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ABSTRACT

The study was an attempt to determine the problems
associated with the movement of beginning teachers from
Memorial's Faculty of Education to the teaching force.

The purpose of the study was to gain a better understanding
of the kinds of problems encountered by these graduates in
their efforts to gain entry into their particular career.
The study was of particular importance since i1t was under-
taken during a period of declining enrollments and alleged
teacher oversupply.

The determinants of beginning teacher's occupational
attainment status were grouped into three categories:

(1) ascribed or background factors; (2) achieved factors,
and (3) personal, self-concept factors. TEach set of factors
were comprised of a number of individual characteristics,
and investigated in order to determine their relative
influences upon the beginning teacher's success, or lack of
success, in obtaining a teaching appointment for the 1978-T9
school year. The data were collected by the researcher
through two surveys; the first was at the time of graduation
and the second was shortly after the beginning of this
school year. The statistical analysis consisted of Pearson
product moment correlations and regression analysis.

The study found that the most influential deter-

minants of the beginning teacher's occupational attainment
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status were the efforts one places in their job search, (an
inverse relationship), the willingness of the individual

to relocate, the individual's participation in the intern-
ship, as opposed to the regular, student teaching program,
the number of family contacts élready in the teaching |
profession, and the presence of qualifications enabling the
individual to teach either French or special education.
Other characteristics investigéted did not pfove to be
significantly related to one's chances of obtaining employ-

ment in the teaching profession.
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CHAPTER I

INTRODUCTION

It appears that a smooth and efficient transfer of
people from schooling to the occupations in which they are
trained must be a primary goal of a society such as ours.
Indeed, with the possible exception of organizing itself for
full functional integration of its diverse institutions and
activities, probably none of society's functions is taken
more seriously than preparing its members for the economic
roles each must assume in order to ensure its orderly con-
tinuation and development. Included in this process is the
socialization of the individual to regard this process as
most vital to his own well-being, ahd the socialization of
the individual to strive towards being fully integrated
economically into the social framework by being educationally
prepared for the occupation of his choice. Armed with this
specialized training the individual expectsto‘move success-
fully from the realm of education to the realm of work,
thereby obtaining his individual share of society's economic
and social rewards.

In an economic system such as ours, however, the
realms of training and of work are separate and distinct. In
such a case, the total responsibility for bridging the gap
between training aﬁd work lies largely with the individual
himself. Neither one's training institutes, nor his perceived

career institution, have any responsibility for his success or



failure to move from training to work. The result is that
certain attributes of the individual may determine success
in entering a preferred career occupation (e.g., his back-
ground characteristics, his achieved characteristics, his
attitudes towards life and his profession, and his efforts
to obtain employment). Given this to be the case,lit is
the purpose of this study to attempt to determinelwhich of
these factors are the "best" determinants for successful I
entry into the occupation under investigation, that of the
teaching profession.

The teaching profession, like other occupatioms in
the Western World, recruits its members according to theA
fundamental laws of supply and demand. In a period when the
demand for new teachers exceeds their supply, such as was the
case with the need for new teachers to service the baby-vtoom
generation during the 1950's and early 1960's, the influence
of the individual characteristics mentioned above becomes
less influential. During periods such as these there is a
need for all teachers who aré trained to the minimally
accepted standards for entry into the profession. Conversely,
in a2 perioé¢ when the supply of new teachers into the labour
market exceeds the demand, these characteristics assumne
greater significance. At the present time, when the supply
of new teachers éppears to have grown more rapidly than their
need in the marketplace, the relative significance of these
characteristics in determining successful entry intoc the

teaching profession may take on a greater importance. Thus,



now that these factors may be more visibtle, there is a
efinite need to investigate their functional importance

in order to determine the relative influences of each in
determining an individual's chances of entering the teaching

profession.

Background to the study

The late President Kennedy, in his message on edu-
cation to the eighty-eighth congress, January 29th, 1963,
stated that

Education is the keystone in the search

for freedom and progress .... For the nation,

increasing the quality and availability of

education is vital to both our national

security and our domestic well-being. A free

nation can set no higher standards of excel-
lence than that set in its schools and colleges.

(Kennedy, 1963)

Tnis speech formalized a process begun after the conclusion
of the Second World War in which increasing sums of govern-
rmert monies were used to create a large educational infra-
structure to providé universal primary and secondary schooling
to the new "baby-boon" generation, s well as ensuring open,
liberalized access to the large numbers of néw post-secondary
training institutes that were being built. The most important
of these colleges was that of teacher training institutes, as
increasingly greater numbers of teachers were needed to
sustain this growth.

