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ABSTRACT

chology

the College of the North Atlantic from September to December of 1997 in St. John's, NF,
Canada. Aspects include a statement of goals and objectives followed by a description of

how well these goal jectives were met
during the internship. on the d
second year students experienced with Counselling Services. The findings suggest that
overall i i i College. However,

issues of increased awareness need to be addressed on a campus-wide basis. It was found

‘gender, d GPA di

ettty
However, a significant difference was found between age categories and usage of

Counselling Services, in i ounselling Services

‘more than younger students. Recommendations and suggestions for future research are

d included.

provided. The isfaction Survey
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CHAPTER 1
INTRODUCTION
Rationale for Internship

T

intemnship, project,

or paper folio as partial fulfilment of the degree. This candidate chose to pursue the

Jinical i it i o

's Health Care Corporation.

‘While at the Waterford Hospital, i PR . ing vasious
experiences in a mental health setting.

their petence, and adaptability. The intern’s

chosen setting included both the Prince Phillip Drive and Engineering Technology Centre

campuses of the College of the North Atlantic (formerly known s Cabot College of Applied

Ars, ey inui ion). Atthe Coll

to work with a population with somewhat different concerns, issues, and needs.



‘The Internship Setting

The public college system in Newfoundland & Labrador has recently been
reorganized and the ity colleges & Labr
under a new administrati ‘The name of i ollege

of the North Atlantic and it

f districts. District 7 i . i Dri
(PPD), Engineeris gy i (ETC), Seal Cove (SC), and Topsail
Road (TRC). The C in Text i Anna Templeton

Centre (ATC) campus. During the internship, the intern was associated, for the most part,
with both the PPD and ETC campuses.

The C

and Labrador as an educational institution offering a wide variety of programs. The array
of courses is intended to reflect the needs of the student and the community at large.

Typicall ; 3000 full-ts

the College of the North Atlantic in Adult Basic Education (ABE), Industrial Trades,
Engineering Technology, Medical Sciences, Business, Community and Applied Arts, and
Continuing i in the fall of 1997 i 1200

students at the PPD campus and 1100 students at the ETC campus. An additional 500
students were enrolled at both Topsail Road and Seal Cove campuses combined.

The i i in September, 1997 and continued for 12 weeks. Prior to the

internship, field supervisors noted this period would be a very busy time for Counselling
Services and suggested that this intemship would provide the intem with a valuable field



experience.

Daily scheduling for the intemship was determined primarily by office space
availability and was organized in the following manner: Monday’s and Wednesday’s were
. Friday’s were set

the i icipated in activiti

aimed to broaden his knowledge base and provide opportunities to enhance counselling
skills. Among other things, these activities included direct interactions with students and

supervisors, i evant literatu ing for.
Success Seminars for students interested in topics such as budgeting, test anxiety, stress
‘management, time management, and study skills.
Faculty and Field Supervision

Divisi ices at the College of the:

North Atlantic. Ongoing on-sit isi ided by John Harnett,

registered psychologist, and Brenda Newhook, counsellor. Additional supervision and
consultation with regards to the Woodcock Johnson - Revised Cognitive and Achievement
bateries was provided by David Touchings, former Learning Disabilities Specialist at the

college.

Drs.

Two supervisors were chosen by the intern to supervise differing aspects of the internship.

Both faculty supervi i ith their respecti ise. Dr. Garlie
provided ongoing supervision of counselling and Dr. Sharpe supervised the research

component process.



Research Component
at the College of the North Atlanti 2 i ing Services. This was

directly related to the objectives outlined below, and allowed the intem to develop an

which

to the college, and periodic formative evaluation is essential to maintaining a high level of
student services. The College of the North Atlantic reports to have based its institutional

d: i 2 i on. This includes the ption “that

learning is a life long process which is vital and necessary both as a personal and a social
experience. This, by definition, requires that continuing education programs should be
comprehensive in order to meet the needs of all individual persons and groups within the
society”. Secondly, the college assumes “that continuing education also has an obligation
to assist in community development by offering programs of community education and
service directed towards the goals of the community at large as these goals have been
identified and assessed by the community” (College of the North Atlantic, 1997, p.3).
Withi i ing goals:

1) Promoting formal and informal adult leaning in the regional
community;

2)  Providing indivi
achieving of educational goals;
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Receiving input from advisory and other commitiess o implement an
ongoing

Offeri i i in academic, applied art,
1, technical, 1 service

in response to the educational needs of the community.
(College of the North Alantic, 1997, p. 3).

‘The research component describes an evaluation based on the second goal listed above.

Another function of this research was to provide feedback to the counsellors and Student

goal. Thisi itting the results of

the rescarch, as well as recommendations to the College of the North Atlantic upon

completion of the report.

Enternship Goals and Objectives

According to the Faculty of Education Graduate Student Handbook (Memorial

Universi

for:

Practical experiences that wil bring into focus the theoretical
component of the

Practical experiences that will enable the intem and the Faculty to
evaluate the intern’s professional and personal competencies;

placement and the intem’s career goals; and,

Fedback o the Eculty which willserve (0 nfom utherprogram
development University of Newfoundland, 1996,
Appendix H, p.1).
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Bearing this in mind, prior to the internship at the College of the North Adlantic, the intem
developed an intemship proposal which stipulated specific goals that were to be pursued.
These goals were grouped under four main categories:

Counselling
L To iliar with g ided by the college;

2. To take an active role in counselling students in a post-secondary institution
environment;

included becoming increasingly effective in addressing both personal and career
counselling issues; and
4 To atend egula meetings it on-sie supervisors on @ weekly basis and vith

faculty
c cases.

Psycho-Educational and Vocational Assessment

5. To sdminister and intrpret a umber of svailble ssessment tools elevnt 0 the
setting which may i tests, C:

Consultation

6.

co-ordinators, District Administrators, and Associate District Administrators
conceming both student and faculty needs.
Development of Knowledge

7. To seek ou, read, and apply additional literature/information when necessary to
mutually benefit the college studeats and the intern;
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8 Tnpamapﬂammywm.wmkshmmmfmﬂaldﬂelﬂpmﬂmm
that occur during the intemship period;

9. Toexamine, the area of isfaction with
of C¢ ices, a Division i

In the following chapter, and throughout the remainder of the report, the manner in which

these goals were met are described.



CHAPTER IT
COUNSELLING
“This chapter provides a description of the intemship activities experienced by the
intem during a 12 week intemship held at the College of the North Atlantic which began

September, 1997.
The Counselling Process
Atthe C Atlantic, the focus of C
career, ‘This covered
ty

These difficulties ranged from requiring specific program information, to coping with
anxiety, to obtaining additional academic help through the peer tutoring program, to

issues which were impedi ic pursits.

Counselling sessions usually lasted about 60 minutes, depending upon the
circumstances which ach client presented. Some cases occasionally required sessions
lasting up to two hours as well as multiple sessions during some weeks.

All counselling sessions were kept confidential within the limits indicated by the

Canadi ics guideli adic jical Association,

1992).

be breached in situati ild abuse, ial harm to'the
was suspected. It was also made clear to the client that a condition of the intem's
counselling placement included weekly review of cases with supervisors and that
confidentiality would be maintained at all times.



Counselling Experiences: Reflections on Case Studies & Salient Learnings
During the internship, the intem was able to work with many students, each
demonstrating different needs. These divergent student needs translated into diverse

experiences for the intern: Fi i reviewed it with the

. i i i s Th

intern’
many student issues related, but not limited to, career counselling, academic counselling,
psycho educational assessment, budgeting, self-esteem difficulties, assertiveness training,
addictions counselling, and relationship problems. Some of these issucs presented
interesting challenges to the inten who then sought additional information and other

resources to further assist students.

Upon reflection, the following observations were made:

- ‘The client doesn’t always readily disclose the true nature of their help seeking

of security, the course of counselling can be abrupt and ineffective.

any responsibility for change themselves. Many clients approach the counselling
process with the idea that simply seeking help would “cure” their problems or that
have “all the i 10 their particular di They

sometimes do not want to work on their issues, but would rather the counsellor

and/or signi ibility for their iss



‘This was difficult for the intern to
it was felt that perhaps there was more that could be done to help remove some of
the clieat’s hurtful feclings.  However, upon further reflection, no one can
force a client to take action if the client is not ready to take action themselves,

including the counsellor.

Knowledge of community-based twelve step support programs such as Alcoholics
Anonymous, Narcotics Anonymous, and Gamblers Anonymous, efc., are quite
valuable to the counsellor in order to get a sense of the possible effects that
addictions can have on a client’s life. In general, members relate their personal
negative experiences with addictions as well as their positive experiences with
rehabilitation through the program. It can often be a truly moving emotional

b i by the group as

a whole. The inter gained some general insight into the nature of addictions
counselling and the types of behavior typically presented by persons addicted to

alcohol and other substances.

A bibliotherapeutic approach can be effective and was often incorporated into
counselling sessions. For example, Nathaniel Branden’s (1992) The Power of Self-
esteem is a fine resource for self-esteem work, particularly when discussing the
concepts of self-efficacy and self- respect. The Relaxation & Stress Reduction
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‘Workbook (Davis, Eshelman, & McKay, 1996) can be helpful when developing an

stuseful il excEi

fi i i ior during the intermship LADDER concept.

This concept presents a sequence of steps to follow when acting assertively.
Specifically, the LADDER process involves:

1) Looking at the clients rights, wants, needs, and feeli sitnati

2)  Amanginga ti iscuss i ion which is
both i

3)  Defining the problem situation as specifically as possible

4)  Describing the client’s feelings so that the other party has a better
understanding of how important an issue is to the client. This section
mmdm.useaf-tm:m 10 express feelings clearly and assertively.

5)  Expressing the client’s request in one or two easy to understand sentences
being firm and specific.

inforcir party to give y, ibi
consequences of the action. (Davis, Eshelman, & McKay, 1996; p.198).

. ication training is The 30

Relationships (Bamett, 1995). It provides 20 concrete tips on how to enhance
communication patterns in relationships. It highlights the importance of using “T
statements”, practicing active lstening, and other techniques for improving

interpersonal communication.

- Oneof the roles in which a counsellor may find themselves is that of

consultan/mediator between two or more parties. The parties may include



‘boards, parents, teach d students. It bas in the lit
These include
friendliness, warmth, listening skills, empatt:
and the qualities of being supportive, flexible, efficient, non-threatening, non-
luati i i i icgal, 1990,

Pp. 55-56). The intern had an opportunity to fulfillthis role during the intemship
period.
DEVELOPMENT OF KNOWLEDGE
Conferences & Professional Development Workshops
The inter was very fortunate to have had the opportunity to attend the Provincial
Student Services Conference held at Kildevil Conference Centre in Lomond, NF, and also

take part in the Car il ices Professional

Gander, NF.

Provincial Student Services Conference

‘The Provincial
districts and ran from October 15-17, 1997. The conference theme was “Exploring the
Connections, Discovering the Value”. This theme was woven throughout events and
speeches, and particularly reiterated during Dr. Ron Sparkes’ key note speech during the
introductory session. Dr. Sparkes outlined ten specific guiding principles which

demonstrated a strong commitment by the Board of Executives to the students and the

college as a whole. The 10 princij need for



a student-centred college;

quality

flexibility and responsiveness to the needs of staffand students;

participatory decision-making through team involvement;

change and innovation in terms of the process and the product offered by Student
Services;

sharing accountability for an effective and efficient system;

and international ties;

the socio-economic development of the community in terms of providing rural
development initiatives; and

the institution as a whole.

Through the incorporation of these 10 guiding principles, Dr. Sparkes felt that the

College of the North Atlantic would be in a better position to provide for the needs of the

student and the community-at-large.

Dr. Sparkes then described the role of Student Services staff as being that of the

“skilled helper” - with the essential elements for counsellors being able to establish a

relationship, to understand others from their point of view and communicate this to them,

and to help people develop new perspectives about themselves, their problems, and their

opportunities.

