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Arry expknboo ofpossible: rdatioftships between socioc:conomic stIlUs and the

types ofschooling expc:riencc:s lived by SI\Ideds is one IhIt is complicated .. best.. All

those javolved in the school S)'SICIIl. boch dUectIy and indirectly, have a vested interesl

not onJy in the success of schools but also in the perceptions maIed in the public It Iarse
of the experiences they are CfQtina- Schools an: complex orpnizations with the vase

array ofpersonalities and orpnilarionaJ allegiances that &hey embody. It is with this in

mind, that this researcher undertook the task of investigating any pnssible link between

socioeconomic status and student achievement

It sboukl be noted directly that Kbicvcmcnt cnc:omJ*5eS much more than the

limited scope ofacademic JTfIdc:s. Levels of~ularinvolvement, relationships

with te:achcBand othersnadtntl, sdf..wareness, and citi.zcnshipare some of the ideals

that true achievement musallddms. This study bcpD as 1, myself I teacher, wanted to

cxp&ofe whether socioeconomic: SIa!US bid. illlf*l on the Ic:aming cxpericoces of

young aduhs, particularly as pertainjng to teacher perceptions. The Shady was critH:al in

dcsip and employed the op:n-cnded interview lC:dmique. In 1Otal,~ were twelve

hdcnts and twetve teachers intcMcwed for the purposes of this study.

The students in this study aenenJly agreed thai their school is a safe cnviromncnt

and that they are treIlCd fairly by their teKbcrs. Many of them stated that their school

has a negative reputation in the city, but thai .. the same time, such a pen:eption was

larsely UDwarranted and was fcd by popular impressions of lower socioeconomic: sectors

of society. The students seemed to enjoy their school experiences and most feel that a

luse percentage oftlleir school population will continue their cd..carion at least beyond

the high scbool1evcl. At the same time, though, it appears that many ofthc scudcntsdo

DOt seem 10 questioo. mainstream n!ture and its lIDdcniabIe influence on curric:uhan and



edtJCltion. They often equate ~hievcment levels with intelligente and. fail to recognize

the many flli:tors that can imp8CI upon a student's success. The school system, aDd

society in general, must begin to make wgeted efforts to improve this situation.

The teachers who pertic:ipated in this study atbibutcd many imPKts of the lower

socioeconomic stItUs home to the educational process, including, but not limited to.

lower motivItiooallevels (Jwticularly in homework and. project completion), an increase

but not difference in the discipline issues, lower parenu:I involvement (especially in

terms ofactive school involvement and difficulties in maintaining home-school contact),

as well as apperem lower levels ofpani<::ipation in, and commitment to. second language

programming. The teachers appear to be committed to the success of their schools. not

onlyasedueational institutions, but also as a focal point of the community. Attbesame

time however. some ofthe teachers failed to recognize their own perceptions of the inner

city child that may hamper them in their own efforts. Feelings expressed that perhaps the

home is not supportive because the desired results from the home are sometimes not

being reached is presumptuous and med. Elements ofblame for the child for not

wanting to •set out' are also troublesome.

There are no easy answers to the questions posed in this stUdy. Indeed, this

researcher does not claim to have fOtmd them. Bid the twenty-four participants have

iIIwninated one point: that schools arc not responsible: for the poverty issues with which

they are faced nor do they embody the entire solution. I would suggest that schools must

take IIIOR: of an active role in the community by continuing in their positive efforts to

make the schools available to as many studeDts ofthe student body as possible.

Teachers should not only begin orcoutinuc to evaluate their own perceptions oftbeir

students, and the criteria upon whicb they are formed, but also C1JCOW'8ge the students,

through active discussion and debate. to question the values ofout sociCly and those

groups they actually do represent.

To imply or to suggest the schools are the cure to the disease of poverty is

reckless and irresponsible. While to be sure they can make a more wgcted effon within

their means, they cannot be assigned the role ofcuring the far-reaching implications of



poverty. Poverty issues are affecting our children, our families and our schools. If as a

society we do not make it a priority 10 address this issue, we will be cheating so may

students with so may worthwhile stories 10 tell. The crime ofsilence.

iii



ACXNOWLEDGMENTS

I would like 10 think my supervisor. Dr. Clar Doyle for his vallllble assistance

and guidance in the -prepuation ofthis document. Dr. Doyle has been insb\llllenw not

only in the mechanics ofwriting thisracarch, but more importantly in the probing

questions that icd me to find wtw I truly was intcrestc:d in researching. He has been

invaluable to me not ODIy in his caplCity as I supervisor but also IS. trusted mentor who

never presumed to know the 'right' ......y to do things. For your petienceand sincerity,'

thank you.

I would like 10 thank my husband. Calvin, for his unwa\'Uing suppon over the

past few years as I have been working on this program. Thank you. for the many

compromises you had to make to accommodate my work.

Thanks to my parents and others like them who create for their children positive

attitudes toward learning regardless ofwbat their own *kgrounds may be. Thanks to

my mother who listened without rail 10 the inevitable '( can't do ii' talks and always

seemed to convince us that we coWd.

Thanks to Ed for his copying aid as well as for his office furniture which saved

my back: on many a long summer day.

Thank you 10 the participants ofthis study, especially the school administrators

and teae:hers who accommodated my requests at what was possibly the very worst time of

year for them. All pve of their time freely at what mtlSl have been an exhausting and

time-consuming period. I thank you sincerely.

Most ofall. I woukIlikc to thank my studen:ts who never let me forget the real

reason why I am a telcher. TbanJc you for enridting my life with your lives and your life

stories., wonderful or difficult that they may be.



DEDICATION

I would like to dc:dicIte this wort 10 'M' a fonner SNdent who has unwittingly caused

me to question and reevaluate my pis IS a teacher IS they extend far beyond the

classroom to helping students improve their lives. Working with you bas shown me who

I want to be IS a teacher and IS a penon. I will think ofyou often..



vi

TAIlLE OF CONTENTS

ABSTRACf ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• i

ACKNOWLEOOMENTS ••••••••••••••••••••••••••••••••••••••••••••••• iv

DEDICAnON ••••••••••••••••••••••••••••••••••.•••••••••••••••••••••• v

TABLE OF CONTENTS ••••••••••••••••••••••••••••••••••••••••••••••• vi

CRAPT£R I: STATEMENT OF THE PROBLEM

Introduction .

Purpose of1hc Study .

BackBJOODd oflhc Study .

Guiding Research Questions .

Definition ofTerms .

Significance ofthc Study .

CHAPTER 1: mEOREllCAL REVIEW OF THE LITERATURE

Role ofEnterprise in Education .

Parental Involvement .

EffectsofI.abeling.

Sntdent Voice.

Maintaining Standards .

Powerlessness

The Purpose ofEducation .

Conclusion ..

CRAPT£R 3: DESIGN OF THE STUDV

Introduction .

Research Design .

Site Selection and Access

Data Collection .

Primuy Resean:h QucItions

lntcMew Questions .

.. ... 2

..3

..S

..7

, 11

. .. 14

.18

....... 21

.. .. 25

. .29

. .... 32

.37

..40

. .42

....... 43

..... 44

. 46

, ,49

... 49



Data Analysis .

vli

.51

CHAPTER 4: PRESENTATION AND ANALYSIS OF DATA

S<:bool Profiles . . 54

()rganiution of Interview Data . . 51

Student Qucstjon #1- Do you think that teachers II this school treat all students

equally in tcnns ofgrading, discipline, de. reprdIess oftheir family's social

class t.ekground.? Explain. 58

Student Research Question #2- What are some ofthe things that influences

whether or not I student is recommended for restricted programs such as

enrichment. immersion, or accelerated courses? Explain. . . ... 63

Student Research Question #3- Do you think thai teachers prefer to work with

eenain groups ofsn.dents because of their social class or does il maner totbcm?

Explain. telling what you are basing this Oft. • • •••••..•••. 61

Student Research Question #4- Do the teachers enjoy working in this school?

