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Shroyer (1990). Furthermore, as suggested by Shroyer (1990}, for PD to be
successful it requires administrative support, including incentives.

Stoll and Fink (1996) convey the idea that teacher learning is crucial to
pupil leaming. Given this position, the following recommendations are meant to
include all of the partners in education so that the pariners work together towards
enhancing the practices of the current teaching force to improve the education of
the province's students.

The Department of Education, Division of Program Development, in
collaboration with stakeholders, such as the Faculty of Education at Memorial
University and the NLTA, has been given a mandate to provide leadership in the
provision of teacher PD in this province. Furthermore, the Department of
Education has provided a Program Implementation Specialist for French to each
district office, one of whose responsibilities is to facilitate the provision of teacher
PD. These ten positions should be an instrumental component for ensuring
quality PD for elementary Core French teachers and vital to the implementation

of the specific recommendations which follow.

1.  Any PD initiatives for elementary Core French teachers offered in the near
future should incorporate the methodology issues identified in this report, e.g.,

strategies for improving the students’ oral proficiency and strategies which
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enhance student motivation.

2. PD initiatives should ensure an interactive environment; allow time for
personal reflection and collegial sharing; and provide adequate and appropriate
feedback and follow-up, which are among the essential elements of successful PD
activities.

3. The Department of Education, through the Official Languages in Education
program, and school districts should continue to provide support for the
enhancement of teacher proficiency in the French language through (i) the
provision of summer bursaries for immersion in a French milieu and (ii) the
offering of summer institutes which may include language acquisition and
pedagogical components.

4. Consideration should also be given to offering these institutes during the
regular school year (possibly through- a combination of school days and
weekends, or other r;on-teaching time) and to arranging a credit system so that
teachers can use these for career advancement or for recognition for hiring
purposes.

5. The Department of Education should consider the provision of an
elementary Core French professional development program, similar to that
provided recently to the intermediate Core French teachers, so that teachers can

acquire additional methodological knowledge and skills and become
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knowledgeable in how to actively pursue individual PD initiatives such as
reflection, identifying problem areas, developing a plan of action to remedy the
problem and self-evaluation.

This type of endeavor could be financed jointly by all of the partners in

education and administered regionally by each of the school districts. Facilitation
could be provided by a group of lead teachers from each district, in conjunction
with the Program Specialist for Core French, who would be trained by the
Department of Education, Language Programs Section prior o commencement
of the program. Teachers could be expected to donate some of their time with
equal amounts of time provided by the other pariners, e.g., Department of
Education and school districts.
6. The NLTA and its Special Interest Council for Modern Languages (MLC)
should continue to provide an annual conference for all French teachers which
includes methodology sessions. The MLC should continue to produce its journal
on a more frequent basis and encourage more contributions to it from the
teachers so that it may be used as a springboard of ideas for new techniques and
strategies. In addition, the MLC should encourage the establishment of additional
regional or local MLCs which could promote the networking concept of Howell
(1996) and others.

7. With appropriate support and instruction, teachers could become more
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receptive to using technological resources such as the Intermet and
ieleconferenéing to alleviate feelings of isolation, financial constraints, and to
improve communication, collaboration and interaction among colleagues. In
addition, more formal PD projects could be initiated and executed through use of
the Internet and its website availability. Furthermore, consideration should be
given fo the delivery of short courses in the French language or second language
pedagogy via distance education. As Loveless (1990) notes teacher-student and
student-student interaction is a crucial element of such initiatives.

8. Teachers should continue to take responsibility for their professional
development and become even more active in the individual and peer interaction
activities discussed by LePailleur (1996), and others, which include reading
professional journals, viewing PD videos, creating a PD porifolio, practicing self
reflection and evaluation, peer coaching and coll;aboroiive planning as well as the-
collegial study groups recommended by Tillema and Imants (1995). These

activities could be facilitated by the Program Specialists for French.