This presentation and the conference overall strengthened the Intern’s learnings in
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the “skilled helpet” role and provided an opportunity for networking and team-building
‘within the college.

Collaborative Action Planning:
A College-Based Career/Employability Consultation Model
721,197,

‘and was co-presented by Mr. Brian Tobin, District #4 - College of the North Atlantic, and
Dr. Phil Patsula of the University of Ottawa. Mr. Tobin recently conducted research in the

C

this research at this workshop.
College-based Collaborative Action Planning (CAP) describes the process used in
providing initial and ongoing career and employability consulting services to the student

Th i d i cap

tasks are arranged in the following phases: identifying and clarifying career and
Using this “Skilled Helper” approach

similar to Egan’s (1994), CAP
L Personal iron ¥ i hindering

ett
and/or employment opportunities.

2. The formulation of a realistic action plan, taking into account the

ugh whic i y for

her academic pursui emplnyahhly and consequent employment
ﬂ’auuthublll. lm.pn)




o " o goal to devek

individual C ility Centres (CEC) ince. This

task was started towards the end of the intemship placement, and the intern had the
pportunity ibuti istrict 7, attending weekly and/or bi-

‘weekly CEC Development Committee meetings. The focus of the team meetings was on

some of the logistics ir i i i the centre.

Student Success Seminars ‘97

have, in the past, ith difficulties in achieving thei ic potential.

These areas included issues with budgeting, study skills, exam preparation, stress

Road and Prince Phillip dri d i E inutes. These

seminars were scheduled at t it was anticipated that most
‘They were delivered throughout the term by staff counsellors as well as the intern. A
schedule of seminar times was posted well in advance and advertised in both locations.

However, attendance at the seminar series was poor overall despite careful planning and
preparation. It was later discovered that the scheduling of these seminars was in fact
problematic for many students. Those who were interested in attending may not have been

able to do so because of a work term placement or a conflict with their class schedule.

periods,



‘most students. inars usually or during lunch break,

may icted wit il meetings, i ime. The

fact that lunch break was one of the few chances to relax during the day possibly made it
difficult to attract large numbers of students. It is anticipated that these factors should be

attendance (and benefit). On a positive note, feedback received from students who did

attend was generally favourable.

Review of Internship Objectives
Objectives for the intemnship were met in the manner described below.

Counselling

L To i d services provided by the college.
This objective was accomplished during the first few weeks of the intemship by means of
comprehensive orientations provided by Ms. Newhook and Mr. Hamett, and by daily
experiential learning through interaction with both students and faculty. Often during that
initial period there were instances where the intern did not know the answers immediately
when attempting to respond to student inquiries. The process would then involve jotting
down telephone numbers and getting back to them, with the appropriate response, shortly

ith either Ms Hamett. Much lge was gainer

regarding the general structure of the various programs and the college as a whole. A

he Distri inis Associate




the i i isfactic utilized for

of the internship.

2. To take an active role in counselling students in a post-secondary institution

eavironment and;
3

career connselling issues.
Th - :
Object is ongois is truly

intemship. It is the intern’s belief that a practising psychologistcounsellor assumes a
commitment to lifelong leaming and is therefore constantly refining skills and developing
a personal style of counselling. This belief aside, the intern was successful in working with
various students during the internship and was able to make some improvements with
regards to counselling approaches and further leaming.  The intemn became more

consciously aware of allowing the client to set the pace through the counselling process.

Often, the intern found hi ranting to j ight into the problem

instead of waiting for the client to be at that point as well. Furthermore, perhaps the most
difficult lesson to leam concerned being able to recognize the impact of the student’s
motivational level in addressing their presenting complaint. Often mere lip service s not

sufficient to initiate lasting change, as this requires strong commitment and action. The

not ivation to completely commit to change.




Another useful approach that the intem applied with several cases was the
bibliotherapeutic approach.  Bibliotherapy is closely related to the psycho-educational
approach and allows the student to actively take more responsibility for their therapeutic
goals. This way the student feels that they are doing something, which tends to increase
motivational levels in some students. Again, I found that the more motivated a person
became, the more successful they would be in achieving set therapeutic goals.

4. Attend regular mestings with on-site supervisors on a weekly basis and with

and specific cases.
tings und attended i i with both faculty and
yi
with the Intern’s caseload, and for providis on th

the Student Satisfaction Survey. The intern feels grateful to each individual who was able

to work with his i iffering vie ifi
case, thereby allowing the intern to iewpois have been di
his own.

Psycho-educational and Vocational Assessment

s " .
the setting which may include the use of intelligence tests, Career/Interest

This objective was met in part during the internship through supervision,

corin udian Adul




Achicvement Test (CAAT). The CAAT i

of adult achievement in students who are applying to the college as a Mature Student.

According to the Mature i appli ho do not

meet onal pre-requisites for the ‘wish to enter, are at least 19 years

of age, and have been out of high school for at least one year. It was recommended that all

mature student applicants write the CAAT. Feedback on the student’s performance was

Fhis/her i i jective basis on which to

hoices t

There were a number of students that were interested in exploring their career
interests and abilities. For these students, the Self Directed Search (SDS) was used as well

as CHOICES 98. The SDS attempts to classify the student’s area(s) of interest and match.

requently used was
IDEAS which Il
groupings. CHOICES 98 i i ins an interest
inventory as well
During the term, the i CHOICES
98 in-service. i is very si

students were able to leam how to navigate within the program fairly quickly. Another
interesting aspect of the program was that the student could compare two occupations and
print a comparison report listing pertinent information such as job title, salary, and



educational requirements.

The intem met with David Touchings, Leaming Disabilities Specialist for an
overview of the psychometric qualities of the Woodcock Johnson - Revised, since this
Itwasnoted

Johnson C

and the WAIS-R; as well as similarities between the Woodcock Johnson Achievement
section and the Wechsler Individual Achievement Test (WIAT) and the Kaufman Test of
Educational Achievement (KTEA).

Consultation

6. To develop collaborative relationships and consult where appropriate with
instructors, co-ordinators, District Administrators, and Associate District
i needs.

This objective was met in a number of ways. During the development of the Student
Satisfaction Survey, a number of faculty members were asked for their input as to what
should be included in a survey. Also, through College conferences and professional

development workshops, a true sense of teamwork was developed. It was further

use in the College, as well as during the planning of the Career Employability Centre
initiatives as a direct extension of the Employability Skills Professional Development

sessions held in Gander.
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Development of Knowledge

7. Toseek out, read,
to mutually benefit both the college students and the intern.

like Objective 3, i i being revisi added to. For

example, during preparation of the Student Success Seminar on Test Anxiety the intem

Another i &

Fanning's (1987) Self Esteem text. Literature aimed at helping the counsellor better

understand the nature of addictions include the Adult Children of Alcoholics (ACOA)
The Addi ing & O°Neill, 1996).

counselling, the intern frequently tumed to the Occupational Monographs, National

Occupation Centre (NOC) listings, and Job Futures seties to help students find the

information they required.

8 To participate in any in-services, workshops, or professional development
ectings that may occur during the internship period.

‘This objective was met through participation in the various in-services (CHOICES 98),
ond, NF),

Gander).

9. To u-l-c, through research, the area of student satisfaction with specific
attributes of Division

This final objecti e e
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student while incorporating salient learnings from the Masters of Education (Educational
Psychology) program and other essential standards applicable to counsellors working in a
post-secondary institution.



CHAPTER Il
RESEARCH COMPONENT
Statement of Purpose
An additional requirement of the intemship in Educational Psychology involved

‘The intern

was directly involved in delivering counselling services to students at the College of the
North Atlantic. Therefore, the intern decided in collaboration with the college, to develop
the Student Satisfaction Survey to evaluate the degree of satisfaction that second year

students at the College of the North Atlantic have with Counselling Services.

Significance of the Study
A study of this nature is significant to both the intern and the College of the North

Atlantic.

c

itself was a valuable learning experience in that it provided an opportunity to examine
counsellor qualities and the counselling process from the student’s perspective.
‘The art of counselling can be found in the interaction between counsellor and the

student. y i ith a view to the student’s

perspective of this interaction, as well as perceptions of other aspects of Counselling

Services. Feedback of this type is very i

provided by the college. This survey was designed to help further develop an accurate

picture of how
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by Counselling Services.
With further revision, the survey could be used to evaluate counselling centres at

other p institutions. This could become the focus of future follow-up studi

involving the use of this survey instrument.

Literature Review

Assessing Counselling Services

is a difficult process (McLeod, 1992; Robertson & MacDonald, 1995). Indeed, McLeod

wrote that ing i ivity in whi i quality the
outcome of effort s largely hidden i i £0d,1992;
p359).

Evaluation of counselling may be further complicated by the fact that many
how they

doit. pl llors may hold one parti ical orientation such

as ‘pure’ behaviorism, while others may choose to be theoretically eclectic in their

schools, but rather to investigate some of the basic essential qualities and universal

techniques that effective counsellors should possess and employ, regardless of theoretical

orientation. To help deli ties, as well i number

of sources including Egan's (1994) The Skilled Helper, Amundson’s (1995) career
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counselling model, and Robertson & MacDonald’s assessment approach which uses the
Ethi i i jices withi Jl
of Applied Arts and Technology (Ontario College Counsellors, 1984) were reviewed.
Egan (1994) proposed “the Skilled Helper” model which consists of three main

stages: (1) reviewing the problem situation and unused opportunities; (2) developing the

ferred ; and (3 ining how to g . i i

Egan
p the cl i possible” (p.25);

“help the client discover and deal with the kinds of blind spots that keep them from secing

(p-26); and “help

lives™ (p. 26). Stage Two i i Ega

the future” (p. 30). Next, the counsellor would help the client to “choose realistic

ibiliti into viable goals” (p. 32). On
the counsellor would help the client decide whether or not they were willing to commit to

change. If the client was not truly committed to change, then very little change, if any atall,

ight occur. In Stage Thy
ways to arrive at the desired outcome. The counsellor would help to develop a list of

strategies and resources that would enable the client to reach their goal(s). The final step
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would be to help the client develop these strategies into a concrete, step-by-step plan and
then follow it.

A skilled | ic icatic ills. The
counsellor should be able to establish working relationships with clients and help clients
challenge themselves. Also needed are counselling skills in problem clarification, goal

setting, development of an action plan, and ongoing evaluation of the helping process.

Furtherm, the clieat, is genuine, and enables
the client to enhance their self-responsibility (Egan, 1994).

Using a simil Amundson (1993;

use in employment counselling which took into consideration psychological, social, and
economic factors. In Phase One, the working alliance is developed and established.

Amundson (1
feel respected, and valued” (p. 146). dson describes “mattering” as

involving not only positive interpersonal interactions but also providing a physical
environment which helps to establish rapport and protect the clieat’s privacy. During this
phase, Amundson suggested that the client’s expectations and needs should be addressed

Any

counselling should be addressed initially, and an assessment of readiness completed. The

focus of Phase Two is ait i nd

external levels. O level, i lues, skill

strengths & limitations, and style were explored to help the student discover more about
themselves through qualitati itatiy External factors such as past
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work/leisure experiences, educational background, and labour market options are also
assessed. Amundson suggested that the search for employment relies heavily on an
interaction between these two levels. In Phase Three, the data is collected and evaluated to
see how viable certain options are. Often, because of the variability between people’s
individual interests and job opportunities, compromises are necessary. In order to make

ly . Th itment, acti
planning, and follow through simply involves the setting of attainable goals, developing
action plans, and acting on them.

Like Egan, Amundson (1993) stated that effective counsellors help guide clients

through the use of good ication skills and

He identified the following communication skills as being helpful in this process:
paraphrasing, clarifying, empathy, information giving, open ended questioning and
summarizing, reframing, constructive critical reflection, immediacy, self disclosure,

ipporting, limiti

well as presentation and debate of possible solutions.

