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Post-High School Aspirations
Abstract

Rural Newfoundland and Labrador youth who live in

uncertainty could be the first generation of their families to enroll in post-secondary programs.
Literature describes such “Potential First-Generation Post-Secondary Students’ as less likely to
aspire to post-secondary programs and gives eventual risks for attrition. Sixteen high school
students from two isolated island communities of Newfoundland and Labrador were surveved

and interviewed to investigate post-high school aspirations of these youth. All participants

reported wanting to artend po v ion and training and feeling that
program cost was the greatest barrier to their i ions are
made to the P! of practical initiatives for student service departments in

support of First-Generation Post-Secondary Students while attending programs.
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CHAPTER 1
INTRODUCTION

The objective of this thesis research is to qualitatively investigate the post-high school
aspirations of rural Newfoundland and Labrador high school students with parents who have no
post-secondary education. These youth, if they pursue a post-secondary education. will become
what higher education literature terms = First-Generation Post-Secondary Students™. The
research is directed at youth from two island communities with a strong history in the ground
fishery. Since the 1992 ground fish fum these ities have

considerable economic adjustments. The research explores how the current economic climate.
specifically the downturn in the ground fishery. has impacted upon the post-high school choices
of Potential First-Generation Post-Secondary Students.

Historical Context

The ground fishery has been as the catalyst for and

Labrador. and is responsible for shaping the cultural landscape of the island. This has led to a
history of strong economic dependence on these and other natural resources. Seasonal work
supplied by Newfoundland and Labrador’s natural resources, along with government financial
supplement programs. has meant that many young people did not have to pursue an education in
order to secure an acceptable quality of life. This situation made it possible for young people to

remain in their home communities to pursue seasonal rather than px Yy

Hence 49% of and Labrador’s adult population does not possess a high
school diploma and the illiteracy rate is one of the highest in the country. Also, fewer
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Newfoundlanders and Labradorians have a university degree

to the rest of
the country. (Human Resources and Development Canada, 1996).

Another explanation for Newfoundland and Labrador’s limited post-secondary education
statistics may also be due to its relatively short history of offering post-secondary programs.

Memorial University College began offering two-year universit ion courses

in 1925. In 1949. Memorial University became a degree-granting institution (Baker, 1999). The
provincial trades and technology college system began offering post-secondary education
programs in the early 1960°s. This brought post-secondary education into rural areas of the
province. In total. the 75-year history of offering post-secondary programs to the people of
Newfoundland and Labrador is considerably shorter than other provinces in Canada.

When we consider these historical facts along with the inability of the current fishery to
supply resources necessary to continue inter-generational dependence. we can see an interesting
characteristic of Newfoundland and Labrador’s rural youth. It can be reasonably hypothesized
that many of today s rural Newfoundland and Labrador youth will represent the first-generation

of their family to consider post-secondary education programs.

Newfoundland and Labrador’s Educational Attainment
The 1996 Census data shows that 79% of Newfoundland and Labrador’s population aged
15 years and over have schooling levels ranging from less than five vears to 13 years. Only 21%

of the same group have schooling levels past grade 12. This data shows a majority of

and Labrador’s ion has a high school or less education. The average years

of ion held by and Labradorians is 11.2 years, while the average for the
entire country is 12.3 years of education (Statistics Canada, 1996).
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In 1990 the results of the Southham Literacy Survey showed that 44% of Newfoundland
and Labrador adults could be considered as functionally illiterate. 24% of our adult population
were at literacy levels of one and two, with level two indicating the lowest
levels of reading skills. 39% were at level four. or the level of individuals who can meet every
day reading demands. This was statistically lower than the Canadian average of 62%
(Department of Education. 1990a).

Post-secondary Indi 98 (G of and Labrador. 1998b)

highlights changes within educational attainment statistics for the province. This report

imp in the overall i i levels over the past twenty vears.
however it should be noted that general education levels are still below the Canadian average.
The report states “Estimates of educational artainment from the Canadian census. studies of
literacy and numeracy. and until recently. graduation rates from secondary school have all
indicated lower levels of education among the citizens of this province when compared to our
Canadian counterparts™ (p.29).

As stated earlier. there have been signi changes in i i levels

over the past twenty years. In 1976. 70 % of Newfoundlanders and Labradorians had not
completed high school and approximately 40 % of the province s adult population had not
achieved a grade nine education. By 1986 the statistics of adults who had not artained a grade
nine education had decreased to 26.6 % and through to 1996 it continued to decline to 18.7 %.
When we examine the 20-34 year olds in 1976. 54 % had not completed high school; by 1996
this percentage decreased to 20.5 %. During the same period there was also an increase in post-
secondary attainment within the 20-34 vear old population: by 1996 there was a 67 % increase in

post-secondary participation was seen within the same group. The report goes on 1o state that
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Newfoundland and Labrador’s impi in i it from 1976 10 1996 was

greater than the rest of Canada during the same period. Within this period Newfoundland and
Labrador’s post-secondary attainment increased by 143 %, compared to the Canadian average of
119 % (Government of Newfoundland and Labrador. 1998b).

