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CHAPTER I

e 5 , INTRODUCTION

3% - The rationale of:this internship, as with ;ny intern-
ship ‘programme, is that acadenic training is best utilized if it
can .be appnad to praeucal‘ en,uations beyond those available
during the academln semesters of tﬂa prognmrne. Therefors, as

,part of the. p\'ospective ommseuot 8 tramin the intern should

“have a]x oppnttunity to. apply and - evaluat_e chrcepts anggain

i#kills'in ci % e 6 tho 'in ‘which he w).l].,

wurk as.a’ guidunce ccunualla:, In this way he 111 leatn the

expectatxonu for. ,an\i the role of, the guidance ccunselloz‘ An

1. OBJEC'HVES OF THE INTERNSHIP i

The purpose. of his! internshxp was Fo'ald the intern

g the and confidence to: carty ‘out a Gom-

ive- uchoel guidance prog 4 i'he follewing were: ‘the

nbjectwes get prior to um-_iaung the inter;}ship
1. ‘Génetal objestive )
i To develop a brnudar view of quidance and counselling ;
. by seeing it in'operation’in an applied setting..
A. Specxfxc Objm:r_ive . . e " *
“To, discuasﬁt‘ne British approach to deunlell:.ng wlths
appmpnate peuonnel. Raee i iy ;




Activities °

1. To.have at least one.mesting with the school head~
‘master. . :

To ‘have at least oée meetxng Adith the ‘area auper-"
v, BO! %

3. To meet-at leaut once a aay with the field super—
* wvisor.
» % * g .
; . “To'meet with ‘a’ginimm of two ‘GEhér school .
Celinss] Lory” Li the, Ravlow area. s
5. Té consult withiat ledst tiwo referral agencies
durihg the xn‘ternsh:,p,perlod i -

Bl Specific Objnctxve

schocl.

Actlvltxes i

1. To counsel at 1eust ten students, for a mmimum of*
* . one session'each. 2

To. engage. in onqomg gmup counaelung for a.minimum
“of ‘four sessions.

To ‘consult wu:h parentg of. at Toast khres 'g«:ud‘en:s.

4. To confer with teachérs .on an ﬁ‘going basis mch a..
R mimi.mum £ five. consultations:

General Ohjective
To develop an appropriate Level of ability in methods .

a: student. evaluation.

Specific Dbjectxve e
To became pnfxclent in the use of ob)ectwe and

* sub;ecuve child atudy pzocedunelused to: app:aise :




v, cenarad ob eet_;ve

‘Record observations of at. ‘least” ehzee stud nts ove
an-extended perjod of counselling: i
F
. Admnuter a minxmum“of eight atandardizad teatl.

3 Intbrprer. test reuults, write repoz(:s, and provi
2 ST
Specific’ Objective B -

Yt
. To gam expenence in adminxsterxng and

| Activities el '_",-5>

g s Adm mster at ‘least one group teht -to a minmum cf
clas

. §coreian integpm: thene. Cast results
" cl:ass an /or appropr).ate indxv).duals

.enetal .Ob]ecti,ve

school atafﬁ n(embers. Yo et

A spemfm Objective ’/ Y X % e B

# G HER To participate i.n cdse cotiferences ‘wxéxr; ménbers’ of |-
i . schedl stad H;E'\

such ‘as the’ firse, the social'worker

teachers. \ %

’Acti‘liéiaa :

- LTS consuilt with/n minimin 6f five other staff.

To be a‘iallah],e o ocher staff members or ‘consyll- -
tatian ©n spenific cases, e

.t To attsnd at;least,

o .. school. staff meeu?ge




Specl ic objactive

“To ‘eaa prnfessional materxal relevant to. t‘he

unaeuxng ‘flera. .7

Acunues

‘Read’at Lenat oridcagent ]nurnal arucle 2 week
‘pettxnent to. counselling

'Re ad at lea it 4
and_counselling i

Spscl.fig objec(—.iva

Toparticipate in a,course on i
Education.

“iPo. visit at 1eut Sne. Specxal Education facuit_y in e
the Harlow area L \ P

sc‘hocu s

ncuvitxes

" Tor consult with: the field- supervuuz at. least Jonce a
 week. (speci; 1cally for feedback) i

1y gain feedback §zom GLhet Sobbol RtALE NanbaLE
either thYough staff mestings or, ;hmugh small qtoup
meetings




2.

3.

Memonal Uni,

A:tivxues

P ONER X

{ Report and dicugs the results in'the final intern-

Maintain a | daily’ lpg Of the ihternie: experience.

Provide - feedback ehmugh personal meetings and
1etters to the unxversxty supervisor.

‘Prepare and' subit a complata raport of tha 1n(—.am—
ion

ianip experienee for evalua

ath pemiusion £Erom the appmpnate pe
cnnﬂuct researéhu

Distrl‘bute moral ]udgement ques‘tionnalres to .
from years bf. age:.

Review the 1‘1teranu;a on_mo_ral Judgement. i

Analysé the data received from students.

ship repqrt

versj.ty rm a wu r‘és;'enual campua. ‘Due to the

** ‘made throug‘h
at “the time'

intatns' E:om

Dr-j noy Kelleher who was’ in Haxlw,:

uupervislng s group of; undergraduate teachl.ng




. " . “After consultation with appropriate. school.officials

‘it vas agreed by both the intérn and the. university supervisor,

T ) Dr. Norman Garlie, to'use ongar Cﬂmprehens:ve‘ school This

0 sary c;o t the

school could provide the struc

intern’s lack of professiunal expenence, ahd yet provide

sxtunt:_on in which ‘the 1ntern emﬂa,expxm ms 1nterests and -

~£ul£ill the ubjectives of the internship.. N, - m

The school is" J\ocated appraximately cleven miles from
om Barlow in the village of .ongar.. Unlike many. of the schoots

‘in -the area,.this schpol had -a part ‘time tounsellor whase

primary function wag o overses the pastoral needs. of the E

" students in’her thouse" (the students in the school were aiviaed

nto five héuaca with sach “house supervised by & ‘head teacher
,/ . (-\whase role was to provide cognsenmg sarvices. 'xms system

5erved to-reduce the’ mpershl\tmosphere inherent in a large

~sehosl) .y S A

ongar Cémprehensiv

Jis the only pubnc comprehensiv

school in‘the Ess “town. of onqar and has ‘an‘énrollment of

appraximately fifteen ‘hindred: and fifey stadents. Ks'the

serves: stud ents

Bzitish equivalent of a Canadxan high scheol

S from aqes twe).ve to e)qhteen. There is a remadial rending class

.1? “the Echoal but’ no facxllties for special 'education. Ther(

are seven junior teeder schonls. The schaol is structured “So ‘as

to prnvid? chllﬂren thh a Hell ro\mded educatlpn havlng

Y S

_facilltxes for a,broad range Lof subjects and mterests.

. ok Students nay, partl pate-in activities ranging from those

offered at: the school spo!ts cénter, to courses avallable at the

SHETRG T B computer science iaboratory. The omprehenswe schaul ig a




uauir. of the -nvuent in-Britain; during the last cwentJ years,
to break any from the eleven plus exam (tie results from this

. T " exam usuauy decided 1f a child vonld be ced in an:academic -

. or practical. stream, usually in separfte schopls. The cmlpl‘e—
, hiensive ‘school combines both the a emic and practical. streams

in one ‘school). anlt Comprehensive ‘School enjoys very.good

.8 2 reputation and thus ‘serves many chxldren iroll pxofeamnax it

fanulxea .

Duxatmn ;s b

P 'l'he 1nternqup qu ptoposed to extend ovez a- t_hireeen

waek berind. -Houevar, die ‘to sorme. initial problemn th&s fime ¥

was reduced to just under. twelve ‘weeks, beginning - uay 2, 19501

i and concludlng a-u.y 11, lsao.‘ o\

sugenuxou of the intern began prior to the start of .

the internship with preplanning meetings involving: the intexn.”

@ ““and the- university supérvisor. - These covered sucts topics as the
placement, the research project,. and trivel . “Ja-gadition ta
> thesé meetings; the intern was alsc included in neeungs with a
g group ‘of undergraduate special education students from Memor ial
= . anverau:y, -hc would be expenencmg a sp-cigl education s

¢ internship in Barlow during the ‘same peuoa. it
) supuvuson wuu ongoing throughout the internshxp.A

b X The ﬂeld aupervxnn, Hs

Polly Lowe, lnd Hr. Halcolm@rd were

.
L consulted on a a.-uy basia mzemtceenuy. ote: formal |

Supervision and !valnation e R o X CRLeN




ing future plans for the ‘Lnternshlp.

: sians. Chapter v 1nc1udes the sunmary und reeommendat).uns.

i
The u’mve:sity supervxsor, -Dr,'Garlie, was :ensu].tea

aauy.' When he Left theae functxons were_assumed. by. u:. Lealxe "

Karagluis who was in ‘Haflow to' supervise special education

students- £rom” Memorial University. one meetmg of a11 supe‘rvl-

sors .was he

on May- 2; 1989, ana s%rved the' BuEpose of: oitlin-

I rmtains\a deuctipt).on cf the acu uea

structure chupte
‘undertakén durinq the. xnternship to ful£il) these goals and

objectives. Chapter 1LT deae bes \r,\he resaarch con\pcnent and:’

includes: the tatmna].e, a statement of ‘the problem;” the limita=

i
:xons, the hterature 'xeview, the methodolugy and the fmdings.

Thls is followed by a discussxon of T.he results, and the concl\l— 3




Chapter II

ANALYSIS OF THE OBJECTIVES

The purpose of this chapter is to report on the
intern's involvement and experiences during the period of the
internship. This will be done in relation to the objectives for
the internship as outlined in chapter I and will follow the
general headings of Orientation, Community Pupil Personal Ser-
vices and Community Resources, Individual and Group Counselling,
Student Evaluation, Staff Consultation, and Professional
Growth.

As was expected, many of the objectives outlined in
the proposal required various degrees of modification. The
internship, due to planned flexibility, allowed for change. As
a result, the intern was able to adapt quite suitably to the
setting. Some of the intern's experiences did not fit under any
one particular objective and will be discussed under several
objectives. Due to the wide range of activities, space does not
permit a report on all of the experiences which fulfilled a
particular objective, however the most useful ones will be

identified.

I. ORIENTATION
All of the intern's experiences were, in various ways,
useful in helping him to develop a broader view of guidance and
counselling. There were two main components to the orientation
experience. The first was to become accustomed to the work and

responsibility associated with full-time placement in a school.



A secondary. factor vas to become. familiat with the British .

. Bducatl.anal System ~and the role Df the counsellor wl.thl.n this

: system. " ’ i § E . .

“,' - “Aa’ the, ifitern had ho-occasion’ td view:the mtemsmp

placement or meet with the field supervisor pnor to. the start

i came fr,om general readxngs andvdiscuss ns With others \'ho had

completTd study in smular settin954 i B -

3 | At the s?axt “of ‘the mtemsm;., nn/e of iGvays in

1
whxch the xnterns became.. anu.ll.ur thh the iole of thie' counsel-

1or “in' the Eaglish Comprehenswe School vias through discussiuns

wh:h appropriate persons. Discussxons ere held at 1ea=t “once a

“day mh one; or. both, of the(:eld supe' isora. "me‘se meetings’

[covered all aspects’of. £he. schbol counsellorts work. in' the
R o1, as ueu as how the-intern ‘could zea;,anably assume a
ounse

nq role thérein, The 1ntetl1 also met thh Mr. John

relgeed tq Britagn:. A meel‘.ing vad Held: wu:h Mr . Les Sandern\an,

OF .the ' internship, the' intern's only knowledge. of his placement




not ohly in the Ongar. Comprehensive School, but in Gther schools T

in the regiom.” (see Section II.)

2
The intern had initially hcped to meet yith Mr. Hugh
Bliss. Ehe Area Edutation Officer. - It wag hoped that he could ‘ B

Prov:.de the mtern with a deeper’ insight into’ the. British Edica-

tion Systen. " nis oppor\:uru.ty arose ‘at ‘a. reception,given for
t‘ne supet\usors of the student xntetne. ‘but ae J,t :urned out & ok

there was ligtle apportunlty for discussion of the m«-.e:nur\ip.

X JCOMMUNITY PUPIL-PERSDNEL SERVICES AND COMMUNITY RESOURCES .

An unportant component of the lnternshlp was: to ber_ume

n' the, Essex ;i

i famiuar wich other schools and referral agencies
Area. 'I'he.se meeungs were generally arrangea by i:he ‘field
supervlsox‘a.  However, others were arranged b_y_the _1ntern‘or

. unxverslty suparvisor. a8’ thése meetings were i part of’

the mte:nsmp, they are reported. below in’ come deta).l.

shet after the start of the internship,. Mr. _Ant.h‘ony

Allison the area nducatwna1 psychologut, invited Dr. Garlie . o

and the” interns\to visit some achools in the Essex area. ~The . -

& p{upose ‘of-the-visit was o ‘acome famildar With his" profession——
al. roid as an rducational Paychologist‘ )
’l.'he first visit was to st. Luke s Sc‘hbol 3 the Tt 2

o this well ér— X

' Educationally 1 located in

éénizsd'school, the chu.a:en ‘are divlded into grcups baaed on T . e

age ‘and mental ability. The Educationally Subnoma b (ESN) Chl.l—-

: dren ate taug‘ht. the normal. school. cuxr)culum to the: 'bee\: of

theéir abuu:y hile the: 'L‘rainably Subnormal ('rsu) chudren are




taught more basic concepts such as personal hygiene and
self-help skills. »Students are also.given certain dunes to per—
"form in the school such as helping if the cafeteria or serving"aa
2 - . .
% £ Y e

a monitor'in one of the halls.
THe sécond school visited was King'Barold qamprehex{

sive s::huol_in Waltham Abby. THE# is one of the few schiools in .

the Essex area which has-ajfull-tine counsellor. ‘This visit,
—pmuded an' opportunity tot the_fintern to-discuss; variations 1n

counsellor roles with - ah English counterpart. ‘1t ‘became - qnxte

: vaxous chat many- cf the problems fnced by our Engllsh

colleaques ar Emu.lar to, those faced” hy ‘the Newf undland <
ccunsellor. The meetlng ended Hith a pramise to resume
.dxscussxons at.a later date-. :

I+ e last school visited was Hereward Infant School in

Loughton. As the British equivalent of a Casadian primary

school,

it is here that many’of the childrens' problems are first

noticed. Heréward Infant School differs from other infant

< schools in th it.also has a program for emotionally axstnnge,d ¥

children.