However, the optimism of the sixties has declined in
the seventies. This can be attributed at least in part to

certain demographic trends, sex role stereotype shifts, and



economic considerations. The tidal-wave of fhe hbaby-boom
generation is over and fertility rates, which hegan declining
sharply in the mid-sixties, are starting to have their effect
on the numbers of children entering school age (see Tables 1
and 2). This phenomena has occurred concurrently with the
new career aspirations of large numbers of young women, which
is keeping them in the labour force for longer periods of
time. To compound the issue, both developments have occurred
at a time when governments, caught in a worldwide economic
recession, have perceived the natural demographic declines

in education as a éonvenient rationale for providing cuts in
the amounts of money allocated to education. The cumulative
result has been the displacement of fully qualified and
certificated teachers who, upon completion of their training,
cannot be assimilated into the teaching profession. With
large social, economic, and personal investments in their
chosen career, these individuals are now being told that
their services are not needed, and that their formal edu-
cational qualifications, while possibly beneficial in a
general, intrinsic sense, are not bteneficial to them in the
economic sense in which they anticipated.

This problem of teacher over-supply, while neither
unique to Newfoundland or Canada, nor as serious here as in
some other Western nations, is still one that has become
increasingly serious and visible. Each succeeding graduating
class of potential teachers is additionally aggravating the

total situation.



TABLE 1

Birth Rates .
(Newfoundland)

Live Births

Population Rate

Year
(000's) (000's)

1960 418 14,51  32.1
1961 458 14,244 31.1
1962 468 14,350 30.7
1963 LT76 14,764 31.0
196L L83 14,328 | 29.7
1965 L88 14,697 — 30.1
1966 L93 13,580 27.5
1967 L9g 13,066 26.2
1968 506 12,635 25.0
1969 51k 13,751 26.8
1970 Bk | 14,121 27.3
1971 522 13,280 25 . b
1972 532 14,535 27.3
1973 541 12,659 23.14
1974 542 10,581 19.5
197 2 220 - 95123 16.7
1

Statistics Canada, Projected Population by Sex and Age

for llewfoundland,

1972.



TABLE 2

Actual and Projeéted-Enrollments
of Six-Year 014 Cohort:
1967-68 to 1985-86

1

Year Actual Year Projected
Enrollment Enrollment
1967-68 13,132 197677 11,159
1968-69 13,4kY 1977-78 11,450
1969-T0 13,501 1978—79' 10,383
19T70-T71 13,719 1979-80 10,189
1971-T2 13,473 1980-81 10,383
1972-73 12,993 1981-82 10,577
1973-TL 12,522 1982-83 10,969 .
19TL=T5 12,387 1983-8L4 11,159
1975-T6 12,568 1984 -85 11,&50'
1985-86 11,741
1

Department of Education, Province of Newfoundland and
Labrador.

Statistics Canada, Projected Population by Sex and Age
for Newfoundland, 1972.



The Newfoundland Task Force on Education stated,
The enrollment decline has occurred at
a time when the chronic shortage of qgualified
teachers was just beginning to be overcome.
The policies that led to the increase in
teacher supply and quality (such as the
expansion of the university system, the
growth of part-time study, and strong salary
incentives) were formulated at a time when
decreased enrollments could not be foreseen.
The 5-10 year lag between the implementation
of such policy and its fruition in terms of
increased teacher supply coincided with the

emergence of a declining birthrate and its
impact on enrollments.

(Crocker and Riggs, 1978, v. 4-5)

Thus, at a time when the problems surrounding the supply end
of the bridge between training and work were being overcome,
the.demand for their services decreased. 1Instead of creating
a relatively harmonious balance between training and work,
the pendulum has gone in the opposite direction.

The seriousness of the current decline in the need
for new teachers can be determined from Tatle 3. In the
mid nineteen sixties, total annual withdrawals from the
province's teaching profession was approximately 25 per cent,
a large proportion of which were assumed to be women taking
up household duties. By the 1975-T6 school year the number
of withdrawals had dropped to approximately 8 per cent of
the teaching force, and it is still declining as the econonmy,
in general, &nd the numbers of teachers needed, in particular,
continue to contract.

The implications of this reduction in the need for
new teachers for Memorial University's Faculty of Education

is substantial, 2s can be seen from Tables L4 and 5. According



TABLE 3

Actual and Projected Number of Teachers:

1965-66 to 1985-86

Year Adtual

Year Projected
Teachers | Teachers
1965-66 5545 1976-TT Th32 & 225
1966-67 5644 | i977-78 7286 + 216
1967-€8 5855 1978-79 T165 = 217
1968-69 6206 1979-80 7045 + 216
1969-T0 6315 1980-81 6933 + 216
1970-T71 6L3T 1981-82 6852 + 214
1871-T72 66L8 1982-83 6781 + 211
18T72-T3 68973 1983-8L 67TLh9 + 209
1973-Th 7095 198L4-85 6757 = 208
- 197L-75 7370 11985-86 6793 + 210
1975-T6 1532
1

Department of Education, Frovince of Newfoundland and
Labrador.

