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ABSTRACT

Grade VIII early and late French immersion students in

Newfoundland and Labrador were administered questiomaites in Aptil
1990, to determine similarities and differences in the atLitudes of
these students towards their immersion program. Both qgroups
indicated that they felt an immersion program would cnable them Lo
become bilingual, thus providing them wilh bettet job

T and LF] fell they could

opportunities. Most of the students in E
perform adequately in out-of-school activities requiting Lhe use of
French. However, the EFI students perceived their speaking skills
as being more proficient than the LFI students. The LI stndents
did feel that this skill would improve once they had spenl more
time in the program. Students in both groups indicated thal Lhoey
would recommend an immersion program to a younger sibling or
friend, although there were differences in opinion bhectween the Lwo

L Lime

groups and within the LFI group as Lo which grade was Lhe be
to start. Although both groups of students viewcd Lheir programs
positively, some recommendations for improvement woere suggested,

especially in the area of French reading and reference materials.
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CHAPTER ONE

INTRODUCTION TO THE PRO"LEM

French Immersion programs were f£irst piloted in Quchbec in
response to demands made by parents for more efficient French
second language programs for their children (Lambeit and
Tucker, 1972). Core French programs, which were being offered
in the schools, were not providing English-speaking students
with the skills to use French outside the classroom to
communicate with francophones in everyday situations. Since
French was becoming increasingly important as Lhe working

language of Quebec in the late 1960's, parents of English

speaking children felt that the inability of their children Lo
communicate effectively in the French language would limit
career choices for their offspring. Morecover, these parcnLi
felt that their own lack of competence in French was
contributing to the division between the French and knglish

culture groups in Quebec (Genessee, 1987).

Immersion Classes In Canada

St. Lambert Pr ct

The first immersion experiment took place in St. Lambert,

Quebec, a suburb of Montreal, in 1965. English-speaking
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children entering kindergarten received close to 100 percent
of their instruction in French until grade two when English
language arts was introduced. Gradually other subject areas
were introduced in English, and by grade VI the language of
instruction was approximately fifty percent French and fifty
percent English. The program was extensively evaluated with
very positive results (Lambert and Tucker, 1972). The positive
rindings of this evaluation undoubtedly contributed to the

spread of immersion programs across Canada.

Different Formats of French Immersion

since the first French immersion class was opened,
varjations of this type of schooling have been introduced in
different regions of Canada. The program started in St.
Lambert came to be known as early French immersion (EFI) and

is still the most popular form of immersion schooling in

A second option is middle or intermediate French
immersion (IFI), where students have close to 100 percent of
their instruction in French starting at grade III, IV or V;
the percentage of instruction in French decreases as students
progress into higher grades. This option is not presently
available in Newfoundland. A third type of French immersion
program is referred to as late French immersion (LFI).
Students enter this program in grade VII, and receive
approximately seventy-five percent of their instruction

through the medium of the French language in grades VII and



VIII, but decreased amounts thereafter. Recent slatistic
(Commissioner of Official Languages, 1990) tccorded 256,370
students who were enrolled in various types of immersion

programs across Canada for the school ycar 1989-90.

History of French Immersion in Kewfoundland

The first French immersion class in Newloundland wa:s
implemented in 1975 at Cape St. George on the Poil-au Port
Peninsula. Many residents living in this arca of the province
were of French descent and felt that their French culture and
language were being eroded. Indeed, many of Lhese people no

longer spoke the French language. A French immersion ala

was started in this area, and it has since cvolved into a

French-as-a-first-language program.

The first French immersion class in a totally Hnglish
speaking area in Newfoundland was opened by the Roman Catholic
school Board for Sst. John's. In 1977, one stream ol

kindergarten children was enrolled in an

I class at loly

Cross Primary school. The following year, anoLher
program was started at Gander Academy by the Terra Hova
Integrated School Board. In 1981, the Avalon Consolidated

School Board and the Roman Catholic School Board for lLabrador
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began implementation of EFI programs. Eleven school boards
presently offer EFI programs in the province, with a number of
these hoards having expanded the programs into several schools
in their districts. In September, 1989, there were 3279
students enrolled in EFI programs in twenty-six schools in

Newfoundland and Labrador.

In 1980, the Avalon Consolidated School Board
implemented a LFI option at MacPherson Jurior High School for
students entering grade VII. This particular program is
presently offered by four other school boards in the province.
Tn Scptember 1989, 701 students were enrolled in LFI programs

in six schools in Newfoundland and Labrador.

In the 1989-90 school year, 3980 students were enrolled
in immersion classes in Newfoundland and Labrador. Table 1.1
presents the student enrolment in early and late French
immersion for individual school boards in Newfoundland and
Labrador for this school year. Table 1.2 provides a breakdown
of student enrolments by grade in early and late French
immersion programs in Newfoundland and Labrador for the same

school year.



Table 1.1

French Immersion Enrolments by School District in
Newfoundland and Labrador for 1989-90.

Early Immersion

- Avalon Consolidated School Board 6Aah

- Bay of Islands-St.Georges-Burgeo-Ramca
Integrated School Board 153
- Burin Peninsula Roman Catholic School Board 69
- Exploit’s Valley Integrated School Board s
- Humber-st. Barbe Roman Catholic School Board 192
- Labrador East Integrated School Boartd Lo
- Labrador Roman Catholic School Board 2138
- Labrador West Integrated School Boartd 146
- Port-au-Port Roman Catholic School Board 164
- St. John’s Roman Catholic School Board tlan
- Terra Nova-Cape Freels Integrated School Board 301

Sub-total
te Immersion

- Avalon Consolidated School Board 284
- Avalon North Integrated School Board Lol
- Conception Bay South Integrated School Board 34
- Labrador Roman Catholic School Board 1o
- labrador West Integrated School Board 116
- St. John’s Roman Catholic School Board 57
Sub-total 7101

Total EFI and LFI enrolment 3980



Table 1.2

French Immersion Enrolments by Grade in Newfoundland

Kindergarten
Grade 1

- Grade 2

- Grade 3
Grade 4
Grade S

- Grade 6

- Grade 7
Grade 8

- Grade 9

Grade 10

Grada 11

Grade 12

Subtotals

and Labrador for 1989-90.

83
55
49
45

17

<
=
2

I



Early French Immersion

The Report of the Policy Advisory Committec on Fraonch

Programs (1986) defines Early French Immersion as:

a program from Kindergarten to Level 3, beginning at
the kindergarten level with approximately 100 percent ol
instruction in French. With the introduction of Language
Arts and other subjects in English, the percentage ol
instructional time in French decreases somewhatl. as
stude;\ts progress through the varying grade levels (pp.
37-38).

In EFI, students in kindergarten arc offered close to one

hundred percent of the curriculum in French, with mathematics,
science, social studies and language arts being taughl Lhrough
the medium of the French language. English language roading

skills are not introduced to students until grade |

B
Gradually other subjects previously taught in French are

introduced in English. Throughout elementary school, be

ween
fifty and eighty percent of the instruction Lends Lo be in
French; in later years, between thirty and £ifLy percent tends

to be in French.

Late French Immersion

The Report of the Advisory Committee on French Programs

(1986) defines Late French Immersion as:

... a program from Grade 7 to Level 3 with approzimately
70% of instruction in French in gmdcs 7 and ‘b
percentage of instructional time in French decre
somewhat as students progress through the varying grad
levels (p. 38).

In Newfoundland and Labrador, students enter LFI in grade
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VIT. Subjects usually studied in French include mathematics,
science, social studies, and health. In grade 1IX, the
percentage of instruction in French decreases as mathematics
is once again taught in Bnglish, and, in subsequent years,

approzimately thirty percent of instruction is in French.

Purpose

while the French Immersion options have existed in this
province for a considerable period of time, there is little
data available on how students actually perceive their
program. The purpose of this study is to determine the
attitudes and feelings of EFI and LFI students at the grade
VIII level toward French immersion. A comparison of
viewpoints will be made between both cohorts to determine
similarities and differences in students’ attitudes toward
their respective programs. Results of this study will also be
compared with a similar investigation conducted with grade IX
late immersion students in the 1986-87 school year (Drover,

1988) .

Most research on French immersion programs has focused on
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academic outcomes and concerns. The only study thal has been
conducted to date on the attitudes of immersion students in
Newfoundland and Labrador toward their programs is Drover’s
(1988) survey of the attitudes of LFT students toward LUhoi:
program as part of her study on late French immersion progiam:s
in Newfoundland and Labrador. This study responds Lo one ot
Drover's (1988) recommendations that further study be done on

the attitudes of immersion students toward their program.

This study, however, has a broader scope in the
examination of students’ attitudes toward Fiench immorsion
programs in that it also involves students in FI*l. Similar
questionnaires were administered to LFI and EF1 students at
the grade VIII level so that a comparison of attitudess could

be made between students in both programs.

Results of this study should add to our knowledge: of how
both EFI and LFI students in Newfoundland and lLabrador
perceive their programs. This type of information could

potentially highlight the need for an cxamination of hov Lo

improve immersion programs in this provinc

Studies comparing EFI and LFI students’ attitudes have

been done in many parts of CcCanada. However, Lhere are
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limitations in applying results of research from one area of
canada to another as both social and school environments tend
to be quite different. Swain and Lapkin (1981) have pointed
out the danger of inter-regional comparisons, as success of a
program, especially programs in Quebec, may depend to some
extent upon proximity to native French speakers, or the
bilingual nature of the province. Newfoundland, due to its
location and geographical features, is relatively isolated
from regions of Canada where French is spoken as the first
language in everyday situations. Students generally have
little contact with francophones outside the school situation.
It is therefore necessary that this province continue to
monitor its immersion situation to detect problems which may

be unique to Newfoundland.

Results f[rom this study will also provide additional
information for parents who are considering French immersion
as an alternative form of schooling for their child. The
information may also be useful to school boards and teachers
in their attempts to improve the quality of immersion programs
at the local level. While wviews expressed by grade VIIT
students in both French immersion programs will focus
primarily on affective outcomes, they may also indicate a
telationship between attitudinal-motivational variables and

academic factors.



REVIEW OF THE LITERATURE

Successful second language learning, as in any other areca
of learning, is attributable to a combination ol factors.
While intelligence and language aptitude play important. roles,

other factors can also affect student achievemenl in (his

area. Teachers have long been aware ol the cffe

5ol the
positive and negative attitudes students bring Lo Lhe learning

situation, including French second language cl

This chapter will discuss resecarch studic relevant. Lo

student success in second language progtam:

section will focus on student ability and discuss the of fect s

of 1.Q. and language aptitude on second language learni

The second section will discuss the coucep

of atlitude anel
motivation, and their relation to second language :tudy. Part

three will deal with research relating to student:

perceptions of French immersion programs, while the four th anel
final section will review criticisms of French immersion

programs, as well as research comparing EF1 and LKI options.
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Language Aptitude, |0, and Leaming Disabliities

French Immersion programs are often perceived as being
programs [or students with above average intelligence, or
special abilities. Pimsleur (1968) fcund that a relationship
exists between a student’s I.Q. and average grades in all
school subjects, and included these grades on his battery of
tests for language aptitude. One of the six subsections on
his test requires that students give their most recent year-
end grades in English, mathematics, science and social
studies. Ille also included items similar to those of Carroll

and sapon {1959).

Stern (1983) points out that there is much that is not
known about the language learning process itself and these
tests cannot be used as the sole predictor of success in

language acquisition or learning. He states:

they all have common weaknesses: they set out from no
cal conception or solid empirical basis of what
cognitive processes second language learning actually
involves, and why these and not other skills have been
singled out as indicative of qualities needed for
language learning (pp. 374-375) .

Language Aptitude, 10, and French Proficienc

Studies comparing the performance of immersion students
with students ol similar I.Q. in the regular English stream,

have generally shown that French immersion students perform



as well as their English stream cohorts on to

mathematics and English language skill

(Lamber o and Tucker,
1972; Andrew, Lapkin and Swain, 1980; Shapson and bDay, 1982a;
1982b) . Moreover, the French language skills of those

students tend to be much higher.

Genesee (1976a,1976b) studied Lhe telationship betwoen
intelligence and performance for both ecarly French immersion
(EFI) and one year late French immersion (LF1) students. ‘I'he
immersion students’ performance on tests in English lanquage
and mathematics were comparable to studenLs in the requla
English program. The below-average students in both the
regular English and immersion programs scored lower than Lhoe
average students in both programs. The average students in

both programs also scored lower Lhan Lhe above-average

students on English language and mathemati Les However,
on French language tests, the below-average immersion students
scored as well as the average and above-average immer:sion
groups on tests which measured interpersonal communiciat ion
skills. These students demonstrated comparable skills in

speaking and listening comprehension. Th

relationship was

less consistent in the LFI student

Genesee, Polich and Stanley (1977) cvaluated a group of
students in LFI each year from grade VIIl until grade %1,

comparing them with an English control group of similar size
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at the same grade levels. The evaluation indicated that
English language achievement and academic achievement of
immersion students were not impaired. When three replication
studies were undertaken with students of different levels of
academic ability, the I.Q. level was not found to affect the

acquisition of interpersonal communication skills.

Morrison and Pawley (1983) conducted a study of former
French immersion students in grades VIII and IX in secondary
post-immersion classes in Ottawa to compare their achievement
in mathematics, geography and history with students in the
reqular English program. Adjustments were made for
differences in scholastic aptitude between the groups. The
immersion group who had taken mathematics in French per formed
significantly better on the mathematics test taken either in
French or English than the group taking mathematics in
English. On the geography and history test, the French group
Ltaking the test in English performed better than the group
Laking the test in French. However, no differences were found
in test scores between the French immersion group who took the

test in English and the English control group.

Swain and Lapkin (1981) in their review of French
immersion research in Ontario conclude that:
1. after some temporary lags in English skills relative

to the performance of English-program students, the
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overall trend is for immersion students to perform as
well as or better than students in the regular English
stream;

2. the immersion students almost alwa

perfotm
significantly better in French than core French students;
3. the ability to communicate in a second language is not
related to measured intelligence;

4. immersion education has not been found Lo have

negative effects on the early immersion students’ general
intellectual development or on achiecvement. in

mathematics, science or social studi

5. some evidence indicated that students in carly partial

immersion and in a late-entry group had diflicully

relative to their comparison groups in acquiring

in mathematics and science.