= As‘the intérnship progressed the ‘intern visited a fum-

ber of ol‘.hér Echuols. The fl(at of the e was Shelley Junlor

School. It is a 'Eeeder" Bchocl to the gngar comprehensive

chool. . It. is ‘one’ of che mstnutmns to vih;ch Miss Lowe - .goes

each’ year to talk to the students who wul be entering: the ongar

Comprehensue Schiool: the following year. The intern spoke with

‘somé of the pupils, as well as most of’ he teachers, and g.uned

some., 1n£ormatxon on the school'a ‘istory and learning:objec

ivés. The ‘athiooi hdd quite an.infornal atnosphere, which was .

/




/ in Lppositxun to, the xntern‘s preconception of the British
/ |
Ry, st\Qﬁe school: system. a .
I ° The intern made two nsxts to Chipping Ongar Junior 2 -

5cho‘p1

|
. visits provided an opportumty to ‘engage*in activities beyona *

tion with the res t. Both of ‘these

N the ﬁ\eseagch. On the firstvisit,.the. 1ntern was gwen a his-

torichl account.of the town yf ‘Gngar; on the segcmd visit, (in

somé &f ‘the 8chidol classes) the intern poke about ana answered .
g g
quesr_mns on Newfoundtand ‘and Canada’ Theintern observed enat’ o,

the chlldren were qlute well-informed and eager to learn. -

Oné - of the most inferesting’ school visits was to-,

Bumfe:lxt Junior ; schaol‘ in Burnfémt Scotlahd. This visit pro—' R AR

- » ] vided" an excellent oppor hxty for the intern to-gain. further
5 T - knowledge about rural scottish schools. ‘This school, inm con- /r'

trast to. other British.s hocls visited, had a slow pace and’ | .
seemed to’ fit well. 1nto;the cmmnnmty. 'l‘he headmaster, a rece.r;t

il psychology gfaduate, wag able to undetstana the intern's

Fepeisel and offered sdme vorthwhilelcriticisnm of the research

plan. uany oF the sénSol statf invited the inters into their

& & [ classes to speak wn:h the chxldren, In fact, some of lhe «chil-
©+ dren stayed after sc»oul to dlscuss the intern's -job and life'in
7 Canada. b

\f‘. The intedn also had 'the oppoztunu-.y to compare ‘the

more rural settx of Ongar comprehenslve School with that of

5 axays Grove Compr/ hensxve Schnol iocated in the, urban setting of -

}larlow. ’,l'he Fai difference™ seemed "to, he,».that the children at




I

,Brays Grove School were morelikely to be involved in the fads ! [

of the day and such’ pramems_\a‘s drinking and gi:i'g» sniffing. [
Two of the last school visits made by the idtern’were 4

to Little Parndon ‘Junior School and thtle ‘Parndon Infant

School, in the "town of Harlow. These visits were also cunnected

3 B N
. with the intern's, reseércﬁwever, they provided many’of the = A

same learning opportunitiés as the uther schools visxted.

1n order to develop a well«munded view of % educa-
a

Y ‘tion and quxdance ‘system in Bru:aln, the intern alse R e
puxnt of, vlsxtxng other Aqencxes in the Essex’ ar.zs All qf
oLk 4
CORRR these were, in some way, connectag with the schiool and; moat vere:

ssed ag referral snurces. i W EEARE N
"' The most val\g\ble and lohgest visit avay frof “the

school, was to the Harlow Careers Office.. This 1a5ted two and S

one-half days dnd provided the intern with a comprehensive view

of the career ‘Blanning facilities for Essex students.

' ‘The Careers Office has evolved, primarily, to aid the 1 RES

young person infinding efiployment whén he leaves: school: It

deals with every student who is completing fifth form with the

xcept:\on of those students who :hoose to 'go ‘on to the s:.xth

fom (form reffrs to the year, or ievel Ln secondary schoola.

+ Students may be acquainted with the Careers Office as early as
the: third fonn.\ fovever, Actual,.contact’ astally dees ‘ot start
until about form five. ' To a limited extént, the agency also
provides career ‘counselling to some students. o

“The Harloy Careers Office  (one of six in West’ ss§ex)
/is responsible for an area of abnut'350 Square miles and takes




s . 15
in 20 comprehenlive schools. Due to the, inc;’el:ingly, aiffi-
. cult task of ﬂndinq employment, many students receive govern-
mént benefits when they reach 16. Others are’ placed in Youth
Opportunity Centers nntil suitable employmentcan be’ £ound.
The visit to the Capgers Office was divided 45%a mecs {
tions. _'vxacn section was designed to acquaint the intern-with a

partionlar aspect of the sérvice. "The first dealt with the = S

workings of the main'office and: how young people are placed in
-.various occupations (a computer program is used,-similar to the/ 2

)ﬂ'ogram "CHOICBS" Icomputarizeﬂ Heuriuth: Occupational !nventcry

"' and Career zxpmzauon s,ystems] in Ca da) .

xt section involved' a vhlt to ‘the Youth oppur- 'o

tnnitxes Proqnmme ofﬂce. “this office was set up to«provide
.Young peuple vﬁ:h employment far. a period of up to six monchu.
It's l\axr_n goal is to provide the individual with the experience
hecedanty t6 nable Biw to Ti04 & suitable job when he completes
tﬁi term. The young people work on “jobs rang;nq from gardening
to lgrxcultl}re and 'spend one day’each week involved in nu

®
skills training. This includes topics such as money ‘management,

resune writing, and personal health.
Ea The Careers Office also arranged a visit to the Harlow:
Enployment Office: This is the British equivalent of the Canada
Employment and Immigration Office, and acal¥ mainly with'the . Do B
non-professional. worker who haé “few Job skilldl (It's main func-
tions are job-counselling and awarding unemploymem: benefits.
Other duties include iﬁdustrial relations, -job reseaych, and

employment statistics.
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Another role of the Careers Office is the adninistra-
"tion of the Disabled Persons Act as it relates to young people.

The Careers fo).ce arrax\qed for t‘he intern to attend a meetu\g

in which this was discussed. .The’ act states ‘that ‘for every

" thirty workers which an employer. hires, he must hire one Handi-
capped worker. 'The CareprsService works with social workers
and cnild) \guidance clinics in'order to. xdentlfy Qisabled persons

who would suit parcicular fobs. -

Vislt . the A

X %
intern accompanied one of “the, career offlcers o Paasmores
1

Comprehensi‘v\e sohool, “to mtxoduce thie Careers service to sqme

“|fourtn. form students: Dunng the ptesem:aticn, the intem was:

given the oppegtunity to speak about the''career's ervine in

Canada.

On two occasions, the intern visited the Ongar Commu-

nity Clinic. This'clinic.'is set up to déal with the medidMl and

psycho‘logicax needs. of the youth of Ongar. . on the first, vxaxt,

the J.ntern had the opportunity to part;cxpate in a d:uscussien on

,glue sniffing in the Essex'area. ' The second ‘visit was facilna-

tad by the' Educatxon Welfare Officer and 1nvo1ved a meetmg on - a_
S
child abuse case. ’l'he intern was onl.y an obsexve; ‘in, this meet-

ing.

e Anothat day-long visit was to- “the Department of. Social
serviues 1nlmughton. This Vlsit was the ‘result of a c‘oqtact’

. |/made at the child.abuse meeting,:at. the Ongar community Glinie

While visiting the'Départmént, the interh agcompanied’onefof the

social um;erg- on his .n‘\arvning rolnds... This included a visit to




with® physical Dmu:ult).es. ‘l'he 1ntern was,,

also, able to observe the social worker in his treatmellt: of a

female \suffermgA from agoraphobia., °.
\

o In the afternoon, the m:em was g1sen an gxtenaive

~case study to review, concgrning a local Chinese. 1ady who was

refusing her dulyns treatmem:s.

Lat:er, the inte nccompani.ed

“ob: erved and lxstened' to thell conve(saticn.

“the intern also spent 4 horning at th\écondéry e

tutorial unit in Barlow. This facilxty\dealg with stndents

have rélatively. severe sacial er dxsc:.plme ‘problems. mheyAaé

usually referred by a comprehensivé school The unitvaims ‘to‘

provide a more structured ‘and dlsciplined learning environment

'for these students. “When -this”, aim is fulfnled, they are

returned o the Comprehensive Séhool. .

one. of the more xmportant visits “was to, the Area

Bducqt:lcn Vfolce. . The. offxce functions to cveraee the well

being of chlldren in school. One of it's main functxons is ‘té
“deal w:.ch attendance problems. The of.fme is under the: sponsn -

shig of the West Essex Coun‘tx }mthority and ‘has tnelve Education

We].fare Offxcera, who deal;with dlfferent ’aspe‘cts of studenf. Sy 87 S

well—be1nq . ; . 5 : .

o 2 The intern s ‘final. Vlslt was to fhe BarTow police .~ . -

Departme nE (Juvemle Dwxsmn). This section worka closely with

schools ‘providing: an exténsive Public relations’ campqi@n.




" ‘alss fills the

A /

ctivxtxes .in the Echool. HOEt

‘housé heads were quite helpful ifi refezrxng stugents .- 'J.‘hus, : 'y

ias alwa%hkm; of students i
e T \

need of indlvidual

the newt’ sch‘ool was: satbsfacto‘ry. As:-each student

heuse head. As‘a !eﬂult of ‘the screen:mg,uu: was determined

strategi,es were’ empl yea, ’.l'he nz

the. e and pxov:.ded 9111\ vh védrious copmq Jnechanisms o help
him adnpt. 5 g




2 J;ar write, * Th

Student number two was a thirteen-year-old male. It

"was, observéd during: the iritial interview' that he was experienc-

ing @' lot of trouble with his Self-image in-the new school. 'The

intern ‘attempted a’number -of approaches with theé :Boy.. .These

:'included role playing, counselling, and, finally, a discussion

.in’ which his. house‘head was .\Ewolved. After the, fourth session,

the student. seemed to lose ‘interest and' began to miss appoint-

-ments. '} after’wards, his attendance at schnol became uregu—

tion would have' to change beiore “the"-school ‘could be of any rea

,benefin It we s felt (that had other profesalonals heen able to

J.nterVene 2k anieuriints datey :ths, result might ‘have ‘been more.

Favourable! B, Sy )
| Student. nunber ‘three.'was a thirteen-year-old-girl.

She had:spent iost of her. life travellxng in‘a Gypsy caravan,

'and Haad’ 11tt1e quma; schooling, thus, shé could neither read’

school hi

no facilities for. ‘special- placement
; E 5 1

a regular ciassroom which caused her cor/sideir-

80 she was pu

able anxiety. The intern vlotked ‘with her Eor approxl.mately

.ight " 'sessions ¢hroughout- the term. " The mn.iu nieaunga

*. focused on 't:hz unsuiéabil;ty of the situation For Tier and’ thie

later sessions’ Ynvolvad: the xntern giving qitee:"help with her
i addition, the student was atso pu‘t‘. in

grspecia].iat. At (‘.he te:mxnatxon cf the




degree of progress, both in her reading andin her feelings
) aboue the situatxon. ) ¥ . i
. Student number four 'wasTa fxfteeh—yeaz -o0ld male who,
for various reasons, did not. like his pew schoq]_. or town. BHe
disliked the idea of having. to leave his old friends and his
girlfriend in order to move to a small town which he pezcewed
. “. 7. _as having nothing to.offer. Tn four sessions tHe intern wis
able ‘to provide Him with some coping behaviors and help hin

redlize that his situation was riot ixkeiy to change. s was -/

accomplished maxnly through aucussmn and by mvalvan the e

. student in vauous school activities. " pon maklng new friends,

2y Pl nttrtude ‘seemed.to’ change notxcably

.
CIn: aadition to the’ abov&e, other. 1mﬂvxduals vere

referred o the 1ntern for, a number of reasons ranglng £rem

underacmevmg to drug’ use, -although the latter was very rare in
the Onggr area. : ‘f : 0

. . 'Acasé in which the intern beca.me very.involved con- * ”
. “ T cerned a fourteen-year-old boy"who ‘had become a part ‘of one of

the’ current—Britxsh ads (sk.{nheads +Yin which the inaividual

. shaves his head, often wear's military combat aress;. and adopts a:

e very right wing’ attitude): He, appnrenr.ly jolnedas youth gang

Pt l and'was invelved in ardg usé, and had several arrests..When the-
# " “intern was called.in, the boy had.missed about three. weeks; of
school ‘and iwas ‘close to being expellea. ‘The.intern, initially, ' '

bagan to’ al with thls iudent Gutside of: school, (€ng.r a walk
e X % rs Py

through fovil It,was felt the boy: would' not discuss his con-

cerns freely,in the school setting..
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picture of the boy's situation, the intern felt it best that a
. team approach.be .employed. The team, which included the house

Head wand, the Education Welfare Officer allowed simultaneous con-

tact with the.home, the student, ahd more directly, the school.
Change in his behavior was continuing at the time that the
internship ended. ” )

In-all'of these cases; teachers were consulted. ang,
their Lnfumatlun and qdvlce prOVEd valuable. Hcrweve:, th'h

»about seventy teachen on scaff, the ‘lack of direct contact with

t‘hem ‘aia pose a problem. nue to. dxfficulues at‘ the school, n.
was suggaa:ed “that - the 4 tern not' contagct.. pargts. Thus, t‘ha

task Of gathering infomation became nare, ccil\pli,cated e

In addi.cion tc workxng thh i divx.dual students, “the

intern had-many’chances. to meet;vuth groups ‘quring the’ intern-
ship. For eXample, two physical education classes vere. assigned

. to the 'intérn each week. Activities conducted with these stu-’

"dents included; swimming, -track and field, and weight training.