Robertson & MacDonald's (1995)

efforts along with individual self-evaluative activities. Their program Assessment
Guidelines: Reviewing and Renewing Counselling Services is a four phase model which
emphasizes proactive planning. It was developed in part with the Ontario College



2
Counsellors (OCC) and the Association of Colleges of Applied Arts and Technology of
Ontario under a grant from the Counselling Foundation of Canada. Throughout the four

h

14 ies as set forth in Ethics and Standards of Practice for

Conaxli jces withi liege of Applied Arts and Technology (Ontario College

Counsellors, 1984). Robertson & MacDonald noted that the OCC have defined

job,

‘peaple who do the job best” (p. 41). i i ies was
not “exhaustive” nor “sufficient... but rather identified those salient competencies upon
which all counsellors are prone to agree” (p.41). In fact, the list is very similar to those
competencies outlined above by Egan (1994). Clearly these models have similarities both
in terms of the process and the types of competencies necessary to bring about positive
counselling outcomes. A closer look at these competencies is presented in the following

section and should be applicable to colleges in general.

College of Applied Arts and Technology

The

L ication skills in i

2°  Theability to perceive accurately and articulate clearly the client’s
needs.



An and an ability ively, a variety of
recognized. wunsel.llng approaches.

“The ability to assist clients to mobilize their own resources to
effect the meeting of client needs.

The sbility o engage cliens in those proceses which il most

ncude: indvidual counseling, group expeicnces, sructured
classes.

An f their own. imitatic the

arranging of appropriate referrals based on this awareness.

A i i ide of the
and the use i

procedures when making referrals.

‘The ability to facilitate the development of those values, attitudes,
d i i Iving.

The shilly o consl efetvely with e prons it the
unselling
it st ouide college.

‘The ability to assess and to acquire those resources as may be

necessary to implement delivery modes appropriate to counselling

and counselling-related activity.

The ability to assist in the identification of the changing needs of
i D ing and i ion of

those delivery modes most suited to such needs.

The ability to assess cmmuymd 0 acquire those: va]us, attitudes.

cmmselhngnlaled pmg‘rlms

The abily t0recognize those actvities and programs which fall
s Tt st it &

‘which fall outside of such capabilities and to take action eons\slznt
‘with such conclusions.



14.  The ability to apply those principles mdpncncsusocu.wdmlh
learning and effective teaching. (p. 4

These
skills, to identifyi i ions, to the ability to critically reflect
onone’ i students are al
being met.

Earlier Counselling Services Research
Redovich (1 the ion at the Milwaukee Area Technical

College (MATC) wit ir opini pec

programs, including counselling services. Redovich’s survey was developed through
recommendations of staff members from all divisions of the college. It consisted of 14

31 i ices,and

facilities of the district. Of the 30 evaluation items in this study, only one was directly
related to counselling. It read as follows: “The services provided by the Counsellors

)at MATC

are ..” (Redovich, 1982; Appendix A, p. 21). Unfortunately, the four point scale used
(excellent to terrible) was too vague to provide other than a cursory perspective of
counselling services. Redovich concluded that each individual department should further
analyse relevant responses and “incorporate the results of this analysis into the continuous

planning efforts of their division” (p.17). He noted that “through this analysis, together



ith planni i iented activities, it is anticipated that the areas

be addressed” (p.17).
Denni 2 number of and students

‘with quality of instruction, quality of financial aid guidance, tutoring services, academic

guidance, i of

‘were unaware of, or had never used, any of the guidance services (except for academic
guidance). Between 40 % and 50% of graduates did not know guidance services well

h the quality of such

Waddell & Hunt (1982) conducted an cight part needs assessment of the Cochise

County Community College District, Arizona, i needs of the

county. i i i i the 1

population, as well as students and faculty of the College. The broad-based sample was

necessary

forced-choice questions plus a few open ended questions. School services, including
counselling services, were ranked by students along a four point scale from important to
unimportant. Interestingly, only 22.7% of the students (n = 128) considered personal
counselling important. As well, students were asked to rate the quality of a number of

H

lity. About 70% of the 128 Cochise College




‘don’t know’ quality reflecti
a high p likely had not used the servi y
existed.
‘The Need for Further Evaluation
ily
with

to provide sufficient resources and services to best serve the students and their changing

needs. One of the basi ing the i ices divisic College

ofthe North

that are interfering with their personal well being and/or academic performance. Concerns

. : " 3 g i ing with ailyp

suggests riodi i i i necessary for
‘The Canadian Labour Force Development board conducted a survey of carcer and
employment counselling in schools, colleges, universities, community agencies, and the

Canad: tres (CEC). c 1994). The authors found that

little evaluation of counselling programs occurred there and even when evaluation was

ducted. i i lacking. They
be developed to assess new methods for the evaluation of counselling.
Similarly, Hiebert & Conger, (1995) as well as Conger, Hiebert, & Farrell, (1993)

also found that there i ion in all counselling. In




their 1995 study, up to 40 do i ir work with

clients. i i it enti i bl

by asking the client if the session was useful. Virtually no assessment was made of the

pr ly
was done, the clients were not usually consulted in the process.

Career counsellors continually evaluste their work; they draw conclusions
and develop action plans based on numerous activities: homework

skills; numbers of and so forth. Both
clients typically know when counselling is successful. Unfortunately, the
evidence used to gauge success often is not considered evaluation, is not
documented, i i
has been successful (Hiebert & Conger, 1995; p.89).

Process.

Despite a general lack of research in the assessment and evaluation of counselling,
some researchers are examining the link between counselling processes and outcomes in
order to help determine what constitutes an effective counselling session. For example,
Cummings, Barak, and Hallberg (1995) conducted research on short term counselling by
comparing session helpfulness to the outcome evaluation of the session. Their goal was to
identify the variables specific to the session that were related to positive client outcome.
Cummings, Barak, and Hallberg (1995) used a Helpfulness Rating Scale (Fill, O’Grady,
Balenger, Busse, Falk, Hill, Rios, & Taffe, 1994), as well as the Session Evaluation

Questionnaire (SEQ Form 4; Stiles & Snow, 1984, cited in Cummings et al., 1995). These
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reported to measure the participant’s perceptions, feelings, beliefs, and attributes about the

from both the clieat’s point of view. It was
“depth
that clients who feit happy and good about themselves after the sessions tended to rate the

sessions as being helpful. Hill et. al. (1994) suggested that perceived helpfulness can be a
useful measure of session outcome because if clients find sessions helpful, they are more

change would also be more likely.

Kirschner, Hill ¢

evaluating the impact of seven sessions of career counselling with a 43 year old, career

dissatisfied, ist. Prior

of the counsellor’s intentions and the client's reactions to therapy were conducted using a

questionnaire. A post-counselling conducted and foll ts

years later. They focussed

more on “feclings, insight, challenges, and the reinforcement of change, the client
experienced a corresponding increase in self-understanding, hopefulness, assumption of
and attai new perspectives ” (Kirschner, Hoffiman and Hill, 1994;

p218). The authors suggested that the counselling relationship itself was crucial to the
client’s successful experience.
Flynn (1994) noted that when evaluation on career and employment counselling is

cartied out, it has focussed on methods and outcomes rather than on counsellor-client
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interactions. Further knowledge regarding the interaction and process of counselling is
necessary in order to evaluate its effectiveness. Therefore, one of the goals of the Student
Satisfaction Survey in the present study was t0 attempt 10 identify and evaluate selected

an interactive counselling experience.

Awareness
(Cook, Park, Williams, Webb, Nicholsor ? 1984; Henggeler,
Harbin & Sallis, 1982; McGrath, 1995). McGrath ( it's very likely

a person’s lack of awareness of professional help sources is a result of their belicf that
personal problems can be dealt with using a number of alternative help sources” (p.17).
However, in an earlier study by Lewicki & Thompson, (1982, cited in McGrath,

1995), 90% of their sample reported an awareness of the college’s student services of

id ling, and testing, but only i ices. Other

studies have suggested greater use of counsellor services. For example, Sworder (1992)

conducted a general survey to assess P

facilities.
and the quality of the college environment. The survey consisted solely of forced response

“yes/no" questions. Wit i ices, 70% of

that they had consulted take, isites and other
as well ? i Fifty id that they
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had discussed vocational interests, abilities and ambitions with a counsellor, while 32%
indicated they had talked to a counsellor about personal matters related to their college
What

are some reasons then for these findings?
Student non-use is a significant problem since it has been reported that college
students are generally underutlising college counselling centres (McGrath, 1995).

worse. Obviously, i y

students but students have to be willing to use these services.

Why ? Camey, Peterson, and

Moberg (1990) suggested that one possibility is that students continue to associate
rlier in high school. The authors

suggested that as a resul of this association, students are more likely to believe that

counselling is for academic and pragmatic issues, and not personal problems. Thercfore,

personal problem has . recurreat, or is of an (Watson & Ault,
1983, cited in McGrath, 1995).

Another reason for not seeking professional help may be due to the stigmatization
associated with mental health services. For example, the perception that others may view
the inferior still bstacle ‘who need to

seek help. This may be especially true for men more so than women. In addition, Kushner

& Sher (1991, cited in Deanc & Chamberlain, 1994) suggest that “fear of treatment” may



also be attributed to fears of embarrassment and change.

A third reason for non-use may i
reliance on extemal sources of help (Cimbolic, Thompson, & Wald, 1981; Cook et. al.,
1984). McGrath (1995) examined sources of help which college students (n=113) would
tum to when facing personal problems. In that study, he found that students ranked the
sources of help as follows: 1) self; 2) close friend; 3) close relative; 4) clergyman; 5)

counsellor; 6) faculty member; and 7) staff member/advisor. The author queried nine

peci 1 i relationships; 2) family; 3) friends;

5) sexuality; 6) depression; ) i ionships; 8) self ling; and 9)

upon
themselves or a close friend for help with all nine problem areas. Counsellors were ranked

as fifth choice. i i ly

10 seck counselling again. Also, the type of student problem influenced whether or not a
student would seek counselling for help (McGrath, 1995).

In another study of 922 university students and employees, Bush & Radecki-Bush

( 2

Most endorsed self-help (72% rated “handle it yourself") and informal helpers (18.2%

consulted a friend or relative). Only 9.2% said they would consult with a psychologist.
Silker (1994) has noted that among help-seekers in his study, the most commonly

listed personal concerns were those dealing with anxiety, stress, depression, slf-esteem,

relationship issues, and family problems. These areas were explored using the Student

isfa




in this sample.
Demographics
Demographic variables including age, gender, and GPA have been studied in the

literature in relation i i ith i ings. For example,

Carmey et al. (1979, cited in McGrath, 1995) found that those students who were most

lower GPA’s. Conversely, another study by Downey & Sinnett (1980, cited in McGrath,

ied, in the

college of arts and sciences, and employed. Recent studies (Bush & Radecki-Bush, 1995;

Deane & Chamberlain, 1994) i females and 30-40 year olds were more:

inclined to seck services from psychologists, than were male and younger and older
respondents.
It has been widely reported in the literature that females are twice as likely to seek.

“hamberlain, 1994; Research Consori selin

and Psychological Services in Higher Education, 1992, cited in Good & Wood, 195;
Johnson, Ellison, & Heikkinen, 1989; Noldon & Sedlacek, 1995; Wills & DePaulo, 1991;
Wiseman, Guttfreund, & Lurie, 1995). Some research has shown that one in three women
as opposed to only one in seven men seek psychological assistance during their lifetime
(Collier, 1982, cited in McGrath, 1995; Cook et al., 1984). This does not necessarily mean

that women men, ‘are more willing to seek help than

are men.

