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ABSTRACT

This is a case study which was directed to investigate some of the problems in
English language study and teaching that are presently being experienced at various levels
of the educational system in Bangladesh. This study deals with the changing of English
Language Teaching (ELT) methods in the light of students’ needs and interests. It explores
why and how present ELT methods fail to satisfy students' needs in learning to speak English

more accurately and fluently.

The study in this thesis is primarily qualitative and the methods of data collection
consist of document study and questionnaire survey. The results of the study show that
many English teaching activities which teachers commonly used fail to si sfy students'
needs and interests. This lacking of interest has a negative impact on motivation to study
English. Some negative feelings, such as frustration and boredom, have de loped due to

the uninteresting and unenjoyable teaching activities.

The study also shows that there is a striking difference between what s dents believe
to be enjoyable, and effective for making language study fruitful and what t ers believe.
Students perceive that communicative activities are helpful for making a class enjoyable as

well as effective for enhancing their English language proficiency. On other hand,
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though teachers believe both communicative and non-communicative activities are

important, noncommunicative ones are valued more highly than the communicative ones.

The mismatch between students’ needs and expectations and the pedagogical
philosophy and methods of teaching causes serious harm for learning a language. In
recognition of this, the researcher recommended some solutions on the basis of the findings
of the study. The discussion and recommendations generated from the research should be
useful for changing English Language Teaching Methods in Bangladesh. It should also be
useful to teachers in their quest for activities that are suited to their classroom environments,
and administrators, as they grapple with curriculum development and programs for English

language learning in Bangladesh.
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CHAPTER ONE

INTRODUCTION

1.1 THE PROBLEM

The proposed study is aimed at improving the standards of English study and
teaching in Bangladesh, where English has the status of a second language. The knowledge
of English is a necessity in the world. English is fast becoming the international /ingua
franca for the discussion of all aspects of Western-oriented knowledge and business. It is
now the normal language for conferences and meetings which are specifically multi-lingual,
such as UNESCO and EEC meetings. In fact, in today’s competitive world a satisfactory
knowledge of English is becoming expected rather than exceptional. It is seen as a means
of access to scientific and technological development and an instrument of commercial,
educational and general communication. As a third world country Bangladesh has realized
that knowledge of English is essential for acquiring modern scientific and technological
knowledge which is crucial for economic development. Hence, educators (those developing
materials, syllabuses, curriculum) and teachers should have the educational responsibility to
promote and facilitate the learning of English. Improving and facilitating English language
learning and teaching at various levels of the education system in Bangladesh was the

primary focus of this study.
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This study had a two-fold purpose. Its central purpose was to identify some of the
problems in English language study and teaching that are presently being experienced at
various levels of the education system in Bangladesh. Secondly, it investigated English
teachers’ attitudes toward current English Language Teaching (ELT) in Bangladesh with
which instructional techniques they regarded as beneficial to aid the students in learning the
language with ease and appropriateness and facilitate students’ competence in English.
Students’ attitudes toward current ELT methods and their preferred methods in the English
classrooms were also investigated to compare with those of teachers. In this study, the need
for improved teaching was emphasized, because effective teaching is obvious fundamental
to enhancing second/foreign language proficiency and also because the recent study,
“English Elective Materials for The B. Ed. Course Offered by TTCs in Bangladesh” shows
that the main cause of the unsatisfactory standards of English language education in

Bangladesh is lack of effective teaching methods and qualified teachers (Foster, 1994: p.1).

This research was based on the presupposition that if students’ difficulties with
English and their attitudes toward current ELT could be identified, analyzed and interpreted,
their needs and the appropriateness of current ELT methods in Bangladesh may be better
understood. The comparison between learners needs and expectations and teachers preferred
teaching methods may be authentic to making a balance in choosing suitable methods for

English teaching in the Bangladeshi context. The author's discussion of different approaches



3
to language teaching in the light of students attitudes would make the teachers aware of
pedagogical innovations and may encourage them to change their teaching methods and
explore strategies which could optimize students’ English language learning. This
discussion would have implications also for curriculum planners. It is valuable for
curriculum specialists to know about different approaches to learning, and to be sensitive to

their differential effectiveness, their fit in school contexts, and their implementation.

1.2 INSPIRATION

While I was engaged in teaching English in a Higher Secondary School in
Bangladesh from 1992-1994, I developed an awareness that students were frustrated in
learning the language and had negative attitudes toward the study of English. The method.
Grammar Translation Approach, 1 used to teach English failed to attract and motivate them
to learn the language. This made me realize that instead of the traditional language teaching
methods, modern methods need to be adopted to make language study more motivational and
interesting. After having taken graduate courses and conversed with professors and second
language teachers in the Faculty of Education at Memorial University of Newfoundland, I
came to know about different approaches to second/foreign language teaching. This
knowledge has inspired me to conduct research which would assist in changeing ELT

methods and thereby improve second language instruction in Bangladesh.



1.3 BACKGROUND OF THE PROBLEM

English study and teaching in Bangladesh is full of paradoxes. Although officially,
English is a second language, standards and practice call this status into question. A survey
of English Language Teaching in Bangladesh by the British Council (1986) shows that
standards of English were higher before the War of Liberation in 1971, when East Pakistan
became Bangladesh. Prior to the liberation, the language policy for both East and West
Pakistan was to have Urdu as the sole national language in both parts of Pakistan, with
English as the official second language. The “Language Movement” in East Pakistan (now
Bangladesh) opposed this policy. The people of East Pakistan fought and in some cases died
for the inclusion of Bengali, the language of that area. Such was the feeling behind the
language issue which eventually led after the “War of Liberation” to the use of Bengali as
the sole medium of instruction in all educational institutions in Bangladesh. The teaching
and practice of English has also suffered. Consequently, English is neither sufficiently
widespread nor appropriately taught as a second language of a genuine bilingual nation.
Nevertheless, it is not a wholly foreign language. Although English is no longer in such
widespread use as it was before, it remains the prestige language of the educational minority
in Bangladesh, particularly in the urban areas. In the ed~ation system, English has been
taught compulsorily in all junior high schools (grades VI-X), in all other institutions at this
level (e.g. Vocational Training Institutes), and in all Intermediate colleges (XI-XII). In

addition to this, primary schools teach English and it is compulsory from grade III.
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However, Bangladesh can no longer be considered as a genuine ESL (English as a second
language) situation. Neither does it qualify as a purely EFL (English as a Foreign Language)
one. Bowers (1986), in his study of English teaching in Bangladesh, describes it as “ESL

lapsing into EFL” (p. 29), and this is, in fact, the present status of English in Bangladesh.

Whatever the status of English in Bangladesh, English language teaching has
tremendous drawbacks which need to be reformed. According to Bangladesh National
Curriculum Guidelines (1988), the main objective of the study of English is to enable
students “to use the four skills, reading, listening, speaking and writing, in real-life situations
outside the school” (p.43). But a genuine foreign language classroom should administer the
teaching method which helps students to increase their linguistic knowledge as well as
communicative competence. Ane is useless without the other. However, the usual language
teaching methods in Bangladesh "may increase linguistic knowledge, but not communicative
competence" (Foster, 1994:7). In fact, English language teaching in Bangladesh is still
characterized by a highly traditional approach, in particular the Grammar Translation
Method, which I believe is one of the most important reasons for the mismatch between the
objectives of ELT and actual language learning. Again there is a mismatch between
teachers’ perceptions of effective teaching methods and that of students. Teachers’ assumed
beneficial techniques may not fit students’ needs and learning styles. As a result, there are

always claims of difficulties and lack of understanding. From my observation as a teacher,
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I noticed a sense of frustration in my students with learning the language. There is a need
for a change that could renew English language learning and the whole system of what is to
be taught and learnt. The methods of instruction can be altered to increase students interest
in understanding and learning English and to enhance students; communicative proficiency

in English.

The whole language issue is such a sensitive one in Bangladesh that few public
figures have openly regretted the falling standards of English, though many have privately
deplored the loss of language. In the last few years, however, there has been a growing
recognition in official circles that the decline in standards of English must be reversed.
Various schemes and proposals have been put forward to improve the teaching of English
at various levels in the education system. After examining ELT training in much greater
detail, Cullen (1991) recommended that “The TTC B. Ed. Syllabus for the English elective
should be revised so as to reflect ore accurately both current developments in the field of
English language teaching meth lology and the practical needs of classroom teaching in
Bangladesh” (p.16). However, E lish instruction still remains unchanged for three simple
reasons that the teachers do not know i) why to change, ii) what to change and iii) how to
change. Widdowson (1984:86) recommends: “There must be change........ if we do not
accept the need for change, for r« swal and reform we deny dynamism to our profession.”

In this regard the investigation « pr. )lems in English language study and teaching, and






learning English, preferred teaching methods and activities.