- This involvement provided two'main advantages. Firstly, it

allpwed" the, intern £requent. accesa o students; which,. in. turn
hélped overcqne the @isadvantage of not being known in the
EChOOl-- Secondly, i enabled the Lntern to meet students other
than thoae referred for cnunselling. " N

e intein participated ina valuea educatlon pragram

called "Starting out (see Append:.x A) Tt is based on a

ten—patt vxzdeobape senal whfch dxscusses aucul, moral, and ”
practical issues Of interest to. pu;us. " students. viewed a

videdtape at”the beginning of ‘each. segsion’ and ‘then discussed




‘able to record dbséfvations. ofjchildren with’ little ‘difficulty,

the questiéns raised on the tape. Many of the themes-carried

‘over from session to session. The intern's schédule flid. not

pex‘mir. hin to become involved in every session, however; there

were ample opportunities to employ various couriselling skills in

tnose segsions which e aid lead.

oI order to demonstrate some of the skills'used in
psychodra‘ma and sociodrama, the intern also arranged to spend
Ehree to four sessions with the fod:m' year afam class. .This

/was' at the reéquést of ‘the teadter concerned; and vas’ o take |

place during regular - clnns tines Howevar due to ‘schieduling ‘prob:

lems, the intetn had to give:the 1nfnm\ation r.o ‘the teacher 80 he',

coulﬂ catry out. the sesamns.

As pan. wf anathe: xntern*u reseurch component the B

writer,. along with.a' coneague, co-lad a group “wnien mvolved .

other Newfoundland stidents -studying in Harlow: The’group’ con~

- sisted of students who had been determined by independent judges

: - v 7
to be shy. . The aim was to pyt them through a structureﬂ program

wh).c'h would give these people certain akius so that r.hey could

better cope with théir s'nynesn. It involved pxepa:af.ion, on the ~

.part of the leaders, and. homeéwork for the participants. Pxetest- >

ing ‘and posttésting and comparison to a control group; showed it -
! : \

to be partially succesyful (Lehr, 1981). -
. b
4 . = ) .
E L IV. .. STUDE“T -EVALUATION

The intern éxperienced some aifficulty in eoupl éting

the “activities for ,thxg “objestive’ ‘Subjectively; the mtern was




¥ ‘counsellor (see Avppendix o4 toz a: similar . example) th.ch ask the *

.chi].d to complata Variau! sentenceu in order to. tap his atti-

and these hate already, been reported. There was, however, little

opportunity for the intern to administer standardized tests to

students. Initially, this was because no puch x;mrf:nu existed
in the school, The intern later found sl £ici s meeting with [{
M. Anthony Allison (the Educational Psychologist) that aistrict
boliéy dictated'that he:be the only person to unddrtake psycho-

logical testing in't};e schoois. Thus, Mr. Allisop was only able -

‘to expoue ?e intern to some ‘of the-more felevant British tests

Wit;‘hout

ually providing a chance for' the intern to. use'‘them.’

3 The cnly measuxres which the I.nt:ern was abls to use‘

Awe:e tha Goodennugh r‘x‘is Drawing Teat (’1939) (Bee l\ppendl.x

ouonent, and "How as you feel ‘sheets made up by the ‘sehool

tudes at that time.: . it d 3 W ‘,
»

”
s Pcr the same reasons there was ln.tle oypcrt.unity for:

the intein o administer any g:oup ests.  on one occasion, the

,intern'did’ gain permissmn frpm the rsadlng consultant—ﬁc admin- - i

(ster ‘a group Teading tést Howevsz, on the at:heduled day, the

1{fte:n was asked to participaté’in a case conference andhad to

£6rego the. opportunlf.y&

V. WORKING WITH STAFF - ! el ¢ '
'rhe iﬂtern waa z!u:.te fqrtunate in t'hat he fzequem:ly

had the oppcrtunxty to wm—k th‘h the schacl staff and other

resdiirce ‘people while_completi‘ng the xnceznshsp. This involved




Jas a consultant Jto other staff and school affiliates.
Contaccs rang’ed fxom fcmal meetinqs, in' which a number of

e S 2 i.ndi.v:\.dual.s vere™ invo}:vea,.tc chance meetings or telephone

calls‘ As the ‘ this ive relation-

¥ g . -
¥ N .

" ship’ Décame: quit,

Fhese, enabled him ‘to meet ‘and

establinh worung relatiohships with' people, ‘in other Eields, z

who Erequently ame ‘in’ cm:m:tL with the !c‘hocl. Cantrary to: the

1ntarn 8 ir na}. Belief, ost of t'hesa ‘péople were ot part of

" the. schuol“ataff. iInstead,

many were' wcrking for a numbex; of |

'schmua or warking independently of the’ school. Some. of these
peopl' h.‘ive begn referreﬂ to: ‘apove. | m:hers include a hospital

sychalogxst. and 3'fesource offider for’ cypsics ana medxcal il

personel. 0

_the s'c'mm. These provided valuable 1nsxght into_the Function-

ing.0f the “s hool, ana allowed the staff to get to know- the

In-addition, the intern attended many house-and.depart-

“ment. meeungu. ’l‘heae were also quite valuable- Jin prov;d ng the

Lx\te:n with- -, feeung of being"‘a part o§ t‘he sc‘hool

ST, PRDPESSIONAL GRDHTH o

As thir wag the intern's firut full-txme expet).ence in

a hchoal sar.tmg, it was very ‘important’ that. thz 1nternship

: serve the unaeﬂqu purpose of :.ncr!asxng his confidence and

as mentioned above,. the i.ntern was invited to a number:

The intern attended all ér.aff»mee:ings when he/was at.




. ‘preparation for a meating w:m. Mr. Anthony Allispn. - the
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competence as a guidance cdunsellor. While €he experience
itself served this purpose;, ‘the irtern also accomplished this
goal by reading further in the area; becoming familiar with a
related field - (special educatic:n); and, seeking feedback on

his performance. - . .

The intern readten recent articles and three recent .

books " to auppleméni other activi€ies Guring the intqrnshipi!

@
l'I‘heae were relevant to the guxdance and counee1ung field (see

Appendl.x D), and covered a variaty of topics. Most of the

articles were.xeaq in'order: to.supplement a specific activity to

.pe undertaken /by the intern. :'For ethple, two Of. the axticles

discuaaad the role.of the edicational psychologis; mu was ‘in

red '

Educdticnal _Psychc_lcgnt. Qther articles atscusséd; the ‘BEltish
house system, British approaches. to counaeuor-educauon. career
gux_dance apd{the r?sona for the' low .success rate among

school-children who are Gypaxes-

The books read p:ovided the intern with extra knowl-

- edge on. Vargous ‘counseliing- skills. ' The relevance of material.

discussed during the academic semesters of ‘the mastex's program

Gable.

‘became muéh more applicable during the internship.. .Thus, -these

readings served fo reintroduce ‘the topics to, the intern.
The 'intern also todk advantage of ‘an opportunity ‘to
audit the course "Issues in Special Education" offered by Dr.

Leslie Karag.{.anin. The courée’ draa'daaiqn’ea for special. aeu'ca—

tion students, hwaver, the ‘weekly classes were ‘also quj.;e uge-

ful to r_he inderr, - The dour'se was' uupplemented by vLaLte-to




special education facilities (reported earlier in the chapter
the chapter) and furthered the intern's knowledge Seid conceérn.
The course also provided the opportunity to éis’cusg the field of
special education with the eleven undergraduate special educa-

tion interns who werd ‘taking the course. The consensus among the,

group seemed to indicate a feeling that the British. schools were
mo?e,-eatabli,s';xed@ld ‘ha'g/a,cu'a‘. 'cp_befztek and more specialized
facilities. ,-nqe;grx olL's emphasis appeared to be on
'helping ¢hildren a&}]uxte better: social akills. .The Newfounﬂland

approach was  fel€ to have more of an. academxc focum 1 Both appea

‘to be cuzﬂanuy movmg away’ fram the appronc‘h of resxdenuax

educaticn £6r the handicapped., S N bl 7 S

?eedhack on the 1ntern s, perfomance in r.he achool was’

provided through frequent meetings with Mr. Malcolm Ward

Polly Lowe, the field supervxsors. " Although these meétings were

to diseugs the genega:. progress of the internship, there was
'»usually a comment on the 1nt.ern 's performancea on specx.fx.c tasks.:
) These included quality of reyorr_ wrxu'g, counaeumg skill

development, and other related feedback. The intern wa® aila to
" gauge his performan:e t'hrmugh these meetings. " On-other occa-

d;ons, the intern woum ask fo: a =upetvxlor s cpxnx.on on a;spe-

ciFic matter: . & L 3
At the end' of the 1ntermhx/p, the intetn met with the
_supervisors and headmaster on separate oucasiuna.- Each gave an
l.ndl.cat:.on as d:_o how they - felt he had -‘completed hia 'assig;md
tasks :Ln the school. 'l'heae final dis:uanlons, alonq with the

ongolng feddback; Provided, stne useful personal and professional.




insights concerning the intern's role as a counsellor (see Appen-

dix E for an example of the guidelines used).

The intern was also qg\lvaq help in improving his ‘coun-
selling skijls by the school staff. This often occurred in con- {
versation following ‘a class. However, some help was also .
received at house dnd department meetings. The intern noticed a

feeling among some teachers.that because they ma no training in

eounlellxng. they should' not comment ‘on counnn,u.g situations.
Sl . _Due to tack of funding, the unsyeuuy luparv:[sox. br. ¢
" .. -Norman Garlie, was undble to remain, in‘Harlow throughout. the . . .-

e I .4 internghip. mnng his-thrée week acay, the, Antern frequently

thh pr. Garuc w a.u with any problamn before his dapan.m—e. % (Y

Research was the main topic discussed. After Dr. Garlie left,

these ‘duties were assumed by Dr. Leslie Karagianis. -

VII. ‘SUMMARY e

This chapter has served as a review of the major

activities undertaken by the intern during the internship.
attempted o demonstrate the personal and professional growt
j 2§ which took place. Bach activity has served to broaden the

intern's knowledge in his chcuen ﬁe)d. Further cmenug as to

& tne s of “the o i viu. be 2d at the end

sl 5 of this report:. . g . -

£ :
The follws.ng chnpn: will deal wit'h a raaeatch pro- _

ject by the interh on the nub]ect of diﬂuencea in-moral. devel-"- . 4.

s cpmem’. .among’ B:it‘llh tudents. B
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cgap;rm 111
A COMPARISON OF RURAL AND URBAN BRITISH °
SCHOOLCHILDREN USING TWO MEASURES
oF ERAL JUDGEMENT
This chapter x;epbrt:s on a research project conducted by

the intern while in‘Britain. fhe initial aim of this research

component was to measure the degree to which studanta scores on

oral * Judgement quéstionnaires’were affected by the ‘area in whxcb

they 1ived. Speciﬁeally, the: goal was'a cumparuon of rural

..and urbari ‘British schoolcnimren, with rural ‘andiurban” i -

land ¢ 1|dl‘e Upon ‘ing f.o c ‘Anﬂ the !

intern ‘had 1ittle trouble "obtdining a rural Aample. bat cculd not |
gain permission (£rom the' schogl boards conéemea) to uan\ple an

urban population. When-an opportunity £or this ﬂnully ‘arose, )

approximately two and Bie-half years had pasaed, since the collec— &
tion of the British data, and one and one-haié years since the oy

Newfoundland rural sample was obtained. Cambell and Stanley

'(1963) suggest. hat such a delay between samples mpaiu compari—

blllty (p- 13—14) It was, thezefore, decided hy r.he intern -in

ccnsultatxon with his supervxsnxs, to omit the Newfoundland rutal

" |sample and” £ocus: the ey the Br;txqb\ruzal/urban comparison.

This was done, - upen the realxzat_ipn_, thaf one would be able to = - -7

infer véry,little from a Newfqundland rural. mnple. alone:.  This,

consequently, req\urad -an al; " i in the h s, and. made ¢

a part of tha literat review giderabl less x‘elevant. It

‘was, heuever, decidéd to include most of the otigki.na]. informa-
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of the research project.

I. Research Problem )
It is ‘génerally presimed utbah pop/‘.(latiom; are exposed’ &
to a higher degree of pluralism than rural populations. Resea
‘by Preston (1980) demonstrated that a larger degree of pluralism
.causes one's moral beliefs to be shallenged rore often. . fiis

research agreeing with the theory of Garbarino and Broffenbremmer = |

(1976) was supported py data from Kenya, Afrlca, and. the Canadian

prévinces of om.ano and.Newfoundland! % : . L

Thé major p'urpcse -of this study was.to determina if

Sl the higher degrée’ of pluralism in a- British urban envirornent
o ) léads to a highef level of moral maturity, than one would find .
2 iflthe presumably less pluralistic rural environment. A review
of the literature related to m;)ral developmept‘v led to the f911uw—
ing hypotheses. . ] o . ’ o

Hypothesis'l. sri‘r_ish sc!‘hoolchildren liviag in an

urban environment advance nore rapldly 'n moral’ development thair

E do their-peers uvmg in g rural environment. . P
Hypothesis 2. -Rural and urban British snhoolchildrsn
will demonstrate the parallel aevelopaental Fekeris across age

ﬂ' groups independently of Hypothesis 1.° R - p

03 | . R II Limitations of; the Study -

1. The'British Yural and British urban areas were each repre-

wilh sented by a _junior (elemeritary) school and a comprehensive

. o - 4 2




(high) school. Thus, a given rural or urban age aan\np< was

arawn from only one school

, The' Defining Issues ‘Tést is a fairly complicated ieasure and

may hgye been too difficult for:some subjects:

3. The older students were tested in an unstructured setting.:
rt:eregore. it was not possible to have all students coméle‘:e

|Poth the Defining Issues Test and tHe-Social Problems Test.

Lz navi'eu ‘of Related Literature ' °

study A >

Theories of Moral Development .~ X T T

Much current thinking on moral development stems from

the. work and ideas of Jean Piaget, '(1965'). He suggest&d, .moral

ﬂevelopment is characterxzed by .three  siccessive stages” which

lead to’ the development ‘Of a ‘sénse of Justige in’ the chxld. The

three: stagés. are discussed below:

5 ’fﬁa;pgziod of Adult Augherity: 'The Hétezéﬁognoug Stage. <
Piaget uggests this period.1asts up-to about. age'7 ox 8.
During this time, justice ‘is subordinated o adalt G ®
i‘r.y‘. gré':tx::a" A8 uhat -the adult 'd'i.c,tatau. The. c'hild-/ does’
nok “understand that the same rule’ applies sven vhen the

.adult is not present (eig:, with peers): .
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2. The Period of Progressive Equalitarianism. Moral behavior
becomes desirable for it's own sake and is not due to a
threat of punishment. This stage usually occurs from ages 8
- 11. Rules are the result of mutual consent and justice
evolves within the child's contacts with friends.