Both Shaping Our Future (Government of Newfoundland and Labrador. 1990a) and the

White Paper (G of and Labrador. 1990b) stress the importance of

ing post-secondary icipation rates and basic literacy rates in Newfoundland and
Labrador. Both d focus i attention on ies designed to tackle
Newfoundland and Labrador’s und ion and literacy ! One of the goals listed in

Shaping Our Future (Government of Newfoundland and Labrador. 1990a) was to increase

ility of po: y programs for the students of the province. The intention was 10
increase the numbers of students with disabilities. native status. social assistance recipients and

rural students. Also. the and Labrador D of ion has ized a

need to gain insight into the relationship between parental education levels and educational
aspirations of their youth (Government of Newfoundland and Labrador. 1998b).

Human Resources Development Canada (HRDC) (1996) published Issues and
Opportunities in the Newfoundland and Labrador Labor Market. The focus of the document was
to aid in

provincial labor market adj Here HRDC suggests that

Newfoundland and Labrador has i barriers to such as “low

levels. limited employment growth and narrow industrial base have become more evident since

the collapse of the ground fishery™ (p.1)
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Statement of Problem
Potential First-Generation Post-Secondary Students deserve research attention for a
number of reasons. Firstly. sociological research suggests that children of parents with no post-
secondary education possess limited capacity for artending post-secondary programs. Secondly.
if they do choose to artend post-secondary programs. higher education fiterature tends to describe

these students as artrition risks. Thirdly. it is o to increase i i ing the

post-high school transitions of Newfoundland and Labrador’s youth. particularly those who have
lived in rural communities during the fishery crisis. Genge (1997) studied the aspirations of rural
Newfoundland and Labrador youth. This study suggested that the impact of fishery crisis on
vouth had yet to be studied.

As it has throughout Newfoundland and Labrador’s history. the fishery is continuing to
mold its culture in new directions. If this new generation of rural high school students is
expected to broaden its 3 ilities. po: Y ion will

become part of its post-high school choices. Also. if post-secondary educational settings are to

truly offer the “student-centred™ services discussed as a strategic goal by the Department of

po: y administration must the special needs of its post-
secondary students (The Government of Newfoundland and Labrador. 1990a).

Not much is known statistically about this particular group of high school students.

however learning more about such topics as their po: irati i ing factors,
academic performance and parental support would add to much needed Canadian research.
This thesis research was designed to allow a glimpse into the post-high school decision

making process of a small group of rural Newfoundiand and Labrador high school students from
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two isolated island communities that have been heavily impacted by the collapse of the cod
fishery. Information gained through this research inchuded the following:

(8] motivational factors behind post-high school aspirations:
(i) parental influence on student choices;
(i) student perception of the their community including the fishery; and
(iv) barriers identified by partici © ion of as
described by students.
Research Questions

The major research question of this study explores how the current economic climate.
specifically the downturn in the ground fishery. has impacted upon the post-high school choices
of Potential First-Generation Post-Secondary Students. The subsidiary questions were designed

10 examine the factors that have influenced students™ post-high school choices. these questions

are:
Community Perceptions
2) How do partici describe their ities?
b) How do ici] predict their ities will change?

c) How do participants describe the future employment possibilities of their home
community?
Peers 4wareness
a) What are the perceptions of youth who are not planning to attend post-secondary

programs after high school?
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‘What are the perceptions of youth who are planning to enter the fishery after high
school?

Do these partici ize a gender dif in post-high school plans of their

peers?

Parental Influences
How do these youth perceive the employment choices of their parents?
‘What types of direct advice have been given by parents to their children about post-
secondary education?
What messages are sent to children concerning the fishery, out-migration and career

choices?

School Influences
Do these participants “like" or "dislike" school? How has this influenced their post-high
school plans?

How do ici] perceive the po: y ion given to them by their
schools?

Are participants involved in extra curricular activities?

Fishery Influences
Have these youth ever considered employment in the fishery?

Do these vouth see the fishery as a viable career option for youth of their community?
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Post-Secondary Attitude and Post Secondary Plans
a) Do these vouth see post-secondary education as part of their post-high school plan?

Barriers to Post-Secondary Education
a) Can these vouth identify any potential barriers to successful completion of their post-
high school plans?

Limitations of Study
Participants will be volunteering their time to this study, therefore the issue of self-
selection may be viewed as a limitation (Seidman. 1991). Any analysis of data will need to
consider that the subject group may have different characteristics than students who choose not

1o take part in the study. Due to the study design. self-selection issues can be antici] in both

the parents and the final selected group of subjects.

Any interpretation of this study must also consider the validity of personal interviews.
There is always a possibility of subjects not being consistently honest during the interviewing
sessions.

Another limitation of this study would be the potential effect of the interview on the post
high school choices of the focus group. It is possible that raising these types of questions may
cause the youth to consider options that they may not normally have seen as post high school
choices.

It is also important to consider the bias of the researcher. Holstein and Gubrium (1995)

highlight that the framing of questions can be seen as an issue for bias. Here the authors argue
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that in order to decrease the ility of misi ions the i i must ask

properly. McCracken (1988) suggests the legitimacy of this limitation is based on the fact that
the interviewer should be viewed as a major instrument in any qualitative research method. It is
therefore natural to consider if these potential biases have been "offset by the use of research
method". Strauss & Corbin (1998) suggest that complete objectivity in research methods is
impossible.