Noldon & Sedlacek (1995) found that men seemed to be more neutral on seeking
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. .
counselling for emotional and social difficulties. The authors also suggested that women
disagreed less with seeking counselling about emotional/social issues than did men and

agreed more with seeking educational and vocational

A student’s academic GPA has also
with regards to counselling services usage. One of the methods for evaluating counselling
programs at universities is the utilization-focussed evaluation model developed by Patton
(1986, cited in Schwitzer, 1997). This method focuses on measuring retention effects of
specific counselling services. Schwitzer, McGovern, & Robbins (1991) used this model to
examine their freshman orientation seminar. They compared the use of the seminar with
changes in social adjustment and the outcome goal of academic achievement. They found
that this program did not significantly alter the students’ social adjustment to college life.
However, they icipating i i higher GPA's, increased.

to university averages. Th itzer ( i i ‘aminority

peer support program using the utilization-focussed model. Similarly, they found that

GPA's,
program work completed towards graduation.
A study by Schwitzer, Grogan, Kaddoura & Ochoa (1993) examined the outcome of

‘mandatory college counselling. In that study, they identified students with financial need
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who were at an increased risk of having academic problems and gave them a one session

They exami ing centre and the general

nature of visit

found ’s GPA y i ions. Thatis,

the students using the counselling centre most often had lower GPA’s. Increased usage of

appropriate time frame. OF interest, only 4% of the mandatory meetings involved personal

concems, while 18% of the voluntary sessions had to do with personal matters.

Summary
The counselling models of Egan (1994) and Amundson (1993;1995) as outlined
‘These models

were quite useful as a standard with which to compare the intern’s continual development

as a counsellor, as well as a basis

College of Applied Arts and Technology (Ontario College Counsellors, 1984). An
opportunity research ! growth as
a provide the college wi dback in term:

with Counselling Services. The latter goal was pursued with the intentions of contributing

the C ? jicesunit, and i llege of the

North Atlantic as a whole.
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‘what degree second year students at the College of the North Atlantic were aware of, and
utilized selected services. Reasons for non-use were also elicited.
Attempts were made to investigate both the process and outcomes as well as the

to determine the relative perceived importance and helpfulness of various counselling
services by both users and non-users of Counselling Services. It was hoped that from this
analysis, an indication of student needs could be delineated. If perceived helpfulness is a
good predictor of successful outcomes, then knowledge of these perceptions can serve to
strengthen and/or maintain present levels of student service.

Another aspect of the current study explored the impact of student demographic
variables such as gender, age, GPA, and program on Counselling Services usage. As
previously noted, it has been widely reported in the literature that females tend to seck
counselling up to twice as often as do males and that older students tended to seck
counselling more than younger students did. Based on these previous findings, it was
hypothesized in the current study that female students would report using Counselling
Services more 5o than males. It was also hypothesized that older students would report

using Counselling Services more than younger students.
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had lower GPA’s, however, they were more likely to stay in school and persevere in their
studies. In it i ith lower GPAs tended to

use Counselli i those students with higher

The type of program that the student was enrolled in was investigated to determine
‘whether or not there were any significant differences between usage and the program type
(either Engineering Technology, Medical Sciences, Community and Applied A, or
Business). Very little literature was reviewed that would indicate any predisposition for
Counselling Services usage based on program type, with the exception of “being in the
college of arts and sciences” (Downey & Sinnett, 1980, cited in McGrath, 1995). This

in this stud,

therefore, i

equally likely to seek assistance from Counselling Services.
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CHAPTER IV
RESEARCH METHODOLOGY AND RESULTS
Introduction
‘The intem chose to develop an instrument to elicit students’ level of satisfaction

regarding their experiences with Counselling Serviees. The survey was also used to assess

the C: Atlanti

address a number of areas regarding:
L level il Lling Services;

2. student satisfaction and perception of Counselling Services;

3. aspects of Counselling Serv found ;

4. nticipated

5. impact of demographic variables (gender, age, program type, and GPA) on
usage of Counselling Services.

i

questions which were designed to collect sample demographic information from all
respondents. The functions of Sections Two and Three were to gain information and

fee

Counselling Services and those who had not, respectively. Section Two consisted of 10

- < 2 & i cdeatid




Section

similar formats as those found in Section Two (see Appendix A). This type of design was

necessary 1o from both Counselli i . Inorderto

Two and Thres of the survey was based

onareview of
at the college. The inter selected questions which could be grouped according to the

following classifications: awareness of services; use of Counselling Services; the

counsellor’

student needs assessment; and perceptions of the physical festures of the counselling

environment(s).
Field Testing
Before administration, the instrument was field tested with several students at the
Engineering Technology C ‘The feld test subj inantly male
19-30y age. i jects indicated havi

used some aspect of Counselling Services; while two-thirds said that they had not used

Ps Ries. Onavecans: i i 18 minutes,
vh itis i 10 minutes. inistration, the intern

ested reacti i item claity, format, and content.
Students repor learly and was easy to complete.
H i iscussic ions Two

and
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c
yi However,
n that
Twowit - fons in Sections Two and Three. Similarl
quicker, both
pancy i ive lengths of Sections Two and Three. The

assumption was that completion of either Section Two or Three was dependant on the
student’s response to the last question at the end of Section One and not on the number of
questions posed in each section. As a resul, the intern decided to maintain the proportion
of questions in the two sections. Section Two had the potential to become quite lengthy
since its aim was to find out as much as possible about students’ experiences with

Counselling Services. Before field

could be completed within 20 minutes, and thus use less class time for administration. The
intern did not expand Section Three since its function was different from Section Two: it
served to provide the basis of a needs assessment of potential student users, and obtain
reasons for non-use of Counselling Services. Additionally, Section Three was included to
foster an awareness of Counselling Services within the non-users so that more of these
students might then consider using them.

Research Questions

and analyse data related to student awareness, satisfaction, perceptions of helpfulness of
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Counselling Services, and anticipated student needs. Demographic variables that might
impact usage of Counselling Services were also explored. Specifically, the research
questions generated for this study were:
L. Whatare some reasons for use and non-use of Counselling Services ?
2. Are students aware of selected aspects of Counselling Services?

3. Howdid users become aware of Counselling Services ?

2 orGPA

8. How do students perceive the Counsellor and the Counselling Process?

9. How do students perceive the physical features of Counselling Services?

Methodology

to express their opinion of Counselling Services by completing the Student Satisfaction

Survey. The rationale for selecting second year students for this sample was based on the

premise that: (a)
year students who had not used Counselling Services would still have time within their

program to do so, if necessary. Further, limiting the size of the current sample to include

nly second year
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Sampling and Administration Procedures
The College of the North Atlantic offers a variety of programs that can be grouped
into three categories: Certificate Level; Diploma Level; and Post-Diploma programs. Of
these categories, the following program areas were longer than one year in duration:
Engineering Technology; Business; Community and Applied Arts; and Medical Sciences.

To collect relevant data quickly and efficiently, the intern asked that instructors

ithi volunteer

the SSS.  During administration it was made clear to students that participation was

lunt

‘would remain anonymous.

Data Analysis Procedures
The data d coded such that analyses could be carried

using frequency distributions, and in some cases chi-square analyses were conducted to
Level

of significance was preset at p<0.05.

Limitations of the Current Study

There are some limitations with respect to the sample and research design. The

year of studies.
consisted of only those programs that lasted longer than one year, the intern may have

excluded many students who have used Counselling Services and might have been able to
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‘population within District 7. As well, only 3 campuses of District 7 were solicited (Prince
Phillip Drive, Engineering Technology Centre, and Topsail Road Campus). Further, it may
not be representative of the entire College population Newfoundland & Labrador,

since only District 7 ive, the SSS be

level toall

Atlantic. Perhaps this could be pursued in  future study involving the SSS.

Results and Discussion
Sample Demographics: A Student Profile

PPD. (54.5%), 169

students from the ETC campus (33.9%), and 58 students from the Topsail Road campus
(11.6%) (See Table B1, Appendix B). Fifty-five percent were male and 45% female (See
Table B2, Appendix B). More than 70% of respondents were 24 years of age or younger
(See Table B3, Appendix B). Nearly all respondents (99.8%) were enrolled as full-time
students (See Table B4, Appendix B) ina variety of programs (See Table BS, Appendix B).

‘The majority (70. 13to liege, while

18.2% (N=91) reported having spent less than 12 months at the College (See Table B6,
Appendix B). The latter group may be explained partially by students who were given

by i its from institution or by

challenging for credit through Prior Learing Assessment for specific courses.

Th y
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their program. imately 40% in an Engineering Technology program,

34% were enrolled in a Business program, 15% reported that their program fell under the
category of Community and Applied Arts, and over 8% were enrolled in Medical Sciences
(See Table B7, Appendix B).

When asked for specific reasons for taking courses at the College of the North
Atlantic, 5% indicated that they were there to cam a vocational certificate, diploma, or

complete iceship. Twenty-six were there to improve

present job skills or to get skills for anew job (See Table B8, Appendix B).
‘The vast majority of respondents (97.2%) did not identify a special need on their
application (See Table B9, Appendix B). More than 80% of the sample reported their

182%

(See Table B10, Appendix B). Eighty-one percent reported having no dependents (See Table

B11, AppendixB). . i See Table

B12, Appendix B). Similarly, th

than $9000 (See Table BI2, Appendix B). The survey also asked that students report their

current GPA. (whi from 0-4). Fifty-ei GPA greater than 2.99

(See Table B14, Appendix B). In summary, a typical second year student at the College of
the North Atlantic is earolled full time, under the age of 24, single with no dependents,

unemployed with low income, and more likely to be male.



Research Question 1:

for use and non-use of Ce i ?
Of the 499 students surveyed, 22.8% reported having used Counselling Services,
while 77.2% reported they had not used Counselling Services (See Table 1).

Table 1:_Students’ reported use of Counselling Services.

Used Counselling Services? 3 %
Yes 114 28
No 385 72
Users of Counselling tutoring

issues (including student aid) primarily. A combined 30% indicated utilizing Counselling

inTable2. ing “use
of resource room” may have been referring to either using study rooms, tutoring rooms, or
career counselling resource rooms.

Table 2: General nature of student visits to Counselling Services (N=114)

General Nature £ %
Tutoring 53 465
Student Affairs issues (including Studeat 48 421
Aid)

Personal Counselling 18 158
Use of Resource room 18 158
Career Counselling 17 149
Use of CHOICES, NGR, or other computer 7 61
based vocational programs

Other 2 18
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that “everything i in their I at college.” More than 30% of

that they did not have time to use Counselling Services (see Table 3).

Everything is going fine in my life and at college 23 579
Lack of information / unaware 124 322
1didn’t have time 100 260
i of assis 27 70
I didn’t want people to know that I needed help for
‘something (Confidentiality) 23 60
Only peaple with “serious” problems use counselling
services 14 36
Perceived cost 3 34
Counsellors were too busy to fit me in 5 13
Other 30 78

It was encouraging to see that many students were not experiencing any major

difficulties. However, it i i 1

possibly did not know how and where to access help. Also of concern were the 26% who

felt they “didn’t have time” to deal

o

y
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time management training in order to benefit from all aspects of the college experience,

including ided by Counselli ices, and

Other reasons for not using Counselling Services included comments such as I
‘would prefer to talk to family o friends,” and I like to deal with the problem myself rather
than talk to counsellors.” Others simply did not want to go, or were not sure of what

C " i Agre i I did

people to know that I needed help for something (confidentiality)”, or “only people with
“serious” problems use counselling services” tend to support the persistent stigma that

still exists about 2 ing in general,

Research Question 2:

o C

awareness. As seen in Table 4,
did non-users. For example, 64% of users and only 42% of non-users were aware that

Counselling Services was offering Student Success Sessions. Similarly, 37.9 % users and

need arose.