Secondly, it investigated students' and teachers' attitudes toward current ELT and its
appropriateness in real-life situations. A set of questionnaires, which reflects various
activities of both communicative and noncommunicative approaches to language teaching,
was developed by the researcher based on a review of related literature and previous
knowledge of English language teaching fields. The survey of current ELT and its
appropriateness in the real-life situations was administered to make teachers aware of
learners’ needs so that they can reform their teaching methods in accordance with students’
needs. In addition to its examination of students’ attitudes, the study attempts to determine
which instructional techniques teachers believe to be beneficial and important for students
to enhance competence in English, and their applicability in Bangladeshi context. After
investigating, analyzing, and interpreting the questionnaires, I hope to recommend for the
establishment of a culturally relevant curriculum and also for suitable English teacing
methods for Bangladesh. However, supplementary research needs to be conducted on the
evaluation and implementation of those methods to language teaching at various levels of
the education system. If English language teaching needs to be changed, I hope there will
be further research on the development of teacher education and the improvement of

curriculum for teacher training.
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1.7 DESIGN OF THE STUDY
The purposes of the study were : i) to begin to identify students' problems in learning
a second language like English; and ii) to investigate teachers' and students’ attitudes
toward current ELT and which method they believe to be beneficial for facilitating English
education in Bangladesh. Two types of surveys were administered for collecting data. These

are as follows:

1) A student survey. The main focus was be placed on students' attitudes and
opinions regarding the real life applicability of the material and teaching techniques that are
currently being used, the level of interest in what is taught, the degree of difficulty in
studying English, and the preferred teaching methods and activities.

2) A survey on teachers attitudes toward current ELT and their preferred teaching

methods which they think beneficial for enhancing students competence in English.

The proposed surveys were based on two sets of questionnaires which were
developed by the researcher on the basis of the related literature review. Both closed and
open-ended questionnaire items were used to give the subjects an opportunity to express their
feelings freely and also to have more qualitative data. Students were administered the
questionnaire in both Bengali and English as the researcher recognized that conducting the

survey in both languages would eliminate language problems. The teachers' questionnaire
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nation in 1971, this geographical area has thousands of years of history behind it. Indeed,
Bangladesh has from ancient times experienced waves of new people who first invaded and
settled the land. The Muslims ruled India for about six hundreds years and this greatly
influenced the social and cultural life of Bangladesh. The British rule of India (including
Bangladesh), which lasted about two hundred years, has also left an enormous impact,

especially on administrative and educational systems.

Formerly Bangladesh was known as East Pakistan (after partition in 1947) or East
Bengal (before partition). In 1947 Pakistan emerged out of the partition of British India
as an independent state consisting of East and West wings, but the rejoicing over
independence soon wore off in East Pakistan (now Bangladesh) and issues of regional
administration, economy and culture came to dominate local politics. When Bangladesh
was East Pakistan, it had 56 percent of Pakistan's total population of 120 million and these
people spoke Bengali (Omar, 1979). The language policy for both East and West Pakistan
was to have Urdu as the sole national language in both parts of Pakistan, with English as
the official second language. Later on, Urdu was adopted as the national language.
Bengali speakers felt their claims for inclusion of Bengali as a national language had been
denied and thus, the language question became an important issue for cultural survival
(Khatun, 1992). The "Language Movement" in 1952 in East Pakistan opposed the

language policy, fighting and, in some cases, even dying for the inclusion of Bengali.
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intermediate sections of degree colleges, and higher education in degree colleges and
universities. "Bengali" is the medium of instruction at the primary and secondary level,

where English is widely used in the higher level of education, particularly in the universities.

Pre-Primary Education

The first five years in a child's life are of special importance. The child psychologists
define this period as the formulation of the structure of human life (Khatun, 1992). In
Bangladesh government recognition for pre-primary education is absent even though many
primary schools, especially private schools, offer such facilities. About 3,000 nursery,
kindergarten, tutorial and pre-cadet schools are located in urban areas which have pre-
primary classes, nursery, standard I, II, preceding formal primary classes (Government of
Bangladesh, 1992). Some of these institutions also provide primary and secondary level
courses and prepare students for examinations at *O' level of the English system. These
institutions are mostly run on a commercial basis and only parents with financial ability avail
themselves of the privileges of these institutions. Mosque-based institutions also offer pre-

primary education along with religious teachings.



Primary Education

Formal schooling begins at the age of six in the first grade of the primary schools and
it extends over five years (Grade I-V). Of the total number of about 46,000 primary schools
in the country, 37,610 are managed by the government and the rest are privately managed
(Government of Bangladesh, 1992). Teacher-student ratio in primary schools is 1:55. Most
of the primary schools run in two shifts; the first shift is from 10 a.m. to 12.00 noon and the
second one, from 1 p.m. to 5.15 p.m. During the first shift, classes I & II are held and in the
second shift classes III, IV, & V are taken. Primary education offered at the primary schools
is free. The Government has increasingly been extending greater emphasis on the
universalization of primary education since 1973. Recently it has been made compulsory for

all children of 6 to 10.

Primary school curriculum for classes I & II consists of Bengali (Native language),
Mathematics, and Environmental Science (General Science and Social Studies). From class
III onward the students have to take physical education, Arts & Crafts, and Religion as
additional subjects. English is taught as the second language from class III. The academic
year starts in January and ends in December. Promotion to the next higher grade at the
primary level is given on the basis of satisfactory results in the annual examination held at
the end of each calendar year. However classes I & II are treated as one unified/ungraded

class. There is no system of public examination at the end of the primary level. The head
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public examinations called the H.S.C. examination. The method of examination is mostly
written. Practical examinations are taken in sciences and allied subjects. The marking

system is is the same as in the S.S.C. examination.

Technical and Vocational Education

Technical and Vocational Education in the country is organized in two phases:
certificate and diploma. The certificate course prepares skilled workers in different vocations
spread over 1-2 years duration after 8 years of schooling (class VIII) and the diploma courses
prepare the Diploma Engineers at the Polytechnic Institutes. The Diploma course is of 3-
years duration and its admission prerequisite is a minimum of S.S.C. There are 18
polytechnic and 3 Monotechnic Institutes in the country. The Institute of Marine Technology
and 11 Technical Training Centres run by the Ministry of Manpower and affiliated to the
Technical education Board for academic purposes. Public examinations are held for various
types of courses under the auspices of the Bangladesh Technical Education Board and

diplomas are awarded by them.

Higher Education

After passing the H.S.C. examination, students can pursue a Higher Education in

accordance with their ability and aptitudes. Examinations for entrance into universities are
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highly competitive. For ent1 ce into the general universities, students have to participate
in a 200 mark (50 in Bengali, 50 in English, and the remaining 100 in the major subject)
admission test, and for tect ical universities students are required to participate in a
multiple-choice test on different subjects related to science (Physics, Chemistry,
Mathematics, etc.). The selection is based on the result of the admission test and also on the
results of S.S.C. and H.S.C. examinations. Usually 1/5th of the students can get a chance

to be admited to the prestigious universities.

Higher education at post H.S.C. level comprises the following: 1) Pass/Honours
Bachelors' Degree courses (2 years for Pass and 3 years for Honours) in the degree colleges
or in the universities; ii) The Master's degree courses (1 year for honour’s holder and 2 years
for Pass Degree holders); i11) and 5 year specialized degrees in engineering and architecture
at engineering colleges and universities; iv) a 5 year degree in medicine in the medical
colleges; and v) 4 year degrees in agriculture in the agricultural colleges and universities.
Asides from these, M.Phil. and Ph. D. courses in selected subjects are also offered in the
universities. The duration of studies for M.Phil. degree is 2 years and that of Ph. D. a
minimum of 3 years after Master's degree. The total duration of education from the primary
to the highest level counts up, therefore, to 5+7(3+2+2)+4(2/3+2/1)=16 years, except the

medicine degree, in the education system of Bangladesh.
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training is a one-year course; the minimum pre-qualification for admission is S.S.C. or
equivalent degree. The National Academy for Primary Education (NAPE) is responsible for
conducting examinations after one year of training in the PTIs and offering Certificates of

Education (C-in-Ed).

There are 10 Teachers' Training Colleges (TTC) in Bangladesh where a 1 year B.Ed.
(Bachelor of Education) course is offered for secondary teachers. Pre-qualification for this
course is the first university degree or equivalent. Mostly in-service teachers are being
trained in this course. In some of the Teachers' Training Colleges M.Ed. (Master's in
Education) course is also offered for B.Ed. degree or diploma holders. The apex institution
for teacher education is the Institute of Education and Research (IER), Dhaka University
where a one-year Diploma in Education course in various disciplines is offered to the
university graduates followed by one-year M.Ed. course. A Minimum of 3-years Ph.D. in
education is also offered by IER to M.Ed. degree holders. The National Academy for
Educational Management (NAEM) is entrusted with the responsibility to conduct in-service
short-term training course on different subjects/disciplines for both secondary and college

teachers and for educational administrators.

System of Education by which a student can pursue higher studies while in his own

house using modern publications, educational technologies and mass-media is popularly
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English. However, B.Ed. graduates need not take the elective English course to teach
English, as it is still believed that English can be taught by any qualified teachers. A survey
of the qualifications of the teachers of English in the Government schools (public schools)
conducted by the Institute of Educational Research in Dhaka university in 1992 states that
72 percent of secondary subject teachers have received pre-service training (IER, 1992) and
a substantial program of the in-service training is conducted at this level. A very few of them
take the English elective course (only 377 out of 5519) since it is seen as a "difficult" subject.
What is more, the syllabus for the English elective course in the TTCs "concentrates on
factual knowledge of topics of questionable relevance to classroom teaching, while
neglecting teachers' and students' practical classroom needs" (Foster, 1994:13). The
examination questions are heavily biased to theoretical, academic knowledge of education,

rather than the practical knowledge of teaching methodology.