~~you~n 71

Student Research Question #s- Do you think that teachers deal with discipline

problems in the same way for alilcids? Why? . . .. 13

Student Research Question #6- Ale tbere any advantages or disadvantages in

school for students due to their social class? Ifso, explain.. . ..... 76

Student Resean::h Question #7- Do you think that most students at this scbool will

go on to compiete uni¥ersity or c:ollege degrees? Would the percentage of

students who do so be any different in this school than in any other? 80



viii

Sndent Research Question #8- WhIt kind ofre:putltion do you think this school

has? Explain. . . 84

Student Research Question #9- Some reports SCIte that children of the middle and

upper middle class have higher percentqes ofgraduating from high school?

Whal could be some reasons few this? . . 88

Student Research Question #- I0- What opinion do you think the teachers of this

school have ofits studcms rcprding KIldemie Ibility, willingness to learn,

classroom behavior. etc.? . . 90

Teaeher Research Question # 1- How would you compare your teaching

experience at an inner city school with that. of your other leaching experiences?

Explain. . . 93

Teacher Research Question #2-11 is well documented that children of the middle

and upper middle class have higher percentages ofhigh school graduation and

post-secondary enrollment. Why do you think this is so? . . 101

Teacher Researcb Question #3- How do you 'see' your role as a teacher in an

inner city school? Is il any differenl from what il would be in another school?

How? . 106

Teacher Research Question #4- Whal do you see as any advantages«

disadvan1agcs ofworking in an irmer city school? Explain. . . .. III

Teaeher Research Question #.5- How would you charac1erizc your communication

with f*l'm1S you perceive to be of low socioeconomic backgrounds? Is there

anything you. do differently with Ibis group ofparems? Explain. . . ..... 116



Te.chcr Research question~ Have you had to adjust your teaching style or

stanliatds dcpencIins on the school scttinB1 Elaborate. . 121

Teacher Research Question #7· Do you think that this school is viewed positively

or neptively by the school community? Why? .. . 125

Teacher Research Question #8- How would you characterize the nature of

discipline problems in the imercity scbool? Is there a diffcrenc:e in the type,

severity, and/or ftcqucoc:y ofdiscipline pobIems in such schools?

Explain. . 128

Teac:her Research Question #9- What does the fuhue hold for most of these

students in tenns ofeducation and job potential?

Why do you think this is so? . . .... 131

Teacher Research Question #10- Some researcbers would say that teac:hers and

schools have noI gone far cnoush to reach disadvantaged kids. What would you

say to them? Explain. . 135

CHAPTER 5: DISCUSSION AND RECOMMENDA1lONS

Discussion ofResearch Findings .

Overall Perception of the Inner City School .

Pen:eptions Associated with the Family ..

Sec:ond Languase Enrollment .

Trust. . ...........•..........

PereeptionsoftheInnerCityChild.

Teacher Burnout

Powerlessness

Working Toward a Solution .

141

. .. 142

14S

. .. 147

.............. 149

. .... ISO

.. 153

..... 156

IS7



Conclusion ._.
REFERENCES ............•.

APPENDIX .

.159

.............•. 160

. 165

...•.•.•...... . 1~



CIIAPTER I

TR£PROBLEM

btrodadioD

Achievement has proven 10 be • topic of much interest and academic debIte over

the pISt decades. Questions ranging &om the nature ofintelligence and its relationship

to sue<:ess to those challenpnglhe eva.luati\lC process have sparked considerable

discussion among educators and researchers. While many would agree that learning is

the main goal ofeducation, it is unclear whether ltaming DtCCSSariIy equals achievement

(Bowles cited in Torres., 1998).

Since educarion is regarded IS. partnership bctwc:en home and school

(Government ofNewfoundland and Labrador, 1994) changing demographics have

exened an influence on the role each plays in working toward academic success.

Undoubtedly the nature oftbc typical American family has changed dramatically over

the past several decades. In the United States seventy percent ofmothen ofschool-aged

ctlildren are now in the workforce. compued with thirty perccnt in 1960. There is no

longer one dominant type offami1y since almost halfofall marriages end in divorce.

Single parent families I'lOW acc:ount for twcoty-fi\lc percent orall families (double the

figure in 1970). A third ofall rcmarriaacs. and one OUlofcvery Cow-children has one or

more step-puents (Swap, 1993).

While poverty cuts across family type, such changes can have an impact on the

nwnber of families living in poverty. lDdeed., in Newfoundland., "in many classrooms



children can be found who are ill.fcd.i1I~ iII-nurtum1, and socially and

emotionally disadvantlpd"' whicb means that -'ifmore children are living in Iess-than

adequate c:onditioos. then the burden on the school S)'SImI increases" (Royal

Commission, )992, p.3)).

1be DItUrc ofthe family, specifically its socioccoaomic swus, is the subject of

this study. This researcher will ewninetbe extent, ifany, to wtUcb this data infOfDls the

pcn:qltions tbat teachers hnId oftbeir students' academic ability and behaviour. In tum,

the role these perceptions exen;jsc in approach to pedagogy will be analysed.

r.rpose ordtt Shdy

The purpose oftbis study is to examine the relationship between a student's

socioeconomic status and his or her educational experiences. This research will anempc

to determine whether a student's family background and social class influence me ways

in which teachers form expectations for and perceptions ofdisadvantaged youth. The

study will explore the relationship between these teacher perceptions and the extent, if

any, to which these expectations impect upon and influence teachers' pedagogical

apJWOICb to education. Academic achievement, discipline strategies., as well as

classroom diaIo£ue, aDd IaDguage win CODStitute the specific basis of this analysis.



................-,.
Educams ODd oducalMx.I -100& _ .... JlU'I'O'<S and

fin:booof~ e-u..Ibis_ _ ofcquoJity and cquoJ

-'tyml.... ...."UDpI__m ror .... _ .. Jl'OCC"-

Should c:ducaIioa SCI'YC 10 8ddra:s Ibc social ills pIaguiDa society and saive 10 crcae an

equal footin& for all of its members. ordoe:s it c:xisl to mairaiD the saNS quooflbc

stratified nature of5OCiety'! While this rnearch docs not claim to provide the solution to

this question, it docs que that the puticular ideology espoused by individual teachers

affec;:ts their practice.

Recently school reform measures. including the implementation ofschool

councils and a revised tcacherevaluation policy, have been cemred around the notion of

increased IlCCOUIUability and common s&andards ofc:ducarioft (Govemmcm ofNfId 4:

Latndor.I994). According 10 SCqemiI~(t9l9)....,;th the increasing movanent

toVrVd IlCCOUDWHlity in schools 1Oday, as well as all ever-increasing cIroplM rate, it is

impor1aJlt for teaebcts to be aware ofaU the tilctors tbIl influence SNdent performance"

(p.2). Tew;:her rdlc:ction and 8Ction rescardl blve. vital role to play tn this CDdtavour

since it is only through an honest assessment ofone's wort that it can be determined if

penonal biaes and subjcetivities infhamce tbe potentiaI5UCCeSS ofscudm1s (Ebutt cited

in Scott a. Usher. 1996; Gibson, 1986). Robinson (1994) supported this pmtion stating

that ..ethnograpIUc studies have provided strong evidence that teae:hcr expectations

influence both teacher behaviours with students and student achtcvemem.. (p.S08). This

is ofkey impoRaDCC siJlIcc: Mif1CaCbcrs are 10 provide all of their studcDt:s with an equal



ClppClf1UIlicy for sw:ccss., a workinc kDowk:dIt of bow 1beir c:xpcctarious affect their

......·paf......... ;svdol"(~.I.... p.2).

Questions of"bow IcJlooNicdF is c:oa:stt\IICICd aDd the ftIIlft of intdliamee have

..... subjeasof_iD fiddofedoaboo_ r......,.,..... NoorlylS 1916

............ suchIST (c:itodiDJ.....,.olGIaubamon, I99S)~ifthe

designl1ed 'place' of the disadvaacapd« iowcrdass was a rauJt oftheir inferior

imellem.l ability or ofthcir home lnfiIor school training. Tbese authors also cite

Hemstein IDd Murray who used comparisons between one's IQ scores and the

socioeconomic status ofone's parents to predict the academic and financial futures of

students. Bowtes(cilCd in TOI'Te$, 1998) has sharp criticism for this "idea that people's

economic fates are aenetica1ly determined by their brain power" and contmd that it is

one of the "'mos111bkiDd. unfair, and IIIlU'IIC perc:eptiortsaboul our society. It is so self

serving 10 the rich- particuJarly the iDtelJcctua] elite- and is 10 damasins and pIinfuIto

the poor" (p.59). In any case. bcreditarians poswIalc that"'wbatever the cause-and-effec:t

relationship, IQ does correlatt: rather dccidcdIy with socioeconomic success" (Jacoby iii.

