largely based on the fact that these students are often oonuaditiooa.l or ofethnic and mioority

status. This focus on minority status of First-Generation Post-Secondary Students is particularly

true ofAmerican research. Many studies consider Latino. Mexican. American Indian, Asian. and

Afiican American stanIS as one of the defining differences between. Fim-Generation and sccond­

generation stUdents in community colleges (Chaffee., 1992; tGang. 1992; Laura, 1992; Rendon.

1996; Richardson &. Skinner. 1992; Stein, 1992; Wets, 1992).
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The Canadian research base concerning First-Generation Post-Secondary Students is

considerably different from the American. Tbe topic appears to bave received almost no attention

within the discipline ofbigheT education within Canada. However. Canadian publications

centered on sociological research have examined bow parental educalion levels impact on the

post-secondary aspirations of youth. Topics such as intergeneration social mobility (Harvey.

1984) and the correlation between social origins and school success (Guppy, Mikicich &:

Pendakur. 1984; Nakhaie &: Curtis. 1998) appear to bave a history of publication.

Terenzini. Springer. Yaeger. Pascarella &: Nora (1996) point out that even though there is

considerable literature focused on disadvantaged students. little is yet known about the

experiences ofme First-Generation Post-Secondary Student. Grayson reported in 1995 that First­

Generation Post-Secondary Studems bad yet to be studied in Canada. Through the literature.

whether it is American or Canadian based. there has been a noted need for further research into

First-Generation POst-Secondary Students (Government ofNewfoundland and labrador. 1998a:

Grayson. 1995: Pratt&: Skaggs.. t989: Tmto. 1975. WHlen. 1989: York-Anderson &: Bowman.

1991).

london (1992) and Hsiao (1992) suggest that there is no way to knowexact1y bow many

American First-Generation Post-Secondary Students are anending programs. Grayson (1995)

reponed that similar data is aJso unavailable in Canada. Without specific data to identify the

aetuaI numbers ofFirst-Generation Post-Secondary Students. it is generally agreed that their

numbers are growing as a post-secondary education becomes an important prerequisite for

employment (london.. 1992; Hsiao. 1992).
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Examination of the higher educatioo literature available 00 Firsr:-Generatioo Post­

Secondary Students can be viewed from a number ofperspec:tives such as., their general

characteristics. en:rolmcru cboices. &miIy beckground and its influence 00 post-secondary

education. anritioo risks and cuhuraJ adjustmeot issues. Each oftbese areas will be presented

within the following sectioo ofme titenrure review.

G~ru!,al Charact~ristics0/Fj'st-G~ru!,arionPost-&condary S!utknrs

Terenrini et at (1996) attempted to uncover more details concerning First-Genen.tion

Post-Secondary Students. They designed a study to examine tim. year student experiences and.

cognitive development. The study analyzed bow these students uoderstand coUege through their

pre-coUege traits. course work. curricular panems and experiences both inside and outside of the

classroom. The study compared 82S First-Geoera1ion Post-Secoodaty Students to 1860

ttaditiooaI students from 23 different institutions. A pretest was conducted in the fiill of 1992

followed by a posttest in spring 1993 upoo compictiooofstudetu' first year of stUdy.

The findings suggest potential learning probWems for First-Gcoen.tioo Post-Secondary

Students: the authors describe: Fim-Geoeratioo Post-5econdary Studems as -students at

acadmUc risk" (p.l1). lower aiticaJ thinking abilities and degree aspirations were observed

when First-Geoeration Post-Secondary Students were compared to traditional students. These

studenI:s also repon receiving less family encouragement. and spend less time socializing with

peers and instructors. Grayson (1995) round First-Generation Post-Secoodaty Students to have

lower levels ofstudent involvemenL First-Geoeratioo Post-Sec:oodary Studeo:ts tend to be older.

remale and have more dependent children. These studeot.s also tlDticipate needing extra time to

finish their programs (Termzini et aL 1996).
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Terenzin.i et al (1996) looked at the first year experience of these students.~ First­

Generation Post-Secondary Students reported working more hours offcampus and spending

fewer hours studying. 1bey are more likely to complete fewer total hours in their first year of

study than their traditional peers; they also report getting less encouragement &om friends to

continue in their programs. 1be authors examined srudent perception offiaculty; here these

students commented on receiving less feedback from instructors. Also, First-Generation Post·

Secondary Students were less likely to see faculty members as being coocemed with student

developmem and teaching.

