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professional development as a planned, ongoing, developmental process, not a 

single event. Furthermore, researchers such as Showers, Joyce and Bennett 

(1987) and Shroyer (1990) support the need for a plan, with short, medium and 

long-term goals, which support both personal and organizational development. 

This is also refleded in the work of Tillema and lmants (1995) 

One of the purposes for undertaking this study was to provide the 

Department of Education with data on which to plan, probably in collaboration 

with various stakeholders in education, a professional development program for 

teachen who may be involved in the implementation of the next Core French 

curriculum. According to Fullan and Park (1981 ), when planning a PO program 

it is essential to consider the proposed innovation and its effed(s) on both the 

organization and the individuals within the organization. Writers such as Park 

(1981) and Fullan (1982) express the position that teachers need to be involved 

in the planning and delivery of a PO program, and that such a program should 

build on teachers' strengths, i.e., be competency based rather than deficiency 

based. Shroyer (1990) notes that an added advantage of involving all 

participants in every phase of a PO program is the development of a process that 

will more likely meet both the organizational and individual needs. 

The data gleaned from this proiect would suggest that divergent 

approaches are needed for teacher PO, a view supported by Castetter (1986) and 
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Shroyer (1990). Furthermore, as suggested by Shroyer (1990), for PO to be 

successful it requires administrative support, including incentives. 

Stoll and Fink (1996) convey the idea that teacher learning is crucial to 

pupil leaming. Given this position, the following recommendations are meant to 

indude all of the partners in education so that the partners work together towards 

enhancing the practices of the current teaching force to improve the education of 

the province's students. 

The Department of Education, Division of Program Development, in 

collaboration with stakeholders, such as the Faculty of Education at Memorial 

University and the NLTA, has been given a mandate to provide leadership in the 

provision of teacher PO in this province. Furthermore, the Department of 

Education has provided a Program Implementation Specialist far French to each 

district office, one of whose responsibil.ities is to facilitate the provision of teacher 

PD. These ten positions should be an instrumental component for ensuring 

quality PO for elementary Core French teachers and vital to the implementation 

of the specific recommendations which follow. 

1. Any PO initiatives for elementary Core French teachers offered in the near 

future should incorporate the methodology issues identified in this report, e.g., 

strategies for improving the students' oral proficiency and strategies which 
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enhance student motivation. 

2. PO initiatives should ensure an interactive environment; allow time for 

personal reflection and collegial sharing; and provide adequate and appropriate 

feedback and follow-up, which are among the essential elements of successful PO 

activities. 

3. The Department of Education, through the Official Languages in Education 

program, and school districts should continue to provide support for the 

enhancement of teacher proficiency in the French language through (i) the 

provision of summer bursaries for immersion in a French milieu and (ii) the 

offering of summer institutes which may include language acquisition and 

pedagogical components. 

4. Consideration should also be given to offering these institutes during the 

regular school year (possibly through- a combination of school days and 

weekends, or other non-teaching time) and to arranging a credit system so that 

teachers can use these for career advancement or for recognition for hiring 

purposes. 

5. The Department of Education should consider the provision of an 

elementary Core French professional development program, similar to that 

provided recently to the intermediate Core French teachers, so that teachers can 

acquire additional methodological knowledge and skills and become 
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knowledgeable in how to adively pursue individual PO initiatives such as 

reflection, identifying problem areas, developing a plan of adion to remedy the 

problem and self-evaluation. 

This type of endeavor could be financed iointly by all of the partners in 

education and administered regionally by each of the school districts. Facilitation 

could be provided by a group of lead teachers from each district, in coniunction 

with the Program Specialist for Core French, who would be trained by the 

Department of Education, language Programs Section prior to commencement 

of the program. Teachers could be expected to donate some of their time with 

equal amounts of time provided by the other partners, e.g., Department of 

Education and school districts. 

6. The NLTA and its Special Interest Council for Modem Languages (MLq 

should continue to provide an annual conference for all French teachers which 

includes methodology sessions. The MLC should continue to produce its ioumal 

on a more frequent basis and encourage more contributions to it from the 

teachers so that it may be used as a springboard of ideas for new techniques and 

shalegies. In addition, the MLC should encourage the establishment of additional 

regional or local MLCs which could promote the networking concept of Howell 

(1996) and others. 

7. With appropriate support and instruction, teachers could become more 
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receptive to using technological resources such as the Internet and 

teleconferencing to alleviate feelings of isolation, financial constraints, and to 

improve con1munication, collaboration and interaction among colleagues. In 

addition, more formal PO proiects could be initiated and executed through use of 

the Internet and its website availability. Furthermore, consideration should be 

given to the delivery of short courses in the French language or second language 

pedagogy via distance education. As Loveless ( 1990) notes teacher-student and 

student-student interaction is a crucial element of such initiatives. 

8. Teachers should '!Ontinue to take responsibility for their professional 

development and become even more active in tne individual and peer interaction 

activities discussed by LePailleur (1996}, and others, which include reading 

professional ioumals, viewing PO videos, creating a PO portfolio, practicing self 

reflection and evaluation, peer coaching and collaborative planning as well as the· 

collegial study groups recommended by Tillema and lmants (1995). These 

activities could be facilitated by the Program Specialists for French. 