Language/Learning Disabled Students

Bruck (1982) conducted a study of language/lcarning
disabled students in EFI. The cognitive, academic, [irst
language, and second language abilities of students identifliod

as learning disabled were assessed on a test baltery. milar

tests were also administered to language impaired children in

the regular stream, as well as "normal" childien in both the
regular and immersion streams. The language impaired
immersion children were behind other children in their French

immersion class in linguistic and cognitive domains. lowever,
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when these children were compared to language impaired
children in the regular English stream, no differences were
found between these two groups. These language/learning
disabled children demonstrated similar cognitive, first
language and academic skills. While these children were below
the other children in the immersion class in terms of second
language oral production and French literacy skills, their
comprehension of French was similar to that of "normal"

children in their class.

Jackson and Duncan (1985) concluded that there was no
evidence to suggest that children with average or below
average ability achieve less well in immersion than they would
in the regular class. The only real weakness in their written
work was spelling skills, but this had disappeared completely

by grade VI.

Researchers generally agree that affective factors
influence human behaviour. More specifically, investigators
such as Gardner and Lambert (1959), Lambert and Tucker (1972),
Burstall (1975), and Bruck (1985a) have found that
attitudinal-motivational variables influence second language

learning.
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While theorists, such as Harding et. al. (19%4) and

Allport (1968), have variously defined the Lerm attitude,

Fishbein and Azjen (1975:6) suggest that mo:

rescarcher s
would agree that attitude can be described as *a leatned
predisposition to respond in a conmsistently [avourable or

unfavourable manner with respect to a given object.®

Eiser (1986:11) incorporates these concepts in his
explanation of attitude when he states that, "Attitude is a
subjective experience involving an evaluation ol someLhing ot
somebody." He further adds that people are predisposed Lo
organize their attitudes and beliefs into internally

consistent structures.

These definitions appear to shate common features in that
attitudes are learned, they are consistent, and Lhey

predispose the action of an individual. The facL that they

are learned points to the importance ol present and

1
experiences. The attitude that a person holds wilh respect Lo
the learning of a second language will therefore be influenced
by experiences related to factors such as [lamily, peers,
school, community, as well as contaclt with speakers ol the

target language.

Much research suggests the existence of a relationship

between attitudes and motivation, which Brown (1981:121)
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defines as "an inner drive, impulse, emotion, or desire that
moves one to a particular action." Theorists have proposed a
number of theories of mctivation. Maslow (1970) describes
motivation in terms of a hierarchy of needs. Maslow's
hierarchy includes physical needs, need for security and
safety, need for identity, need for self-esteem, and finally
self-actualization. Ausubel (1968) defines motivation in
terms of need for exploration, manipulation, activity,
stimulation, knowledge and ego-enhancement; however, he does

not view the needs as hierarchial in nature.

At des and Motivation in Second Language Learning
According to Littlewood (1984):
In second language learning as in every other field of
human learning, motivation is the crucial force which
determines whether a learner embarks on a task at all,
how much energy he devotes to it, and how much he
perscveres (p.53).
lle suggests that a major factor contributing to a person’'s
success in second language learning is the extent to which
s/he is motivated by communicative needs, of which there are
two types. The first is functional needs where a person has
the desire to convey messages and carry out transactions
accurately and efficiently. The second is social needs where
a person desires to use language which is socially acceptable

to communicate with the second language group.

Researchers have examined the role of attitudes and
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motivation in second language learning. Gardner and Lamber L
(1959) suggest that a learner’s motivation for language study
is influenced by the attitudes brought to the leatning
situation, and that these attitudes are influenced by the
socio-cultural environment. They identify two independent
factors related to achievement, language aptitude and an
attitudinal-motivational index which includes a measure ol
attitudes towards speakers of the target language, learning
other languages, the learning situation as well as olher
environmental influences. These factors were subscquently
investigated by Smythe, Stennett and Feenstra (1972) and
Gardner and Smythe (1975b) who found a signilicant
1elationship between attitudinal-motivational measures and

achievement by students of French as a second language.

Gardner and Lambert (1959, 1972) conducted a facLor
analytic study of the relationship betwecen attitudes and
motivation and second language achievement. ‘They identificd
two different clusters of attitudinal-motivational variables
which they referred to as instrumental motivation and

integrative motivation. A  learner with instrumental

motivation 1is interested in learning the language for
utilitarian purposes, while a learner with integrative
motivation has a genuine interest in the target language
community and is interested in learning the language to

communicate or to gain closer contact with the community.
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Gardner (1985) used results from thirty-three studies in
Canada to determine whether or not certain attitudes might be
possible predictors of success in second language learning. He
compared Ffive measures of language attitude with nine
different criteria for success in French. He found that two
predictors which consistently stood out as being indicative of
success in French were attitudes toward the French learning
situation and interest in foreign languages. Gardner suggests
that motivation for learning a second language has four
components: attitudes toward learning the language, the
desire to learn the language, the motivational intensity or
effort expended to learn the langv~gye as well as other
attitudinal variables. The motivaticnal intensity for second
language learning is "the combination of effort plus desire to
achieve the goal of learning the language plus favourable
attitudes toward learning the language". (Gardner 1985:10)
A relationship reportedly exists between learners’ level of
language acquisition and attitudinal-motivational variables,

including orientation or reasons for learning the language.

Gardner, Smythe, Clement and Gliksman (1976) conducted a
study on the relationship between attitude and motivation, and
French language proficiency. They concluded that for two
measures of French proficiency (marks obtained on an objective
test and marks obtained in the course), the index of

motivation correlated most highly. Interest in learning
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another language was found to be a better predictor of French
proficiency than other factors included in the index of
motivation. similarly, Spolsky (1969) found that integrative
motivation generally accompanied higher scores on proficiency

tests in a foreign language.

Burstall et. al. (1974) have questioned Gardner’s theory
that attitudes and motivation lead to successful sccond
language learning. From longitudinal studies, they have
concluded that, in second language learning, a relationship
exists between successful learning and attitudes toward the
learning situation, but it may be successful early languaqe

experiences that promote successful later learning as well au

more positive attitudes, rather than vice versa. ‘They also
found that girls were not only more successful in learning
French than boys, but that they had more favourable atliluden
than boys. Boys who had negative attitudes toward learning

French as a second language quickly left the course.

Pack (1979), while investigating the relationship between
the attitudes of students in one Newfoundland school district
and their decision to continue the study of core French in
high school, or opt out when given a choice, obtained results
similar to those found in the Burstall (1975) study. He found
no significant relationship between a studenl's motivational

orientation, or reasons for wanting tc earn French, and the
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decision to opt out. However, Pack did find that achievement
and the student’s attitude toward learning French were
important factors in this decision. More girls than boys

continued French studies at the high school level.

Research on Attitudinal/Motivational Variables

Olsen and Burns (1982), in a study of immersion parents
from eight boards in northern Ontario, found that eighty
percent of the parents said they enrolled their children in
immersion because they believed that it would provide better
access to jobs for their children and they believed that the
mastering of a second language was an important part of an
education. Sixty percent believed that French immersion

programs brought Angl and Fr. closer together.

In Drover’s (1988) study of LFI students, results
indicate that most reasons for enrolling in an immersion
program were of an instrumental nature. Approximately sixty
percent felt that they would have better job opportunities
with a knowledge of French. Only fifteen percent indicated
that it would help them to communicate with French speaking
people at home and abroad. Similarly, Kirkwood et al. (1986)
found that improved job opportunities were seen by both
parents and children as an important reason for becoming

bilingual.
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Bruck (1985a) assessed the cognitive, attitudinal,
motivational, and affective characteristics of poor achicving
children in early French immersion. Children who transferied
out of the program ("transfers") were compared with those who
continued despite having academic difficulties ("controis") in
an attempt to tease out characteristics of pupils who swiltch
out of French immersion. Bruck found that both transfers and
controls had equivalent academic problems, as well as similar
language, educational and socio-economic backgrounds. The
parents’ attitudes for both groups were positive, but an
attitude survey of students showed that the transfers, unlike

the controls, were not happy in school, did not like learning

French, and were not comfortable using it in or out of class.

Teacher "conduct" ratings of students also indicated Lhat

transfers had more behavioral problems than the controls.

Student Assessments of Programs and Outcomes

French Language Pro ency

Genessee (1978a) reports that results of a questionnaire

administered to students in grade VI and grade X1 immersion
classes indicated that these students felt more at case aboul
expressing themselves in French than students in the regular

core French program.
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Bonyon (1985), in a study of 400 EFI and LFI students in
ottawa, found that students tended to rate themselves higher
on comprehension of spoken or written French than on writing
or speaking the language. There appeared to be little
difference in the way the two groups felt about their
proficiency in French. Most expected to use French in some

future job and to go on to post-secondary education.

In a New Brunswick study by Lapkin and Swain (1985),
students were asked to rate how they were achieving in French
language proficiency skills. A comparison of EFI and LFI
student self-assessments indicated that the EFI students rated
their French skills and confidence levels higher than the LFI
cohort. Similar results were reported by Wesche et. al.
(1986) on a study of graduates of EFI and LFI programs who
were attending the University of Ottawa. When both groups of
students were asked to rate themselves on functional reading
and listening skills, the EFI students gave significantly

higher self-assessments.

Drover (1988) administered a questionnaire to
Newfoundland students in grade IX LFI. The student responses
indicated that this group generally comprised high achievers
who seemed very confident in their ability to use French.
They viewed their program positively and felt they had gained

a fair level of competence in French although they tended to




rate their competence in listening and reading comp:che

higher than their competence in speaking and wiiting.

Student Perceptions of Program
Morrison et. al.(1983), in a study of graduates of the

Ottawa and Carlton School Boards, found that students

expressed three major concerns about the program. They stated
that wider selection of courses would cnhance the program,
more emphasis on speaking the language and using it in real
life situations is needed, and teachers required more

expertise and methodological training in their subject arca.
Approximately forty-two percent of the students cited belter
job opportunities as a major benefit of immersion programs,
whereas only twenty-five percent listed learning anothoet

language as a major program benefit.

In response to a questionnaire administered by Mortison,

Pawley, Bonyon and Unitt(1986) to students in

condaLy pi

immersion classes, many students felt that they were able Lo

attain higher marks if they took a subject in English. ‘They

were somewhat handicapped by not knowing technical terms in

English when they had taken a subject in French.

Drover (1988) found that while most ninth-grade LI
students viewed their program positively, and intended to take

more courses in French, they identified thrce areas where they
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would like to see program improvement in order to pursue their
French studies effectively. The students responded that they
found the teachers good, but felt they would like to see more
French conversation in the classroom, and more French
atmosphere in the school. They also said zhey would like to
see more subject areas taught in French, as well as more
extra-curricular activities in French, including additional

excursions to a French milieu.

As to whether or not they felt grade VII was the best
time for students to start French immersion, forty-five
percent of the students in Drover’s (1988) study felt that the
optimal age for starting immersion was in kindergarten,
whereas thirty-five percent felt that grade VII-IX was better.
Reasons given most frequently for the earlier start included:

1. at this stage, the learning of a second language is

easier and students felt that it would be easier to
adapt to studying through the French medium at an
earlier age;

2. one is not so afraid to speak French;

3. one is able to get a solid foundation in French.

Reasons given most often for a start in grade VII - IX :
1. the mother tongue is not established in the early
grades;

2. before grade VII one is not able to speak and write



English adequately.

Most students indicated that they planned to continue in
French studies and to use their French in part-time jobs while
going to school. Their career goals were reported Lo he
mainly professional and many students indicated Lhat they

expected to use French sometime in their carecr.

French Programs

French Immersion programs, while a popular form of

schooling, have not existed without controversy or critici

Many people have questioned whether or not they are a viable

alternative to core French classes [or second langquaqe
learning. Controversy also exists as to which formalL ol

French immersion programs is the best or most appropris

format to follow.

c: cism of French Immersion Programs

The inability of French immersion students to perform al
the same level of speaking and writing proficiency as students
who have French as a first languace has led to criticism ol
this form of second language schooling. Bibeau (1984) says

that while students in EFI are successful in developing French
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language skills in the first three years, they tend to regress
as time goes on. Moreover, the errors they make when they
first start to communicate in the second language fossilize,
and do not disappear over time. As Bibeau (1984) states:

Tt may be claimed that their language skills are much
more developed than those of students in traditional
second- language classes, but that they cannot be said to
have language skills similar, equivalent or comparable to
the competence of Francophones of the same age (p.45).
He suggests that these programs are usually composed of
students From privileged backgrounds, and may therefore not be
applicable to under-privileged children. He also contends
that adults learn faster than adolescents, and adolescents
better than younger children, except for pronunciation where
younger children tend to have a more native-like accent. He
advocates that 1500 hours of active exposure to the language
would provide similar results to EFI if combined with a period
of intensive language teaching/learning for one-third of the

total time spent in the classroom.

Hammerly (1985) refers to the classroom as an artificial
environment where children have limited access to native
speakers of the second language, in most cases only the
teacher. He proposes that the emphasis on communication,
regardless of form, leads to the internalization of a faulty
classroom pidgin. He suggests that the best time
psychologically to start learning a second language would be

at age ten, or after adolescence at age sixteen. Except for
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pronunciation, which he feels can be corrected thiough
training in phonetics, formal language training is much more
successful with older children, and even more successful with
adults. Hammerly states that:
As the Immersion Approach lacks the advantages inherent
to both natural language acquisition and formal language

learning, it cannot produce linguistic competence.
immersion is fundamentally flawed (p.29).

Lister (1987) is also concerned with the fossilization of
errors that occurs when a second language is taught at an

early age in an immersion situation. He expresses epticism

as to whether or not low I.Q. students are not at a
disadvantage in French immersion classes stating that “in
spite of the research, I remained skeptical, caught belLween
what I read and what I saw and heard every day." (Lister

1987:701) He suggests that teachers use a linguistic syllabhu

which would have as its goal the prevention of early
fossilization of immersion French, and that this be done in a
graded and systematic way. Lyster proposes a syslem of
contrastive analysis whereby students are taughL Lo
distinguish between positive and negalive transfer [rom Lhe

first language. He concludes that French immersion class

en
need to concentrate as much on this as on communication, and
that early immersion be replaced by mid-immersion beginning at

grades four or five.
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Early Immersion Versus Late Immersion
Bruck, Lambert and Tucker (1975) compared students in EFI
with grade VII LFI students who had a strong core French
program. The EFI students generally performed better than
the students in the one-year intensive French language program
on tests of French reading, writing, speaking and listening.
Both groups performed lower than a group of francophone

speakers.

