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ABSTRACT 

This document contains a report of a Master's level 

counselling internship conducted at the Memorial university 

counselling Centre in partial fulfillment of a Master's of 

Education program in Educational Psychology. The internship was of 

12 weeks duration and ran from May 9, to August 5, 1994. 

chapter 1 discusses the internship option and rationale, 

outlines the intership goals, and describes the internship setting. 

Supervision and evaluation of the intern are also outlined along 

with confidentiality issues and ethical considerations. 

chapter 2 deals with the actual counselling and professional 

activities conducted during the internship. It describes the 

individual counselling conducted, including concerns of clients and 

issues addressed. Specific counselling s~ssions are highlighted to 

provide insight into the intern's growth and development. Other 

related activities reviewed include medical interviewing skills 

training, Career Planning Centre involvement, and internship 

related readings. 

Chapter 3 presents the intern's research into Career 

Indecision. The first section includes the purpose, rationale, 
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definitions, significance of previous findings, hypotheses and 

research questions, limitations, delimitations, and a literature 

review. The methodology section outlines the sample, 

instrumentation, procedure, analysis, consents, and safeguards . 

The data were analyzed in an empirical and descriptive fashion, and 

described career indecision as related to various contextual and 

demographic factors. The results were further analyzed, using two 

popular subtypes of career indecision, namely that of the undecided 

and indecisive career clients . 

Results consistently found that the Career Planning Centre 

service was related to lower career indecision In 

analyzing subtypes, a significant difference was found in the 

identified uncertain group when they received individual career 

counselling at the MUN Counselling Centre; however, this service 

was related to higher indecision scores. The descriptive analysis 

suggested two underlying causes of career indecision, which were in 

the areas of employment availability and program availability and 

eligibility. These factors were given (the descriptor of Market 

Driven Indecision. Recommendations were made for both Memorial 

University counselling Centre Services and future research into the 

area of career indecision. 
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CHAPTER ONE - INTRODUCTION 

Internship option 

One of the program options available for graduate students 

pursuing the Master's degree in Educational psychology at 

Memorial University of Newfoundland is the carrying out of a 

counselling internship. The internship consists of an eight to 

twelve-week placement in an approved setting and is intended to 

permit the intern to gain further practical experience and 

professional focus. In addition to the wide assortment of 

professional activities in which interns are typically expected 

to participate, they are required to conduct, during the 

internship period, a research study appropriate, in terms of 

content and scope, to such a placement. The study must be 

integrated into the internship experience and must provide an 

opportunity for interns to systematically examine, to a limited 

extent, some aspect of their professionaf activity. 

The purpose of the internship is to provide an extension of 

the practicum and to develop a flexible program that provides: 

1. For the development of competencies for each intern based on 

his/her needs, previous experiences, and future vocational 

plans. 



2. For practical experiences that will bring into focus the 

theoretical training received during the formal part of the 

program. 

3. For practical experiences that will enable the intern and 

the department to evaluate the intern ' s ability to 

effectively work in his/her chosen field. 

-4. Opportunities for the intern to evaluate his/her personal 

behavior modalities and work toward making any necessary 

changes. 

5. For feedback from the internship setting to the department 

regarding strengths and weaknesses of its students so that 

program improvements can be implemented. 

6. For the development of research and problem-solving skills 

appropriate to the needs of the student and the setting, 

considering the nature of his/her placement and vocational 

plans. (Internship Programme Handout, 1975, p. 2) 



Rationale 

The internship option, with a placement at the MUN 

Counselling Centre, was selected for the following reasons: 

1 . It would allow the intern to work with specialized 

counselling professionals, most of whom hold Ph . D's. 

2. It would provide an opportunity to implement and further 

develop skills learned in the academic program, under close 

professional supervision. 

3. Close supervision would allow fairly immediate feedback on 

the strengths and weaknesses of the counselling intern and 

his counselling skills and process . 

4. The MUN Counselling Centre would provide a ready setting for 

research projects. 

5. The MUN Counselling Centre is an approved and nationally 

accredited internship setting. 



Internship Goals and Objectives 

The main goal for the internship was to gain further 

practical experience and professional focus in counselling, in 

order to enhance the personal and professional growth and 

development of the intern. This was accomplished by meeting the 

following objectives: 

L To learn new and further develop existing individual 

counselling skills through exposure to the concerns of 

university students. 

2. To enhance knowledge of processes and procedures of brief 

therapy and engage in practical application, if possible. 

3 . To become familiar with career counselling methods and 

practices, including the various career assessment tools. 

4. To gain exposure to the Career Planning Centre and become 

familiar with the information available, in order to enhance 

career counselling skills. 

5. To explore current developments in community counselling 

services and the biopsychosocial approach to personal 

adjustment. 



6. To become familiar with the medical interviewing process and 

the Interpersonal Process Recall learning methods . 

7. To gather information from the administration and 

interpretation of the Career Decision Scale (CDS), necessary 

for completion of the research component of the internship 

placement . 

8. To conduct a small-scale research project, at a level 

consistent with what a practicing professional in such a 

setting might engage. 

Internship setting 

Interviews were held by the University Counselling Centre, 

and a Master's level internship for the Spring semester 1994 was 

offered to and accepted by the intern, on the basis of mutual 

interests, skills, and professional goals· (Appendix A). Through 

the joint support of Dr. Lee Klas, Program Chair of Educational 

psychology Graduate Programs, and Dr. George Hurley, Associate 

Professor and Acting Training Director of the University 

counselling centre, the internship placement was set for twelve 

weeks commencing May 9, 1994 to August 15, 1994. 



The following issues were cons idered before choosing the 

internship setting (Internship Programme, 197 5, p. 2) : 

1. The quality of professional supervision available at the 

Centre. 

2. The quality of learning opportunities and experiences likely 

to be available at the Centre . 

3. The relevancy to, and usefulness of, such experiences in the 

actual setting in which the intern ultimately expects to 

work. 

4. The availability of time for full-time involvement of the 

intern for a minimum of twelve consecutive weeks. 

5 . Availability of a qualified field supervisor on-site. 

6. Ready access to a faculty supervisor during the internship 

period. 

A description of the services available outlined in the 

Memorial University Counselling Centre Referral and community 

Resources Handbook (1994) are as follows : 

The primary function of the Counselling Centre is to 

help students release, develop, or direct their 



personal capabilities . Through i ndividua lized personal 

counselling and a wide range of group programs, 

professional faculty at the Centre, with the assistance 

of supervised interns and practicum students from the 

various counsellor training programs on campus, help 

students to develop their own unique resources (p. 5). 

Learninq Bnbane_ent Proqraa.. The Centre offers a 

number of short courses and structured workshops in 

which students learn to apply general strategies for 

handling university-level work more effectively . 

Specifically, these programs provide training in 

organizational techniques to comprehend study materials 

and, later, to recall the materials for essays, class 

presentations , and tests. Programs routinely offered 

include, Speed Reading and Comprehension, Organizing 

Ideas for Term Papers and Essays, and Oral 

Communication (p . 5). 

Career Planninq Centre. The CPC is a drop-in facility 

where students may come informally, without appoint­

ment, to peruse various kinds of career and educational 

information . Information available in the CPC can help 

broaden the student's awareness of various career 

alternatives and can provide detailed information on 

those alternatives (p . 5). 



:Individual and Group counselling . In addition to 

individualized personal counselling, the Centre offers 

specialized group and training programs. For example, 

the intellectual and personal growth of many students 

is blocked by such phenomena as fear of testing 

situation, continued high levels of cognitive and 

physical arousal, fear of asserting oneself, and other 

debilitating concerns. Such difficulties may be dealt 

with on either an individual or group basis depending 

upon the student's wishes. Therefore, programs such as 

Test Anxiety Management, Relaxation Training, 

Biofeedback Training, and Assertiveness Training are 

routinely offered (p. 6). 

Credential. Service. The centre provides a job-search 

services for students in the Faculty of Education. The 

Counselling Centre Credentials Service holds all 

relevant employment documents in a t entral file. 

copies are then sent to prospective employers at the 

student's request. This service is currently offered 

only to students interested in obtaining teaching 

positions; plans are in place to expand to include 

students in other faculties when funding becomes 

available (p. 6) . 



su.aary. The facilities are open Monday through 

Friday, 9 a.m. to 5 p.m. All serv ices are free to 

students and, upon the approval of the director, to 

faculty and staff. Appointments can be made in person 

or by telephone (737-8874) (p . 6) . 

Faculty and Staff of the MUN Counselling Centre are as 

follows : 

Elizabeth Church, Ph.D . , Associate Professor in Counselling 

Ted Ciesinski, Pre-doctorial Intern 

Elaine Davis, Ph. D., Associate Professor in counselling 

Michael Doyle, Ed. D., Associate Professor in Counselling 

Sandra Dupont, M. Sc., Lecturer in Counselling 

Roberta Dwyer, Intermediate Secretary 

John Garland, Ph.D., Associate Professor in Counselling 

George Hurley, Ph . D., Director and Associate Professor in 

counselling 

Kathleen Kenny - Intermediate Clerk! steno 

Lester Marshall, B. Sc . , Reading specialist 

Mark schoenberg, Ed.D., Professor Emeritus 

wayne Yetman, Administrative Assistant in counselling 
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Supervision and Evaluation of the Intern 

The responsibility for the supervision of the intern was to 

be shared by the Divisions of Educational Psychology (Faculty of 

Education supervisor) and the Memorial University counselling 

Centre (Field Supervisor). 

The Field Supervisor had the following responsibilities: 

1. To consult with the intern and Department supervisor during 

the period when the internship proposal was being developed. 

2. To have primary responsibility for the on-going supervision 

of the intern's counselling activities and in conjunction 

with the Training Director at the Centre, for the 

coordination of all the intern's professional activities 

conducted at the Counselling Centre. 

3. To facilitate the intern's access to appropriate 

professional opportunities and to the professional personnel 

at the Centre essential to a full and successful internship 

exper ience. 

4. To arrange for other Centre faculty to serve in an adjunct 

superv,isory capacity to the intern where the professional 

activities are especially relevant to their particular areas 
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of expertise at the Centre. 

5. To meet with the intern and the Department supervisor midway 

through the internship period to assess the intern's 

progress and determine any changes in the internship as 

needed. 

6. To meet with the Department Supervisor at the conclusion of 

the internship to conclude a summati ve and process 

evaluation of the intern and the internship (Appendix B). 

The Departmental Faculty Supervisor was responsible for 

assisting the intern in the preparation of the internship 

proposal and in making the many decisions associated with this 

process. He also collaborated and consulted with Counselling 

Centre faculty during the period and was available throughout the 

internship for consul tatioD with the intern and the internship 

supervisor, as needed. He also consult'd with the field 

supervisor to ascertain a summative evaluation of the intern and 

the internship, which was held in August, 1994. 

Supervisors: 

Faculty of Education supervisor - Dr. Lee Klas 

Field Supervisors - Dr. Elaine Davis and Dr. George Hurley 
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Confidentiality and Ethical Considerations 

The intern understands that he is bound by the same 

confidentiality and ethical guidelines which are set for all 

university Counselling Centre personnel. The intern is further 

aware of and bound by the confidentiality and ethical guidelines 

as set out by his current membership in The Association of 

Newfoundland Psychologists (ANP), Canadian Psychological 

Association (CPA), and the Canadian Guidance and counselling 

Association (CGCA). Also, for the research component of the 

proposal, the intern is aware of and bound by the Ethical 

Guidelines for Research Involving Human Subjects (Appendix C). 
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CHAPTER TWO - INTERNSHIP ACTIVITIES 

Individual counselling 

The focus of the HUN counselling Centre is on short term 

therapy for students with problems in personal, academic, and/or 

career areas. Sessions are about 50 minutes in duration, and 

generally there is only one scheduled session per week . The 

counsellor, in consultation with the client, determines the 

optimal number of sessions. 

All sessions are confidential. However, the release of 

confidential materials is required in situations of suspected 

current child abuse, of potential harm to the client or others, 

and where the court may subpoena records. If the counsellor 

thinks that it would be useful to discuss a client's progress 

situation with another professional (eg. physician), this would 

be done only after consultation with the f client and written 

consent. 

All referrals are managed by the front office administrative 

staff of Kathleen Kenny or Roberta (Bobbie) Dwyer. Appointments 

are scheduled by the front office staff and the counsellor is 

notified when the client has arrived. The client is then met by 

the assigned counsellor in the front office and escorted to the 

audio-visual room or the counsellor's private office, depending 



14 

upon the client's preference . In genera l, all clients were 

escorted to the taping (audio-visual) room initially, and their 

preference was elicited as to taping versus not taping the 

sessions. Only two clients did not want their sessions taped, 

after the purpose of the taping was explained to them. 

Instructions given to the clients in this regard included that 

the tapes were used for instructional/learning purposes only, the 

counsellor's supervisor would be the only person to have access 

to the tapes, and that all tapes would be erased. All 

individuals were shown and requested to read and sign a consent 

form for the purposes of taping. All persons willing to be taped 

were accommodated, except on rare occasions when the room was 

being used for priority purposes. The tapes themselves were 

reviewed by: 

1. Counsellor - The intern often reviewed tapes to pick up on 

information missed during the first interaction and to 

assess counselling techniques and st:rategies applied. The 

review was also valuable in identifying areas of possible 

intervention which were missed during the session . 

2. supervisor and Counsellor - During supervision (two hours 

per week) the assigned supervisor and the intern used the 

tapes as instuctional tools. Either Dr. George Hurley, 

Dr. Elaine Davis used their considerable expertise in 

evaluating the counsellor/client interactions, building upon 
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the pcs! ti ve aspects and providing remedial suggestions for 

the areas earmarked for improvement . These supervisional 

sessions proved invaluable, as feedback was available 

shortly after the ind! vidual sessions were held, allowing 

for accurate recall and assessment . 

3 . Interpersonal Recall-Medical Interviewing - Once a week for 

eight weeks. sessional tapes were shown in a shared forum 

with medical interns from the Health Sciences Centre. This 

allowed the medical interns to observe more indepth 

counselling and psychotherapy sessions and provided the 

counselling intern with first hand observation of clinical 

interviewing skills and techniques . 

Clients and Concerns 

A total of 18 individual clients wet e seen for a total of 59 

individual sessions . Of the 18 individuals, six were male and 

twelve were female. Frequency of client's sessions were as 

follows: 

Five clients attended one session only 

Seven clients attended two sessions each 

One client was seen three times 

Three clients were seen five times 



One client was seen ten times 

One client was seen twelve times. 