9. Teachers will need continuous administrative support and feedback in order 

to effedively participate in the above activities. Therefore: 

a) the school districts, with their French Programs Specialists, would be 

responsible for establishing collegial networks and collaborative planning 
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in the district and schools; supplying a constant source of information on 

methodology concerns; supplying feedback; helping with subscriptions to 

professional ioumals through financing and location of ioumals 

appropriate for Core French ; providing inservice support to initiate the 

teachers in the processes of activities such as the portfolio concept, peer 

coaching and collaborative planning. 

b) the school principals and staH leaders should create, as Valentine (1992) 

suggests, a climate which is receptive to new ideas and knowledge by 

demonstrating or modeling the characteristics of lifelong learners, which 

include Small's (1985) model of self-reflection, review, and renewal. 

10. Mullins (1994) and lillema and lmants (1995) should be given due 

consideration for their insistence that a needs assessment be conducted prior to 

any future PO activities since these .. wil~ only contribute to furthering teacher 

growth if they are compatible with the teachers' experiences and current needs. 

While this survey constitutes a component of a provincial needs assessment, the 

districts. schools and individual teachers, possibly through the school 

improvement/school assessment proce5$, need to develop professional growth 

plans to meet both organizational and individual needs. 



121 

5.3 CONCLUDING REMARKS 

Realizing what is necessary for the educational growth of students, and 

teachers themselves, is the first step towards creating an action plan for 

professional development. The formal activities provided by the Department of 

Education, the NLTA, and the school districts, as well as credit and non-credit 

courses offered by the university, e.g., the Faculty of Education, are essential to 

teacher growth and, in tum, student growth, but these administrative agencies 

are not uniquely responsible for teacher professional development. Teachers need 

the support system that is available from these organizers of formal professional 

development activities, but teachers must be as accountable for stating their 

needs and requesting more initiatives as the agencies must be in assessing these 

needs and providing appropriate support. ·In addition, since a professional growth 

program has both organizational and personal benefits, it would not seem 

unreasonable for teachers to assume a level of responsibility for their own 

professional development. When formal activities are not available, or even 

when they are available, teachers can, and should, become involved with their 

peers or work individually to solve problems and enhance their second language 

teaching ability. As writers such as Shroyer (1990) note, however, teachers will 

require support if they are to participate in a quality, ongoing, developmental PO 
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program. 



123 

BIBLIOGRAPHY 



Archibald, J.& Ubben, G. (1995).Ruearch perspectives on '"'and lgnguqg• 
gcqujsjtjon. Mississauga, Ontario: Copp Clark Ltd. 

Barth, R.S. (1990).1mproving schgols from wjthjn. San Francisco: Jossey-Bass. 

Bell, L. & Day, C. (1991). Mgngging the professjongl develgpmont of tegchers. 
Buckingham, England: Open University Press. 

Blake, J., Bachman, J., Frys, M.K., Holbert, P., Ivan, T.,& Sellitto, P. (1995) A 
portfolio-based assessment model for teachers: Encouraging professional 
growth. Bulletjn, Odober, 1995, 37-45. 

Breen, M.& Candlin, C. (1980). The essentials of a communicative curriculum in 
language teaching. Applied Linguistics. 1 (2), 89-112. 

Canale, M. (1983). From communicative competence to communicative language 
pedagogy. In J.C. Richards & R. W. Schmidt (Eds.), Lqngugge god 
Communjcatjon. (pp.2-27). New York: Longman. 

Canale, M., & Swain, M. (1980). Theoretical bases of communicative language 
leaching and testing. Appljed Ljngujstjq, 1 (1), 1-47. 

Carr, W. (Ed.) (1989). Quglity jn tegchjng: Argumen1s for q reflective profossjgn. 
Sussex, England: The Falmer Press. 

Castetter, W. (1986). The pengnnel fundjgn jn Oducatjongl gdmjnjstratjon. New 
York: Macmillan. · 

Cohen, A.D. (1994). Assessing lgngugge gbjlity jn the clgsscogm. Boston: Heinle 
& Heinie Publishers. 

Davies, A (1990). Principles of lgnguqge testing. Oxford: Basil Blackwell, Inc. 

Day, E. & Shapson, S. (1992). A national survey: French immersion teachers• 
p,.paration and their professional development needs. Canqdjqn Modem 
Lgngugge Reyiew, ~ (2}, 248-270. 

Delson-Karan, M. (1984). A three-dimensional approach to evaluating teaching 
performance. Cangdjgn Modem Lqngugge Revjew. 40. (3), .414-429. 

Duff, R. K., Brown, M.H., & van Scoy,I.J. (1995). Reflection and self-evaluation: 
Keep to professional development. Young Children, May, 81 -88. 



125 

Ellis, R. (1994). Th• study of secgnd lgngugge gcqujsjtjon. Oxford: Oxford 
University Press. 