R. Clifton and J. Bulcock. Demography and Education:
Implications for Newfoundland and Labrador, D. 14,




TABLE L

Actual and Projected Teacher Acquisitions

1968-69 to 1985-86 1

P

Year Teacher Year Projected
Acquisitions Acquisitions

1968-69 1651 1976-77 | .623 ¢+ 25
1969-T0 1hkT 1977-78 Lot 2 11
1970-T71 1410 1978-79 L7 + 18
1971-72 1444 | 1979-80 383 + 14
1972-T3 1431 1980-81 33k + 1L
1973-74 1270 1981-82 .31h + 10
19T7TL-T5 1156 1982-83 2861 + 8
1975-1T6 953 1983-8k 282 + 8

198L-85 290 + 8

1985-86 290 * 10
1

R. Clifton and J. Bulcock.  Demography and Education:
Implications for Newfoundland and Labrador, p. 1hL.




Projected Teacher Acquisitions from

TABLE 5

1977-7T8 to 1984-851

Memorial:

10

Projected

Year Projected Year

Acquisitions | Acquisitions
1977-78 373 ©1981-82 236
1978-T79 335 1982-83 211
1979-80 287 1983-8k4 212
19080-861 251 1984 -85 217
1

R. Clifton and J. Bulcock.

Demography and Education:

Tmplications for Newfoundland and Labrador, p. 1k.
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to Clifton and Bulcock (1978, p. 9)
The projections for the year 1977-T8 proved

to be very accurate since approximately 350

teachers from Memorial were hired. Assuming

that these trends are accurate we calculate

that from 1977-78 to 1984-85, there will be a

general decrease in the number of teachers

hired from Memorial University. This decline

will be approximately 156 teachers or L2 per

cent of the number of acquisitions from Memorial

in 1977-78.

Taking into account the finding of the Task Force on
Education (1978, p..52) that Newfoundland presently has the
youngest teaching force in Canada, and that the steep decline
in withdrawals from the system is expected to continue, this
represents a dramatic drop in career opportunities for the
province's young education graduates.

In addition to these handicaps, young education
graduates attempting to enter the teaching force for the
first time face two additional obstacles. If we assume that
age and years of experience are significant factors in the
recruitment of new teachers to fill the limited number of
vacancies that become available each year, then it can also
be assumed that first priority will be given to experienced
teachers attempting to re-enter the profession after a period
of absence. The Task Force on Education report that 40 per
cent of the teacher acquisitions in the 1977-78 school year
were experienced teachers (Crocker and Riggs, 1978) . This
group were comprised primarily of women who had completed
household responsibilities, such as child-raising, and were

again available to become actively involved in their profes-

sion and former teachers who took leave of absence to further
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upgrade thelir academic gualifications at Memorial University.
Thus, this reserve pool of available personnel, with their
prior experience in teaching, had a decided advantage over
new graduates and limited further their chances of success-
fully bridging the gap between training and work.

Another reserve pool of highly qualified graduates
that is also competing for the available positions is that
of recent graduates of previous years who were unable to
obtain a position previously but who are still committed to

the teaching profession. The NTA Bulletin, November 29th,

1977, reports that, "In Newfoundland, there were 1,000
unemployed teachers as of September 1, 1977" (Williams, 1977).
Though 1t is not known as yet the precise accuracy of this
statement it 1s expected that this is, indeed, a good approx-
imetion of the problem at hand. Given the fact that these
forrmer graduates are older and probably more experienced in
positions other than teaéhing, they may also receive
preferentiel treatment over more recent gréduates in the
school boards' hiring practises. Thus, in addition to
demographic and policy limitations, new graduates from
Memorial's Faculty of Education are also further handicapped
by the presence of these two additional reserve pools of
avallable teaching personnel.

It is in the context of these particular handicaps
that facé tre beginning teacher invhis efforts to obtain an
initial teeching position that this research was undertaken.

] 3

The premise is that if individual characteristics play a
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dominant role in the success or failure of new teachers to
secure a position in their chosen profession, then these
characteristics will be even more evident during the present

period of declining opportunities.

Significance of the study

.The demographic shifts in recent years have spawned a
number of studies dealing with their effects upon educational
institutions (i.e., 0.E.C.D. reports; Stapleton Report;
Ontario Commission on Declining Enrollments; Newfoundland
Task Force on Education, etc.). Very little effort, however,
has been spent on characterizing the problem at the level of
the individual teacher graduate, particularly in relation to
the effect these changes have had on thé graduate's'ability
to assimilate successfully into the teaching profession.
Therefore, it is the task of this study to investigate the
problems related to declining enrollments from the supply,
rather than the demand, ?erspective, in an effort to determine
the individual charactefistics that are most important in
determining the teacher graduates' ability to obtain employ-
ment upon completion of his training.