75.7%

‘program such as signing of contract:

Unfortunately, only 27.2% of users and 18.1 % of non-users were aware that a

Learing Specialist was on staff in District 7. Also, about half of the user group and less



students with documented leaming disabilities. Knowledge of these services would

undoubtedly prove to ‘many students
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As seen in Question 2 above, many students may not be fully aware of varying
aspects of Counselling Services. When asked for suggestions about how to improve

c i I 0%

overall they isti i i Table CS5 in Appendix C).
‘This finding supports the claim that the issue of enhancing student awareness needs to be

addressed.

student body as a whole. Some students requested reminders about what services were

il of them. Other that year-

d C i i i Table CS in

Appendix C).

Research Question 3:

How did users become aware of Counselling Services ?

To investi i i y

they be £C: i i Table 5). indicated becoming

aware of Counselling Services primarily through instructors, friends, and Fall semester
orientation. This information is important since it demonstrates routes that have been

effective in reaching some students.
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Table 5: d out abor 14)
£ %

Found out through instructor 37 325
Classmate/friend 28 246
During orientation at the beginning of the term. 26 28
College publications 1 167
Counsellor classtoom visit 17 149
Coincidental 5 44

Note. ‘greater than 100 s X

Research Question 4:

To what extent were students satisfied with selected aspects of Counselling Services?
. " " " " faction with, 5o

quality of assi ived is very important. O
the Counselling Services office. The manner in which they are treated

upon initial contact could influence their subsequent perceptions of counselling, and

therefore quite possibly the outcome. The survey asked that students respond to an open-

are presented below in Table 6.



Table initial =78)
Response £ %
Okay/good/well 30 385
Very good/very well 14 179
Excellent/quickly & efficiently 1 141
Friendly 8 103
Respectfully L] 103
Comfortably 7 90
Counsellors were attentive 7 9.0
Fairly 3 38
Important 2 26
Great - like one of the family 1 13
Poorly - got the *run-around” 1 13
NO RESPONSE 36 462

‘Note, Percentages total greater than 100 since mullipe responses were aggregated.

Only one student reported being treated poorly. The remaining 77 respondents

not respond to this question.

Another factor linked with Counselling Services satisfaction was the length of the

‘wait required for an appointment. As seen in Table 7, more than 80% indicated that they

Only one student reported

a positive level of satisfaction regarding access to counsellors.



Table 7: Length of wait for an appoi n

i %
Same day 58 604
Next day 19 198
Within a week 18 188
Longer than a week ! 10
Research Question 5:
of C least helpful?

Students who used Counselling Services were given an opportunity to rate how
helpful specific aspects of Counselling Services were. Ratings were given as either Not at
all helpful; Somewhat helpful; Helpful; or Very helpful (see Table 8).

Over that overall
Aswell 8

ek pdbsiirh : i .
were helpful to some degree with almost 40% iting them as very helpful.

ov

that help with program stress, test anxiety, time management, personal stress, financial
advising was helpful.
Despite an overall high perception of helpfulness of most items surveyed, those

aspect belpful” were (a)
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family issues (37.1%), (b) completion of an interest inventory (36.1%), (c) assistance for
depression (31.4%), (d) help with program modifications (31.3%), and () assistance in

deciding the right program (292 %).
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Research Question 6:

Counselling Services from both user and non-user groups, respectively. Overall, a higher

upon completion of their program was a very important function of Counselling Services
(users = 90%, non-users = 93.5%). Related to this need, many students suggested that Job
. Athird

y i X

, non-users =77.6%). Student
groups, although it was endorsed as important by a slightly greater percentage of users.
It was interesting o note that personal counselling for issues such as dealing with

stre: iety, i inir h

In fact, approximately half in either group indicated that they were unimportant, Least
important as indicated by both groups were marital counselling (users = 74.1%, non-users
= 81.7%) and issues of self-esteem (users = 57.4%, non-users = 63.9%).

Also of interest was the finding that only 37.3% of users felt that becoming a tutor

- . " . R i

seen among non-users, however the difference was not as marked (34.1% and 57.2%,

respectively).



63

Table 9a: User selected Ci
Receiving information about: N Unimportant Important
Job options/futures 110 100 90.0
Career guidance 110 200 80.0
Determining my interests 109 294 707
College regulations 110 454 545
Personal Counselling:
‘Time management 110 409 59.1
Crisis resolution 110 445 555
General stress 1 4.1 549
Coping with anxiety 109 459 542
Assertiveness training 109 541 458
Self-esteem issues 108 574 426
Coping with depression 108 383 a7
Dealing with marital conflict 108 74.1 259
Academic Assistance:
Receiving tutoring. 108 250 750
Student success seminars it 423 576
Becoming a tutor 107 626 373
Other
Job placement services 11 90 910
Student aid information 111 18.0 82.0




Table 9b:

%
Receiving information about: N i Important
Job options/futures 382 66 934
Career guidance 380 24 776
Determining my interests 378 394 606
College regulations 37 495 505
Personal Counselling:
‘Time management 381 43 567
General stress 381 462 538
Assertiveness training 380 544 456
Coping with anxiety 381 546 454
Crisis resolution 382 55.5 445
Coping with depression 379 s8.1 409
Self-esteem issues 380 639 36.1
Dealing with marital conflict 378 817 183
Academic Assistance:
Receiving tutoring 381 418 572
Student success seminars 378 492 508
Becoming a tutor 378 699 34.1
Other
Job placement services 380 106 894
Student aid information 381 305 69.5
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Research Question 7:
Does Gender, Age, Program Type, or GPA have an impact on Counselling Services

respect to gender, age, program, or GPA on Counselling Services usage.
Gender

Counselling Services usage, such that more females than males would use Counselling

Services. Asnotedin

45.6 % female. It 24.0 % of 1
more aspects of Counselling Services, whereas 21.8 % of the males indicated having used
one: Co i i A chi: is (i ling both user &

non-user indicated that ignif i females and

‘males (* = 0.32, p = 0.57; See Table 10a). However, from the data, it can be seen that

lightl

aspects of Counselling Services than did males.

Table 10a: Comparis s t ith respect to f Counselling Services.
Males Females
3 % £ %
Users 60 218 53 240
‘Non-users 215 782 168 76.0

Note. x* =



Age was investi determine if it was an i ing variable on Counselling

Services usage. This knowledge is important for Counselling Services to be aware of since.

il i i Ifthe typical

the users is known, then the types of problems associated with various life stages may be

The majority ofall 24 years
of age o less. However, it was hypothesized that older students would use Counselling
Services more than would younger students.

Achi

across four levels of age categories, yielding a significant difference between the age

£ i ices (x* = 13.35, p <0 Table

10b). Of the group of students 30 years and older, more were likely to use Counselling

result
of those in the older group secking help.
Table 10b: _Frequency and percentage of users and non-users based on age.
<20yrs 2124 yrs 25-29yrs 30 +yrs
f % f % f % f %
Users 21 142 52 256 18 222 23 359
Non-users 127 85.8 151 744 63 778 41 64.1

Note, x=13.35, p = 0.003



Program Type
It was hypothesized that students from the four program categories surveyed were
equally likely to seek assistance from Counselling Services. This was tested by examining
separately the percentage of male and female users and non-users for each program area.
Consideration of gender was necessary since some program areas may be predominantly
male or female, and therefore distinction by program alone may have been possibly
confounded by gender.
Program Type x Reported Usage (Males)

An analysis of male use of Counselling Services by program type (see Table 10c)
shows that a greater proportion of male Business students (25.5%) reported to have used
Counselling Services compared to male Engineering Technology students (21.5%), male
c ity and Applied 19 ical Sci 16.7%).

However, while this trend may appear to be occurring in the data, a chi-square analysis

Users 38 21 2 167 14 255 4 19.0
Non-users 139 785 10 833 41 745 17 810
Note. 7 =0717,p




Program Type x Reported Usage (Females)

(see Table 10d)
indicates that a greater proportion of female Engincering Technology students (33.3%)

reported to have used Cor female Busi @7.0%),
female C: ity and Applied 24.5%),
(6:5%). Achi is, however, indi istically significant di in

female usage of Counselling Services by program type (x* =6.90, p=0.075).

Engincering Medical Business Community &
Technology Sciences Applied Arts
3 % £ % [ % f %
Users 8§ 333 2 65 30 270 13 245
Non-users 16 667 29 935 81 730 40 755
Note. x* =6.90,p=0075
Gra
lower GPA’s used C

than those students with higher GPA’s. It was noted that almost 60% of all students

i

‘was 3.00 or high
40% of the sample reported GPA's of 2.99 or lower. An analysis of student GPA’s shows
that proportionately more students with GPA’s of 2.99 or less (25.5%) tended to seek

c i i 3

However, a chi- is indicated ignif i between
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these two groups (2 = 1.59, p=0.206) with regards to usage of Counselling Services (see

‘Table 10¢).

Table 10e: Comparison of GPA’s of ind f Counselling
GPA 3.00 o higher 2.99 orless
f % f %
Users 59 206 51 255
Non-users 227 794 149 74.5

Note. 1 =1.59,p=0206

Research Question 8:
How do students perceive the Counsellor and the Counselling Process?

or“no™
Al those aspects of the counselling process surveyed seem to have met with very

Table 11). Th

P

and objective listeners; ing; well informed

policies,
and procedures; made every reasonable effort to assist them; and acted in a professional
‘manner. Over 88% of students indicated that adequate time was spent to meet their needs.

them

to deal more effectively with their concerns, and over 97% indicated that they would

. More ths uld

return for further counselling if necessary.
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Research Question 9:

How do students perceive the physical features of Counselling Services?

inTable 12, itis

Atlantic. The data

Prince

Phillip Drive, Engineering Technology Centre, and Topsail Road Campus. Counselling

Service at i Y

well as

resources. Most students indicated that Counselling Services was not difficult to find

(89.9%), |.6%).
Table1
office(s
Physical Environment N __YES NO
Was Student Services difficult to find? 99 101 899
Were there enough resources available on site? 98 816 184
‘waiting area? 97 701 299
Were seating arrangements satisfactory and comforting in the
counsellor’s office? 95 916 84
‘Were noise levels outside the office a distraction during
sessions? 94 340 660
‘Was the quality of lighting suitable within the counsellor’s
office? 93 903 97
Was the quality of air ventilation suitable within the
counsellor’s office? 9% 80 170
‘Was the temperature in the counsellor’s office suitable? 94 840 160




SUMMARY
Internship Goals
A counselling intern at the College of the North Atlantic is faced with many daily

Arevi in Chapters I and I of this

this claim. i ltant,

mediator, and provider of personal, career, and academic counselling. Occasionally these
roles tend to overlap to the point where it is sometimes difficult to clearly differentiate

between them. A

During

formal graduate studis, the intern was exposed to and developed specific counselling.

technique
related to counselling, psycho-educational and vocational assessment, consultation, and
further development of knowledge. Specific goals met during the internship have been
described extensively earlier in Chapter II of this document.

Counsellors should concern themselves with continuous evaluation of the services
they provide to ensure that student needs are adequately met. It is for this reason that the

of Ce

Atlantic. This by investigatit levels
Counselling Services. To accomplish this goal, the intern developed a questionnaire to
explore a number of research questions. A summary and discussion of the findings are

presented in the following section.
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Research Results

Counselling Services Use and Awareness Issues

of: 22.8% reported having used C: ing Services,

while 77. i ices. Users of C

Tutoring services appear to be well utilized by students. ~Approximately 30% of users
indicated visiting Counselling Services for career and/or personal counselling. Career
counselling ranged from providing information on various careers and programs to an in-
depth exploration of the student’s interests, expectations, and choice of educational and

related to low self-esteem, addictions, family difficulties, coping with stress, study sklls,

patterns of ication. Some of issues
by Silker (1994) who noted that among help-seckers in his study, the most commonly listed
personal concems were those dealing with anxiety, stress, depression, self-esteem,

relationship issues, and family problems.