Billson and Terry (1982) reported that First-Gcneration Post-Secondary Srudents are

more likely to live offcampus. not as likely to be involved in campus organi2al:ions and least

likely to have their best friends attending post·secondary programs. First.Qeneration Post­

Secondary Students woo do DOt complete their programs have: inlerests that often bold priority

above: coUege. sucb as jobs or children. All oftbese characteristics ofFirst-Gener.uion Post­

SecoDdary Students make ndifficuh for full integration into the coUege~e. These

authors describe the first·generation students' experience as "low levels ofstruetural integration'"

(p.I1).

Program ErrrolmenI Choices for Fim-Generatiorr Post-$econdary StudenIS

The Education Resouru Institute (TER1) (1991) considers the categorization of4irst­

generation'" to be a facIorthat can "'binder access and success to post-secondary education'" (p.I)

Here issues ofaccess are discussed tbrougb data that shows differences in First-Genmnion and

second-generation studem application choices. Only 36% ofFirst-Gcneration Post-Secondary

Students aspire to bachelor programs, while 78% of second-geoeration studCDls pursue degrees.

This report shows thaI 53% ofFirst.(ieneration Post·Sec:ondary Students choose two--year
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programs over four year programs.. only 26% apply to four-year programs. First-Gencra1ion Post·

Secondary Students are more likely to attend programs 00 a part-time rather than full-time basis.

Chapman (1981) designed a model to dcr:ermine variables that influenced student·s

institutional choices. One variable considered was socioeconomic status. This srudy revealed that

students from higher socioeconomic status teod to choose four.year programs.. while students

from lower socioeconomic background tend to choose twO-year programs. londoo (1992)

reponed that nmnbers of lower socioeconomic background stUdents are increasing dramatically

.u community colleges. Guppyet aI (1984) suggest that due to &i1ure while anending secondary

school studentS from blue-collar backgrounds may delay their transition into post·secondary

settings or oot attend at all

TERl (1997) considers the: timing ofpost·secondary choices to be an importaJIt variable.

The report suggests that 13 % of second·generation students will apply for programs directly

after high school First-Generation Post-Secondary SlUdents are more likely to delay their

enroUment with only 26 'fa oftbcm applying directly after high school This report suggests that

these students often choose to work directly after high school 'The work versus post-secondary

school debate is descn"bed as an area conflict with parents and other family members. This is

especially true if fiunily members believe that work. is more important while the: student would

rather be attending scbool

Other barriers discussed by the TERI report are similar to those identified by Terenzini

et al (1996). Through a study entitled The' Beginning Post-Secondary Students Longjtudinal

Soo (1~1994) Tc:renzini et aI examined the length of time needed by smdeo1s in order to

complete programs.. 9Jben First-Gc:ncration Post-Secondary Students choose four-year programs.
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only 44 % will finish their programs in five years. 56 % ofsecood-gc:oc:ration sr.udc:Dts anained

their degrees within five years..

Family Supporf/ssws

~ resean::bers have looked al: the issue of family support given 00 fim-gcnenIion

students (BUlson &. Terry. 1982; London. 1989; London, 1992; Loadon. 1996; Pardon. 1992;

York-Anderson &. Bowman. 1991}. The literature suggests examples of-low family suppon"

that ranges along a continuum. being labeled from "'obstructionist.. (padron. 1992. p. 73) in

narure to rmre subtle family barriers.

York-Andenoo and Bowman (1991) found significam differenct's in peR:eived levels of

family support between first and second-generation students. They describe t.b:a1 pm::eived lower

levels of 6unily support found among Fi:rsl:-Generation Post-Secondary StudentS is due rmre to

their parenlS lack of personal experiences available to pass on to their children than negativity

towards post-SttOndary education. This type ofsupport fililure is very different from being

obstructive in nalUI'e as described by Padron (1992). The question raised by this research may be

the perception of lower levels of involvemem being viewed as 'ow family support. When in fact

these fiu:nilies may DOl possess re50laCeS available to provide higher levels ofsuppon.