Termination categorization was as follows: 

Terminated by mutual consent - ten clients 

Terminated by client - two clients 

Terminated by counsellor - six clients 

Concerns fell into the three broad classifications of 

personal, academic, and career. Of the 18 clients seen, eight 

presented career concerns, while ten presented an array of 

personal issues. There were no strict academic issues dealt 

with, as these matters are generally referred to Mr. Lester 

Marshall, especially during the summer months. 

Career Concerns 

The career concerns were usually centered around issues of 

(Gibson & Mitchell, 1980): 

16 

1. Car •• r Develop •• nt - That aspect of one's total development 

that emphasizes learning about, preparation for, entry into, 

and progression in the world of work (p. 308). 
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2. Career Bducation - Those planned for educational experiences 

that facilitate a person's career development and 

preparation for the world of work. The totality of 

experiences through which one learns about and prepares for 

engaging in work as part of a way of living (p. 308). 

3. Career Guidance - Those activities carried out by 

counsellors for the purpose of stimulating and facilitating 

career development in persons over their working lifetimes. 

These activities include assistance in career planning. 

decision making, and adjustment (p. 308). 

4. occupational InforaatioD - Data concerning training and 

related educational programs, careers, career patterns, and 

employment trends, and opportunities (p. 308). 

Typically, in exploring career issues clients were 

encouraged to complete the strong Intere~t Inventory (1985), The 

Self Directed Search (Holland, 1986), or in the case of students 

with little or no work experience, The Destiny Career Planning 

Manual (McClure, 1990). Quite often, clients were encouraged to 

complete both the strong and the Self Directed Search. This 

combination seemed to reinforce understanding of the Holland 

Codes, which are used in both the strong Interest Inventory and 

the Self Directed Search. Detailed interpretations of the strong 

Inventory were given on an individual basis and the results of 



the Self Directed Search were often compared to enhance the 

validity of the identified Holland Codes. Clients were then 

taken to the Career Planning Centre and shown how to use the 

Holland occupational Code and other related resources. Career 

Planning Centre staff were often used for consultation and 

referral as per specific material requests. 

Personal Concerns 

Clients' personal concerns will not be discussed in detail 

to ensure client/counsellor confidentiality bond. However, in 

general, presenting concerns fell into a mixed array, including 

issues of: 

Free Floating anxiety 

stress management 

Assertiveness 

Anger management 

Relationship concerns 

Alcohol and drug use, abuse, and dependence 

Parental problems 

Financial stressors 

Sexual harrassment 

General anxiety and phobias 

other situational and developmental problems. 

18 
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Personal concerns differ from career concerns in that a set 

sequence of career guidance activities could be applied across a 

wide variety of individuals, regardless of how their career 

concerns were presented. Personal issues, however. vary from 

individual to individual in both presentation and typology. The 

intern found that if he tried to approach a presenting concern 

(eg . anxiety) in a manner similar to a previous presentation, the 

client often became quite confused, very quickly. Everyone is 

individual in nature and kind . While it is acceptable to use the 

same therapeutic tools to address similar concerns, one's 

approach or method must be adapted and molded to meet the 

individual's needs. This was probably the most powerful lesson 

in counselling/psychotherapy which the intern personally 

experienced at the Counselling Centre . 

A second related lesson of vital importance is that clients 

will generally tell you if they are not pleased with the 

direction one is heading, or the approacl\ one is taking. To 

illustrate this point, one client the intern was seeing on a 

regular basis originally presented concerns of free floating 

anxiety and related issues of anger control. A brief therapy 

model (described subsequent to this section), using a combination 

of client centered and cognitive behavioral techniques (homework, 

journal, etc.), was utilized. Most of the session interactions 

involved a lot of client exploration, with reflection and 

summarization provided by the counsellor. During the working 
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stage of the model (fifth or sixth session) the intern changed 

the approach and took on a more educationaljauthorative role in 

describing stress management techniques and exploring Hans 

Selye's model of stress. Most of this interaction was counsellor 

directive, with minimal feedback from the client; the session 

ended before we could discuss/evaluate the session. As the 

intern was writing up the session summary, he reflected on the 

client's verbal behavior and realized that she was not her normal 

self. The following week, when the client returned, the intern 

asked her how she felt about the previous week's session and was 

quite surprised when she told him that she did not like the 

session, and told him why. She explained that she enjoyed the 

earlier sessions because it gave her a chance to talk and unload 

the "baggage" she was carrying around . However, the intern took 

up the entire previous session by "lecturing" to her, she didn't 

have a chance to unload, and thus did not find that session as 

gratifying. 

This same client related another powerful insight. The 

intern had been struggling with wanting to see results -- wanting 

to make this person's life immensely better -- to find a cure. 

She must have sensed this and said, "You know, I don't expect 

miracles. That's not why I'm here . I just want to gain a little 

understanding of why I am like I am and to get my problem into a 

manageable range." This revelation opened up a whole new realm 

as to what success is and how it is measured. Following the Law 
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of parsimony (Schultz & Schultz, 1992), in its simplest form, the 

lesson here is that the client is often in the best position to 

assess whether the counselling process is a successful one or 

not. 

One of the first clients was a lesson in humility. One 

personal objective of the intern was to develop and put into 

practice a complete therapeutic "tool chest". The intern wanted 

to use some stress management techniques, such as progressive 

relaxation, and some cognitive techniques such as guided imagery 

and assertiveness training in the form of role plays . The 

problem was that in naive novice exuberance, the intern tried to 

use them all on the same client in a single session. That client 

did not return; (s)he must have been overwhelmed by "therapeutic 

overload". Sometimes the best lessons come from one's mistakes, 

and this was a lesson which will never be lost . 

Two experiences of which the intern twas particularly proud 

of and grateful for involved parental control and sexual 

harrassment. (1) The parental control element came into play 

with one of the long term clients (12 sessions) whose choice in 

partners went against her parents' wishes. The parents wanted to 

"meet the counsellor", together with the client, to try and 

"reason" with her concerning this matter . Although a counselling 

session of this type is not under the mandate of the HUN 

Counselling centre, the intern felt that some good would come 
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from such a meeting. The field supervisor at that time, Dr. 

Elaine Davis, gave the go ahead and established professional 

guidelines, including the necessity to inform the participants 

that the intern was not a trained family therapist and (to the 

parents) that he could not reveal any information gained through 

the established client/therapist relationship. This turned out 

to be a challenge, as the intern often had to reiterate his 

position of confidentiality to both the parents and the client, 

because either the parents wanted information or the client 

wanted him to back up her statements. It became obvious quite 

early in the interaction that both parties were firmly entrenched 

in their positions and that neither "sidell was listening to the 

other. They could hear one another, but there was little or no 

communication in the true sense of the word . Using skills 

originally developed in union/management bargaining and 

mediation, the intern remained neutral and tried to establish if 

there was any common ground between the two sides. The intern 

worked at identifying areas of possible tlegotiation, where one 

party would concede if the other would relinquish part of its own 

position. Neither party would change the perceptions or beliefs. 

At first glance, this may seem to have been fruitless, but in 

fact, a lot was accomplished in this meeting. For one, as a 

counsellor, the intern was provided with a rich practical 

training ground for assessment, observation, and interaction. He 

was able to identify their covert and overt operating agendas and 

to diffuse possible volatile exchanges before they started. The 
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intern became aware of the need to keep the parties constantly 

moving from area to area, point to point, in order to avoid a 

IIlocking of horns", which would be inevitable had they been able 

to get tied up on anyone issue. 

The intern wanted the parents to see that the client could 

carryon a rational conversation, explain her position, and do so 

without becoming emotionally embroiled. This was especially 

important. as the parents had expressed doubts as to the client' s 

ability to make cognitively sound decisions without becoming 

emotionally entangled. Prior to this meeting, the client had not 

been able to do so because of becoming emotionally "hooked". 

However, in this session the client had established herself quite 

well, verbalizing her position and validating her decision-making 

process. This provided the client with immense peace of mind and 

confidence with her decision and decision-making process. 

The parents, while dissappointed at (the outcome, had the 

opportunity to observe their child speaking in an adult, 

competent, confident manner without emotionally clouding the 

issue. At the same time, the parents' fears that their child was 

seeing a "rookie'!, inexperienced counsellor were put to rest. 

Both parents openly expressed their confidence in the intern's 

ability and even went on to offer financial consideration for 

future counselling services. This offer, of course, was declined 

graciously but the intern thanked them for their confidence and 



genuine generosity. 

(2) The second situation involved the intern's first 

experience with a client who had been a victim of date rape and 

active stalking. With this client, the services of the 

university's Sexual Harressment Officer, Ms. Novalee Coates­

Drover were sought out, after consultation with the field 

supervisor (Dr. Elaine Davis) . The client was textbook typical 

in many regards, including the feeling that she may have done 

something to encourage the sexual advances and not wanting any 

harm to come to the other party. In consultation with Ms. 

coates-Drover, the intern was able to provide direction and 

support for the client as she went through both the legal and 

emotional challenges involved with the process of filing 

protective charges . The knowledge and experience gathered 

through these interactions will be invaluable in dealing with 

similar client concerns in the future. 

24 

with all the clients presenting personal concerns, the 

intern employed a brief therapy model adapted from the University 

of Utah Counselling Centre (See Appendix D). 
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Medical Interviewing 

During the internship, the intern participated in an 

introductory course on medical interviewing skills. This course 

was eight weeks in duration and sessions were once a week for two 

and one half hours. The sessions were hosted by Dr . George 

Hurley and Dr. Elaine Davis (four sessions hosted by each). The 

other participants in the training group were first and second 

year medical students and residents from Memorial University's 

School of Medicine . The learning method employed in the course 

is a modification of Interpersonal Process Recall (IPR) developed 

by Dr. Norman Kagan and his collegues (Introduction to Medical 

Interviewing, Hurley and Garland, 1988) . The course is directed 

at developing three general sets of skills. These are as 

follows: 

1. The ability to understand clearly what a person is saying -

overtly and covertly - on both the cognitive and affective 

levels. 

2 . The ability to better recognize and label the impact another 

person is having on us. 

3. The ability to share the understandings we develop with 

those with whom we are communicating. That is, when it is 

appropriate to do so, to be able to tell others the things 
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we are hearing and the reactions they are engendering in us. 

(Hurley & Garland, 1988, p. iv) 

The essence of this course is to acquire interviewing 

skills and to open doors of discovery about yourself in 

relation to other people. We hope this will stimulate 

you to continue to learn more about yourself as you 

become a caregiver in your profession. Frustrations 

and roadblocks to your development will occur. As 

well, this course will uncover or reveal a number of 

issues for each participant. Some will be personally 

challenging and will feel left unresolved or unfinished 

for you. If you would like to pursue further any 

personal or professional issues, consult with your 

course instructor . (Hurley & Garland, 1988, p. iv) 

The intern attended the IPR training sessions with two 

different groups of medical residents. 1he first four sessions 

were spent with Dr. Hurley and four residents while the final 

four sessions were spent with Dr . Davis and three medical 

residents . The topics covered included the following: 

1. Ethical and Professional Issues in the Patient/Physician 

Realtionship. 
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2. A Dynamic Model of Interviewing: Negotiating change Through 

the flInter-view·' . 

3. Communication Skills for Medical Interviewing: Empathic 

Foundations. 

The topics were discussed in a group seminar format with 

either Dr . Hurley or Dr . Davis acting as facilitator. Role 

playing was exercised, along with practicing responses to given 

hypothetical statements and situations. Both of these methods 

were highly interactive and performance based, which greatly 

enhanced the theoretical material presented by the facilitators. 

Another aspect of the training involved interactive tapes in 

which the viewers listened to a situation and had time to discuss 

various responses before the taped response was given. This 

allowed the learner to evaluate his/her response in light of the 

correct response given by the therapist in the video. In 

addition, each week the medical residentA and the intern were 

encouraged to bring along taped interviews and sessions of their 

own interactions with patients or clients. Participants took 

turns playing session tapes while presenting their own cogni ti ve 

and affective views of the interpersonal interactions. This was 

a highly interesting experience which provided insight into not 

only the cognitive, affective, and behavioral elements of one's 

own statements/actions, but also how one interacts with the 

clients. Analysis of the overt and covert personal agendas was 
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of particular interest and greatly enhanced personal insight and 

awareness. 

Career Planning Centre 

For two hours each Monday, the intern provided staff 

services at the Career Planning Centre, which is a Counselling 

Centre service . The CPC is a drop-in facility where students may 

come informally, without appointment, to peruse various kinds of 

career and educational information . Information available in the 

CPC can help broaden the student's awareness of various career 

alternatives and can provide detailed information on those 

alternatives . other information includes: 

a) general career planning materials; 

b) job-hunting, resume writing, and interviewing materials; 

c) descriptions of qualifications needh,d and entrance 

requirements for various areas; 

d) guides to different programs of study available in Canada, 

the United states, and the Commonwealth countries; and 

e) a complete collection of Canadian university and college 

calendars . (Counselling Centre Referral and Community 

Resource Handbook, 1994, pp. 5-6) . 
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The information gained from the experiences of working at 

the CPC allowed the intern to provide clearer directions to his 

career counselling clients. By knowing "what you were referring 

toll, as a counsellor, one becomes much more confident in 

decisions and one's clients become acutely aware of that 

conf idence. 

The CPC was also the location for the internship research 

study on career decision-making . It provided the intern with a 

convenient physical location (across from his office) to access 

the university population, as dozens of individuals visited the 

CPC on a daily basis. The subject of the research study is taken 

up in detail further in this report. 

summary of Internship Activities and Readings 

A weekly summary of activities, including readings, was kept 

to ensure set objectives were met. The following summary is 

representative of activities performed and readings accomplished. 

A complete listing of readings referred to as "heal th psychology 

or community psychology", is given in Appendix E. 

Week of May 9-13/94 

1. Reviewed and interpreted personal administration of the Self 

Directed Search and accompanying booklets, The occupations 

Finder and You and Your Career . 
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2. Reviewed and interpreted self-administration of the Destiny 

Career Planning Manual. 

3. completed computerized self administration of the Career 

Assessment Inventory. 