‘The majority ing not used
that “everything was going fine in their lives and at college.” More than 30% of non-users
teported that they were unaware of available services; and 26% indicated that they did not

have time to i i to the whole

population of District 7 of the College of the North Atlantic in the fall of 1997

(approximately 2800 students), there may be as many as 840 students whose needs are ot



7

being met through either a lack of awareness or by the student’s sense of time pressures

and should

sbout C i ices and reducing heavy course loads

each term.

McGrath (

T

this assertion. Overall, students indicated that they were somewhat aware of Counselling

Services with a higher percentage of users indicating more awareness than non-users. A

‘number of being unaware of i ices. Neither group were

particularly L i i i as
being administered. Also, approximately only 50% of users and 30% of non-users were
aware that program accommodations could be requested for students with documented

ubtedly
very li

b ? lors. simply did not want to

go,or

such as “1 did know that I needed help i iality)”,

or “only people with ‘serious’ problems use Counselling Services” unfortunately lend
support to the negative stigma which still exists surrounding perceptions of counselling in
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general. Similar findings have been are reported elsewhere in the literature (Bush &
Radecki-Bush, 1995; Camey, Peterson, & Moberg,1990; Cimbolic, Thompson, & Wald,
1981; Cook et al., 1984; Henggeler, Harbin, & Sallis, 1982; Kushner & Sher, 1991, cited
in Deane & Chamberlain, 1994; McGrath, 1995).

McGrath (1995) recommends training peer counsellors, family members, and

he student i i ing with

promoting

problems. This latter i jously i the College of

the North Atlantic in the form
to the college to investigate the utility of peer counsellors in addition to the peer tutoring
program which is currently in place. Perhaps students may be more comfortable, or more

likely to consult with, peer counsellors rather than professional counsellors.

ugh
instructors, friends, and Fall orientation. This information serves as important feedback to

c

students. Although, the fact that there are still many students who are not fully unaware of
all Counselling Services highlights the need for other creative methods of getting the
information ‘out there” to the student body as a whole. Some students suggested reminders
about available services throughout the term. Other respondents suggested that year end

Counselling Services seminars or checkups would serve to enhance awareness. Some

in promoting Counselling Services awareness.

Satisfaction with Counselling Services



the student enters the office. The type of reception that the student receives at the point of
entry will undoubtedly shape the student’s expectancy of the outcome of
counselling/assistance. If this is the case, then acquiring knowledge of the student’s

perception of the quality of this assistance is important. Only one student reported being

‘run-around’.
B , very good/very well,

excellent, quick & efficient, friendly, comfortable, respectful, fair, important, and great - like

one of the family 1" i helpful. Another
factor linked with C i ices satisfaction was the length of the wait required for

an appointment. More than 80% of respondents indicated they could see a counsellor on
either the same day or the following day. Only one student reported having to wait longer

than one week. These findings suggest an overall positive level of satisfaction.

T ” P ing:

ir partic issue. Of which

were considered to be helpful included the tutoring program as well as assistance with
program stress, test anxiety, time management, personal stress, and financial advising.

Among those services that were most often endorsed as “not at all helpful” were

assistance with family issues (37.1%); completion of an interest inventory (36.1%);

31 i ifications (31,

in deciding the right program (29.2%). These findings suggest that these areas should be
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further investigated by Counselling Services to determine why these areas were perceived

not important for this population ? It appears that 74% of studeats viewed “dealing with

marital conflict” as uni This finding ing gi o of the
sample were single students.

Students considered job placement services and obtaining information on job
options/futures to be an important component of Counselling Services. This student

by the C

by the college’s recent implementation of campus-based Career & Employability Centres.

which was presented by Dr. Phil Patsula and Mr. Brian Tobin (1997) and was described

briefly in Chapter I of this d

those. i i 's ability gain satisfactor

and meaningful employment in areas relevant to their area of study. Such factors may

‘The cffectiveness of the Career & Employability Centres is an area which should receive

8 ion in future C

training were scen as somewhat less important than expected. However, this finding does
not imply that personal issues are not important to many students. In fact, 16% of users
indicated receiving help for personal issues. Obviously, a number of these students have
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undoubtedly be helped.

Impact of Gender, Age, Program Type, and GPA on use of Counselling Services

Gender

that females would report using Counselling Services significantly more than males. The

results of the i i the data

(24.0% females: 21

that they have used one or more aspects of Counselling Services than did males.

Age

student:

30 years of age and older wete more likely to use Counselling Services than students aged

20 years of age and I 2124
these made up more than half of all students surveyed. For the most part, a positive trend

il four ies with increasing
age. Age, therefore, is a variable which impacts of Counselling Services usage.
It was interesting to find that more of the older group of students tended to use

¢ i i i younger: Inli is finding, it




ki

is necessary is i college
student services have faced. For example, Rice (1991) observed that at the University of

South Carolina at Lancaster older students were having more academic difficulties, their

L this, the Peer| ion Progr

Three peers were trained to maintain structured telephone contact with identified at-risk
students throughout the year. During this time they would provide college related
information to these students, inquire as to whethr or not they were having any additional

difficulties, as well ine thei Rice (1991 f the

In addition, Ric i i by 20%,

GPA’s increased by 29%, and withdrawal from courses decreased by 12%. Rice reported
that the information collected regarding student needs was catalogued and used to make

older students”.  Perhaps, an initiative similar to that described in Rice’s study could be
implemented at the College of the North Atlantic to better gauge  the needs of the older

student as well as to prevent attrition and academic difficulties in this population.



Program Type
It was hypothesized that students from the four categories surveyed were equally

likely to

North Atlantic. i y
users and non-users for each program area. It was felt that consideration of gender was
necessary since some program areas may be predominantly male or female, and therefore

distinetion by program alone could have been confounded by gender.

proportion of male Business students (25.5%) reported to have used Counselling Services
), male Community and Applied

7%). However,

differences in male usage of Counselling Services by program type were found.

An analysis of female use of Counselling Services by program type indicates that a

8y 33

[& i i female Busi 0%), female Community and

pplied (24.5%), and female Medical %). However, as

seen with male students, no statistically significant differences were found with respect to
female usage of Counselling Services as a function of membership in a specified program

type.

It should also be noted that used in di with
different counsellors and Counselling Services centres at each campus. Medical Science
students were located at TRC, Engineering Technology students at ETC, Applied Arts and



‘made himself readily available to TRC at least twice a week, however there was generally
a counsellor stationed at both ETC and PPD everyday. Furthermore, the majority of
resources were maintained at ETC and PPD campuses. If students required access to these

resources, they would travel to these campuses and use them.

wer GPA’

than those students with higher GPA’s.  An analysis of user GPA scores showed that
students with GPA’s of 2.9 or less tended to use Counselling Services more than those
students with GPA’s of 3.00 or greater, but again, these differences were not statistically

significant.

Perceptions of Counselling Services

The ing pr have been met

during, and after

y

the counselling sessions. Students reported that counsellors were attentive and objective

listeners, i i i ices, policie:
made every i ind acted i ional manner. Over 88%
of students indi time

to deal more effectively with their concerns, and over 97% indicated that they would



retum for further counselling if necessary. With such highly positive student reports, it

they are to be commended for their efforts.

satisfactory i They i i 100
difficult to find, and that sufficient resources were available on site to meet their needs.

Office lighting, air quality, and temper i ing within

s office i i ing. However, almost

30% did not find the seating arrangements satisfactory or comforting in the waiting area.

Also of
office istracting duri ions. Together, this
reasons if students feel i iality is being

by cither bei verheard by
into Counselling Services for purposes other than receiving Counselling Services, then

students may be less inclined o seek help. This needs to be addressed to ensure that the

privacy of all
It should be noted that since the Student Satisfaction Survey was administered,

c

been modified, therefore results pertaining to physical features may not accurately reflect

current student opinion of the new location.



Criticisms of the Student Satisfaction Survey
The following section notes some critical revisions to future versions of the Student

Satisfaction Survey.

Section I: Q15 Part D: It is unclear ‘use of
since they may have been referring to either using study rooms, tutoring rooms, o career
counselling resource rooms. [n future versions of the SSS, this response item should be
made clearer.

SectionI: Q15 Part F: i Apoint

of clarification needs to Student Aid loans istributed to students via

Counselling Services offices. In hind sight, the inclusion of Student Aid may have yielded

only picked up their student oan at the Counselling Services office. This is not true for all
cases, however, since some of these students who indicated they had used Counselling
Services for student affairs issues including Student Aid also endorsed other reasons for
Counselling Services usage.

InSection I, Q.23 Parts C:

iting area ?” and D:
counsellor’s office 7" should have used the wording comfortable rather than comforting.

Section IT Q24 and Section Il Q. 28- “Did you know 7" sections of the SSS should

by Counselling Services. In
retrospect, it seems that approximately 50% of the items there dealt with specifics of the

tutoring program.



Suggestions for Improvement
laney (1989, cited i 1995), wrote that “the input

of students is an important component in the decision-making process of student affairs
faculty and administrators”. Therefore, opportunities were provided on the Student
Satisfaction Survey for students to make suggestions on how to improve Counselling
Services. Refer to Table C5 in Appendix C for a complete description of comments and.
suggestions.

Not all of the suggestions were directly related to Counselling Services (ic.,

however

‘The majority of 1 ways to

Fe I

on career opportunities, employment rates and statistics, scholarships, prior leaming

assessments, student loan issues, and ices. On Counselli
Services webpage on the Intemet. At this time there is such a webpage at the following
address: hitp://www.northatlantic.nf.ca. The student services webpage can be found by
following the links presented there. Another student suggested using a Frequently Asked
Questions (FAQ) computer. This idea would involve placing information terminals at
various locations on campus, each with a database of information relevant to questions

commonly posed by students. The student noted that such terminals could reduce waiting

inline-ups. This may also be a way to ci i iated with help-secking. The
FAQ could easily be incorporated into the Student Services webpage, thereby providing

further unrestricted access to the information.
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Other suggestions called for reorganization of scheduling for the Stadent Success

Sessions so that more students are able to avail of them. Also in line with this s a proposal

operation of C i i donot
sufficient time in their schedules to utilize the services.

Students were asked which services should be offered by Counselling Services.

Virtually all 1%) indicated i ion should be offered (see
Table 13). A high percentage of students indicated that peer tutoring should be provided

(97.2%), assis 79%),

skills (88.8%). 2 ly bei Counselling Serviees.

The ions “full time j ices” and.
electronic job searches” were also made and these suggestions were discussed during the
Career and Employability Center Development committee meetings. While it was not

possible to provide “full time job placement services” at that time, efforts were directed

in a better position to gain employment. To aid in the student’s pursuit of employment, it
was proposed by the CEC Development committee that the students would have access to

‘entres.
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Helfgot (1995) reviewed the importance of technology in community college
counselling. i i iti

often less prepared for college and will require more assistance both academically and

personally. Newer uses for technology include automated student service centers,

recommendations have been voiced by the students who have completed the Student
Satisfaction Survey. Counselling Services has begun to implement some of these
suggestions and in due course the effectiveness of such initiatives will require future

evaluation to ensure that the students are not only being served, but served well.

Recommendations for Further Research

Based on the results of

the North Adantic, the following
1. Th
- : - - : -
h asthe C: ility Centres. This i itical, and

thorough review for the betterment of the student as well as the college as an

institution.
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A revised version of the SSS should be administered to a larger population sample

carlier in this text, as well as any other possible concems that may arise. If the

instrument were to be administered to many campuses, or other institutions,

the original SSS which

be made more general.

Many of the students reported that they were not aware of specific services.

Increased utilization of services will depend upon, among other factors, increased

student services. i ays of

a future

study at the college.

Research regarding the viability of the implementation of a FAQ web page and/or

FAQ

regularly updated as necessary.



y pr
some solutions for those students who feel that their present schedule is too hectic

10 seek help.