Billson and Terry (1982) de:sig:ned a study to look at the hidden tmric:n created by

parm1S ofFirst-Generatioa Post-Secondary Students. 1be authors surveyed the leavers and

pemgers al: a private liberal arts coUege t.b:a1 was seeing an increase in oon-tradir.ioaaJ First­

Gcaeration Post-Secondary Studctns. The au:bors measured studcms' perceptioas ofthemselvc:s

and bow students perceived their parents" thoughts on higher education. The authors concluded

that second-generation students dcscnbr: greater support in areas offinancial assistance.

transponarion and help with assignments and homework.. These lllItOOrs suggest First~n
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Post·SecoDdary Studc:ms are attempting post-secoDdary programs -wi:l.h fewer resoun:cs and less

suppon aDd positive role models &om significant others" (Billson and Terry. p.IS)

Padron (1992) suggests that siblings can also be DDO-SUPPO~to their brothers and

sisters aneoding post-secondary programs. Some First..Qenerarion POst-Secondary Students

report that siblings aDd other fiunily members often see them as having access to mooey that

couJd be used for the family. which is often in need offi:n.ancia.l assistance.

Balancing TltiO DijferenJ CwtW"es

London (1992) points out that all students develop due to their coUege experieDCe5. The

act of First-Generation Post·SecoDdary Students going to college sbows that they are interested

in elass mobility DDt previously attained by other fiunily members. ""This may take the student

iDlo uncharted cuJrurallentr:OrY (p.1 0). Billson and Teny (1982) describe First-Generation Post­

Secondary Students as taking ""a longer jump &om the sociaJ status of their parents than are

sccood-generation students" (p.IS).

Loaden (1989: 1992: 1996) presents qualitative: resuhs from hundn:ds ofsrudem

iDlervicws. This rc:seareh i5 focu1ed on 4eaming more about what is at stake - wbat is lost.

gaiDed. faust- for. aod given to compromise - when. for the first time in the history ofa bunity.

ODe ofns members partakes ofhigbcr education" (London. 1989. p.14S).

A picture of the daily balancing act that is required ofmany First-GeDennion Post·

Secoadary Students comes to light. through London's (1989) exploration of'"tb: underside of

upward mobility'"" (p.145). These stories teO bow SlUdems strUggle to re<X)ocile the conflicts

between fiunily and educational mobility. These are often stories ofstudeDls who are from lower

or working class families with ethnic or minority status. This research often tells ofstruggJes aDd
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COnstaDl dilemmas. for example.. students who have to corttinuously defe:od their choice of

anending post-secondary programs rather than worldng in the &mily business (Lordon. 1989).

lbere are stories oforientation problems among many Firsl...(Jeoenrion Post-Secoodary

Srudems. London (1989; 1992) discusses the transitionofFirst~nPost-Secondary

SrudeDts while ancqxing to adopt symbolic elc:mems oftbeir new posl-secoDdary cub:ure.. such

as choices in food. trIJSic. clothes and ways of talking. Such stories help to illustrate that these

stUdcms face snuggles in both of their worlds.

London (199S) points out that there are normal separation issues that occur within the

parent· child relationship. London highlights theories from psychologists and sociologists that

suggest this separation process may be more trOublesome for peopk: who choose to break away

from firmly entrenched family roles aDd expectatioas.. as many First-Generat:ion POSl:-Secondary

Students are attempting to do.

Attrition Risks ofrtnl-Generanon Posr-&c:ondary Stulknu

Tc:reazini et aI (1996) describe the sinwion ofFlJ'St--GcDeration Post-Secondary StueIe:ns:

'"Overall. the picture suggests these students come less well prepared aDd with rmre

nonacackmic demands on~ and they ettter a world where they are less likely to apc:rience

many of the conditions that other research iDdicales are positively related to persisteDce.

performance. and learning" (p.IS).