In such a study there are of necessity two distinct
groups - those whkoere successful in obtaining a teaching
position after graduation from the Faculty of Education, and
those wholwere not as successful. These two groups will be
looked at in order to determine the characteristics that
might distinguish them. = In doing this, 211 factors taken

into consideration are determined at the level of the
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individual; thus, its effects on educational institutions

and recruitment practises are not directly studied. It 1is
hoped that the information obtained from this study on the
characteristics of individuals in teacher training that
determine their success or failure in entering the teaching
profession during a period of declining need for new recruits,
can complement the studies already undertaken at the insti-
tutional level regarding the effects of declining enrollments

on teacher supply ard demand.

Limitations of the study

In conducting research of this nature, it is unfor-
tunate, but nevertheless.true; that a certain number of
limitations have to be assumed. This 1s true of all social
research, and is particularly familiar to those researchers
who investigate social phenomena without previous studies of
a similar nature to provide guidelines. The best example of
such a situation is the arbitrary manner in which the
characteristics that were considered in this study were
identified with the problem of teacher employability. Other
characteristics of equal or greater importance to the outcone
under consideration may not have been considered by the
researcher hence were not measured or included in the survey.
llevertheless, although the Selection of individual character-
istiecs included are part of a subjective bias as to what
factors were relevant in the study, they were determined only
after careful consideration.

!nother limitation is the time interval during which



1.3

this particular study took place. The sample used was the
Spring, 1978 graduates in education who attended Memorial
University on a full-time basis. The outcome factor was
their ability to secure employment in the teaching profession
for the 1978-T9 school year. Since we do not have a previous
or subsequent study to determine the representatives of this
sample to other graduating classes, any attempt to generalize
the findings here to other graduates must be treated with a
degree of caution.

The third limitation is the representativeness of
this sample to the total population of this particular
graduating class. The return rate for both questionnaires
was approximately T9 per cent of the total possible population.
While every effort was made to survey the remaining 21 per
cent, they did not reply. The reasons for not replying are
not known; thus it cannot be ascertained whether this group
represents a definite bias in the study or not. It can only
be assumed that their failure to reply represents a number
of random reasons and that this 21 per cent is divided
similarly to the rest of the sample on the characteristics
under investigation.

It should be noted that all questionnaires were of a
self-report nature. Therefore,there were few ways, except
in the case of some particular factors where the information
was obtained from the registrar's files, to provide independent
confirmation of the information being provided. However, it
is assumed that the respondents reported the information 1in

a responsible and accurate manner.
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Other limitations dealing with the methodology for
the operationalization of the variables-will not be mentioned
here. Rather they will be included in the section dealing
specifically with the methodology.

Most of these limitations are general to survey
research designs and were known prior to the initiation of
the investigation. It is not believed that these limitations
are serious enough to distort any possible findings to the
point of making them insignificant to the study at hand.
Rather they are limitations that must be recognized and

incorporated into the overall research perspective.



CHAPTER II

THE THEORETICAL MODEL

Perhaps the most general statement that can be made
about.the determinants of one's probability of obtaining
employment is that is reflects an interaction betweeh the
characteristics of the individual and that of his environ-
ment. The salient environmental characteristics, for the
young university'graduate seeking a career in teaching, are
the rapidly declining school enrollments, and  the presence
of a large reserve pool of qualified teachers. Given these
phenomena, the study concentrated on the supply side of the
laboﬁr market, and sought to determine the individual
characteristics, (ascribed, achieved, and attitudinal), that
were Iimportant in accounting for the succesé, or lack of
success of Memorial University's education graduates in
obtaining a teaching position.

The mechanisms used by new graduates in their attempts
to secure a teaching position are many an& varied. Some of
those at the individual's disposal are characteristics over
which one has no control, such as family or background
factors which are an integral part of the individual's
identity. These are called 'ascriptive' characteristics
because they ére'ascribed to the individual by circumstances
or events that originated outside one's sphere of influence.
Other factors, which are directly a product of his own

efforts or deliberate manipulations are termed 'achieved'
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characteristics, since these factors were localized within
the realm of one's own control, and are'a product cf his
efforts. A third group of factors are the 'personal' set
Vof characteristics, which define attitudes and beliefs
concerning oneself in relation to his career profession -
i.e. teaching. All three groupings are perceived as
mechanisms which influence the probability of one's success
or failure to market his professional skills and training,
particularly at a time when the numbers of new teachers
being recruited into the profession isiin 8 period of
decline. Thus, given that these three groupings of indi-
vidual characteristics, and the severai factors that
comprise each of them, affect one's efforts to obtain a
teaching position at the present time, it is the intent of
this research to determine which of the characteristics are
most significant in influencing occupational 'success' or
'"failure' in the teaching profession in Newfoundland.

The characteristics accounted for in this study were
developed from the realm of 'conventional wisdom' regarding
the processes involved in influencing occupational attainment
in the labour force. Some of these factors (for example, the
ascriptive characteristics) are quite general in their
influence on labour market opportunities, while others (for
example, the achieved characteristics) are directed more
specifically in their impact towards the teaching profession.
Most have been discussed at one level or another, but few

attempts have been made to incorporate them into an empirical
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studvy. For this reason, the research presently undertaken
is an initial attempt to give this common-sense conventional
wisdom some objective meaning. To_accomplish this task the
notions of conventional wisdom or informed opinion regarding
the particular characteristics included in this research is
a necessary initial Jjustification for their inclusion.