Cullen (1991) by examining ELT training in much greater detail, recommended that
"The TTC B.Ed. syllabus for the English elective should be revised so as to reflect more
accurately both current developments in the field of English language teaching methodology
and the practical needs of classroom teaching in Bangladesh" (p.16). The syllabus should
be restructured, focusing on the practical classroom requirements in the methodology of
teaching English. Otherwise, it will continue to be inadequate as a preparation for qualified

English teachers. In addition to the inappropriate syllabus, there is a lack of qualified
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Methods Based on Classroom Practices
Although ESL/EFL teaching approaches are derived from a more formal
methodology, such as Grammar-Translation Approach and the Audiolingual Method, many
are often developed within a local community and structured to meet that community's

particular needs.

Thonis (1990) states that "teaching students to know what language means is the
most obvious instructional objective in any classroom" (p.140). By creating a language-rich
atmosphere, teachers can nurture those skills necessary for language development and
growth: listening, speaking, reading and writing. She suggests teachers provide interesting
experiences to talk about and listen to, to read work aloud, to ignore errors in pronunciations
and grammar, and to read to students daily to help students become better speakers as well
as better readers. Journal writing, and the opportunity to write creatively --- letters, stories,
dialogues --- can help learners to become better letter writers. She believes that "if students
are to achieve in life and in school, they need to learn how to listen carefully, to speak easily,
to read efficiently, and to write effectively” (Thonis, 1990:14). Thonis also believes that the
success of the students depends on the teacher because it is the teacher "who sets the pace,
sequences the lessons, offers opportunities that are conductive to language learning, and

avoids incomprehensible lessons in English" (p.14).
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Aims and Objectives of Teaching English
Teaching English in Bangladeshi educational institutions is a massive enterprise. It
is included as a compulsory subject from class three (grade three) upward in the
consideration that educated people of Bangladesh "should have good grounding in English,
... a widely used international language, from their first level of education" (Government of
Bangladesh, 1978:265). Beyond this stated policy, quite a number of schools offer English
from the beginners’ class of the primary schools. Perhaps "the pressure of public opinion
is behind the unofficial policy of teaching English from the beginning stage of education in
Bangladesh" (Khatun, 1992:93). This public pressure shows that people have realized the
importance of English for gaining scientific knowledege and also for international

communication.

Although teaching English in Bangladesh is a massive enterprise, there has been a
lack of clarity in defining its aims and objectives. According to the Bangladesh National
Curriculum and Textbook Board (1977), the study of English "should be related to the roles
assigned to education in the National Development Plan, to increase producing and
equipping students with necessary tools in higher education” (p.87). Such a policy statement
would naturally imply that English is needed as a library language in the field of higher
education and that the main objective of teaching English should be to impart good reading

ability and referencing skills in English language. But the document also states that English
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standardized, conventional tests, they should pay attention not just to the product of that test
but to the process - why and for what reason the test is used - to make the test appropriate
and authentic. However, in Bangladesh the focus of a test is only on the product - how much
a learner can memorize and how grammatically accurate their writings are. A pass mark
(33%) in the examination is required to proceed to the next level. This kind of bias in the
area of language proficiency assessment hinders students' systematic development of the

communicative skills.

Summation

What emerges from this brief review of ELT in Bangladesh is that there is no
consistency between the stated objectives of teaching English and the actual teaching
methods. This is similar to and to a large extent a result of, the mis-match between the
official policy which gives English the status of a second language and actual language use
in public life. The explicit teaching of grammatical rules and items to students is not in
accord with the objectives laid down by the NCTB for teaching English which imply that the
main purpose of the teaching at English is to provide students with the opportunities to
enhance their ability to use the language in real-life situations. It "aims to increase linguistic

knowledge rather than communicative competence" (Foster, 1994:7).
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perceptions and that of students. Teachers' assumed beneficial techniques may not fit
students' needs and learning style. Now the question is - how does one combine the two?
How can one know that a particular method is suitable for one's learners to enhance learning
effectively? How can one match one's teaching styles with students' needs and learning

style?

Students are the motivating force of education, yet they are given little opportunity
to appraise their educational environment. Schubert (1986) points out that students are
seldom involved in the development of curriculum, especially in second/foreign language.
Kleinsasser (1989) while documenting teacher perceptions, strongly asserts that students also
need to be considered a part of studying >reign language learning environments. "Students’
perceptions, at all levels - elementary t| >ugh college, including adult learners - need to be
documented and reviewed as well. The learning environment description will continue to

remain inadequate until they are talked - and studied"” (p.172).

In The New Meaning of Educa nal Change, Fullan (1991) proposes that students

on all grade levels need to be treated like "people”, with a say in their education. He asks,
"what would happen if we treated the  dents as someone whose opinion mattered in the
introduction and implementation of ref n in schools?” (p.170). He suggests that if we do

not seek students’ input, then we are t treating them like human beings, and this will
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instructional methods, so that it meets student needs and expectations.

In Bangladesh, very little research has been done to document the nature and extent
of students’ needs, interests, and difficulties with learning the language. It is unknown for
students to be asked about how effective and appropriate they find the teaching and what
problems they encounter in studying English. Curriculum specialists and teachers take it for
granted that the present curriculum and teaching methods are naturally the most suitable.
Consequently, there is a mis-match between learners' needs and teachers' teaching methods
which tends to hinder learners' achievement in language learning. To reform the ELT in
Bangladesh, therefore, students were studied so as to involve them in the development of

English language education in Bangladesh.

4.4 CONCLUSION

The search for methods, approaches and techniques to enhance L,/FL instructions
will continue. Teachers are "in the best position to know which aspects of the various
approaches will prove to be most useful within the classroom setting" (Carrasquillo,
1994:125). Before choosing a method or a combination of methods, teachers should know
the purpose of teaching - what teaching tasks he/she intends to fulfil within a designed
project; decide how these purposes can be achieved in accordance with affective factors, such

as student age, level of proficiency, learning style, needs, expectations and motivation, and
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A striking feature of the enjoyableness ratings was that the communicative activities
were rated as more enjoyable than the form based non-communicative ones, though students
seem to want a balance of both kinds of activities. The single exception was journal writing
and its correction (items 14 and 15). The majority of the students (19 out of the 28) who
participated in the survey skipped these two items. Presumably, since journal writing is not
familiar to them, they may not be sure about whether this activity is enjoyable or not.
However, the comparison of student responses to both kinds of activities in terms of
enjoyableness indicates that communicative activities were rated more enjoyable than the
non-communicative ones (see overall percentages in Tables 3.A and 3.B). Responses to the
question concerning the enjoyable activities in learning English showed the following: 38%
and 47% of those indicated very or somewhat enjoyable; the remaining 15% believed these
activities are not enjoyable. On the other hand, responses to non-communicative activities
showed the following: 8% and 42% of the student subjects indicated very or somewhat
enjoyable; the remaining 50% believed these activities are not enjoyable. These figures do
not necessarily mean the students found the communicative activities pleasant and the non-
communicative ones unpleasant; the difference between the two groups of activities is

comparable, not absolute.

In response to the questions 8 and 9 regarding the most and least enjoyable activities

they experienced within their previous English classrooms, the majority of the students


















participation in the class discussion. 22(88%) of the subjects was interested to participate
in classroom discussion. In responding to question 16 regarding their expected level of
English competence, the majority of the students’ (70%) expected level of competence was

to be able to communicate in English.

In response to question 17 regarding the preferred language to be used in English
class, the majority of the participating students preferred either English (49%) or both
English and the native language (51%). None of the respondents was in favour of using only
native language in English class. A student participated in the study said: "In my English
classes we were not encouraged to involve in discussion or to speak on a topic in English.
This made me shy to speak English. I realize that without practicing English in the
classrooms I cannot promote my speaking skill." One student commented: "The teacher’s
responsibility should be first to make the whole lesson comprehensible to their students.
And once they have done so, that is the time to encourage students to give examples in
English." These respondents also argued that the use of both languages is more essential in

the primary level than in the advanced level.

The responses to question 19 regarding preferred evaluation procedure show the

inconsistency between what students want and what they had actually experienced. The least
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preferred method of evaluation (only 6%) is normed or standardized tests. The study of the
British Council on English language teaching in Bangladesh (1986) shows that it is the most
widely used evaluation method in Bangladesh. Respondents overwhelmingly preferred test
in the form of interviews or vivas (36%) or continuous assessments of the development
(46%) as the best ways of evaluating their progress in English. Other felt that it is important

for them to be involved in informal evaluating processes (12%).

6.2 PART II: RESULTS OF TEACHERS SURVEY

As a part of the survey, teachers were first asked to respond seven questions on
general information. Specifically this information included the following areas: level of
teaching field, number of years teaching experience, degree held, ESL certification.

Presented in Table 5 is a summary of general information regarding the sample population

of teachers.