4. Reviewed True Colours . 

5. Took part in first of eight-three hour training sessions in 

Medical Interviewing, with first and second year medical 

residents. 

6. Completed orientation to the MUN Counselling Centre and the 

Career Planning Centre. 

7. Completed, analyzed and reviewed The strong Interest 

Inventory, and Strong Vocational Interest Blank Profile 

Report. 

8. Read the Human Resource study of the Canadian Community 

Colleges and Institutes Sector, 1993. 

9. Reviewed the book entitled CUrrent Developments in Health 

Psychology (1990), by Bennet, Weinman and spurgeon. 
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Week of May 16 - 20 

1. Viewed training film on Strong Campbell Interest Inventory , 

"Individual Interpretation" (1981). 

2. Completed Myers-Briggs Type Indicator... II A set of 

questions for finding out how you like to look at things and 

to go about deciding things . The questions are not 

important in themselves but your preferences are. because 

these preferences make people different in a lot of valuable 

ways-interested in different things, good at different 

things, and likely to enjoy and succeed in different kinds 

of work . " (Briggs-Myers, 1977. p. 1). 

3. Reviewed and interpreted personal narrative report of the 

Myers-Briggs Type Indicator (MBTI). 

4. Read article: Lifetypes-Find out who you really are. (Hirsh, 

S & Kummerow, J., July 1990) . 

5 . Prepared letters regarding research project for: Career 

Planning Centre Staff; counselling Centre Staff and Release 

Form - Career Decision Making Research. 

6. Revised Career Decision Scale to include research questions: 

* Was there a counsellor at your (high) school? 

* Did you receive any career counselling there? 



* What is your major? Year? 

* Is this the first time you have used the Career Planning 

Centre? 

* If no, how many times have you used it before? 

(approximate) 

7 . Started reading book entitled "The Practice of Brief 

Psychotherapy" (5. Garfield. 1989). 

8. Started reading text II Counselling Ethics Casebook" William 

Schulz. Canadian Guidance and counselling Association 

(1994) • 
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9. Started reading book entitled "Impact and Change' A Study of 

Counselling Relationships" (B. Kell & W. Mueller, 1966). 

10. Attended second session of medical interviewing techniques. 

11. Two hours training and familiarization with the Career 

Planning Centre. 

12. Attended Career Planning Centre Meeting on duties and 

responsibili ties of staff. 



Week of May 22 - 27 

1. Read "Counselling Ethics Casebook." 

2. Read" Impact and Change". 

3. Read "Career DecisioD Manual". 

4 . Attended IPR session #3. 

5. Three clients, three sessions. 

6. Attended seminar at Travellers' Inn entitled" TREATMENT 

OPTIONS FOR THE EATING DISORDERS" organized by the 

Association of Newfoundland Psychologists (May 27/94). 

7 . Worked at Career Planning Centre for 2 hours. 

Week of May 30 - June 3 

1. Started to read "CAREER COUNSELLING TECHNIQUES" 

2. Read II Counselling Ethics Casebook" 

3 . Read" Impact and Change". 

4. Read several articles from "Health psychology" file. 
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5. Saw three clients, three sessions. 

6. Attended IPR session # 4. 

7. Worked at the Career Planning Centre for two hours. 

8. Attended epe meeting # 2. 

9 . Research three hours. 

Week of June 6 - 10 

1. Worked at the Career Planning Centre for two hours. 

2. Attended IPR session # 5, last session with this group. 

3. Finished" Impact and change". 

4. Finished "counselling Ethics Casebo!Qk". 

S. Started book entitled "Dynamic Assessment in Couple 

~, (Hiebert, William J., Gillespie, Joseph P. and 

stahmann, Robert F., 1993). 

6. Finished reading "The Practice of Brief Psychotherapy" (5. 

Garfield, 1989). 
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7. Completed proposal for ethics committee, and passed it into 

the chair for approval. 

8 . Research three hours. 

9. Saw two clients, two sessions. 

Week of June 13 - 17 

1. Worked at the Career Planning Centre for two hours. 

2. Attended Colloquium by Doctoral candidate Peter cornish, 

"Understanding The Profeminist Male Experience". 

3 . Attended meeting with Doctoral candidate Peter Cornish and 

Pre-doctoral candidate Ted Ciesinski to discuss counselling 

orientation and other issues. 

4. Read and reviewed "Eclectic Brief P!lychotherapy Program" 

from the University of Utah. 

5. Read article "Brief Psychotherapy" . 

6. Read article "The Case of Julie : An Eclectic Time-Limited 

Therapy Perspective" Burlingame, Gary M., Fuhriman, Addie, 

and Paul, Stephen c. 



7 . Read article " Commentary: Advantages and Drawbacks of 

Generic Eclectism", by Messer. Stanley B. 
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8 . Read "CAREER COUNSELLING TECHNIQUESII, Brown, D. and Brooks, 

L., (1991). 

9. Saw two clients on two occasions . 

10. supervision, two hours . 

11. Research, four hours. 

12 . Continued to read book entitled "Dynamic Assessment in 

Couple Therapy" . 

Week of June 20 - 24 

1. Revised the consent form for research project, and spent 

five hours on research. 

2. Prepared survey forms by attaching appropriate labels. 

3. Saw five clients for one session each. 

4. Read the following articles: 

*Suinn, Richard M. (1990). Overview of anxiety management 

training from Anxiety Management Training- A Behayior 



~, Plenum Press, New York . 

*Suinn, Richard M. (1990). Intense emotions from ~ 

Management Training- A Behavior Therapy, Plenum Press, New 

York . 
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*Dolliver, R. H. and Nelson, R.E. (sept., 1975). Assumptions 

regarding vocational counselling. The Vocational Guidance 

~. 24, 12-19. 

5. Read several articles from the health psychology file. 

6 . Read more of the book entitled "CAREER COUNSELLING 

TECHNIQUES" • 

Week of June 27-July 1 

1. Worked at the Career Planning Centre for two hours. 

2. Saw five clients for seven sessions. 

3 . Met and consulted with Novalee Coates-Drover, Sexual 

Harassment Officer for Memorial University. 

4. Attended hi-weekly Career Planning Centre meetings, and 

presented materials concerning Career Decision Making 

Research. 



5. Met with faculty on Career Decision Making Research to go 

over alternative approaches to collecting data because of 

the slower than average number of individuals coming in to 

the Centre for individual career counselling. Tentative 

decision made to collect all data from the Career Planning 

Centre. 

3. 

6. Reviewed Time Management Program offered from the centre by 

Mr. Lester Marshall. Could not sit in on sessions because 

several personal clients were attending. 

7. spent seven hours on research. 

Week of July 4-8 

1. Worked at the Career Planning Centre for two hours. 

2. Saw five clients for a total of six sessions. 

3. Attended IPR session with Dr. Davis and a new group of 

medical interns. 

4. Two hours supervision with new supervisor, Dr . Davis. 

5. Began reading new book cognitive Therapy of Substance Abuse 

by Beck, Aaron T., wright, Fred D., NeWltlan. Cory F. and 

Liese, Bruce S. (1993) . 
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6. Engaged in research for clients for four hours, and personal 

research for seven hours. 

Week of July 11-15 

1. Worked at the Career Planning Centre for two hours. 

2. Saw seven clients for a total of 10 sessions. 

3. Attended IPR session with Dr Davis and new group. 

4. Two hours supervision with Dr Davis. 

5. Read new book Cognitive Therapy of Substance Abuse. 

6. Engaged in research for clients for two hours, and personal 

research for five. 

Week of July 18-22 

1. Worked at the Career Planning Centre for two hours. 

2. Saw five clients for a total of 6 sessions. 

3. Attended IPR session with Dr Davis and new group. 

4. Two hours supervision with Dr Davis. 



5. Read further into cognitive Therapy of Substance Abuse 

6. Engaged in research for clients for one hour, and personal 

research for seven hours. 

Week of July 25-29 

1. Worked at the Career Planning Centre for two hours. 

2. Saw eleven clients for a total of 11 sessions. 
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3. Worked on client files, wrote case summaries on clients who 

terminated therapy. 

4. Two hours supervision with Dr Davis. 

5. Read another chapter from book Cognitive Therapy Qf 

Substance Abuse 

6. Engaged in research for clients for two hours, and personal 

research for three hours. 

7. Met with academic supervisor, Dr. Lee Klas and field 

supervisor, Dr. Elaine Davis. to go over internship 

evaluation. 



Week of August 1-5 

1. Worked at the Career Planning Centre for two hours. 

2. Saw two clients for a total of two sessions. 

3. Worked on client flIes, writing case summaries on the 

remainder of clients who terminated therapy. 

4. Worked on analyzing data for research project seven hours. 

5. Read another chapter from book Cognitive Therapy of 

Substance Abuse 

6. Took time to thank faculty and staff of the centre for the 

rich learning experience enjoyed over the past twelve 

weeks. 

7. Met with academic supervisor, Dr . Lee Klas and field 

supervisor, Dr. Elaine Davis to go over internship 

evaluation. 
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CHAPTER THREE - RESEARCH COMPONENT 

statement of PUrpose 

The purpose of this study was to measure career indecision 

of student volunteers at the Career Planning Centre cepe), using 

the Career Decision Scale (CDS developed by osipow. carney, 

winer, Yanico & Koschier, 1976). A post hoc analyis was used to 

measure the effects of Counselling Centre services, demographics, 

and related contextual factors on the levels of career 

indecision. A futher analysis was performed to identify specific 

subgroups of career indecision including (1) career undecided and 

(2) career indecisive individuals. 

Definitions 

Because the literature is inconsistent with terminology 

relating to career education and career Indecision and frequently 

interchanges descriptors and labels, it is necessary to define 

these terms, operationally, as they were used in this study . 

Career Indecision - is derived from the rationale that a 

number of problems and barriers exist to prevent people from 

reaching decision regarding closure to educational and vocational 

decision . In this study, career indecision is both the state of 

not being decided on a career and the trait as measured by the 



score from the associated scale items of the Career Decision 

Scale (Osipow et al., 1976). 
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Car •• r Undecided - This refers to the group of individuals 

who are seen as I'developmentally normal and have merely delayed a 

career decision in order to gather more information on 

themselves, the world of work, or the decision making process" 

(Kaplan & Brown, 1987, p. 148). In this study, it will also 

refer to the persons who score below the 85th percentile on the 

Career Decision Scale as identified by the Osipow (1980) manual. 

Car •• r Indecisive - This refers to the group of individuals 

suffering from chronic indecision, possibly related to underlying 

psychological factors which require more intensive treatments and 

who usually do not respond to career counselling techniques of a 

developmental nature (Hartman, Fuqua & Hartman, 1983). In this 

study it will also be used to describe the persons who score at 

or above the 8S%ile of the Career Decisi6n Scale, as identified 

by the Osipow (1980) manual. 

Career Deci.ion Scale - This is a survey instrument which 

"provides an estimate of career indecision and its antecedents as 

well as an outcome measure for determining the effects of 

interventions relevant to career choice or career development", 

(Osipow, 1980, p. 4). The abbreviated term, CDS, will be used 

throughout this document to refer to the Career Decision Scale. 
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Career Planning Cent.re - This refers to a service offered by 

the Memorial University Counselling Centre. "The Career Planning 

Centre (epe) is a drop-in facility where students may come 

informally, without appointment, to peruse various kinds of 

career and educational information. If a student needs more in­

depth career counselling, he/she can obtain it by making an 

appointment with a counsellor, via the main counselling centre 

office, II (Counselling Centre Referral and community Resources 

Handbook, 1992, p . 5). Throughout this document the abbreviated 

term, CPC, will be used to denote both the service and the 

physical site. 

Coun •• llinq Centre - A term used to denote the full range of 

services offered by the Memorial University Counselling Centre 

and the physical location on the third floor of the Thomson 

Student Centre. 

Career coun.ellinq - n. .. an interp~rsonal process designed 

to assist individuals with career development problems. Career 

development is that process of choosing, entering, adjusting to 

and advancing in an occupation. It is a lifelong psychological 

process that interacts dynamically with other life roles. Career 

problems include, but are not limited to, career indecision and 

unde cidedness, work performance, stress and adjustment, 

incongruence of the person and the work environment, and 

inadequate or unsatisfactory integration of life roles with other 
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life roles" (Brown & Brooks, 1991, p. 5). 

History of and Rationale for the Area Under study 

Research on career decision making has been of interest for 

a number of years, but interest in studying career decision 

making constructs became increasingly popular only in the early 

1980's (Chartrand & Camp, 1991). Career decision making was the 

third most frequently investigated Career Development construct 

between 1971- 1990, behind Career Maturity and occupational 

Choice. within the realm of career decision making, the three 

influential approaches have been: (1) the developmental 

approach, in which career decision making is described in terms 

of a series of developmental stages; (2) research on decision 

making models that are based on classical decision theories; and 

(3) the approach of identifying and differentiating individual 

differences in career decision making (Chartrand & camp, 1991). 

It is within this third approach that the rationale for this 

study was developed. Efforts to identify and differentiate 

career indecison were enhanced by the development of the CDS 

(osipow, et al., 1976); this instrument was the most frequently 

used measure of career indecision by articles published in the 

Journal of Vocational Behavior between 1971 and 1990 (Chartrand & 

Camp, 1991). 
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"Career indecision is widespread. It is estimated that 18% 

to 50% of college students are undecided" as to career choice 

(Gordon, 1981, as cited in sepich, 1987, p. 9). Interest in the 

career undecided student population has increased, resulting in 

part from the following emerging trends: 

(1) "Incidence of vocational indecision among high school and 

college students has been increasing" (Lunneborg, 1975-

1976, as cited in Taylor, 1982, p. 318). 

(2) "Undecided students seeking help with vocational decisions 

comprise a large part of the clientele of most university 

counselling centres" (Hartman, 1973 as cited in Taylor, 

1982, p . 318) . 

(3) The growing realization of and emphasis on the existence of 

subtypes of career undecided and the sUbstantial variance 

across individuals presenting the pf oblem of career 

indecisiveness, demanding alternative case 

conceptualizations and interventions (Newman, Fuqua, & 

seaworth, 1989). 

Persons who are uncertain as to an occupational direction 

can be classified as either career undecided or career 

indecisive. Career undecided persons "are seen as 

developmentally normal and have merely delayed a career decision 
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in order to gather more information about themselves, 

occupations, or the process of career decision-making l ' (Solomon, 

1982, as cited in Kaplan & Brown, 1987, p. 148). This is in 

contrast to career indecisive individuals who tlare unable to make 

occupational decisions despite the availability of career related 

data" (Goodstein, 1972, as cited in Kaplan & Brown, 1987, p. 