Adiv (1979a) compared students enrolled in EFI, and in
two classes of LFI in grade VII and grade VII/VIII. The only
difference found between the early immersion students ard
those in late VII/VIII immersion when tested at the grade X
level was on the global comprehension of composition. Both
immersion groups scored lower on production tests when

compared with a French control group.

Pawley and Walsh (1980) compared the language level of
BFT and LFI students in grade VIII. On three measures of
French reading and writing, the early-entry groups had higher
mean scores after adjustment for differences in aptitude.

Both groups scored equally well on academic tests.

In a review of research conducted in Ontario for ten
years, Swain and Lapkin (1981) concluded that the French

language skills of LFI students appear to be below those of
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francophone comparison groups whereas the EFI groups scom to
reach near-native proficiency on tests of listening and
reading used in the study, but not in speaking and wsiling.

On examination of persuasive letters written by grade X
students in a bilingual program, Pawley (1982) [ound thal the
only difference between the EFI and LFI groups as rated by a
native francophone was on word choice. The EFI students had a

greater proportion of ratings at the higher level.

Lapkin and Swain (1985) reported that on a province-wide
evaluation of grade IX EFI and LFI students in New Biunswick,
the EFI students performed as well as a comparison group ol

unilingual francophone students on listening compichension

tests and better than the LFI group. Both immeision groups
performed lower than the francophone group on the reading
test, as well as on all grammatical measures of speaking and

writing and on some discourse measures.

Drover (1988) compared the achievement of EFI and LFI

grade IX students in Newfoundland and Labrador
mathematics and French listening and reading achicvement.,

Test results in French listening and reading comprchension

indicated similar levels of performance for both the KIFI and
LFI groups. LFI students scored consistently higher on a
mathematics concepts subtest in both French and FEnglish.

However, :he students in the LFI group tended Lo be a more
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academically able group; the Canadian Cognitive Abilities Test
(ccAT) scores for the LFI group were much higher than for the
EFI group. When these differences in cognitive ability were
taken into account, there was no significant difference in
mathematics achievement between the two groups. However,
scores on a mathematics problems subtest showed a tendency for
the EFI students to achieve better than the LFI students when
tested in both English and French regardless of the difference
in academic ability. She states that this finding may support
the view that EFI students have a higher degree of bilingual

competence than do LFI students.

Wesche et.al. (1990) conducted a study of EFI and LFI
students in the Ottawa area who were entering university.
Neither group was found to be at a disadvantage with respect
to those academic skills related to the academic environment.
The EFI students performed significantly better than LFI
students on listening and speaking measures, although no

significant differences existed on written measures.

Summary

A teview of the research in second language learning

seems to indicate that a variety of factors play a role in the
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second language learning process. While intelligence may
influence students’ performance on tests in certain subject ot
skill areas, the ability to communicate in a seccond language
has not been proven to be related to measured intelligence.
Tests measuring language aptitude also have Fflaws in
predicting success in second language learning, as reseaich
has still not delineated all factors involved in the concepl
of aptitude for second language learning. Rescarchers have

concluded that a student’s attitude and molivation (or

language learning are significantly related to successful

language learning.

Researchers have demonstrated that French immersion

ful

programs, while not without controversy, have been succ

in teaching French as a second language to students Canada.

Studies of various immersion programs have shown that studant
in immersion classes view their programs positively, and that
studying through the medium of French does not scem Lo
negatively affect their performance in school. The immersion
students tend to perform as well as their cohorts in Lhe
regular English stream, and the French language skills of
immersion students are generally superior to those of Lhe

students in core French programs.

While both the early and late French immersion students

develop near-native proficiency in listening and reading,
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their French speaking and reading skills tend to be lower than
[rancophone students of the same age. Students in EFI tend to
develop more native-like skills in speaking than those in LFI
programs and generally perform better on tests of listening
proficiency. However, the reading and writing skills of both

groups appear to be similar.



CHAPTER THREE

DESIGN OF THE STUDY

This study has been developed to assess the attitudes of
students enrolled in EFI and LFI classes towards their
programs of study. A questionnaire was administered to grade
VIII students in the French immersion programs in the province
of Newfoundland and Labrador in the winter ol 1990. Thin

chapter will describe the procedures used Lo conduct Lhe

study . Specific sections will deal with the intended
population, including reasons for choosing denls at Lhe
grade VIII level, procedures used for the validalion and
administration of the intended survey instrument, Lhe

collection of data, and data analysis.

Research Questions

This study is intended to respond to Lhree questions:

1. What are the attitudes of EFI students towards Lheir
program?

2. What are the attitudes of LFI students towards their
program?

3. Are there differences and similarities in Lhe atiitudes

of EFI and LFI students towards their program?



Population Selected for the Study

A questionnaire was administered to all grade VIII
students in Newfoundland and Labrador who were enrolled in EFI
and LFI programs during the 1989-90 school year. A list of
school districts included in this study, as well as individual

grade VIII class enrolments, is included in Appendix A.

This study is a follow-up to a previous study by Drover
(1988) which assessed the attitudes of ninth-grade LFI
students toward their program in one St. John’s school.
However, because of the limited population included in
Drover’s study, the results were not considered to be
generalizable. since that study was conducted, immersion
programs have expanded in other school districts, thus making
available a larger population. This study includes grade
VIII students from both rural and urban areas of the province,

83 students in EFI and 156 students in LFI.

There were two main reasons for choosing grade VIII
students in EFI and LFI for this research project, rather than
students in grade VII or IX. In Newfoundland and Labrador,
students start the LFI program in grade VII. While the
population of grade VII students would be larger for both
French immersion groups, students in the LFI group would have

spent only seven months in the French immersion program when
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this study was being conducted. This would have provided
them only limited experiences on which to base Lheir opinions.
There may not have been sufficient time for them to determine
their success in the program as they would not have yet been

evaluated on a full year’s work.

Many of the French immersion programs in Newfoundland and
Labrador are still being implemented and do not, as yet, have
classes at the grade IX level. By choosing grade VIIl, theie

were 83 students in the EFI sample from four school districls

and 156 in the LFI cohort [rom five school distr

"

grade IX immersion students had been used, the sample would

have been limited to 55 studenis in EFL and 126 in LK,
representing, as well, fewer school districts. Morcover,
students at the grade IX level spend less time in a IFrench
instructional environment, and may, therclore, be o

affected by the variable of French language instruction.

Collection of Data

In December 1989, a letter requesting permission lo
administer a student survey was sent Lo superintendents of
school districts who had students enrolled in grade VIII in

either EFI or LFI. A sample copy of this letter can be found
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in Appendiz D. All school districts agreed to this request.
copies of letters received from these school boards can be

found in Appendix E.

Survey Instruments

Two stucent questionnaires were used in this survey, one
for students in LFI, which is included in Appendix B, and one
for EFI students which is included in Appendix C. Both
questionnaires were adapted from a questionnaire developed and
adninistered by Drover (1988) and included all items from that
survey instrument, thereby enabling the researcher to make a
direct comparison with results found in Drover‘s study.
However, the student questionnaires also included questions
relating to parental attitudes and educational background, as
a review of the literature seems to suggest that these might
have an effect on student enrolment in immersion programs as

well as a students’ attitude towards these programs.

Each questionnaire had a total of twenty-five questions.
All questions were identical to those included in Drover’'s
(1988) questionnaire, except for questions 1 and 2 which
related to the students’ school backgrounds, in particular

their experiences with French language instruction. For
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example, questions relating to the amount of time spent
studying core French would be relevant only Lo LFI students.
While many items required students to select one or moie
responses from a list, a comment section was provided at the
end of many of the items. This enabled students to provide
additional information, and to elaborate on answcrs which may

have had particular significance for them.

Rellablitty and Validity of Instruments

As a means of verifying instrument reliability and
validity, each questionnaire was administered Lo several
seventh -grade students who were following Lhe program type for
which the survey instrument was intended. Thus  the
questionnaire designed for EFI was administered to a group of
seventh -grade students in that program type, and Lhe
questionnaire intended for LFI was administered to a group of
seventh -grade LFI students. In addition, the survey
instrument included all the items from the questionnaire
administered by Drover (1988), which had previously bheen

tested for reliability and validity.



Administration of the Questionnaire

During March, 1990, student gquestionnaires, as well as
directions for their administration, were sent to the school
districts which had given permission for the survey instrument
to be administered. These questionnaires were administered by
either the French program coordinator or the classroom
teacher . Teachers/coordinators were asked to return these
questionnaires to the researcher before April 7, 1990 in a

pre-paid self -addressed envelope.

In order to protect student confidentiality, students

were not required to put their name on the questionnaire.

Analysls of the Data

Descriptive statistics were used to analyze the data
gathcred from the questionnaires. For multiple choice items,
responses were tabulated and reported in terms of number and
percentages of response. Student responses to questions
requiring a yes or no answer, or a selection from a list of
items, were compared using percentage of responses to
determine what similarities or differences existed between the

attitudes of students in EFI and LFI towards their program.
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As well, answers to open-ended questions tegarding
aspects of the immetrsion program were grouped, and descriptive
statistics, using counts and percentage of response, werce
again used. Comparisons between the opinions and attitudes of
students in both types of French immersion programs wore
noted. These comparisons involved student attitude towatid
their programs, self-evaluation of French language
proficiency, everyday use of French, and students’ carcer

goals.

Limitations of the Study

Certain cautions must be taken when interpreting Lhe

results of this study.

Some school boards who offer EFI and LFL programs could
not be included in this study as they are relalively new and
do not as yet have students enrolled in grade ViI11.
Therefore, these results may not be gencralizable to all

school districts.

Screening processes are sometimes used as part of the
entrance procedure for students applying to LFI programs.
While these results are not often used to prevent a student

from entering this program, they can influence a student’s
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decision to enrol. However, no screening procedures are used
for EFI. The students in LFI may therefore be a different
population in many ways from those enrolled in EFI, so caution
must be exercised when interpreting results.

Students in LFI have also been part of the decision-
making process in deciding to enrol in this program and this
may mean that their attitudes, as a group, to second language
learning are somewhat homogeneous. Students in EFI are there
due to decisions made by their parents and may therefore be a

more heterogeneous group.

Differences exist between classes at all grade levels,
and French immersion is no exception. Attitudes toward the
program may be affected by individual characteristics,
availability of instructional materials, number of students in

the class, and geographical location of the school.

The results of this study pertain to grade Vill and may
therefore not be valid for earlier or later grades. Length of
time in an immersion class might affect the attitude that a
student has toward studying through the medium of the French

language.

Subjects used in this study are Newfoundland and Labrador
students. Since the province is geographically removed from

the influence of a French milieu, with the exception of
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schools in Labrador City, the results cannot necessatily be

generalized to other areas of Canada.

Questions relating to the educational level of paren

will not apply to all French immersion students in this study
as one school district requested that this question not be
included on the questionnaire. Consequently, this information
is not available for students in one EFI class and one LI

class.



CHAPTER FOUR

ANALYSIS OF THE DATA

This chapter will present the results of questionnaires
administered to students in grade VIII early and late French
immersion classcs in Newfoundland and Labrador .
Questionnaires were completed by 70 students from a total
population of 83 students enrolled in EFI, and 135 students
from a total population of 156 students in LFI. The percentage
of reply was 84.3 percent for the EFI group and 86.5 percent

for the LFT group.

Students were asked to respond to statements or questions
regarding their program, as well as to statements and
questions outside the school situation which might affect
Lheir attitude toward second language learning. Some
questions involved a yes or no response, whereas other
questions required students to select relevant responses from
a given list. Both groups were also asked to provide
information regarding French language learning at the
elementary school level. A comment section was usually
included with each item where students could give additional
information if they so wished. This chapter will discuss

these results.
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The purpose of the questionnaire was to determine the
attitudes of EFI and LFI students at the giade VII1 level
towards the early and late French immersion programs in

Newfoundland and Labrador. student responses were then

compared to denote inter-group similaritiecs and diflerenc in

their attitudes towards their programs.

Table 4.1 presents the number of respondents cmolled in

each immersion program by sex.

Table 4.1

Enrolment (by sex) of EFI and LFT Students in Grade VIli
for the School Year 1989-90

Male Female ToLal
EFL 32 (46%) 38 (54%) 70
LFT 50 (37%) 85 (63%) 134
Total 82 (40%) 123 (60%) 205

As indicated in Table 4.1, 46 percent of the students in

the EFI group were male, and 54 percent were female; in the

LFI group, approximately 37 percent werc male, and 63 po
were female. While the proportion of femalet Lo males was
greater for both immersion groups at the grade VIT1 level for
the school year 1989-90, there was a greater difference in the

percentage of males and females for the LFI group.



French Language Instruction from Kindergarten to Grade VI

Late French Immersion

In order to determine the French language background of
the LFI group, these students were asked to indicate the
amount of time they had studied core French before entering
the immersion program in grade VII. As indicated in Table
4.2, the reported amount of French instruction for these
students increased as the students moved from grade IV to VI.
in grade IV, 56.3 percent of the students indicated that they
had received more than two periods of French per week. This
compared to 67.4 percent in grade V, and 76.3 percent by grade
VI. similarly, the percentage of students receiving two
periods or less of French decreased as the students moved

through the elementary grades.

Table 4.2
Number of Periods of Core French Reportedly
Received by LFI Students in Grades IV, V, and VI
No. of periods per week Percentage of Students

Grade IV Grade V Grade VI

More than 2 56.3 67.4 76.3
2 periods 26.7 28.1 20.0
1 period 13.3 3.7 3.7

No French 3.7 0.8 0.0
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As Table 4.2 indicates, 3.7 percent of the students in
grade IV reportedly had received no core French instruction,

but by grade VI all students had received at lea

one petiod

of core French per week.

Students who indicated that they had reccived Lwo or more
periods of French per week in grades 1V, V, or VI were asked
to give the number of classes per week. The results are

contained in Table 4.3.