Flewelling, J. (1995). Addressing the challenge for FSL teachers: how to maintain 
and improve language, pedagogical skills and cultural knowledge. 
Cgngdjan Modem Lqngugge Rovjow, ~ (1}, 22-29. 

French, V.W. (1997). Teachers must be learners, too: Professional development 
and national teaching standards. Bulletin, January, 38-44. 

Fullan, M. (1982). The megnjng of educgtjongl chgnge. Toronto: OISE Press. 

Fullan, M. (1986). The management of change. In Hoyle, E. and McMahon, A. 
(Eds.) The manqgement of schools. (pp. 73-86) london: Kogan Page. 

Fullan, M. (1992). Understgndjng teacher development. New York: Teachers 
College Press. 

Fullan, M. (1993). Chqnge forces: Probing tbe depth of educatjonql reform. 
London: The Falmer Press. 

Fullan, M. (1995). The limits and potential of professional development. In T.R. 
Gusky & M. Huberman (Eds.), Prpfessjgngl development jn education: New 
paradigms and prqctjces. (pp.253-266). New York: Teachers College Press. 

Fullan, M. & Park, P. (1981 ). Curriculum jmplementatjon. Toronto: OISE Press. 

Germain, C. (1993). Le pgjnt sut .. l'gpproche communjcatjve en djdqdjque des 
lqngues. Quebec: Centre Educatif et Culturel, inc. 

Germain, C. (1982). Quelques characteristiques d'une methode communicative 
d'enseignement des langu•. Cangdjgn Modem Lqngugge Revjew. 31 (4), 
665-678. 

Government of Newfoundland and Labrador, Department of Education (1985). 
L'qpproche communjcatjve: A tegcbjng gujde for French qs q secgnd 
lgngugge. St. John's: Government of Newfoundland and Labrador 



126 

Government of Newfoundland and Labrador, Department of Education {1986). 
Report of the poliq gdvjsory committee on French programs. St. John's: 
Government of Newfoundland and Labrador. 

Government of Newfoundland and Labrador, Department of Education (1990). 
Legmjng French qs a second langugge: A guide for teachers grades •-6. 
St. John's: Government of Newfoundland and Labrador. 

Guskey, T.R (1995). Professional development in education: In search of the 
optimal mix. In T.R Guskey & M. Huberman, Professjongl deyelopment jn 
education: New paradigms god pradjces. (pp. 114-133). New York: 
Teachers College Press. 

Harley, 8., cfAngelian, A.,& Shapson, S. (1990). The evaluation syllgbus: National 
Core French study. Ottawa: M. Editeur. 

HeHeman, P.J. (1991 ). French second language teacher education and 
continuing professional development in Canada: The role of smaller 
universities and related institutior. ~. Canqdjgn Modem Language Revjew, 
g_ (5), 843-861. 

Hixson, J. (1991 ). StaH development for the year 2000: New opportunities
continuing challenges. Journal of Staff Development, .1.2. (1 ), 4. 

Hooper, P. (1993). The Modem Lqnguages Council of the Newfoundlqnd qnd 
lgbrador Jegcbers Association: Its origjns god role jn the profmjonal 
development of French teachers. St John's: Memorial University of 
Newfoundland Unpublished Thesis. 

Howell, F. (January, 1996). What is professional development' The Teacher. p.6 

Howell, F. (Februcuy, 1996). What is Professional development' The Teacher. p.6 

Hughes, A(1989). Testing for lqngugge teqchers. Cambridge: Press Syndicate of 
the University of Cambridge. 

Hymes, D. (1972). On communicative competence. In J.B. Pride and J. Holmes 
(Eds.), Socjgljnguistics: Selected readings. (pp.269-293). Harmondsworth, 
Middlesex: Penguin Books. 



127 

Joyce, B. and Showers, B. (1987). Low cost arrangements for peer-coaching. 
Joumgl of Stgff Development. I (1 ), 22-24. 

Kramsch, C. (1984). lnterqdjon et djscours dans Ia clgsse de lgngue. Paris: 
Hatier. 

Krashen, S. (1981 ). Second lgngugge gcqujsjtjon qnd second lgngugge legmjng. 
Oxford: Pergamon Press. 

Lapkin, S., Harley, B., & Taylor, S. (1993). Research directions for Core French in 
Canada. Canqdjgn Modem Lgngugge Revjew. 4i (3), 476-514. 

LeBlanc, R. (1990). Nqtjongl Core French Study; A synthesis. Ottawa: M. Editeur. 

Legutke, M. & Thomas, H. (1991 ). Process god experience jn the lqngugge 
clgsscoom. Essex, England: Longman. 

Leithwood, K. {1986). Plgnned educatjoogl chgnge. Toronto: OISE Press. 

LePailleur, M. (1996). La formation du personnel scolaire: voie de l'avenirt Vie 
Pedggogjque 1 00. septembre-octobre, 47-49. 

Lieberman, A. (1988). Building g professjonql culture jn schools. New York: 
Teachers College Press. 