148). This inherent inability to make a career decision is often 

related to underlying psychological dysfunction (Hartman, FUqua, 

& Hartman, 1983). As such, career indecisive individuals are 

more difficult to counsel and may require different interventions 

and longer treatment (Holland & Holland, 1977). 

There is a growing body of evidence to suggest that career 

indecisiveness is a complex and multidimensional phenomenon 

related to various psychological constructs (Newman, FUqua, & 

seaworth, 1989) 0 Katre and Cooper (1984) proposed two primary 

dimensions or continua along which indecision may occur in career 

decision-making 0 One dimension is develbpmental and refers to 

the transitory level of indecision that accompanies all decision-

making tasks, a "state of undecidedness or decidedness" (po 637) 0 

The second dimension, a "trait of decisiveness-indecisiveness" 

(po 637) refers to a more chronic, pervasive problem when 

involved in decision-making (Katre & Cooper, 1984) 0 

One of the psychological constructs associated with 

indecisiveness is locus of control (Taylor, 1982; Hartman, Fuqua 
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& Jenkins,1986i Fuqua, Blum & Hartman, 1988). This construct 

describes the extent to which persons attribute the occurrence of 

environmental events to internal factors such as ability, skill 

and effort or to external factors such as luck, chance, or fate 

(Rotter, 1954, as cited in Taylor, 1982). Individuals who 

believe they have little control over their own fate are said to 

have an external locus of control and generally attribute their 

circumstances to environmental events. These individuals have 

shown to be highly indecisive in their decision-making abilities. 

This concept has particular significance to Newfoundland. 

According to an article in The Evening Telegram, December, 

1993 (craig westcott), the official unemployment rate from 

statistics Canada for Newfoundland was 20.6 percent. yet, to 

get a more accurate picture of the real unemployment rate, one 

has to examine the numbers more closely. According to census 

information, Newfoundland's workforce (excluding full time 

university and college students) is apprJ·ximately 203,000. This 

figure does not include the 89,194 able-bodied individuals 

collecting unemployment insurance benefits (Human Resource 

Development - CEIC), the 29,100 persons receiving assistance 

through or associated with the Northern Cod package and/or failed 

fishery, or the 10,000 able-bodied individuals collecting welfare 

(Department of Social services). Therefore, the number of people 

capable of work but without jobs, numbers approximately 128,294 

for an unofficial unemployment rate of 63 percent. If you couple 
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this heavy percentage of unemployed persons with the constant 

media messages of doom and gloom, the unstable union/management 

collective bargaining atmosphere, and the government deficit 

cutback talks, you have a very pervasive, chronic/acute negative 

employment environment. This "state" of unemployment doom and 

gloom has no clear beginning I and no end in sight. There has 

always been high chronic unemployment, and for many people the 

fishery is no more; thus, "state" and "trait" no longer have 

clear boundaries. Given this situation, it stands to reason that 

the number of career undecided should be high, and the indecisive 

persons will be largely representative of this population. Thus, 

these indecisive individuals will probably not respond to the 

traditional forms of career counselling such as, interest 

inventories, aptitude testing, and exploring educational­

occupational alternatives (Hartman, Fuqua, & Hartman, 1983; Fuqua 

& Hartman, 1983; Kaplan & Brown, 1987). 

Early research in this area has beeh provided by John L. 

Holland of Johns Hopkins University and Joan E. Holland of Iowa 

state University. Considerable contributions have come from 

Bruce W. Hartman, assistant professor, School of Education, Seton 

Hall University, South orange, New Jersey, Dale R. Fuqua, 

associate professor in the Department of Human Resource 

Development at the University of North Dakota, Grand Forks, Paul 

Hartman, educational consultant, Wheaton, Illinois, Stewart 

Cooper, counselling psychologist, University of Missouri - Rolla, 
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Karen M. Taylor, counselling and Consultation Service, ohio State 

university, Samuel osipow, Ohio state University, Jody L. Newman, 

Department of Counsellor Education and counselling Psychology, 

Western Michigan university, Kalamazoo, Michigan, and Timothy 

Seaworth. counsellor, Counselling Centre, University of North 

Dakota, Grand Forks. Other contributing authors are listed in 

the reference section. 

significance of Findings 

The findings of Taylor, 1982, have implications for 

vocational counselling intervention aimed at helping the 

undecided student: "Defining a homogeneous group of vocationally 

undecided students has not been fruitful; thus, defining a single 

intervention strategy would yield only partial results" (p. 327). 

The counsellor should make an initial assessment to help the 

client identify the sources (antecedents" of his/her indecision 

by exploring certain hypotheses about the undecided student, such 

as feeling of control over life decisions. 

The principal argument forwarded by Fuqua and Hartman (1983) 

is that there is a large body of chronically undecided students 

who are not adequately treated by general career interventions. 

For this group, career indecision is only symptomatic of an 

underlying psychological problem. "Those clients who are 



indecisive will need psychological help with their personal 

'emotive' development and general decision-making skills both 

prior to and in addition to vocational information and testing" 

(Matre & cooper, 1984, p. 639). 

Career counsellors "need to understand that clients 

suffering career indecision may also have high trait 

indecisiveness and may be experiencing interpersonal discomfort 

in the form of submissive tendencies, passivity, and an acute 

need for social acceptance ... It seems advisable. if not 

necessary, to address the interpersonal dimension in the 

assessment of the client who presents career indecision." 

(Cooper, Fuqua & Hartman, 1984, p. 356). 

The single conclusion purported from a 1986 study by 
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Hartman, Fuqua and Jenkins, using the CDS, related to the 

complexity of the career indecision construct . They pointed to 

the mounting research evidence which indicates that career 

indecision is a complex, multidimensional construct and that 

"research ought to be aimed at identifying and explaining career 

indecision types and toward examining the role of different 

facets in defining the construct" (Hartman, Fuqua & Jenkins, 

1986, p. 147). 

Bergin, 1971 (as cited in Sepich, 1987) stated that "goals 

of counselling should be uniquely tailored to each client" (p. 
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19). Similarly, Sepich (1987) claims that career indecision 

interventions should be tailored to the form of indecision that 

the person appears to have. Thus, proper assessment of the 

nature of the indecision itself is a must for career counselling . 

Fuqua, Blum, and Hartman (1988) suggested that the total 

group of student clients who present themselves as having career 

indecision is a heterogeneous one. Many clients who display 

career indecision will also be experiencing multiple problems , 

some of which will be more serious in nature. Treatment plans in 

such cases should be highly individualized, with traditional 

career interventions incorporated in combination with personal 

and social intervention approaches (Fuqua, Blum & Hartman, 1988). 

The implications of high career indecision for the Memorial 

University Counselling Centre services are far reaching, as the 

career indecisive individual presents more serious problems often 

related to underlying psychological dysft'inction (Hartman, Fuqua & 

Hartman, 1983) and are resistant to traditional forms of career 

development. In the career development process it is important 

to identify, as early as possible, which services are effective 

and if the subtypes of career indecision - the undecided and 

indecisive react differently to these same services . In 

addition, because of Newfoundland's unique socioeconomic 

structure, there may be other identifiable subgroups of career 

indecision which can be identified through the CDS. Through 



exploration of the level of indecision surveyed, the 

characteristics and make up of the sample and how they react to 

53 

the present services , evaluations can be made as to allocation of 

counselling resources. If it works, enhance and enlarge it, and 

if it isn't working, let's look at why and change it is a 

statement of significance which would apply to this study. 

Hypotheses and Research Questions 

This research project was conducted on the basis of a post 

hoc analysis. Information was gathered and data analyzed in 

order to generate various hypotheses related to the construct of 

career indecision as it was measured in the survey sample. In 

order to generate this database. besides the questions contained 

in the CDS itself, several other questions were investigated. 

Several of these questions were designed to measure the effects 

of Counselling Centre services, several bthers to investigate 

demographics and contextual factors (year of study, etc.), and to 

compare to norms provided in the CDS manual (Osipow, 1980). 

still others were asked to provide information in order to 

eliminate confounds. The hypotheses, questions asked, and 

rationale for each are given as follows: 

1 . The Career Decision Scale will be used to measure career 

indecision for all participants in the study. ***To 
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establish indecision levels. 

2. The nature of the participants' background will be 

established through responses to various specific research 

questions which are stated as follows: 

Is this the first time you have used the Career 
Planning Centre? (YES/NO) ***To evaluate the service. 

b. If no, how many times have you used it before 
(approximate) ***To evaluate the service. 

Have you ever received individual career counselling 
(via appointment) at the Memorial University 
Counselling Centre? (YES/NO) ***To evaluate the 
service 

d. (i) Was there a Counsellor at your high school? 

f. 

g. 

h. 

(YES/NO) **.To clarify d(li). 

(ii) Did you receive any career counselling there? 
(YES/NO) ***To provide general information and 
to eliminate this confound from question #3 by 
two-way analysis. 

What year are you currently in? ***To provide 
contextual information and comparfSOn to norming tables 
in the CDS manual. 

What is your major? *** To provide 
contextual information and co:&parison to norming 
tables in the CDS manual. 

What is your age? *** To provide contextual 
information and comparISon to norming tables in the CDS 
manual. 

What is your gender? (M/F) *** To provide contextual 
information and comparison to norming tables in the CDS 
manual . 

3 . These background factors will be investigated as to their 

relationship to career indecision. 
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4 . The subgroups of Career Undecided and Career Indecisive will 

be identified . 

5 . The background factors will be investigated as to their 

relationship to the identified subgroups. 

6. New hypotheses will be generated from the descriptive 

findings . 

Lim! tations 

The sample population of this study was comprised of 

university students seeking career assistance at the HUN Career 

Planning Centre, and may not generalize to further populations. 

The measures were taken in the Spring/Summer term and this 

population may substantially vary in demographics (age, 

university year, work experience, etc.) from students attending 

Fall and Winter semesters. students seeking career assistance at 

the university Counselling Centre may vary in psychological 

make-up from students who do not seek career counselling. 

Finally, the duration of this study will be limited to the 12 

weeks of the spring/Summer semester. 
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Delimitations 

This study did not directly address the various 

psychological constructs found to be related to the indecisive 

individual. However, known constructs such as anxiety (Kaplan & 

Brown, 1987), self-efficacy (Taylor & popma, 1990), locus of 

control and fear of (Taylor, 1982) and lack of identity 

(Holland & Holland, 1977) may be referred to and will be 

discussed in the Summary and Recommendations section of this 

report. 

Review of the Literature 

Holland and Holland (1977) compared decided and undecided 

students on a number of variables, using the Life Plans 

Inventory. One of the scales used, "the Anomy scale, had 

moderate positive relations with intoler! nce of ambiguity, 

rigidity, lack of self confidence, passivity, anxiety, 

disorganization, as well as other variables" (p . 413) . Because 

the concept of anomy had "ambiguous and conflicting connotations" 

(p. 413), Holland relabelled the speculative syndrome as the 

indecisive disposition. This indecisive disposition, a 

forerunner of the indecisiveness trait, was seen as "the outcome 

of a life history in which a person failed to acquire the 

necessary cultural involvement, self confidence, tolerance for 
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ambiguity, sense of identity, self and environmental knowledge to 

cope with vocational decision-making as well as with other 

problems" (Holland & Holland, 1977, p. 413). 

Holland and Holland (1977) sampled 1005 high school juniors 

and 692 college juniors, and found that those having this 

indecisive disposi ticn were not likely to be helped by 

conventional treatments of career choice such as tests, 

workshops, counselling, vocational decision-making training, and 

occupational information. IIThese indecisive people suffer from a 

complex cluster of maladaptive attitudes and coping behaviours 

that are not amenable to brief vocationally oriented treatments" 

(p. 413). Holland (1977) pointed out that counsellors could 

identify indecisive students by using the Career Decision Scale 

developed by Osipow et aI., 1976 (Holland & Holland, 1977). 

Taylor (1982) used the Career Decision Scale (CDS; Osipow et 

al., 1976) to investigate personality co';structs of locus of 

control and fear of success as being related to vocational 

indecision among certain groups of students . Taylor pointed to 

"the existence of conflicting and inconclusive research findings" 

(p. 319) and suggested they may, in part, be due to the 

assumption by researchers that the causes of indecision are 

similar for all undecided students . Undecided individuals are 

sometimes assumed to represent a homogeneous population; however, 

Taylor pointed out that the causes and/or correlates of 
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vocational indecision may be different for different individuals. 

Taylor used mean scores of the CDS to differentiate decided from 

undecided, but did not identify the indec isive from the 

undecided. However, her findings supported earlier research that 

found that those suffering from career indecision were not a 

homogenous group. and pointed to the need for further analysis to 

separate the two groups . She concluded by saying " ... defining a 

single intervention strategy would seem to yield at best partial 

results. The results of this study suggest that the use of 

individual difference variables in the conceptualization of 

vocational interventions may lead to more effective treatment 

strategies" (Taylor , 1982, p. 327). 

Hartman, Fuqua, and Hartman (1983) stated that career 

indecision may take either a developmental or a more chronic 

form. In its developmental form, indecision "represents a 

natural developmental process that may be facilitated by interest 

testing, self exploration, and exposure fo career information" 

(p . 103). Chronic indecision, on the other hand, "represents a 

more serious problem often related to underlying psychological 

dysfunction, requires more intensive, long-term treatment and can 

persist for many years" (p. 103) . The purpose of their 1983 study 

was to test the validity of the Career Decision Scale (Osipow, 

Carney, Winer, Yanico & Koschier, 1976) in identifying chronic 

c a reer indecision during the high school years. To accomplish 

this, a group of high school seniors was administered the CDS, 
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and supplementary follow-up data on decision status were gathered 

three years later. The overall percentage of correct 

classifications using discriminations from the CDS scores was 

89. 55%". Results indicated the chronically indecisive client 

seemed more likely to "drop out of school, develop more serious 

psychological problems, or at the least, select a relatively 

unsatisfactory career due to external pressure or default 

decision-making" (Hartman et aI., 1983, p. 104). The results 

indicated that CDS scores can be used in a practical way to aid 

in the identification of the more chronic-ally career indecisive 

students while they are still in high school. Thus, the pressing 

need to obtain diagnostic procedures for identifying the chronic 

client becomes apparent. 