The researcher must also consider the literature review as a possible limitation
(McCracken. 1988). Due to the fact that the interview questions and subject selection have been
based on relevant information observed in the literature review it is important to consider that

without an accurate literature review this particular study may be flawed (Steward. 1996).

Operational Definitions
1) Post-Secondary Education: education. which follows high school. or secondary education.
usually to obtain a degree. diploma, or certificate in some specialized area.
2) First-Generation Post-Secondary Students — A post-secondary student with parents who have

no post-secondary learning experiences. These offspring are in artendance at one of the following

settings: private college. public ity college. universi ional program or any post-
high school training.

3) Potential First-Generation Post-Secondary Students - A high school student with parents who
have no post-secondary learning experiences. For the purposes of this research. parental post-
secondary education received through training initiatives of The Atlantic Groundfish Strategy
(TAGS) will not impact upon the classification of Potential First-Generation Post-Secondary

Students. This student is considering one of the following post-high school choices: private
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college. public ity college, universit i program, any type of post-high school
training or has chosen not to enroll in the post-secondary system.

4) Parents: In addition to biological parents the term “parent(s)” includes any adult considered to
be a parental role model.

5) Community College: a government owned and operated college that is not a degree granting
institution.

6) Private college: a privately owned and operated college that is not a degree granting
institution.

7) Urban Area - Urban areas have minimum population concentrations of 1.000 and a
population density of at least 400 per square kilometer, based on the previous census population
counts. All territory outside urban areas is considered Rural Areas. (Statistics Canada)

8) Rural Area — areas that are sparsely populated lands lying outside Urban Areas. (Statistics
Canada)

9) The Atlantic Ground Fish Strategy (TAGS) — Implemented in 1994. this four vear program
was in response to the 1992 cod moratorium. It was designed to provide labour market
adjustment. training options and income support for TAGS eligible clients. The program was due
1o expire in May 1999. (Government of Newfoundland and Labrador. 1997)

10) Census Consolidated Subdivisions (CCS) - These are geographical areas defined by Statistics
Canada to enable the organization and presentation of data into small geographic regions. The
CCS represents the smallest unit of geography in which meaningful and accurate TAGS data can

be presented for all areas of and Labrador (G of N and

Labrador. 1997).
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11) CCS AB - A fictitious CCS code created by the researcher to ensure anonymity of
communities and research participants where research was conducted. CCS AB refers to the
geographical area of rural Newfoundland and Labrador where surveying and interviewing of

Potential First-G ion P v Students were This ical area of

Newfoundland and Labrador is composed of a number of isolated islands. Within CCS AB there
are two distinct island communities, coded as Island A and Island B.

12) Island A: The smaller island community where surveying and interviewing of seven

Potential First-G ion P ry Students was conds d. This code has been selected

10 ensure the ity of the ity and its research

13) Island B: The larger island community where surveying and interviewing of nine Potential

First-Gt ion P y Students was This code has been selected to ensure
the anonymity of the community and its research participants.
14) Full Participation — The level of subject participation that includes the completion of both a

survey and an interview.

15) Partial Participation - The level of partici) icipation that was not Full Participation.

Partial Participation may have been self selected by the subject or determined by the researcher.
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CHAPTER 2
LITERATURE REVIEW
This literature review will allow the reader to examine Potential First-Generation
Students from a number of perspectives. There is some difficulty in presenting literature relevant
to this topic due 1o the absence of the term ‘Potential First-Generation Student” within the
published literature. Therefore, conducting a review of literature requires the presentation of
three academic fields. namely:

(a) higher ion research ing First-Ge ion P y Students;

(b) iology of ion research ing status artait and

(c) a review of studies conducted on Newfoundland and Labrador’s youth to examine
their post-high school choices.
These disciplines have been used as a method of organizing and presenting the literature

into three major categories.

Higher Education Literature
Within the field of post-secondary studies or higher education, the emphasis on First-
Generation Post-Secondary Students appears to be quite novel. The topic is gaining attention

largely based on the fact that these students are often nontraditional or of ethnic and minority

status. This focus on minority status of First-G ion Pe y Students is

true of American research. Many studies consider Latino, Mexican, American Indian, Asian, and
African American status as one of the defining differences between First-Generation and second-
generation students in community colleges (Chaffee, 1992; Kiang, 1992; Laura, 1992; Rendon,
1996; Richardson & Skinner, 1992; Stein, 1992; Weis, 1992).
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The Canadian research base ing First-Gi ion Pe y Students is

considerably different from the American. The topic appears to have received almost no attention

within the discipline of higher ion within Canada. , Canadian
centered on sociological research have examined how parental education levels impact on the
post-secondary aspirations of youth. Topics such as intergeneration social mobility (Harvey,
1984) and the correlation between social origins and school success (Guppy, Mikicich &
Pendakur. 1984; Nakhaie & Curtis, 1998) appear to have a history of publication.