Loveless, G. (1990) .. A model for the prpfessjongl development of Core French 
tegchers jn Nowfoundlqnd god Lgbrador. St. John•s: Govemment of 
Newfoundland and Labrador, Department of Education. 

Maeroff, G. 1. (1988). The empowerment of teachers: Qvercomjng the crisis of 
confidence .New York: Teachers College Press. 

Mansfield, E. (1986). Basjc stgtisfjcs wjth gpplicgtjons. New York: W.W. Norton & 
Company, Inc. 

Mclaughlin, M. W. (1994). Shalegic sites for teachers' professional development. 
In P. P. Grimmet & J . Neufeld (Eds.), Tegcber development gnd the 
struggle for qufhentjcjty. (pp. 31-51 ). New York: Teachers College Preu. 



128 

Morant, R.W. (1981). lnservjce education wjtbjn the school. London: George 
Allen & Unwin. 

Mullins, T. W. {1994). Staff develgpment prggrqms: q gujde to evaluation. 
California: Corwin Press, Inc. 

Orlich, D.C. (1989). Staff development: Enhqnc:ing humgn potential. Boston: 
Allyn and Bacon. 

Rehorick, S., & Edwards, V. (1995). Bridging research and practice: Using 
professional ioumals to enhance classroom teaching. Canqdiqn Modem 
Lqnguage Review, ~ (4), 624-635. 

Richards, J.C. (1985). The context of lqngugge teqcbjng. Cambridge: Cambridge 
University ProsS. 

Richards, J.C., Schmidt, L W. (1983). Language and Communication. London: 
Longman. 

Roinsol, F. (1988). Un programme de fgcmatjgn et de pedoctionnement des 
professeurJ de frqncgjs de base a Terre-Neyye. St. John's: Memorial 
UniverJity of Newfoundland Unpublished Thesis. 

Savignon, S. 1 . (1983). Communjcatjve competence· Theory god clgssrogm 
pradjce. Massachusetts: Addison-Wesley Publishing Company. 

Showen, B., & Bennett, B .. (1987). Synthesis of research on staff development: A 
framework for futurw study and a state of the art analysis. Educatjqngl 
Leqdersbjp. November, 77-87. 

Shroyer, M.G.. (1990). Effective staff development for effective organizational 
development. Joumgl of Staff Qevelopment, ll (2), 2-6. 

Small, J .. M. (198S). Harnessing the wind: Continuing professional development 
for teachers. Educ:atjon Canqdg. ~ (4), 1 0- 15. 

Smylie, M. and Conyers, J. (1991 ) .. Changing conceptions of teaching influence 
the future of staff development. Jgumgl of Stgff Qevelopment . .1.2. {1 }, 12-
16 .. 



129 

Spiegel, L A (1996). Effective middle level inservices: Facilitating knowledge and 
meeting needs. Bulletin, March, 3 7-44. 

Stenhouse, L (1984). Artistry and teaching: The teacher as focus of research 
development. In D. Hopkins & M. Wideen (Eds.), Alternative perspectives 
on school improvement. (pp.65-75). London: Folmer Press. 

Stem, H.H. (1983). Fundqmental concepts of langugge tegchjng. Oxford: Oxford 
University Press. 

Stoll, L, & Fink, D. (1996). Chgngjog our schools: linking school effectjvenecc god 
school improvement. Buckingham: Open University Press. 

Tillema, H.H.,& lmants~ J.G.M. (1995). Training for the professional development 
of teachen. In T.R Guskey & M.. Huberman, Professjonql development jn 
education: New paradigms qnd pcgdjces. (pp. 135-1 50). New York: 
T exhers College Press. 

Tremblay, R. (1990). Professional development for a multidimensional curriculum. 
Cqngdjqn Modem Lgnguqge Revjow. n. (1), 43-54. 

Tremblay, R. (1996). Professional development via the Internet: A proposal. 
Mosqjc. ~ (1), 1-9. 

Tremblay, R., Duplantie, M., & Huot, D. (-1 990). The communjcatjve/experientjgl· 
syllqbus: Natjonql Core French Study. Ottawa: M. Editeur. 

Ullmann, R (1991 ). Teachers, administrators, and researchers work together in 
classroom observation research: A professional development opportunity. 
Cangdjgn Modem Lqnguqgo Revjow, 41 (1 ), 77-90. 

Ullmann, R. & Hainsworth, H. {1991). Towards the development of FSL teacher 
competencies: Some thoughts on future teacher education programs. 
Cangdjgn Modem Lqnguqgo Rovjew. ~ (3), 486-496. 

Valentine, J.W. (1992). Principles qnd prqdjcos for effective tegcher ayqluatjon. 
Massachusetts: Allyn and Bacon. 

ValeHo, R M. (1977). Modem lgngugge testing. San Diego: Harcourt Brace 
Jovanovich, Publishers 



130 

Widdowson, H. (1978). Togchjng lqnguage qs communjcatjon. Oxford: Oxford 
University Pross. 

Vaiden, J. (1983). Training needs in the '80s: The ESL teacher in Canada. 
Cgngdiqn Modem Lqnguqge Revjew, ~ (1 ), 19-23. 