Fuqua and Hartman (1983) pressed for differential diagnosis 

and treatment of career indecision. They acknowledged the 

tendency to think of career indecision as a routine developmental 

task and not as a complex multidimension'-l psychological 

disorder. They conceptualized the career decision-making problem 

as coming from three general perspectives: (1) developmental 

tasks, (2) acute situational reaction, (3) chronic psychological 

concerns each requiring distinct treatments. with developmental 

career indecision, the task "is to facilitate a natural 

developmental process involving self exploration, exposure to 

career alternatives, and effective decision-making" (p. 28). 

Acute situational indecision results directly from environmental 
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stressors and indirectly from an ineffective reaction to the 

environment. The focus of treatment in this case "remains on the 

environmental stressor and the students' response to it, with 

treatment involving individual counselling of a problem solving 

nature" (p. 29). Chronic career indecision is best characterized 

by "underlying psychological dysfunction and requires longer term 

personal/emotional counselling" (FUqua & Hartman, 1983, p. 29). 

In a 1984 study, Cooper, Fuqua and Hartman found evidence to 

support the hypothesis that trait indecisiveness is related to 

vocational uncertainty and interpersonal characteristics. 

Further, the results supported the contention of Hartman and 

FUqua (1983) that career indecision "is a complex behavioral­

psychological state that involves a component of trait 

indecisiveness as well as vocational uncertainty" (as cited in 

cooper, Fuqua & Hartman, 1984, p. 355). 

Osipow and Reed (1985) investigated( another 2 x 2 

dimensional typology of decision-making put forward by Johnson, 

1978 (as cited in osipow & Reed, 1985) to describe and understand 

college student decision-making. One dimension was called 

"spontaneous vs. systematic" (p. 369) and the other was called 

"internal vs. external II (p. 369). Using the Johnson Decision­

Making Inventory (1983) and the Career Decision Scale (1976), the 

authors found that lithe most undecided were spontaneous external, 

followed by spontaneous internal, systematic external and 
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systematic internal who were the least undecided" (Osipow & Reed, 

1985 , p . 369). 

In a 1986 study using the CDS, Cooper found results which 

"support Matre and cooper's (1984) hypothesis that career 

indecision and personal indecisiveness are often present in young 

persons experiencing vocational decision-making difficulties" (p. 

41). This study also found that career indecision and personal 

indecisiveness seemed to be independent (Cooper, 1986) . 

Even when counsellors have focused on the decision-making 

stage, they may have been doing so with chronically undecided 

individuals . Authors such as Holland and Holland 197 7 (as cited 

in Sepich, 1987) have cautioned that "these persons are not 

responsive to brief career decision-making interventions" (p. 

20). Sepich goes on to say that "conflicting findings reported 

in the literature may be a reflection of the nonspecificity of 

the type of career indecision" (Sepich, f 987, p. 20). 

Fuqua, Blum, and Hartman (1988) looked at the possibility 

that different types of career undecided students exist. They 

performed a cluster analysis on five related variables that had 

been consistently found to be interrelated in studies of career 

indecision - state anxiety, trait anxiety, locus of control, 

identity , and career indecision. The CDS (Osipow et al. , 1976) 

was used as the measure of career indecision. They identified 
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four groups with increasing levels of the identified variables. 

"The indecision expressed by groups three and four could be 

characterized as more chronic in nature" (p. 370), and less 

likely to be responsive to developmental aspects of career 

counselling. They suggest that "extensi ve assessment across 

broad areas of functioning (eg. psychological, social, cognitive, 

affective) should be conducted whenever a client presents a 

history of chronic career indecision" (p. 371) and that 

"practising counsellors who are aware of the confusion regarding 

the nature of career indecision should avoid stereotype responses 

to career undecided clients'l (Fuqua, Blum, & Hartman, 1988, p. 

371) • 

Newman, Fuqua, and Seaworth (1989) looked at implications 

for diagnosis and treatment of the multiple subtypes of career 

indecision. They concluded that the individualization of career 

counselling intervention represents an important and necessary 

paradigm shift for the profession. The fundamental change 

required in the individualization of career counselling would 

consist of thorough assessment of each individual client 

presenting career indecision. The assessment would include 

"intensive and extensive assessment of the clients' social, 

psychological, and career status" (p. 36). Intervention would be 

tailored to the results of the assessment and would involve a 

broad range of issues. This would not represent a replacement 

for generic developmental models, but rather act as a supplement 
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to them. 

Taylor and popma (1990) used the Career Decision Scale to 

assess vocational indecision in examining the relationship among 

career decision-making self eff icacy, career salience, and locus 

of control. They found a moderately strong relationship between 

career decision-making, self efficacy, and vocational indecision 

and that levels of self efficacy are significantly predictive of 

career indecision . This provided evidence that "knowing a 

student's level of efficacy with regard to career decision-making 

tasks may aid in providing appropriate career intervention" 

(Taylor & popma, 1990, p . 29). 

Method 

To investigate the research questions , a sample of 50 

undergraduate university students seeking career advice at the 

CPC during the Spring/Summer term of 1994 were given the Career 

Decision Scale (CDS; osipow et al., 1976) . To be eligible, the 

person had to be either a student in the Spring/Summer term , or 

had to have been a student in the Winter term. As the CDS had 

not previously indicated gender differences (Osipow, 1980), there 

were no attempts to screen an equal number of males or females. 
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The post hoc analysis revealed a fairly even split, with 24 males 

and 26 females. 

Instrument 

Description 

The diagnostic screen for identifying the populations to be 

employed in this study was the Career Decision Scale . Studies 

that have employed the CDS to assess indecision include: Taylor 

(1982); Hartman, Fuqua, and Hartman (1983); Osipow and Reed 

(1985); Hartman, Fuqua, and Jenkins (1986); Cooper (1986); Kaplan 

and Brown (1987); Fuqua, Newman and Seaworth (1988); Fuqua, Blum, 

and Hartman (1988) i and Taylor and popma (1990). 

The Career Decision Scale is designed to identify barriers 

to effective development. The original form of the CDS consisted 

of 16 items, representing consequences of career indecision . 

More recently. two certainty items (1 & 2) and an open ended 

question (19) related to career certainty have been added to the 

scale. Responses are obtained using a four point Likert scale 

with response alternatives ranging from like me (scored 4) to not 

like me (scored 1). Items 1 and 2 measure the extent to which a 

respondent endorses statements reflecting a definite choice of an 

educational major (item 1) and a career alternative (item 2). 

The composite of the scores on items 1 and 2 is an index of 

vocational/educational decidedness. The summation of items 3 
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through 18 provides an index of vocational indecision. Potential 

indecision scores range from 16 to 64 , with higher scores 

indicating indecisiveness. In addition, the front cover of the 

CDS was modified to include the research questions outlined 

earlier in this report. This was accomplished via stick-on 

labels with pretyped questions. No instructions were altered, 

and the only identifying feature eliminated from the report was 

the name section. See Appendix F for sample report. 

Reliability 

The reliability of the CDS has been demonstrated to be 

satisfactory, with test-retest reliability reports ranging from 

.70 to .90 (Osipow, 1980). Test-retest reliability coefficients 

of the CDS for two samples of college students over a two week 

test-retest period were found to be . 90 and .81 (Osipow, Carney & 

Barak, as cited in Taylor & Popma, 1990). In this study, a 

reliability check was performed on the item means, item 

variances, inter-item variances and inter-item covariances. The 

scale (ALPHA) reliability analysis revealed a very high inter­

item reliability, with an ALPHA of .89. 

The validity of the CDS has been examined directly or 

indirectly in a number of studies and has been generally 
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considered acceptable. The CDS manual (Osipow, 1980) deals 

extensively with specific evidence of the validity of the scale. 

Representative studies on the validity of the CDS reported that: 

These studies generally fall into four major 

methodological approaches: group comparisons and 

correlations with instruments measuring the construct 

of indecision, treatment studies, relationships with 

other personality variables of interest, and relation­

ships with demographic variables. In summary, these 

studies have supported the validity of the Career 

Decision Scale. Representative studies for each of 

these categories are described next (p. 8) 

Group co.parisona and Correlationa with other 

Inatruaenta. 

slaney(1980) examined the Career Deqi.sion Scale scores 

of 232 male and female college students based on their 

responses to the occupational Alternatives Question. 

Subjects either had a first choice and no alternative, 

a first choice plus alternatives, no first choice with 

alternatives, or neither a first choice nor 

alternatives. He found that the Career Decision Scale 

clearly differentiated subjects who had a first choice 

from those who had a first choice and some alternatives 



and also differentiated both of those groups from 

subjects who had no first choice (p. 8). 

westbrook, Simonson, and Areia (1978) found that 

the Career Decision Scale correlated more highly with 

the Attitude Scale of the Career Maturity Inventory 

(CMI, Crites, 1973) than it did with various scholastic 

apt! tude measures. They concluded that the CMI 

Attitude Scale and the Career Decision Scale have more 

in common with each other than they do with other 

instruments. A significant relationship between the 

CMI and the Career Decision Scale was also found in a 

treatment study by Lange (1980) (p . 8). 

In a survey of college students, Limburg (1980) 

tested a number of hypotheses about career decision and 

indecision. She found that the Career Decision Scale 

differentiated decided and undecided students. She 

also found that subjects who sought assistance at a 

Career Centre or through career planning classes scored 

higher on the CDS (reflecting greater career 

indecision) than non-seekers (p. 8). 

Additional studies in this category include Niece 

and Bradley (1979) I Jones (1978) I Hartman, Fuqua , and 

Hartman (1983) and Taylor and Betz (1983). 
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Tre.taent s t udi •• aDd X ••• ures. 

In an early series of studies, osipoW', carney and 

Barak (1976) examined the Career Decision Scale's 

responsiveness to various career counselling 

interventions . A number of comparisons were made of 

groups for which there were pre- and post-test scores 

with varying intervening activities . The results 

provided support for the hypothesis that groups exposed 

to treatment for vocational indecision would be less 

undecided than before treatment . Lower post- test 

scores were found for treatment groups than for groups 

not treated . The series of studies thus indicated the 

potential sensitivity of the instrument for identifying 

changes brought about through interventions designed to 

reduce career indecision (p. 8) . 

Taylor (1979a) examined the effects of a 

residential career exploration program on the level of 

college students' career "decidedness". employing the 

CDS as a treatment measure. Pre- and post- test 

measures over a period of eight months revealed : 

significant difference between a residential career 

planning group and a group of randomly housed students 

prior to treatment; a significant decrease in 

indecision scores for the treatment group following 
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treatment; and no difference in scores between groups 

on follow-up (pp. 8-9). 

Sutera (1977) used the CDS in conjunction with 

other measures to gauge the impact of a residential 

career planning program. students living in the co­

educational living setting were exposed to career 

planning classes which met weekly for an hour and a 

half in small discussion groups. Topics covered over 

the 16 week period included the history and personal 

meanings of work, work values and personal life styles, 

concepts of effective career decision making. career 

development as a life-long process, the structure of 

the world of work, assessment of personal 

characteristics, gathering occupational information, 

and job search strategies. Comparisons of pre- and 

post-scores revealed significant changes in indecision 

scores (p. 9). 

Additional references for this category include 

Osipow and Reed (1985), Hartman, Fuqua, Blum and 

Hartman (1985), Fuqua and Hartman (1983), Hartman, 

Fuqua and Jenkins (1986), Illfelder (1980) and Lowe 

(1981) (p . 9). 
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Relationships with other personality Variabl ••. 

Cellini (1978) found that vocational indecision, 

as measured by the CDS, differed as a fUnction of locus 

of control. He predicted that high levels of 

indecision were associated with external locus of 

controL The results supported the hypothesis. 

Externally oriented individuals scored significantly 

higher than internally oriented individuals on the Need 

for structure factor of the Career Decision Scale. As 

an interesting side finding, Cellini also reported that 

no significant correlations were found between the 

Career Decision Scale and occupational interest 

differentiation scores. He had predicted that such 

correlations would exist, on the assumption that people 

with undifferentiated profiles would lack direction in 

selecting a vocation and, thus, would obtain high 

Indecision scores. However, it app'ars that 

specificity of interest is not related to indecision 

(p.O) • 

Taylor (1979b) attempted to study vocational 

indecision from a framework integrating several 

psychological constructs, such as fear of success and 

locus of control. Her sample consisted of female and 

male undergraduate introductory psychology students at 
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a major university. All subjects completed the 

Zuckerman and Allison Fear of Success Scale, the Rotter 

Locus of Control Scale, and the Career Decision Scale 

(p. 9). 

She found that vocational indecision , fear of 

success, and locus of control are relatively related. 

As vocational indecision increases, so does fear of 

success and external locus of control . The hypothesis 

that vocational indecision varies as a function of fear 

of success, with undecided students being more fearful 

than decided students, was supported . The hypothesis 

that vocational decision (italics added) varies as a 

function of locus of control, external being more 

decided than internal, was also supported. It should 

be noted that no causal relationships, however, can be 

inferred from these data (po 9) 0 

Relation.hip. with Deaoqrapbic Variable. 0 

Two studies (Niece & Bradley, 1979; osipow, 1978) 

reported significant age differences on the Career 

Decision scale , with older students showing greater 

decidedness 0 Other studies, however, have failed to 

find significant age differences (Hartman, 1980; 

Limburg, 1980) 0 Studies finding age differences, 
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however, may in fact be confounding this factor with 

grade level. While the two factors are correlated, 

studies by Oslpe .... (1978) and crites (1973) suggest that 

decision-making tasks are more related to grade level 

demands than to age (p. 10) . 

The inconsistency in age findings also extends to 

sex differences. Several investigators have found 

evidence of signlf icant sex differences, suggesting 

either less indecision for males (Gordon & Osipow, 

1976ai westbrook, cutts, Madison, & Areia, 1980) or for 

females (Taylor. 1979a). Other reports show no 

difference (Cellini , 1978; Limburg, 1980; Niece & 

Bradley, 1979; osipo .... , carney & Barak, 1976; Sutera, 

1977). A single study has addressed the issue of 

ethnic difference, finding greater indecision in blacks 

than in whites (Westbrook, Cutts, Madison, & Arcia, 

1980) (p. 10) . 