AS described above, the characferistics researched
in this study fall within three umbrella groupings - ascribed
characteristics, achieved characteristics, and personal
cheracteristics. Xach will be outlined below, together with
their elements. sach grouping will be placed in the context
of a particular statistical.model and the three models will
comprise the general model that is formulated in order to
test specific hypotheses regarding the determinants of
occupational attainment in teaching for the Spring (1978)

graduate class in education at Memorial University.

Ascribed Characteristics

The ascribed or background characteristics which
require consideration as possible determinants or occupa-
tional success or failure are as follows: (1) sex, (2) age,
(3) community size of one's hometown, (4) socio-economic
status of the family, (5) family links to the teaching
profession, (6) religious affiliation. Each will be treated
in turn below.

Sex

People still believe that the qualities
which make a good elementary teacher are
those which make a good mother ... Thus,
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there are unwritten laws, perhaps, saying
elementary education is not a '"'male
profession" and men in the profession may
be confronted with "little whispers'". It
takes a kind of strength to ... go into a
profession facing public criticism, =ven
though that criticism is just a weird mix
of unwritten laws, unspoken biases, and
role stereotyping.

(Whittemore, 1973, p. 317-8)
Thus, even with the professionalization of women in
the teaching force in recent years, this lack of vertical
mobility, combined with still significant numbers having
children, produce an annual exodus from the teaching
profession to other duties. These personnel are replaced
in elementary positions by other women. Thus it appears to
create s demand for female teachers that is significantly
in excess of that of their male counterparts, resulting in
a differential demand for new teachers entering the teaching
force based on sexual differences.
In this regard, kaplan (1975) points out that,
Primary and elementary teaching pﬁéitions
are still largely a female domain. Males tend
to avoid elementary education and tend to lean

towards either secondary teaching positions,

vost-secondary teaching positions, or an
gadministrative role.

(Kaplan, 1975, p. 35k4)
Age
In this study, age may be a proxy for experiences
other than experiences as a teacher. As Seefeldt (1973)
suggests,
Age generally reflects experiences in

other occupational, community, and university
endeavours and is associated with maturity
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and self-confidence. Studies have also
indicated that the age of the teacher is
significantly related to the total academic
achievement of children ... Older teachers
appeared to be more effective in fostering
the achievement of Head Start children
than did younger teachers.

(Seefeldt, 1973, p. 309-10)
For this reason, age is being considered as an influential

varieble in determining job attainment in the education

profession.

Comrunitw-size of One's Hometown

“rograns of teacher preparation and the
professional sub-culture of educators seem
to have & strong urban bias. That is,
superintendents, »rincipals, and teachers
in the urbtan centers are far more influential
than teachers and principals in the smaller
“or "less rmodern communities" in Newfoundland.

(Herrick, 1974, p. 178)
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ments to largser urtan centers in c¢crder to enhance one's
eszional teaching career. This leaves the majority of
rew vacancies to be filled each year in communities that
are rural, or isclated.
However, there are special difficulties
encountered in recruiting qualified teachers
for small, isolated communities ... Many
Newfoundland university graduates are un-
willing to teach in small communities.
(Herrick, 1974, p. 179)

This is particularly true among graduates whose primary

socializing environment has been the larger urban centers.



Those graduates nmost inclined towards teachiﬁg in small,
rural communities are individual's who grew up in similar
communities and are less likely to be culturally displaced
by returning to such an environment. Even in the present
context of a teacher surplus, it is these individuals who
may be most likely to apply to teach in small, rural
communities and who may be the most likely candidates for
acceptance to the position; Since the majority of new
positions available, at present, to beginning teachers, are
in these small, rural communities, these individuals may
have a definite advantage over their urban counterparts, in

. obtaining a teaching position.

Socio—-econonmic Status of the Family

Socio-economic status is a composite of a number of
particular background characteristics, such as one's parents'
education, occupation, and freguency of unemployment; it 1is
an attempt to measure "family status" in the community
relative to other family units.

It is generally believed that the socio-econonic
status of the family is operative in determining occupational
success or failure in the labour market. The sociological
literature provides ample support for this position:

Many people in our society believe that
everybody has an equal opportunity to be
"successful" and that there are no psycho-
logical and social barriers ... But, contrary
to that belief, the fact is that in our
society opportunities, money, jobs, training,
knowledge, power, status, prestige, and education
etc. are not equally distributed. Thus, in an
unequal situation people belonging to various
groups are treated differently, i.e., they are
expected to perform at different levels.

(Singh, 1974, p. ©9-10)
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Students occupational expectations were
similar to fathers occupational levels
Generally students who perceived that it would
be easy to obtain employment after graduation
from a post-secondary school held higher
occupational expectations than did students
who perceived it would be difficult to obtain
a job after graduation ... Thus, those students
with working class expectations perceived that
it would be more difficult to obtain a job
after graduation from Memorial University than
did those students with upper middle class
expectations.