Table 4.3

Reported Number of Core French Periods
per Week in Grades TV, V or VI.

Percent of Students

No. of periods Grade IV Grade V Grade VI
3 periods 27.4 27.4 25.2
4 periods 8.9 11.9 16.3
5 periods 13.3 22.2 28.1
6 periods 0.7 0.7 1.5
7 periods 0.7 0.7 0.7

As indicated in Table 4.3, 27.4 percent ol Lhe student:s
replied that they had received threec periods of core French
per week in grades IV and V, as did 25.2 percent. ol the
students in grade VI . The number of students receiving lour

or five periods per week reportedly increased as they moved Lo
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a higher grade. Few students received more than five French

periods per week.

These figures indicate that considerable disparity exists
in the amount of core French instruction received by students
in the elementary grades. Moreover, student responses
indicated that, while daily periods of thirty minutes of
French instruction are recommended by the Department of
Education, many students had not received this amount of
instructional time. This may have been due to a variety of

factors, including the number of teachers in the school who

had a background in French.

Many LFT students had studied core French in the primary
grades. As shown in Table 4.4, however, the grade at which

students reportedly began core French varied considerably.
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Table 4.4

Grades at Which LFI Students Reported Studying
Primary Core French

Grade Percent of LFI Students
K 0.7
K- 1 2.2
K -2 0.7
K= 3 11.9
T = 3 1.5
i~3 17.0
2 -3 5.9
3 25

One may deduce from Table 4.4 that most students had
French language instruction in grade IT1, although there were
cases where students who had studied French priot to grade 111

did not continue with French in this grade. 1t is possible

that some of these students may have moved Lo a hool whaere
French programs had not been instituted in grade 111. A

variety of factors could have influenced the ahsence of core

French at this level, including its oplional sLatus and the
availability of teaching personnel qualified Lo deliver the

program.
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arly ench Immersion

Provincial guidelines for EFI state that for the first
three years of school, students in the immersion program
should spend close to 100 percent of their instructional time
in French. The Department of Education further recommends
that English language arts instruction be introduced at grade
111, resulting in a decrease in the amount of instruction in
French. TIn grades IV to VI the amount of French instruction
is gradually decreased to about 50 percent of the total

instructional time.

EF1 students were asked to indicate the percentage of
instructional time in French in the elementary grades. The

results are shown in Table 4.5.

Table 4.5

Reported Amount of Instruction through the French
Medium for EF1 Students in Grades IV, V and VI

Amount of Tnstruction Percent of Students Responding
Grade IV Grade V Grade VI

80 - 100% 24.1 5.6 5.6
60 - 79% 66.7 59.3 42.6
a0 - 59% 9.3 35,2 51.9

As can be seen from Table 4.5, the reported estimates for

the percentage of instruction through the medium of French in
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grades V and VI seem to be more congruent with provincial
guidelines than the reported estimates for grade 1V. While

the reported percentages for grade 1V may, in fac

o iz
accurate, it is possible that, due to the increase in the
number of subjects being taught in English over previous
years, students may have underestimated the amount ol teaching
still occurring through the French medium. Students may also
have had more difficulty remembering cvents Lhat occurred
earlier in their schooling, and consequently, responses given
regarding earlier school years may be less reliable than for

later years.

Approximately 89 percent of the EFI students indicatoed

that they started English reading instruction in grade 11

A few students replied that they had started instruction
earlier, while one student stated that s/he had begun reading

instruction at grade IV, and another atL grade VI.

Academic Background

The questionnaire attempted to determine achievement
levels of students in both the EFI and LFI programs. ‘To
obtain this information, students were asked Lo report their
overall average in all subjects for the 1989-90 school year.

These results are contained in Table 4.6.
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Table 4.6

Reported Overall Student Average in All Subjects
for the School Year 1989-90

overall average Percent of Students Responding
EFT LFI

over 85% 43.5 38.5

84 - 80% 20.3 22.2

79 - 75% 14.5 23.0

74 - 70% 8.7 9.6

69 - 65% 4.3 5:2

64 - 60% 249 0.7

59 - 50% 1.3 0.7

Below 50% 1.4 0.0

‘The reported student averages in Table 4.6 indicate that
both the EFI and LFI groups are composed mainly of
academically able students as 91.3 percent of the EFI group
and 98.5 percent of the LFI cohort reported a yearly average
of 65 percent or above. However, while the number of students
reporting a yearly average of 85 percent or above was 5
percent higher for the EFI students than the LFI students,
this difference may become less in future years. Many
students in LFI commented that their marks had tended to drop
a little when they entered the program, which may account for
this difference. The LFI students were not asked to give

their overall average prior to entering the program.



In the EFI group, 8.6 percent of the studen

1epot ted
yearly averages of 64 percent or less compared Lo 1.4 percent
of the students in the LFI group. This would scem to indicate
that the EFI group in this study may be scmewhat more
heterogeneous than the LFI cohort, but not as hcterogencous as
one would expect to find in a class in the regular English
stream.

French Language Proficiency

Reported Yearly Averages of Students

Students in both programs were asked to give Lheit

average French marks for the 1989-90 school year tc determine

their proficiency in French, as measured by classroom Le

These results are recorded in Table 4.7.
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Table 4.7

Reported Average Marks in French
for the School Year 1989-90

Average Mark in French Percent Responding
EFT LFI
over 85% 29.4 28.4
84 - 80% 17.6 28.4
79 - 75% 22.1 17.2
74 - 70% 10.3 11.2
69 - 65% 5.9 10.4
64 - 60% 4.4 3.7
59 - 50% 8.8 0.7
Below 50% 1.5 0.0

The reported student averages in French would seem to
indicate that both groups consisted largely of students who
had a high aptitude and motivation for second language
leatning, as 29.4 percent of the EFI group and 28.4 percent of
the LF1 group indicated that their average for the year in
French was over 85 percent. However, while both groups again
seem to be more homogeneous than one would expect to find in
the regular English stream, the LFI group seem overall to
consist of more capable students in that 95.6 percent of the
LFT students compared to 85.3 percent of the EFI students
1eported averages in French of 65 percent or above. At the

lower end of the scale, 10.3 percent of the EFI group compared



to 0.7 percent of the LFI group reported an average Firench

mark of 59 percent or below. A possible explanal.ion for this

may be that most students who choose the LFL option are
students who have done well in French in previous years, with
the lower achieving students in the rtegular grade V1 core
French program avoiding the LFI option. Most students in Lhe
EFI program had no previous French language cxpericnce before
entering kindergarten. Aptitude for second language learning

would not have, therefore, been a factor on which enrolment in

the EFI program would have been based.

A caution which should be noted in interprelting these
figures relates to the different nature of the French language
program for the EFI and LFI students. While both groups ol
students received subject teaching through the medium of the
French language, the French language course was different [or
the two groups. French for the EFI students in grades VT and
VIII consisted of a program somewhat similar to the English
language arts program with emphasis on listening, specaking,
reading, and writing through the study of French literature.
Although the LFI group were exposed to some French literature,
the French language course was generally more similar Lo core
French, with more emphasis on the everyday use of language Lo

develop skills in listening, speaking, reading, and writing.
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self Assessment of French Language Skills

Students were asked to evaluate on a three-point scale
their competence in French for the receptive skills of
listening and reading, and the production skills of speaking

and writing. These results are reported in Table 4.8.

Table 4.8

Student Self- of French L Proficiency

skill Area Percent of Students Responding
confidently Adequately Considerable
Difficulty
EFT LFI EFI LFI EFI LFI
Listening 57.1 49.6 40.0 45.1 2.9 5.3
Speaking 57.1 35.3 41.4 60.9 1.4 3.8
Reading 60.0 64.9 31.4 34.3 8.6 0.7
Writing 47.1 32.1 44.3 61.2 8.6 6.7

As indicated in Table 4.8, while most students in both
groups reported that they could perform at least adequately in
these four areas, notable differences existed between the two
groups, and some interesting comments were made by students.
In the EFI group, 57.1 percent of the students indicated
confidence in both their listening and speaking skills,
compared to 49.2 percent for the LFI group in listening, and
35.3 percent in speaking. While the EFI cohort seemed equally

contident in listening and speaking, the LFI group reported
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more confidence in their listening skills than their speaking
skills. This result might not be unexpected as the LK1 group
had only been in the program for about two years as compatcd
to nine years for the EFI group. Many students in the LIFI
group commented that they felt their French speaking skills
would improve when they had spent more time in the LIl
program. Also, several students in the LFTI group reported
that they received very little instruction in French before
entering LFI and commented that they would have liked Lo have
had a better basis in core French before entering Lhe
immersion program. As one LFI student stated, "Corc French in

the regular program does not go far enough.®

Both groups, however, reported that they felt they could
perform adequately in speaking and listening activitios
outside of school. The pcrcentage of students indicating
considerable difficulty in French listening proficiency wa:s
low with 2.9 percent of the EFI group and 5.3 percent ol the
LFI group indicating considerable difficulty in French
listening activities. similarly, only 1.4 percent ol the EFI
group and 3.8 percent of the LFI group indicated considerable

difficulty in speaking French.

Students in both groups commented on their French
listening proficiency, with most comments related to Lhe

difficulty in understanding francophones because of Lhe speed



58
with which people speak, or because of the speaker'’s accent.
As one student stated, "If someone is speaking too fast, or
with a different accent, I have some trouble understanding
iL." Another student expanded on this point by stating, "Tt
depends on where the French came from. Quebec, St. Pierre,

and France all have differences in their language."

only a Ffew comments were made regarding students’
proficiency in speaking French. One student in LFI stated
that, "1 could probably speak adequately, but my accent is not
Lhe best." Another LFI student felt that more opportunities

for speaking French should be provided in school.

Although 60 percent of the students in the EFI group and
64.9 of the students in the LFI group felt confident in their
ability Lo read French material, 8.6 percent of the students
in the EFT group indicated that they were having considerable
difficulty in this area, compared to 0.7 percent for the LFI
gtoup. ‘This may again be related to the nature of the French
language arts program for the EFI students where they are more
exposed to French literature. Three typical comments made by
EFI students on their difficulty with reading were:

"1 feel that French immersion students are not skilled

enovgh in everyday French, or complicated words."

"1 do not feel T am overly equipped with French

overall."
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"I'm poor at reading becausc their books arc boting and
not interesting."

These comments would seem to indicate Lhat a neced exis

for

a greater variety of books relating Lo both Lhe intere:

reading level of students.

Both groups expressed Lhat they had the loea

amount. ol
confidence in their writing ability.ger percentage of the kI

group indicated a higher level of proficicncy in atea

than the LFI group. About 47.1 percent ol the EFI students

felt they could write with confidence compated to 32,1 porcent
for the LFI group. However, 8.6 parcent. of Lhe students in

the EFI group and 6.7 percent of the

JTocohort indicatod

they were having considerable difficulty in Lhi

arca,

Comments made by students in hoth qroups tegarding

writing were similar. Many students found French grammar

difficult, especially the vetbs. ‘The following comments by

one EFT and one LFT student are typical of comments related to

writing in French:
"Even though I have been in French for nine years, |

have difficulty with spelling, ¢.q. verbu.®

“With writing I get confused wilh ac

onts, and the

different times, past, pre
These comments seem to indicate that students in both group:s

feel they need more writing expericnc

and instruction in
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French grammar, especially with verb forms.

Achlevement and Expectations

Students were asked to indicate on a three-point scale
what. they perceived to be their present level of proficiency
in Frencn as compared to their expectations when they entered

the immersion program. These results are reported in Table

4.9,
‘Table 4.9
Students’ Perceptions of Their Present Level
of French Proficiency

Level of Ekxpectation Percent of Students Responding

EFI LFI
More than expected 32.4 54.1
what | expected 58.8 39.3
lLess Lhan expected 8.8 6.7

As indicated in Table 4.9, 54.1 percent of the LFI group,
compared to 32.4 percent of the EFI group responded that they
telt their level of French proficiency was higher than they
thought it would be at this time. Comnents made by the LFI

students indicated that this group were very surprised at the
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speed at which they learned French compared to theit previous

1ch

time spent in core French. This is supported by comments
as the following:
"I did not think [ would be able to speak French as well

as this until grade 10 or 11."

I‘'m quite shocked with how much 1 have achieved. 1 came

into the "programme” not expecling to cond up hall as

fluent as T am."

It is interesting to note Lhat 34 percent ol the LF)

students added comments to this question where only n

percent of the EFI students provided additional information.

The comments of EFI cohorts who said they had . e what

was a o very

they expected scemed to indicate that th

difficult question for them to answer, as they were very youis

at the time they entered the French immersion program amd

1L iorn

could not remember whether or not Lhey had any cxpe

This point is supported by the following tomment:
"I was in kindergarten at the time, [ don’t really
remember what 1 expected."
"When I entered an immersion program I was only 5 years

old so I didn’t know what Lo exzpoct."

Perhaps the EF1 students who thought they were making
good progress in French felt that they must be achieving what

one EFI

they expected when they entered kinderqgarten. 7
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student. stated, "I didn‘t really know what my level of
ezpectation was because I entered immersion in kindergarten,

but I feel I speak up to my ability."

Only 8.8 percent of the EFI group and 6.7 percent of the
LFI group stated that their level of proficiency was not as
good as they had expected. When reportedly less proficient
EFT students provided comments, they tended to discuss
weaknesses in specific skills or overall difficulty with the
French language. The following comments are typical of the
comments [rom this group:

"our speaking is excellent, but we do not know

expressions or complicated language."

| have problems with writing."

on the other hand, LFI students tended to comment on the
ditliculty of the program and the fact that their marks had
droppad:

"Before | entered T had all A's but now T don't."

"I didn’t know it would be so hatrd."
The comments of both groups would seem to indicate that some
students in the EFL group were experiencing difficulty in a
specific area, whereas the LFI group were comparing French

immersion to the regular English program.

When asked on another question how they would rate
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their fluency in speaking French by the end of grade VilI,
13 percent of the EFI students, compated to 4.5 parcent of
the LFI group, indicated that they would be able Lo speak

French like a native speaker. However, 95.5 percent of the

LFI group indicated that they could make themsolve
understood in a conversation as did 84.1 percent. of Lhe RFI
group. None of the LFI students and only 2.9 percent of the

EFI group felt they could not communicate well at all.