9. Teachers will need continuous administrative support and feedback in order
to effectively participate in the above activities. Therefore:
a) the school districts, with their French Programs Specialists, would be

responsible for establishing collegial networks and collaborative planning
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in the district and schools; supplying a constant source of information on
methodology concerns; supplying feedback; helping with subscriptions to
professional journals through financing and location of journals
appropriate for Core French ; providing inservice support to initiate the
teachers in the processes of activities such as the portfolio concept, peer
coaching and collaborative planning.

b) the school principals and staff leaders should create, as Valentine (1992)
suggests, a climate which is receptive to new ideas and knowledge by
demonstrating or modeling the characteristics of lifelong learners, which
include Small’s (1985) model of self-reflection, review, and renawal.

10. Mullins (1994) and Tillema and Imants (1995) should be given due
consideration for their insistence that a needs assessment be conducted prior to
any future PD activities since these will only contribute to furthering teacher
growth if they are compatible with the teachers' experiences and current needs.
While this survey constitutes a component of a provincial needs assessment, the
districts, schools and individual teachers, possibly through the school
improvement/school assessment process, need to develop professional growth

plans to meet both organizational and individual needs.
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53 CONCLUDING REMARKS

Redlizing what is necessary for the educational growth of students, and
teachers themselves, is the first step towards creating an action plan for
profassional development. The formal activities provided by the Department of
Education, the NLTA, and the school districts, as well as ¢redit and non-credit
courses offered by the university, e.g., the Faculty of Education, are essential to
teacher growth and, in turn, student growth, but these administrative agencies
are not uniquely responsible for teacher professional development. Teachers need
the support system that is available from these organizers of formal professional
development activities, but teachers must be as accountable for stating their
needs and requesting more initictives as the agencies must be in assessing these
needs and providing appropriate support. - In addition, since a professional growth
program has both organizational and personal benefits, it would not seem
unreasonable for teachers to assume a level of responsibility for their own
professional development. When formal activities are not available, or even
when they are available, teachers can, and should, become involved with their
peers or work individually to solve problems and enhance their second language
teaching ability. As writers such as Shroyer (1990) note, however, teachers will

require support if they are to participate in a quality, ongoing, developmental PD
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program.
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APPENDIX A: ETHICS COMMITTEE LETTER



University of Newfoundland

g Memorial

Faculty of Education

January 24, 1997

Dear Denise,

After reviewing your submission, the Ethics Review Committee would like to
request the following minor changes in order to meet the guidelines of the
University:

- inciude a phone number where you can be contacted

- include the phone number of your supervisor

- include the name and phone number of a third party contact person (typically
Pat Canning)

- a statement to the effect that the research has been approved by the Facuity
Ethics Review Committee

- a statement that participation is voluntary

- a statement that responses are confidential and anonymous

- reword the second last sentence -- the superintendent has granted approval for
the study to be conducted within the district, but the superintendent cannot
approve the participation of teachers (the issue here is free consent -- the
superintendent cannot require the teachers to participate in a University study).
- length and duration of participation

We wish you all the best with your research.

Sincerely,

k. -
T. Seifert
Ethics Review Committee

St. John's. NF, Canada A1B 3X8  Fax: (709) 737-2345 » Telex: 0164101



APPENDIX B: REQUEST FOR PERMISSION TO CONDUCT STUDY



Apt. 205
122 Terra Nova Rd.

St. John's, NF
Al1B 1G2

January 10, 1997

Assistant Director of Personnel
School District NO. 4

P.O. Box 970
Port-aux-Basques, NF

AOM 1CO

Dear Mr. Roberts:

The current elementary Core French curriculum has been implemented since the
late 1980's. The year 2000 has been targeted for revision of this curriculum.
Before such revisions are undertaken, the Department of Education plans to
consult with the province’s teachers to determine their perception of shortcomings
in the present curriculum. These shortcomings can then be prioritized and
addressed during the development of the new program or curriculum and through
professional development initiatives.

| propose to complete a research project which will invite the province’s teachers
to share their background and opinions about Core French and about
professional development. From the questionnaire, which form the basis of this
project, | will compile the responses and then compare them with the results of
the Grade 6 Criterion-Referenced Test administered by the Department of
Education in June 1996.