(Parsons, 1974, p. L-5)

‘These statements indicate that one's success.or
failure in both the realm of post-secondary education and
labour market entrance is closely tied to the socio-economic
status of the family. The extent to which this is true in
educational hiring practises is the purpose for its inclusion
in this study. If may similarly be éxpected that SES is a
determinant of the occupational success of university

graduates in Education.

Family Links to the Teaching Profession

having members of the faﬁilf, particularly the
immediate family, in the teaching profession is believed
to be instrumental in determining the "success" of an
individual in entering the profession himself. Generatiocn
after generation, veople from certain religions, certain
nationalities, certain ethnic groups, certain economic
classes, etc. have been channelled by educational systems
into certain specific types of jobs in the occupational
structure (Singh, 1977). This factor combined with the

strong sense of familism that originated with the patrilocal



2L

extended family in the fishing industry (Firéstone, 197L4),
and extended into the political and bureaucratic life of
outport "men of power" after Confederation (Perlin, 19T7L4)
tended to create a power base in which students were
socialized to occupational expectations that were similar

to their fathers' occupational levels (Parsons, 1975). In
this context, thosé students who had a link to the teaching
profession prior to the attainment of their formal quali-
fications, could perhaps exploit these links to their
advantage in seeking their own teaching position. ‘Thus,

the probability of an individual being successful in obtain-
ing a teaching position upon completion of formal training
could increase proportionally with the number of immediate

family members already employed in the profession.

Religious Affiliation

In Newfoundland's demonimation school systemn,
religious affiliatioﬁ is generally believed to hold sub-
stantial influence in determining one's entry into the
teaching force. The denominationalist argument is that,

Ultimately, the primary responsibility
and fundamental rights in their children's
education lie with God, not with the govern-
ment, not even with educators, but always
with the parents. Insofar as parents belong
to a denomination, and insofar as their
denomination engages in the educational
enterprise, their continuing church attendance
or membership is an implicit indication that
they are passing on to their church the rights
and responsibilities associated with the
education of their children.

(Shaw, 1967, p. 19)
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Another example of the churches' control over the
educational enterprise, including teacher selection is the

following,

There would be little point in having
Catholic school boards or a Catholic school
system if there were teachers in the schools
who did not share our goals, or even worse,
who actively worked to undermine themn.

(Tracy, 1976, p. 2)
These statements led Dr. Magsino to comment,
There is no doubt that school boards
have the right to select teachers according
to their denominational standards.
(Magsino, 1977, p. 8)
Thus, it 1s for this reason that religious affiliation is

expected to influence teacher selection and therefore

occupational chances.

Achieved Characteristics

The achieved charécteristics considered in this
research are as follows: (1) marital status, (2) level of
specialization, (3) area of academic specialization, (4) type
of student teaching, (5) academic achievement (at Memorial),
(6) certification level, (7) mobility, and (8) effort. Tach
of these characteristics will be considered in turn in this
section.

Marital Status

The marital status of the individual seeking a
- teaching position has been subjected to much speculation.
Some educators believe that being married is a definite

asset in influencing one's chances of obtaining a suitatle
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teaching position. This belief is based on notions of
increased maturity and increased family responsibilities
that accompany marriage. For this reason, it was decided
that marital status is a characteristic of the individual
that should be considered.

Level of Specialization

The teacher training program at Memorial University
has three levels of specialization, (1) primary, (2) ele-
mentary, and (3) high school. A student who completes the
high school program is generally not considered qualified
to teach at the primary and elementary levels, and vice
versa., To a lesser degree, this 1s also true for the primary
and elementary decisions. The possibility, then, that the
supply/demand match is different for different levels of
speclialization was considered. This characteristic can best
be supported by the statement that at a time when thére is
generally believed to be an oversupply of teachers in the
labour market,

in the area of primary education, school

boards were unable to fill large numbers of

positions with teachers whose qualifications

match the job vacancy. |

(Cramm and Cluett, 1979, p. 10)

Area of Academic Specialization

Studénts in the faculty of education generally study
a concentration of courses in a particular academic subject
area. If school boards attempt to match positions with a

particular subject area, this factor will influence hiring
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preferences. This belief 1s best illustrated by the
following comment:
Teachers are trained to work with children,

not only at certain age levels, but also in

specific subject areas. If they decide to be

high school teachers, they also become

specialists in specific subject areas such as

Mathematics, History, Biology, ete. In this

context, those engaged in hiring practises

‘would be attempting to match the job quali-

fications of the applicants with the needs of

the job vacancy being advertised.

(Cramm and Cluett, 1979, p. 3-4)

Thus, depending on their particular qualifications and
competencies, ani the needs of the labour market at a
prarticular time, individual graduates may meet with varying
degrees of success in finding a teaching position, depending

upon their particular area of academic swnecializeastion.