Terenzini, Springer, Yaeger, Pascarella & Nora (1996) point out that even though there is

considerable literature focused on disadvantaged students, little is yet known about the

of the First-Gi jon P Student. Grayson reported in 1995 that First-
Generation Post-Secondary Students had yet to be studied in Canada. Through the literature.

whether it is American or Canadian based. there has been a noted need for further research into

First-Gi ion P y Students (G of’ and Labrador, 1998a:
Grayson, 1995: Pratt & Skaggs, 1989: Tinto. 1975, Willett, 1989; York-Anderson & Bowman.
1991).

London (1992) and Hsiao (1992) suggest that there is no way to know exactly how many

American First-G ion Pe v Students are ing programs. Grayson (1995)
reported that similar data is also unavailable in Canada. Without specific data to identify the

actual numbers of First-Generation Post-Secondary Students. it is generally agreed that their

numbers are growing as a po: Yy ion becomes an i isite for

employment (London. 1992; Hsiao, 1992).
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Examination of the higher education literature available on First-Generation Post-
Secondary Students can be viewed from a number of perspectives such as, their general
characteristics, enrolment choices, family background and its influence on post-secondary
education. attrition risks and cultural adjustment issues. Each of these areas will be presented
within the following section of the literature review.

General Characteristics of First-Generation Post-Secondary Students
Terenzini et al (1996) antempted to uncover more details concerning First-Generation
Post-Secondary Students. They designed a study to examine first year student experiences and
cognitive development. The study analyzed how these students understand college through their

pre-college traits. course work, curricular patterns and experiences both inside and outside of the

The study 825 First-G ion Po 'y Students to 1860
traditional students from 23 different institutions. A pretest was conducted in the fall of 1992
followed by a posttest in spring 1993 upon completion of students’ first year of study.

The findings suggest potential learning problems for First-Generation Post-Secondary
Students: the authors describe First-Generation Post-Secondary Students as “students at
academic risk™ (p.17). Lower critical thinking abilities and degree aspirations were observed

when First-G jion Pe y Students were to itic students. These

students also report receiving less family encouragement, and spend less time socializing with

peers and instructors. Grayson (1995) found First-Generation Post-Secondary Students to have

lower levels of student i First-Gi ion Pe 'y Students tend to be older,

female and have more dependent children. These students also anticipate needing extra time to
finish their programs (Terenzini et al, 1996).
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Terenzini et al (1996) looked at the first year experience of these students. The First-
Generation Post-Secondary Students reported working more hours off campus and spending
fewer hours studying. They are more likely to complete fewer total hours in their first year of
study than their traditional peers; they also report getting less encouragement from friends to

continue in their The authors ined student ion of faculty; here these

students commented on receiving less feedback from instructors. Also, First-Generation Post-
Secondary Students were less likely to see faculty members as being concerned with student
development and teaching.

Billson and Terry (1982) reported that First-Generation Post-Secondary Students are
more likely to live off campus, not as likely to be involved in campus organizations and least

likely to have their best friends attending po Yy First-Gi ion Post-

Secondary Students who do not complete their programs have interests that often hold priority
above college. such as jobs or children. All of these characteristics of First-Generation Post-
Secondary Students make it difficult for full integration into the college experience. These
authors describe the first-generation students” experience as “low levels of structural integration™
(P17
Program Enrolment Choices for First-Generation Post-Secondary Students

The Education Resource Institute (TERI) (1997) considers the categorization of “first-

generation” to be a factor that can “hinder access and success to post-secondary education” (p.1)

Here issues of access are discussed through data that shows differences in First-Generation and

d- jon student ication choices. Only 36% of First-Generation Post-Secondary

Students aspire to bachelor while 78% of second: jon students pursue degrees.

This report shows that 53% of First-Generation Post-Secondary Students choose two-year
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programs over four year programs, only 26% apply to four-year programs. First-Generation Post-
Secondary Students are more likely to attend programs on a part-time rather than full-time basis.

Chapman (1981) designed a model to determine variables that influenced student’s
institutional choices. One variable considered was socioeconomic status. This study revealed that
students from higher socioeconomic status tend to choose four-year programs, while students
from lower socioeconomic background tend to choose two-year programs. London (1992)

reported that numbers of lower soci i students are i i ically

at community colleges. Guppy et al (1984) suggest that due to failure while artending secondary
school. students from blue-collar backgrounds may delay their transition into post-secondary
settings or not artend at all.

TERI(1997) iders the timing of post- choices 1o be an important variable.

The report suggests that 73 % of second-generation students will apply for programs directly
after high school. First-Generation Post-Secondary Students are more likely to delay their
enrollment with only 26 % of them applying directly after high schooL This report suggests that
these students often choose to work directly after high school. The work versus post-secondary
school debate is described as an area conflict with parents and other family members. This is
especially true if family members believe that work is more important while the student would
rather be attending school.

Other barriers discussed by the TERI report are similar to those identified by Terenzini

et al (1996). Through a study entitled The inning Pe v Students L
Study (1990-1994), Terenzini et al examined the length of time needed by students in order to
complete programs. When First-Generation Post-Secondary Students choose four-year programs,
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only 44 % will finish their programs in five years. 56 % of second-generation students attained
their degrees within five years.
Family Support Issues

Several researchers have looked at the issue of family support given to first-generation
students (Billson & Terry, 1982; London, 1989; London, 1992; London, 1996; Pardon. 1992;
York-Anderson & Bowman, 1991). The literature suggests examples of “low family support™
that ranges along a continuum, being labeled from “obstructionist™ (Padron, 1992, p. 73) in
nature to more subtle family barriers.