131 
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APPENDIX A: ETHICS COMMin'EI LinER 



Faculty ot Education 

January 24, 1997 

Dear Denise, 

After reviewing your submission, the Ethics Review Committee would like to 
request the following minor changes in order to meet the guidelines of the 
University: 

.. inctude a phone number where you can be contacted 
- include the phone number of your supervisor 
.. include the name and phone number of a third party contact person {typically 
Pat Canning) 
.. a statement to the effe~ that the research has been approved by the Faculty 
Ethics Review Committee 
... a statement that participation is voluntary 
.. a statement that responses are confidential and anonymous 
- reword the second last sentence - the superintendent has granted approval for 
the study to be conducted within the district, but the superintendent cannot 
approve the participation of teachers (the issue here is free consent - the 
superintendent cannot require the teachers to participate in a University study). 
.. length and duration of participation 

We wish you all the best with your research. 

Sine:~ 

T. Seifert 
Ethics Review Committee 

St. John's, NF. Cm.ad.a AlB 3X8 • Fu: l709, 737·2345 • Tela: 016-4101 



APPENDIX 1: REQUEST FOR PERMISSION TO CONDUCT STUDY 



Apt.205 
122 Terra Nova Rd. 
St. John's, NF 
AlB 1G2 

January 1 0, 1997 

Assistant Director of Personnel 
School District NO. 4 
P.O. Box 970 
Port-aux-Basques, NF 
AOM lCO 

Dear Mr. Rober1s: 

The current elementary Core French curriculum has been implemented since the 
late 1980's. The year 2000 has been targeted for revision of this curriculum. 
Before such revisions are undertaken, the Department of Education plans to 
consult with the province's teachers to determine their perception of shortcomings 
in the present curriculum. These shortcomings can then be prioritized and 
addressed during the development of the new program or curriculum and through 
professional development initiatives. 

I propoa to complete a research proiect which will invite the province's teachers 
to sha,. their background and opinions about Core French and about 
professional development. From the questionnaire, which form the basis of this 
proiect, I will compile the responses and then compare them with the results of 
the Grade 6 Criterion-Referenced Test administered by the Department of 
Education in June 1996. 

My obiectives are to assess the professional needs which should be addressed by 
the Department of Education, the Newfoundland and Labrador Teachers' 



Asaociation, the School District Boards and individual teachers and then to suggest 
effective strategies for the implementation of this professional development. 

This internship research proiect is a final requirement for the completion of a 
Master of Education Degree in Teaching and Learning at Memorial University of 
Newfoundland. My supervisor is Dr. Glenn Loveless of the Department of 
Education, Director of Program Development. 

Your permission is requested to conduct this study within your school district. 
Before granting your consent I wish to inform you that participation of elementary 
Core French teachers is strictly voluntary and that participants have the right to 
refrain from answering any questions they prefer to omit. Also the questionnaire 
will have met all ethical guidelines set by the university. Further, the 
confidentiality and anonymity of your school board, schools and teachers will be 
strictly kept. 

Should you have any questions or concerns with regards to this study, you may 
address them to Dr. Patricia Canning, Associate Dean, Graduate Programs at 
737-8587, at to Dr. Glenn Loveless at 729-300~, or to me at 729-4988. Please 
sign the attached form and retum it in the enclosed envelope.. Thank-you in 
advance for your consideration. 

Sincerely, 

Denise Meade 
Master's Degree Student Intern 



Consent Form 

-~~-~~----' hereby grant permission to Denise Meade to conduct 
in this school district a study which investigates the areas in need of professional 
development with the discipline of elementary Core French. I understand that 
participation is entirely voluntary and that I or any teacher can withdraw 
permission at any time. I also understand that neither my school district nor any 
school or teacher participating in the completion of this questionnaire will be 
identified. 

Date Signature 



APPENDIX C: REQUEST FOR TEACHER PARTICIPATION 



St. John's, Newfoundland A 1 B 1 G2 
(709) 7294988 
Fax: (709) 729-4845 

January 17, 1997 

Dear Colleague: 

The current Elementary Core French curriculum has been implemented since the 
late 1 980's. The year 2000 has been targeted for revision of this curriculum. 
Before such revisions are undertaken the Oepar1ment of Education plans to 
consult with the province's teachers to determine their perception of shortcomings 
in the present curriculum. These shortcomings can then be prioritized and 
addressed during the development of the new program or curriculum and through 
professional development initiatives. 

I propose to complete a research proiect which invites you to share your 
background and opinions about Core French and about professional 
development. My obiectives are to assess the professional needs which should be 
addressed by the Department of Education, the Newfoundland and Labrador 
Teachers' Association, the School Oistrid Boards and individual teachers and then 
to suggest effective strategies for the implementation of this professional 
development. 

I, too, am a core Franch teacher and I have been responsible for teaching French 
to grad• 3 through to Level Ill for the past five years at LeGallais Memorial 
All-Grade School in the community of Isle aux Morts. My most recent interest as 
a teacher is the implementation of professional development which will be 
necessary for these changing times. It is my intent that the results of my research 
will be forwarded to the above agencies for their consideration. 