The results reveal that most of the respondents taught at the senior high level (80%).
The data also show a variance in the years of teaching experience: 1-5 years, 28%; 6-10
years, 22%; 11-15 years, 17%; 16-20 years, 22%. Those having taught 20 years and more
made up the smallest percentage (11%). The data disclose that while 53% held a Bachelor’s
degree, 16% held a Master’s degree, and 26% held a Bachelor with B.Ed. degree, only one

respondent held a Bachelor with B.Ed. and M.Ed. degree. The data also suggest that only
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17% of the respondents were certified ESL teacher. Three of the respondents took special
English courses during graduate and postgraduate programs. Only two (11%) respondents

had visited English speaking country and 6 (35%) participated in ELT related conference.
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When teachers were asked how appropriate the current English curriculum and
syllabus are (Section II, questions 1 and 4), the majority of the responses was between not
very (49%; 56%) and moderately (47%; 37%) appropriate. In responding to questions2 and
3 concerning modification of the present curriculum and changing of the current ELT
methods, while more of the respondents (79%) were in favour of modification of the
curriculum than in opposition to modification, only 27% believed that current ELT methods
should be changed. However, the teachers studied in this survey recommended modification

in several aspects of the current English curriculum. These are as follows:

I. Five of the respondents recommended that as the curriculum lacks in language
component, more emphasis should be placed on the language component. Solid language
courses, i.e. training in reading comprehension, listening comprehension, spoken and written
skills should be included. One higher secondary teacher said: "The English syllabus is
highly literary. How could it be possible to teach spoken and written English in the literature
class? Language course emphasizing spoken and written skills should be included in the

syllabus."

II. Eight of the respondents deplored that the curriculum does not have real life

relevance; it is more theoretical than practical. The curriculum has to take into account the
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more time to practice what they have learnt, because without practice, a language cannot be
learnt. The time frame available for the English class is not enough for practicing the

language; it needs to be increased."

The data concerning the teachers preferred language use in English language class
(question 5) show that over half (63%) of the respondents believe that in the Bangladeshi
context, both English and the mother tongue should be used to teach English. Many of them
(13) claimed that the mother tongue must be used, especially in the beginning level. But it
should be mentioned that the teachers also recognize the importance of English, specially
when students are involved in any discussion or conversation. Like the students subjects,
they also believe that the classroom should be utilized as an environment for practicing oral

skills. The following two comments can be cited as examples:

---"In the beginning of my career as an English teacher I was convinced that in
English classes, only English should be taught. But when I noticed that my teaching was not
comprehensible to my students, I changed my attitudes. I have realized that in a foreign
language classroom, the mother tongue should be used if the texts and exercises are difficult

enough for students “understanding."

---"Though I believe that using only English is sometimes difficult for students to
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understand and follow the teachers, 1 also believe that without using English students'
listening, understanding and speaking skills cannot be improved. Therefore, I prefer not to
encourage my students to use the mother tongue in the English classes. I know in the
beginning, they may find it difficult, but once they have become fluent, it would be authentic

for developing their communicative skills."

It is interesting to note that though teachers can feel the value of students' active
involvement in classroom discussion, many of them are very doubtful about the efficiency
of group work. When answering question 7, they mentioned individual learning procedure
as the most preferred classroom procedure. They believed that the teacher should always be
in full control of what happens in the classroom, that he/she should be the only one to decide
what should be done next. This attitudes has, of course, something to do with teachers'
feelings about their own value but it can also be related to the fact that most teachers have

not been prepared to handle group discussion.

Teachers' preferred evaluation procedures are consistent with those of students,
though inconsistent with what they are actually using. They believed that standardized
theoretical tests (i.e. requiring memorization of facts from the materials) can not be used to
assess students language proficiency. Both theoretical and practical evaluation procedures

emphasizing grammatical and communicative skills should be used for proper evaluation.



One comment was: "A language assessment tests should be comprehensive; it should asses
not only students' grammatical knowledge , but also the communicative skills. For this

purpose both practical and theoretical evaluation procedures should be administered."

Students difficulties in learning the language were supported by the teachers
responses to question 9. They also reported that students are frequently unprepared for class,
and homework was done erratically. Classroom participation is less spontaneous and
students grow less enthusiastic. The teachers also indicated that students felt bored and
frustrated in the language class. One teacher commented that “I feel that my students are not
motivated enough to learn English. But as teachers it is our responsibility to find out what
they need and how we can promote their motivation and interest.” But student responses
suggest that they are eager to learn English, though they did not find the English classes
interesting. The discrepency may be due to the misunderstanding of the teachers. The
teachers fail to realize that students are motivated to learn English, it is the uninteresting

teaching methods that tend to decline their motivation and interest.

In question 10, teachers were given the same activities as used in question 7 of
students questionnaire and asked them to rate on three point scales in response to the
following questions: “how often have you used these activities?”” (Question 10.A) and “how

important and beneficial do you believe these activities are for enhancing students
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competence?” (10.B). Space was provided for any additional comments and suggestions on
any of the activities. As mentioned earlier these items were divided into two groups:
communicative and real language practices, and noncommunicative form based activities.

Tables 6.A and 6.B present the results of the teachers’ responses to both group of activities.
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Table 6.A: Teacher Responses to Communicative Activities

Frequent Effective

Items Never Sometimes  Very often Not at all Somewhat very import
Student-student interaction

6 78% 19% 3% 18% 63% 19%

7 81% 13% 6% 56% 37% 7%

12 79% 13% 8% 33% 39% 28%

13 61% 22% 17% 17% 43% 40%
Student-teacher interaction

10 77% 15% 8% 28% 37% 35%

11 56% 27% 17% 18% 51% 31%

19 65% 26% 9% 31% 49% 20%

Teacher responses to students journal

15 -—-- -—-- -—-- 51% 24% 25%
Songs and reading work aloud

3 53% 38% 9% 34% 53% 13%

4 17% 46% 37% 18% 33% 49%

Overall percentages

63% 24% 13% 31% 43% 26%
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Table 6.B: Teacher Responses to Non-communicative Activities

Frequent Effective
Items Never Sometimes Very often Not at all Somewhat Very
Import

Workbook type drill and practices

1 8% 61% 31% 6% 31% 63%

17 0% 12% 88% 87% 11% 2%

20 28% 53% 19% 29% 56% 15%
Audiolingual drill

16 7% 29% 64% 14% 53% 33%

18 3% 51% 46% 9% 67% 24%
Dictionary exercise

5 41% 395 20% 18% 53% 29%
Explicit grammar instruction

2 0% 13% 87% 3% 31% 66%

8 23% 59% 18% 31% 49% 20%

9 1% 27% 72% 7% 32% 61%
Error correction in Journal

14 -—-- ——-- -——- 9% 37% 54%
Overall percentages

12% 38% 50% 21% 42% 37%

The survey results of question 10 also supported students responses regarding use of
various teaching activities. Teachers responses suggest that they do not use a variety of

teaching methods and activities and that non-communicative methods (88%) have been used
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more frequently than the communicative ones (37%). The most commonly used activities
rated by the teacher are items 17; teacher-dominated instruction (88%) and 2; explicit
grammar instruction (87%). This is also similar to student responses as the majority of them
(82%) rated these as the most commonly used activities. However, as the questionnaire
included spaces for optional comments and suggessions regarding the activities used in the
survey, several comments and suggessions came from the teacher subjects. Most of the
respondents complained that the time frame of English class is as same as that of other
subjects. But language class needs more time than others. One teacher commented, “ 1
would like to use a variety of activities to make my class interesting, enjoyable and fruitful.
But 45 minutes is not enough for me.... the lack of time available leads me not to do anything
exceptional but to follow the traditional activities.” Another teacher commented, “we were
not actually trained how to teach a foreign language; I am not even familiar with some of the

activities you have provided, so how could I use it?”

In response to the question 10 (B) in Section II, “which items do you believe to be
important to facilitate students' language proficiency?”, teachers accepted both kinds of items
as beneficial to learn English, though overall percentages show that teachers believed
noncommunicative activities are more important than the communicative ones for teaching
English language. 26% of the respondents believe that communicative activities are very

important, while 37% of the respondents find non-communicative ones as very important.
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One point was made clearly by almost all of the respondents: the importance of the
instruction of grammar and grammatical rules. In the blank space provided with the
questionnaire, a teacher commented, “Grammar is the root to any language learning; we
should teach our students grammatical rules carefully and accurately. And the grammatical
rules can be taught either explicitly or implicitly, but explicit grammar instruction is more
accurate than the implicit instruction.” Another teacher said, “If students do not know the
basic rules of grammar how they could speak or write.” These kinds of comments reflect the

traditional structural approach to language teaching, rather than the communicative approach.

Workbook type drill and practices with formal correction (items 1, 17 and 20);
explicit grammar instruction conducted either in English or students native language (items
2, 8 and 9); and teachers correction of errors in students journal (item 14) were believed to
be beneficial and important for learning English. The majority of the teachers responses to
these activities was between very important and somewhat important. These indicate that
teachers believed form based instruction is more beneficial than real language practices (in
contrast to the students responses). Items characterized by audiolingual style drills (items
16 and 18) were also noted as important or somewhat important by the teachers as they

believed these help to learn grammar.