York-Anderson and Bowman (1991) found significant differences in perceived levels of
family support between first and second-generation students. They describe that perceived lower
levels of family support found among First-Generation Post-Secondary Students is due more to
their parents lack of personal experiences available to pass on to their children than negativity
towards post-secondary education. This type of support failure is very different from being
obstructive in nature as described by Padron (1992). The question raised by this research may be
the perception of lower levels of involvement being viewed as low family support. When in fact
these families may not possess resources available to provide higher levels of support.

Billson and Terry (1982) designed a study to look at the hidden barriers created by
parents of First-Generation Post-Secondary Students. The authors surveyed the leavers and

persisters at a private liberal arts college that was seeing an increase in non-traditional First-

Generation Post-Secondary Students. The authors d students’ ions of
and how students perceived their parents’ thoughts on higher education. The authors concluded

that second-generation students describe greater support in areas of financial assistance.

and help with assi and These authors suggest First-Generation
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P v Students are ing po: 'y progr “with fewer and less
support and positive role models from significant others™ (Billson and Terry, p.18)
Padron (1992) suggests that siblings can also be non-supportive to their brothers and

sisters attending po v Some First-Generation P Students

report that siblings and other family members often see them as having access to money that

could be used for the family, which is often in need of financial assistance.

Balancing Two Different Cultures

London (1992) points out that all students develop due 1o their college experiences. The
act of First-Generation Post-Secondary Students going to college shows that they are interested
in class mobility not previously attained by other family members. “This may take the student
into uncharted cultural territory” (p.10). Billson and Terry (1982) describe First-Generation Post-
Secondary Students as taking “a longer jump from the social status of their parents than are
second-generation students™ (p.18).

London (1989; 1992; 1996) presents qualitative results from bundreds of student
interviews. This research is focused on “learning more about what is at stake — what is lost.
gained. fought for. and given to compromise — when. for the first time in the history of a family,
one of its members partakes of higher education™ (London, 1989. p.145).

A picture of the daily balancing act that is required of many First-Generation Post-
Secondary Students comes to light through London’s (1989) exploration of “the underside of
upward mobility” (p.145). These stories tell how students struggle to reconcile the conflicts
between family and educational mobility. These are often stories of students who are from lower

or working class families with ethnic or minority status. This research often tells of struggles and
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constant dilemmas. for example, students who have to continuously defend their choice of
antending post-secondary programs rather than working in the family business (London. 1989).
There are stories of orientation problems among many First-Generation Post-Secondary

Students. London (1989; 1992) di the ition of First-Gr ion Post-

Students while anempting to adopt symbolic elements of their new post-secondary culture, such
as choices in food. music, clothes and ways of talking. Such stories help to illustrate that these
students face struggles in both of their worlds.

London (1998) points out that there are normal separation issues that occur within the
parent - child relationship. London highlights theories from psychologists and sociologists that
suggest this separation process may be more troublesome for people who choose to break away
from firmly entrenched family roles and i as many First-Gi ion P

Students are attempting to do.
Aarition Risks of First-Generation Post-Secondary Students

Terenzini et al (1996) describe the situation of First-Generation Post-Secondary Students;
~Overall. the picture suggests these students come less well prepared and with more
nonacademic demands on them. and they enter a world where they are less likely to experience
many of the conditions that other research indicates are positively related to persistence.
performance. and learning™ (p.18).

At the time Billson and Terry (1982) conducted their study of attrition levels and First-
Generation Post-Secondary Students, they reported finding 40 years of research to show student
persistence links to parental education levels.

Research has been which ines First-G ion P "y Students

and their potential for artrition. Much of this research has been linked with popular post-
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secondary attrition theories. Perhaps the most influential studies of attrition and retention have

been completed by Tinto (1975). His hallmark theoretical model attempts to predict and explain

attrition as the i ion between the indivi and the institution. it is based on the idea that
institutions have their own social systems with their own values and social structure. This model
views a drop out of a post-secondary program as a drop out from a culture or society. According
to Tinto (1975). it is important to look carefully at the social and academic systems in post-
secondary settings, to help ensure students are successfully integrated into both systems.

Another important element of Tinto's (1975) model is the individual characteristics that
students bring to post-secondary settings. An integral part of analyzing these characteristics is
reviewing family backgrounds. Tinto points to the work conducted by Jaffe and Adams (1970)
and Spady (1970) that suggest college persisters are more likely to come from families whose
parents are more educated.

Tinto (1975) also artempts to make a clear distinction between voluntary withdrawal and

academic dismissal within p y ion. When ider i ic status of

students. academic dismissals tend to happen more frequently with students who are from lower
socioeconomic status. Students who vohumtarily withdraw from programs tend to be from higher
socioeconomic backgrounds.