At the time Billson and Terry (1982) cooducted their srudy ofanrition levels and First·

Genen.tion Post-Secondary Students. they reponed finding 40 years ofresearch to show studem:

persistence links to parana1 education levels.

Research has been cooducted which examines First-Gmeration POSt-SecoDdary Students

and their poteDtiaJ for attrition. Much of this research bas been Linked with popular post.
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secondary attrition theories.. Perhaps the most influent.ia1 studies of attrition and retention have

been completed by Tinto (1975). His ballmar:k theoreticaI model attemptS to predict and explain

attrition as the interaction between the individual and the institution. it i!- based on the idea that

institutions have their own social systems with their own values and social structure. This model

views a drop out ofa post-secondary program as a drop out from a cultuft: or society. According

to Timo (1975), it is important to 00" carefully a1 the social and academic systems in post­

secondary settings.. to help ensure students are suceessfully integnued into both systems.

Another important elemem. ofTinto's (1975) model is the individual cbaractcristics that

students bring to post-secondary settings. An integral part ofanaJyzing these: cbar3Cteristics is

reviewing filmily backgrounds. rlDto points to the work coDdueted by Jaffe and Adams (1970)

and Spady (1970) that suggest coUege persisters are more lik.e1y to come from families wbose

parents are more educated.

Tmto (1975) also attempts to make a clear distinction between voluntary withdrawal and

academic dismissal within post-secondary education. When considering socioeconomic status of

students. academic distnissals tend to happen more frequently with students who are from lower

socioeconomic status. Students who vohm1arily withdraw from programs tend to be from higher

socioeconomic bacqrounds.

rlDto (1975: 1997) discusses that there have been many studies that show an increase in

persistence wben studems are exposed to social integration with the l3cuJty and when full

classroom integration occurs. These expcrieoccs increase social integration. institutional

commitment and academic success. First-Geoeration Post-Secondary Studeots do DOt have the

extra time to socialize (Termtini et at 1996). lend to live off campus and feel uncomfonable in
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the college environmem (TERI. 1997) and are less involved in social and academic activities

(Grayson. 1995).

Pascarella and Terenzini (1977) show evidence that some students will disassociate and

eventually become an attrition swistic in the absence ofsocial interaction. Specifically. they

show that contact with faculty members outside of the classroom may be the most imponant type

of interaction that positively imp8ClS upon student persistence. Terenzini et at (1996) suggest that

many First-Gcneration Post-Secondary Students do oot bold positive opinions about filcutty and

their coocem for the development of student. possibly making social interaction less Iikc:ly.

Stanfield (1973) Stales that research has shown the overrepresentatin ofFn-Generation

Post-Secondary Students in attrition suristics.. particularly within their first year ofschooling.

York-Anderson and Bownmn (1991) state that "coUege attrition may be in part. a lack. ofbasic

information about college for first-generation college students.. (p.121). They also identify that

difficulty with family suppon may be linked to academic problems. voluntary drop out and even

academic titilurc.

Not all studies ofanrition presem First-Genera1ion Post-Secondary Students as being at

greater risk for ocg.ative college and university experiences. Wnhin their study. Pratt and Skaggs

(1989). c:onsidet"ed if first or amtinuing generation students were more likely to leave post­

secondary programs. Using Tinto·s model Pratt and Skaggs considered goal attainment.

institutional commitment. academic integration and social imcraction afme research

participams. While many areas showed 1ittIe swistica1 differences between first and continuing

geoc:ration students. there were some interesting resuhs. rlf'St--Ge:Deration Post-Secondary

Students reponed more doubl that they were adequately prepared for c:onege, an understanding

ofthe importane::e ofexI:l'3-am'icul activities but ret they bad little cbaoce ofaetuaDy jolning a
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fi-alemiIy and they~ less likely to &SpR to gndua1e educ:arion prognuns.. A substaotial

difference was seen in the amt ofimporwx:c placed on college ancndaoc:e by their parents..

Wfthin lhis study the: authors dcscnbcd First-Gc:uennion Post-Seamdary Studc:ms as less likely

to drop out ofcollege. The authors staled that due to Firsl-GeDerarion Post-SecoDdary Students

strong institutional commitment and lack ofparental suppon their aspirations are '"more

intc:malizod and therefore more focused" (p.33).