The majority of Counselling Service’s resources including the Career and
ETC Ifstudentsat TRC

to use them. ion of Medical

at TRC used Counselling Services less than the other groups. Is this finding the
result of these students not requiring services or is the necessary travel between
campuses a significant factor in this sub-population’s help-seeking behavior ?
Perh: i TRC to determine

‘whether or not additional resources are required there.

It was determined in the present study that older studeats were more likely to use

C is i Therefore, an initiative similar to that

described in Rice’s (1991) study could be implemented at the College of the North

Atlantic to better gauge as

and academic difficulties in this population.
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Overall, many positive comments were made regarding Counselling Services. [
would encourage the college to continue providing opportunities for professional

development of their Student Services staff in the form of workshops, seminars, and

conferences. [ was
observed that they allow for the exchange of new ideas and discussions of proposed

Further, i

a better sense ionis team serving the students i
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The Student Satisfaction Survey



The Student Satisfaction Survey (SSS)

=

A Survey of Student Satisfaction with Counselling Services at
Prince Phillip Drive Campus (PPD)
Ridge Road Campus (ETC)

Topsail Road Campus (TRC)
October 1997



To:

Please Read Before inning the Su

All Students participating i isfaction S

This survey is designed

College of the North
Ao ey Cabor Colleg). Thi 4 impotan endasror becaine
the focu ion of Student Services is YOU, the student. In order

we would:
bit about you and how we are doing in meeting your needs.

Also request some gmrd background information bout you. Patcpation

may opt owt of nswering any specific quesions. Al ntonmtion .2 b
kept instrict confidence. hwlllb:lun‘lnnlybythepasunsmygedmlhls

DoNoT it the survey. This is

will be strictly confidential and that at no
mewmnypnwnb:mmnﬁd All raw data collected during the course:
of this study wil be destroyed upon completion of the study.

‘This information is very relevant to the college because it may aid in better
your needs snd
the quality of ices. The h
mmﬂyslsmdwmdmnvnmvh:comsdhngmm nxshnpedﬂnt

Opportunities for feedback such as this will greatly enrich the relationship
between Counselling Services and the student, and help us fine-tune our
services to provide you with the best services possible.

The survey should take spproimaely 1520 minutes to complet and has
Faculty of Education,

Mcmnnal University quzwfnundlund.

THANK YOU FOR HELPING US HELP YOU BETTER

Please start with Section I



SECTION |
ALL STUDENTS COMPLETE THIS SECTION
Directions: Ci
the way YOU feel. i i i
‘held in stri shall i Do NOT write your

on this form. Thank-you.

1.

How long have you attended the College of the North Atlantic (formerly Cabot):
A. Less than 6 months

B. 6-12 months

C. 13-18 months

D. 19-24 months

E. More than 24 months

Up to now what has your College GPA (Grade Point Average) been ?
A4

How many credit hours per week are you currently earolled in ?
A. Over I8 credit hours (Full time) B. Less than 18 credit hours (Part time)

Which of the i ibes the program that in?

. Business
. Community and Applied Arts
Year of current program ? A. First Year B. Second Year  C. Third Year

Which of the following BEST describes your reasons for taking courses at the
College of the North Atlantic (Formerly Cabor) ?

Eamn a vocational
Eam credits for transfer to another program or university
Improve present job skills or acquire skills for anew job
el fulfilment or enjoyment other

w:ow?
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What is your gender ?
A Male B. Female
‘What is your age ?

A. 18 0r under F. 3539
B. 1920 G. 4044
C. 21-24 H. 4549
D. 2529 L 50-54
E. 3034 1. SSorover
On

y c
may affect your academic performance ?
A Yes B. No

What is your present marital status ?

A. Single D. Divorced
B. Married E.

C. Common Law F. Widowed
Number of dependants ?

A0 D. 3

B 1 E 4

c 2 F.  Morethan4

‘Which of the following BEST describes your highest level of formal education ?

A. Less than eighth grade diploma
B. Eighth grade but less than high school diploma

C. High school diploma or GED equivalent

D. Vocational diploma or certificate

E. Completed oneyeaof cllege

F. Completed iversity bu

G. Completed o to tree

H. More than three years ofmuggnmvanry but no diploma/degree
L. College Diploma

J. Bachelor's degree

K. Graduate degree

While you rs i school bow macy bours s wesk aeyou emploged ?
A Cumently memployed 2024

B. Shrs G. 2o

& H. 3034 hrs

D. 10-14hrs L 35-40 hrs

E. 15-19hrs J. More than 40 hrs



14, Indicate your yearly total mm:m:ﬂmlndesndmmﬂ,m)
A, Under$3,000 $ 15,000 - § 19,999
B, $3,000-55999 & 520,000 - § 24,999
C. $6000-58999 H  $25000-$29,999
D. $9,000-$ 11,999 L $ 30,000 or above
E. $12,000-5 14,999
1s llege of the
North Atlantic ?
A Yes B. No
If yes, please specify the GENERAL nature of your visit(s). Check
ALL that apply:
o Carcer counselling
o . Personal counsel
o . Tutoring
a X
a . Use. nchOIcF_s National Graduate Registry (NGR),

or other computer based vocational programs
. Student Affairs issues (including Student Aid)
. Other

IF YOU ANSWERED ‘YES' TO QUESTION 15, PLEASE
COMPLETE SECTION Il - STARTING ON P. 4. QUESTION 16.

IF YOU ANSWERED ‘NO' TO QUESTION 15, PLEASE COMPLETE
SECTION il - STARTING ON P. 10. QUESTION 26.

THANK-YOU.
S—

@
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SECTION Il
TO BE COMPLETED BY THOSE STUDENTS WHO HAVE USED
COUNSELLING SERVICES

s P

e

o

How did you first find out about Counselling Services ?
Instructor

: Q, During ommmm at the beginning of the term

Q.o Classmate/Frie

O.D.  College Pubhmms (ie. Student Handbook, Calendar, etc)

O.....E.  Counsellor Classroom Visit

O......F.  Coincidental (please explain_ )
Howi i ? ices to you ?
Receiving information about ~ Unimportant ~ Somewhat  Somewhat Important

Unimportant t

Job Options/Futures o o o o
Determining My Interests o o o a
College Regulations o o o o
Career Guidance o o o ]
Personal Counselling
Time Management o o o o
Crisis Resolution o o o o
Coping with Anxiety o o o o
Coping with Depression o o o a
Dealing with marital conflict ] a o o
General Stress o o o o
Self-Esteem Issues o o o o
Assertiveness Training o o a o
Academic Assistance
Becoming a Tutor o o o o



B

°

]

k4

~F® oo

-

A-5

Somewhat  Somewhat
Unimportant  Unimportant  Important  Important

Receiving tutoring o o a o

Student Success Sessions (on

topics including Stress

Manag ety,

Budgeting, Study Skills, etc.) o o a o

Other

Student Aid Information a a o o

Job Placement Services a o o o
about your past experiences with Counselling , please rate the

Somewhat Helpful; Helpful; Very Helpful; or N/A (not applicable).
Not at

Somewhat Very
Helpful ~ Helpful ~Helpful Helpful N/A

‘The overall services provided by the
Counsellors o o o a o
Help with your particular issue o a o a o
‘The secretaries/front desk staff o o o o a
Academic assistance received o a o o o
Tutoring program o o o o o
Help with program stress o o a o o
Help with test anxiety o a a a o
Help with time management a a o o o
Help with personal stress o a o o a
Financial advising / concerns o o o a o
Help with social difficulties o o o o o
Adjustment to college life o o o o o
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Family Counselling

Notat
all  Somewhat Very
Helpful ~ Helpful Helpful Helpful N/A
m. Help with family issues that may be
interfering with my studies a a o o o
n. Help with improving study skills o o o a o
0. Re-thinking present course/career
choices a a a o a
p.  StudentSuccess Sessions (on topics
including Stress Test
Anxiety, Budgeting, Study Skills,
etc) o a o a o
q. Discussing special needs with a
counsellor o a a o a
r.  Help with self-esteem issues o o o a o
s. Help to cope with Depression o o o a o
L Assistance in deciding which
program was right for me o o o o
u.  Completing an Interest inventory ] o a a o
V. Help with Program Modifications
(ie., reduced course load, change of
program, etc.) o o o o o
19.  Which of the following services should be offered
a.  Career Information o o
b.  Help with Crisis Management a o
. Crisis Management Hotline o o
d. Peer Tutoring. a o
a o
o @

Long-Term Individual Counselling



A-T

g Help with Study Skills a @
b Help with Test Anxiety o @
L Time Management a o
j. Full Time Job Placement Services o o
k. More Computers on Site for Electronic Job Searches o @
L Help Determining Areas of Career Interest o @
m.  Special Needs Assistance (Physical and/or Learning Disabilities) o @
n. Grief Counselling o @
o.  Financial Counselling o @
P Accommodating outside referals o o
20.
Counselling Staff
21 How doyou feel y ¥ i
22. _ With respect to your visit:
YES NO
. Did the Cou ion(s) ? o @
b, Did ing v ion(s) ? a @
c. DidtheC you feel 5?2 o o
a o

d. Did in objective during ¥t ions) 7




YES

e i adequate

meet your needs ? o
£ Did ¥ i iry 7 a
g Did the counsellor act in a professional manner ? a
b Did in i iality during sessions withyou? O
L i policies, and

procedures ? o
it Twas before [ ing. Ll
k. Did the counsellor listen atientively to you ? o
L Did ist you ? a
m. Di ¥ ively with your concems ? a
n. Would you recommend Counselling Services to your friends ? o
. Based on your experience, if you needed further counselling would you return

to Counselling Services ? o

PHYSICAL ENVIRONMENT
23, With respect to the physical environment of the Student Service office(s):
YES

a. Was the Student Services office difficult to find 7 o
b, Were there enough resources available on site ?
e i i ing i ing area ? ]
4 s

office ? o
e Were noise ide the office a distraction during sessions ? o
f. Was the qualiy of lighting suitable within the counsellor’s office ? o
g Was the quality of air ventilation suitable withi ’s office ? o
h pecature in itable ? o

o oooo

0o ooooao

o



24. _Did you know that

YES
mme&AmﬂY,B\dmsndyskub,m are offered FREE of
charge to College of the North Atlantic students o
b. progr MUST be
rsnmmendedbym:wni:mm? o
i the studeat,
Services Division prior to tutoring ? 9
il ALL ?
(up to & maximum of 8 hours per semester) o
¢ Group tutoring is available ? o
Pro be requested
learning disabilities ? o
g Outside referrals can be made ? a
h. St John's District has a Leamning Disabilites Specialist on staff? o

COMMENTS - VOICE YOUR IDEAS !!