Tinto (1975: 1997) discusses that there have been many studies that show an increase in
persistence when students are exposed to social integration with the faculty and when full

classroom integration occurs. These experiences increase social integration, institutional

and ic success. First-Gr ion P 'y Students do not have the

extra time to socialize (Terenzini et al, 1996), tend to Live off campus and feel uncomfortable in
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the college environment (TERI, 1997) and are less involved in social and academic activities
(Grayson. 1995).

Pascarella and Terenzini (1977) show evidence that some students will disassociate and
eventually become an artrition statistic in the absence of social interaction. Specifically, they
show that contact with faculty members outside of the classroom may be the most important type
of interaction that positively impacts upon student persistence. Terenzini et al (1996) suggest that
many First-Generation Post-Secondary Students do not hold positive opinions about faculty and
their concern for the development of student, possibly making social interaction less likely.

Stanfield (1973) states that research has shown the ion of First-Ge

Post-Secondary Students in antrition statistics. particularly within their first year of schooling.
York-Anderson and Bowman (1991) state that “college attrition may be in part, a lack of basic
information about college for first-generation college students™ (p.121). They also identify that
difficulty with family support may be linked to academic problems. voluntary drop out and even
academic failure.

Not all studies of attrition present First-Generation Post-Secondary Students as being at

ereater risk for negative college and university experiences. Within their study. Pratt and Skaggs

(1989). i if first or inuis ion students were more likely to leave post-
secondary programs. Using Tinto’s model, Pratt and Skaggs considered goal artainment.

academic ion and social i ion of the research

participants. While many areas showed little statistical differences between first and continuing
generation students. there were some interesting results. First-Generation Post-Secondary
Students reported more doubt that they were adequately prepared for college, an understanding
of the importance of extra-curricular activities but feht they had little chance of actually joining a
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fraternity and they were less likely to aspire to graduate education programs. A substantial
difference was seen in the area of importance placed on college attendance by their parents.
‘Within this study the authors ibed First-Gi ion P y Students as less likely

to drop out of ooikgc. The authors stated that due to First-Generation Post-Secondary Students
strong institutional commitment and lack of parental support their aspirations are “more
internalized and therefore more focused” (p.33).

Bean and Metzner (1985) present a lengthy literature review of studies conducted to

examine attrition of traditi and itic students. Their literature review
stated that many variables such as age. stress. hours of employment. finances and parents”

educational levels that are often found to have statistically significant relationships with attrition.

The Sociology of Education Research

‘While Potential First-Generation Post-Secondary Students have not directly examined

within studies focusing on status artai this ion can be ized within the data.
These are the high school students, from limited socioeconomic background. with the desire to
attend post-secondary education even through the [iterature suggests they will face many
barriers.

There is an extensive amount of sociological research that has investigated the
relationship between parental i levels and ¥

(Bellamy, 1994: Davies & Kendal. 1981; Guppy. Mikicich & Pendakur, 1984; Lareau. 1987:
Looker. 1989. 1994 & 1997; Looker & Pineo, 1983; Nakhaie & Curtis, 1998; Stage & Hossler,

1989: Smith. 1982; Van Hook, 1993; Williams, 1972). Much of this literature can be found

under the general topic of *status attai ". Each of i iological topics are part of
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the li : ional inequality ing from soci ic status (Guppy, Mikicich &
Pendakur. 1984: Lareau. 1987). cultural and social capital (Bellamy. 1994: Looker. 1997

Nakhaie & Curtis. 1998), social ical i in status artai (Looker. 1983:

Pineo. 1983). active capital (Looker, 1994) and ions of parental
(Davies & Kendal. 1981: Smith. 1982) have helped educational sociologists examine systemic
barriers present within the educational system.

It is not the intention of this literature review section to supply an in-depth investigation
of the status attainment literature. This section is intended to supply a broad focus of the
sociological research to help provide an additional perspective on the post-high school decision

making process of Potential First-Generation Post-Secondary Students.

Impact of Parental Education Levels on P y

As stated earlier. there is a vast amount of research which has examined how parental
educational levels have impacted upon the i irations and artai of their

children. Much of this literature equates low socioeconomic status with lower levels of parental
education (Davies & Kandel 1981: Lareau. 1987: Looker & Pineo. 1983: Nakhaie & Curtis.
1997: Williams. 1972). Nakhaie and Curtis (1998) present a body of Canadian literature dating

back to the 1960°s which examines the impact of occupational status of one or both parents on

children’s i i izing the literature. Nakhaie and Curtis (1998), state
that “regardless of the research approach. with few exceptions, the studies show that the better
the occupational status or educational level of the parents the better the offspring’s educational

artainment” (p.485).
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Stage and Hossler (1989) are often quoted in the literature concerning parental education
levels effects on post-secondary choices of children. These authors noted that the impact of
parental influences on children’s aspirations is complex and varied. The results of this study
found father’s education, mother’s education and family income to be statistically significant in
influencing parental expectations of children. With Father's education levels having the strongest
influence on post-secondary plans of their children. Father’s level of education also held
significant positive affects on the frequency that parents discussed post-secondary choices with
their male children. For female students, the number of children already enrolled in post-
secondary programs has a much more negative effect on savings for school. The authors suggest
that there might be a subtle difference within families which impact differently upon male and

female children from families with lower education levels.