Motivation to Enter a French Immersion Program

Students were asked to select from a list the most
important reasons for them to be in a French immersion

program. ‘these results are included in Table 4.10.
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Table 4.10
Motivation for Entering a French Immersion Program.

Percent of

Reasons Students Responding
EFI LFL
Belter Job Opportunities 97.1 95.6

‘To have something more

challenging to do at school 27.1 45.2
‘To acquire an appreciation and

understanding for French people 22.9 34.8
‘To improve your native

language skills 21.4 32.6
To help you learn another language

betler (i.e.an appreciation

of language and how it works) 52.9 65.2
o enable you to communicate

with French-speaking people at

home and abroad 84.3 193

To please your parents 28.6 133

As ‘Table 4.10 indicates, both groups chose the same
three recasons as the most important ones for being in an
immersion program. Great emphasis was placed on the
cconomic 1calities of living in a bilingual country with
97.1 percent of the EFI group and 95.6 percent of the LFI
group selecting better job opportunities as the primary

teason for being in a French immersion program. The ability



to communicate with francophones was chosen as the sccond

most important reason by 84.3 percenl of the BFFI aroup and
79.3 percent of the LFI group. liowever, while hoth groups
rated learning another language better as Utheir third

reason, 65.2 of the students in LF1

ted this

compared to 52.9 percent of the EFI students.

A greater percentage of LIT students Lhan EFI student s
felt that having something more challenging to do at school
was a good reason to be in an immersion program. Table 4.10
indicates that 45.2 percent of the LFFI respondents chose

this reason compared to 27.1 percenl. ol Lhe

BFT qroup.
While both groups of students appeared 1o he overall

academically able, as reported in Table 4.6, the LI

students commented that being in the immersion program meant.
that they had to work much harder if Lhey did not want their

marks to drop. The EFI studenls, however, had beon studying

through the medium of French since kindergailen, so perhaps

continuing to take subjects al the junior high level was not

seen to be any more challenging for them.

Improving your native language skil ls, and acquiring an

appreciation and understanding for French people were seen

by both the EF1 and LFL students as being le

imporLant.

reasons for being in an immersion proaram. However, an

from Table 4.10, approximately 11 percent more ol Lhe LFL
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students than EFI students selected these as reasons for

following an immersion program.

Tt is interesting to note that pleasing one’s parents
was regarded by the LFI students to be the least important
reason for them to be in an immersion program with only 13.3

percent of the respondents choosing this reason. Parental

pressure did not scem to be a major factor for the LFI
students in this study choosing an immersion option. EFI

cudents ranked pleasing one’s parents as the fourth most

impor tant reason for being in an immersion program, with

28.6 percent choosing this reason.

Friendship Patterns

Another question in the study related to the friendship
paltterns of students. Students were asked to indicate on a
five-point scale the number of friends they had in French

immersion. These results are noted in Table 4.11.



Table 4.11

Friendship Patterns of Students in EFI and LIFI

No. of Friends Percent of Students Responding
LFL
All 10.0 8.1
Most B 3.0
Almost half 10.0 1.9
Some 22.9 34.8
None 1.4 2.2

As seen in Table 4.11, both groups repotted Lhat. more
than half of their friends were in immetsion programs.
About 65.7 percent of the students in EFI staloed Lhat. most
or all of their friends were in immersion programs, compared
to 51.1 percent for the LFI students. Morcover, 22.9
percent of the students in EFI indicated that only some of
their friends were in immersion compared Lo 34.8 percent for
LFI students., It would seem that mos. students [ormed many
of their friendships through school and that LFI students
still retained friendships made in the teqular English
stream. This study did not ask the LFI students whother
their friends in immersion were new [riends they had made,

or whether they were friends who had cntered LY with them.

Only 1.4 percent of the EFI students, and 2 percent. of Lhe

LFI students stated that they had no friends o the
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inmersion program.

Use of French Outside the Classroom

The questionnaire also asked students to indicate from
a three-point scale the frequency with which they spoke
French outside the classroom with friends, parents, and
teachers. A summary of student responses is presented in

Table 4.12.

Table 4.12

Frequency of French Use Outside the Classroom

AcLivity Percent of Students Responding
often Sometimes Never

Student Speaks

French with: EFI LFI EFT LFI EFI LFI
Priends 2.9 8.3 31.4 54.9 65.7 36.8
‘'eachers 29.0 45.5 62.3 4a7.8 8.7 6.7
parents 8.6 3.8 21.4 35.3 70.0 60.9

As Table 4.12 indicates, students in both groups
reported that they spoke French more often outside the
classroom with teachers, than with friends or parents.

About 45.5 percent of the LFI group and 29.0 of the EFI
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group stated they often spoke in French to teachers outside
the classroom. This could be due to the fact that students
in LFI receive more of their instruction at the grades VI1

and VIII level through the medium of French, than do the EFI

students. Although the percentage of French ir

varies somewhat between schools, the LFI students tec

approximately 70 percent of their instruction in ¥French,

compared to about 40 percent for the EFI group at this
level. Most of the teachers [or the LIFI group would
therefore have been French immersion tLeachers, whereas Lhe

EFI group could have had a large number of teachers from tLhe
regular English stream who may or may not have been able Lo
speak French. It is possible that the lanquage spoken
between teachers and students in class, was also  Lhe

language spoken between them outside ol cla

Students in LFI reported more frequent use ol Fronch

with friends outside class than did students in EFI. Of the
LFI cohort, 63.2 percent indicated they spoke to friends al
least sometimes in French, compared to 34.3 percent of FKFI
students. Students in EFI may not have [elt Lhe same need
to communicate in French with friends outside school. — Au

one student in EFI stated, "We (my friends and ) speak a

lot of French in the classroom, so we don’t

peak much Lo
friends outside the class." On the other hand, comments

made by the LFI students seemed to indicate that they were
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cager to practise and use their newly developed second
language skills. Comments made by these students which seem
to support this conclusion include:

"My friends and I like to speak French to each other
because it’s just nice to know we can speak French."
"My friends and I fool around on the phone speaking

French."

Most students in both groups reported that they seldom
spoke with their parents in French. Comments made by students
seemed to indicate that the main reason for this was that
their parents were unable to communicate in French, or had
only limited ability in this language. Some students did
report that their parents were presently taking French courses

in order to learn the language.

Again, the percentage of students who reportedly never
spoke French to their parents exhibited inter -group variation
with 70 percent ol the EFI group compared to 60.9 percent of
the LFT group indicating they did not communicate with parents
in their second language. Comments made by students in both
groups seemed to indicate that speaking to parents in French
consisted mainly of activities where parents would ask
students to translate something or to teach them words in
French. However, while comments made by the LFI students

tended to indicate that they we-e eager to demonstrat ' their
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newly-acquired skills, the novelty of being able to spoak
French may have worn off for the students iu the EFI program,
even though parents were still eager f[or theit children Lo
speak to them in French. As one EF1 student stated, *My dad

usually speaks to me in French but I ignore him.®

Two comments made by students indicated that othet
factors also affected whether or not a student spoke with

significant others outside of school. One student referred Lo

the English environment outside of school. “IFrench to me is
more of school work, except when 1 am in a French
environment." Another student commented on the expectation:

of others regarding the French proficiency of immersion
students. "I don’t often speak French outside of school
because I find people bother me by asking, ‘How do you say

this in French?,’ and people expect me to be an expert." Tl

might particularly affect students who [eel tLheir French
prnficiency is not as good as it shculd be, or who are sell
conscious, thereby contributing to thei: reluctance Lo speak

French outside the school setting.

Opportunities For French Language Use

when asked whether or not they had opportunities to use
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French outside school, 90 percent of the EFI students and 89
percent of the LFI students responded affirmatively. Most

udents listed school trips to French-speaking areas, in

particular SL. Pierre, Baie Comeau, and Quebec City as

opportunities for extra-school second language use. Other
opportunities given were family vacations to French-speaking
arcas, French summer school, French summer camps, and
acLivities with the francophone society. Students in the
nLabrador City areca also listed shopping trips to Fermont.
while mosl students had spent between three days and one week
in one or Lwo activities, a few students spent as long as one

to two months at a time in a French-speaking environment.

on another question, students were asked to indicate on
a Lhree-point scale the amount of time spent watching French
television, listening to French radio, or reading French.

‘These results are contained in Table 4.13.

Table 4.13

ide School Watching French Television,
ench Radio, or Reading French Materials

ime Spent Ov
ening Lo I

Activity Percent of Ztudents Responding
often Sometimes Never
EFT__LFI EFT___ LFI EFT __LFT
Watching T.v. 4.3 5.9 61.4 74.8 34,3 19.3
Listening to rtadio 0.0 3.0 15.7 25.9 84.3 71.1

Reading 22.9 16.3 58.6 68.1 18.6 15.6



As seen in Table 4.13, students in both gto

that outside of school, a highet percentage of students read

in French than watched French television o1 listened to French

radio. However, 18.6 percent of the EFI qroup amd 150

percent of the LFI group indicated they never read in French

comed Lo

outside school. An examination of student comment:

indicate that reading in French may be mainly telated to

school assignments, especially book teoports or  assianed
readings in subject arcas, and that. many of Lhem did not
always enjoy this activity. Typical Lident comment
included:

"our teacher makes us read in French. 11 she didntt

make us 1 don’t think I would read in French.®

"I read French when 1 am forced or Lhrcatened.®

Some students also said Lhat they found the qnch book s

and texts boring, and another stated that s/he mainly pead

books his/her father brought back |rom Quebec. One student in

LFT stated that s/he found reading in French dillicalt becanse

s/he had to look up a lot of words. "I‘ve Lricd reading out |

have to look up 5 out of 6 words."

Although only 4.3 percent of tLhe qroup and 4.0

ed French

percent of the LFI group indicated thal thoy wale

television en, 61.4 percent of the EFI students and 74.4

percent of the LFT students indicated that Lh
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wiatched French television. French programs that seemed to be

Lhe most. popular with students included hockey and cartoons,
lollowed by the news. While students in both groups commented
that they found many of the French shows boring, and that the
speakers sometimes spoke too fast for them to understand, some
LIl students reported that they found this activity a good way
Lo improve their listening skills. One student in LFI

students should be given more of an incentive to

watch French Ltelevision. S/he suggested that, "We should have

a French class where we discuss shows on television dealing

with diflerent

An noteworthy comment made by a number of students in
bolh groups was Lhat they were unable to receive the French
channel or that the reception was "fuzzy". This was confirmed
by the public relations department of the Canadian
Broadeasling Corporation at St. John's who said that channels
may be hard Lo tune in if the household does not have cable
television. The signal for the French station may be a little

weaker than signals for the English channels as this signal is

first transmitted from Montreal to <t. John‘s, and then

relayed Lo other parts of the province.

trench 1adio was not very popular with either group,
although it was reportedly less popular with the EFI group as

84.3 percent of tne EFT students compared to 71.1 percent of



the LFI students stated they ncver listened to French i

1t may be again that more students in LF1 Lhan in EFl pe

their listening skills as needing improvement and theretore

listen to French radio for praclice.

Students in both groups stated they lound that the oy

on French radio was boring, the programs wore le interesting

than the programs on the English statior or the announcer s

spoke too fast. As one student in EFI commentod, "0 havdly

ever listen to French on radio because Lhoit

Mg aren’t oo
good, and the people speak Loo last lor me.* A similar

comment made by an LF1 student was Lhal, "™Thore is no station

with good French music, only the ‘informative’ Radio Canada,*

Future Plans for French Study

When asked to respond to questions regarding thein future
plans for French study, 90 percent. of the EFI students and
94.8 of the LFI students indicated that they felt their
present level of French would enable Lhem to study in French
in future education.

on another question relating to Frenel language study in

grade IX, all students, except for one, who indicated s/he
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would be moving to another community, stated that they would
be taking subject areas in French next year. Most students in
EF1 reported that they would be taking three courses,
including history, geography (social studies), health, science
or religion. Of the LFT cohort, about 25 percent reported
that they would be taking one subject in French, about 50
percent. indicated they would be taking two courses in French,
and 25 percent stated they would be taking three courses in
French. All schools involved in LFI programs offered history
and/or geography, some offered religion, and students in one

school reported that science would be offered in Grade IX.

Students in both programs were asked to indicate on a
thiee-point scale their plans for studying French in senior

tiigh school. The results are contained in Table 4.14.

Table 4.14

Student Plans for Studying French in Senior High School

Number of Courses in French Percent Responding
Per Year EFT LFI

1. 2 or more courses 74.3 79.1

2. 1 course 24.3 20.1

3. No courses 1.4 0.7

stndents in both groups reported similar plans for taking



subjects in French in senior high, as 74.3 percent ol the EFl
group and 79.1 percent of the LFI group tepottedly planned to
take two or more courses per year; 24.3 percent ol Lhe EFI

group and 20.1 percent of the LFI group indicated they planned

to take one course per year. Only o it from each qronp

indicated that s/he did not plan Lo Lake any coursesn in French

at this level.

on another question, students were asked to indicate on
a three-point scale how comfortable Lhey would teol in taking

coscienee, and art

courses in history or geography, mathemat i

and music at the senior high level in which the Language of

instruction would be French. Table 4.1% summarizes Uhe:

results.

Table 4.15

Attitudes of Students Toward Taking Particular Cour
through the Medium of French in Senior High School

Course Percent of Students Responding
Not at all Comfortable ver
comfortable comfortable

EF1 LF1 ] LE [} Ly

History/geography 38.6 28.1 52.9 55.6 8.6 16,3

Mathematics 52.9  20.0 32.9 4 14 1.8

Science 31.4 43.3 a4.3  aa.8 24.% 119

Art and music 45.7 37.8 35.7 39.% 8.6 2%.0
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seen from Table 4.15, 52.9 percent of the EFI

students but only 20 percent of the LFI students indicated
that. they would not be comfortable taking mathematics in
Irench.  As well, 34.8 percent of the LFI group said they
would be very comfortable taking this subject in French
compared Lo only 14.3 percent for the EFT cohort. The
difference between the EFT and LFI students’ attitudes toward

Ludying mathematics in French may be related to the fact that

the LI students had been studying mathematics in French in
grades VIT and VITI, whereas the EFI students had not been
doing mathematics in French since grade V. In addition, since
marks in mathematics is sometimes a criterion for entering a
Fronch immersion program, students entering LFI may have
generally been high achievers in mathematics in school. Some
EFI students, who had not studied mathematics in French for
nearly three years, may perceive studying this subject through
the French medium in senior high as more difficult. However,
the LE1 students may perceive it as no different as they are
presently studying mathematics in French at the grade VIII
level.