GIauilennon, I99S.p.IS1).

The Coleman reportsof' 1966 (cited in Metz. 1991) rt:eeived widesprad a11altioo

in the cdUCUioo sphere with startlina results reprding the disenfi'anchisemcnt of poor

students. It was widely interpreted tlw "the chamcteristics thai individual children bring

with them from their borne and comnnmity experience are so poleDt that there is liule

that schools CUI do 10 equalize their Ic:arning. In the media, it was sometimes read as

'schools don'l make a difference'" (p.7). This view meets with swk criticism ftom



......-. mcJudUla San(.. JooobyA G 199') wbo;",;" dat ·eff......

__IectuoINnctioaiBc .. -......myoudl ddi...........·(p.2..) In

other words.. • swdcnt's llacd:ilydoes DOtaaM: ia $lODe bisorbcrpokDtial Cor8Cldcmic

success. Scar sees educatioa as • meri1oc:nc:y wbcreiD ifOK compIeIes die required

work II an acc:quble IcYd NlCC'SS will iDevitabiy be Ibc rau1t. UDdoubtedly, muy of

tile sociaIlyctisaclvanlotlod _ ofsocicty -"' ........M1Il Ibis poUlt

The debate is far &om betDB raohcd 10 be sure. This study will attempt 10

delineate some oftbe &cton responsible for lbc pen:cpcions that teKhcrs Conn of

students. At the end ofthe day. tbouab. it cannot be denied thai "research bas shown that

one of the greatest rndietors ofacademic success is soc:KJ.economic s&atus.••• Put

simply, e.c:b child appears 10 act as many chances for suoccss in school as his or her

fomilyhas cloIJarsand pmrilqcd social oWs·(McLum. '989. p.IS').

Ga"mc Jitaard QMIdoeI

This study is an Ittanpt 10 assess what. if any, role. student's socioc::c:oDomic

b.ckground plays in creatiDa and sbapiDa the perceptions that teIlcben hold of their

pupils. Teachers frequently cite putiadariDdividuals as brcUta 'JOOd' or 't.!' students

and as coming from 'good' or 'bed' families. On willi basis dotbe)' form these

puticulu views? In his study of inequalities within the educational system. Komi

(1991) explored the relationship between poor economic districts and the quality oflhc:

pl>y.i<aI pi'" and .........oftbeu _ bui'dioas. H. overwbelmiooly fowod dat

diSldvantaged discric:ts were piqued byallckofrequired materials. A principal ofa



neigbbowifta sutubuI district in wIticb most &milies W'CI'C upwardly mobile c:ategorizcd

his cticmelc in the followins awmc:r: M our IOds come &om good families aDd the

nci~ is ....... (KomI, 1991, p.9I~ The"'-.-ins: _ specifi<ally is

• 'llOOd'fomiIy'1

This rc:sc:arcb wiJllDempt 10 cxpIcft bow achm tbansdvcs beJieYe thIt they

create cxpcccations of sbalIcats. Arc their impressions baed only on academic data such

as IQ scores,. previous gradcs.1Dd assessmcats. or do they abo possess certain

prcconccprions of those students who clearly do not benefit from the same resources as

ocbcrs? It issugcsted bytbis n:seateher that bowing a SNdcnt's socioc:conomic SWUS

very often leads teKbcrs 10 conform 10 popular midlllc class notions that these

indivi<bJs will be 5css motiwed to Jeam, less likely to k:am a second language, will

pose a discipliDC problem, and tbIt thcirpuents will be wlintercstcd in their child's

cdl.K:atioaal fUhft (Bariowa: Robc:nson. 1994). Risk (cited in Hallcrand Dav1S. 1981)

Rates that tbe .nributes ofIII ideal SNdcnt "are derived from middle class criteria- e.g..

cleanliness and JkIIHIIP'C$Sive bebaviour- and beuc:e k>wcr toeioecoDornic children are

perceived as beinS less Ible studeuls than children from higher socioeconomic homes"

(p.163).

lllis research will explore the: criteria that contribute co. tNChcr's perceptions of

and e:xpcc:tatioas for his orber studeMs. MeR specifically, docs a saadent's

socioeconomic status shape the: expectations a tellchcr has ofhislher students?

Furthermore, it will aGCmJt to pcan from taebers and SIUdents the ways in which these

cxpecwions affect tbeir IppfOICh to te:aehing and relationslrips with their students. It is



further IIJUCd tbIt a teaebcr's academic. discipliDlry,lDd commwUcative approach may

be influenced by bis or her studera' -.:cess 10 wcahh _ euInnl capitaL

Dren.m.-tl.Ta-.

Some of the terms used in this 1bcsis.e excllaSi\'c 10 the field ofecIucIItioa or

may be employed in a variety ofconteXIS. The fol~ section will outline the

intended meanings ofeach oftbese terms tbIt might 0Iberwise be ambiguous.

Academic Achievemetll

Astude!!t's academic success entails much more than his or her grades n:cordc:d

on a report card. In this research the term is "'used to cover a number of separate. though

related areas of aclUevcment, including performance OIl IQ and acbieYcment tesb, school

success (grades), mel cmruce to hiper education" (Bond, 1981. p.239). In the

doeumcn1 AdjU5tjng the Cgyrs II (1994)tbeOoYetnmcrlt of Newfoundland aDd

Labrador states tbIt~ also~ Ulldmlanding broId conccpu, ability to

analyse ond symhcsise 1alowI<dac. ability to dDDk critically ond-..dle

process involYCd in acncratin&. 1ocatiD8 aDd \diziDg bow&cdgc:" (p.2). Achievement

mUSl entail the more tangible element of padcs but in this paper will also rtfer 10

interp:nonaJ relatiOllShips with teachers and students, bel ofpanic:iJ*ion in both co

cunicular and eXb'aoCUrTicular activitics. citizenship, and overall contribution to the

school community. Many rc:fcrc:nces will also be rMde to the post scc:ondary options

availabk: to disadvantqcd youth within this category.



Class

Acc:ordiDg 10 EIltWistJc (1m) it is iIlapproprWe 10 define class in .....wecooonUc

tenDs" (p.3?). He claims tbIt Ibis term men 10 much IIMWe thin limp&c: CCOIlIOIIltc

walth or _lKk tbc::n:of. Mc1.araI (19I9)maiDIains that ..cIass refers to the CQIDOIIlic,

social, and political relationships that pem life in _liven social order" (p.171). In this

paper, as also sugesIed by Entwistle (1977), class envck)ps concepts ofculture, politics

and a:cess 10 various social JfOUPS and kDowIedge. It is die position ofaa individual or

JfOUP ofpeople in _sntific:d socieIy tbIt is baed primarily on income:.

Disodwmlaged

The tenD cIisadvantqed, in the document Ow Cbiidrm OW fllhR (Royal

Comtnission, 1992) "'is often applied 10 families of low socioeconomic slatus" (p.36).

The same documenc makes reference to the cycle ofdiadvantagc which it chanlctc:rises

as _ McontiDwna: way oflife wbere the:di~ ofone a:enm.rion prevent the next

fiom succeediDlIDd escapiuslO _ better way of living" (p.336). DiSldvarna&e1hen

refers DOt only 10 lack offiaancial security but also 10 the soc:iaI and political

coasequeaces of kJw sociocc:oDomic: stIhIs.