My objectives are to assess the professional needs which should be addressed by
the Depariment of Education, the Newfoundland and Labrador Teachers’



Association, the School District Boards and individual teachers and then to suggest
effective strategies for the implementation of this professional development.

This internship research project is a final requirement for the completion of a
Master of Education Degree in Teaching and Learning at Memorial University of
Newfoundland. My supervisor is Dr. Glenn Loveless of the Department of
Education, Director of Program Development.

Your permission is requested to conduct this study within your school district.
Before granting your consent | wish to inform you that participation of elementary
Core Franch teachers is strictly voluntary and that participants have the right to
refrain from answering any questions they prefer to omit. Also the questionnaire
will have met all ethical guidelines set by the university. Further, the
confidentiality and anonymity of your school board, schools and teachers will be
strictly kept.

Should you have any questions or concerns with regards to this study, you may
address them to Dr. Patricia Canning, Associate Dean, Graduate Programs at
737-8587, at to Dr. Glenn Loveless at 729-3004, or to me at 729-4988. Please
sign the aftached form and return it in the enclosed envelope. Thank-you in
advance for your consideration.

Sincerely,

Denise Meade
Master’s Degree Student Intern



Consent Form

[ , hereby grant permission to Denise Meade to conduct
in this school district a study which investigates the areas in need of professional
development with the discipline of elementary Core French. | understand that
participation is entirely voluntary and that | or any teacher can withdraw
permission at any time. | also understand that neither my school district nor any
school or teacher participating in the completion of this questionnaire will be
identified.

Date _ Signature



APPENDIX C: REQUEST FOR TEACHER PARTICIPATION



St. John's, Newfoundland A1B 1G2
(709) 7294988
Fax: (709) 729-4845

January 17, 1997
Dear Colleague:

The current Elementary Core French curriculum has been implemented since the
late 1 980's. The year 2000 has been targeted for revision of this curriculum.
Before such revisions are undertaken the Department of Education plans to
consult with the province's teachers to determine their perception of shortcomings
in the present curriculum. These shortcomings can then be prioritized and
addressed during the development of the new program or curriculum and through
professional development initiatives.

| propose to complete a research project which invites you to share your
background and opinions about Core French and about professional
development. My objectives are to assass the professional needs which should be
addressed by the Department of Education, the Newfoundland and Labrador
Teachers' Association, the School District Boards and individual teachers and then
to suggest effective strategies for the implementation of this professional
development.

1, too, am a core French teacher and | have been responsible for teaching French
to grades 3 through to Level lll for the past five years at LeGallais Memorial
All-Grade School in the community of Isle aux Morts. My most recent interest as
a teacher is the implementation of professional development which will be
necessary for these changing times. It is my intent that the results of my research
will be forwarded fo the above agencies for their consideration.

Presently, | am completing a graduate intemship at the Department of Education,
Division of Program Development, Language Programs Section under the
supervision of Dr. Glenn Loveless. The internship ends on April 23, at which time
| wish to submit this project which is a final requirement for the completion of a



Master of Education Degree in Teaching and Learning at Memorial University of
Newfoundland.

The Assistant Director of Personnel has granted approval for this study fo be
conducted within your district. | wish to inform you that the questionnaire has met
all ethical guidelines set by the University and that your participation is voluntary
and your responses will be confidential and anonymous. Your input is crucial and
| invite you to reply to the questionnaire ot your earliest convenience and loock
forward to your insights. Should you no longer be a teacher of elementary core
French, would you please direct this letter to the appropriate person on your staff.
Should you have any questions or concams with regard to this study, you may
address them to Dr. Patricia Canning, Associate Dean, Graduate Programs and
Research at 737-8587 or to Dr. Glenn Loveless at 729-3004 or to me at 729-
4988. Thank-you for your time and effort.