However, teachers also accepted communicative items as effective. For example,
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they regarded reading work aloud (item 4) and use of songs in the classroom (item 3) as very
important methods for enhancing listening skills. 49% and 33% of the respondents indicated
reading work aloud as very important and somewhat important respectively, the remaining
18% believed it is not important. 51% of the teachers agreed that encouraging students to
provide interesting experiences to talk about (item 11) and reporting interesting newspaper

articles (item 10, 37%) in English are somewhat important instructional approaches.

Although teachers' responses to items 6, 7, 12 and 13 (which are characterized by
students-students interaction with little or no monitoring of students output by the teacher)
show that the teachers also believed these activities are somewhat important and beneficial
for enhancing students communicative competence (see Table 6.A), the majority of the
subjects (14 out of 19) believed that it would not be prudent to make the classroom free for
discussion. Teacher should have control of everything. One teacher commented on group
discussion: “I think that this helps students for developing oral skills, but due to lack of time
available for English class, it would not be possible to use that method.” Over half of the
respondents (51%) rated ignoring errors specially grammatical errors during discussion (item
7) as not very important for language study. One teacher wrote, “I would try not to ignore
any errors, specially spelling, pronunciation and grammatical errors, because to my opinion
with grammatical errors no one can learn English correctly and accurately.” Another teacher,

however, suggested that “practicing conversation is crucial for developing oral skill and as
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teacher I should not interrupt our students natural conversation, whether it is grammatically
correct or not; we should not point out every detail because self confidence is more important

at the beginning.”

Although students ignored the item journal writing (item 14), 54% of the respondents
rated journal writing as very important or somewhat important as an instructional methods.
Several comments were made on this item. One teacher wrote, “As this kind of activity is
not familiar to our country, before introducing the journal writing we should first encourage
our student free writing.” Another suggestion was “Before writing group discussion is
important.” Another teacher suggested, “Keeping a daily notebook and entering new
vocabulary along with natural events from their daily life and then reporting those in the
classroom would be an important approach both for developing reading, listening and writing
skills.” It must be mentioned that though many teachers (54%) believed journal writing to
be an important instructional method, contradictory enough 51% of the subjects felt that

paying attention to the ideas and feelings (item 15) is not important.

Responses to item 17 which is characterized as a teacher dominated approach show
the striking inconsistency between what teachers believed and what they really used. The
least important activity according to the majority of the respondents is item 17 (87%).

Ironically enough, it is the activity which is used most frequently by the teachers. 88% of
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the teacher subjects also rated that they frequently used the procedure. It must be noted that
though they do not like the teacher dominated procedure, they believe teachers should have

the full control in the classroom.

General discussion based on the findings of the study will be presented in the

following chapter.
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CHAPTER SEVEN

GENERAL DISCUSSION

The study focused on the English language teaching methods and activities that are
presently being used in Bangladesh. For generating a detailed picture of the current ELT
methods and activities and also of the importance of using certain activities, the study was
conducted from both teachers’ and students' perspectives. The researcher believes that
students' thoughts, plans, perceptions and intentions can make an important contribution to
educational innovations. At the same time, a mismatch between students' needs and
expectations and the style of teaching may cause serious harm for learning a language.
Therefore, students were involved and documented in this study. The teachers were involved
and documented in the study as well. Research suggests that language students have definite
opinions and perceptions about language learning and that their ideas about effective learning
and teachiong activities are sometimes different from those of their teachers (Horwitz, 1988;
Nunan, 1986; and Yorio, 1986). Therefore, the teachers' attitudes towards cuurent ELT
methods and their views on the importance of certain activities were investigated in the
study for identifying a comparison between the perceptions of the students and those of

teachers. In this chapter, discussion of the findings is presented.

The study begins with a survey of general information on students’ dominant
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1-7) suggest that for the most part students were very positive about learning and knowing
the language. They mentioned that they did not study English only because it was a
compulsory foreign language, but also because they want to know English, realizing the
importance of the language for technological, educational, commercial and general
communication. The data also show that although students were eager to know and learn
English, the majority of the respondents (89%) were not confident enough to be able to use
it in real-life situation. This indicates that English classes in Bangladesh are failing to satisfy
students' needs--to make them confident and able to use the language. Further, in responding
to questions 1-4 (Section II) concerning students' opinions towards the ELT tecniques they
had experienced -- its real life applicability, appropriateness and difficulty -- , students
showed negative attitudes towards the present ELT methods. This again suggests that

students are not satisfied enough what they had learnt and how they were taught.

The findings of the study also reveal that students were anxious about the method of
language instruction and less concerned about the language per se. Their responses show a
striking difference between what they had experienced in their English class and what were
their actual needs. In response to question 5 (Section II), students commented about the
difficulties they had in learning English. The vast majority of students said the most difficult
aspects of learning English were form-based grammar study and memorization. These two

were cited almost equally as often. For example, "I least like studying the grammatical
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aspect, even though I know that it is essential. I would enjoy if my teacher used an
alternative way to teach grammar." Another comment was, "It is really hard to learn a
language by memorization." (For more comments on difficult aspects of language learning
see chpater 6). However, ironically, vocabulary, which involves memorization, was the
response given most often as the least difficult aspect of learning English. One student,
however perceptively analyzed the phenomenon: "words are easy to remember in the short-

term, but without regular practice, they can be lost in the long-term".

There was little variance in students perceptions regarding the manner English was
being taught to them. The complaint against the instruction of English was made with
consistency. The teaching activities were described as dull, boring, repetitive and frustrating.
Primarily, students reported that the study of English was so boring and so repetitious that
they lost their concentration on what was taught. Simply, they criticized the teacher-
dominated classroom and their passivity as students. Their responses show that the daily
instruction is a monotonous routine of doing homework followed by repeating the same work
in the class on the next day. A student commented: "All the repititions in the classroom just

to make me want not to listen anymore."

Besides, expressing repetitious lessons, students said about being confused and not

understanding the meaning of what they were saying, reading, or hearing in English. With
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frustration, they conveyed how difficult it was to understand; how tedious it was to learn
English; and how disappointing it was to be able to be fluent (see chapter 6 for students'
comments). Many of the respondents complained that the lessons were sometimes too
difficult to understand and the worst thing was they had to memorize those lessons without

understanding. The results were disastrous--their learning was lost in the long-term.

Another frustration for the students was their incompetence in spoken English. Their
responses indicate that instead of giving emphasis on oral skill, the classroom procedure
mainly focuses on translating sentences drilling irregular verbs, later memorizing repeating
and applying grammatical rules. Though the participants acknowledged honestly the need
to practice grammar elements, the way they were taught grammar made the learning boring.
Many students wished for more emphasis on spoken English and believed that classroom
assignments should emphasize students creativity. Students responses to the current ELT
method suggest that it is mainly grammar -translation based and also that the method fails
to enhance their communicative skills. This result is consistent with Bowen et al, (1985)

who show that the grammar-translation method results in limited proficiency.

Again students find English learning difficult and uninteresting. This lack of interest

may be, because their needs are not addressed by the curriculum and also because of the lack



145

of varied teaching techniques. This low level of interest and lack of motivation is one of the
causes of students' failure in learning English. These results confirm Savignon’s assertion
(1983) that students needs and interests must be addressed if foreign language study is to be
meaningful in today’s education. He writes that the ultimate success in students' learning

a second language relies on the students attitudes and interests (Savignon, 1983: 112).

The survey results suggest that the students in Bangladesh have been experiencing
a little variety of teaching and learning activities. The responses to question 7 in which
studnts were given 20 activities that may happpen in a second/foreign classroom reveal that
students frequently experienced more noncommunicative activities (very often, 48%;
sometimes, 39%) than communicative activities (very often, 10%; sometimes 29%; see
Tables 3.A and 3.B). The students' responses are supported by the techers who also rated
that they used a little variety of activities in the English class (see Tables 6.A and 6.B). The
communicative activity the students reported hav g used most frequently is reading work

aloud (item 4) and the noncommunicative activities are explicit grammar instructions (items

2, 8 and 9).

Table 3.A also indicates that the majority of the students never experienced the

activities (items 6,89%; 7,89%; 10, 73%; 11. 59" 12, 78%; 13, 65%, and 19.69%) which



involve students with other students or the teachers. This suggest that the current ELT
methods deny one of the main components for learning a language, classroom interaction.
Through classroom interaction with teachers and peers, students would get the opportunity
to use the target language (Rivers, 1987), and be able to develop their communicative skills.
Error corrections from teachers and peers during the classroom discussion can also help

learners to discover what they need to do to be comprehended accurately (Swain, 1985).

Table 3.A again indicates that students in Bangladesh never experienced journal
writing. This activity is so unpopular to the student subjects that only 9 out of the 28
respondents responded to this activity. Researchers found journal writing as the easiest way
to help students to learn the target language (Flores, cf. Ross, 1990). Thonis (1990) states
that journal writing can stimulate learners to become a better writer (p.14). According to
Flores (cf. Ross, 1990), the most important aspect of journal writing is the relationship that
develops between teachers and students. The teachers (54%) investigated in the survey also
valued the importance of journal writing and the formal corrections of students' journal for
developing reading, listening, and writing skills, though they (51%) did not feel paying
attention to the ideas and feelings in students' journal is not important. However, in
Bangladesh, if students are given the chance to write something, it is on a subject which the
teacher chooses or a good deal of translation going on from the mother tongue to English
(students reported these difficult activities they had experienced in response to question 10).