Presently, I am completing a graduate internship at the Department of Education, 
Division of Program Development, Language Programs Section under the 
supervision of Or. Glenn Loveless. The internship ends on April 23, at which time 
I wish to submit this proiect which is a final requirement for the completion of a 



Master of Education Degree in Teaching and Learning at Memorial University of 
Newfoundland. 

The Assistant Director of Penonnel has granted approval for this study to be 
conducted within your district. I wish to inform you that the questionnaire has met 
all ethical guidelines set by the University and that your participation is voluntary 
and your responses will be confidential and anonymous. Your input is crucial and 
I invite you to reply to the questionnaire at your earliest convenience and look 
forward to your insights. Should you no longer be a teacher of elementary core 
French, would you please direct this letter to the appropriate person on your staff. 
Should you have any questions or concerns with regard to this study, you may 
address them to Dr. Patricia Canning, Associate Dean, Graduate Programs and 
Research at 737-8587 or to Dr. Glenn Loveless at 729-3004 or to me at 729-
4988. Thank-you for your time and effort. 

Sincerely, 

Denise Meade 
Master's Degree Student lntem 



APPENDIX D: QUESTIONNAIRI 



Professional Development: 

From the literature that has been reviewed for this proiect professional 
development can be defined as continuous education which leads to the 
professional and personal growth of the teacher. It is the result of multi-faceted 
planned process which has been delivered to address specific needs on both a 
formal and an informal basis. 

Dear Teacher, 

For each of the items contained in the questionnaire please circle the response 
which best reflects your experience or provide the information as requested. 

Please remember that all responses will be kept in the stridest confidence. 

Would you please endeavor to return the completed questionnaire by February 
28, 1997. 

Thank-you for your valuable contribution. 

Denise 



ELEMENTARY CORE FRENCH TEACHER QUESTIONNAJRE 

SEOJON A: This section will provide &aclcground information about the 
Elementary Core French teachers. 

1 . Please indicate your school district number ____ _ 

2 .. Are you: male or female ·------- --------
3. How many years of teaching experience do you havef 

A Less than 7 
B. 7-15 
c. 16-23 
D. 23 or more 

4. What teaching certificate do you hold' 
A Below certificate 5 
B. Certificate 5 
C. Certificate 6 
D. Certificate 7 

5. What was the focus of the education methods courses in your 
undergraduate programf 
A Primary 
B. Elementary 
C. Secondary 
D. Other (please specify). ______ _ 

6. How many semester courses in French language have you completed from 
the French Department of a university' 
A.O 
B. 1-3 
c. 4-6 
D. 7-9 
E. 9 or more 



7. Which best describes your total time spent living I studying in a French 
milieuf 
A None 
B. 1-3 weeks 
C. 3-6 weeks 
D. Several months 
E. 1 year 
F. More than 1 year 

8. In what year did you last complete a French course or live in a French 
milieu' ---

9. How many university semester methods courses in French Education 
have you completed' 
A 0 
B. 1 
c. 2 
D. 3 or more 

1 0. Approximately how long ago did you complete these methods courses' 
A Less than 3 years ago 
B. 3-6 years ago 
C. 7-10 years ago 
D. More than 1 0 years ago 
E. Not applicable 

11. How many yean have you been teaching Elementary Core Frenchf 
A 1-5 
B. 6-10 
c. 11-15 
D. 15 or more 

12. At which grade levels have you taught Core Frenchf 
A. Grades 4-6 
B. Grad• 4-6 and any of Grades 7-9 
C. Grades 4-12 
D. Other (please specify) ________ _ 



13. What is your current teaching assignment for Elementary eo,.. Frenchf 
A. Grade4 
B. Grade 5 
C. Grade 6 
D. A combination of the above (please specify) ________ _ 

1 4. Which grouping best describes the classes in which you teach Frenchf 
A. Single class 
B. Multi-class ~ and 5 
C. Multi-class 5 and 6 
0. Other (please specify) _________ _ 

15. Please list any other teaching assignments you may have in addition to 
Core French. 

16. Describe the assignment of teachers to Core French in your school. 
A. One teacher does all French (4-6) 
B. The teachers with the most-training and experience in French teach 

Core French in all classes. 
C. All teachen are responsible for teaching Core French in their 
individual classes. 
D. Other (please specify) ____________ _ 

17. In what type of school do you teache 
A. K-6 
B. K-9 
C. K-12 
D. Other (please specify)---------



18. Describe the population of students who study Core French in your 
school. 
A. All students study Core French. 
B. All students except those with diagnosed special needs study Core 
French. 
C. Other (please specify) _____________ _ 

19. What is the average size of your classes' 
A. 1-10 
B. 11-20 
c. 21-30 
D. 30 or more 

20. On which cycle does your school operate' 
A 5 day cycle 
B. 6 day cycle 
C. 14 day cycle 
D. Other (please specify) ____ _ 

21. How many minuta per cycle are allotted to the teaching of Core French 
in your particular assignmentf 
A Less than 60 minutes 
B. 60-90 minutes 
C. 90-120 minutes 
D. More than 120 minutes (please specify) _____ _ 

SECTION 8: This section will allow respondents to report their experiences in 
and opinions about professional development for Elementary Core French 
teachers. 