3. The Period of Equity. This period begins at about age 11 or
12. The child now considers the needs of others and the
circumstances of a behavior. Justice is not based on strict
equality, and involves a consideration of the context of an
action.

Piaget believed this stage sequence to be universal
across cultures.

Preston's (1962A) Social Problems Test (the main
instrument in this study) uses Piaget's theory as a basis for
construction. In this regard, most children in the present
study would be expected, according to age, to fall under
Piaget's stages two or three.

Since its proposal, Lawrence Kohlberg's (1963) theory
of moral development has also received a vast amount of atten-
tion. Kohlberg draws heavily on the work of Piaget for his
theory, and, like Piaget, believes the stages of moral develop-
ment in this theory to be universal across cultures. As can be
seen in Figure I, Kohlberg divides his theory into three levels.

Each level is then further divided into two stages.

Insert Figure I about here
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James Rest (1974) bases his Defining Issues Test on
'I(ohlberg s theory. As used in’this'study, The Defining Issues
Test could be expected -to 1dem:i£y subjects thxoughcut»

In contrast to.the above theories, Bronfenbrenner

Kohlberg's six levels.

(1962) analyzea moral judgemént and behavior in a aencnpcion of

five types of moral hehavior- s He concentrates ).ess on the . . i

- -developmental ’ aspects of nmauty. opting instead “for & classi-:

‘fication’ of modes of be i & description
is: ] : §
- D Selfrorientéd - the individual is notivated by mpulses ot

nelf-g:aufxcatmn. He has li(:tle tegard the dea;res or

expectations of others. o > 3 263 : -
2. Aut'hor-ity—orienpeﬂ ~ the inq-iyidual accepts parentalstruc- 8
+ tures and values as immutable and generalizes thxs Jte

i?;xclude mrnl standards i.mposed by obher aﬂults.

4 = & Peer-orlented 2 the individual is an aﬂaptxve conformist who

< goes along with the peer. grou _His behavwr “is

o 4 mnmenr.ary shifts rin group opinion apa intarest. :

callectlve-orxenteﬂ L'end idlividaal 1s mmmiuea to a ‘Bet

of enduring ‘group’goals, which take precedeice over individ-

_ual.desires and obligations.

OBjectiv vely-onanced 'the individual's. values are functions""" et

ally autnnomous, they are no 1onqaz dqpandent upon aocxal

gents for, “hels mesning ana applu:ar_ion The indivtdual
5




- by Garbarino and Bronfenbrenner (1976):

34

Although Bronfenbrenner's approach has certain stmiian
Yties to Kohlberg's, it derives from a social.perspective, in '
contrast -to the developmental approaches described above.
.Neither approach seems able to account dompletely for cultural
and environmental factors in the study of moral Aevalepm'énc,,
Thus, each appears less than adequate as a’ foundation for. this
Vstudy. A tentitive solution fo this problem has been’ proposed
They suggest an inte:

gration of the deve].opmencal. and social type approaches. Their

model-accounts not only for the maturing capdcities of the |
individusl; but also for the particular'characteristics of his
SOClO-CuIX‘.\Iral environment. ,'ﬂ’)lﬂ model ccnaLats of the” follow—
ing three. developmenr.al levels: ” * ’ .

1. Primary hedonic oriéntation - thé individual.is governsd by
selé-interest and self-satisfaction. 5% is-ainost Eotally
= ey pr_imaxiiy, on a pleasure-pain basis.

“This stage is normal only among very young children. .

2 Alleg;ance to- sgcial agencs - the xnjxv),dual's n\oral judge-
ment ‘and be‘havio: is diraoted by groups or pergois that are
salient for his afective and social neéds. .His behavior

4 generally conforms to the group's behavior:. .- ¥
3. ‘Highest logical ‘and‘developmental orientation - the individ- _

ual apslies intellectual, et‘hi.cal standards to govérn his

-conduct. Thesie .may have developed t.hruugh sucxalxzatxon._

-

Gapbaring asd, Bronfenbrenner suggest there aze a

but. becdme: Lndependent of social férces.

number of ‘factors o_petal;:.ng in ‘oraer €6 bring .about movement .
v o - 4 : i
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between’ each level. They say that attachment is a prime force
" for movement between level one and level two. The individual
has a rieed to belong with, and to, social agents. Initially, .
this means his parents, -but as the child enters level two, - <
_attachment is redirected toward his peer group. At this level,
- he incorporates a system of mr;lxcy defined by the peer group.
Movement to the third level comes about when the child
finds himself attached to a number of social agents who pull him
inalternate diggctions, This forces the child to choose and
‘:cconciie his:varicis ‘options. ‘In: other. words, qxe chua is
K £orced to make independent juaga}ucm In doing no’, the_c_nua
© ' "devélops an criantation o principles. it ? .
Garbuino and Bronfenbrenner (1976) denc?ih.- the - 3
setting which is capable of bringing, about level three morality
as pluralistic. They defipe thys as “a setting in which social

agents and entities repres at different ions

. sanctions, and rewards for qémers of thegsociety” (p. 75).
They suggest the degree of pluralism may vary within cultures,
ana compunities. = It-may also be a function of social class,

= statu

aifferent points of viev in ed\lcat).on-. ve Ty

to multiple allegiances, or. to

Preston (1950) has demoutratnd plurau-m to be an

epe;anc‘ fact_br in fis zeaearc‘h of rural ma urban environments.

He states that "uzb-n populatiuns..»which are presumably exposed

: to a h!.g'her ﬂegtee of pluralism than rural while not dx.ffaring
2 Y mu;:h from country to connn—y. do surpass rural populatxoﬂa in
_AE}E development” (p. Y. preaton (1980) supports thig con-

- ‘ : . e s
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tention with résearch on rural and urban populations ifn Kenya,

Africarand orir.a‘:io/and Newfoundland, Canada. ¥

: e The model ‘of, Garbarino and Bronfenbrenner (1976) and,

the research by Preston (1980) form a gheoretical framework for.

/ ¥ 8
the-intern's :e/dearch A §
© 3 v

5 / X P
Other Research)/on the Effect of Culture on Moral

" The fbllowing are examples cf the types Of cross- cu'L— 5

tural studies of mqral develcpment *hit:h have béen carrlgd cu('..

. -While'not baj ed on rbar. 0 and s (1976) theory’
e % t.hey d illustrate £he ‘needfor 'it. auch a. theory..

<Ina uudy of ten Amaricnn Indian groups, Havighutat:
and Neugarten {(1955) found that cuTBiira; oAt Latatd 67 SvaR
reverse aspects of moral develSpment. ' Their research was, baaeg )

- \
on a Piagetian framework.

wilson (1976) in apparent agreement with Garbaring and
Bronienbrenner, sugdests moyal development might be better
understood by a careful analysis of the learning:environment of

» particular groups, including family training, formal.education,

o

© peer Lntetactxun, and’ work sociauudon. He suggests it is

necesaary to account -for affectxve and motivational factors, as
well as ‘gor cognxtive—dsvelopmental ones in any discuasion of

moral judgenent, 2 c : 4

Melden (1967) auggeus one must always keep contex: in
L, 0. 'rindvhen discassing moral: pehavior ‘acrdes culfures. He states:

that “there is scarcely one.norm or standard -of good conduct;, " -

that in ;nathe( time and place ks v aaEva, Lo ma e bad e




pasising of certain laws. To further clarify this, Jones (1965) - -

says it would be hard for one born in a :zuasuonu Eskimo
mvxrunmenf.. which is basically mmnlltic, to come t.o terms

with ptivata property laws.
3

Magsuo (1977) found that culture greatly affacted the -

moral teasbning of Nigerian and Pakjstani .dolalcantﬂ. Lixawlla,

Ismail - (1977) £ound. in a study of American and Saudi “Arabian’

University students, that moral Judgemantl dxs indepandent of.

v level, but nt on culture.

- Farideh ot u’. (1975) in a utudy.of I:anian schoel
chiilagen found um eumm is'a vnry .important ‘factor in. t‘heir )
moral development. Kisha and May (1979) aled foind_that the
'co:ul cultural environment contributqs to moral development.
While generally agreeing with Kohlberg, they suggest that his
theory "falls down" in mot allowing the effects of socio-cultur-
al factors.

Siv, Shulman, and Schliefer (1979) in their study com-
paring Isfaeli children living in & xsbb;":’z and_those living in
a city found no significant difference in their moral judgements
in the area of internal reactions to transgression, but they did

find a significant difference in. their external reactions.

‘ziv L) al results would tend: to lupport thios!

Popa (1975) N S’ha fcund indxvidual.n llvi.ng -in more, advanced

uattxngs (nmlu—cultu:al student borue- V8, ethnically honwgenoul
* village groups in Kenya) ‘are further: devuopad mruuy than a

those in léssadvariced societies.  She states that individuals -
TR T L :

Quct” (p. 7). For example, the concept of crime depends on the
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in more advanced societies display Kohlberg's stages four, five;

'and six mich more often than those in less complex societies.
Pope. suggests that indivduals who have the opportunity to meet

“people wx;n’ different value systems (as in a pluralistic envi-

ronent). are fore quickly ‘stimulated from the early. levels of

moral develapment to the- higher levels. . * I &

These tesults 1n r_‘he above resea:c‘h (Pope, 1975) tend

o/ sipnert s:.mpson 8. ea lxer‘ctibltlsm of Ko‘hlberg S:\.mpson

" development are not Euund~1n all ‘“ultuzes and wonders hom
! G Kohlbe:g can actuauy say »mey exist. ! J
' The, s:ud;.es repozted illustrate the type of research
- whi.ch is ongoing in the" study of moral develo;ﬁ_nznt. it is
e » aifmcult to find studxea'oi a ‘cross<cultural naturé which are

not[ in some wg . Titical of fhe major theorids (e.g.

Kohlberg Piaget) af maral aeve.lapmsm. Many of ‘these criu—-

“eisms are ‘acéouted For by Garharino and’ Bronfenbrenner's

theory, with jts’ 1ntegrauon of t‘ne develogment. and :

. s,ocxal—psychclaqu:a"l apprnaches.' it appears. fcx' the present,
'/ . to provide an adequate. foundation "for croaa—cultu:a]. research in

moral ﬂevelopmant. g




1IV. METHODOLOGY

.

The study was conducted in Britain,’in the communities
of Harlow and Ongar (see Appendix F) ; Harlow, with a populatipn
in excess of.one hundred thousand, was the center from which the

urban sample-was drawn, while Ongar, with a population of

1y seven was used to obtain a rural sample. -
The Social Problems Test (Preston 1962a) was -adminis-
téred to a total of 363 male and female students in four schools.

“The. age ‘range was from 7- 16,  -In ongar. “tne schools mvulved

were: the Chd.pping Ongar Junioz cheo'l and the onqar Compreheneive

school. In Harlow the thtle Parndon Junigr Schqol am the Braya
a -
Grove Comprehensive School were ‘used. '

The. intern ‘gained. access to these schools by first

" contacting the headmaster at each school and:setting up a

meeting to describe his research preject. It was then left up

to the headmaster, or an assiif.ant, to arrange a suitable time

! o e - .
for the intern to-visit ‘class groups to conduct his research.

- i ; ’
In the junior échools this was usually. accomplished by one day

: -~ : o
long visit, with the intern spending one périod with a class

- from eac.h level in the Bchoul. In the comprehensive schools

“one v151t was Sufficient for the administration of the Social
onble'ms Test, but a 5eocnd was required in orde: to” q).ve the

Defmyng Issues Test.

The natininu Issues Test (Rest 1974) was fnly aduinis

tated. to students in ‘the. Ongar Ccmpxehensivu Schocl and the




intern also,visiting class groups as described above.: Due to
factors beyond the intern's control (e.g., scheduling of the
visits,

students' willingness to participate),.these groups were

not always the samé gtoups Yeen o the ricst visit. -
Collection of the Data

The Gata was collected cver a six-week pariod from May
The intérn used'a standard. adminis-

7, 1980 to June 14, 1980.

tration procedure for each test. On the Social Problems Test,
this involved’reading the 1§mrucnons as they ap“pea:-'an the
cover' page (Appendix G): . Students did not have' a time limit and
\questions were ‘dealt with as they arose. ' The Defining Isswes.
Test was’ administered according to the ina_‘éxuccions in Appendix,
H. -Students, again, had no ‘tijme .limit, ‘and were free to
question the examines regat&inglths procedures invblved.

. Instrumentation

" the

The two instruments used, in this study, were
Social Problems Test Preston (1962a) and the Defining Issues
Test (short form) Rest (1974). : i

The Socxal Problems, Test (Appendxx G) was the major
instrument uged in the ‘study. It consists of a series of twenty ¥
multiple choice questions..’ Responses.to these guestions, when
tabulated on-the scorknq- key. (Appendix G) revealed the. level
of Piagetian moral judgemant: tha GR1N ampioyy: .

The reliability of the Social Problems Test has been
measured in'a number of ways. .Internal consistency was * *

evaluated by the Splif Half Method, ky. the Kuder-Richardson

+‘~—Formula 20, and by the Guttmap Coefficient of Reproductibilty.
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The original author reported these as .77, .74 and 77% respec-
tively (Preston 1962a).-

\ According to Preston (1962a) the validity of the
Social Problems Test lies in its method of construction. The
Successive Interval Method of scaling was successfully applied

‘to the test questions in order to ensure that the test, would

faithfully refldct the concept;"maturity of moral judgement.®
The text also shows a significant increase. in scores with

increasing age. The Social Problens Test correlates signifi-

‘cantly with teachefs' ratings of :studehts’ on pérsonality traits

thought to be related to moral Judgement . (e-. 9., industry,

initiative, responsibility, emotional maturity, ability €0 get.

-along with ohers, co-operation, courtesy and leadership).. The:

" Social Probléms Test shows posit:tve but low correlations with

tests measuring other aspects of moralu:y (e g Detroit Storids
Test, Hoffman 196\- Personal Opmmn -Questionnaire, Getzels,
1962; Descriptive Words Test, Gotaels 1962; and the Do Yo Agree?
test, Getzels 1962). This is probably due to the unzeuamuty
of .these measures (Preston 1962b,.p..4) B

8 The Defining Issues Test (Rest 1974) was a secondary. -

'instrument in this study. It attempts td measure the moral -

developrent of adolescents and adults, by presenting the subject
witha series of three perceived moral allemas (sxx in the long
version). In'part A subjects rate statements, on a ‘five-point
scale, from no importance to great importance. In part B

subjectsrank these same statéments,” in descending order -of.