Bean and Metzner (1985) present a 1engthy literature revic'w ofstudie5 coDdueted to

examine attrition oftraditiooaJ and oontraditional undergrachwe: stUdents. Their~ review

stated that many variables sucb as age.~ hoUlSofemploymenL finances and pamttS'

educational levels that arc often found to have statistically signi.fica.nl relationships with attrition.

The Sociology ofEducarion Rese:an:b

While POteotiai First-Gene:ra1ion Post-Sec:oDdary Students bave not directly examined

within studies focusing 00 smus anainInmL. this populalioo can be recogniud. within the data..

Tbc:sc art' the high school studcDls. from limited socioeconomic beckground. with the desire to

anend post-secondary education even through the literature sugaests they will face many--Tbere is aD extmsive amount ofsociological research that bas investigated the

relationship between plft'Dta.I educarioDa1le~1s and ado'e:scCDlS' educational aspirations

(Bellamy. 1994: Davies &:. Kerdal. 1981; Guppy, Milcicicb &; Pendakur. 1984: Lareau. 1987:

Looker. 1989. 1994 &; 1997; Looker&:. Pineo, 1983; Nakhaie & Curtis., 1998: Stage:&. Hossler.

1989: Smith. L982; Van Hook.. 1993; Williams. 1972). Much of this Ii:le:rantte can be fouDd

UDder the: general topic of"status 3ltainmed•. Each of following sociological topics are pan of
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the lit~: educational incqua.1ity stemming from socioecommic status (Guppy. Mikicich &:.

Pendakur. 1984: Ureau. 1987). cuInaal and social capital (Bellamy. 1994; Looker, 1997:

Nakhaie III Curtis. 1998), social psycbological influeuces in swus mainmctt (Looker, 1983;

Pineo. 1983). active capital (Looker, 1994) andado~pen::eptioDS ofparmtaJ aspirations

(Davies III Kendal 1981; Smith. 1982) have helped educatioaa.lsociologists c:xamiDe systemic:

barriers presem within the educational system.

It is DOt the imention ofthis lit~ review section to supply an in-depth investigalion

of the starus anainmem. literature. This section is intended to supply a broad focus oflhe

sociological research to help provide an additional perspective on the post-high school decision

making process of POtential First-Gencruion Post-Secondary Students.

fmpacr ofPanruaJ Educarion ~ls on Post-&condary EdtIcariOrl Aspirations

.o\s stated earlier. there is. vast amoumof~h which bas examined bow panma1

educational levels have impacted upon the educatioDai aspirations and anainmcm of their

chiktrcn. Much of this literature equares low socioec::oDOmic status with lower levels ofparmtaJ

education (Davies III KaodeL 1981; Lareau. 1987; Looker &:. Pineo. 1983; Nakhaie &. Curtis.

1997; Williams.. 1972). Nakbaie and CU1"ti5 (1998) JR5etIt. body ofCanadian litc:ramre dating

back to the 1960'$ which c:xamiDes the impact ofoccupatioDai swusofooe or both rments on

children's educational anainmem.. Summarizing the literature. Nakbaie and Curtis (1998).. stale

lhat -regardless of the research approach. with few exceptions, the srudies show that the better

the occupKtional status or educarional level oftbc: parents the bettertbe offspring's educational

anainmcnt.. (p.485).
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Stage and Hossler (1989) are often quoted in the literature cooc:erning pareIl1al educalion

levels effects on post-secondary choices ofcbildren. These authors ooted that the impact of

parental influences on children-s aspirations is complex and varied. Tbe resuhs oftbis study

found father-s education. mother's education and family income to be statistically significant in

influencing paremal expectations of cbildren. With Father's education levels baYing the strongest

influence on post-secondary plans of their cbildren. Fa1her's level of education also held

significant positive affects on the frequency that parentS discussed posHecondary choices with

their male children. For female studentS. the awnber ofchildren already emoUed in post-

secondary programs has a mucb more negative effect on savings for scbool Tbe authors suggest

that tbere might be a subtle difference within families whicb impact differently upon male and

female cbildren from fiunilies with lower education levels.