Dominanl CuJ'rne

Invariably, many of Ibe educaticx-' re:seudters iD this field make reference 10 the

40miDant culture ofsociety mosa oftaIl:)'pificd by while middle class ideals. Racia1



minorities IDl1 0Cber subordi:nIIc~ fiDd thcmsch'es hMna limited ac:ecss 10 the

_IS enjoy<d by Ibe clomiMm_ by ';nueor_ posmon. _ (1989)

defines it as "the social practices aDd rqxaentaboas dw affinn the mrtraI values.

inlereStS. and conc:ansofthe social class iJt c:ontroI ofthe maIcriaI aad symbolic wealth

or.ooicty" (p. 172)

£xp<datiau

Thn:o genonl ""'" o£ will be ooosidmd in dUs smdy

(Cooper cited in Bamburg, 1994). "The three IypcS are a) the teacher's perception of

where a student is 11 the present moment, b) the belief a teacher bas ofhow much

academic: progress a sIUlXut will makeover a given period of time, and e) the degree to

which alClCher"oYer- or lIDdcrc:stimates a student's present level ofpc:rformanc:e.

H<g<"""'Y

Hegemony refers to the subordination ofdisadvantaged groups in which they

unwittingly participate in their own oppression Ac:cordinB to McLuen (1989) it is a

..struggle in whic::h the powerful win the c:oascnt of those wbo arc oppressed.. with the

~ unbIowinalY porticipotina .. _ 0Wll oppressioo" (p.I73) ..... (1970)

concurs with this nocion, refc:rrifta 10 Ibe varied means used 10 weaken the oppressed

"'&om the repressive metbodsofthe aovemment bureaucrw;ytotbe forms ofcuJnnl

llCtion with which they manipulalC' the people by givina: them the im~ioodw they arc

beine helped" (p.13?). This conc:epI is a significant aspect of the atpnent in this

_ dlot uodorlbe ..... o£lcammo roo-a1I_1be__by ilS pol;';"
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IIfltUCity

Tbciaoercity ...;'_by_ly cIcIcricnlift&

.asof the cemraJ city wbidI are inhibited pn:dorniDady by low iDcomc people. In

larger metropolitan areas the inner city is often also inhabited by. specific ethnic group

but such is DOl • factor in this puticular snady.

MeriJocrocy

Many researchers rd'a to the purpose ofeduearion as encompassins either a

system ofmeritocraq, «one used to maintain the suatified nItW'e ofsociel)' along

soc:iaI class lines. Ac:cord:iDg 10 Entwistle (1977) "the meritoeratic conceptioa of equality

ofopportwlily i..ntimatcs DOChiDg of. c1assJcss society; its aim is not c1asslc:ssnc:ss, buI

one ofBivins everyone. better cbaRce ofbelng n><:lassified socially" (p.ll). In.

meritocracy one's chance ofsuccess is based on ability and work asopposcd to financial

Opprusioo

One: of the: key issues 10 be adlftsscd in this research en6cavow is thII of

oppression ofsubordinate JrOUPS by the more mainstn::un or dominuM groups ofsoriety.

Paulo Freire (1970), who has completed much resean:h in this IrQ., puticuJarly as it

penains to education. definc:soppression as" any situltioa. in which 'A' objectively

exploits 'B' orhiDlXn his pwsWl ofself-aflirmltion as. responsibk: penoa"(p.40). It
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is argued in this thesis that schools. whether inldvenentJy or odlcrwise. oppress students

by "'"lIivma them "" lllCCham<$ ODd skills.-to oboJlcolF lbeU oppressors.

For the purposes of this paper socioeconomic Ntus is defined as the combination

of income. profession or 0CClIpIticwl, level ofeducatioo. culture. and social stIlUs in the

commurUty. It is -aued 1bIt. SI1Idem's socioccoaomic SIIhIS does in fila influence

hislberschoolexperienc:e.

Sip-...or... .....,.

This researdl is irltadcd to be useful in Clb:ationaJ policy arenas. PuticuW1y

in an inner city school sett:ins. assert Girowc. and Shannon (1997) "ecademic experiences

... deeply informed by 0>ciaJ depri_'" '_ity" (p.I33). These ........ go OIl

to maintain that it can prOYC 10 be: quite • cba1leaF for teICbe:rs 10 "'bridae this huge gulf

between liwd experience outside the school_ the formal reqwrement ofpenicipltion

and achievement in the classroom" (p.133). Many aspects oftheir behaviour convey to

disadYamqcd students IbM their leamilll may be as valid, or less of. schoOl

commitment. than thai ofthe mickIc class. This re:sean::b is iDtendcd 10 provoke in

cducI10rs aDd perhaps policy makers • critical appraisal of what it is we want our

students 10 lcam in IennS oftheir self·worth. AccordiDgto Mostcm (cited in Giroux &:

Mc:Lum. 1994) '* critical pedasogue is always IOmeODC 'A'bo teaches from \\obere the

srudent is It. ncher tbuI &om wbcre the teKbcr is at" (p.2.S6).
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his IftSWhCId that Ibis raart:b will benefit the field ofeducatioo Oft scvcraJ

&oats.. Primarily, IS briefly IDeIItioned. the iDIt:utioaofdtis SlUdy is 10 provoke in

tcachm • c:ritical asscssmeDl oftheir 0'III1I performance and the r.cton tbII eontribule to

• SlUdcnt's disilJusionmcm with schooling. As AsbcDdoa, CoGncIl. Dowscu." Kcsslcf

(in LiviDptcmc IDd othcrs.1987) suggest "1eacbcrs' ace:ounts of what happens in schools,

and why. iDel. YCrY litde about their own 1Ctions, cw those ofother teachers. or .oout

the orpniSlrion and pI'ICticcs oftbe school. WbIl1bey do mention. kM is the kids"

(p.2SO). This seems 10 sugest thal1CICbc:rs assign tbemsdves lad the orpnisatiOMl

JWute of the schoolli1lle 8CCOUIlCIbility for why some students. and often groups of

studenlS. become disc:nfiuchiscd with the wbok: process. It is hoped tberefore tbIt ..~

leac:hers we mint face our 0Wll culpibiJity in the reproduction of inequality in our

aching. and that~must strive 10 develop. pcdqosy equipped to provide both

intellectual and moral resistaDCC 10 oppression" (Mcl...aren, 1989, p.21). Since it is

plausible that some teachers may be unaware ofthe implCt of their attitudes and actions,

it is hoped thm. this research will eoc::ourqe educators 10 look more closely at the things

they _ be doing WIWi1lingIy 10 """"..... 10... problem.

A secoDd beDefit oftbis type: ofcducatioDal ftSC:U'Ch is its policy implications.

While this Shady is DOt iDtc:ndcd to be. policy document per te, it is feasible to assume

tIw any rescucb findings acmmina &om Ibis work could influence JXlltcy decisions and

policy agendas of the future. Educational reform movements ofthe past decade within

the ptMnc:e ofNcwfoundland ad I...abrador"ve COftCC'I'ltmCd on neighbourhood

scbocMs Mel iDWna propammi.. sum IS french 1mmenion, music. and Ac:ccfcmcd
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Math. more.::casib&e 10 all ZOClCS and KhooIs wiIbin the disIric;;t, iDc1udina those

_ by. RIaIMIy low _ bocqrouod(lJovemnxm of

Newfoundland IDd Labrador. 1994). Va IS Bowks (cited in Tones, 1991) p:Mts out, M a

propam ofc:ducItionaI reform will be limilcd iJl its imJ*:l if it does IJOIIddress this

poblem ofstruetunllly-dc:ter1niDed power and inequalities of wealth in the economy"

(p.:59). It is believed that this study couJd ha~. positive implCt on this procc:ssofpolicy

deve50pment 10 reOect the nature aDd ncc:d:s ofsociety.

FinlJly,lbere is IIfCIt potaItiaI ofdlisstudy 10 reflect DCCdcd cbangc:s in 1CIICber

edul:aim prosrams. Tacbers need 10 betome more 5eDSitised 10 the vuious cukural

differences ofthcir studeatsand howtbesediffamccs become manifest in students'

behaviour. c...... wnhin .... pmeMcc prognm typcaIly lack .... dcpch and dcla;1

required to make any sipificant cbaDae in the preconceived oobons ofwould«

teaebcrs(Valenciana, 199:5). In faa, as ValeociaDa (199:5) asserts, '''peTbaps they should

DOt be referred to IS programs siDce the majority of them consist ofsingle. short term or

workshop type courses with few ifln)' ~site:courses" (p.II). Ru:ognizina teacher

c:xpc:ctatioDs IS an imporwd iDflucoce on the success ofstudencs. plSl sccondaty

inscitutioas IDd acber associations caD become more coe:niDnt ofthe Deed for

iDcn:ascd and beaer teacher cducaDon in the areas oftaciaI diversity. economic

disadvantaae. and other forms ofoppression.
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CJlAPTERl

11teerdic:I11Imcw". I..iln'8tllre

As pm ofthis study it is essential 10 consider not only teKhets mel their voice on

the potential role ofsocioecoDomic: staNs in formiDa 1beir perceptions of students. but

oIJo .... socia1. tu.ooMI....-;., lOll political _Ieoctiag to thrir pe=pbom m
lhc finl pIooe. While _ expcc:lOboos mcv;_... iIlfIucoced by .... lOll F"'lcr.