As a group, the EFI students also indicated that they

genetally felt less comfortable than the LFI students in
studying history or geography in French. As seen in Table
4.1%, 38.6 percent of the EFI students reportedly would be

uncomfortable studying history/geography in French compared to
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28.1 percent of the LFI students. A possible explanation for

this difference may be related to the cmpha:

on writing

for assignments in these areas, ocspecially in hi
Although both groups had previously indicated that tie area in

which they had the most difficully was writing, the prc

e

to write accurately and expand on ideas may have been greatoer
for the EFI group. The EFT students had boen studying Fronch
language arts since kindergarten and it may theretore be that®
the expectati~ns ol tecachers for Lhe EFI group in wriling
assignments were greater than the expoectations tor the LI

group, some of whom had little exposutc Lo Froneh belote qrade

VII. sStudents in

who have more difficulty with wiiting

might prefer to avoid thesec arcas, if po:

ble.  on the other
hand, students in EF1 who have good wriling skills may be more

comfortable than the LFI students in this ar Thisn

hypothesis may be suggested by Lhe faclL Lhal 16.3 percent ol

the LFT students compared to 8.6 pcrcent of the EFI student

said they would be very comfortable tLaking h ory ot

geography in French.

The EFI group indicated that Lhe subjc

in which they

would feel the most comfortable studying in

meh wan
science. However, 11.9 percent of the students in LFI
indicated that they would not be at all comforiable studying
this subject in French. A possible explanation for this might

be that the LFI students probably had litLtle, il any, ezposurc
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Lo French scientific terms before entering the late immersion
program. 1t may therefore follow that, as the LFI students
have a limited French vocabulary in this subject area, they
may feel that they would have more difficulty grasping
concepts in science than in other subjects. The EFI students,
on Lhe other hand, would have had the opportunity to acquire
many of the terms specific to science, since they would have
studied science through the medium of the French language in
primary and elementary school. 1In fact, it may be that the
KI'l students feel more comfortable with French scientific
terms than the same terms in English, as they may not have had
exposure to some of this specialized vocabulary outside the

school situation.

Art and music were reported by both groups of students to
be the arcas in which they felt the least comfortable for
studying in French. As Table 4.15 indicates, 45.7 percent of
Lthe EF1 group and 37.8 percent of the LFI group would
reportedly be uncomfortable taking art or music in French.
Some  students may be avoiding subjects which have not
previously been taught in French. As well, art and music are
subjects which tend to be taught by specialists in the junior
and senior high schools, and may therefore have been taught in
knglish at grades VII and VIII as well as the earlier grades.
Another possible explanation for students wanting to avoid art

and music in French may be that they do not feel that they
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have a particular aptitude for these arcas and would not take

these subjects in English either. 1t is interesting to note

that similar percentages, 18.6 of the EFL group and 23 percent
of the LFI group, said they would feel very comfortable taking

udents who [olt

these subjects, and this may have involved ¢

they had talent in these areas.

World/Career Asplrations

The questionnaire requested students to complete itoms

relating to their future plans. On a question relating Lo

working part-time before completing senior high school, 94.2

percent of EFI students and 89.6 percent of LIFL student

reported that they planned to look for a part-time job belore

students

completing school. However, 92.9 percent of the
felt that French would be of help to them in finding such a
job compared to only 72.5 percent for the LFI group. Yol,
when asked on a third question whether they would be preparced
to use French in a job, there was little inter-group
variability with 98.6 percent of the EFL students and 97.8
percent of the LFI students indicating they would be prepared

to do this.

Students were asked to select [rom a list what Lthey

planned to do after completing senior high school. As well,
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sLudents were given the opportunity to add to this list if the
given responses did not match their plans. These results are

found in Table 4.16.

Table 4.16

Student Plans Upon Completing Senior High School

Future Plans Percent of Students Responding
EFT LFI
1. Go Lo university 88.4 91.7

50 to university or other

business/technical school 2.9 3.0
3. Get a full time job 1.4 0.8
4. Other 1.4 3.0
5. Don’t Know 5.8 1.5

students in both immersion groups seemed to be very
academically oriented in that 91.3 percent of the EFI students
and 94.7 of the LFI students reportedly planned to go to
university or some other post secondary institution upon
completion of senior high. oOnly 5.8 percent of the EFI group
and 1.5 percent of the EFI group reported that they had not
yot decided on what they would do after completing high

school.

When students were asked to comment on their long range
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career goals, many students in both the EF1 and LFI group
reported that they had not yet made a final decision regarding
their future careers. Students in both groups tended to have
high career aspirations and commented that they were
considering careers in two or three areas. For Lhe EFI group,

the five careers cited most often we

medicine, law,

architecture, fine or performing arts, and marine biology.

Other careers included: teaching, writing, fashion design,
aviation, social work, veterinary scicnce,  computer

technology, physiotherapy, business, modelling, or journal

.
The five careers cited most often by students in the LI group

were: law, medicine, teaching, marine biology and [ine arts,

Other careers listed were similar to these of Lhe EFI group
although the range was a little greater. This was not

unexpected because of the greater number of student

responding. Many students in both groups also responded Lhal

they would specialize in the area they had chosen and that

they hoped to use French in their profession.

While 27 percent of the EFI respondents and 21 percent of
the LFI respondents stated that they did nolL know whatl Lheir
career choice might be, many of these students commented Lhat
they would be studying at university, they wanted a well
paying job which they would enjoy, and/or they would choose an

area where they could use their bilingual skills.
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Educational Level of Parents

Students were asked to indicate from a list the
educational level of their parents. The intent of this
question was to determine if the educational background of
parents in the EFT and LFI group were similar, and whether or
not the future educational plans of students were similar to
the educational levels of their parents. However, this
question was not included for students in one EFI and one LFI
class at the request of their school board, and therefore the
number of students surveyed on this question was less than for

the others. The responses are summarized in Table 4.17.

Table 4.17

Educational Level of Parents of Grade VIII EFI and LFI
Students for the School Year 1989-90

Educational Level Mothers Fathers
EFI LFI EFT LFI
1. Elementary school 0.0 1.8 0.0 0.9
2. Some high school 6.7 9.7 4.5 9.8
3. Hligh school 11.1 15.9 6.8 9.8
4. Some community college 8.9 15.0 13.8 7.1
Graduate community college 17.8 15.9 6.8 20.5
6. Some university 8.9 13.3 2.3 8.0
7. University degree 35.6 17.7 29.5 16.1

8. Graduate degree 11.1 10.6 36.4 27.7
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As can be observed from Table 4.17, the majority of
parents of both the EFI and LFI students rcportedly had high
levels of education, with most of them having completed at
least some post-secondary education. While many of tLhe
parents in both groups had university or graduate degtces, Lhe
percentage of parents having these degrees was higher o1 both
the mothers and fathers of students in the EFI group. IU is
also interesting to note that a higher percentage of lathers

in both groups had university or graduate degrees. 'The level

of education of both groups of parents is more homogencous
than one would expect to find Erom parents ol students in Lhe
regular English stream in Newfoundland and lLabrador. As notaod
earlier, students in both EFT and LFI indicated that they
placed priority on a university education after compleling
high school. sStudents' aspirations scemed to be somewhal

congruent with the educational level of their patents and the

overall high level of their parents’ education might czplain

the high educational and career aspiration of the students in

both groups.

Opinions About French Immersion Programs

Perceived Benefits of Immersion

Students were asked to comment on aspects ol Lheir French

immersion program which they found particularly good.
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students in both EFI and LFI stated thalL they particulaily
enjoyed speaking French, and that they felt an immersion
program was a good way of learning the French language. ‘The
LFI group commented that they enjoyed the challenge which an

immersion program offered, and many of them were

1prised at

the rate at which they learned French.

Both groups reported that Cthey eunjoyed the extra
activities which were offered, such as going Lo French movies
and plays, participating in French public speaking cvents, o
conducting science fairs through the medium ol  French,
Students in both immersion programs mentioned that  they
especially enjoyed their trips to French-speaking arcas of
canada which enabled them to use their French outside school.
The LFI students in particular fell thal intercsting lield

trips were an advantag: of the French immcrsion program.

Many students in both groups reported thal they (ound Lhe
immersion teachers good, although this tended to be mentioned

more frequently by the LFI group. Students commenled on the

high aspirations that the teachers had for Lheir students. A
one student in EFI commented, "The teachers have pushed hard,
something I'1l always appreciatc.” Many students in LK
stated that teachers demonstrated paticnce with them while
they were adjusting to the immersion situation, and that Lhe

quality of teaching was high.
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Comments made by many LFI students indicated that these
students enjoyed the new friends they met in grade VII,
although a few students felt that more mixing should occur
between the French and English streams. As one LFI student
slated, “Sometimes we are considered snobs, and students in
the regular strecam do not like to mix with us." Some students
in EFI reported that they did not have many opportunities to
make new [riends because they were always with the same group
ol students from one year to another. One EFI student stated
that s/he wished students could be mixed with the English
stream so that they would not always be known as "the French

clas:

Perceived Areas for Improvement

When students were asked to comment on improvements which
they felt could be made to immersion programs, the major
improvement that both groups would reportedly like to see was
in the area of reading materials. Many students would
reportedly like to have more interesting textbooks and
recreational reading material. Students from both groups also

indicated that more reference material in French is needed.

Other areas in which immeirsion students reportedly felt
immersion programs could be improved were as follows:
- More trips should be provided for students to French-

speaking areas.
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More extra-curricular activities should be

available in French, such as public speaking or
science fairs.
Immersion programs, both EFT and LEl, should be

offered in more schools, as many students have to

travel a considerable distance to attend Lhese

programs.

students

More places should be available for
programs, since not everyone who applies is able to
get in.

students should be exposed Lo core French programs in

primary, as well as more extensive and inLeresting
programs at the elementary level Lo provide Lhem with
a good French background in preparal.ion for LFI.

After school tutorials should be availahle to

students in immersion programs who arc having

difficulty in subject areas taught in French.

- Substitute teachers should be able to commun

well in French.
While these recommendations were made for improvements Lo
immersion programs, some students reported that Lhe immersion

program was fine and needed no change.

students were asked whether or nol they were salislicd
with the amount of French used in their immersion program.

While 83.1 percent of the EFI group and 91.7 percent of the



89
LFI group indicated that they were satisfied with the amount
of French used in their current program, some students in the
LIl group commented that they would like to see more

opportunities for the use of French in grade IX.

Recommendation of French Immersion for Others

‘'he questionnaire asked students whether or not they
would recommend a French immersion program to a sibling or

friend. These results are included in Table 4.18.

Table 4.18

Student Views on Whether They Would Recommend
French Immersion to a Sibling or Friend

Percent of

Student Opinion Students Responding
EFT LFI
1. Would recommend immersion 82.6 83.7
2. Would not recommend immersion 1.4 3.7
3. Not sure 15.9 12.6

Findings indicate that most students in both groups had
a high level of satisfaction toward the immersion program. As
seen in Table 4.18, 82.6 percent of the EFI group and 83.7

percent of the LFI group reported that they would recommend a
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French immersion program to a sibling or friend. Students in
both groups commented that being in an immersion program
enabled them to become bilingual which in turn provided them

with more varied and better job opportunitics. They also (ol

that in a bilingual country, cveryone should be able to speak

both languages. Some students in LFI also commentoed on the

quality of the immersion program. As onc udent. stated, *The
French immersion program taught me a lot and gave me o lolL ol

chances. I'd want others to get Lhe same «(uality ol

education. Another LFT student referred to the immersion

program as being "fun and challenging".

However, 15.9 percent of the EFI students and 1206
percent of the LFI students reported thal Lhey were not sure
if they would recommend an immersion program Lo everyone.
Students in both groups commented that Lhey would only
recommend an immersion program if the person wanted 1o enter

one. Some members of the LFI group also commented that it

would depend on the ability of the student in question, and

whether or not the person could acceph a drop in marks.

only 1.4 percent of the EFI group and 3.7 percent ol the
LFI students reported they would not recommend immersion. A
reason given for this by one student was that s/he wouldn’t

want his/her sibling in the same school.
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on another question, students were asked to indicate what
they would consider to be the best time to enter an immersion

program. These results are contained in Table 4.19.

Table 4.19

Student Views on Which Grade a
French ITmmersion Program Should Begin

Grade Percent of Students Responding
EFI LFT
kindergarten to IT1 98.6 33.6
IV Lo Vi1 0.0 20.9
VIl Lo 1X 1.4 45.5

From Table 4.19, it would seem that the EFI students in

this

udy arc pleased with the age at which they started
French immersion, with 98.6 percent of the EFT students
indicating that they felt kindergarten to Grade III was the
best time for a student to enter such a program. These
students felt that starting earlier not only provided more

time fort udents to learn the second language, but that

younger learners learned the second language faster and

grasped better speech techniques than older learners.

About: 54

percent of the LFI students felt that students
should start a French immersion program earlier than grade

VIl, with 33.6 percent indicating a preference for the



kindergarten to grade three start. While tending to ayree

with the EFI students’ comment the LFI students also lelt

that starting in a higher grade takes more responsibility and
hard work than starting in the earlicr school vears.  They

d Lo make new and

also felt younger children are not embatta

different sounds, as are students al the junior high lovel

other LFI students reportedly felt that a

att. at the
kindergarten level was too early and 20.9 percent ol the LIy
group felt that a start between grades 4 and 6 would be boegt .
These respondents felt that at this level students can be
involved in the decision to enter this program. Mot cover,
after being in school a few years, students are aware ol thein
ability and can therefore better decide whether or not Lhey
could cope with an immersion program. Starting at qrade IV to
VI would allow students to first acquire a qgood gqrounding in

English, while still affording more time Lhan a later start to

acquire the second language. As well, udents who o start

immersion classes at the elementary level would be qiven Lime

in the program before having teo write Lheir fi edams in

French.