25. Do you have any suggestions on how we can improve our present services to you
during your studies here at The College of the North Atlantic 72

‘THIS COMPLETES THE SURVEY. THANK-YOU FOR YOUR
TIME AND COOPERATION.

completed it.
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SECTION Il

TO BE COMPLETED BY THOSE STUDENTS WHO HAVE NOT USED

Important

COUNSELLING SERVICES
Lhav i joes i ALL that apply
o A Lackofinformation / unaware
@ B Ididn'thave the time
o C  Ildidn that [ ing
(confidentiality)
© D Everythingis going fine in my life and at college
o E  Perceivedcost
o F i i i i
S G Onlypeople with “serious” problems use counselling services
o H  Counsellors were too busy to fit me in
a L i
portant would the foll P 7
Somewhat  Somewhat
Receiving information about Unimportant  Unimportant  Important
Job Options/Futures o o a
Determining My Interests o o o o
College Regulations ] ] o o
Career Guidance L] o ] o
Personal Counselli
‘Time Management o o o a
Crisis Resolution o o o
Coping with Anxiety ] o o a
Coping with Depression ] o o o
Dealing with marital conflict a o o o
General Stress a o o a
Self-Esteem Issues o a o
Assertiveness Training o o o o



Somewhat  Somewhat
Academic Assistance Unimportant  Unimportant  [mportant  Important
m.  Becoming a Tutor a o o a
N Receiving tutoring a o o a
o StadentSucces Semions(on wples
iecuing St Mamguect
ey Budgeig, Sy Skills,
o o a o
Other
p.  Student Aid Information ] o o a
g Job Placement Services o a a a
28 Did you know that ....
a
Management, iety, Budgeting, Smdy Skills, etc., are offered FREE of
charge to r:uu.., i North Adante s o a
b, Tutors are usually senior students or program graduates and MUST be
commended by the course instructor ? o o
. Contracts are signed between the student tuor, the student, and the Stdent
Services Division prior to tutoring ? o o
d. Tutors are free and available to ALL students through Counselling Services ?
(up to @ maximum of 8 hours per semester) o
€. Group tutoring is available ? o o
£ P i rea
learning disabilities ? a o
g Outside referrals can be made ? o o
h. St John's District has a L isabilit fali 2 o o




COMMENTS - VOICE YOUR IDEAS !!

29 Any suggestions for improving counselling services ?

‘THIS COMPLETES THE SURVEY.
THANK-YOU FOR YOUR TIME AND COOPERATION.

© tor when you. it.
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Table BI: ition based
Campus £ %
Prince Phillip Drive m 545
Engineering Technology Centre 169 339
‘Topsail Road 8 116
Totals 499 1000
Gender £ %
Male 275 554
Female 21 46

Note, 3 students did not respond..

Table B3: Age distribution.
Age £ %
20 or under 148 298
2124 203 409
2529 81 163
Over29 64 129

Note. 3 students did not respond.




Table B4: Registration status.
Registration Status f %
Full Time (18+ hrs) 493 9938
Part Time (18- hrs) 1 02

Note, 5 students did not espond.

1 - Composition of i
‘Table BS (continued) £ %
101 Business Management Accounting % 48
102 Business Management HRD 16 32
103 Business Management Marketing 18 36
201 Graphic Ans Printing 8 16
202 Graphic Arts Design 8 16
301 Office Administration Information Processing 7 14
302 Office Administration Executive Option 13 26
303 Office Administration Legal Option 16 32
304  Office Administration Medical Option 21 42
401 Computer Studies 34 68
501 Community Recreation Leadership 17 34
601 Computer Support Specialist 3 16 32
602 Computer Support Specialist 4 20 40
603 Computer Support Specialist § 8 16
605 Micro Computer Specialist 6 12
701 Early Childhood Education 19 38
802 _Instrumentation 18 36




‘Table BS (continued) £ %
804  Communications 15 30
805 Integrated Information Systems 12 24
901 Architectural Engincering 10 20
1001 Civil Engineering 2 46
1101 Geomatics Engineering 7 34
1201 Mechanical Enginecring - Power 2 24
1202 Mechanical Engineering - Manufacturing 9 18
1301 Electrical Engineering Technology 34 68
1401 Auto Technology 2 42
1501 Petroleum Engineering 19 38
16001 Respiratory 10 20
17001 Medical Radiography 12 24
18001 Medical Laboratory Sciences 21 42
19001 Food Service & Nurition 1s 30
Totals 499 1000

Table Bé:

Length of time £
Less than 12 months 91
13-18 months 352

More than 18 months 56




Table B7: Program arcas surveved.
Program f %
Engineering Technology 202 416
Business 167 344
Community and Applied Arts 74 152
Medical Sciences 43 88

‘Note, 13 students 6d not respond.

Table BS: Reasons for attending the College of the North Atlantic,
Reasons £ %
Vocational cerificate / diploma / apprenticeship 276 556
Improve preseat job skills or acquire skills foranewjob 133 267
Earn transfer credits for another program or university 48 97
Personal fulfilment / enjoyment 2 52
Other *sce Appendix C - Table C1 13 26

Note, 3 students did not respond.

Table BO: Identification of special need.
Special need identified £ %

No 479 972
Yes 14 28

Note. 6 students did not respond.
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Table B10: Maritl status.
Marital status £ %
Single 395 80.1
Married 51 103
39 79
6 12
2 [X]
Number of Dependants £ %
Noae 401 815
1 or More 91 185
Note. 7 students did not respond..
Table B12: Reported frequency
Hours / week employed £ %
Currently unemployed 366 739
Less than 5 hours 2 45
5-14 hours 53 107
15-24 hours 36 73
Over 25 hours 18 36

Note. 4 students did not respond.



Table B13: Reported annual income range.

B-7

Income £ %
Under $6000 169 349
56,000 - $8,999 124 256
$9,000 - $14,999 137 283
$15,000 - 524,999 29 60
525,000 or above 2 52

Note, 15 students did not espond.

Table B14: Reported Grade Point Average.

GPA £ %
3.00 or higher 286 58.8
2.99 or lower 200 412

Note, 13 students did not respond.
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Table CI: O the College of the North Atlanti

- To get El extended - Fast

- Educational Leave - receive diploma and have an option to

- To get papers saying I can do what I complete a degree (out of province)
already know how to do - work chances better

- laid off from a job - parents made me.

- to find work in an

- 10 help me get into another course
- Co-op education

- needed to do something - not sure what
501 chose Cabot

Table C2: General nature of visit to Counselling Services - Other

- to see if I should enroll - HRDC
- to get help determining GPA
Table C3: Explanation awareness

- seen the room in the Hall

- I know one of the counsellors
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‘ounselling

Okay/good/ well
ok, but session of o benefit
“I'was treated well. The counsellor listened to my i md then bl ped me
decide the best way to solve or deal with the problem.
- Fine - They were helpful with what I needed
- adequately

Very Well/ Very Good/Very Helpful
- very well

- “like gold by Diane Whelan - she’s a sweetheart - give her a rise 1"
good.

-ve
- pretty good
- very helpful
Quickly & efficiently / Excellent
- quickly & efficiently with respect to my needs
- Excellent
- problem addressed and dealt with immediately
- great
Friendly / Knowledgeable
- Friendly staff who try to do their best to accommodate students to the best of
their ability. But understaffed
- Friendly & Knowledgeable
- informative
- politely
Respectfully
- respectfully with concem
- counsellor was considerate and kind
- with respect
- Fairly
Comfortable
- I felt comfortable & at ease
-Iwas putat ease
- welcomed
- comfortable environment

(Cont'd)




Student Loans (Positive)
- appropriate help given immediately before the issue became a problem.

helpful and easier to confront and are excellent at explaining the loan process.

Like a Person
- like a person and not a number like some student services
- the way a person should be

Counsellors were attentive/ Interested
- ‘with their attention to issues.

- given a great deal of attention

Important

- like my situation was important

Great - like one of the family

Getting the Run-around
-1 just felt that I kept getting referred to someone else or told that they never
had the right answers
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Table C5:

Publish a ighlighti i ibilities of student

- Scholarship information needed:- many times they are there but we aren’t aware
of them.

- PLA i i ious learning

Experience and

- InfoOn Career Opportunities - pay scales, job ftures ete.
- More awareness of Services

- Unaware of existing serviees
—mzk:mldqmme:wln

one on one basis inar in first year.
-dnntrﬂﬂymwlbamhmeemmmmml
- classroom visits would be good
- classroom visits to talk about work terms
- advertize more
- more information on enrollment
- never heard of this the whole time I was here
- make more visible
- questionnaires like this (furthers awareness)
- Tam a tutor. [ have not signed any contracts. Didn’t know I had to.
- make the info in this questionnaire known to students - REALLY known
‘way of promoting
- PA announcements

Remlnaer of Counselling Services
Verbal Reminder of Counselling Services in classes beginning of second year

How to make students more aware:
- I believe conducting this survey gives out all needed information concening

-do s to read all the iven in 17 year ? Put up some.
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Resources Needed:

More job placements for Co-op programs
More Information On Programs Employability Rates

More Rooms Available For Tutors

Computer Equi programs)- ipment and lab
equipment i terrible.

Have More Counsellors
Air Quality - air quality in labs poor - very warm
Recreational Activities - needed at TRC

Hire more staff - like Neil & Ida

Better services for Older students needed

Crisis management hotline would be very important

Career Ip they want to do with
their life.

Liaison type work - For issues between the students and the college

For the Graphic Design Program: - “the number of available computers does
eeded to allow us to do our

match
work and limit our frustrations”

Job Search Centre
- For summer jobs / work terms
- job search board / employment services

Extra time needed with Instructors - extra time needed for students to work
with instructors i.c., math & electronics



and
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Cremmlp(:nm ‘create with computers accessible all day long & working
- ats to sign up

- This i y difficult to get ti ing school for doing
assignments on computer

More Active Role In Job Finding For Graduates

Provide more help with Student Loan Issues
- student loans are needed as soon as possible in order to pay rent, food etc.,
- put more emphasis on Student Loans

FAQ Computer ith FAQ on it to save
time for ‘ral problems”  cut down on wait time

\{ur End Seminar Wanted: at the end of Yr. I, a very detailed seminar should
field would

besl for them
'Hours Of Operation - extend hours of operation

Contact Names: - a list
someone whopeopleassumehlvenoptohlemsallllbmumprwdmu]kabou!
them.

- have an agenda of who is available and how o find them

Web page: -a counselling page on the College’s website for general questions
information

More counselling help from Teachers: - teachers should notice when students
are beginning to bumn out and offer some sort of help.



- Service is itis there when needed and NOT

person.
- doing a fine job !

Negative Comments
- Front Desk Staff not very pleasant
- Waste of time - not needed at lllwpmmmmyh&

- have a different time slot on Mondays and Wednesdays for these
the i time slot. I would

ally ke o go but don’t want o miss class.
i . The last

"t attend bec:
vwould love 1o go butthey are durng cass e o miss out
- provide sessions outside of class time (I wanted to attend but couldn’t)
- schedule more than one

- More Tutoring Hours Needed - Eight is insufficient

- More Tutors Needed - Particularly for Accounting Il

- v us .. not just give names to
call (give us that option).




Table C6: Other reasons “I have not used Counselli jces i because "
2 take time to

- Didn't get around to it

- Never Bother

- Haven't been here very long at this campus, may get a chem tutor.

- Went to family & friends whenever help was needed

- Rather talk o friends than strangers

- mk;mdalwnmmmmmy

- Tcan certainly handle all my personal problems by myself. Ifnot, I do anyway.

- Didn’t know exactly who to o to with my problems
- Did i ing offered

- Dida’t have any reason to but [ wouldn’t say everything is going fine
- Do not need counselling

- Not really interested

- Ijust don't want to go

- Useless

- Tassume a run-around and B.S. like the registrar’s office, mldon'lbmhnwimiﬂy
of the services that COLLEGE OF THE NORTH ATLANTIC has to offer !

- Wwpm;ﬁuummmm:uw.clmmmmnnm
subjects.

- Why bother. ifall the hot

affaid to make chmmfaroflounlmmbl'l



APPENDIX D:
College Consent Form
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D-2
(COLLEGE CONSENT FORM

My name is Andrew Smith and I am a graduate student in the Faculty of Education, Memorial

ey Mr.John Famett, Ms. Brenda
Newhook, & Mr. David Touchings have agreed t act as my field supervisors and De’s Denis Sharpe &

L lng Services ?
2 i it i i i ences 7
3 Whatare the of those students who
college?
collected in thi il be st i ime will any individual be identified.  All
i is il i “This study
complete.
P - s L) o %
September. Thi it ~ - - A
L5 3 .
‘This study has reci r i i ittee. The
i 722-7890. If, atany ti
fated wit Phi ‘Thank you
for your consideration of this request.
Sincerely,
‘Andrew Smith
1 hereby _allow o conduct a survey
1 information s sri i
‘Signanre:
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