The Possibility rhal Impacr ofParenlal £ducmionall.evels
on Educational Anainmenr has Decreased Over Time

Researcb conducted by Guppy et aJ (1984) also focused on the influence ofsocial origin

on educational attainment. however these researchers were particularly interested in detennining

if the impact of social origin on educational anainmem has decreased over time. This research

attempted to examine educational inequalities 1Nithin the Canadian educational system.. Guppy et

aJ (1984) provides the reader with literature explaining a debate that exists among resean:bers..

stating that some researchers consider the effects of social background on aspirations of youth as

'constant' over time while others describe: them as 'diminishing'.
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This investigation by Guppy et al was conducted by drawing on data supplied by the

1973 Canadian Mobilitv StudV these respondentS were broken down into four worker

categories: l3nners. blue collar. white collar and professionalsl managers. This classification "''85

conducted by considering different social origins. as measured by paremal education and father·s

occupation. The results ofthe research showed that the prospects of youth finishing secondary

school were higher when both parents were also high school graduates. These authors cauriously

suggest that the relationship between social origin and educational attainmenJ: has weakened over

time. but stress that social origin still continues to have a strOng influence on youth. Data

resu.lting from this research suggests that while youth from blue collar and farming backgroWlds

are attaining higher levels ofeducarion. the aUlbors remiDd the reader that Lbey may still be

disproponiooately underrepresented in selected educational streams which yield more valuable

sets of credentials" (p. 330). The authors also advise that the results did oot take into !Ccoum

regionaJ differences that may have contributed. to educational aspirations of youth.

Nakhaie and Curtis (1998) also examined utile impact ofparenta.l class position on swus

attainment had diminishing over time. The data source used for t.bis investigation was the 1986

Genera' Social Survey coDdueted by Statistics Canada. Respondents were divided into Marxist

eatego~ ofbourgeoise. petty bourgeoise. managers. workers or surplus popWation. The resuhs

showed tbat class and education levels ofparems did impact upon children. They suggest that

within the domi:nanJ: classes.. regardless ofgender ofthe offspring. they an: ~er situa1ed to

reprod~ their class..4Jso members of lower class. StICh as petty bourgeoise: are not as

successful in obtaining educational credentials for their chiJdren.
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like Guppy et aI (1984). Nakhaie and ClDtis (1998) can suggest only a slight diminishing

effect of parental educational levels on the next generation. They further state that fathers class

position still has significant effects on educational anainmcnt of sons and daughters.

Increasing Capital (or Resourcu) Through PcuenJal Supporr

looker (1997) insists that it is oot enough that pamlts hold capital (or resources), it must

also be put to use if it is to be beneficial for children. Looker (1994) considers the importance of

"active capital' in increasing post-secondary aspirations ofoffspring. Active capital is descnDed

as encouragement, help with homework or parental participation in ongoing interpersonal

processes. For capital to be active parents need more than certain levels ofeducation and

aspinltions for their children. Parents also need to be active within their child's educational

process. looker further suggests that the use ofactive capital. will create increases in social

capital for children: this increase in social capital will make other fonns ofcapital more

available.

Looker (1994) examined the impact ofaetive capital on Canadian youths' educational

perfonnance and plans. The study showed that paR;nts with a university education are more

likely to 'very much encourage' their children to continue beyond high scbool Within the

research. a cros,s.tabulation ofparental encouragement levels with parental education levels was

conducted. The data illustrated interesting information concerning parents classified as high

school or less education. Within the first data set. gathered between 1975 to 1981, youth repon

48% of their mothers and 47"/0 oftheir filtbers 'very much encourage- them to continue their

education beyond high school Within the second data set. gathered in 1989, youth report 73% of

their mothers and 64% oftheir fathers 'very much encourage' them to continue their education
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beyond high school Not only does this data show an increase over time, but it also shows that

many children ofparents with limited education are encouraging their children to consider post­

secondary programs.. She suggests that many parents who feh that they were denied an education

themselves want better chances for their children. and suggests the need to recognize the

potential of active capital. particularly that ofparemal encouragemeIl1 as a contributor to post­

secondary aspirations ofchildrc:n from tamilies with limited education levels.