The Possibility that Impact of Parental Educational Levels
on Educational Attainment has Decreased Over Time

Research conducted by Guppy et al (1984) also focused on the influence of social origin

on educational attainment. however these were parti i in

if the impact of social origin on educational attainment has decreased over time. This research

0 examine i [ ities within the Canadian educational system. Guppy et
al (1984) provides the reader with literature explaining a debate that exists among researchers.
stating that some researchers consider the effects of social background on aspirations of youth as

“constant” over time while others describe them as “diminishing’.
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This investigation by Guppy et al was conducted by drawing on data supplied by the
1973 Canadian Mobilitv Study, these respondents were broken down into four worker

categories: farmers, blue collar, white collar and i This ification was

conducted by considering different social origins, as measured by paremtal education and father’s
occupation. The results of the research showed that the prospects of youth finishing secondary
school were higher when both parents were also high school graduates. These authors cautiously
suggest that the relationship between social origin and educational attainment has weakened over
time. but stress that social origin still continues to have a strong influence on youth. Data
resulting from this research suggests that while youth from blue collar and farming backgrounds

are antaining higher levels of education. the authors remind the reader that “they may still be

di i in selected ional streams which yield more valuable

sets of credentials™ (p. 330). The authors also advise that the results did not take into account

regional di that may have o i irations of youth.

Nakhaie and Curtis (1998) also examined if the impact of parental class position on status
artainment had diminishing over time. The data source used for this investigation was the 1986

General Social Survev conducted by Statistics Canada. Respondents were divided into Marxist

of | ise. petty i workers or surplus population. The results
showed that class and education levels of parents did impact upon children. They suggest that
within the dominant classes. regardless of gender of the offspring, they are better situated to

reproduce their class. Also members of lower class. such as petty bourgeoise are not as

in obtaining i ials for their children.
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Like Guppy et al (1984), Nakhaie and Curtis (1998) can suggest only a slight diminishing
effect of parental educational levels on the next generation. They further state that fathers class

position still has signi effects on i i of sons and

Increasing Capital (or Resources) Through Parental Support
Looker (1997) insists that it is not enough that parents hold capital (or resources), it must

also be put to use if it is to be beneficial for children. Looker (1994) considers the importance of

“active capital" in increasing p y aspirations of offspring. Active capital is described

as help with or parental icipation in ongoing i

processes. For capital to be active parents need more than certain levels of education and
aspirations for their children. Parents also need to be active within their child’s educational
process. Looker further suggests that the use of active capital will create increases in social
capital for children; this increase in social capital will make other forms of capital more
available.

Looker (1994) examined the impact of active capital on Canadian youths’ educational
performance and plans. The study showed that parents with a university education are more

likely to “very much encourage’ their children to continue beyond high school. Within the

researcha ion of parental levels with parental education levels was

The data il i ing i i ing parents classified as high
school or less education. Within the first data set. gathered between 1975 to 1981, youth report
48% of their mothers and 47% of their fathers ‘very much encourage” them to continue their
education beyond high school. Within the second data set, gathered in 1989, youth report 73% of

their mothers and 64% of their fathers *very much encourage’ them to continue their education
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beyond high schooL Not only does this data show an increase over time, but it also shows that
many children of parents with limited education are encouraging their children to consider post-
secondary programs. She suggests that many parents who felt that they were denied an education
themselves want better chances for their children. and suggests the need to recognize the
potential of active capital. particularly that of parental encouragement as a contributor to post-

secondary aspirations of children from families with limited education levels.

and Labrador P

The following section will review studies that examine post-secondary aspirations and
participation of youth from Newfoundland and Labrador. These studies are important not only
for their emphasis on Newfoundland and Labrador youth but also due to the examination of
issues specific to rural youth. Transferring of status from one generation to another becomes an
area of interest when we consider Newfoundland and Labrador’s educational levels compared to
the rest of Canada.

Newfoundland and Labrador Youth and Post-secondary Aspirations

As stated earlier. the actual numbers of First-Generation Post-Secondary Students are
unknown and there is very little Canadian research on their post-secondary aspirations.
participation and success rates. However, we can see examples of Potential First-Generation
Post-Secondary Students if we look deeper into the results of studies investigating educational

aspirations of Newfoundland and Labrador youth. While there are no local publications that

specifically focus on Potential First-G ion or First-Gt ion P y Students,
studies have examined students from economically depressed regions that have traditionally

lower levels of education.
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Sharpe and White (1993) ined the itions of” and Labrador youth
into the labor market through a longitudinal study that began in 1987. The authors recognized
that rural Newfoundland and Labrador youth were faced with “challenging economic times™
(p.11). This study began during the initial stages of the province's fishery failure. These youth
‘were witnessing plant and store closures along with increasing unemployment. The authors

commented on the need for these students to adapt to the economic challenges in their

by izing the need for ion to meet changes in job availability.
This study divided their data into two major groups of students, post-secondary Attenders