* ‘importance, according to their opinions about the dilemas




importance, according to their opinions about the ydilemas
presented (see Appendix H for ax: example of this).

The scores are then tabulated using a key (Append:tx H)
based en’komberg's six stdges. ‘For the purposés of this study,
only the P Score was used: fThe P score determinés the relative
importance attributed to “principled moral considerations®
{Kohlberg's stages 5 and 6) in making ‘a moral decisiom. This is
the. score used in most previous research, and is felt to bé the

 most useful aaa reliable 1nﬂ£cator for. comparieon. :

% Lit€re’ information could be found - Teporting ‘on the
.reliability and validity of the Defining Issues Test. That
which is available is reported beldw., - Rest, Cooper, Coder,
Masanz and .Anderson (1974), used the Defining Issues Test in an
extensive project with junior 'high., senior high, college
juniors, college seniors #fid graduate students in ‘order to
determine ‘age trends and group d)fferencea- The assu‘hption was,
that each group, starting at junior high, represented a higher
level of moral judgementythan the previous group. An analysis
of the F score shawed this to be true and demonstrated that the
{Defining Issues Test, hii & vaI A SITaTaREORTGE moral maturity.

4 In a Eurther attempt to demcnstx'ate t'hat the Defininq
Issues Test actually msasur;ﬂ value committments, and iE not.
based simply onl intellectual sxill or 'style, Rest et al. (1974)
correlated the test with two measures of:attitude’ ('rhg Law and
Order, Test, Patrick 1971) and the (Libertarian pemocracy. Test,
Turiel 1966). A: statxatlcally slgniflcant relationship was

found which indicated that the Dafininq Issues Test does measure
\
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real value committments.

Rest ét all (1974) reported that subjects show
statistically significant upward movement, on a retest, two
Years later; Tis-indicatss the test is probably measuring the
developmental aspects of moral maturity as it xelates to
Kohlberg's stages of moral development. They cite maturation,

‘new responsibilities, new:social contacts, expapded knowledge of

- world events and religious expen.ence as being Jpossible Fessons

for the changes. Coder (1974) found that thE Defini.ng IEBI.IEE
Test correlates uigxu_f:.cantly with the Differential m;:.].xt;eu
Test.and the Iowa Test of Basic Skills, for ninth'graders.
Panowitsch (1974) investigated the ut;bilityvand shu}'t term
change associated with students taking tlhie Defining Issues Test
begire and afeaz Gollsgs ‘Gonrads. e found the test to-be;vazy
“%table in all courses except ethics, where as expected there was
a significant rise in scores.
Analysis of the Data

The results of t'he Sgcial Problems.Test and The
Defining Issues Test were then tabulated. For the Social

chblems Test, th).s invglved.obtaining a total score based on

. weighted scores (ApperidixG) for eich of tie possible answers to

‘the twenty multiple ¢hoice questions. The Defining Issues Test

required .a key (Apfendix H) for its tabulation. As stated only
the P score was used.
The above data was then transferred to computer cards

along with the following .demographic variable

age,’ grade,

school and geographical:.area. Each test was analyzed separately
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- \ E
using the two-way analysis of variance program (see Statistical
Pacigge for the Social Sciences (SPSS) 1975). fhe five percent

level of confidence was considered acceptable.

-V. RESULTS
The results obtained.frgm each 1nst7‘ument are

presented below. |

. Results from the SDclal Problema Test { \

Table I 1ists ‘the mean dcoranson tnb Sodlal Problams
Test £7r the rural and-urpan students’ grouped by age. . As ‘can be‘
seen, £hg x,‘gan sbore for:the raral group, rangés £: fom 154.03. for
the 8 year olds to 198. 56 ot 'the’ 14 year old. . The, ‘urban grovp

received a mean score rangxng from 13337 forlt‘he 7 year -olds to

h Table T Tists the mean scores on the .Social Prnblems
Test for the rural and urban students grouped by age.. s can be
seen, the mean score for the rural group; rangés’ from 154:03 for
the 8 year olds to 196.56 for thé 14: year ©1ds.| The urban group
received a mean score rangxng £rom 133. 37 for u‘?e 7 year nlda to

1182.78 for the 15 year olds. The qtnup mean scoFe for rural

" students was:.176.90. For, urban the overall ave:ége score was

Inse!t Tdble Il about here

164.25.
: .
Insert Table I abcut ‘heére
2 % - Table II shows the grand mean,;its standard for both
the rural.and u:bun samples.
|
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Table, 1 Means and Standard Deviations for the Social Problems Test

RURAL GROUP . o
. i Standard B
Age' (years) Mean Deviation . Number
T 2
* T 156.66 21.16 " 5 .
8 20.47 29 .
B 9 +20.66 ’ 2.0
0, 18.81 300
411 14.65. 18, -
12« 26.18 19 |
13] ’ = 17:87 25 -
" 14 28.71 - 16
sl : . 24.58 17,
5 16 ‘ o U8 37R0dint 9
% & e s
g 176
= URBAN GROUP CRRET B3
Standard 4
Mean Deviation Number
| ] 5
! 135.37 15.27 8 \
E 149.95 - .20.98 20
; 151,77 24.29 22
* 151.18 o 333070 4 ¢ o 22 ¢
. 163.33 21.58 T s
181.42 19.95 21,
[ 168.37 38.21 AR I
179.55 26.21, _ . 20- [|.
182.78 2k.04%, 19"
© 162.66 . 32.10 15
164.25 : 186
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\ The analysis of variance for the Social Problems Test

shows' a highly significant differenice in overall scores petween
rural and urban schoolchildren (see Table III). It also
derionstrates a h,i"ghxy significant age effect (i.e., as children T \
get older, theif scores on:the testincrease.).

w 5 o mead

L : Insert Table III about: here te U e e

As_can. be seen in'

igure II children in.éach group,

appear to fave a similar scoring pattern as they. get.older.

% .0

" Tablé IV givés ‘the mean’ scores’on the Defining Isbues.

“Test for students in the riral and urban-samples, grouped by

~ .. . agei 'The mean scores. for the rural group range from 5.17 for

“the 14 year-old studentsf to10.25 for the 1§ year old group. .©

'The urban Eample mean sco:eu range from 4 90 for the 15. year old

grotp to 7.94 for the 16 year old stuﬂents (t.ha 1 yeu old

Sl 5l sample had a scoxe of 9 00; however- thiis conalsted of only one,

;tudent) 'l’he ‘overall tqat mean fot the ‘rural” Bample was 6. 78.

”po: the urban sample it was 578, . 5o P
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TABLE IITI Analysis of Variance for the Social .Problems Test -
Source of Variation Mean Square F
Main Effects ° . 3 791.32 6.08%
Index (rural-urban] 15 659.11 25.10% i
Age R 2 255.20 3.61%
Index x Age . 412,33 0:66 .
Explained Variance \ 4 546.50 . 7.29% “
Residual Variante 623.93 f ) :
il _ \
* significant.at .05 dr greater. ‘
s .
s
-y v 2 .
* ¥ @ - P
: P /
- » ¥ . . .
2 5 3 . # i :
. it o \ »
- " . i - 3 ;
. A \ i .
- by
" ..
¢
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TABLE IV Means and Stalddard Deviatidns for the Defining Issues Test

. RURAL GROUP,
’
i Standard

ge (Years) Mean Deviation Number

- 8.00 1

12 6.00 8

13 6.00 15

14 R J 16

15 .1.78 12

16 P'10.25 - n e 8

; |roran 6.78 £
i v 0 .
URBAN ‘GROUP

3 standard o
ge (Years) Deviation Number

ST ‘0 T

12 2.81 ‘16

13 3.15 19

14 3.50 ¢ s

15 2.89 22

16 3.60 18"

.| ToTar’ - 94

* 7 -

t

o % < B




f Table V gives the grand mean and {écandard deviation

for the Defining Issues Test. b

Insert Table V about here
= -

On the Defining Issues Test the difference between

~rural and urban schoolchildren in degree of moral development
was not significant.. (see:Table VI). There was a significant
v - . - : > ¥ 5 * .
age aifference, however, indicating that-as children get:older 5,

_their scores changei: - g : - i

. Insert Table VI about ‘here
. A R, U T
With the eiception of the 11 year 01d-sample

{previously tioned) also tended to have a similar

scoring pattern across age groups (see Figure III)

Insert Figure III about here

\ . R

VI. DISCUSSION OF. FINDINGS

" Hypothesis 1 predicted that British children-living in’

an urban environment would advance more rapidly in moral

developmbnt than z}fe;: peers h.ving in a rural environment. The

data from both the Spcial Problenn Test and the Defining Issues. \u

Test did not support this. 'In fact, ‘the Social Problems’ Test

demonstrated the opposite to be true. One explanation ‘may be—
Uthe intern's definition of rural and urban environments.  The . 2

main criterion for choosing the ‘areas to'be sampled was .
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TABLE V Grand Mean, and Standard Deviation

# -
= Score
: Grand Meani 6.14
Standard Deviation - 3.62
\
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TABLE VI Analysis of Variance for the Defining Issues Test s
( - - s \ x
\‘ Source of Variation Mean|Square F
Main Effects’ " oj3s 2.78* 2
Index o[l 1.20 - X
Age F e 0}43 ; 3.20% )
Index x:Age 0jo1 0.04, . W4
|Explainea ) B R | oass 5
|resiaual . . 0:14, v stk e
*'significant at .05 or greater. 5 A t
.
2 it . )
\
- e :
A 9 v .
- . .
] 8 |
LR S Sy B SN B S
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FIGURE III .Defining Issues Test M) Means
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population. Thus, Barlow, a city was chosen for the urban
sample and Ongar, a much smaller town, was selected for the
rural Sample. At the time this seensa logical,. but upon
reflectign, two problems became apparent. Firstly, Barlow is a,
"new" town, it was formed about 40 years ago to accommodate
London's burgeoning population, mostly from residents of the
east end (Appendix F). Secondly, Ongar is actually a suburb of .
London (Appendix F). A good many of its residents commute each
day to London to work. - Thus, Barlow appears to be léss

pluralistic than many. Eowiia of comparable size whue Ongar is '

probably more . susceptible tb the pluralxstxc 1nfluen of

"London, than other small towns are.. The smplea, therefore,
aid not FapTeRiot the MAuNd GAtAgOLTen o6 e PIUTALLEn
variable. s a nevcomer to Britain the intern was initially.
unaware of the demcgraphy and_geography of the areix from whwh
the data were collected. 2 o kS

“The second hypothesis predicted students would
demonstrate a parallel .develo‘pmeﬂc,_a_l ‘s’eql»leni:e in both the rural
and urban gfoups. With slight variations this was found to be _
true for both The Defining Issués Tést and The Social Problems
Test. However, The Defining Issues Test results unlike those of
The Social Problems Test do not show-a tegular increase in
scores as ‘age increases. Instead the scores tend to rise or
fall between age groups. Since only. the: B dBoFe: waB iisea 1t A
possible that students were increasing in the lower stages (less
than Kohlbergs sta/gés 5 and 6) and this was-not.revealed in the

duca as collected.
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In viewing Figures II and III it becomes apparent that
the results on the Social Problems Test and The Defining Issues
Test do not fully agree. The most obvious reasons for this is
the variation in the groups sampled (see’'Location and Sample
Description).  As previously stated each test was adnii:is{eud
on separate days. This resulted in many students completing
only one measure and f_herefnre makinq it glponible to_correlate
results on the two tests. "

In"addition to the above, resenrch ‘has uhovn that' Jeat
mea!nn,nq vauouu aupecf_s of moral develapmenb tend tu huve lou

J.nter-correlutiunl (see Inatrumentabion) :l‘he Deﬂning Issues

) ’l‘est derives fronl a dlfferent theoreticul perlpective than the

Social Prohlems Test,’ and measures morality in a diiierent way.

Thus, whxle not a major factor, this may ‘also help explain some.

of the dlffareuca .

uehougn the results were not entirely as . - '
hypothesiud, it may still be possible to draw some infeunceu N
_It one accepta the conjecture that Barlow is u:tually less
.subject to multiple urban influences than Ongu, it muld appear .

the results could still mndicnte ‘that pluralxln was a main

'inflnence. ‘The rural (Ongar) sample is lct\lally a uuhnrban =%

umple and subject to many of .the urbnn plura]:utic 1nf1uences,
inherent. i.n nuch an epvironment., Thus ome augged'/'.ion for
(urther research would be. a replicatien of thlu/utudy using more
cl.early defined rural and urban pepullthnu- x second’

suggestion would be a




= > 5 i o T
{

57
Test with the comparison based on more than simply the P
score. g
- VII. SUMMARY : \
This chapter repdrted the results of a research
project which fulfilled the last objective of the internship. g
| It included a statement of the research ‘problem; limitations of
the study; a review of related literature; the mitfiodalogy, weedy;,
ar dnalysis of the results and a atscyssion of the £inlings of
the study . 4 A o~ . 2 5 o

1
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headmaster and Ms. Polly Lowe, Head of House at the school. . ' *

_ visits arranged for the Memorial University special education

. worthwhile lpcations visited. were the Harlow Careers Office,

CHAPTER IV J

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This chapter contains a summary of the internship
experience. It includes a brief review of the setting, the ~
objectives, ‘and the research component. It concludes with a

reaction to the internship and a-personal comment. .

SUMMARY OF THE INTERNSEIP
The internship took place in Ongar, England from Apnl “

27, to July 17, 1980. . The 1ntem/waﬂ__c_gd,&t Ongar Comprehen=
sive School s sugerviton GE He\ Maicolm Ward, senfor’

Before leaving Newfoundland the. intern proposed and !
submitted to the Department 6f Bducational Psychology ‘six
objectives which he hoped to achieve during the internship.

Four of these were later revised when the setting of thé
internship was more fully understood. ~All objactives were
fulfilled. .