About 45.5 percent of the LIFI group felt that qrades Vil

to IX were the best grades to sLart an immersion program, and

many of the students commented that grade VII was better Lhan

grade VIIT or IX as it allowed more Lime [or i student Lo
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beeome bilingual. The respondents commented that they felt
students should have a good base in English before starting
an immersion program, and they felt it takes seven years of
school to attain this. They also stated they felt that
students at the junior high level are old enough to choose and
commit Lhemselves, they can take in more information in a
shorter time than younger students, and they are able to learn
i new language faster. These respondents also felt that
Leachers in junior high will correct students’ mistakes more
readily because older students are able to understand French

qrammar casier than younger students.

Summary

Resulls from the student questionnaires indicated that
both the EFI and LFI students in this study had a positive
altitude towards their French immersion program, and felt that
it. had been a worthwhile experience. While students were
genetally satisfied with their program, some recommendations
were made for change, especially in the area of reading
materials. Students in both programs felt that they had
benefitted from the immersion program, and that being
bilingual would afford them better career opportunities.
Both groups reported that they would recommend a similar

experience to a sibling or friend, although there were
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differences In opinion as to which grade was the move

appropriate one in which to start.

overall, students in the EFI group perceived their lovel
of French proficiency in listening, speaking, and wiiting to
be higher than did the LFI gioup. However, students in Lhe
LFT group felt that these skills would improve during the rest

of their schooling, and students in both groups felt that the

would be bilingual by the end of high school.
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CHAPTER 5

CONCLUSIONS AKD RECOMMENDATIONS

General Conciusions

The conclusions suggested by data in this study indicate
that, overall, the early and late French immersion students
had similar attitudes Lowards their program. Both cohorts
appeared to consist of generally very academically able
students who viewed their programs positively. Students

commented that they were enjoying the French immersion

¢perience, and felt that an immersion program would enable
them Lo become bilingual by the end of high schocl. While
students reported they were satisfied with most aupects of
Lheir immersion program, some recommendations were made for
changes which they felt would improve present programs. Both
groups indicated that they would recommend an immersion

program Lo a younger sibling or friend.

students in both groups felt that French immersion was a
good program for learning the language, and made very positive
comments about their programs. They particularly enjoyed the
Lrips to French-speaking areas, and many students felt that
their success in the French immersion program was largely due

Lo the high quality of the teaching.



~d the need for more

Students in both EFI and LFI express

cpportunities for students to speak French, both within the

cially lield

school and in extracutricular activitie:

trips. They also expressed the need for a lataer and bettoer

lable 1o

selection of French reading materia Lo be a

should e

students. 1t was recommended that more cours

offered in French at the senior high level. While both gqroup:
seemed to be satisficd with the amount of French used in their

od the necd for more

current program, many LFI students exproes

French at Lhe grade TX level.

Most EFI and LFI students planned to look (ot a part ime
job before completing school. Althouqh a higher percentage ol

the EFI students felt that French would be of help to them in

finding such a job, most students in both qroups stated Lhey

would be prepared to use French in a job.

A high percentage of the students in both qroups
indicated that they intended Lo attend university, and most ol

fonal ticlds, They wanted

them were planning to enter prof.
to continue studying French in future cducation, and most of

them reported that they hoped to use French in their ch 1

career .

Parents of students in EFI and LFI are overall very well
I

educated, with a vast majority of them having spent



97
some Lime in post-secondary institutions. Parental attitudes
have been shown to have an effect on student academic
achievement and language acquisition (Gardner and Lambert,
1972), and this may be onc reason for the high academic and

career aspirations of these students.
While the attitudes of the EFI and LFI students toward
their program showed many similarities, some differences

between Lhe cohorts were noted in the areas which follow.

Academic Background

M students in the EFT and LFI groups reported that

they were achieving high average and above average grades,

which suggests that both groups of students in this study were
more homogencous than one would expect to find in the regular
English stream. The EFI group seemed to be more heterogeneous
than the LFI group in that a few more students were receiving
grades in the lower average range. The academic background

of the students in the LFI group was similar to that of the

LIl group in Drover’s (1988) study.

French Language Proficienc:

While most students in both groups reported that they
were attaining average or above average marks in French, more
students in EFI than in LFI reported having below average

gtades in French,
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Most of the EFI and LFI students indicated that they felt

chool situalions

they could participate adequately in out-ol
requiring the use of French. However, students  in HEI

perceived their proficiency in French listening, speaking, and

writing to be at a higher level than did students in the LI
group. Both groups indicated that the French language skill
in which they were weakest was writing. A similar difference
between self-assessments of French listening and speaking
proficiency for LFI students was noted in a previous study by

Drover (1988).

Expectations for French I Achievement.

About one-eighth of the students in EFI fcll Lhey would
be able to speak French like a native speaker by Lhe end of
grade VIII, as did a smaller percentage of the students in
LFI. Most of the students in both groups indicated Lhat, if
conversing in French, they would be able to make themselves

understood.

A greater percentage of the LFI group than Lh I cohort
felt their level of French language proficiency was higher
than they had expected it would be, mainly because Lhey were

surprised at the rate at which they learned French from

previous years. Less than ten percent of both groups staled

they were not performing as well as expecled.
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Motivation to Enter a French Immersion Program

Both groups gave improved job opportunities and the
ability to communicate with francophones as the two most
important reasons for deciding to enrol in an immersion
program. While the EFI group felt that pleasing one’s parents
was a factor in enrolling in immersion, this tended not to be
a significant factor for the LFI group who stated that having
something more challenging to do at school was of much greater

importance.

Use of French outside the Classroom

Both groups indicated that their use of French outside
the classroom was generally with teachers. They reported
speaking to [riends less often, and only rarely with parents.
1n all instances, the LFI students communicated more often in
IMrench with these groups than did the EFI students, even
though the EFI students reported having more friends in
immersion than did the LFI group. This seems to suggest that
the LF1 students have more self motivation to use French

outside the classroom.

Opportunities for French Language Use

Most EF1 and LFI students indicated that they had spent
at least a few days in a French-speaking area, usually through
school trips to st. Pierre or Quebec. Students in Labrador

also reported that they had gone shopping in Fermont, and a
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few students stated they had travelled to a French-speaking

area for a family vacation.

Both groups spent a similar amount of time reading French
material outside school, but the LFT group Lended to watch
more French television. Radio was the leaslL popular medium
for both groups, although again there was a Lendency for Lhe

LFI group to spend more time involved in Lhis aclLivity.

Future Plans for French Study

Students in both cohorts felt that their level ol French
would enable them to study in French in future education, and

almost all students indicated they would be Laking conr in

French in Grade IX, as well as in senior high school. ‘The LII

group indicated they would be more comfortable Lhan the EFI

group in taking high school courses through

» medium of
French in history or geography, mathematics, and art and
music. The EFI group indicated they would be more comlortable

studying science in French than the LFI group.

Opinions About Immersion
While students in both groups reported that tLhey wouled
recommend an immersion program to a sibling or [riend, almost

all students in EFI felt that the best Lime to enter Lhi

program was in kindergarten to Grade ITl, whereas only one

third of the LFI students thought this was the best Lime.
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About half of the LFI students felt grade VII was the best
time to start, while the remainder felt grade IV to VI was the
best entry level. The opinions expressed by the LFI students

in this s

udy regarding the most appropriate entry level were
similar to those reported by LFI students in a previous study

by Drover (1988).

Recommendations

The following recommendations are suggested from the

conclusions drawn in this study:

1. Given the geographical location of the province, schools
should continue to offer school trips to francophone areas so
that students are not only exposed to French culture, but are
provided the opportunity to communicate with a variety of
native French speakers. However, schools should also
encourage students to utilize French language resources which
are available to them to help them improve their skills,
especially French radio and television. Teachers should help
students develop better attitudes to these media, and motivate
their use through class and home assignments organized around

such things as games or debates.

2. Schools and/or school boards should provide seminars to
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make parents aware of programs available for them to learn
French. Should parents take advantage of tLhese second

language classes, students might be motivated to communi

tat e
with parents in French, and families might be encouraged Lo

spend a vacation in a French- speaking environment.

3. There is a need for more French reading and 1eference
materials to be made available to students. Public libraries

in areas of the province which have French immersion ol

should consider including the purchase of French reading

materials in their budget.

4. There is a need for more teachers trained in French,
especially as substitute teachers for French immersion. Given
the need for French teachers in this province, Memorial

ccial

University of Newfoundland might consider designing a

program at the undergraduate level for PFrench language

teaching.

Recommendations for Further Study

1. A follow-up study should be conducted with this group of

students when they have reached senior high to determine it

the attitudes of the EFI and LFI students have changed over



time.

2. A student questionnaire similar to the one used in this
study should be administered to Grade VIII students in other
school years to determine if the attitudes of students towards
IFrench immersion is similar to the students included in this

study.

3. A study might be conducted to determine if there is a
correlation between the French recreational reading of

students and their ability to write in French.

4. Further study is needed to determine if the English
language skills of the EFI students are similar to those of
the LFI and regular English stream students at the junior high

level .

5. lMurther study might be undertaken to examine the ratio of
boys to girls in all French immersion classes in Newfoundland
and Labrador to determine if similar numbers of male and

female students are choosing the immersion option.
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1o
Province of Newfoundland and Labrador

School Districts and Individual School Enrolments
Enrolments - Grade VIII

Late French Immersion - Total 156
Avalon Consolidated School Board
Macpherson Junior High - 62

Avalon North Integrated School Board
Holy Redeemer, Bay Roberts - 18

Labrador West Integrated School Board
Menikek, Labrador City

Labrador Roman Catholic School Board
Labrador City Collegiate - 19

St. John’s Roman Catholic School Boarrl
St. Pius X -

Early French Immersion - Total 83
St. John’s Roman Catholic School Board
St. Joseph's - 22

Labrador Roman Catholic School Board
Labrador City Collegiate -

Avalon Consolidated School Board
Macdonald Drive Junior High - 30

Terra Nova Integrated School Board
Gander Collegiate - 21



APPENDIX B



(R

GRADE EIGHT STUDENT SURVEY

LATE FRENCH IMMERSION

1990



Student Survey for Grade 8 Late French Immersion

School

Boy Girl
Date _

This survey is a research project on French immersion.
Your answers will be very helpful in evaluating French
immersion programs in Newfoundland and Labrador from the
viewpoint. of a student. Please answer all questions as best
you can. You may ask the teacher about any questions you are
having trouble understanding.

The questions ask about your background, how you feel
about your abilities in French, your opinion about French
immersion programs, and about your future plans. THIS IS NOT
These are no right or wrong answers to the questions.

our answers will be strictly confidential. PLEASE DO
NO'T" PUT YOUR NAME ON THE PAPER.

or the question which asks for information about your
parents, “mother" means mother, stepmother, or female
guardian; "father" means father, stepfather, or male guardian.
(A guardian is someone you live with who has responsibility
for you, just like a parent if the parent doesn’t live with
you.)

Plecase read the questions carefully. Answer as well as
you can but don't spend too much time on one guestion. You
need to answer honestly about your experiences and opinions.
You do not need to answer the comment sections if you do not
have anything else to say about the answer you have given.

THANK YOU FOR YOUR COOPERATION.
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1. In the chart below, mark an "X* in the approptiate column
to indicate your answer.

How much instruction in French did you receive in cach of
the following grade

Grade More than 2 2 Periods 1 Period No French
Periods per Week Per Weck Pet Week at,

6

5

4

1f more than 2 periods per weck, please specily how many.

grade 4 grade 5 _ grade o

2. Did you study French in the primary grade
YES NO

If YES, which grades?

3. Have you had any opportunities to leain French oul
school? (e.g. trip to Montreal)

YES HO
If YES, please describe them below.

Type of Opportunity Approximate Time (year and
duration)
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Wwhat do you feel arc the most important reasons for you
to be in a French immersion program? (Circle as many as
apply)
1. Belter job opportunities

2. To have something more challenging to do at school

To acquire an appreciation and understanding for
French culture and people

4. To help improve your native language skills

5. To help you learn another language better (i.e. an
appreciation of the nature of language and how it
works)

6. To enable you to communicate with French-speaking

people at home and abroa

7. To please your parents

llow many of your friends at school are in the French
immersion program? Circle the appropriate answer.

1 all

2. most

3. almost half
4. some

5. nonc

Will you take subjects in French next year?
YES NO

If YES, which subjects will you take?




what are your plans for studying Fronch

riot high
school? (Circle ONE)

1. take two or more courses in French per yoear
2. take one course in French per yeat

3. take no courses in French

8. In the chart below, mark an X" in Lhe apptoptiate column
to indicate your answer.

How comfortable would you feel aboul taking senior high
school courses in French in the following atcas?

course not at all comlortable very
comfortable combfortable
history / geography
mathematics
science

art and music

Will your level of French cnable you Lo study in French
in future education?

YES MO
10a Do you plan to look for a part time job before
completing school?
YES MO
b Do you think that French will be of help to you in
finding such a job?

YES HO



11a. Will you be prepared to use French in a job?
YES NO

b. 1f NO, why not?

12. In the charts below, mark an "X" in the appropriate
column to indicate your answer.

To what extent do you feel you can participate
effeclively in out-of-school situations requiring
istening to, reading, writing and speaking French. Add
any comments you wish below.

With confidence Adequately  With considerable
difficulty

LISTENING

SPEAKING

READING

WRI'TING

Ccomments:

b. Do you speak French outside the classroom with:
often Sometimes Never
FR1ENDS

TEACHERS

PARENTS

Comments




. Do you use French outside the classioom in:
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often Somet imes Never
Watching
television
Listening to
the radio
Reading
Comments :

13. How well do you expect you will be able Lo
by the end of Grade VITL? (Circle Oh

1. Like a native speaker

2. Enough to make myself understood in a conve

3. Not well at all

14. How does your present level of proliciency in Fre
compare with what you expected when you cntered a
immersion program? (Circle ONE)

p 9 I have achieved more than I expected
2. My level is about what [ expeclLed
- I am not as good as I thought [ would be

Comments:

wak French

ion




15,

.

What other goals did you expect to achieve after
completing a late French immersion program at grade
vIiLr?

Did you achieve this goal?

YES NO
YES NO
YES NO

6.

What do you think you will end up doing after graduating
from high school? Circle ONE.