Type of Student Teaching

This characteristic nmay te a proxy for practical
classroom experience since the amouﬁt of practical experi-
ence obtained by the teacher graduate prior to assuming a
teaching position devends primarily on the type of student
teaching completed while at university. At Memorial, there
are presently three types of student teaching: (1) the
regular program (one-half day per week for one semester,
~lus a two-week block); (2) the internship (one full
semester in a particular school); and (3) the professional
semester (one-half day per week for fwo semesters, plus a
two-week block). In this study all the participants com-—

;7 leted either of the first two options, with no one engaged

in the latter option. Therefore, this study restricts
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itself to these two only.

There is sone evidenée to suggest that educational
edministrators place more emphasis on one's practical
teaching experiences than on university professional training
in their recruitment practises. One new teacher states, "The
Principal would come in and say that I should juét,forget
everything I learned at university and start from scratch'".
Another stated, "One of the biggest problems is that the
things we get at conferences and workshops {organized by the
university) are not relevant to our situations" (Singh and
Baksh, 1977, p. 197). 1If this is the prevailing attitude,
and greater credence is given to practical experience, then
the protability that those new graduates who completed the
internship student teaching program, thereby having obtained
rore practical classroom experience, obtaining a teaching
position will be greater than those students who only com-
pleted the regular program.

Academic Achievement

In any occupational group it 1is generally believed
that the efforts of employers in hiring practises are to
select the best gqualified candidates available. Education
is no exception. Husén and Bulcock conclude that:

Current educational theory and practise 1is
still largely supportive of the proposition
that the greater the aptitude of the student
for coping with the increasingly complex
classroom environments provided by the schools,
and the more effective the socializing treat-
ments in these settings, the greater the
probability that the dndividual will regelve
preferred treatment at later stages 1n the
career cycle.

(Husén and Bulcock, 1977, p. 36)
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"The school as a social mobility escalator, given

the contemporaneous economic and demographic context, has

- become a hotbed of academic competition and performance

pressure." (Husén and Bulcock, 1977) Thus, increased

academic competencies is viewed as a vehicle for making

the graduate more effective as a teacher, and thus more

marketable in the teaching force. 1In this sense, academic

achievement assumes the prevailing educational ideology;

namely, that success in school will be replicated on the

labour market.

an
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Certification Level

Certification level, like academic achieVement, is
indication of performance at university. In this case,
indicates the number of credits or degrees obtained while
teacher training and is linked to the notion of thé degree

professionalization of the individual teacher graduate.

Since it 1s the desire of educational administrators to

create a professional teaching force, the upgrading of one's

qualifications to a higher certification level is considered

advantageous to seeking a teaching position.

The desire to employ teacher graduates who have the

highest certification levels 1is best noted in the preliminary

report of the Task Force on Education, it states that,

The trends in certification is such that
the rate of increase in the highest certificate
levels, especially certificates V and VI, has
been nothing short of phenomenal.

(Crocker and Riggs, 1978, p. LT)
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Thus, while a higher certification level does not guarantee
one & teaching position, it is perceived as increasing one's
probability of employment.

Mobility

It is thought that the teaching profession is
probably one of the most decentralized occupations available,
with many of its members located in small, rural settlements.
It is also one of the most mobile with members moving from
these settlements to larger urban centers as they obtain the
necessary practical experience. This mobility pattern is
best illustrated by the following statements:

Teaching has conventionally been regarded

as an occupation with & high degree of mobility,

both in and out of the profession, and in terms

of movement of teachers between schools.

(Crocker and Riggs, 1978, ». k1)
An importent factor evident was the movement

of individuals (teachers) from smaller to larger

towns, and from smaller to larger school districts,

and from smaller-sized to larger-sized schools.

This may mean that the smaller-sized school |

district may be placed in a position that 1t must

face the alternative of hiring "captive" local

teachers or be perennially forced with substantial
yearly faculty turnover rates. |

(Orlich, 1972, p. 23k4)

‘This movement of teachers from rural to urban areas,
indicates that new teacher graduates without any prior
experience would have the best probability of obtaining a
teaching position in the small rural outport schools. In
this way, they would replace those moving to larger centers.

Therefore, to obtain some initial experience, beginning
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teachers need to be mobile, moving to whatever part of the
province that they are needed. Orlich (1972) in this regard

says that,

Charters proposed that entering and
first-five-year teachers tend to be hlghly
mobile ... In short, & newly employed
teacher has a greater probability of being

highly mobile than a person who has taught
for some time.

(Orliech, 1972, p. 23%4)
Thus, the mobility of the individual graduate is a character-
istic that must be recognized in any study regarding the
probability of employment.