Ibis study will fOl:US IIKJR specifically 011 the effect of sccioec:onomic: status 011 teacher

pc=priom "'" pedoaoay.

.....E.terpriIe ill fAI..tioII

Mudt of the rc:scarch OIl educItioa aocky seems 10 have as 1*1: of its focus the

.... pIa)<dby .... ...".,.... ....... m...._rer.....__by .............

bodies ofdlc: day (Bartow A Robensoft, 1994; Royal Commission. 1992). With current

political thinking motivated by the quest for increased productivity while minimizina

costs. much of the business sc:ccor is beginning to exert its influence on government 10

shape cdllCllioa 10 more c10sety rdJcct the skills aDd kDowfcd8e aeeded in the gJobI.I

busi.... _ MonyaUddlc.lIss~oftencnj.. P

ofcomputer IIbs, DeW IYID equipmeal. scicDce IMtcriaIs., ad the list JOCS 011 aDd oa..

Having much 10 pin by contributing 10 those who have the greatest potential ofbuying

and usmc their products, companies have become keenly aware of the pins to be

.chiC'Ved tbrouah cducItionaJ sponsorship. SiDce the Jfe8ICSt po&c:nriaI for an increased

clieat t.se is &om those with the most speadiIIa pG'NCf,1Dd since the c:ommuftity publK



IS.._ ... r_.......,......-_...bost_COfJlO'"Ie ...........

_dlcir~IO__whomdlcy_ ... _lOpm_"
R-'I994~

ClIl the ocher hind, puticulatty in imcr city neiJbbourboods and small nn1 m:as.

high rates of uoemploymCDt acc:ornpaicd by. aDd pcrbIps c:uscd by. low levels of

~ many studeats lind tbcmscIves with resaicted.ecess to community and

busi.... finonoiol ......... (<n..... " -. 1997> Compoun<ting die problem.

many of the more aftl_ schools have at their disposal pIlaIl volunteers who C80 focus

their atICIlrion exchasivdy on IftnCtinI big busiDess to their scbooIlO support their Latest

venture. Onceapin~ the ~socioec:onomic:areasarc limited in die:

Dumber of puent YOlumeers at their disposal siDce many IypicaIIy work long hours for

little pt.)' and may also work oa • shift t.sis. AmBgiog for borne care ofyounger

siblings may also prove 10 be quite. detm'enI to increased J*'CDW involvement for this

sector ofthe school popuJation. As. conscq...cnce.lCC:Onting to Armor (1992)

"disadvan&qed students languish in dcteriorat:iD& scgrepted r.cilities with low

scandards. interior aDd IIDderfimded prosrams. aDd uamotiVlliCd telCben" (p.65).

With a1DOUlltiDB pressure exerted oa the edlacatioa system to provide what is

DCCdcd for effective business competition with romp mar\et5., schools and school

boIrds are beiDa deluged. with • peat deal ofpressure to succ:wnb to not educating the

child but rather JWOducins marketable skills (Barlow 4. Robertson, 1994; GifOW( It.

Shannon. 1997). PriVlle business appears to dicwe to~ what it is that the

sdIooI "'*"' is ""'tiJla. "DomoDding m.... _ ..... stills _1bco<y Iilis
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.....,. ODd _....,. _ ........ probIaosofAmcricu schools" .. "Alma r",

"""" lnine<! .aeucists0Dda>tP-n evades ........~ .... pof...,.j Ulj......

IhaI divide America'" class and rKC line- dlat woWd rcqWR fundameacaI morm"

_ot_I994,p.59). Tbis~.Iaoded""",wbooyou_dlollhcU

interests are obviously self-servin&; is educltion 10 become. skills factory wbereifyou

do not meet the padc for~.-b&eccooomic growth you haw: DO place: in the education

S)'SICm? K.ozoI (1991) also fcars DOt (orthose 5Ndc:nts who enjoy white middle class

eulturaJ capital.~ f« the disIlctvua&cd studcDts who law: few to.dvoc:ale their rigks.

Puticu1arty fiigbteDiDg. be says. is that "mIrkd values do not favour much invesanent in

.... """'"" <!,;!dm>" (p.75).

This sunds 10 reason consjderina the facts. The aim of business is to produce the

most efficient product in the least amount of time at the lowest cost. Since

disadvantaged ctUldren may not have the beocfit ofae:-demic help at borne or &be

6nancW resources 10 -=quire a Wlor, they many find themselves more dcpcndl:nt on the

school system itself10 provide: for aD appropNIc IcamiDa environmc:m (Royal

CommissioD. 1992). This 1:I'InSIaIcs imo lncrascd cosu for propuuniD& 1CaCher

inservic:e aDd professioaal deYeIopmcnt. and ocher academic RSOUrCCS. Higher costs

coupled with iDmased time conunitmems is. burdea muy businesses are enc:ountPtII

pemment not 10 KCqll ID the words ofone businessman, "'no ODe expects these

ghetto kids to ao 10 colJese. Most of them are lucky iftbey're even literate" (Kozol.

1991. p.7S). While lhisopinioa CUUlCK be presumed to be Iypic:aI orall in the business

comatLlllity. irs impK:I CIDDOl be iporcd ill that the altitude is at IcasI praent ifDOl
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prodomiNm.

Torres (1998) concurs with the findings ofKozol (1991) in saying that "'thcfc'sa

warapinsl: cbikftn. I aaeaa, there's a rw;ial1Dd class war JOio8 OD in thisCOWIUy in

wtUcb it scans aafea:siWe. ifDOt cIowwipt aproduc:ti¥e. to inw:sI ill c:bildral.,

~_wbo"'_~""pooo"(p.1'3~ W1U1c ..... mayfoolthat

'war' is. litlJe 100 chmItic. it cannot be denied that Ihetc are distinct ditrermccs in

ftmding in proportion 10 the needs ofow various scbools. KozoI (1991) SIlted adamantly

that "equal fun<tiotl r.. uncquaI accds n ... equaI;ty" (p."~ IfcaWn ......of""'"
_lUp_tbenit1lOlUldililowtbal ..... fimditl&sIlouJdbeJllO'id"'to

euable these schools 10 address the iDequa]ities taecd. by subordinate groups on. ciaily

basis. To summuiz.e, EDtwistJe (19n) states that "ifyou want equality in output, you

w;l1nml~ityof .....·(p.12).

The cballcr:lF f8CCd by cd1aIcn is 10 address the most needs with the fewest

amount ofdollars. h seems thai, child's Ievd oraced is t.1anccd apiftSt bislbcr

contnbution pocemiaI. KozoI (1991) artic:ulates the process IS one ofquestioning "How

much is it wonb investing in this cbiklas opposed 10 tltat one" (p.117). Political

IftSS'R &om the lIteR dl'hacat 10 rccopizIe tlteiT needs often pIIlCC$ the~

in socieIy .. adeficit as theirvotc:e IDlY be one oftbe least politic:ally influelltiaJ. As one

suburbu IcgisWormaintaiDcd. "'we can'l kcepduowing money into. blKk hole"

(p.53). A black bole indeed.
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........-
n.e_of...._p_...-UIdscbools...... easiJy

ddiJlIbIc. The illla'play ofmany r.ctors must be CODSidcred in order 10 ancmpllO

com~...... fiIIly .... ........,a... bold by-.rqordUls-' iDvoIvanent

IS well as the buriers 10 their input in education. The reuons outlined in the Iiteratv.re

will be diseased within the c:ontat of putdIS,. families., commllllitics.. IS well as

scbooIs. Ilis importlal: to IDe tbIt the buriers vary wMiely, this researcber will attempt

CO gIeaD Ibose most sal)cat reasons from the literature. Ecdcs and Harold (1993)outliDe

some ofwt.I they have dctenniac:d 10 be the most importmt variables:

• the social demands on time, acncraI bcahh and oeiJhbourbood resources and

dangm. Since many lower class pu-ents may be restriC1Cd by child care or rigid work

comm.ianents many are unab~ to conaibute time to their children's education.