' A’major portion of the lin‘terns}_\ip avsiven wistitng” 7
agencies connected with the Ongar Comprehessivesschool and other

schools in the Essex area. The intern also participated in

interns who were in Barlow during. this period. The three most

the Ongar Community Clinic, and a visit“to the Essex Area

Education Office. . &

The intern participated in many activities which '




- the opposite may be true. This was'partly explained by.a

-
helped to enrich his view of ‘guidance and counselling. . Of

thesé, it was felt the case conferences, and the screening
program at t'he Ongar Comprehensive School, benefited the i.m:étn
most in gaining confidence and’ underer_anding the reuponstbill.ty

involved in cd\msellinq .

The third chapter-of this' report outlined the research "

component of the 1nternship.m This section was’ later rev:.sed to

ite present. forn because of problems encountered dunng the”
&durse. os the research.a? Using the. congept. of Plurallsm as-a
basis ‘and smemming from the reseax‘c‘h of Prestoni - (1980), the

study aetemptea to_compare the rate of moral developn\ent O <, "%

British urban and rural schoolchildren, Two 'instrunents were,
used; The Social Prz;blerns Test .(Pregton 1962a), and the Defining
- Tssues Test (Rest 1974). . . :

A review of the literature led to the “following | v

hypotheses. \

. Hypothesis 1. British schaolchildren living,if an

urban environment, advance moté rapidly.in moral’development,

than do their peers living'in a ~zhka1':e“nyizchment..

Hypothesis 2. Rural and urban British schoolchildren’

will demonstrate the parallel developméntal patters across’ age .

groups independently of Hypothesis Lu:’ + . TR e

The results of the study aid Mot " suppoTt tha fixn(:

hypothesis’and, in fact; at first sight segmed to 1nd1bate that

sampling error caused by thé ;em s unfamiliarity With.the .

geographic areas and populations, being measured. It was'
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; recommended ‘that the stuﬂy be_replicated using geographic areas"
with's clearly mral/urban ifference.’

S LS B The study dia suppurt the second hypothesis.

i A BERSONAL COMMENT _* -~ . . . s

. ‘M, internship undertaken in England was one: of ‘the

* most personally’ and pmfessmnauy revarding ‘experiences oé\{he

lntern 8 univeraxty career. ‘At the tme of thiu wntmg the

‘benefi e Btitd come’ teadily‘ to nund. For example. the "

i deaper understandlng of hxa chdsen ﬂeld and the. many personal
“friends L}.d memor jed w)ﬂch the mzemernp made possible.

Litfie else nezds to be said concerning the interns y

peraanal S.nv’olvemenc with' the expetiencey however some comments
“can be made’ which may penefit futare interns® m smuax ! g
‘~ b undertnkxngu. These are not made to dmmqrade the experlenfe of
i tnteznuhip, but 1nsteaﬂ hopefully‘tn make the internship
even mcre successful, fof. fature interns. With this in mind the
: fallowing siggestions are nffared 5 = :

. (I) _'Ih& submissxcn Df a detaxled reseakch prupcsul prior to the

e, preEEntw in Brit&in. It ls very impottnnt for

" congidence’ geined by theuntem in counuumq, the broader ana’




during the i

That ‘interns have qreater contact wnh the murnuhxp

‘uettﬁ\g prior te the Etatt of. tha 1nterneh£p 'l"hdl

b.‘accompushua elther t.hrough viul.ts or, vmeu thi.s ds not

possible, coreapondénce with individuils in the
: " c
could ke init‘intid. -In thia way the intern woul be ..

guatly aided in the aettxng of realistic ebjactivgo Eoz

the intem-hip H 2
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STARTING OUT is a ten part serial story about relationships.
The series aims to, help pupils_to understand some of the
chalienges whigh/face them as they prepare to take their
places in the adult world.

It does this by raising social, moral and practical,
questions in a way which will interest adolescent pupils.
The most common outcome,of the programmes is Iikely to be .
discussion of the -issues raised but other £ollow-up work,
particularly the use of additional resources, visiting
speakers, outside visits, and extended projects, could re-
sult from viewing the series:

The px.‘ogrammes may ba of . interest to teachers concerned with
2 sacial,

personal relationships,
studles, religious, educdtion ahd English

The DISCUSSION STARTING POINTS usually. begin fvith

points rélating to ‘the-story. 'As discusdion pzo‘ceeds, it
can-either be related to situations ifi the pupils' own lives
or .it. can.be ‘developed’ to consider more general issuesi
These STARTING POINTS:should Be adapted'td suit-individudl :
requirements as it is important that teachers develop those
“issues which "are interesting and relévant for\their pupils.

Some of the topiéé seem to varrant éxtended copsideration
and thése are included in the SUGGESTIONS FOR BXTENDED -
TOPICS section. .Although these suggestions are included in
the follow-up work for specific programmes, the topics could
equally well be started at other poinzmdurmq the series.
For example the Self-assessment and Choice of Career topic
which is suggested after programme 7 could be started after
programme 1, as work is one of the issues raised there,
Teachers who do not wish to undertake an extended topic may
£ind ‘the suggestions worth discussing along with the other
STARTING POINTS.

The SITUATIONS provide iatabial Yiteh may be used:for role
4play or improvised drama by teachers who are used to wolkking
in this way. These SITUATIONS could also provide topics for
wrigten work. . (See Example 1)

LR




£

67
o~ 7
PROGRAMME 1 'I'M NEW HERE, YOU SEE'

&

Story outline

Maggie has just moved into the area and taken a job at
Inman's shop. She is talking—to Frances Inman when Steve
Thompson, a rather serious young man of 18, comes in to buy
a magazine. When he leaves, Maggie.is surprised to find that
he does not have a’Yirlfriend. The two girls talk about how
‘old they were when they started going out with boys. Frances,
who is still at school, is reading horoscopes when Bill, a
stranger, comes into the' shop. He asks about people who used
- to: live in the district.. Bill explains that he has nowhere

» to'stay. -He invites Steve, Maggie and Frances to join him
for a'drink in .the pub. Frances.knows thaf her mother.won't
let her go. Bill and Steve meet in'the pub .and talk about
work ‘and girls)- Maggie and Frances, still in the shop, talk
;about: work, further education, getting. married and .starting a
§amily. Later, Maggie joirs Bill and Steve. . Bill. tries ‘to

: Tchat up' Maggie. . He persuades Steve .to put him up’ for the
night and tells them 'that.he's. 'on the run' having broken =
probation order. - . A E

Topics * &
Shyness.” Individual development. First contacts with the

opposite sex. Horoscopes. -Marriage. Starting a family.
. Work. Training. Probation. ¢

Discussion starting points

Work - . ol R

Frances says, "I suppgse I'1ll have to get a job somewhere..
Just uritil I get married". What does this suggest about her
attitude to work? .Do you agree with this view?

Steve has ‘a different attitude to work from Bill.’ What are,
these two attitudes?. Which one is nearer to.yours?

Should women. stop, work when they get married?

Recently there have, been cases.of the men staying at home
while the. women go out tb work. . What do you think of this?

Drinking . . ] : L e i

Frances's parents won't let her go into pubs. Is this wise?




Starting to go out with boys/girls

Do you agree with Maggie that it seems funny if a boy is 18
and doesn't have girlfriends? » 4

ould your parents have let you start’'going out with boys/
girls when you were eleven?

Does it matter when you gtart going out with boys/girls?
What kinds of things may concern parents whose 13 year old
son/daughter regularly goes out with boys/girls?

i for topic .
- } ‘Young people and the law. <‘_) @

Poa i 3

... " situations Be , om rRT Y

=Y group of friends tries to persuade yau to.go* tc the pub.”
You know that your parents won't give you permission.

I, 'Youwht to' take a weil patd job With ‘Féw prospasts.  Your
parén¥s want you to train for a trade or. profession.

You want to leave school. Your parents want you to stay on.
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'Goodmwgh Harris Drawi ng Test
-by~ Florence L."Goodenough and .
- Dale B. Harris. 4
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Goodenough-Harris Drawing Test

By Florence L. Goodenough and Dale B. Harris

JE—
B Bo Girl.
ichool. Date of Drawing.
. Age. Birth Date.
Zother's Occupation.
Examiner's Notes Summary
Raw Score Standord Score | Percentile Rank
Point Scale
Man
Women
Average
Self

Quality Scale
Man
Women

Avercge

Copyright © 1963 by Harcourl, Brace § World, Inc., New York.

All rights reserved. Prinfed in U.S.A.



r Make Your First Drawing Here 71

Drew @ picture of o man. Make the very best picture you can. Be sure 1o make the
whole man, not just his head and shoulders.
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| Make Your Second Drawing Here

Draw a picture of @ women. Make the very best picture you can. Be sure fo make
the whole weman, not just her head and shoulders.
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Make Your Third Drawing Here

Draw a picture of yourself. Make the very best picture you can. Be sure to make
your whole self, not just your head and shoulders.
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HOW DO YOU FEEL?

Right now I am

75

I like

Sometimes I feel

If I had enough money I would

My friends are

I do not like

I wish that
At home I
School

I have always

I have never

Other people

My family

Boys are

Girls are

When I was younger

I hope

I like myself because

I do not like myself because
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GUIDE&IN?S EOR SUPERVISORS' REPQRTS

In assessing the various activities which should form :
“part of the placement, the,following should be considered X
with specific exampies quofed uhere possible' = §

a) Counsel'hng and reL_atmnshigs

"), Ev,idence of the student's concern :for and warmth of
relationships with individuals -and’ groups mvolved
in’ coynselling

£1), Bvidence of the student’s ability to. make purposé-
“ful a counselling exchangé,” to'analyse the. process
and to plan a lorig term counsslling programme.-

*' #i1) ‘The appropriate.use and evaluation of ‘techniques, ' °
e.y. instruments, ‘tests, role-play,.etc. 5

iv) Evidence of an appreciation of expressed and:unex- ;
.. pressed feelings in both pupils and staff. ] D

! Evidencé Qf a capacity to communicate and respond -
% ‘appropriately to others and to recaqnize needs. -

vi) Ability to oterats distress,- j:ension, hosnuty,
‘ aggression and f:ustrauon. .

b) Pastotal Care

1) Ability. to work within this framewcrk ) T,

iy Capacity tu work as’a member Gf a team

iii) Knowledge of soclal services ‘and other community
A resources and ability to use this knowledge appro-
priately . )

i /iv) Abiuty "to plan work, assess prioritias, and to
“ function. aaequatexy i situations of pressure

_v) Reliability and accurac} in repm:ts,° letters and
3 recordinq. A ®

4:) Use of ‘supervisfon < _' ety D oy

v
) Desire to. learn and ‘take regponsibility for own.

learning (e+q. putting forward-issues. for discussion
with: the superviso: ,)
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% ¥ 1ii) ability to think independently and to disagree with
5 supervigor's point of view where appropriate.

Q) Student's self-awareness of own strengths and weaknesses
¢ .in relation to (a), (b).and (c).

. S

of the Student"s Work °

1. Superviscrs are asked to state what in their view haye
s . | been the results of the placement for, the student .and
al . to.what extent the studen® is capable of further

o 7 ' developing expertise in-this field. , s

% e ‘2. - Supervigors are asked tc state if ‘the student is
N <+ .' recommended to pass or fail the. placement on- the basis
' of their.comments in the varlous areas of assessment. as
outlined above. (. 5"

s, o

3, Supervxsors ‘are also asked to comment’on any. fagtors
which may have influenced the student' s ‘performance,

“'in relatiop to the particular school situation.

Y It is axpected ‘that students in theil placement woulﬂ not

Have reached an acceptable standard of practice.if any of
the following statements apply to their work:

a) The -student has insufficient knowledge and \md
standing of -human behaviour to ‘help:clients. or to “work
canstmctively in’ the school.

b b) The student's personality and feeunga with- regaxd to
H ¢ 2 . relationships ‘with .clients and colleagues severely:
/diminish the effectiveness of ‘the help the atudent can
‘. pmvxae. - 3

¢)'The' student’s beh,avienr is professionally unethigal,

5. ‘All of th stat ents are clearly. mattex‘s of ]udgemen:
and it is €mphasized that, as with all statements of
assessment, they should be 'related to the work doné by
the student which should be ‘used as evidence and J.uus- K
tratlon. h

ik
-

Py &K (e.g: difficulties which the student may have encountered .




APPENDIX III

Briefing for School.Placement ) .
% Students will attend the school to which they have been ',
.allocated on Wednesdays through the collége terms %4

\ beginning the ‘first Wednesday in November and also for two
continuous weeks. in the beginning of March.

AIM

That students have.as Wlde a range of. expanence as
possible within the school toi-

, . increase their knowledge of counselling and’
g o pastoral care rélatéd to the educational aims

| : of the schooly e
-develop their practical skills“in caunseumg
and group work,

to an extent which will enable them to become effective
counsellors.and/or constructive members of a pastoral
care team in schools to which they may be appointed on
completion of the Diploma Course.

Areas to be covered .

* 1 Srdurite bavel Rexing ue) of tiatk sokool experience,
+ students &hould have the opportunity for the following

activities:= B
; , z ] ~
» During the preliminary visit and first twq or !:.hxee .
. % weeks, the students. will' be expected to become well
g ok acquainbed with the school by:=. ),
(a) consulting the Head and staff to discover th
* T ‘aims dnd’ objectives of the school
v T (b) “consulting those S RBOAADIE for comuaiEng, . =

ol i e to’ discover the aims ‘and objectives of the
3 ;. counsellifg serv).ce within the scho 1;

N: 3

. (c)- consulting members of gtaff, particularly
0 - those active ih the pastoral work of the schaol,
R to discover how the above aims are be).ng‘ 9
! .implemanted- sin




' (e) observing the system at work, particularly
pastoral activities;

(£) .studyinq the school's assgssment procedures,
cumulative records, links with 'feed' schools
and contact with outside agencies;

(g) observation of children in different school
situations.

2. Ccunsell).ng and Pastoral Care.

Having become familiar with the structuré and function
of ‘the school, students'should develop their’ practical s
skills-along. the' lines outlxned below,

(a)’ One=to-one counselling séssioné with pupils:
It-is suggested that_initially these should
be fairly straightforward,. e.g: routine: inter-
views to discover how new entrants to the
school ‘are adapting'and whether -they have any
difficulties, x ~w

(b) ‘Writing reports on those interviewed: for sub- :
missicn to the 'School .Counsellor.” g :

(e) Dlsdussion with the School Counsellor concern=-
ing any problems emerging fmm the m(:exview.