So, there is no real point in these activities and absolutely no question of communicating



147

with anybody.

To the students it seems that the main purpose of every lesson during language class,
is to get something correct. What a student says and what he/she writes may be dull and
uninteresting to himself/herself and to anybody else, but if it seems correct, then teacher will
approve it. Teachers participated in the study also strengthen this point when they comment
that work book type drill and practices with formal correction are very important
instructional method for developing students language competence. Generally speaking, the

data reveals that teachers valued the formal error correction more highly than did the

students.

Though students experienced a very little variety of activities, they prefer a great deal
of activities which they believed make the language learning more enjoyable and interesting
(see Tables 3.A and 3.B). A striking feature of the enjoyableness ratings is that the
communicative and real-life practices were rated (somewhat, 47%; very much, 38%) as more
enjoyable than the form based non-communicative ones (somewhat, 42%; very much, 8%).
Same results have been found when they were asked which activities they believed to be
important and beneficial for enhancing their language proficiency. 48% of the respondents
voted in favour of comminicative activities, whlie only 11% preferred the noncommunicative

ones. However, 41% of the student subjects believed both kinds of activities as beneficial
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for developing their language proficiency. They also placed some emphasis on form-based
activities. For example, more than half of the respondents rated items 9 (64%),16 (69%), 18
(59%), and 20 (63%) as somewhat enjoyable. This may be, because this kind of activities
encourages students in active involvement in the classrooms (items 16, 18, and 20) and also

makes the grammar study (item 9) comprehensible to the students instead of boring.

The result also suggests that there is a mismatch between students ideas about
effective learning and teaching activities and their teachers’ preferred teaching style,
although the teachers were also aware of the problems of English study and teaching.
Whether students are not inclined to see activities emphasizing explicit grammar instruction
and formal correctness as more beneficial than those emphasizing the real use of language,
teachers believe explicit grammar instructions and formal corrections are important as well
as essential for teaching a foreign language. Students comments on the difficult aspects of
language learning (see chapter 6) sugget that though they felt that grammar is important, the
way they had been taught grammar made them feel bored. Majority of the students'
comments (9 out of 11) on the grammar instructions reflect the same concern. This means
that they are not satisfied enough with the explicit grammar instructions, except item 9 (64%
rated this item as somewhat enjoyable), they experienced in their classrooms. On the other
hand, the teachers are convinced that learning a foreign language cannot take place without

explicitly focussing on grammar. They claimed that second/foreign acquisition in school
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cannot be compared to the acquisition of a second language in natural contexts or the
acquisition of one’s mother tongue. One teacher commented: "Explicit grammar instruction
is more accurate than the implicit grammar instruction." This again reflects the traditional

structural approach to language teaching rather than the communicative approach.

The results show that the majority of the students indicated the items which are
related to practical practices (items 6, 10, 11, 12, 13, and 19) as beneficial for developing
their communicative skills. According to them as school is the only place for them where
they can practice English, these activities are really helpful for them to develop their
speaking skills. However, contradictory enough Table 6 indicates that teachers also believe
items 7, 10, 11, 12, 13, and 19 as somewhat important and beneficial for enhancing
students' communicative competence. Nevertheless, the majority of the subjects (11 out of
17) anticipated that these activities, especially group and pair discussion, are not likely to
be used Bangladesh situations. One teacher said, "Due to lack of time available for English
class, it would not be possible to use group discussion." But it also may be due to their lack

of training in handling group works.

The students respondents believe that English class can be made more enjoyable and
meaningful by increasing the use of variety of activities emphasizing on communicative

skills. Every single student indicated an appreciation for oral activities or expressed value
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in communicating orally. Students wanted more emphasis on oral activities and less on
grammar study and workbook type drills. Students valued practice conversations between
students and students or students and teachers. Teachers also valued practice conversation
through which their students could develop oral skills, but they believed that first and
foremost students should be taught the foundation of a language which according to them
is grammar. Teachers in this study overlook an important aspect of language learning,
“enjoyableness” by overemphasizing the importance of explicit grammar instruction which
students find less attractive. However, language teaching, especially a foreign language
teaching should provide the students with the knowledge of linguistic structure as well as

how to use the language in real-life situations.

However, both students and teachers believed that either English or both English and
the mother tongue should be used in English classrooms. The respondents who were in
favour of using only English reasoned that since students have little opportunity to use
English outside the classes, English classrooms should be used both as learning and
practicing environment. Encouraging students only to use English in the classroom helps
them to practice the language. This procedure increases their level of proficiency and
removes their shyness while talking in English. On the other hand, respondents who voted
in favour of both languages, reasoned that students sometimes may not understand difficult

exercises if were taught totally in English. These respondents also argued that the use of



151

both languages is more essential in the primary level than in the advanced level.

A striking consistency, however, have been found between the preferred evaluation
procedures of students and those of teachers. Both of the respondents least preferred method
of evaluation, normed or standardized tests (students 6%; teachers 13%), is the most widely
used evaluation procedure in Bangladesh (The British Council, 1986; Foster, 1994). This
kind of test is highly competitive in Bangladesh and students have been competing against
each other for promoting in the next stage of education. But helping students to improve
their skills of understanding and speech, it is never necessary to compare one student’s work
with another. Students rather should be encouraged to work together, in pairs, in groups,
commenting on each other’s speech work, proof reading each-other’s writing and sharing

their language experience and trying to help each other to improve.

The responses to question 8 also indicate that teachers realized the conventional in-
school paper test is inappropriate for assessing second language proficiency, especially the
oral skills. Five of the respondents believed that conventional tests may assess students’
linguistic skill areas, but not the communicative skill areas. This kind of test is heavily based
towards theoretical, academic knowledge of education, rather than practical knowledge.
Eight of the teacher subjects participated in the study recommended an assessment procedure

which is to use for the step-by-step development of students all four language skills, reading,
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listening, speaking and writing, crucial for learning a language.

The responses of both groups made it clear that language students have definite
opinions and perceptions about language learning, and their ideas about effective learning
and teaching activities are sometimes different from those of their teachers. This result is
also similar to the research of; Nunan, 1986; Yorio, 1986; Horowitz, 1988. The result is also
in accordance with the modern research of Oxford er al., 1990; Koch and Terrell, 1991 which
indicates that the mismatch between students needs and expectations and style of the teacher

may result in learning problems for students.

A point needs to be clear is the connection between enjoyableness and effectiveness
of the activities. Though students indicated communicative activities are somewhat more
enjoyable and effective than non-communicative activities, they did not indicate whether or
to what extent they believed that enjoyableness contributes to effectiveness or to what extent
students believed effectiveness helped make activities enjoyable. The researcher believes
that both are probably true, that enjoyableness enhances effectiveness, and that if something
is important and beneficial tends to make it enjoyable. Again enjoyableness is related to
interest and motivation; if students find something enjoyable, their interest and motivation
will be increased. Motivation is extremely important for a second language learning (Oxford

and Shearin, 1994). More motivated students are expected to learn more than those who do
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not have high levels of motivation. Krashen (1991) found that students attitudes and
motivation were more important in their learning of a second language than "considerations
of inteligence, aptitude, and time spent on learning" (p.110). Therefore, teachers should keep
in mind that it is their responsibility to make an enjoyable classroom environment to keep

their students motivated and to make their learning fruitful.

The results of the survey also show some other problems in learning and teaching
English in Bangladesh. The general information on professional background of the teachers
suggests that the majority of the teachers are inadequately trained as a second foreign
language teachers. They may have knowledge of English, but they were not trained how to
teach a second language. Their negative feelings to some of the activities may be due to their
lack of training. They are reluctant about using group work in the classroom may because
that most teachers have not been prepared, during their own training to handle group work.
One teacher even directly commented: “I am not even familiar with some of the activities

you have provided, how could I use it?”

The teachers, of course , blamed inappropriate curriculum and lack of materials as
one of the major causes of students’ failure in learning the language. In response to
questions 2 and 3 (Section II), the teachers commented that the curriculum lacks continuity

and do not have much real-life relevance. The materials are too difficult to understand for
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the students. They anticipated that lack of real-life relevance of the curriculum and
difficulties of the materials might have negative effects on students interest level and
motivation. The teacher participants offered some suggestions for the modification of the
curriculum and teaching materials (see chapter 6 for teachers' comments on the modification
of curriculum). For example, to give more emphasis on language component rather than on
literature; to develop a need-based language curriculum, to modify the materials, and besides
textbooks, authentic materials should be introduced as study materials. The use of authentic
study materials is an important instructional methods. According to Lasen-Freeman (1986),
authentic materials, perhaps a newspaper, a tape of an actual radio broadcast or even just a
menu from a restaurant may be used in ways which encourage students to communicate with

each other.

The basic concern underlying the present study is to find out some of the problems
in English language study and teaching in Bangladesh. The study suggests that the English
course as a whole is of doubtful value as a practical language development programme, since
it concentrates on theoretical knowledge of language rather than on practical knowledge,
while neglecting learners’ practical needs. The study suggests that English language
teaching in Bangladesh fails to satisfy students needs and interest. Consequently, one is left
with the inpression that practical knowledge is unacceptable for learning a foreign/second

language. It proves that ELT in Bangladesh is imperferct. Rapid and wide-ranging changes
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language. It proves that ELT in Bangladesh is imperferct. Rapid and wide-ranging changes
are urgently needed throughout the entire field of ELT development if the ever-increasing

rate of decline in standards is to be reversed.