While the normative data for college students do 

not reveal significant age, grade, or sex differences, 

the trends obviously parallel the findings with high 

school students. In summary, the findings on the 

influence of age, grade, and sex on Career Decision 

Scale scores are equivocal . From a conservative 

standpoint, it is not possible to rule out the 
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potential significance in these variables. (Osipow, 

1980, p . 10). 

Career Planning Centre faculty and staff were briefed on the 

survey form, eligibility of respondents, and the procedure to be 

employed. All prospective respondents were told that partici­

pation was voluntary and that their identity would be protected. 

Each person who agreed to take part in the study was required to 

read a description of the proposed research and sign a consent 

form. A detailed description of the procedural steps is as 

follows (See Appendix G for original): 

1. Establish whether prospective respondent is currently 

enrolled at the university or was a full time student in the 

winter term and had undergraduate status . 

.. 

2. Ask if they are willing to take 15 minutes to participate in 

a study concerning career decision-making. 

3. If no, thank them. If yes, have respondent read page one 

and sign page two of the consent form. with a CPC staff 

member as witness (respondent may keep page one of consent 

form) . 



4. Administer CDS in presence of respondent and answer any 

questions fielded where possible/applicable. 
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5 . Collect the CDS survey form and ensure that it is completed 

with pertinent information . In addition, collect page two 

of the consent form. Thank respondent . 

6. Place completed CDS in one file folder and page two of the 

consent form in another to ensure anonyminity of respondent . 

7. Intern will pick up questionnaires from the preceding day 

each morning. 

Total scores on the CDS were calculated for all participants 

in the study. The scores measured certajOnty (items 1 & 2) and 

indecision (items 3 - 18) . For this study, only the indecision 

scale scores were analyzed . SPSS for KS Windows Release 6.1 was 

used to conduct the analysis. One-way interactions were 

conducted on the research questions, with single ANOVAS (analysis 

of variance) to investigate statistical significance. In 

addition, two-way ANOVAS were performed on select research 

questions to determine extra information regarding significance 

of two-way interactions . The indecision scale scores were 
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further divided into career undecided and indecisive typologies. 

This was accomplished using those scores below the 85th 

percentile for the undecided and those equal to or above the 85th 

percentile for the indecisive (Osipow, 1980). The cutting scores 

are consistent with the postulate that increasing scores on the 

CDS correspond to increasing difficulty in decision making. 

Therefore, the typology of developmentally undecided and 

chronically indecisive corresponds to below the 85th percentile 

and equal to or above the 85th percentile, respectively. 

Finally, a descriptive analysis was performed on item 19, the 

open-ended question, to substantiate the empirical findings and 

to provide other information- rich data. 

consents, safeguards, and Related Material 

The research was undertaken with the understanding that the 

researcher would be bound by the same coJ fidentiality and ethical 

guidelines set for all university Counselling Centre faculty. In 

addition, the researcher was aware of and bound by "The Ethical 

Guidelines for Research Involving Human Subjects", set out by the 

Ethics Committee - Faculty of Education, Memorial University of 

Newfoundland. Please see Appendix H for consents and Appendix I 

for Certificate of Approval - Research Component. 



CHAPTER FOUR - RESULTS : RESEARCH COMPONENT 

One Way Analysis of Variance 

An Alpha level of .05 was used for all statistical tests 

unless otherwise indicated . 

Question 1: 

TABLE 3 . 1: 

Yes 

No 

Total 

Is this the first time you have used the Career 

Planning Centre? 

PREVIOUS USE OF THE epe AND MEAN INDECISON SCORE 

n 

11 

39 

50 

II 

33.64 

27.36 

28.74 

9.16 

S.15 

8.69 

2.76 

1.31 

1. 23 
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Of the fifty people surveyed, thirty-nine had used the 

Career Planning Centre (Cpe) before, for a mean indecision score 

of 27 . 36. Eleven persons were using the epe for the first time 

and their mean score of 33 . 64 was significantly higher 

(1:(1,48)""4.82, R=- .03) than that of persons with previous 
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exposure. The variability as represented by the standard 

deviation was higher for the first time users (9.1) as compared 

to those who had used the CPC before (8.15) . The effect of using 

the epe or not was the only statistically significant difference 

shown by the one way analysis; it will be explored further in two 

way interactions. 

Question 2: 

TABLE 3.2: 

If this is not the first time you have used the 

Career Planning centre, how many times have you 

used it before? 

FREQUENCY OF USE OF THE ere AND MEAN INDECISION 

Times Used n II 

23.33 8 f 74 5.04 

26.00 5.34 1.89 

27.57 8.81 3.33 

30.63 10.82 3.83 

6> 13 27.00 7.84 2.18 

Total 39 27.36 8.15 1. 31 
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The indecision mean score tends to increase as usage of the 

CPC increases, until persons use the service six or more times, 

at which time the mean indecision score decreases to 27.00. The 

highest variability in scores was experienced by persons using 

the CPC five times (SO"" 10 . 82), while the lowest was experienced 

by those using the Centre twice. ANOVA revealed no significance 

u: (4,34)=0.54, ,,=.71). 

Question 3' 

TABLE 3 . 3: 

Yes 

No 

Total 

Have you ever received individual career 

counselling (via appointment) at the Memorial 

University Counselling Centre? 

INPIVIDUAL CAREER COUNSELLING AT HUN AND MEAN 

INPECISION SCORE 

n 

38 

46 

H 

32 . 00 

28.18 

28.85 

~. 58 

9.23 

8.78 

1.97 

1. 50 

1. 29 

The results here are somewhat surprising, as the mean score 

for those receiving individual career counselling (H=32.00) is 

higher than those who did not receive any career counselling 
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(M=28.18) at the university counselling centre. This indicates 

that those receiving individual counselling have greater 

indecision than those who do not; however, the difference was not 

significant (I: (1,44)-1.26, R=.27). The people who received 

counselling were more homogeneous (~=5. 58) than those who did 

not (~:::9.23). Perhaps, initially, such counselling opens up new 

options and creates greater indecision--that should solidify 

after a while as Table 3.2 suggests. 

Question 4" 

TABLE 3.4: 

Yes 

No 

Total 

Was there a counsellor at your high school? 

COUNSELLOR AT HIGH SCHOOL AND MEAN INDECISION 

n 

41 

50 

II 

29.44 

25.56 

28.74 

7.91 

If.67 

8.69 

1.23 

3.89 

1.22 

Of the 50 people surveyed, 41 had a counsellor at their high 

school. These persons had an indecision mean of 29.44 compared 

to 25.56 for the nine persons who did not have a counsellor 

present at the school. The variability within scores was higher 



80 

for the non-counsellor group (~=11 . 68), as compared to the 

counsellor present group (m2=7. 91) . ANOVA revealed no 

significant differences between the groups (1:(1,48)=1.49, R=.23). 

Question S ' 

TABLE 3.5: 

Yes 

No 

Total 

Did you receive any career counselling there (high 

school) ? 

CAREER CQUNSEIJ,ING AT HIGH SCHOOL AND MEAN 

INDECISION SCORE 

n 

21 

29 

50 

H 

28 . 57 

28 . 86 

28.74 

8 . 38 

9.06 

8 . 69 

1.83 

1.68 

1.23 

Twenty-one persons received career counselling at school (of 

41 with counsellors available from previous question). The mean 

indecision score for this group (28.57) was very similar to the 

mean for the group who did not receive any career counselling 

(28.86). Variability , as measured by the standard deviation, 

also quite similar (8 . 38 - 9.06). These results were not 

significantly different, (1:(1,48)""0.01, R"".91). 
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Question 6: What year are you currently in? 

TABLE 3.6: MEAN INDECISION SCORE BY UNIVERSITY YEAR 

n II .!ill g 

1st 28.00 .82 .41 

2nd 27.00 7.89 2.79 

3rd 30.00 10.54 3.51 

4th> 29 28.83 9.12 1.69 

Total 50 28.74 8.69 1.23 

The group surveyed was largely comprised of persons in their 

fourth year and beyond. Mean indecision scores for both third 

years (30.00) and fourth years and beyond (28.83) were greater 

than first years (28.00) and second year, (27 . 00). Variability 

was also higher with third (10.54) and fourth years (9.12) as 

compared to first (.82) and second (7.89). One could argue that 

the longer one is in university, the more information one is 

exposed to and therefore the harder the decision-making process. 

This indecision peaks in third year (11=30.00) and falls in fourth 

year and beyond (H:::28. 83), as persons become more comfortable 

with their career choice. None of these differences were 

statistically significant, CE(3,46):::O.21, Il.=.89). 
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Question 7· What is your age? 

TABLE 3.7: MEAN INPECISION SCORE BY AGE GROUP 

~ n H ~ ~ 

19-20 15 28.07 8.04 2.08 

21-23 22 30.00 9.17 1.95 

24+ 13 27.38 8.99 2.49 

Total 50 28.74 8.69 1.23 

with this variable, one sees the mean indecision score to be 

highest for the 21-23 year old range (11=30.00), while the lowest 

indecision is registered by the oldest students in the 24 and 

older group (11=27 . 38) . There were no large discrepancies in 

varability and there were no significant "differences 

(.[(2,47)=0.42, 12.=.66). 
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Question 8' Gender 

TABLE 3.8: MEAN INPECISION SCORE BY GENDER 

~ n H l!l! l1.t: 

Hale 2. 28.75 8.00 1.63 

Female 26 28.73 9.45 1.85 

Total 50 28.74 8.69 1.23 

The sample was evenly split, with 24 males and 26 females. 

The mean indecision scores were virtually indistinguishable, at 

28.75 and 28.73. This is consistent with the literature. There 

was no statistical difference of a significant nature 

(.[(1,48)=0.00, :g:=.99). 

Two Way Analysis of Variance 

In all cases, the dependent variable is the indecision scale 

score, while the independent variables are the various 

contextual and demographic items. Various combinations were 

analyzed, based on items identifed as important through the 

literature search and discussions with field supervisors and 

research assistant, Gerry White. 
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TABLE 3.9: THE EFFECTS OF USING THE epe AND RECEIVING 

INDIVIDUAL CAREER COUNSELLING AT KUN ON INDECISION 

Is this the first 
time you have used 
the Career Planning 
Centre? 

YES 

NO 

Have you ever received individual 
career counselling (via 
appointment) at the MUN counselling 
Centre? 

YES NO 
M=O 11=33.64 
n=O n=ll 

11=32.00 11=25.96 
n=8 n=27 

There were no subjects surveyed who received individual 

career counselling at MUN and who had never used the Career 

Planning Centre before. There were eleven subjects who had never 

received individual career counselling and who had never before 
( 

used the CPC, with a mean of (33.64) . There were eight subjects 

who received career counselling at HUN and had used the epe 

before, with a mean of (32.00) on the indecision scale. There 

were 27 subjects who had used the CPC before, but did not receive 

individual career counselling at MON, with a mean of 25.96 . The 

main effects were significant l=.02, and suggests that the Career 

Planning Centre plays a significant role in lowering career 

indecision, much more than that of individual career counselling 

or a combination of the two - counselling and using the Career 



Planning Centre . 

TABLE 3 . 10: THE EFFECTS OF RECEIVING CAREER COUNSELLING AT 

HIGH SCHOOL AND INDIYIDUAL CAREER COUNSELLING AT 

HUN ON INPECISION SCORE 

Have you ever received individual 
career counselling (via 

85 

appointment) at the MUN Counselling 
centre? 

Have you ever 
received career 
counselling at 
your high school? 

YES 

NO 

YES 

M=31. 2 
n=5 

M=33 . 33 
n=3 

NO 

11=28.33 
n=lS 

11=28 . 05 
n=23 

The group that received individual career counselling at 

both HUN and their high school (n"'5) had (a mean indecision score 

of 31. 2 . The group that received counselling at their high 

school but did not receive individual career counselling at HUN 

(n=15) had a mean indecision score of 28.33. The group (n=23) 

that did not receive counselling at school or university showed 

the lowest indecision mean score of 28 . 05, whereas the group 

(n=3) who did not receive counselling at school but did receive 

counselling at MUN showed the highest indecision score (33.33). 

Neither the main effects nor the interactions were statistically 
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significant. 

TABLE 3.11 : THE EFFECTS OF USING THE cpe ANp RECEIVING CAREER 

COUNSELLING AT HIGH SCHOOL ON INDECISION SCORES 

Is this the first YES 
time you have used 
the Career Planning 
Centre? NO 

Have you ever received career 
counselling at your high school? 

YES NO 

11=36.33 11=32.63 
n=3 n=B 

M=27.28 11=27.43 
n=18 n=21 

The three people who received career counselling at school 

and were first time users of the CPC scored 36 . 33. Eight persons 

who had never received career counselling at school and had never 

used the CPC before scored 32.63. Eighteen persons who received 

career counselling at school and had use~ the CPC before had a 

mean score of 27.28, representing the lowest mean indecision 

score, as one might predict . The second lowest indecision score 

of 27.43 was registered by the twenty-one persons who had never 

received career counselling at school but had used the CPC 

before. 

Although the two way interactions were not statistically 

significant [[= . 55 ), it is important to note that both groups 

which used the CPC before had much lower indecision scale scores, 



regardless of receiving career counselling at school or not. 

TABLE 3.12: THE EFFECTS OF USING THE ere AND GENDER ON 

INDECISION SCORES 

Is this the first 
time you have used 
the epe? 

YES 

NO 

Gender 

MALE 

H""33 . DO 
n=5 

11=27 . 63 
n=19 

FEMALE 

H=34.17 
n=6 

11=27.10 
n = 20 

Five males who used the epe for the first time bad an 

indecision mean score of 33.00. Six females who were using the 

epe for the first time bad a mean of 34.17. Nineteen males who 

had used the epe before scored a mean of 27.63. Twenty females 

who used the ere before scored a mean indecision scale score of 

27 . 10 . 
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There was no main effect difference of significance (£= . 11); 

in addition, there was no significant difference between 

performance of males and females Cl:=.95). However, there was a 

significant difference between using the CPC for the first time 

or not Cf=.04) . This again points to a relationship between 

using the Career Planning Centre and lower indecision scale 
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TABLE 3.13: THE EFFECTS OF RECEIYING INPIYIDUAL CAREER 

COUNSELLING AT MUN AND AGE GROUPS ON INDECISION 

Age 

19-20 21- 23 24+ 

Received individual YES M::3L67 11:::30.00 11:::35.50 
career counselling n=3 n=3 n=2 
(via appointment) 
at MUN NO M::27.17 1:1=29.94 11::26.60 

n=12 n=16 n=10 

All three age groups who received individual career 

counselling at HUN had higher mean indecision scale scores than 

those who did not. The highest group is the 24+ group, who 

received individual career counselling (n=2) with a mean score of 

35.50. However, caution should be applied in interpreting these 

scores because of the low number of subjects in each group. The 

persons who did not receive career couns'lling comprised a larger 

sample and offered mean scores of 27.17 (19-20 yrs). 29.94 (21-23 

yrs). and 26 . 60 (24+ yrs). None of the interactions or main 

effects were determined to be statistically significant. 