(n=3847) and N ders (0=1130). The ion levels of parents were examined through

“specific vocational preparation’ (SVP) and ‘general educational development” (GED) levels.
The differences in both SVP and GED levels between Attenders and Non-attenders were
significant. with Non-attenders parent s revealing lower levels of SVP and GED. Generally the
occupations held by parents of Non-attenders required lesser amount of education and training.
To consider the data of Sharpe and White (1993) as relevant to the topic of First-
Generation Post-Secondary Students requires a more in depth look at the data. There is the
obvious issue of youth from homes of lower parental ion not attending po: Yy

programs. However. an interesting follow up. which is not discussed in the study, would be an
examination of the program choices and attrition levels of Attenders with lower parental
education levels. Within this study. levels of GED are presented on a scale of 1 to 6. with |
showing the use of very basic reasoning, math and language skills and 6 reflecting the highest
level of these skills. When we examine the paremal GED levels of Attenders there is also

interesting data: 43 % of Father’s GED levels were 3 or below and 59.5 % of mother’s GED
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levels were 3 or below. A closer examination of the Attenders data would give a clearer picture
of the experiences of First-Generation Post-Secondary Students within this particular study.

Using data collected by Sharpe and White (1993) along with series of interviews with

school princi guidance and twenty po ¥ N ders McGrath
(1993) conducted further analysis of p y participation in and

Labrador. This research considered student background variables which are most frequently

with in pe y programs such as: gender. learning styles. family
size. value of education in the home. career information, geographical region and social
psychological variables. Due to lack of research in this area, McGrath (1993) called his study as
~exploratory. aimed towards increasing our understanding of the factors which might influence
the decisions made by young people about furthering their education beyond high school™ (p.9)
The findings of McGrath's (1993) research suggest that family size had little effect on
post-secondary participation. However. the value of education or parental encouragement was

found to be the single most i factor in eliminating barriers to po:

Y

participation. This was a fact that was also ized by school principals. who
family influence as vital to students for completing high school and aspirating to further
education. Interview results suggest that a minority of school principals and a majority of school

guidance counselors express the opinion that many parents in Newfoundland and Labrador held

a low value for ion. These that this parental attitude was
instrumental in many students not finishing high school and going on to post-secondary
programs.

This research conducted by McGrath, suggests that youth from rural communities were

equally as likely to continue with their education past high school as youth from urban areas. The
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results also suggested that rural students did not want to leave their communities to continue

their education, however the results of the itative data showed

actually had 2 minimal effect on youth choosing to leave the area for employment or school
opportunities.

McGrath (1993) used the qualitative and quantitative results of this study to develop a
status attainment model to unwind the complex system of predicting post-secondary

Within the ions the author on the need for further research that

would continue a of the model. A ion was to include a measure of
socioeconomic status that takes into account the rural nature of Newfoundland and Labrador.
Genge (1997) surveyed 192 level three and four students from the Northern Peninsula of

Newfoundland and Labrador. The goals of this thesis research were to: describe career options of

these youth, examine any barriers to their pe Y i plans and to i
any changes in youth plans over the past years. Another goal was to gain the perspective of youth
on how their family, community, economy and school may have impacted upon their post-high

school plans. This study was at a time of ¢ i inty for the fishery ina

area as “di . Like Sharpe and White (1993), parents were
classified into groups based on GED (formal and informal education) and SVP (time required to
learn the techniques and skills needed for an occupation). Genge (1997) reported that 66.7 % of
fathers and 71.5 % of mothers held GED levels of three or below. Also 64.7 % of fathers and
69.6 % of mothers held a SVP level of four and below. Both the GED and SVP show the limited
educational backgrounds for the majority of parents from the research area. The author describes

these levels as “generally low” and a mirror of the fishery related occupations of the area.
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In the research conducted by Genge (1997), 67 % of the respondents reported that they
had decided to not continue with their education or training into the next year. The largest
number of them (29.7 %) thought that they would not have enough money to continue, 18.8 %
reported that they were unable to decide on a program and 9.4 % had decided that they wanted to

start i The parental ion levels of these Non-attenders were not

analyzed in this research study.

Genge (1997) also asked 125 respondents to rate problems or possible barriers to post-
secondary education as “not a problem”, “somewhat of a problem™ or “a serious problem™.
Overall it appears that many of these students considered a smaller percentage of these problems
as “serious”. The problems most frequently recognized (22 %) as “serious” were “finding the
right course that was close to home™ and “finding an available course near home™. Respondents
appeared to rate a larger percentage of the listed problems as “not a problem™ or “somewhat of a
problem™. The highest response (70.4 %) within the “somewhat of a problem™ category was
anticipated ~difficulty of the course™. Each of the following problems were rated as ‘not a
problem’ by over 50 % of the respondents: “finding time to go to school” (87.2), “reading™
(80.8). ~getting information about course™ (59.2). ~having to work to support themselves/family™
(59.2). ~“high school preparation” (57.6). “meeting entrance requirements™ (50.4) and ~“adjusting
to the instructor™ (50.4).

Genge (1997) commented. that in general these youth were aspirating to higher levels of
education and that they had come to accept the inability to find employment within their
communities. Only one-tenth of the students indicated that the closure of the cod fishery had a

large influence on their immediate career plans. However, these respondents did recognize that
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