• pucnt5' ef'fiQcy beliefs: "Some parents lack the educational bM:kJfound or

skilllbcy r... they need 10 _";lh-.ODd mJf' (Aronson, 1996, p.SI). Thi,

factor involves the dcpce 10 which J*mfs feel confidcm to help \\lith schoolwork.

Pamns with 50wer tevds ofeducation may fed somewhaI iDtimKll1ed with the DeW

8pIXOICbcs of lbeir child's school.

• pualtS' cdInic idcatity and IIliNde toWard Ihe school and its staff: the CX1CM 10

which the parents beljeve the school is welcoming of their puticiJ*ioo and bow they

DUly perceive the scbool 10 be acc::ommodating and SUJlPOI1ins of their ethnic: and cuhtual

ditrermc:cs.

• community inf'Ilame:es: Ec:des UId lWok1(I993) sIIIC tt.t aJdaoucb"'1hereare
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Camilies ill an types ofDCiaflbowboods dIM are biply involved in 1beirchildren's

educMion m:I scbooIiDI", &m.ilic:s .. biJb-risk, 1ow-rcsource 8IUS aft: IDOI'e likefy to

""(oem more IIICDIioD _ proIeeIiac 1beir cbildral from dutFr thin (XI hdping their

_doYdop ......fic_·(p.>74~

WbiIe....,.__.._~y_""""'''a1I_of

paaJts as a whole. tboucb DOt all iDdMduaJs specjfic:aUy, there are otber r.ctors.

inchading rw;:e and social class., that ba~. sipificant infl!JCftCC on participation levels.

While neither can be deemed. definitive determinant of involvement, l'CSCII'Cb docs

point 10 important patterns ofbehaviour relevant to this discussion,

A study condl.dcd by the: Academic Development Institute in 1990 (cited in

Petcnen aDd Wamsby, 1993) found thIt sd100Is experiencing considerable difficulty

appealing 10 JWadS 10 become iovotvcd bid high c::oDCaIlration oflower-elass. single

parent families with large 1MDbers ofchildren: "they are typically on welfart:. live: at

survi'41 kYcl. and are lIIIJftPIRd to meet the demands ofsociety'" (p.22). Lower·dass

parents also have. tcndcncy to IiCCCJll the school's decisiom c:oocenUng their child and

."....lyodopt.·__.....ofhomemlscbool·_~.l_.

1997, p.IS). Since many lower-class pmarts bad lesscducarioa than their middJe.c1as

countcrputs. tbey ofteu expraICl1 c:kMmts Iboul their ability 10 help their childreft in

school. Dodd (1996) found similar results in her study stating that "patents from lower

socioeconomic levels revealed that they frequently bad tittle contact with schools"

(p.").

This phc:nomcnoa can be morec:uity UDdmIood in the COOIeXtofMuIow's
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HicIwchy otNccds. Maslow maiDWDcd dill: humaD-rIeed structures are orpDizcd in.

__........,.IoMr (-'Y~ ......) .....

""-ODd...f_ biPeol ............._ Ulllil ......

level needs an: satisfied they will occupy tbe foremost role for tbese iDclividuals (Reglin,

1993). While cd.UCItion may be importaDt to these families, there may be more

fimdamcntaI ...... <equU;na tbeU_: "poml1s ... """"""'" ODd inI=sIod. but

may have survival problems Ibat must be Iddressed firsa"(J1Cbon &. Cooper, 1993,

p.30). What many scbooI officials may iaIapret 10 be alKk of initiaI:ive or inIercsl may

IiCtUaIIy be.~ with financial -.I sccwity (W safecy issues: ""pIrenU were

striving 10 SlWVive and W neither tbc: time nor skills to become deeply involved in

school business. Not able 10 r-rticipate. many puems in this community faced

ctisenfranc:mscmcnl" (Sbu, 1996. p....).

A child's success in school is largely dcpendem on the acquisition ofsocial skills

and inael1ectual tools required for succ:cssfu] pIlticipation mthe school environment

(Born"","" ...) lDdccd,occ:onti.... 8ImIlurg(1...) ........ .,..,ofmaoyurbon

c:chIcators.. the: kDowIedF that so many ctUktreD come: &om c:nvironments in wtUdllhcse

100Is IDd skills are no( tauBbt lDdicas tbIt.,..-allS t.ve IittJc intaal in the ccIuc=-tion of

tbeU cbil<ha>" (p 10)

CoofronIcd with • lack: ofparental inYoIvemeat aacVor support (both raJ

and percei\'cd) in many urbu schools. it is hard for educators 10 accepc.

tlw(l) the pItCdtS ofpoor aDd minoritychi1dml value education, (2) the

bome envitomDaIts ofpoor and miDority families uy iDc:Jude
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cxpcricnces that arc c:onducive 10 student suecess in schools. and (3) the

reluctuce ofmany I*'CDts 10 become 'involwd' may resu!t mgre ftom

their imc:cwi1y about~ with school officials 1bu &om • IKk of

iDIcrest ill dacir cbilch::D's wdfaR: (BuaburJ. 1994. p.IO).

To be sure, within the context ofpumtaI imooIvement there are mMy

interpretations on exactly willi 'inYoIvemeot' melDS. With schools becoming

incteasiDgty politicized IS they are faced with reform, dle white middle class perspective

may focus more 0Il1obbyi1II for cbaDF tbal OIl hocnewort completion and lCIdemic

MMsing. In this sense thcD, schools may pIKe more importaDCC: on puemaJ

involvement fiom their need for. voice in the political arena. In any case, when teachers

\Iiew poor and diadvaDtqcd cbildrco aDd their families IS the probkm it is ultimately

tbe,biJ<ka>__Iosc(lloyolC4mmissico, 1992;Ilamlug.\994). In ..

effort 10 .void ncptive conscquc:nc:es for studc:ms tadIcrs ought to critically assess their

own practices and opinions 10 determine the extent to which they may shale these same

assumptions about the ftINfe ofpuental iDvotvemeDt (SlqcmiJlcr. 1989; McLaren.

\989).

£_.,.........
The practice oftmellins in society in genen.I.. and schools in puti<:ular, is one

lhot l<ave. Ions IostiD& e1f_ T-._.......aod ........ bave klng'

1CnnS c:ncompasiaa not oafy~ P*fttiaJ and IdUeYaDcrII buI also finaaciaI
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s&abJS, peer JRIUIJlS."" social status widliD Ibc scbooI. It is not IIDCOIDIDOn 10 bear

commcats mrcfemIcc to. pwticWar.... su:b as 'brokca home', 'aood pmaIlS',

'oped'. •....farebd·._ ........ -'.__or-".lbcoe

labels tend to remain for quite some time with students beiDa keenly aware ofthe social

and academic implications ofbeifta assipeel 10 any putK:w... group. Kozol (1991)

refetred to ODe scbooI..-mci~ who was quoted as sayiDa tbIt ..OW' kids come from aood

fomil;""'doe oeiBJ>bourbood ~...,.,. (p."~ The principii dNI ...~fywt.l

euctly CClftStituIcs. 'aood &mily',as opposed toa 't.d' one. aDd perhaps it isn't C\ICIl

imponam what the speaker imc:nded. Men imptwwII is what the listener"lt these

kids come from bdter futilies than thoseoftbe neiJhbourinascbool and thertfore an:

more dcseMna ofour attention.

Sinah (in Doyle, Kennedy, Ludlow, Rose, and Sift&b. 1994) pointed out that

cdUCltOrS must focus not only on what is being sUd in the educational aKdext,. but also

on those rnetices and labels which have 100& bcea taken for aranICd in our scbools.