1 . In your estimation, what should be the minimum amount of professional 
training required to teach Elementary Core Frenchf 

2. Please describe the inservice provided to you for the Elementary Core 
French Program. (approximate date, length, theme, format, sponsor,) 



3. Of the continuing education opportunities offered in the a.-a of Core 
French, indicate which of the following you have completed. 

A Professional Development Program (5 days or more) in Saint-Pierre 
Date: ----8. Summer Language Program at a French Language instiMion 
Date: ----c. Professional Development Program (5 days or more) in 

Newfoundland and Labrador' Date: ----0. Other (please specify) ____________ _ 
E. None 

4. Please rate the following factors which influence your choice for 
professional development pursuits in the area of Core French. 

most influential least influential 
1 2 3 4 5 

Distance required to travel in order 
to participate 1 2 3 4 
Time 1 2 3 4 

Commitments to professional development in 
other areas 1 2 3 4 
Financial concerns 1 2 3 4 
Other (please specify) 1 2 3 4 

5 
5 

5 
5 
5 



For items S, 6 and 7 please put a check mark in the appropriate spaces. 

5. Please identify any professional development activiti• in which you . 
participate with your peers on an informal basis in the area of Core 
French. 

Collaborative planning __ 
Discussions about effective teaching __ 
Peer coaching __ 
Sharing resources __ 
Share professional reading materials __ 
Visits to classrooms --Other (please specify) _________ _ 

6. Please identify any formal PI ofessional development activities in which you 
have participated within the last 5 years in the area of Core French. 

Teacher Fellowship Program __ 
Teacher Bursary Program __ 
District French Institute --Teacher paid educational leave __ 
Department of Education-sponsored Summer Institute __ 
Other (please specify)------------

7. Please identify any individual professional development activities in which 
you participate in order to enhance your teaching of Core French. 

Analyze recommended learning resources __ 
Analyze and introduce supplementary learning resources __ 
Re-read the Department of Education Curriculum Guide 
for Grada 4-6 
Professional reading __ 
View professional development videos __ 
R.O.a upon your teaching practice __ _ 
Prepare an individual professional development plan __ 
Experiment with new techniques and strategies __ 
Other (please specify)-------------



8. Please list any professional development activiti• of 2 or more days 
duration in which you have participated during the past 5 years for Core 
French methodology. 

9. Please list any memberships you have in professional organizations or 
committees. 

10. Rate the following as to their importance for your professional 
development. 

most important least important 
1 2 3 4 5 

Integration of French Culture 1 2 3 4 5 
Teaching in Multi-Grade Classrooms 1 2 3 4 5 
Instructional Planning 1 2 3 4 5 
Student Evaluation 1 2 3 4 5 
Use of Supplementary Learning Resources 1 2 3 4 5 
Accommodating Special Needs Learners 
in Core French 1 2 3 4 5 
Motivational Activiti• 1 2 3 4 5 
Developing Students' Oral Skills 

(Ustening and Speaking) 1 2 3 4 5 
Teaching Reading Comprehension 1 2 3 " 5 
Teaching the Writing Process 1 2 3 " 5 
Cooperative Learning Strategi• 1 2 3 4 5 
Maintenance or enhancement of 

teacher proficiency 1 2 3 4 5 
Other (please Specify) 1 2 3 4 5 

11. When participating in a professional development adivity which role do 
you prefer to takef ( expert, facilitator, participant, observer) Explain. 



12. From the list of professional development formats for Core French below 
please indicate the order of your preference in each category. (Number 
one would be your first priority.) 

Informal Individual pro#ecfs: 
professional reading 
professional development videos 
teacher as researcher in the classroom 
preparation of individual development plan 
teacher-exchange programs 
analysis of learning resources 
reflection about your teaching 
experimenting with new techniques and strategies 
study of the Department of Education's Curriculum 
Guide for Grades 4-6: 
Learning French as a Second Language 

Peer-Interaction pro#ecls: 
peer coaching 

visits to schools and other teachers 
collaborative planning 
participation in professional committees 
participation in professional conferences 
consultation with a resource person 
discussions via the lntemet 
discussions in person 

sharing resources 

Formal pro/ects: 
distance education university courses 
on-campus university courses 
school-based inservice {curriculum issues) 
district-bated inservice (curriculum issues) 
year long study in a Fn~nch milieu 
Summer study in a French milieu 
District French Institute 
teacher paid educational leave 
Department of Education-sponsored 
Summer Institute 



13. lnd'"ICCite your pcwfenance for the following locations in which professional 
development might be offered. 

most suitable 
1 

Your School 
A School in Your District 
District Office 
Your Community 
Within The Province 