Effort

Success in the labour market is primarily a function
cf the practises engaged in by the individueal in his efforts
to obtain employment (Harvey and Mosenann, 1975). This‘
statement relates to the need to measure an individual's
efforts to obtain employment, btoth in terms of the type of
efforts engaged in, and the intensity of these efforts, in
relation to success or falilure to obtain a teaching position.
Thus, in this research, 2n attempt was made to determine
this characteristic by obtaining the frequency with which
each indivicual respondent engaged in a number of.dimensions
of the effort factor. The dimensions considered were,

(1) sponsorship of a university professor, (2) sponsorship

of a relative or friend, (3) sponsorship of a member of the
clergy, (L4) checked with a Canada Manpower Center, (5) checked
with the Campus Placement Center, (6) replied to specific

newspaper advertisements, and (7) sent general letters of
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application to various séhool boards. The Dbeliefs implied
in this effort characteristic are: (1) that one's prob-
ability of success in the labour market increases pr0p§r—
tionately with the frequency of their efforts on these
various dimensions, and (2) that certain dimensions are

more powerful in influencing employment success thanrothers.
In this sense, the effort characteristic is an attempt to
determine the relative influences of particular job search
routes taken by teacher graduates on success or failure to

enter the teaching profession.

Personal.Characteristics

Oné's definition of the situation plays a crucial
role in a person's tehaviour in a given situation (Singh,
1973). This group of characteristics has a number of labels
in the sociological research literature: world-view (Redfield,
1953), value-orientations (Kluckholn and Strodtbeck, 1961),
vet, in essence, it is an attempt to define one's perceptions
of one's own individuality in relation to his environment.
In this case, it is in relation to his ability to enter the
teaching profession. “hile there is no means to measure
these characteristics directly, composite instruments have
been developed and are generally recognized by social
scientists as legitimate and useful means of obtaining this
information.

The personal characteristics included in this study
are, (1) loci of control, (2) religiosity, (3) perceptions

of employability, (4) perceptions of teaching competency
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(based on student teaching experiences), and (5) perceptions
of commitment to teaching. Each of these are dealt with in
turn below,.

Loci of control

Loci of control defines an individual's perceptions
of the ability to control or manipulate his own destiny. In
the reseérch literature, it has been variously referred to
as fatalism (Parsons, 1975), subject to nature/mastery-over-
nature (Kitchen, 1965), and loci of control (Phares, 1976;
Clifton, 1977). Most recently (and importantly) it has been
referred to as "field dependence/independence" (Cole and
Scribner, 1974). In this instance, using the label of loci
of control, there are two dimensions of the concept that will
be examined. They are internal loci of control, and external

loci of control.

In terms of instrument values .... we may
examine differences such as internal and
external loci of control ... A person who

expects that rewards tend to be determined by
luck, chance, fate, as under the control of
powerful others, or as unpredictable 1is said
to believe in external control, while a person
who expects that events tend to be '"contingent
upon his own behavior or his own relatively
permanent characteristics is said to believe
in internal control'.

(Clifton, 1977. p. 188)
It is these dimensions of loci of control that will be measured.
in relation to their relative influences upon the probability
of employment among new teachef graduates.

Religiosity

Religiosity is another self-concept characteristic of

particular importance in a denominational educational system.
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The literature justifying the inclusion of religious affili-
ation in the study can also be used in relation to the

inclusion of religiosity. However, to add to this rationale

we can also consider the following statement,

The aims of public education in Newfoundland
certainly reflect the enlightened, democratic
and Christian principles of our educational
system and certify to the fact that education in
this province is built on a firm foundation.
Thus, we believe that his (a human beings) best
and fullest development can be achieved only in
a Christian, democratic society and that the aims
of education, both general and specific, must be
conceived in harmony with such a belief. We also
believe that one who has achieved his fullest and
best development as an individual is one who, to
the best of his ability, is possessed of a
religious faith as maintained and taught by the
Church of his affiliation.

(Molloy, 1975, p. 383 in
Book of Newfoundland)

This statement best sums up the interrelationship in
Newfoundland's denominational system between religiosity and
teacher selection.

In this study, religiosity was composed of two separate
dimensions. One was a self-reporting attitudinal scale of"
one's perceived religiosity, while the second was the frequency
of the respondents' church attendance. DBoth of these are
considered to be important dimensions in measuring the
religiosity characteristic.

Perceptions of employability

In any study of occupational attainment character-
istics, there is a need to determine one's own perceptions of
his employability. The inclusion, in this research, can be

justified by the notion that one's concerns regarding a number
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of dimensions of his own employability status, can affect
his behavior in seeking a teaching position, and thus the
subsequent outcome. In this sense, it is a-measure of one's
self-confidence in seeking.a teaching position and in his

ability to obtain one.

No support was found\in the literature for this

relationship.

Perceptions of Peachigﬁ_gompetencx

Teacher competencies are variously defined as
"attitudes, understandings, skills, and behaviors that
facilitate intellectual, social, emotional, and physical
growth in children" (Cooper et al., 1973, ». lT),-

"functional abilities which teachers demonstrate in their
day-to