Sincerely,

Denise Meadse
Master’s Degree Student Intern



APPENDIX D: QUESTIONNAIRE



Professional Development:

From the literature that has been reviewed for this project professional
development can be defined as continuous education which leads to the
professional and personal growth of the teacher. it is the result of multi-faceted

planned process which has been delivered to address specific needs on both a
formal and an informal basis.

Dear Teacher,

For each of the items contained in the questionnaire please circle the response
which best reflects your experience or provide the information as requested.

Please remember that all responses will be kept in the strictest confidence.

Would you please endeavor to return the completed questionnaire by February
28, 1997.

Thank-you for your valuable contribution.

Denise



ELEMENTARY CORE FRENCH TEACHER QUESTIONNAIRE

SECTION A: This section will provide background information about the
Elementary Core French feachers.

1.

2.

Please indicate your school district number

Are you: male or famale

How many years of teaching experience do you have?
A. Less than 7

B. 7-15

C. 16-23

D. 23 or more

What teaching certificate do you hold?
A. Below certificate 5

B. Certificate 5

C. Certificate 6

D. Certificate 7

What was the focus of the education methods courses in your
undergraduate program?

A. Primary

B. Elementary

C. Secondary

D. Other (please specify)

How many semester courses in French language have you completed from
the French Department of a university?

A0

B.1-3

C. 4-6

D.7-9

E. 9 or more



10.

11.

12.

Which best describes your total time spent living / studying in a French
milieu?

A. None

B. 1-3 weeks

C. 3-6 weeks

D. Several months

E. 1year

F. More than 1 year

In what year did you last complete a French course or live in a French
milieu?

How many university semester methods courses in French Education
have you completed?

A0

B. 1

C. 2

D. 3 or more

Approximately how long ago did you complete these methods courses?
A. Less than 3 years ago

B. 3-6 years ago

C. 7-10 years ago

D. More than 10 years ago

E. Not applicable

How many years have you been teaching Elementary Core French?
A 1.5

B. 6-10

C. 11-15

D. 15 or more

At which grade levels have you taught Core French?
A. Grades 4-6

B. Grades 4-6 and any of Grades 7-9

C. Grades 4-12

D. Other (please specify)




13.

14.

15.

What is your current teaching assignment for Elementary Core French?
A. Grade 4
8. Grade 5
C. Grade 6
D. A combingation of the above (please specify)

Which grouping best describes the classes in which you teach French?
A. Single class

B. Multi-class 4 and 5

C. Multi-class 5 and 6
D. Other (please specify)

Please list any other teaching assignments you may have in addition to
Core French.

16.

17.

Describe the assignment of teachers to Core French in your school.

A. One teacher does all French (4-6)

B. The teachers with the most training and experience in French teach
Core French in all classes.

C. All teachers are responsible for teaching Core French in their

individual classes.

D. Other (please specify)

In what type of school do you teach?
A K-6

B. K-9

C. K-12

D. Other (please specify)




18.

19.

20.

21.

Describe the population of students who study Core French in your
school.

A. All students study Core French.

B. All students except those with diagnosed special needs study Core
French.

C. Other (please specify)

What is the average size of your classes?

A 1-10
B. 11-20
C. 21-30

D. 30 or more

On which cycie does your school operate?
A. 5 day cycle

B. 6 day cycle

C. 14 day cycle

D. Other (please specify)

How many minutes per cycle are allotted to the teaching of Core French
in your particular assignment?

Less than 60 minutes

60-90 minutes

90-120 minutes

More than 120 minutes (please specify)

onwpy

SECTION B: This section will allow respondents to report their experiences in
and opinions about professional development for Elementary Core French

teachers.

1.

In your estimation, what should be the minimum amount of professional
training required to teach Elementary Core French?