2 

Elsewhere (other provinces, countries) 
University Setting 
Teleconference Setting 
Via the Internet 
Other (please specify) 

3 

1 
1 
1 
1 
1 
1 
1 
1 
1 
1 

2 
2 
2 
2 
2 
2 
2 
2 
2 
2 

least suitable 
5 

3 4 
3 4 
3 4 
3 4 
3 4 
3 4 
3 4 
3 4 
3 4 
3 4 

5 
5 
5 
5 
5 
5 
5 
5 
5 
5 

14. Indicate your preference for the following time periods that professional 
development might be offered. 

most suitable 
1 2 

Maximum One School Day 

3 

Two to Three Consecutive School Days 
At the Completion of the School Day 
Evenings 
Weekends 
In The Summer Months 

Other (please specify) 

1 
1 
1 
1 
1 
1 
1 

2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 

least suitable 
5 

4 5 
4 5 
4 5 
4 5 
4 5 
4 5 
4 5 



15. In your opinion, who should assume the primary responsibility for teacher 
professional development in terms of cost' (Teachers, Employer, 
Professional Association, Department of Education) 

1 6. Please feel free to write any additional comments you might have about 
professional development or suggestions for activities in the area of Core 
French. 



SECTION C: This section will investigate the Elementary Core French teacher's 
beliefs about Second Language Learning, the Communicative Approach 
and the Core French Program. 

Jndicate your agreement with the following statements. 

strongly agree 
1 2 

Second Language Leamlng 

3 
strongly disagree 

5 

Learning French will help students develop reasoning and inferencing skills. 

A supportive classroom atmosphere is essential to language learning. 

Students should hear new vocabulary itema from authentic sources. 

Students should listen to new words and expressions before attempting to say 
them. 

Teachers should build on their students' ·prior knowledge and experience when 
introducing something new. 

The Communlcatfv• Approach 

Language is learned through use in meaningful situations. 

It is more important to encourage eHective communication than perfect use of 
the language. 

Students should be encouraged to take language risks in the classroom. 

Vocabulary is best taught in context and with visuals rather than through 
translation. 



Students should receive appropriate and continuous feedback about their 
progress. 

A student-centered classroom is an effective Core French classroom. 

A classroom which uses a communicative approach should provide opportunities 
for comprehension before production is required of the student. 

A classroom which uses a communicative approach should provide a variety of 
activities. 

A classroom which uses a communicative approach provides opportunities 
maximizing student interaction. 

Evaluation should be focused on students' overall abilities to communicate in 
French. 

Evaluation should include students' attitudes towards learning the language. 

Activities and instruction should reflect the students' communication needs, 
interests and experiences. 

The Cor• French Program 

The Core French program concentrates mainly on listening and speaking. 

The Core French program is spiral in approach in that students continually build 
on their prior knowledge and experience. 

Learning about French culture is an important aspect of the Core French program. 

The Cona French program provides for a gradual increase in knowledge and skills. 



The Core French program presents vocabulary and strudures thematically. 

The Core French program relafes to students' experience as much as possible. 

SECTION P: This section asb teachers to reRect upon their practices in relation to 
their beliefs. 

Rate the following examples of teacher practice according to your use. 

always 
1 2 

occasionally 
3 

Second Language Learning 

never 
5 

I encourage the use of reasoning and inferencing when students encounter 
difficulty. 

I create a supponive classroom atmosphere. 

My students listen to new vocabulary items before I ask them to vocalize. 

I consider students' prior knowledge and experience when planning to introduce 
new material. 

The Communicative Approach 

I attempt to personalize the material for my students. 

I encourage effective communication rather than perfect use of the language. 



I encourage my students to take risks in communicating. 

When I introduce new vocabulary I use contextual and visual cues rather than 
translation. 

I use French exclusively for instruction and presentation of material. 

My students receive continuous and appropriate feedback about their progress. 

My Core French classroom is student-centered. 

I ensure that my students understand what is necessary before asking them to 
perform a given task. 

I incorporate a variety of adivities into each lesson. 

Student interaction is maximized in my classes. 

When evaluating students I focus on their overall abilities to communicate. 

When evaluating students I include a component on their attitudes towards 
learning the language. 

My instruction and activities reflect the students' communication needs, 
interests and experiences. 



The Core ,,..,.cit Program 

The main focus of my classes is placed on listening and speaking. 

I try to enrich my lessons with cultural content. 

I follow the recommended thematic approach to teaching Core French. 

I introduce new concepts gradually and connect them to previous experiences. 



APPENDIX E: LEniR Of THANKS 



P.O. Box 366 
Port-aux-Basques, NF 
AOMlCO 

April9, 1997 

Dear colleague: 

I would like to take ·this opportunity to extend my appreciation for your 
recent participation in the Elementary Core French Professional Development 
Needs Assessment proiect undertaken on behalf of the Department of Education, 
Language Programs Section and as completion requirements for my Master's 
Degree program. Your input was indeed valuable. Thank-you for your 
contribution and best wishes for the remainder of the school year. 

Sincerely, 

Denise Meade 
Master's Degree Student Intern 
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