Sewfoundland and Labrador Perspective

The lollowing section will review studies that examine post-secondary aspirations and

participation of youth from Newfoundland and Labr.tdor, These studies are important not only

for £heir emphasis on Newfouodland and Labrador youth but also due to the examination of

issues specific to rural youth. Transferring of status from one generation to another becomes an

area of interest when we consider Newfoundland and Labrador's educational levels compared to

the rest ofCanada.

Nellifoundland and &lbrador YouJh and Post-secondary Aspirations

,-\5 staled earlier_ the actual numbers of First-Generation Post-Secondary Students are

unknown and there is very link Canadian resc:arch on their post-secondary aspirations.

participation and success rates. However, we can see examples of Potential First-Generation

Post-Secondary Students ifwe look. deeper into the results of studies investigating educational

aspirations ofNewfoundland and Labrador youth. While there are no local publications that

specifically focus on Potential First-Generation or First-Geocration Post-Secondary Students.

studies have examined students from economically depressed regions that have traditionally

lower levels ofeducation.
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Sharpe: and White (1993) examined the transitions ofNewfoundland and Labrador youth

into the labor market through a longitudinal study that began in 1987. The authors recognized

thaI rural Newfoundland and Labrador youth were faced with "'challenging ecooomic times'"

(p.II). This study began during the initial stages of the province's fishery failure. These youth

were witnessing plant and store closures along with increasing unemployment- The authors

commented on the need for these students to adapt to the CCODOmiC cballenges in their

environment by recognizing the need fOT education to meet changes injob availability,

This study divided their data into two major groups ofstudents. poSl·secondary Attenders

(no-3847) and Non-aneoders (0'"'1130). 1be education levels ofpareuts were examined through

'specific vocational preparation' (SVP) and 'general educational development' (GED) levels,

The differences in both SVP and QED levels between Anenders and Non-anenders were

significant. with Noo-atteoders parent's revealing lowe't le~ls ofSVP and GED. Generally the

occupations held by parents ofNon-anenders requirailesser amount of education and training.

To consider the dataofSharpc: and White (1993) as relevant to the topic of First·

Generation Post·Secondary Students requires a more: in depth look. ar: the da1a... Tbcre: is the

obvious issue ofyouth from homes of lower parental education DOt attending post-secondary

programs. However, an inter'eSting follow up, which is DOt discussed in the study. would be an

examination of the program choices and anrition levels ofAttenders with lower parema.I

education levels. Wnhin this study, 1e~1s ofGED are presented on a scale of I to 6, with I

showing the use ofvery basic reasoning, math and language skills and 6 reflecting the highest

level ofthese skills. When we examine the paremal GED levels of Anenders there is also

interesting data: 43 % ofFatber'sGED le~ls were 3 or below and 59.5 % ofmother's GED
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levels were 3 or below. A closer examination ofthe Atteoders data would give a clearer picture

oftbc experiences ofFirst·Gencration Post.Secondary Students within this panicu1ar study.

Using data coUected by Sharpe and White (1993) along with series ofimerviews with

school principals. guidance counseUors and twenry post.secondary Non-attenders McGrath

(1993) conducted further analysis of post·secondary participaIion in Newfoundland and

Labrador. This research considered student background variables which are most frequently

associated with enroUmcm in post·secoodary programs such as: gender. Ic:amiIlg styles. fil.m.i.ly

size. value of education in the bome. career information.. geograpbical region and social

psycbological variables. Due to lack of research in this area.. McGrath (1993) called his study as

-exploratory. aimed towards increasing our understanding of the factors which might influence

the decisions made by young people about furthering their education beyond high schoor (p.9)

The findings ofMcGrath·s (1993) research suggest thaI fiunily size bad IittJe effect on

post·secondary panicipation. However. the value ofeducation or parental encouragement ....'35

found to be: the single most imponam factor in eliminating barriers to post·secondary

participation. This was a fact that was also recognized by school principals. woo acknowledged

family influence as vnal to students for completing high school and aspirating to further

education. Intemew resuhs suggest that a minority of school principals and a majority of school

guidance counselors express the opinion that many parents in Newfowxl.land and Labrador bekt

a low value for education. These respondents suggested that this parenta.l attitude was

instrumental. in many students DOt finishing high school and going on to post~ndary

programs.