89 

TABLE 3.14: THE EFFECTS OF RECEIVING INDIVIDUAL CAREER 

COUNSELLING AT KilN AND GENDER ON INDECISION SCORE 

Received individual 
career counselling 
(via appointment) 
at NUN 

YES 

NO 

MALE 

M=33.33 
n=3 

}1=28.67 
n:::18 

Gender 

FEMALE 

H=31. 20 
n=5 

11=27.75 
n=20 

The three males who received individual career counselling 

at HUN had the highest mean indecision scale score of 33.33. The 

five females who received individual career counselling at HUN 

had the next highest mean indecision score of 31.20. These were 

both higher than those who did not receive career counselling at 

HUN. The 18 males who did not receive individual counselling 

averaged 28.67 on the indecision scale, while the 20 females who 

did not receive individual career cOUnSe} ling at MUN averaged 

27.75. 

Neither the main effects nor the two way interactions were 

statistically significant. There were no significant differences 

between males and females who had seen a counsellor. This again 

highlights the intriguing aspect of career counselling producing 

a higher indecision scale score, unless linked to a visit to the 

CPC. 



TABLE 3.15: THE EFFECTS OF UNIVERSITY YEAR AND USING THE ere 

ON INPECISION SCORE 

First time using the Career 
Planning Centre. 

YES NO 
CUrrent Year: 

Freshman (1st) M=28.50 M=27.50 
n=2 n=2 

Sophmore (2nd) H=30.00 H""26.57 
n=l n=7 

Junior (3rd) M.=34.50 1:1=29 . 14 
n=2 n=7 

Senior (4th +) M=35.67 M=27.04 
n::6 n=23 

The mean indecision score for freshmen as first time users 
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28.5, compared to a mean of 27 . 5 for freshmen who had used 

the Centre previously. Sophmores who we/ e using the epe for the 

first time had an average score of 30.0Q, as compared to 26.57 

for sophmores who used the epe before. This trend continues for 

third year students, where first time users had a mean score of 

34.50, as compared to 29.14 for those who used the ere 

previously. The final group completes the trend, with first time 

using seniors scoring a mean of 35.67, while seniors who have 

used the service before scored much lower, showing a mean of 

27.04. 
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While neither the main effects Cr=.29) or the two way 

interactions (1::.85) were statistically significant, the one way 

analysis of using the Career Planning Centre more than once was 

again statistically significant (1:"'.04). Thus, while year 

attended was not significant, using the CPC was. Each mean score 

in each year of attendence was lower for the persons who were not 

using the Career Planning Centre for the first time. 

TABLE 3.16: THE EFFECTS OF UNIVERSITY YEAR AND INPIYIDUAL 

CAREER COUNSELLING AT HUN ON INDECISION SCORE 

Individual Career Counselling at 
MUN via Appointment. 

YES NO 
Current Year: 

Freshman (1st) H=27.00 M=28.33 
n==l n=3 

Sophmore (2nd) M;=42.00 M=24.86 
n=l n=7 

Junior (3rd) 11=39.00 H=29.25 
n=l n=8 

Senior (4th +) H=29.60 M=28.90 
n=5 n=20 

The first year student who received career counselling at 

HUN had a mean indecision score of 27.00, as compared to 28.33 

for those first year students who did not receive counselling. 

This is the only incidence in this analysis where the group 

receiving counselling scored lower on indecision than the group 



receiving no counselling . The second year mean score of 42.00 

for the person receiving counselling is higher than the 24 . 86 

mean score of those who did not rece! ve counselling. The third 

year mean of 39 . 00 for the person receiving counselling is much 

higher than the group mean of 29 . 25. The closest comparison 

rests with the group comprised of fourth year (and greater) 
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students, where those receiving counselling had a mean of 29.60, 

slightly higher than the group mean of 28.90 for those who did 

not receive any career counselling. 

Neither the main effects, individual analysis or two-way 

interactions showed any evidence of statistical sign1f icance. In 

addition, these results should be viewed with caution because of 

the small numbers in the groups receiving individual counselling . 

In any event, the trend is interesting. 

TABLE 3.17: THE EFFECTS OF GENDER AND RECEIVING CAREER 

COUNSELLING AT HIGH SCHooL ON INDECISION SCORE 

Gender 

MALE 

FEMALE 

Received Career Counselling at 
School 

YES NO 

M=28.33 H=29 . 00 
n=9 n=15 

11=28.75 H=28 . 71 
n=12 n=14 
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A quick observation reveals all mean scores to be within 

0 . 67 of each other. Nine males received career counselling at 

high school, with a mean indecision score of 28.33, while the 

fifteen males who did not receive any career counselling at high 

school had a mean of 29.00. Twelve females receiving career 

counselling at high school scored a mean of 28.75, while the 

fourteen females who did not receive counselling at school score 

a similar mean of 28.71. 

Not surprisingly I none of the analysis of variance proved to 

be of any significance statistically. 

TABLE 3.18 : THE EFFECTS OF UNIYERSITY YEAR AND GENDER ON 

INDECISION SCORE 

Gender 

MALE FEMALE 

Current Year: 

Freshman (1st) 11=27.67 11=29.00 
n=3 n=l 

Sophmore (2nd) 11=28 . 80 11""24.00 
n:5 n=3 

Junior (3rd) H"'37.50 11=24.60 
n"'4 n=5 

Senior (4th +) M"'26.08 H=30.76 
D"'12 n=17 
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This comparison yields a variety of results, with females 

higher in year one (one female), males higher in years two and 

three, and females again higher in year four. After the first 

year , it would seem that the males suffer from greater indecision 

during their second and third years, while females have a greater 

difficulty with career indecision in their fourth level and 

beyond. This could be related to the fear of success mentioned 

in Taylor (1982). ANOVA did not reveal any statistical 

significance with the two way interactions or the main effects. 

Undecided vs . Indecisive 

In keeping with the literature review and the Oslpe .... manual, 

a further analysis was performed on two identified sub groups, 

using the indecision scale of the CDS . The groups are identified 

as those persons scoring below the 85th percentile (undecided) 

and those scoring at or above the 85th pJ rcentile (indecisive). 

In keeping with the literature findings, those persons identified 

as undecided (below 85th percentile) are more likely to respond 

to traditional methods of career counselling, while those 

subjects identified as falling in the indecisive range (~85th 

percentile) are not likely to respond because of other underlying 

psychological problems . 

Of the fifty persons surveyed, 33 were found to score below 



the 85th percentile, representing 66% of the sample. The 

remaining 17 were identified as indecisive, representing 34% of 

the entire group surveyed. One way ANOVAS were performed using 

an ALPHA level of . 05 unless otherwise indicated. 

Question 1-

TABLE 3.19: 

~ 

YES 

NO 

TOTAL 

~ 

YES 

NO 

TOTAL 

Is this the first time you have used the Career 

Planning Centre? 

THE EFFECTS OF USING THE epe ON UNCERTAIN ANp 

INDECISIVE SUBGROUPS 

UNCERTAIN 

n II ~ 

27.17 4.07 

27 23.00 5.32 

33 23.76 5.31 

INDECISIVE 

n II ~ 

41.40 7.13 

12 37.17 3.35 

17 38 . 41 4.94 

In both the uncertain and indecisive groups, the mean 
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indecision score falls after using the Career Planning Centre 

service. The uncertain group falls from a 27.17 mean score to 

23.00, while the indecisive falls from 41.4 to 37 . 17. There is 

very little variability in scores within the uncertain group, 

while the variability in the indecisive group falls from a SO of 

7.13 for first time users to a SO of 3 . 35 for persons who have 

used the service before. Analysis of variance did not reveal any 

statistically significant differences . 

Question 2; 

TABLE 3.20: 

ONE 

TWO 

THREE 

FIVE (*) 

SIX > 

If no, how many times have you used it before? 

(Approximate) • 

THE EFFECTS OF FREQUENCY OF USAGE OF THE epe ON 

UNCERTAIN AND INDECISIVE SUBGROUPS 

UNCERTAIN 

n H .>Il 

18 . 50 3.54 

25 . 14 5 . 15 

23 . 40 6.35 

2 1.50 6 . 56 

22 . 78 4 . 89 

TOTAL 27 23.00 5.32 



97 

INDECISIVE 

~ n II 

ONE 33.00 

TWO 32.00 

THREE 38.00 

FIVE (*) 39.75 2 . 87 

SIX> 36.50 2.89 

TOTAL 12 37.17 3.35 

(* There was no one who had used the CPC four times) 

The uncertain group, for the most part, lowers its mean 

indecision score after using the Career Planning Centre more than 

twice. The lowest mean score was derived from using the CPC 

once, while the highest was from using t~e CPC twice. 

revealed no significant differences. 

ANOVA 

In contrast, the indecisive group, for the most part, seemed 

to increase its indecision with usage. ANOVA revealed no 

significant differences within this group in usage of the CPC . 



Question 3' 

TABLE 3.21: 

YES 

NO 

TOTAL 

YES 

NO 

TOTAL 

Have you ever received individual career 

counselling (via appointment) at the Memorial 

university counselling centre? 
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THE EFFECTS OF RECEIVING INDIVIDUAL COUNSELLING AT 

HUN ON UNCERTAIN AND INPECISIVE SUBGROUPS 

n 

26 

31 

n 

12 

15 

UNCERTAIN 

II 

28.60 

23.12 

24.00 

INDECISIVE 

II 

37.67 

39.17 

38.87 

1. 67 

5.42 

5.39 

5.13 

5.25 

5.08 

In looking at the uncertain group, the mean indecision score 

increases when persons received individual career counselling. 

The mean goes from 23.12 to 28.60, after receiving individual 
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career counselling. This represents a significant difference, 

1:=.03 at the .05 level. The indecisive group mean fell with 

counselling from 39.17 to 37.67, although this was not 

significant. In keeping with the literature research, one would 

expect that career counselling would make a difference with the 

uncertain group, but not in the direction indicated here. Scores 

would be expected to fall, not rise . The results of the 

indecisive group are consistent with the literature, in that no 

amount of career counselling is expected to make a significant 

difference. 

Question 4: 

TABLE 3.22: 

YES 

NO 

TOTAL 

Did you receive any career counselling at your 

high school? 

THE EFFECT OF RECEIVING CAREER COUNSELLING AT HIGH 

SCHOOL ON UNCERTAIN AND INDECISIVE SUBGROUPS 

n 

13 

20 

33 

UNCERTAIN 

II 

23.15 

24.15 

23.76 

5.37 

5.38 

5.31 



YES 

NO 

TOTAL 

n 

17 

INDECISIVE 

II 

37.38 

39.33 

38 . 41 

2.83 

6.30 

4.94 

100 

In both group analyses, the mean indecision scores fell with 

career counselling at the high school level. The uncertain mean 

fell from 24.15 to 23.15, while the indecisive mean fell from 

39.33 to 37.38. The variability within the uncertain group was 

virtually identical, while the indecisive ~ fell from 6 . 30 to 

2 . 83. None of these differences were statistically significant. 
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Question 5; What year are you currently in? 

TABLE 3 . 23: IHE EllE!;I Q[ llliI~f!B~ITi: i:~ QH IDH~EBIAIH AHD 

IHD:ECI!~.U;VE :i!QI;UiBQ!.lf~ 

UNCERTAIN 

:i= n H .ru2 

1ST 28.00 0.82 

2ND 24.86 5.46 

3RD 20.05 7.05 

4TH> 18 23.11 5.11 

TOTAL 33 23.76 5.31 

INDECISIVE 

:i= n H f.ru2 

1ST 

2ND 42.00 

3RD 38.20 3.27 

4TH > 11 38.18 5.78 

TOTAL 17 38.41 4.94 
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For the most part (exception fourth year). the uncertain 

group indecision mean fell as persons progressed through 

university . The mean indecision score for this group fell from 

28.00 in first year to 20.05 in third year of study. Variability 

was lowest in year one, with a .s.D. of 0.82 . None of these figures 

were statistically significant . 

The indecisive group also experienced a trend of falling 

indecision scores as the time in university increased; however, 

this trend was not statistically significant. 

Question 6: What is your age? 

TABLE 3 . 24: THE EFFECT OF AGE ON UNCERTAIN AND INDECISIYE 

UNCERTAIN 

( 

~ n II Jill 

19-20 11 24.45 5.70 

21-23 13 24.08 5.30 

24+ 22.44 5.25 

TOTAL 33 23.76 5.31 
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INDECISIVE 

~ n !! .>Il 

19-20 38.00 3.74 

21-23 38.56 6.24 

24+ 38.50 3.42 

TOTAL 17 38.41 4.94 

In the uncertain group, age played a minor role in mean 

indecision scores, with the trend of falling scores as the group 

age increased. The mean indecision score went from 24.45 to 

22.44 for the 24+ age group. Variability was fairly consistent 

and there was no evidence of statistical significance. 

The mean indecision scores of the indecisive group hovered 

around the 38.00 mark, with the most variability experienced by 

the 21-23 age group (.s.J:!:=6.24). Again, nothing was determined to 

be statistically significant. 
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Question 7, Gender 

TABLE 3 . 25: IH);! ~rn;QI OE GI;NQE;R ON IlliCJ:;RIAIH AHQ INLU;;CI§IV" 

== 
UNCERTAIN 

lilonJl&J;: n II l>I1 

MALE 17 24.65 5.28 

FEMALE 16 22.81 5.36 

TOTAL 33 23 . 76 5.32 

INDECISIVE 

lilllIItl n II l>I1 

MALE 38.71 i . 75 

FEMALE 10 38 . 20 6 . 18 

TOTAL 17 38.41 4.94 

In the uncertain group, males had a slightly higher mean 

(24 . 65) than females (22.81), with variability very similar . 