Chapter 8 is a summary of the study, the conclusion based on survey results,

recommendations for changing ELT situation based on the survey and required further study.
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CHAPTER EIGHT

SUMMARY, CONCLUSION AND RECOMMENDATION

8.1 SUMMARY

The purpose of the study was to document some of the problems that have been
experienced in English learning and teaching at the various levels of the education system
in Bangladesh. To document the nature of the problems the main focus was on current
English language teaching methods. Two types of survey were developed by the researcher
to investigate both teachers and students attitudes towards current ELT methods and also
their views on the importance of using particular methods and approaches to teach English.
Both surveys consisted of two sections: general information and ELT related information.
Questionnaire items for ELT related information were designed on the basis of related
literature review. In the student survey, 35 students from the different Faculties of Dhaka
University participated and in the teachers survey 20 teachers from 15 different schools

participated.

However, within the limitations of the sample population the following important

findings were found:
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it in the real life situations, they are not confident enough to be able to use it.

2. Students are anxious about the method of language instructions. They, in
responding question 5, complained that language instruction was dull, boring repetitive and
frustrating. To them the instruction is mostly grammar oriented and fact-memorization

which makes the study uninteresting and less motivative.

3. The most important finding of the study is the dichotomy between what students
want to learn and experience in English classes, and what they are actually taught there.
They do not like classes in which they sit passively, reading or translating. They do not like
the environment where the teacher controls everything and want to be involved actively in
the classroom activities. In fact, the students studied in the survey simply do not lik to act

as a passive receiver of information or knowledge.

4. There is also a mismatch between students needs and expectations and the
pedagogical philosophy or the teachers views on the importance of some activities. Though
students acknowledge the need for grammar, they want more oral practice and application
of the spoken language. They valued the activities (items 6, 10, 11, 12, 13, and 19) which
involve students with other students or the teachers more highly than the explicit grammar

instructions for enhancing their language competence. Furthermore, they criticized the
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grammar instruction they experienced previously, describing it as boring and unenjoyable.
Comments like, "I would enjoy if my teacher used an alternative way to teach grammar”,
were cited by the most of the students. They criticized the explicit grammar instructions with
one exception (item 9). This item was rated as somewhat enjoyable by the 64% of the
respondents. It is may be, because they anticipate this activity can make the grammar
instruction somewhat comprehensible to them. However, though teachers valued the
importance of oral skill, they give priority to the grammar study. Table 6.B suggests 66%
of the teacher subjects believe that explicit grammar instructions are very important
activities for developing their students’ English language proficiency. Both student and
teacher respondents acknowledge the important of the knowledge of linguistic structure,

though students are not satisfied enough with the method how the linguistic forms are taught.

5. 52% of the student respondents believe that active involvement in the group
discussion increases their communicative skills. Whereas though 19% of the teacher
subjects believe classroom should be used for practicing English, they are not optimistic
enough to be able to be able to use this activity. They blamed short time frame available for
the English class for this inability. They claimed that the time frame of English language
class should be increased. Two of them commented that if the language class would be

doubled, they could be able to use more activities, emphasizing oral skills.
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6. 93% of the students do not like very much teacher dominated environment (item
17), but many teachers believe that they should always have full control of what happens in
the classrooms, though cotrdictory enough they also rated the teacher-dominated activity as

not important

7. Though students believe formal correction in conversation is not as important,
teachers are against this belief. They believed without formal corrections language learning

cannot be accurate.

8. Teachers do agree ELT in Bangladesh lacks in using variety of teaching activities.
They also blamed the English curriculum lacking in real life relevance and continuation, lack

of teaching materials and short time frame for English language course.

8.2 CONCLUSION

From the study, it is clear that ELT in Bangladesh are failing to satisfy the learners
needs and interests in any way. The emphasis given to communicative skills and to student-
centered interactive learning means that some fundamental rethinking of English language
curriculum is required. As teachers are not well-trained for teaching ESL, the systematic
retraining of English teachers in learner-centered classroom procedures are steps that must

be taken, if teachers and administrators are seriously interested in addressing their students
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needs. They should keep in mind what Fullan (1991) says: “If we do not seek students needs
then we are not treating them like human beings, and this will contribute to most educational

innovations being doomed to failure” (p. 170).

Teachers, curriculum planners, and others who want to be sensitive to the needs of
the students they serve should not always rely on their own intuitions. This study can be a
helpful tool for the educators who want to know whether their students may see certain kinds
of activities as more enjoyable and effective than others; whether their students are likely to
like the techniques they have previously experienced; or whether they might like new
techniques not previously experienced. Giving this type of survey to both students and
teachers, and comparing the results, the researcher desired to identify potential troublesome
differences between teachers expected beneficial methods and students expectations and
needs. Information from this kind of survey may also be useful to teachers trainers whose
trainees are curious about whether their future students will accept any new methods and

activities with enthusiasm.

8.3 RECOMMENDATIONS

On the basis of the findings of the study, the following recommendations appear to

be justified:
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1. It is important to develop a need based language curriculum. In a second language
teaching situation, it is regarded necessary to impart instructions in the four basic four
language skills. The language curriculum must specify the aims and objective of different
skills at different levels, provide guidelines for the preparation of instructional materials, and

specify the language teaching methods in different situation.

2. We learn a foreign language both by using it and learning about it. As Bangladesh
has only one common language for all, students have little opportunity to use English in the
community. Teachers, therefore, must create learning situations in which their students use
English. They should develop a relaxed yet purposeful atmosphere in which students can

develop attitudes of enjoyment and enthusiasm towards their study and use of English.

3. Both teachers and students found grammar study is beneficial for learning a foreign
language. As students claimed that explicit grammar instructions are boring and frustrating,
grammar should not be taught explicitly. The teachers should teach grammar in a way which
can make the grammar study enjoyable and also effective. Teacher should remember that
explicit grammar instructions may increase students’ linguistic skills, not communicative
skills (Foster, 1994) which students in general wish to improve. The development of aural-
oral skill should form an integral part of the language course. Students should be provided

with adequate opportunity to function in natural situation.
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4. Interaction between students and teachers, and students and students is a very
important aspect of a language study. The methods are currently being used in Bangladesh
deny one of the main components for learning a language, i. e., classroom interaction.
Teachers should keep in mind that through interaction with the teacher and peers within the
classroom, students can get opportunity to use the target language. It is, therefore, instead
of a passive teacher dominated environment, teachers should create an active learner-
centered classroom environment. They should not regard the learners as passive receivers
of knowledge, rather they should encourage them to be involved actively in the learning

Process.

5. In responding to question 2(b) the teacher subjects recommended for the
modification of the textbooks which they believed to be difficult for students. The text
books should be modified and selected carefully which are not too difficult for the students.
Besides texbooks, audio-visual aids including recorded materials, radio broadcasts, video
tapes and films on different subjects and situations of actual language should be included in

the curriculum.

6. Both teachers and students do agree that language classrooms should be used
learning as well as practicing environment. Since in Bangladesh students do not have the

opportunity to use the language outside the schools, English classrooms should be fully



missing from the
original book
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8.4 SUGGESTIONS FOR FUTURE RESEARCH
1. The study dealt with subjects selected from only one part of the country. Further
research is needed to determine the extent to which the attitudes of students and teachers of
other parts would be similar or different. Students’ attitudes towards ELT methods may be
varied in terms of age, gender, educational level or English proficiency level. A

supplementary study is, therefore, needed to compare the attitudes of different types of

students.

2. To find out whether and how communicative activities help more than
noncommunicative activities to improve language proficiency, an empirical longitudinal

classroom based study would be preferred for future research.
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APPENDIX-A

SAMPLE QUESTIONNAIRE FOR STUDENTS

SECTION I: GENERAL QUESTIONS

1. What language do you use?

A. At home
B. With friends
C. In the community -----------
D. In the school ~—=————mmm——-

2. Have you ever lived in an English-speaking environment for more than two
months?

A. Yes B. No.
3. Do either of your parents speak in English at home?
A. Yes B. No
4. How long was your English class?
A. Less than 20 mins.
B. 20-30 mins.
C. 30-45 mins.
D. More than above.

5. If English were not a compulsory subject, would you still study it?



A. Yes. B. No.
6. Why do you want to study English?

...........................................................................................................................................
...........................................................................................................................................

...........................................................................................................................................

7. Are you confident to be able to use English?

A. Yes B. No

SECTION II: ELT RELATED INFORMATION

1. Think about what you learned in the past in your language class. How useful it
for real-life situations?

A. Not very B. Somewhat C. Very
2. Are the current ELT methods appropriate for enhancing your English language
proficiency?

A. Not very B. Somewhat C. Very

3. Do you find English study interesting?

A. Not very B. Somewhat C. Very

4. How difficult was your English class?

A. Not very B. Somewhat C. Very

5. What was the most difficult aspect of learning English?



...........................................................................................................................................
................................................................................................................................................

................................................................................................................................................
................................................................................................................................................

................................................................................................................................................

