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ABSTRACT

The major purpose of this study was to
investigate the administrative performance of elementary
school principals in the Province of Newfoundland. Data
collected from 128 principals and 206 teachers in schools
of six classrooms and over provided the necessary
information used in the testing of the various hypotheses.
Statistical procedures used to test these hypotheses
included 't' tests, 'F' ratios and Chi Square.

Forty-nine administrative practices, identified
mainly from related research, were used in the questionnaire.
These were classified under five administrative task areas
as follows: (A) School and Community Relationships;

(B) Staff Personnel; (C) Pupil Personnel; (D) Curriculum
Development and Instructional Leadership; and (E) Organiz-
ation and Management of the School. Teachers and
principals were required to respond to each administrative
practice indicating the degree of performance. The
response scale for each item of the questionnaire was 4,
3, 24 13 N and A corresponding respectively to 'this
practice is performed to a large degree'; 'to a fair
degree'; 'to a very limited degree'; 'not at all'; 'this

item is not appropriate'; and 'I do not know'. Personal
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data such as sex, age, professional preparation, experience,
as well as certain environmental factors, assisted in
establishing a profile of the elementary school principal
in schools of six classrooms and over.

Results of the analysis of data for the principals
revealed that, generally, principals agreed in their
performance of those administrative practices relating to
the control, evaluation, supervision, promotion, reporting
and grouping of pupils. They displayed little consensus in
their performance of those practices relating to school
board relationships, selection of teachers and teacher
evaluation. Principals did not encourage teachers to visit
the homes of pupils, did not work with committees in the
planning of new schools and did not assist the school board
in determining the school budget.

Principals were classified and compared on the bases
of certain selected variables such as sex, age, professional
preparation, experience, size of school, hours taught per
week and the number of children served by the school board.
It was concluded that, when compared on these variables,
principals differed significantly in their responses to the

administrative practices.



















































ITII. OPERATIONAL DEFINITIONS

Elementary school: Any school in the Province of

Newfoundland enrolling grades K - 6 or K - 8.

Elementary school principal: The principal of an

elementary school as defined.
Teacher: A teacher in an elementary school as
defined.

Performance (role): How an individual actually

performs in a given position as distinct from how he should
perform. Gross, Mason and McEachern comment:

e« « « @ role defined in this way does not
refer to normative patterns for what actors
should do, nor to an actor's orientation to his
situation, but what actors actually do as position
occupants. 1

Davis defines role in the following similar manner:

How an individual actually performs in a given
position, as distinct from how he is supposed to
perform, we call his role. The role, then, is
the manner in which a person actually carries out
the requirements of his position. 2

Biddle and Thomas define 'performance' and 'role behavior!

. N. Gross, W.S. Mason and A.W. McEachern,

Explorations in Role Analysis (New York: John Wiley and
Sons, 1958), p. 67.

Kingsley Davis, Humar Society (New York: The
Maecmillan Company, 1964), p. 9C.
































































































































































































or Sifty per cent, were registered equally in the three
age categories between twenty-five and forty. TForty-f ir
per cent taught for twenty or more years. The same per-
centage of principals had less than five years of
administrative experience. In those categories relate to
professional and academic gualifications, seventy-nine of
the principals, or sixty-two per cent, held no university
degree. Twenty-seven per cent held a Grade IV teaching
certificate, and a similar percentage taught from eleven
to fifteen hours ver week. Fifty-three ver cent
adninistered schools with less than ten classrooms. I
thirty-five per cent of the cases, the principals were

employed by school boards serving less than 500 children.

&

While in reality such s principal may not exist,
the table portrays the salient characteristics of the

typical principal found within the setting of this stu v.












TABLE XVI

DISTRIBUTIOR OF ADMINISTRATIVE PRACTICHES BY SIZE OF VARIAIICE

Rank Administrative Practice

m

Respon

2]

5

Support a teacher's action when face
to face with parents and/or pupils.

Assist individual teachers in finding
solutions to unsatisfactory classroom
control situations.

Provide opportunities for parents to
discuss educational matters with
teachers.

Encourage teachers to express their
views on existing school policy.

Order and arrange for the distribution
of instructional aids to teachers.

Jork with teachers in the evaluation
of individual pupil progress.

Arrange for the supervision of pupils
during lunch hour.

&=

63

80

90

71

84

50

55

25

Mo

R

126

127

128

128

100

0.38

046G

0.47

O.47












TABLE YVI (continued)

b
Responses
2 -

Rank Administrative Practice (p)®* 4 3 2 1 ¢ ¢ 7
33, Encourage teachers to visit the homes

of pupils. C 12 12 31 &4 119 0.99 1.756
4. Assist supervisors in evaluating the

effectiveness of teachers. 3% 39 21 14 107 1.01 2.85
35. Communicate teacher's feelings,

attitudes and ideas regarding

educational policies of the system to

local educational authorities. B A% 50 22 21 126 1.04  2.75
56. Encourage the school authorities to

provide opportunities for slow

learners. D 56 32 24 15 127 1.10 3.02
57. Encourage teachers to experiment with

the course content. D A 45 24 240 128 0 1.11 2.70
38. Encourage the school authorities to

provide some form of enrichment and/or

acceleration for the academically

gifted. D 21 31 37 35 124 1l.12 2.3%1
39. Arrange for standardized achievement

tests to be administered to pupils in

the school. C 49 295 23 17 125 1.12 294
40, Work with the school board in assign-

ing teachers to particular classes. 3 51 21 13 16 116 1l.22 3,09

i
































































































TABLE XXV

TESTS OF DIFFERENCES BETWEEI MEANS AND VARIAI'CES OF
PRINCIPALS CLASSIFIED BY AGE

<30 yrs. Z 50 yrs. Tests of siegnificance
Practice X 52 X S 't sige T S1ge.
Task Area C
19- 2.73 3021 20143 .05
20. 2.61 3,24 2.245 .05
Task Area E
46. 1.06 0.46 2.286 .05
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TABLE X.IJIIT