Please describe the inservice provided to you for the Elementary Core
French Program. (approximate date, length, theme, format, sponsor, )



3. Of the continuing education opportunities offered in the area of Core
French, indicate which of the following you have completed.
A. Professional Development Program (5 days or more) in Saint-Pierre
Date:
B. Summer Language Program at a French Language institution
Date:
C. Professional Development Program (5 days or more) in
Newfoundiand and Labrador? Date:
D. Other (please specify)
E. None
4. Please rate the following factors which influence your choice for
professional development pursuits in the area of Core French.
most influential least influential
1 2 3 4 5
Distance required to travel in order
to participate 1 2 3 4 5
Time 1 2 3 4 5
Commitments to professional development in
other areas 1 2 3 4 5
Financial concerns 2 3 4 5
Other (please specify) : 1 2 3 4 5




For items 5, 6 and 7 please put a check mark in the appropriate spaces.

Please identify any professional development activities in which you
participate with your peers on an informal basis in the area of Core
French.

Collaborative planning

Discussions about effective teaching
Peer coaching

Sharing resources

Share professional reading materials
Visits to classrooms

Other (please specify)

Please identify any formal professional development activities in which you
have participated within the last S years in the area of Core French.

Teacher Fellowship Program
Teacher Bursary Program
District French Institute
Teacher paid educational leave

Department of Education-sponsored Summer Institute
Other (please specify)

Please identify any individual professional development activities in which
you participate in order to enhance your teaching of Core French.

Analyze recommended learning resources

Analyze and introduce supplementary leaming resources
Re-read the Department of Education Curriculum Guide
for Grades 4-6 ____

Professional reading

View professional development videos

Reflect upon your teaching practice

Prepare an individual professional development plan
Experiment with new techniques and strategies

Other (please specify)




8. Please list any professional development activities of 2 or more days
duration in which you have participated during the past 5 years for Core
French methodology.

9. Please list any memberships you have in professional organizations or
committees.

10. Rate the following as to their importance for your professional
development.

most important least important
1 2 3 5

Integration of French Culture 1
Teaching in Multi-Grade Classrooms 1
Instructional Planning 1
Student Evaluation 1
Use of Supplementary Learning Resources 1
Accommodating Special Needs Learners
in Core French

Motivational Activities

Developing Students’ Oral Skills
(Listening and Speaking)

Teaching Reading Comprehension
Teaching the Writing Process
Cooperative Learning Strategies
Maintenance or enhancement of

teacher proficiency
Other (please Specify) 1
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11.  When participating in a professional development activity which role do
you prefer to take? { expert, facilitator, participant, observer) Explain.



12. From the list of professional development formats for Core French below
please indicate the order of your preference in each category. (Number
one would be your first priority.)

Informal individual projects:

professional reading

professional development videos

teacher as researcher in the classroom
preparation of individual development plan
teacher-exchange programs

analysis of learing resources

reflection about your teaching

experimenting with new techniques and strategies
study of the Department of Education’s Curriculum
Guide for Grades 4-6:

Leamning French as a Second Language

Peer-interaction projects:

peer coaching

visits to schools and other ieachers
collaborative planning

participation in professional committees
participation in professional conferences
consultation with a resource person
discussions via the Internet

discussions in person

sharing resources

ARRRRRRY

Formal projects:

distance education university courses
on-campus universily courses
school-based inservice (curriculum issues)
district-based inservice (curriculum issues)

year long study in a French milieu

Summer study in a French milieu

District French Institute

teacher paid educational leave
Department of Education-sponsored
Summer Institute



13. Indicate your preference for the following locations in which professional

development might be offered.
most suitable least suitable
1 2 3 4 S
Your School 1 2 3 4 5
A School in Your District 1 2 3 4 5
District Office 1 2 3 4 5
Your Community 1 2 3 4 5
Within The Province 1 2 3 4 5
Elsewhere (other provinces, countries) 1 2 3 4 5
University Setting 1 2 3 4 5
Teleconference Setting 1 2 3 4 5
Via the Internet 1 2 3 4 5
Other (please specify) 1 2 3 4 5

14. Indicate your preference for the following time periods that professional

development might be offered.
most suitable least suitable
1 2 3 4 5

Maximum One School Day 1 2 3 4 5
Two to Three Consecutive School Days 1 2 3 4 5
At the Completion of the School Day 1 2 3 4 5
Evenings 1 2 3 4 5
Weekends 1 2 3 4 5
In The Summer Months 1 2 3 4 5

1 2 3 4 5

Other (please specify)



15.