Schools are embedded with COIltrWtietioas md compIexjties that upon CXIftlinItion

would pe:rp&ex CVCII the: mosI fa\lOW'ablc obscnu. The ways in wIUcb teIdters use 1Ilbe1s

"" rng!lly mfIueooed by doe cukun:oflbcit~_. Accoodma 10 Likert (cited

in Owens. 1991) '"tbe main causal faaors (oforpllizlliooal cffccti\'encss or

ineffectiveness] an: the orpniDtional climale IDd the leIdmhip bcbaviour whicb

significantly affect bow subontiJwcs deal with ClCb other iodividuIUy and in work

IfOUPS in order to produce theeDd~"(p.?4). While many teaebm would be quick

to poiDl out the bias iJIbcraII in. tbc t:UrricuI-. Liken (cited in 0weDs. 1991) mainllios
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dtat "'dtc crucial VIriabIe Ibat ditfereatillcs more effective from less effective:

orpnizarions is human behmow in the cwprWatioa" (Jl7-4). It woukI scan then, that

the biases ill die cwricuIum Ire DOteDtirely rcspollSib&c (or tbc<:oDtrdcQons ofdle

.,......-
While in DO way does Ibis resarchcr it*Dd 10 assume that all kIChcrs arrive 11

their expecIations for snadems in the SIIDC way. Ibm: are many similarities in the types of

categories lSSiped to studmts. In his study ofstudent interns in schools Doyle (in

Doyle. Kennedy, Ludlow. Rose. and Singh, 1994) interviewed one intern who, in

reference: to .-rents, staled tbat"someofthem arc civil servants and professionals while

the otheTs arc basically just welfare and W'IelIlploymentcases" (p.38). His value

judgment isqui1e clear with the tcnnjllSlc:arefuily. though perhaps lIIlknowingly,

insened before the: C8teJOfY ofjob SUNS. M&kiftg reference 10 the poor ec:onomic

ctW1ditions in many naaI an:as of the province, the ifttem Rjck goes OD to assen that "I

dUnk ifl came to work in (Ihe city) I would be dealing with children who arc probably.

little more keenly interested in cducatiou than some oftbe children that J'vcdcalt with"

(p31). His comments seem 10 sugesI that those who arc more finaDcially secure and

upwardly mobile hive more iftCCR:St in education tbul their lower class coumerpans.

Unfortunately Rick is DOt aiooc in his assumptiollS. One ofthe teachers who

puticipated in Kanpol's study (1994) commented that ""in general, the students arc from

either poor or broken homes and do not come from an atmosphere that initiates academic

interest" (p.63). It would seem that many educaIors assume that fiDaDcially

diSldvamagcd homes are inbcrcotIy 'broken'. implyins some sort ofdeficiency. and do
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lXlt promoIe~ pnuits. A5 ODe 1eKher ill Kanpoi's 1b.dy(1994) rd\dcd

howew:r. "some staff heR seem to equate die cuItunIlnd I1ICiaJ bKkground with

intdlectull stIlUS. but Ibtre's DOCOIJIICICtioIlII all" (p.tU). 1bcre docs seem 10 be the

presence ofsuch an attitude thouth. as Emans(citcd in Sleaemiller, 1989) suaats. "'that

teachen did • poor job offorming cxp:dations and tJw their predietions were t.sed on

subjectivc_" (p.21).

The exteDt 10 which subjccQvity plays. ro&c in. chikl's polCfttiaI for sua:c:ss is

noteWOI'thy. There is rna~ in the litc:nIure for the fiDdinp ofbodl K.anpol

(1994) ODd Emons (cited in Slep>iller. 1919) dlat _ do in fact hove pr=ocei""

expec&ariofts of their studcru and that these expecbtions Itt not always formed, II least

wboUy. by IaCIcmic: credentials. Tom and his team ofresearchm(citcd in Sleaemi1ler.

1989) "found middJeclass students had higher predicted pades and futw'ejob status than

lower class students" (p.21). In the same vein, Stegcmiller (1989) refers to Dusek and

Joseph's study in which their~ysis apeed thai social class and race were bases

r... expecbtions" (p.22)

For maD)' teaebcrs I'IIhet IhM baviDc 10 IKe. critical assessment oflbrir own

contribution to the faillft ofthe education system for some of its puticipmts. it is much

easier to lay blame on the &ceIess orpnizatioD or the voic:dess oppressed BfOUP5.

EDtwistle (1971) came to abe conclusion that"wbm it comes 10 actually managing the

cducabonaJ process, middle c:1us politicians. bureaucrats and teachers are quite

mcap.ble ofKting d:isimetcslcdty in tJabng children as dilldreD without perceiving

them IS members of. particular JOeial class" (p.4S). SNdcnts do not sean to stand on
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their OM! merit but arc oftcD prec:cdcd~ DObons ofp:Naty or v.ahh aDd the lnevitab&e

.....--.ciolcd with-..~ \;ke odlcrsoa.J pmcb<a, ......

pon;euw_.~ ;sUlOd lO_domi_._.mysrilY.ODd

domesticate" (Gibson. 1916, p.1?3).

_Voke

l.n aD idcaI world, the cW'ricuhn used within • particular classroom s..-tting would

reflect tbt c:WNnJ and social aspects of.". specific poupofpeople. More realisticaJly

though. it would seem IIXOrding 10 racarcbcrs iDCludingFreiR: (Qted in Freire aDd

Shore. 1987) and Doyle (cited in Doyle. Kamedy, Ludlow. Rose and Singh, 1994)tbat

such is perbaps not the case. Smce much ofthe educational material used in schools is

standudised across a wide pI.yin. field, often on. provincial or inter·provincial basis,

policy makers and cUJricWum ICImS dec. which resoun::e matmal would achieve the

outcomes with the JTCIle5l possible popWatioa in mind. Giroux and ShIMon (1997)

point out tbat "few cumplcs exist ofcurricWa sensitive to the multiplicity ofeconomic,

50cial and cuItura1 factors bcaria&oa. Sbdtd's cducatioaallifc"(p.24().241).

Textbooks are oftcD riddk:d widllJCftdcrandracial bias. In this ligbt,1DIIIY oftbe

subordiDite groups within society may find few references 10 their specific cuhun.I ideaJs

and values.

One could argue that this is purely coincidental and that there are DO intentions of

non-inclusion in our approved raourc:e materials. Yet u McLaterl (1989) diSCUMCS,

'"tachen must be cardW DOl to silence students unwittiDc'y tbrouP IUddcn biases
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IodIcd mtbeU ....~ pnIC1ices"(p.22I). SiDcc mcmbasof~ond

subordinIIe groups terld not to be as iDYolvcd in educItioa as their more aftlucnt

_(Ec<lesond_I993;_'996;_ondWomsby,I993)ooe

c:GI assume 1bIl1hey abo did DOt become ac:Iiwly iJwoIved ill Ibe sdcction of reading

and other IeIming 1DItcriaIs. With the more maiD:sIream middle ~Iass popu1arion

prauiuably bIviJlB. rqwesaab~ voice ill the sdcctioft jWOCCSS. it is Iosical. indeed

probable, tt.t they instinctively diose materials that speak 10 them as I group: i.e. that

represent their values.

McLaren (1989) poses many questions on this issue IS part of his researcb on

inner city schools in Canada. He claims that "cmain IyJltS of knowledge legitimate

certain t)'pCSofgendcr.c:1ass and 1'8Cial interests" and goes on to ask '"whose interests

docs this knowScdgc serve? Who acts cxc:luded as. rault? Who is marginaJised'r'

(p.I69). If their own ...uues and experierK:es do DOt find expression in the school

C\IITicuJa. disadvamapd stulients are expected so cmu1lle an image, -.irich for them has

little relevance and an even smallcrdla:ncc ofanailWCftl. KanpoI (1994) also raises the

same type ofqucstioas relalcd to the extent Ibat Ieachm may be sileDcing the volce:s of

their studmIs,. and dw:ftby Dtptively afrcctiDg their lcaming cxperienccs. by their

~ ....."'. Acritial_, occordiDtllOKanpoI (1994) should uk ofhim

or benelf: "Am I reinforcing stercoIypC5? Am I reproducing inequities? How can [

undercut inequities? ... How does my teaehingaffcet race, class and genderT (p.S). It is

araued by this~ that many ICKbcrs are DOl: in fact aware ofthe influence that

their ICtions and practices have on their Ddcncs. Ifwe do DOt IJCCOf'd value 10 the
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kDowtcdge and voK:c ofwomng class ShIdc:nts "do we UDWiaingly devalue sud!

kDowIcda< ond lbadly ddcoofirm the ...... oflbese..-r (McLafm, 1919,

0.112).