1. go Lo universit

2. go to a community college or other business/technical
school

3. get a full time job

4. other (please write in)

5. don’t know

What are your long range career plans?

i8.a) Please circle the highest level of education that your

MOTHER has obtained.

T elementary school

- 8 some high school

3.  high school diploma

a. some community college or business/

technical school

5% graduation from community college or
business/technical school or nursing school

6. some university
7. university degree (e.g. B.A.. B.Sc.)

8. graduate or professional degree (e.g. M.A., Ph.D)
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18b. Please circle the hlqhest level of education thal your
FATHER has obtained

i elementary school
2. some high school

. T high school diploma

some community college or business/
technical school

S, graduation from community college ot
business/technical school or nursing school

6. some university
7. university degree (e.g. B.A.. B.Sc.)
8. graduate or professional degrec (e.g. M.A., Ph.D.,

19. What aspects of the French immersion program you
followed were particularly good?

20. What would you like to see done to improve the French
immersion programs in the schools in this aica?

21. I am satisfied with the amount of French used in the
late immersion program.
YES NO



22. At what grade do you think a student should start a
French immersion program? (Circle one)

1. primary Level (K - 3)

% Klementary Level (4 - 6)

3 Junior High Level (7 - 9)
4. Senior High Level (10 - 12)

why do you think so?

Would you recommend a French Immersion program to a
younger brother, sister or friend?

25

YES NO NOT SURE

Comments:

24. What was your aveiage mark in French so far for this
year? (Check ONE)

& over 85%) ( 84%-80%) ( 79%-75%)
( _74%-70%) ( 69%-65% ( 64%-60%)
( 59%-50%) ( below 50%)

What is your approximate overall average in all subjects

for this year so far? (check ONE)

( ___ over 85%) ( ____ Ba%-80%) (___ 79%-75%)
(____ 74%-708) ( ____ 69%-65%) ( ____64%-60%)
{___ 59%-50%) ( ____ below 50%)

THANK YOU FOR YOUR COOPERATION
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GRADE 8 STUDENT SURVEY

EARLY FRENCH IMMERSION

1990



Student Survey for Grade 8 Early French Immersion

School

Boy Girl

Date

This survey is part of a research project on French
Immersion. Your answers will be very helpful in evalualing
French immersion programs in Newfoundland and bLabrador from
the viewpoint of a student. Please answer all questi
best you can. You may ask the teacher about any quc
are having trouble understanding.

The questions ask about your background, how you lcol
about your abilities in French, your opinion aboul French
immersion programs, and about your future plans. THIS 15 NOT
A TEST. There are no right or wrong answaer Lo the quos

fons,

Your answers will be strictly conflidential.
NOT PUT YOUR NAME ON TIE PAPER.

For the question which asks for information aboul. your
parents, "mother" means mother, stepmother, or [female
guardian; "father" means father, stepfath.r, or male guardian.
(A guardian is someone you live with who has r ibilivy
for you, just like a parent if the parent doc: live with
you.)

You do not need to answer the comment ¢ il you do not
have anything else Lo say about the answer you have given.

THANK YOU FOR YOUR COOPERATIOM.
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1. 1n the chart below, mark an "X" in the appropriate column

to indicate your answer.

How much instruction in French did you receive in each of
the following grades:

Grade 80 - 100% 60 - 79% 40 - 59% 20 - 39%

3

a

2. At what grade did you start reading instruction in
English?

3. Have you had any opportunities to learn French outside
school? (e.g. trip to Montreal)

YES NO
I'f YES, plcase describe them below.

‘'ype of Opportunity Approximate Time (year and
duration)
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What do you feel are the most important reasons for you
to be in a French immersion program? (Circle as many as
apply)
1. Better job oppottunities

2. To have something more challenging to do at school

3. To acquire an appreciation and understanding for
French culture and people

4. To help improve your native language skills

5. To help you learn another language better (i.c. an
appreciation of the nature of language and how it
works)

6. To cnable you to communicate with French sy
people at home and abroad

king

7. To please your parents

How many of your friends at school are in Lhe French
immexrsion program? Circle the approptiate answer.

1. all
2. most
3. almost half
4. some

5. none

Will you take subjects in French next year?
YES _ o

If YES, which subjects will you take?
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Whal. are your plans for studying French in senior high
school? (Circle ONE)
1. take two or more courses in French per year

2. take one course in French per year

3. take no courses in French

8. In the chart below, mark an "X" in the appropriate column
to indicate your answer.

How comfortable would you feel about taking senior high
school courses in French in the following areas?

not at all comfortable

very
comfortable comfortable

course

history / geography

mathematics

cnee

art and music

Will your level of French enable you to study in French

9.
in future education?

YES NO

Do you plan to look for a part time job before

10a
completing school?

YES NO
b Do you think that French will be of help to you in
finding such a job?
NO

YES
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1la. Will you be prepared to use French ina job?
YES NO

b. If NO, why not?

12. In the charts below, mark an "X" in the appropt iate
column to indicate your answer.

a. To what extent do you feel you can participate
effectively in out-of-school situations requiring
listening to, reading, writing and speaking Mench, Add
any comments you wish be Low.

With confidence  Adequately With considerablo
dilficully
LISTENING _
SPEAKING _
READING _
WRITING
Comments:

b. Do you speak French outside the classroom wilh:
often somelLines Merver
FRIENDS

TEACHERS

PARENTS

Comments:
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¢. Do you use French outside the classroom in:
Oof ten some times Never

Watching
television

Listening to

o radio

Reading

comments:

13. llow well do you expect you will be able to speak French
by the end ol Grade VIII? (Circle ONE)

1. Like a native speaker

Enough to make myself understood in a conversation

3. Not well at all

14. low does your present level of proficiency in French
compare with what you expected when you entered an
inmersion program? (Circle ONE)

1. I have achieved more than I expected
e My level is about what I expected
3. I am not as good as I thought T would be

comments :
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15, What other goals did you expect to achieve after
completing an early French immersion ptogram at grade

VIII?

Goal Did you achicve this qoal?
1s ___¥ES  ___ No
2 __V¥ES
s ___¥YES  ____No

16. What do you think you will end up doing after qraduating
from high school? circle ON

1. go to university

2. go to a community college or other business/technical
school

3. get a full time job

4. other (please write in) _ o

5. don’t know -

17. What are your long range carcer plans?

18.a) Please circle the highest level of aducat.ion that your
MOTHER has obtained.

1. elementary school
2. some high school
3.  high school diploma

4. soma community college or business/
technical school

5. graduation from community college or
business/technical school or nursing school

6. some university
7. university degree (e.g. B.A.. B.Sc.)

8. graduate or professional degree (e.q. M.A., Ph.D)



18b.

137

Please cirtcle the highest level of education that your

FATHER has obtained.
15 elementary school
2. some high school

o high school diploma

4. some community college or business/
technical school

5. graduation from community college or
business/technical school or nursing school

6. some university
% university degree (e.g. B.A.. B.Sc.)
8. graduate or professional degree (e.g. M.A., Ph.D.,

what aspects of the French immersion program you
followed were particularly good?

20.

Whal would you like to see done to improve the French
immersion programs in the schools in this area?

2L,

1 am satisfied with the amount of French used in the

catly immersion program.
YES NO
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22. At what grade do you think a student should stairt a
French immersion program? (Circle one)

% Primary Level (K - 3)
- Elementary Level (4 - 6)
i 8 Junior High Level (7 - 9)

4. Senior High Level (10 12)

Why do you think so?

23. Would you recommend a French immersion program to a
vounger brother, sister or friend?

YES NO

Comments:

24. What was your average mark in French so far for this
year? (Check ONE)

( over 85%) ( 84%-80%) ( TG %)

( 74%-70%) ( 69% G5% (_____64% 60%)

( 59%-50%) ( below 50%)

25. what is your approximate overall average in all subjecis
for this year so far? (Check ONE)

( over 85%) (_ 84%-80%) ( 1 7S%)
( 74%-70%) ( 69%-65%) (____64%-60%)
( 59%-50%) ( below 50%)

THANK YOU FOR YOUR COOPERATION
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7 Bast Middle BatlLeiy Road
St. John's, N{ld

ALA 1A3

December 22, 1989

Superintendent

Avalon North Integrated School Board
Box 500

Spaniard‘s Bay, Nfld.

A0A 3X0

Dear Dr. Trask:

I am presently a graduate student at Memorial University and
am working towards a Master'’'s Degree in kducation. In order to
fulfil the requirements for this degree, I must complete a
study in the area of French as a second language. My advisor
for this project is Dr. Glenn Loveless in the cully of
Education.

My thesis proposal is entitled "A Comparison of Harly and Late
Immersion Students’ Attitudes Towards Their Program at Uhe
Grade Eight Level". For this research project I would like Lo
use all grade eight immersion students in the province. 'This
would involve the administration of a survey questionnaire to
all students in this population by the home room Leachots
before the Easter break. This questionnaire will tLake
approximately thirty minutes to administer. Student respon
will be confidential as it will not be required lor the
student’s name to appear on the questionnaire.

Very little research has been done in cthis arca in Lhe
province. Studies have been done in Lhe arca ol ustudent
achievement, but there is not a lot of information on how
early and late French Immersion students view their respective
programs. Research in this area will provide students’
opinions as to how they perceive the: i
their needs and expectations. Results E
be beneficial in pointing to strengths in the programs,
well as identifying areas which students [ecel may need some
changes.

Should you be willing to grant your permission for the grade
eight immersion students in your board to be involved in Lhis
survey, please complete the enclosed form at your convenicnce
and return it to the undersigned in the enclosed self
addressed envelope.

Yours truly,

Gwen Bannister
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T e QBaaban Consalbidated S chaok Baard,

P.O. BOX 1980, ST. JOHN'S, NEWFOUNDLAND A1C 5R5
TELEPHONE (709) 754-0710 FAX (709) 754-0122

CONSOLIONTED SENTOL

March 14, 1990

Mrs. Gwen Bannister

7 East Middle Batterv Road
st, John's, NF

AlA 1A3

Dear Mrs. Bannister:

I wish to replv to vour letter requesting permission to administer a
questionnaire to students at the Grade 8 level both in late and early
French Immersion.

I have perused the questionnaires which you propose ta use and find
nothing in them to which I would obfect. (Please reword question
#6). I have further conversed with Mr. G. Mayo, principal of
Macpherson Junior High School and Mr. R. Hillier, principal of
MacDonald Drive Junior High and thev have no problems administering the
questionnaires at a time which would be convenient to you and the
classes selected at the school.

Please be advised, however, that parent permission forms must be signed
and returned to the school before any questionnaires are administered.

On behalf of the oard as per the conditions attached, permission is
granted.

Yours truly,

F.H. Tulk,
Assistant Superintendent.

FHT/rt

c.c. Mr. G. Mayo
Mr. H. Rillfer



Labrador West Integrated School Board
Bou—62 (49 TAMARACK DI
CoxnexBrook NILA. LAMRADSR C1TY, NF.
Arvave

Januaz)‘/ ler 1933

4s. Guen Barnister

East Middle Battery Road
t. John's, NEld.

AIA IAZ

PRIRCEY

Dear Ms. Bannister:
I hereby confirm that permission is granted you to administer a
student guestionnaire to the grade eight 55[&\’ and late French
immersion students of this school distric your ceseacch
involving a survey of student attitudes tovazd theis program.

I understand that this study is part of the requirements of your
Master's Degree progranm.

Yours truly,

Mr. Robert Martin
District Superintendent

ROTE:  Bun by scbot wih U7 Zh S (a2



Labrador Roman Catholic School Board
Box 1300

Wabush, Labrador

AOR 1BO

Janvary , 1989

Ms. Gwen Bannister

7 East Middle Battery Road
St. John's, NEld.

AlA 1a3

Dear Ms. Bannister:

I hereby confirm that permission is granted you to administer o
student questionnaire to the grade eight sarly and late French
immersion students of this school district in yeur research
involving a survey of student attitudes toward their program.

I understand that this study is part of the requirements of

your
Master's Degree program.

Yours kruly,

Mr. Patrick Furlong
District Superintendent



TELEPHONE 753-8530 FAX (709) 7538407

Roman Catholic Sciaol Board for-St. John's

BELVEDERE
BONAVENTURE AVENUE
ST. JOHN'S, NEWFOUNDLAND
AIC 324

1999 01 09

Ms. Gwen Bannister

7 East Middle Battery Road
St. John's, Nfld

AlA 1A2

Dear Ms. Bannister,

Permission is granted for you to administer a student
questionnaire to the grade eight early and late French
immersion students of this school district in your
research involving a survey of student attitudes toward
their program.

I understand that this study is part of the requirements
of your Master's Degree program.

Please send me a copy of the questionnaire.

Yours truly,

Geraldine Roe
Associate Superintendent
Curriculum/Instruction

GR:msc



ROMAN CATHOLIC SCHOOL BOARD — HUMBER ST. BARBE

PO BOX 268 CORNER BROOK. NEWFOUNDLAND A2H 669
TEL 1709) 63y

16 January 1990

Ms. Gwen Bannister

7 East Middle Battery Road
St. John's, Nfld.

AlA 1A3

Dear Ms. Bannister:

R Your survey request

At present, our Prench Immersion Program is up only to Grade 7.
As such, we will not be able to participate in your Grade 8 study.

Best wishes.

Sincerely,

Leo P. Whelan
7y SUPERINTENDENT OF EDUCATION

LPW/bc



TERRA NOVA CAPE FREELS
INTEGRATED SCHOOL BOARD

Head Office: 203 Elizabeth Drive, Gander. N7 A1V 1H6
Phone 709-256-2547/4324 Faz 9-651-3044

Badger's Quay Office: Box 9, Badger’s Quay, NF
Phone 709-336-2422/3230 Fux:

1B0
709-336-2397

January 9, 1990

Ms. Gweun Banuister

7 East Middle Battery Road
St. John's, NF

AlA 1A3

Dear Ms. Bannister:
[ hereby confirm that permission is granted you to administer a studeat

to the grade cight and late French Immersion students of this school
research involviag a survey of student attitudes toward their program.

questionnaire
trict in your

I understand that this study is part of the requirements of your Maaster's Degree
program.

Yours truly,

Jack Waye
District Superintezrdesnt

w/fg
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