This research conducted by McGrath.. suggests that youth from rural communities were

equally as likely to continue with their education past high school as youth from urban areas. The
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resuhs also suggested that rural students did not want to leave their communities to continue

their education. however the resuhs ofthe quantitative data showed community attachment

actually bad a minimal effect on youth choosing to leave the area for employment or school

opportunities.

McGrath (1993) used the qualitative and quantitative results ofthis study to develop a

status attainment model to unwind the complex system of predicting post-secondary

panic:ipation. Within the conclusions the author commented on the need for further research that

would continue a refinement oftbe model A suggestion was to include a measure of

socioecooomic status that takes into account the rural nature ofNewfoundland and Labrador.

Genge (1997) surveyed 192 level three and four students from the Northern Peninsula of

Newfoundland and Labrador. The goals of this thesis research were to: descn"be career options of

these youth. examine any barriers to their post-secondary educational plans and to investigale

any changes in youth plans over the past years. Another goal was to gain the perspective of youth

on how their tamily, community. economy and scbool may have impacted upon their post-high

school plans. This study was conducted at a time of economic uncertainty for the fishery in a

geograplllca.J. area. descn'bcd as 'disadvantaged'. Like Sharpe and White (1993), pareuts were

classified into groups based on GED (formal and informal education) and SVP (time required 10

learn the lechniqueS and skills Deeded for an occupation). Genge (1997) reported that 66.7 % of

fathers and 71.5 %ofmotbc:rs beldGED levels of three or below. Also 64.7 % oflilthers and

69.6 % of mothers held a SVP level offour and below. Both the QED and SVP showtbe limited

educational backgrounds for the majority ofparents from the research area. The author dcscn"bes

these levels as 'generally low' and a mirroroftbe fishery related occupations oftbe area..



POSl·High School Aspirations ]7

In the resc:arch conducted by Genge (1997). 67 % ofme respoDdeDts reported that they

bad decided to DOt continue with their education or u-aining Uno tile DeXl year. 'The largest

number of them (29,7 %) thougln that they would oot bave enough mDnry to coarinue. 18.8 %

reponed that they were unable 10 decide on a program and 9,4 % bad decided that they wamed to

start supporting themselves. The partutal education levels ofthe:se Non-anenders~ DOt

ilDlllyzed in this research study.

Genge (1997) also asked 125 respondents 10 rare problems or possible barricn to post·

secondary education as -001 a problem'", -somewhat ofa problem'" or '"a serious problem~,

Overall it appears thai: many of these students considered a smaIkr percentage oftbese problems

as -serious'". The problems most frequently recognized (21 %) as '"serious" were "'finding the

right course that was close to bome- and '"finding an available course near benne-. Respondents

appeared to rale a larger percemage oftile listed problems as "'not a probkm- or ""sOmewbal ofa

problem-. The highest respClDSe (70.4 %) within the -somewbal ofa problem" category ....-as

amicipaled -difficuhy ofthe course-. Each ofme following problems were rated as 'not a

prob&em' by O'f'a" 50 % ofme respondents: '"finding rime to go to schooI'" (87.2)., "'reading'"

(80,8).. -getting information about courY" (59.2).. ""baving to work to support themselves'family­

(59.2). "'high school pr-eparation'" (57.6). ""meeting entraDCe requirements'" (SO.4) and -adjustiog

to the instructor-(SO.4).

Genge (1997) coDlIDCllled.. thaI in genct3l these youth were aspirating to b.igber levels of

education and that they bad come 10 accept the inability to find employment. within their

communities. Only ooe-tenth ofthe srudems indicated that the dosme ofthe cod fishery had a

large influence 00 their immediate c:ara:r plans.. However, these respoodenls did recognize that
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