CHI SUOUARE ANALYSIS OF PRINCIPALS CLASSIFIED 3Y SEX
AND TEACHERS WORKING WITH THESE PRINCIPALS

teachers with male principals Teachers with female principals
Level of 5 Level of
Practice e significance Practice D significance
1. 11.93% .05 9. 13%.98 .01
6. 19.44 .01 15. 10.%1 .05
9. 10.90 .05 25. 16.06 .01
12. 50.03% .001 50. 9.6% .05
15%. 17.79 .01 55. 11.6% .05
19. 9.87 .05 57 . 9.83 .05
25. 1%.70 .01 58 15.55 .01
2G. 27.80 .001 40. 18.54 .001
29. 11.15 .05 41. 12.%1 .05
31. 17.80 .01 42, 11.28 .05
55. 10.14 .05
34, 1%.21 .05
55. 28.59 .001
36, 32.48 .001
37 32.96 .001
39. 10.54 .05
40. 30.9% .001
41, 1%.16 .05
42, 16.60 .01
43, 12.44 .05
Lo, 15.67 .01
45, 12.22 .05
For significance at or beyond the .05 level, Xg = 9.49

For significance at or beyond the .01 level, X 5= 13.28
For significance at or beyond the .001 level, X~ = 18.4°
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teachers on twenty-three of the thirty-one administrative
practices on which the responses of the two groups differed
significantly.

In Task Area A, School and Community Relationships,
significant differences were found on practices one (takes
an active role in interpreting the school to the public),
five (takes an active part in local organizations such as:
Lions, Kiwanis, Church Clubs, etc.) and six (encourages
teachers to participate in community activities). With the
exception of practice six, principals indicated performance
to the larger degree,.

Significant differences were found on practices
nine (organizes a program of orientation for teachers new
to the system) and twelve (enlists the help of teachers in
planning the agenda of staff meetings) in the Task Area
3taff Personnel. Again, principals indicated their perform-
ance to a larger degree than did their teachers.
Significant differences were also found on those practices
concerning selection of teachers, evaluation of teachers
and expression of teachers' views regarding school policy.
Only in the area of teacher evaluation 4id teachers report
2 larger degree of performance than did the princilpals

themselves.






+that bears directly on school operation. With but one
e:xception, teachers indicated their princinals' performance

to a larger degree than did the principals.

IIT. SUMMARY AND CONCLUSIONS

In this chapter the hypothesis that there are no
significant differences between the way principals describe
their performance and the manner in which their performance
is described by teachers was tested and rejected on thirty-
one of the forty-nine administrative practices identified
in the study. Principals and teachers differed significant-
ly on three of the six practices relating to school and
community relationships, on seven of the eleven practices
relating to staff personnel, on five of the twelve practices
relating to pupil personnel, on all ten practices relating
to curriculum development and instructional leadership and
on six of the ten practices relating to organization and
management of the school.

Principals thought they were performing to a
greater degree than their teachers thought they were on
twenty-three of the thirty-one practices on which the responses

of the two groups were siesnificantly different.
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Teachers rated their principals hirsher in perform-
crnce on those practices under the task area, organization
and management of the school, than on the practices under
the task areas, school and community relationships, staff
nersonnel, puplil personnel and curriculum development and

instructional leadership.



CHAPTER VIIT

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The purpose of this chapter is to present a summary
of the problem which was investigated, the framework for the
study, the methodology employed and the findings arisinc
from the testing of the six hypotheses. The findings are
discussed in three sections corresponding to the three
divisions of the analyses. Finally, some general con-
clusions are presented, and recommendations for further

research proposed.

I. SUMMARY OF THE STUDY

The present study was undertaken in an attempt to
investigate the administrative performance of those
elementary school principals adninistering schools of six
or nore classrooms,

The basic theoretical framework underlying the
study concerns the nature of the social setting within
which the principal performs his role. This setting is well-

explained by a theory of administrative behavior in social
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cevealed that the principals saw thelir performance ags 1more
sctisfactory than did their teachers.

Research has sugogested that staff morale, teacher
satisfaction and productivity are directly related to the
extent of congruency between teachers' and princinalcs’
extpectations for each others' roles. If the elementary
school principal is to offer effective leadershipn he and
his teachers must clarify their expectations for his role.
It is also essential that thesc expectations be clearly
understood by all concerned. There is, then, a need for
frank discussion between principals and their teachers in
order that this understanding be brousght about. Such
establishment of two-way communications will, at least,
assure feedback, and, it is hoped, will tend to develop

creater authenticity and clarity of perceptions.

7« The present role of the elementary school
principal 1n the area of curriculun development and
instructional leadership gseems to be a rather limited one.
This conclusion is supported by the fact that the findings
reveal that principals reported performance of ninety per
cent of the administrative practices classified under this
area, from a very limited to a fair degree. Furthermore,
principals saw their performance as more satisfactory than

did their teachers on one hundred per cent of these practices.
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APPENDIN 3

THE INSTRULMEITTS













































































































