(d) at case ; at fizst as. i
observer but-later as. participant.

(e) Short-term cna—to one counselling with pupils
experiencing relatively minor problems with,
_follow-up ‘discussion with the School ‘Counsellor.
It is’suggested: that during such discussion the
student should be. encouraged to formulate tenta-
tlve hypotheses and possible remedial action.

R ) Dependinq upon progress made, “thé student
hou.

embark upon one or two long term cases
chosen in’ consultation with fhe school
. counsellor. ' . 5

(g) Students spend. time in college studying and:
practising methods of Bromoting’ small group
digcussions; using.games, simulations'and'role"
.play and’ devising resource material. It is
hoped they can 'be given: the opportunity to.
participate “in-group dlscussion and grg
guidance ‘sessions,- perhaps as .part of
careers or ‘social education programms 1n the
s ’.




(k) Since many problems -emerging Ercm counse;ung

84

sohooT, Tnitially they wighe Just Bberes suen
groups in action with follow-up discussions with
the group leader and latef run groups on their
oun. - v

(h) The opportunity to'practise-administering and
interpreting vocational guidance tests would
be helpful to thle students. Students.should
be dble, as a result of their studies. in college, " !
to participate in the vocational guidance and . .
counselling programme of the' school, i.e. .in T
one—to-one sessions or group-sessions. - A

'(1) Students stud; social Peucy in cqllege and will'

learn about. the, functions of the-social welfare
‘services. It is hoped; that the-school will:be
able to“arrange -for students.to consult the
various. agencies. co-operating with the school;
v either at school or by visits to-their centres.

(3), Some experience in intervxéw;ng parents’ in
school, 6r on home visits, would be helpful to
the stufient, It is suggested, however, that
such contacts should onlty be made by studepts
.after consultation with the School Counsellor.

sessions involve learning and study difficulties,

it is considered important that students should

both become fully acquainted with the remedial
resources. within' and. without the school, and -

reach’ an understanding of curriculum development

and planning.. It is hoped“that, as a.result of
their -college studies and discussions with the |
,'sr:hool Counsellor, they will become aware of the
limits of the counsélling rolée and when to refer

to specxalists in and out cf the school.

(l) Testing. ’l'he st\hient will be expected to become
acquainted with. the administration of -tests, .
standardised or_ otherwise, used in the school. g

 He should becom@ familiar with the manuals,y.
scoring and interpretation of’ the.scores. ' It
is considered important that .the. student should
only administer tests, especiauy personality
tests, when thesSchool Counsellor and/or college -
supexvisor cons;de\rs him to be competent to do i .

(m) Throughout (:hair practise, students should con-
sult members) of staff concerning.the children
they " ccundell providing them with feedback .as

i
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approptiate and with due regard to the ethics
- ‘of ccmfidentiuuty

3.. Supervision

(a) The studént is responsible to’ the Head Teacher.
. In practice the. student's work as a -counsellor
> 4is.supervised by the recognised trained '

e R counsellox in the school and the student is .

- ‘expected to report to.and Giscuss cases with
him.’ - Thé Report presénted for assessment is
jointly prepared by ‘the counsellor and the
student, 5 .
(b) . The course tutor or cther designated member of
-, the'-Centre' ig responsible for'liaising with
‘ the ‘chool, visiting at. least. twice during the:
year and discussing the student and his work
with-the school .counsellor. -The tutor also
. discusses cases. with:the students 'intutorials
and seminars.

(c) There are weekly case discussion groups.in
College, siupervised by-a tutor.
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. . © HARLOW

Harlow is a new town (one which vas ‘built. to help
disperse the people and industries of London) situated about
37 ki],ometers north of London in Essex County. It was bujlt
around the already-existing .tows, ‘now known as 014 Harlow
-and was initially populated with people primarily from
“London's east ‘end. Tt is a result Of the New Towns . Rct of
1946. Harlow has'a populatxon of approxinately 100,000; it
this being. divided 1hts neighbourhood ‘Clusters ot .quarters.

. s fhe . infistry in Harlov.is mainly of ‘the electrical and
electronic nature. There is a major distillery and numerous v
smaller retail business. Fewer than 10 percent commute to’

_London to work -each day. R :

In the area of education Harlow has 23 primary schools
A B 16PGS BECORANEY EOKOOLEL. TN agd:.uén there is a i &
Technical éo;gege and twp Evening Institutes for adult
e:iucatic;l; . ; J '

Harlow has a number of social clubs and recreational.

. centers, ‘with the major one being the Harlow Sport Center:

3 Harlow is governed- by two authox_:itles,} the Harlow .

Development Corporation, and the:Urban District Council. w5

. The Hax;low Development Coxporation is ad.ministered by the.

" Central Goveriment while the Urban District Council com-

. pEises thé< Municipal Government. S g B

R

n Introduction to Harlow.

Wik 1 Unpublished manuscript, |
- Memorial University, 1969 ; =
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ONGAR

Ongar is a’ small market téwn®in the Epping Forest

District of Essex in Britain. It is a suburb.of London,
and, as such, is Home to many individuals who commute to
o London, each ‘day to work. In fact, until recently, it was
the last; (c} first) stop on the Central Line of ‘the London

- . Underground.. Thé 1971 Census Of England and Wales lists

ongax's aviig a population of 6,157; this'is probably Vo 4
o | e cloaer 0 7,000 by now.
Ongar enjoys much open recreational spacé in addition
to a well-equipped ‘sports complex/-—which also serves the
students of Ongar Comprehensive School. .
. © " As a toun, it seems to enjoy many of the advantages of
city life (beirig only 40 kilometers from céntral London),
with few of the disadvantages. It has a fairly low crime
‘¥ate and fewer youth problems, such as drug abuse; -than
would be found'in:a larddi-oity; “Ongak hes's lazge compre-
hénsive ‘school, which also serves some surrounding hreas.
" ongar. has no major industries’ although faming is’

’
rather 1mporhant in the area.

!

8 " Census 1-971--Eng1and and.Wales (Voh 2).  Her Majesty's
8 tionary Office, Londo g :
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! SOCIAL PROBLEMS TEST

- INSTRUCTIONS

1. Write your grade at the bottom of ‘this page.

. % y % | 2

S 2. Write your age in the space at the bottom of this page.
3. Read each question carefully. Think about it.

- Chogée ‘the answer that you think is the best one.

A B Then draw a circle arouid the letter in front of that

ansver.
YR

‘Do not worry what:someone’ else thinks: not everyone {
will give the same answer to each question.

TR\ MY GRADE IS:

) ; MY AGE IS:

o
MY SCHOOL-IS:

NAME:




5.

7. why should cziminals be 1ocked up?

SOCIAL PROBLEMS TEST

o !

A family had just enough money to gend one of their two
boya on a field trip. Should they ®end the older or
he younger one or neither of theim.

(a) Send both the following year.
(b) Send neithex. ]
(c) Send the older one this year and’the next vear, the

younger. 8

Why should people not spread bad -stories abaut their
‘neighbours?

(a) It"s not right. L
(b) Because you won't have any Friandn:
(c) -You can destroy a person's reputation.

Yould it-ever be 'faiz to cheat on a'test?

(a) Nc, bscause lt doesn't teach you anythxng.
. (b) No, you're only,cheating yourself.
" (c) No, the answexa might be wrong.

Why should all trafiic going one way keep to the same
side of the street?

(a) It décreases congestlon and speeds up ttaffic.
(b) To make room for other cars.
+(c) It's the law, i

T you could save a-sick man's life by telling him a ,
lie, would it be right tD tell 1t7

(a) ‘I think it depends upon +the man and’ the lie.
Yes, to save a man's life .
1:_:) No, it is wrong to- lie. 53

Why should you .not break intoa house to rob it?

(a)- It's .wrong. c oy )
(b) They would put you in jail. - {
(c). You WDuld not like 1t if someone b;goke into yeurs. .

(a) |10’ prevent’ further -crime.
(b) Because they are very bad.
(c) ‘Because it's'the law,




8.

9.

10,

_the.clup do?- . . é R : e

= ~01:;.

. _(a)«,Yes, they bo(;h stnf.e.

. 2 . . ® E
P Ey -

A man and a boy were found guilty of scealinq a bicycle.

Should they be given the same punishment?

(a) Yes. . 5 g S R !
(b) No. - ¢ . . 2 Wty L ° i
Poter vas almost late for school when he say the | i
neighbour's dog with his paw. caught in a wire ‘fence,

Should he be on time for: school, or !“’IP the dog?,

(a) He'should hielp the dog. . “u oy % wl & 5 i
(b) No, he should be on ‘time .for school. '

some: bcys‘ had a.club, -To get into the clib a boy had ‘o
pass ‘certain tests of running ‘and-jimping.’ One of the
boys . in‘the:club had'a friend who was'a cripple. and: R JF
wanted:to joih the’ club, but. of courée he could not pass g
the running-and - ]umpinq tests. JWhat shouid’ the boys.in,

(2) Make hin an’ horlorazy member. .
(b} Do'got 1ét him join. S8,
(c) ‘Give him a different kind of test,

Is there any reason why you should not take your: own
life (k‘lll yourself). - -

(@ yes, you owe it to your parents and friends to stay

ve

«b) Nc, there isn't.

(c) It's against' the laws of God .and man. & e ‘, S W2 «

John'was so pleased with Henry: that he prcnrised to givé

hir ‘ohe wish, whatever ‘Henry:1liked. :"All right," said .

Henry, ‘eI want_you to sit beside me’on our n 2xt arith-
t

metic sty and: let’ me. ‘copy: your! answers._ fhat shoulq

John' do? g o .
(a) Ask' ae;nry to: ask something else, = o \' A t
(b) He'il[have to go through.iwith it. ! :
(c) He should not llet Henry, copy. £0r his. own’ good. _‘ .

Why shoutl you:not_thizow hot water ‘on your mother

(a) Becausé. your mother would not uke ;.g
(b) Because cold is’better.
(c) Because it would hurt thé cat. ° .

Orie man stole a dd1iar from the ’hutchez vhen i washit
loaking. Another:man tricked his paper boy into” givimr
~him’ a dollar too" much, change. Were they eqi al‘.ly bad?




(b)'No, it's harder on the paper boy.
(c) No, stealing is a worse crime.

15. Why should parents send their children to school?

% : (a) They have to j
(b) To learn to be better, more useful citizens.
. . (c)..For an education.

16. If you were lining up children of different ages for a
race, would you start them all off even?
(a) No, the young ones should go ahead. ) C
1b) Yes, to'give them an equal chance.

17. Is it all right to take the blame for someoils else? .

s " {a) 'Yes, when you are helping them by doing it.
£y (b) No, because it ‘would be tell:.ng a lie."
(c) Never take another person's blame. .

18. If you have broken something belonging to someone else,
; you could --~

(a) Hide the pieces..
(b). Buy a new one. [y
(¢) Let- him break something of yours.

19. The Browns had two children. Peter was five years old
and Robert was nine. Robert thought that he should be
allowed to stay up later at night then Peter, because
he was older. But Peter didn't want to go to bed unless
Robert went too, What should Mrs. Brown do?

¢ (a) Let Robert stay uj J
(R) Robert should go to bed and get up when Petet s
asleep.
(c) send both to bed.

.20. One day the class had been very bad and the teacher
deci’/ded to keep them all in after school for punishment.
But-‘there was oné boy in the class whom she specially

. liked and she let him go home ear1y4 Was that fair?

(a) No, it is mot fair.
(b) No, it will hurt the boy in the lonq run.
(c) Yes, if she wanted to.

. 3 .
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SOCIAL PROBLEMS TEST:

5

©.0.

a, 9
b, 5
c. 5
14

b. 4
1

a. 1
b. 0
Je. 11
av i
b. 12
c, 11
a. 8
b.- 14
c. 2
Ta. 14
b. 7
a. 13
b. 4
c. 1
a. 0
b. 12
c. 4
) 19
b. 4
c. .7
a. 9
b. 13
c. 1
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. §
I. ADMIN’IS’!‘E’RING THE QUESPIONNAIRE
Administration and Timing \\ . ¢ '

% 3
. The D.I.T. canbe group-administered and usually a class

period (50-60 minutes) is ample time for the 6-story version.

There is 4@ shorter version {see Secuon 7) consisting of 3

sbones which has almost the same charactenstlcs as the

be etouraged to finish within an houri :In some'cases

longer versinn. The D.I,T. is not intended to be a Epeeded
test and’every subjeqt should flnlsh'the entire qugstionnalre

--somesubjects “may want ta71inger bver ‘ansvers but:shopld

the. -

*1.T. has been given w subjects to take home and ‘complete

without 'mcnitennq.‘ wuh such use the expeumentor should
have assurance that subjects are mutivated to- take the cask

seriously, that they do understand directions, and that’ their

. W . 3
answers are solely their own. In other cases the D.I.T. has.

been administered one-to-one, with the examiner reading
through the -queEQonnaué gvir.n the subject, and htlpi‘ngvthe
subject with the directions -- this mode may be apprupriate
with less motivated suhjects, or those unfamiua: with
‘objective test formats. &
The present.forms of the D.I.T. have subjects put check
marks and numbers diréctly on the questionnaire bcoklet, but

with subjects accustomed’to objective tests, the use of

machine-scofed -answer sheets could save time “in data pro-

cessing. .(We hope to- have answer sheets and a service for

machine. scoring available soon.) -

e




readinq the story is to read each item by 18e1€ and to rate,

Instructions to Subjects )
I think that the important points in giving.instructions
g > 3 d

are the following: S o

(1) We are intefested in the subject's own, opinions

about controyersial social issues. Different peoplé have

different opinions. . i
(2) The time allowed tq ‘completé the questi

isually ample for everyone to finigh it. . subje

consider .every item carefully but also should gace 2nselves .