7. Following are some classroom activities for language teaching. Using the scale
below, please indicate which items A) you have experienced in your language classes
and B) you think to be helpful for making the class enjoyable.

A. 1=Never 2=Sometimes 3=Very often

B. 1=Not at all 2=Somewhat 3=Very much

1. The teacher assigns a written exercise in which students fill in the correct forms of

verbs in sentences.

ii. The teacher uses explicit grammar instruction, i.e., teaching grammar through formal
instruction.

i1i. In class, students are given the words to a song in English. They then listen to the
recording.

iv. The teacher encourages reading work aloud from the text books.



v. Students are given a list of words that occur in a story or article that they will read
later. They look up the words in an English-English dictionary, and copy the definition.
vi. The class is divided into small groups, students talk about things they like and things
they dislike.

vii. During discussion, teachers ignore errors in pronunciation and grammar.

viii. The teacher explains a grammatical rule that is printed in the textbook, and gives
examples. The entire lesson is taught in English.

ix. The teacher speaks in Bengali when explaining a grammatical rule that is printed in
the textbook, and then gives example in English.

x. Each students finds and reports an interesting newspaper article in English.

xi. Each student is encouraged to provide interesting experience from everyday life.

xii. Students in the class are divided into pairs. They play a game in English, in which
they have to ask their partners questions, and answer the questions their partners ask
them.

xiii. Students receive a sheet of paper with a number of sentences which are not complete.
Then they move around the classroom, ask each other questions in English and try to fill
the blanks with as many different types as possible.

xiv. The teacher encourage the students to write a journal and corrects all mistakes in
students journasl.

xv. The teacher pays attention to the ideas and feelings in students journals, and writes

short notes in response to what the students say.



xvi. The teachers speaks a series of sentences. The entire class responds orally to each
sentence by changing it in some way, for example making it negative.

xvii. The teacher lectures and students take notes. They do not participate in any
discussion.

xviii. The teacher says a series of sentences. Each student in turn is asked to change the
form of sentence without changing the meaning.

xix. The teacher leads a class discussion of a topic. The emphasis is on expressing and
sharing ideas.

xX. The teacher assigns an exercise from the textbook or handout. In this exercise,

students read a number of sentences, find mistakes in grammar, and correct the mistakes.

Other comments and suggestions:

................................................................................................................................................
................................................................................................................................................

................................................................................................................................................

* Please add any comments you wish to make. If place is insufficient use additional
paper.

8. What activities within your language class did you enjoy most?

...........................................................................................................................................



...........................................................................................................................................

...........................................................................................................................................
...........................................................................................................................................

...........................................................................................................................................

...........................................................................................................................................

11. Which items or activities you believe to be beneficial and which are not? Give
reason.

...........................................................................................................................................

...........................................................................................................................................

12. In what language skills do you want to master?

A. Oral skill

B. Understanding skill
C. Writing skill

D. Reading skill

E. All of them

13. What level of competence would you like to have eventually?



A. Excellent, almost as good as a native speaker.
B. Enough to communicate in English.

C. Enough to continue my study

D. Enough to work in English.

14. In your class you like learning

A. Individually

B. In pairs

C. In small group

D. In one large group

E. In all of them, appropriate to the content of the topic.
15. Do you like learning by

A. Memory

B. Problem solving

C. Listening and taking notes

D. Involving actively in the classroom

E. All of them

16. Do you want to participate actively in classroom discussion?

A. Yes B. No

17. In English class what language do you prefer ?

A. English B. Bengali C. Both English and Bengali

18. Why do you prefer English/ Bengali/ Both in your English class?

...........................................................................................................................................
...........................................................................................................................................

...........................................................................................................................................



19. What methods of evaluating do you prefer?
A. Normal or standardized test emphasizing on grammar/ translation.
B. Formal/ Informal Interviews emphasizing on communicative competence.

C. Informal instruments, such as checklists, rating scales, language samples, curriculum-
based assessment exercises, classroom observation etc.

D. Any methods for assessing the continuous development in the four skills: listening,
speaking, reading and writing.

Thank you for your participation.



APPENDIX-B

SAMPLE QUESTIONNAIRE FOR TEACHERS

Name:

Sex:

Type of School:

Section I: General Information

1. Please write the name and level of your Primary teaching field.

2. How many years have you been teaching?

3. Please circle the highest degree that you hold.

a) B.A./B.S. b) Masters c) B.A. with B.Ed. d) B.A. with B.Ed. and M.Ed.

4. Are you a certified English teachers?
A. Yes B. No

5. Did you take any English course during B.A./M.A./B.Ed./M.Ed. Program?
A. Yes B. No

6. Have you ever been in an English speaking Country?

A. Yes B. No



7. Have you participated any conference/meeting regarding ELT development?

A. Yes B. No

Section II: ELT Related Information

1. How do you feel about the English Curriculum as presently used, specially
address the appropriateness in real life situation?

A. Not Appropriate B. Moderately Appropriate C. Very Appropriate

2.(a) Should present curriculum be modified?

A. Yes B. No C. Do not know

2.(b) If yes what change you recommend?

3. (a) Should language teaching methods be changed?

A. Yes B. No C. Do not know

3.(b) If yes what change you recommend?



4. Do you think English syllabus presently being used is appropriate for enhancing

students communicative competence?

A. Not appropriate ~ B. Moderately appropriate C. Appropriate

5. (a) What language do you prefer to use in English Language class?

A. English B. Native C. Both

5. (b) Why do you prefer English / Native / Both in English Language class?

6. Do you encourage students to actively involve in classroom discussion?

A.Not at all B. Sometimes C. Always

7. What classroom procedures do you prefer to use in your class?




8. What methods of evaluation do you prefer to use?

9. Circle the following characteristics of your students that fit to them:
a. always prepare for class

b. homework have been done regularly

c. classroom participation is spontaneous

d. motivated to learning English

e. interested in studying English

f. frustrated with studying English

g. find English difficult comparing to other subjects.

h. shy in participating in classroom discussion

I. feel boring in the classroom

j. other comments

10. Following are some classroom activities for language teaching. Using the scale



below, please indicate which items A) you have used in your language classes and B)

do you believe to be beneficial to facilitate your students’ English language

proficiency.
A. 1=Never 2=Sometimes 3=Very often
B. 1=Not at all 2=Somewhat 3=Very important

1. The teacher assigns a written exercise in which students fill in the correct forms of
verbs in sentences.

ii. The teacher uses explicit grammar instruction, i.e., teaching grammar through formal
instruction.

i1i. In class, students are given the words to a song in English. They then listen to the
recording.

iv. The teacher encourages reading work aloud from the text books.

v. Students are given a list of words that occur in a story or article that they will read
later. They look up the words in an English-English dictionary, and copy the definition.
vi. The class is divided into small groups, students talk about things they like and things
they dislike.

vii. During discussion, teachers ignore errors in pronunciation and grammar.

viii. The teacher explains a grammatical rule that is printed in the textbook, and gives

examples. The entire lesson is taught in English.



below, please indicate which items A) you have used in your language classes and B)

do you believe to be beneficial to facilitate your students’ English language

proficiency.
A. 1=Never 2=Sometimes 3=Very often
B. 1=Not at all 2=Somewhat 3=Very important

i. The teacher assigns a written exercise in which students fill in the correct forms of

verbs in sentences.

i1. The teacher uses explicit grammar instruction, i.e., teaching grammar through formal
instruction.

iil. In class, students are given the words to a song in English. They then listen to the
recording.

iv. The teacher encourages reading work aloud from the text books.

v. Students are given a list of words that occur in a story or article that they will read
later. They look up the words in an English-English dictionary, and copy the definition.
vi. The class is divided into small groups, students talk about things they like and things
they dislike.

vii. During discussion, teachers ignore errors in pronunciation and grammar.

viii. The teacher explains a grammatical rule that is printed in the textbook, and gives

examples. The entire lesson is taught in English.



ix. The teacher speaks in Bengali when explaining a grammatical rule that is printed in
the textbook, and then gives example in English.

x. Each students finds and reports an interesting newspaper article in English.

xi. Each student is encouraged to provide interesting experience from everyday life.

xii. Students in the class are divided into pairs. They play a game in English, in which
they have to ask their partners questions, and answer the questions their partners ask
them.

xiii. Students receive a sheet of paper with a number of sentences which are not complete.
Then they move around the classroom, ask each other questions in English and try to fill
the blanks with as many different types as possible.

xiv. The teacher encourage the students to write a journal and corrects all mistakes in
students journals.

xv. The teacher pays attention to the ideas and feelings in students journals, and writes
short notes in response to what the students say.

xvi. The teachers speaks a series of sentences. The entire class responds orally to each
sentence by changing it in some way, for example, making it negative.

xvii. The teacher lectures and students take notes. They do not participate in any
discussion.

xviii. The teacher says a series of sentences. Each student in turn is asked to change the
form of sentence without changing the meaning.

xix. The teacher leads a class discussion of a topic. The emphasis is on expressing and



sharing ideas.

xx. The teacher assigns an exercise from the textbook or handout. In this exercise,

students read a number of sentences, find mistakes in grammar, and correct the mistakes.

Other comments and suggestions:

* Please add any comments you wish to make. If place is insufficient use additional

paper.

Thank you for your participation.