16.

In your opinion, who should assume the primary responsibility for teacher
professional development in terms of cost? (Teachers, Employer,
Professional Association, Department of Education)

Please feel free to write any additional comments you might have about
professional development or suggestions for activities in the area of Core
French.



SECTION C: This section will investigate the Elementary Core French teacher’s
beliefs about Second Language Learning, the Communicative Approach
and the Core French Program.

indicate your agreement with the following statements.

strongly agree strongly disagree
1 2 3 4 5

Second Language Learning

Learmning French will help students develop reasoning and inferencing skills.

A supportive classroom atmosphere is essential to language learning.

Students should hear new vocabulary items from authentic sources.

Students should listen to new words and expressions before attempting to say
them.

Teachers should build on their students’ prior knowledge and experience when
introducing something new.

The Communicative Approach
Language is learmed through use in meaningful situations.

It is more important to encourage effective communication than perfect use of
the language.

Students should be encouraged to take language risks in the classroom.

Vocabulary is best taught in context and with visuals rather than through
translation.



Students should receive appropriate and continuous feedback about their
progress.

A student-centered classroom is an effective Core French classroom.

A classrcom which uses a communicative approach should provide opportunities
for comprehension before production is required of the student.

A classroom which uses a communicative approach should provide a variety of
activities. _—

A classroom which uses a communicative approach provides opportunities
maximizing student interaction.

Evaluation should be focused on students’ overall abilities to communicate in
French.

Evaluation should include students’ attitudes towards learning the language.

Activities and instruction should reflect the students’ communication needs,
inferests and experiences.

The Core French Program

The Core French program concentrates mainly on listening and speaking.

The Core French program is spiral in approach in that students continually build
on their prior knowledge and experience.

Leaming about French culture is an important aspect of the Core French program.

The Core French program provides for a gradual increase in knowledge and skills.



The Cors French program presents vocabulary and structures thematically.

The Core French program relates to students’ experience as much as possible.

SECTION D: This section asks teachers fo reflect upon their practices in relation fo
their beliefs.

Rate the following examples of teacher practice according to your use.

always occasionally never
1 2 3 4 5

Second Language Learning

| encourage the use of reasoning and inferencing when students encounter
difficulty.

| create a supportive classroom atmosphere.

My students listen to new vocabulary items before | ask them to vocalize.

| consider students’ prior knowledge and experience when planning to introduce
new material.

The Communicative Approach

| attempt to personalize the material for my students.

| encourage effective communication rather than perfect use of the language.



| encourage my students to take risks in communicating.

When | introduce new vocabulary | use contextual and visual cues rather than
translation.

| use French exclusively for instruction and presentation of material.

My students receive continuous and appropriate feedback about their progress.

My Core French classroom is student-centered.

| ensure that my students understand what is necessary before asking them to
perform a given task.

| incorporate a variety of activities into each lesson.

Student interaction is maximized in my classes.

When evaluating students | focus on their overall abilities to communicate.

When evaluating students | include a component on their attitudes towards
learning the language.

My instruction and activities reflect the students’ communication needs,
interests and experiences.



The Core French Program

The main focus of my classes is placed on listening and speaking.

| try to enrich my lessons with cultural content.

| follow the recommended thematic approach to teaching Core French.

| intfroduce new concepts gradually and connect them to previous experiences.



APPENDIX E: LETTER OF THANKS



P.O. Box 366
Port-aux-Basques, NF
AOM1CO

April 9, 1997

Dear colleague:

| would like to take this opportunity to extend my appreciation for your
recent participation in the Elementary Core French Professional Development
Needs Asssssment project undertaken on behalf of the Department of Education,
Language Programs Section and as completion requirements for my Master’s
Degree program. Your input was indeed valuable. Thank-you for your
contribution and best wishes for the remainder of the school year.

Sincerely,

Denise Meade
Master’s Degree Student Intemn
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