S0 that they fl.niél in about an houn

(3) Every story has 12 Lssues The ﬂ:st task after

“it in importahce.’ |After rating each item Lndivldually, then
the subjéct considérs, the bet of 12 Ltems did chocses the

four most important items. I usually introduce a sample

| story (Frank Jonés deciding about BUyidg a ‘car) to illustrate

the task of rat].ng and ranking issues in tems of thelr im=
porhance J.n making a decision. With sub]écts unfamxliar

w:_th Dbjective tests (an,d routinely with junior hlqh sub=

jects) I sugqestvre ng through the Frank Jonss samplé case: .

aloud tn the* group and going through the sample case’ with
the subjects, seeing. ;} they understand the task and- answer-
ing questions about procedures--then affer the 'sam;ale cAs,e,
‘subjects aré on their own. L5

(4) Note'that the sample tase illustrates itelns which
may not be‘ colnprehended.(’lten\ 4) or w :Qh sound like

‘gibberish (Item 6). Subjects are instricted to mark such




Thxoughout the; test ‘there. are

5 mukmg ES decxs).an @ut Sostai ptroblens) what
should be thé most important quéstiohs a- person asks
_himself? "On what:;general tgasis wou e

" to detemine iz is cruciallin. the:

; On the next page is & list of questions that. a*
peson might:ask himself when he.is trying to make
‘‘a decision - Read one questmn “dt a-tine and-check

Great impnrtance—-check “here LE . H

T something that makes a'big, ‘¢rucial
one. way or the-other in’ making a deei;

'\ the ‘problem.

Much /importance-=Check he:e 1£ vthe guestio concems

" something that a person’should clearly be aware

< o of /in making .a-decision, ‘and one‘way'oxr the-Gther, -

.. it would: make a ‘difference in your declsxon, But
E rnot.a blg, crucial difference., -




2 A thing you. generally care about, ‘but;
R, ; 5 nol: of crucia:l 1mpo:tance in dacidm abou_t this. ¢

Check here if the quéstidn concerns - L
. £ o S ‘not. sufficiem:ly 1mportant ta‘con- i . B
‘sider in this r g ¥ s

t hate l.f the . question is abouf samething
that'has ‘no- importance : in: aking 2. decision, and -that . .’

Some-of the,
make no sense—- ’
W
111 be'asied. to give your
‘Hete is a\ & ary s an;

**:'Frank Jones. hasibeen ; thinki.ng about buying d ca
is® n\arried, hast two ‘shall children and earhs-an average
] The . Car /he ‘buys ‘will be hig family s ‘only¢ar:
iwill be uged mostly 'to get 'to work and.drive:around'to
bt Bametimes for vacation trips, alsoy. -In; trying to: dec1de
whatcar to buy,.Frank Jones.realized that:there were. a lot.
“0f "quéstions to consider. . On the next page:theres a list:

£ stions. . E

&r -

£ ihe hext ‘vage cher.“k ofie GF the .

:spaces. by sach statement of a considerations’ (For instance,
Af you' think' that statement #1/is not.important.in making -
'a decision about buying a car, [check the space on the: right.),
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Instructions for Part

' | Gecisfon.
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Whethet the car dealer was in.the.

ame block 'as. where Frank lives.

ote that in-thi¥ sample, the pexson
"taking the questionnaire & 5o :
think ‘this vas important in making-a »

i 2 ased car be more econonigal

" An the long ran - tharf'a new car.

“(Note that’'a check was put in the far .
1ef€ ‘space- to indicate the opinion *
. that :this" is an ‘important issue-in.
making.a decision about buying:a car:’

Whether the cnlor was green, Frank'
favorite color.-

Whether the cubié inch displacement
‘was' at least 200. - (Note that if-you
are - unsure about,what "cubic inch
displacement" means, then mark it "no
“impoztance.” :

Would a‘large; rooy car be ‘better
than. a ¢ompact’ caz.,

Whethex the front COnnibilies were
differential.: (Note that if.a state=
ment’ sounds like gibberish or nonsense "
‘o you mazk it "no.importance.")

(sample Question)

From ‘the '1ist. OF quastmns abave, sel.
one ‘of ;the whole group.
question ‘on the top.line'below: Do l

Put the numbe|

of ‘the most im ant
ikewise ifor youxr 2nd,
(Note ‘tha't “the | top

eEt ‘the mest. xmpcrtant

3rd and 4thomostimportant choices, -
choices . -in this'.case will come from the' stdtements that wera
checked on’ the far left-hand side--statements #2 and' 5 were
thought . to, ‘be very lmporuntf In-deciding what fls: the most
1mportant a person would re-read #2 and ﬂS, and then pic,




Lan N

one of them as. the wst Lllpoxtant, then put the ,.ot_hex: one as
Jﬁenzomi most l.mportant, and so on.)

uost.i.npcrtant i &

s second-most important . 2 _ : T
Third nzlt important i T ) ¥ 2
Fourth most important - 1 .
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NAME:‘ . . - 4

;. STORY  'STAGE. .3 4" BA
) 2 )

, ' Heinz 5 i3 T
“Prisonér
Doctor ST
TOTALS! ., - i
i NjuE:

{sT0RY STAGE
St U,

Heinz 7 O 7]

v, . Prisoner. | e

Doctor

TOTALS :

NAME:

STORY - ~STAGE . 3 . 4 5a
B 2

.58

~Heinz " -

Prisoner

Doctox

TOTALS : s g

NAME :

STORY,

Heihz -

Prisoner

Doctor N

TOTALS: .
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oi:;:mmus ABOUT SOCIAL é:‘zémes

+4. . ~.This guestionnaire is aimed at. understanding how people
.‘think .about social . problems: Different people often have s

different opinions about questions of right ‘and wrong.. . There {
.-.are no "right" answers in the way that there are right answers' -
“to. math problems. We.woumld like you: o tell us.what you thihk

about -several problem stories, ' The .papers- will be.fed toa.
computer to £ind the average for the whole grox!p and no one.: ¢
,will see your 1ndivxdua1 answers. o % ‘

0 Please give ‘us fhe following infomatio

“School

. ‘In.this questionnaire yol 'will be asked to -give your . %0
opinions and several stories. ‘Here Lsa sta:y as.‘an example. v

. Frank Jones Has been_ chinking about buying a car.-. He
is married, has two small. children and earns an average i
come,  The car he ‘buys-will bé his family's only ‘car, ‘It 5
‘will'be used mostly to get to’ wQrk and drive :around tawn,; hut ~
sometimes ‘for. vacation trips also.. In t:ty:Lng o decide-what
car to buy, Frank ‘Jones realized that there were a lot: of
questions to consid Beluw there isa list of some cf
‘these quﬁstxons. 7 -

ycu were' Frank Jones, how impqrtant would each of
these questions be n deciding’ what “car to. buy?

nsciuc oris foé Part A:’ (Sampr Ouestior{)

On the-leff ‘hand side’check one of the spaces by each ‘athiet
ment Of a consideration; - (For: instance; if.you:think that
“'statement #1 is not inportant in-making a decision’about- . .7
buying a c:r, check the space on’ the nqht) 450




IMPORTANCE: W o

‘[Great [Much]

* 1. Whether e car dealer vas in the .
same blotk.as where Frank lives.

P mmaﬁsmn@omnthqa .
yi decision.)

5

Bbu!dausedcarbemam amnbmical
“'in the longrun than a new car.

.far 16ft space to'indicate the i
- opiriion that fhis is an ‘important’
issue in meking a decisi about
. ing‘a car.)

i 3.Wbemermemlogqueen l?'zanks
“favourite color.

V] T 4 whether the cubic: tnch displaoenem:
: . was at least 200.. (Note that if you
sl . are unsure. about: what "cubic, inch
i . d.lsplacanent“ means, tha\mark it 5
- *"no important 3

5 R -5.mu1dalaxge,mmycarbebetter
: 2 ‘aoanpactca:?(_

6. Whisther the front connibilies wers .~
differential, (Note that'if a state-

*ment sounds like gihbensh or non- ..
senise to, you, madk ‘it h@rta.nce )

N ;

: Inst\:uctlons for/Pax't B: (Sample Question) L T
Erom the ust/of questions “above, select the most impcr(:ant
one of the whole group. - Put the number of ‘the most. ;impoxtant
question on ‘the “top - line below; Do likewise for your 2nd, -

.. 3rd and: 4th most important choices. . (Nété that, the top’ choices

lin this, case  will come from the statements that were checked on.” ‘!

‘ the. far left-hand ‘side--statements-#2:and 45 were.-thought: to be

*.very important:  In deciding what is the most-important, a per-
-son would-re-read #2 and #5,"and then pick one of them as-the

" most.important, then put. the other one:as "second ‘most ‘Lmpor=
tant";. and 50 on. h)

v.l’DST SEDJNDNDSTMM‘ mmnmm rwmmsﬂ‘nmmm

(Note that a check vas put-in the' . .




ahmmwasnaazdeaﬂ-. fram a spécial kind of cancer.
that the doctors thought might save her. . It was a fom\
druggist in the same town. had " recently discove! ~

ch is half-of what it cost.. He told the dniggist thsf his wife
) ‘and asked him to sell it cheaper or let him pay later,  But

1d Hei.nz steal ‘the drug? (Check ‘one)

" ishourd sbeal it

“fereat [ Much Scxma Littxé
. . N 1.1 thether a cmnmnity's xaws are.. goi.nq
- L o o e upheld. .. ¢

" % A j ks, iz ‘Ish't it only natural for a loving

4 o 3 -+ 'husband to. care so much for his wife
"thdt he' 'd steal? . e

- e 1 3.:1s Heinz willinq 0 risk getti.ng shot

. o .as a burglar or goirg. to Jail for-the

e *.- chance that stéaling the:dmig mqht g

5 LR )

o 4. Whether Heinz is a pmfasimal
e . i\ wrestler, or-has considerable in-
K etk - 1 ,fl.uence with professional. wrestlers. .

- & i | 5. Whether Heinz is stealing’ for him- Sy
E ‘self or doing this, solely to help PR
scmeoneelse, e BT

3 . - . “; 6. Whether the drquist's nghts to his
: g . o ;... inventici have to be respécted. -

e S e 7. Whether the essence of living'is

. z Rl ! i 5 “‘more .ehcampassing than .the ‘temin:
X X ation of dying, socially and .
Lndividually. e B o o,

"8, What values are’going :toibe. the- " ,
'+ basis forgwemingh:m people’ act.
1 ‘towards: each other: s




f. IMPORTANCE:  (Cont'd) .

[Great [ Much | Same | Tittie [To

9. Whether the druggist is doing to be
alloved to hide behind a vorthless 1
law which only protects the rich
anyhow.

10. Whetlier the law in this ase is

. getting in the way Of the most basic

3 claim of any meber of sooiety.

11. Whether the druggist deserves to be
. robbed for being so gréedy and - *
i cruel.

12. Would stealing in such'a case bring
i about more ‘total good for the whole
© g society or not.

From the -1ist of questions above, select the Four most important.

i , Most Important .0 ___
Second Nost Important ____
Third Most mpoxta::nt .
Fourth Most Inportant

X > ]




ESCAPED PRISONER

A man had been sentenced to prison for 10 years. After one year,
hovever, he escaped from prison, moved to a new area of the country, and
took on the name of Thompson. For 8 years he worked hard, and gradually
save encugh money to buy his own business. He was fair to his customers,
gave his employees top wages, and gave most of his own profits to charity.
Then cne day, Mrs. Jones, an old neighbor, recognized him as the man who
had escaped from prison 8 years before, and wham the police had been o

looking for. -
Should Mrs. Jones' veport Mr. Thompson to the police and have him sént
back to prison?" (check ong) -
: Should report him Can't decide should not report *
= : him
! TvpoRTHNCE:

(Great | Mach |'some | Little | No
E 1. Hasn't Mr. Thompson been good enough
for such a long time to prove he
isn't a bad person?

. 2. Everytime someone escapes punistment
\ for a crime, doesn't that just
{ . y encourage more crime?  *

3. Wouldn't we be better off without
prisons and the oppression of our
legal systems?

. i 1 4. Has Mr. Thompson really paid his
! Gebt to society? i

5. Would society be failing what Mr.
Thonpson should fairly expect?

6. What benefits would prisons be
apart from society, especially for
a charitable man?

. 3 7.Rwoulldanyonebesocmeland
. beartlass as. to send Mr. Thampson
2 to prison
8. Would it be fair to all the prisoners
who had to serve out their full
sentences if Mr. Thampson was let -
off?




(Cont'd)"

[Great [ Much | Some [ Little

i i *
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9. Was Mrs. Jones a dood friend of
. Mr. Thonpson?

. Wouldn't it bera citizen's duty to

report an escaped criminal, regard-
less of the cxrwmsram:es?

n. l'bwwould the will of the people
“the. public good bést be served?

12. Would going o' prison doiany good-
* for Mr. Thanpson or protéct
anybody? 2

el o

From the list of questions above, select the four most.important:

Most Important _
Second Most Tmportant

Third Most Important

Fourth Most Important




.said she couldn't stand the pain

THE DOCTOR'S DILEMA

A lady vas dying of cancer which could not be cured and she had only *
about six months to live. She was in terrible pain, but she was so weak
that a good dose of pain-killer like riorphine would make her die sooner.
" she was delirious and almost cragy with pain, and in her calm periods,
she would ask the doctor to give her enough morphine to kill her. She
and that she was going to die in a few

months anyway.
What should the doctor do? (Check one) :
He should give the lady Can't decide He should
an overdose: that will not give
make her die the' over-*
~ 7 dose
IMPORTANCE:
reat | Much | Same [ Little [ No

1. Whether the waman's family is in
favour of giving her the overdose
& or not.

2. Is the doctor cbligated by the same
lae o everybody else if givi.nq
e would

as kxlu_ng her.

3. Whether people would be muith better
off without sogicty regimenting
their lives ard even their deaths.

4. Whether the doctor could make it
appear like an .accident.

5. Does the state have the right to
‘force cantinued :existence on.those
who don't want to live.

6. What is the value of
. to society's pers;
: sonal values.

th. prior 7
on per-

T Whether the doctor has sympathy for

the waman's suffering or cares more
about: what society. might think

LN r{
R i
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IMPORTANCE: (Cont'd) ]

1

” Great [Much | same | Little| Yo

A
Is helping to end another's life
ever a responsible act Of co-
operation.

L3
®

9. wheqm only God: should decide
. g a person's 1ife should end.

. B - 10, What values the doctor has et
4 . ‘for himself in his own perscvnal
code of behavior.

" 11, Can society afford to let every- |
% bodyendt‘heirliveewhmﬂiey =
want to.

12. Can society allow suicides or
mercy killing, and still protect
the lives of individuals who want
to Live,

From the list of questions above, select the four most important:
" Most important
Second nost important _y
Third nost important

Fourth, nost. important
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