Educ:aton mUSl become.-.re oftbc~ forces that usc IatlIg\IaF 10

sileDce. cxc:J,* and dicIIIe the votccsof~ poups" (Giroux a. SluDoG, 1997.

239). While some may wen .....~ oIUldm1 need to be exposed to the

middle class cuJture 10 have any hope ofjoining it, they should also be exposed to their

own cultwe and values as they are manifcsc ill. society without any puticuJu values

bcini proposed as the 'COI'I'eCt' ones. According 10 Freire (1970), "no pedagogy whtch is

b'Uly liberating can remain distant from the oppn:ssed by treatinS them as unfortunates

and by pesenting for their emulation models from ImOftI the oprnsson" (p.39). It is

not. solution to silence their own culture aDd prcsc:ntas the ideal thatoftbc wtUte

midd&e class society. Indeed it is ofc:oocem tbII if the individual's expcriencesdo DOl

ru:ei\'C validation. then is the ume true for the iDctiWiual himself? (Doyle cited in

Doyle, Kaulcdy, Ludlow, Rose ond SiJl&b. 199<; f ...., 1970; Gi..... " Shomn1, 1997)

To be sure, the imp:JrtanCc ofstudenl votot cannot be millimized.. Classroom

discourse is. vallllblc iDdicatorDOtontyofwhlt takes place within the classroom, but

also ofthe attitudes espoused by those puticipaing in the learning activities. Tc.:hcrs

conyey much oftheir pIliJosophy ofeducation IDd their ideologies through their

conversations with students and throughout their classroom dialogue. In order to

empower these subordiDate groups. it is essential dIIllCaChers ~y close attention 10 the

'-lbot they ... ond to the ..... exprascdby"- (DOl ooIy exprascd
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>aIlo1Jy but tbroual> _ ......I)(F...., 1970; Girowl.t-. 1997).

Frei~ (1970) BOCS 011 to assert tbII '"p'opIpnda. management, maDipularioD- all

arms ofdomination- cannot be instnunents oftheir rebumanizarion. The only effective

imtnIment is • humanisin& pedqosy i:D which the l'CYOIutionary IcIdaship eszablisbcs •

_"-pofdialopo_lbc~(p."l- ThU...,.. 1adliJla

poCeuionaI wbo goes beyood lbc..,.,...cd ........ ..-ws.... wbo &cil.....

quesboNrtg ofthe status quo and the maiftsueIm culture.

The ways in wtUcb teachers relate: 10 their students reveal important attitudes that

they may be unwillina lOadmn or even that they are unaware exist. Robinson (1994)

discovered tbat the 1C:Kbers in bis study lRd. different type oflanguace IOc:onvene

with putiew.ar groups of snadents. Specific.Uy. those Ddents who were ofsubordinate

or minority groups were giveft 1css8CCCpCmC:e ofmistakcsand ctiscipline issues. As one

puti<:ular teacher is corrcctiDg assigned wort. the ways in which she addresses misW:es

are quite enlighteninS. Robinson (1994) claims that Min scolding these three children, the

teacher clearly discriminated in tone, and she later reported lower teacher SES

expcclarions for 0y0ungH: ....~ .... 1Ugbc< expcclarions for PilsolU<" (p.S21).

In correctiDI: the studcra sbc: says Min aD IlCCUSin& lOGe, ••• 'you wrote it all YoTOOB' ... aad

'you don't lislen 10 me.' Pilsobe. in contrast, received IDOrC IltCfttion and sympathy, in.

lone that was more encouraging than accusiasM (p.'21). DiSldvancagcd swdcnts., or at

least those perceived 10 be disadvanlagcd, are dealt with in a manner c:harktcrised by

kss petiencc: and cocouncement m. Robimoa's study. While, IS with any qualiwive

daII., ODe QMOt preswDC it to be 1CftCnlisab&e. it docs lend mw:h insip into the area of
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teaeber pcrcepbons as Ibey are rdlcacd in ......_ voil:e.

The expra.sioa. of\lOic:c in the classroom is. sipiticant aspect oftbc sdlooIina:

experience. Studcats ouatn to be empowered so as 10 be able to find tbe1r voice in the

system aDd be able 10 cballenae those biases iDbemd iD many ofthe instnactioaal

IDIieriaJs used. Because this rcscatdl utcarpCS to discoYer how teIdIcrs fann tbe1r

exp:ctItioas ofSlUdc:ats. it is importud to DOte bow those JWticipiting in this study will

Jive voice 10 tbrir 0WIl1llCnlal models and idcoIoetes-

M.iaaaiDiq; Staad.lnh

Under the guise ofmaintainins higt! s&andards ofactDevcment many schools limit

the ..x:ess ofthe less fortunate to tbe1r various programs. While many members of

society woWd agree thai ccruin~ districu -e quite disadvanuced in their financ:iaJ

rc:sources availllble. these same people aR often lPlwillicg 10 accept any oftbe blame for

the situation, or to shoulder the responsibility ofmakiDg effective change (Kozol, 1991;

Ornstein 4. Levine. 1989). When KozoI (1991) questioned high school students in an

affluent middle class DCigbbourbood about the tXt that they Cftjoycd caricbed

JlRlIlUM1Ulg iDoIucIiDg music: _1Ild_ pIocement courses, the

""'""'aaed IDsympolbisewUhohooootbe<_bul)'t__ ID

feel that inclusion oflcrNcr class students would k:ad 10 compromising the hip standards

ofthc school. Says one particular student:"1 don't doubt that the children in the Bronx

ate aettina: a bid deal. But do we 'I4DI evuyoN! 10 Bet. mediocre education?" (p.12S).

Similarly, foilowin&disc:ussNln with puarts 011 the same issue oCproviding
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increased access oCdIe lower socioccoDomic classes 10 tbm school, KozoI (1991)

diSCO\lCfCCla similar attitude. PIIaIts were DOt in favow ofsuch • plan and claimed it

was all in the nameofswwiards. 1beparadSfiom DcubomPark insistthal, ifthc

school is anendcd by the dUkk'Cft &om die projects- these are the children wfIo have

lived there aU along- the scaadIrds oftbc school will faI)"(P.6O). It is wx:Jcar liom their

disc:ounc: what exac:dy will cause stanlWds to fiJI; could it be the easuing 1eKbcr

expeccations1 To be sure. once: that word 's&andards' is used. many people pl.I: their

heads in the sand to shiekl themselves from what they know to be true: klwered standards

are often • scapegoat for fear ofdifference.

Tc:acbers and community members allke also share perceptions ofthe academic:

motivations aDd abilities ofcbikftn living in p:KII' economic: situations. In fact, as

Omslein and LcWac (1989) learned in their rc:scan:h "based on ktw levels of

achicvement in their classrooms, INII)' IeKhers in working-<lass schools reach the

conclusion thai large numbers oftheir students are incapable ofleaming" (p.20). It

would seem that many teaching profcssiooals are wawue, or choose to ignore the f.a

that many factoc's. 0ftIy ODe ofwbic:h is ability, affect academic performance. Surely

pucmal iavolvc:mc:nt, KCUrity issues. hUlJlCl'" mel poverty CIIl also figure pllftliDcntIy in

the equItion oflCadcmic: sua:ess. Paulo freire's own acc:ounts ofhis experienc:c:s as a

child ofpovcrty is ODe case inpoiDt:"1 wouJd try 10 read or listen in class and I coWd not

lmdentand any of it because I was so hungry. It was not stupidity on my put. It was not

lack of interest. My social conditions did not permit me 10 set cducatcd" (1'.29).

Wbccher such assumpcions are the rauh: ofa.:k ofIeaCher preservice aDd inseMce
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