These figures were not statistically significant. A review of 



the indecisive means reveals a similar result, with both means 

falling around the overall mean of 38.41. Males had less 

variability (.s.D:=2.75) in score than females (.s.Q=6.18). Again, 

there were no significant differences statistically. 

Item 19 Open Ended Question 

Item 19 on the Career Decision Scale is an open ended 

question which provides the student with an opportunity to 

clarify or expand on prior items. It is stated as follows: 

"None of the above items describe me. The following 

would describe me better: (write your response below)." 
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For norming and comparison purposes, the university year the 

student is currently in can be identified as follows: 

1st year-Freshmen 

2nd year-sophmore 

3rd year-Junior 

4th year and above-Senior 

The responses are recorded as follows, and are verbatim. 

"I know what I want to do, and I have a few other 

things in mind if I can' t do that, but almost all of my 

preparation is toward my first choice." (20 year old 



male, 4th year Polital Science) 

Ind- 26, 56\ 

"I have already declared a major and will graduate next 

year. I have narrowed my choices down to education or 

administration , II (20 year old female, 4th year History) 

Ind- 29, 80% 

III know what I wish to major in (even though I was torn 

between two difficult things) but I always wonder if I 

should have taken the other option . The major I have 

selected is good but I don't know what I'll do with it . 

It is a very discouraging time for becoming employed." 

(20 year old male, Jrd year Physics) 

Ind- 38. 91% 

"I am a hardworking individual and I plan on pursuing a 

career in physiotherapy or nursing. ( I would like to 

work in the medical field since I have personal 

satisfaction in helping others." (19 year old female , 

3rd year Biology) 

Ind- 33, 85\ 

"There are many areas of study that interest me but I 

find I am choosing only ones that can lead to a job 

when I graduate and therefore, I feel I am missing out 
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on other learning experiences because these areas are 

not regarded as having job potential. The difficulty is 

not in finding something that interests me but rather 

something that will employ me, and this has proven 

difficult indeed." (20 year old male, 3 rd year Biology) 

Ind- 31, 74t 

"There are a lot of things I am interested in. I have 

a hard time pinpointing the one that I like the most. 

That's my major problem in choosing what my career will 

be. " (20 year old male, 1st year, undecided) 

Ind- 27, 48% 

"I am a person who takes the time to analyze and think 

things over to the point so I know what I am going to 

do with my life (career wise). I am a (sic) ambitious 

person who will try all aspects to get what I want." 

(21 year old female, 3rd year Englis"h) 

Ind- 18, 21% 

"I have decided, through taking various courses in high 

school & university, the career of my choice and 1 am 

following through with that at the present time. There 

has been no hesitation and I am certain 1 will be happy 

with my career choice beyond graduation . " (19 year old 

female, 3rd year primary Education). 
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Ind- 17, 16% 

"I want a BSW degree but the fact of being turned down 

by universities I apply to discourages me. I wish I 

could have it now, at this point in my life, because 

waiting makes me anxious. I know I will work hard 

until I get it, even if it means leaving my home 

province." (20 year old female, 3rd year sociology­

social work). 

Ind- 39, 92% 

"I have known that I have wanted to become a lawyer 

since the age of 12. Have always obtained the marks 

necessary to reach that goal & hopefully will continue 

to do so. Though doing , useless' degrees at the moment 

I hope to end up with a very useful and practical 

degree in law. n (20 year old female, 4th year Political 

science and History). 

Ind- 20, 38% 

"I'm interested in several areas, all of which are 

equally appealing, so I would kind of like to try them 

all. The availability of jobs in certain areas will 

probably be one of the determining factors in my career 

decision." (21 year old female, 4th year French) 

Ind- 27, 75% 
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"Although I am positive in my career choice the 

opportunities that are available to students who have 

just graduated are limited therefore I feel there 

should be more programs and other incentives for 

students who have made that choice." (24 year old 

female, 5th year psychology-sociology) 

Ind- 16, 12% 

"I want to do everything . I want to fly airplanes, I 

want to teach history, I want to travel, I want to work 

in government, the French Foreign Legion, learn to 

speak Hebrew, drive a big 01' (sic) truck, play the 

banjo in a rag time band, become a brain surgeon, and 

build picnic tables on the week-end. Maybe that's why 

I I m working on 4 undergraduate degrees at the same 

time. I figure it's going to take me 3 or 4 hunred 

(sic) years to get it all done. The only thing I don't 

wanna (sic) do is to be a puppeter. " I got no interest 

in Ernie and Bert. And I don't wanna (sic) be no 

dancer, neither. I wouldn't mind being a lumberjack, 

though. Or a bullfighter ... "(27 year old male, 5th 

year Statistics). 

Ind- 19, 21% 

"I am currently finishing the last course for a B.A. 

have retail experience, I don,t want to work retail, I 
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am also a seamstress, at which I work part time, but 

have come to realize it will not be my career. I have 

many interests, but am somewhat limited I believ e by a 

B.A. with English/history as major & minor . " (27 year 

old female, 5th year English). 

Ind- 40 , 96% 

"I've decided on a career and feel more comfortable 

with it . However it wasn't easy to find enough info . 

(sic) and qualified help. So I had to rely mostly on 

myself. To have a special test would be very helpful 

for me." (29 year old male, 1st year General Studies) . 

ind- 28, 52% 

"I know what I want to do , my major is right for it, 

however due to current entry restrictions on my career 

choice, it is not attainable for me, so what now??? Get 

more education? Take a menial job cl~d wait? Try and 

develop a new career goal? Who knows???" (24 year old 

male, 6th year B.A./B.Comm. . ). 

Ind- 34, 86% 

"I know what I want to do, however, it will take a 

while to become established in this profession, so I 

need to find something to do in the meantime. This is 

what confuses me . II (21 year old male, 4th year 
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History) . 

Ind- 31, 80t 

"I am completing a B.Comm along with a B.A. in 

Economics. I am quite comfortable with this decision 

but I'm not exactly sure which area in this field that 

I would like to pursue. However, I feel that with a 

little more knowledge and experience in this area, my 

decision will be easily made . " (22 year old male, 4th 

year Business-Economics) . 

Ind- 22, 36% 

"I am currently completing an honours degree in 

Biology. My main concern now is starting a master's 

program, I may have to leave Newfoundland and that is a 

concern because I'm not sure which university is better 

and whether or not I will get a good supervisor. I know 

what field I am interested in - wildlife conservation-

env ironmental impact assessment on wildlife and I have 

a project (master's) ready to go but a university has 

not been selected. I know I want to complete a 

master's degree but I wonder how much further I have to 

go after that . I want a career job that I enjoy but 

these days there are so many uncertainties with respect 

to getting a job after years of study." (22 year old 

female, 5th year Biology) . 
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Ind- 20, 38% 

"I was uncertain until recently about the direction 

which I wish to take with my career. I have decided 

that I will further my studies in a field which I have 

already completed a major in . Yet, I cannot say that I 

feel totally secure, due in large part that there is 

still no guarantee that I will gain employment once I 

have completed my studies." (22 year old male, 5th year 

Economics) • 

Ind- 30, 74% 

"Eager to enter graduate work or employment in general 

but also hesitant and slightly nervous that I won't 

succeed." (24 year old female , 5th year Psychology). 

Ind- 29, 80% 

"I decided to change university pr04rams before I waste 

any more time at something I don' t want to do. II (21 

year old male, 3rd year Engineering). 

Ind- 39, 92% 

"I'm an average well spoken student who is interested 

in other people. I am also very sarcastic and 

opinionated . I have known which career I would pursue 

as my lifetime work since entering university." (30 
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year old male, 5th year Religion) . 

10d- 19, 21% 

"I do not have the finances to enter my career choice, 

or program of study, so I must consider alternative 

plans. Geographical location stiffles (sic) my career 

decision, therefore career choices can be limited." (24 

year old female , 6th year Theatre-Arts-History-

English) . 

10d- 25, 70% 

Discussion of Results 

open Ended Question 

Of the 50 people surveyed, 24 persons (48%) answered the 

open-ended question. This question provI ded a wide range of 

descriptive reasons for career indecision and offered new 

insights into the thought process of the sample . Two well 

identified reasons for career indecision coming from this 
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analysis are in the areas of employment availability and program 

availability and eligibility. 
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Employment Ayailability 

"There are many areas of study that interest me but I 

find I am choosing only ones that can lead to a job 

when I graduate and therefore, I feel I am missing out 

on other learning experiences because these areas are 

not regarded as having job potential. The difficulty is 

not in finding something that interests me but rather 

something that will employ me, and this has proven 

difficult indeed. n (20 year old male, 3rd year Biology) 

This statement clearly indicates the reason for this young 

man's career indecision and is consistent with the rationale for 

this study. As earlier identified, the poor employment prospects 

and current media exposure of employment doom and gloom have a 

profound effect on career indecision. For these individuals, as 

identified in the sample and described by their own statement, 

the perceived availability of employment (stands as the largest 

contributor to their level of career indecision. Therefore, as 

the literature indicates, these persons may not fall under the 

category of developmentally undecided, or undecided due to 

psychological reasons. 

Under the developmental model, the premise is that the 

person cannot make a career choice because they have not been 

provided with enough information on the world of work 
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(occupations), university programs, and/or the link between the 

two. Supposedly, by exposing these individuals to the strong­

Campbell Interest Inventory, course descriptions and required 

skills development, their career indecision can be lowered. 

Obviously, for the persons who do not think there are any jobs 

available or for whom there are no jobs available, developmental 

techniques will not have the desired effect of lowering 

indecision. 

Example: 

"Although I am positive in my career choice, the 

opportunities that are available to students who have 

just graduated are limited, therefore, I feel that 

there should be more programs and other incentives for 

students who have made that choice. II (24 year old 

female, 5th year Psychology-Sociology) . 

The category of being chronically i J decisi ve due to 

psychological reasons such as anxiety, fear of success, etc. may 

be used to describe individuals who cannot make up their minds 

because of these reasons. In other words, because of poor coping 

mechanisms, a person's state or trait anxiety is so high (s)he 

cannot make a career decision until these issues are addressed. 

This explanation could be explored if a survey instrument could 

document the anxiety and correlate it with high career 

indecision; however, in many of the sample cases, the persons 
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have made a choice; but they cannot pursue it because of labour 

market eond! tions. 

Example: 

"I was uncertain until recently about the direction 

which I wish to take with my career. I have decided 

that I will further my studies in a field which I have 

already completed a major in. Yet, I cannot say that I 

feel totally secure due in large part that there is 

still no guarantee that I will gain employment once I 

have completed my studies." (22 year old male, 5th 

year Economics) 

Program Availability and Eligibility 

"I want a BSW degree but the fact of being turned down 

by universities I apply to discouraJ es me. I wish I 

could have it now, at this point in my life, because 

waiting makes me anxious . I know I will work hard 

until I get it, even if it means leaving my home 

province." (20 year old female, 3rd year Sociology-

Social Work) 

The second reason described as contributing to the level of 

indecision is explained by the foregoing statement from a 20 year 
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old , third year. sociology student who wanted to get into the 

School of Social Work . This young lady knows what she wants to 

do and will leave the province if necessary to get into the field 

of social work, yet her indecision score is at the 92nd 

percentile, in the chronically indecisive range according to the 

CDS manual (Osipow, 1980). without the explanatory note from 

Item 19, this woman would be labelled chronically career 

indecisive and likely to suffer from an underlying psychological 

dysfunction as per FUqua and Hartman (1983). However, the open­

ended question clarifies this and we can surmise that this is not 

the case . This person knows what she wants. but she is 

prohibited from doing it. 

Evidence of this can be again seen from the following 

comment : 

"I know what I want to do, my major is right for it, 

however due to current entry restrictions on my career 

choice, it is not attainable for me r so what now??? 

Get more education? Take a menial job and wait? Try 

to develop a new career goal? Who knows??? (24 year 

old male, 6th year B. A. , 8.Comm) 

According to the CDS manual (Osipow, 1980), this 24 year old 

male, scoring at the 86th percentile on the indecision scale, 

would be classified as highly indecisive - chronic in nature. As 

with the previous young woman, this performance would be 
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suggestive of an underlying psychological disorder. Yet, we know 

that this man has explicitly indicated that his major is right, 

but because of current entry restrictions on his career choice, 

it is unattainable. The intern remembers this man, who was 

provided individual career counselling and was absolutely certain 

of his career choice. He wanted to get into the Canadian Armed 

Forces, or the Royal Canadian Mounted police, and if there ever 

was a person who was suited for these structured roles, this 

person was. The Strong Inventory (1985) identified this man as 

an extreme Realistic Theme, rugged, robust, practical, physically 

strong, and identified people in the military occupations as 

those to which he had the most similar interests. This man was a 

powerfully built young man with a crew cut and a stong desire to 

wear a uniform. The problem lies in the fact that he is a 

white, educated, English speaking, able bodied, and male; 

currently these characteristics put him near the bottom of the 

eligibility list for entrance into those occupations (Interview, 

Sgt . Keith Thorne, CM SSA, Canadian Air p~rce). 

"I have known that I have wanted to become a lawyer 

since the age of 12. Have always obtained the marks 

necessary to reach that goal and hopefully will 

continue to do so. Through doing useless degrees at 

the moment I hope to end up with a very useful and 

practical degree in law." (20 year old female, 4th year 

Polictical Science, History) 
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This was a person to whom the intern spoke in the CPC i she 

was waiting to get accepted into law school. Her indecision 

scale score was at the 38th percentile, putting her into the 

developmentally undecided range, yet she had a very definite 

career goal and was simply taking more courses to boost up her 

grade point average. Her average was already in the vicinity of 

85% (subjective) and she had enough courses to graduate, but 

because she could not get into a law school, she was doing 

courses until she became accepted . This person is not 

undecided .•• frustrated maybe, but not career undecided . 

other contributing reasons to career indecision which can be 

hypothesized from the question 19 answers are given as follows: 

"I know what I want to do, however, (it will take a 

while to become established in this profession, so I 

need to find something to do in the meantime. This is 

what confuses me . " (21 year old male, 4th year 

History) 

Persons know what they want to do but realize that it will 

be some time before they can become self supporting in their 

chosen profession . 



"Eager to enter graduate work or employment in general 

but also hesitant and slightly nervous that I won't 

succeed." (24 year old female , 5th year Psychology) 

This person is hesitant because of a shortage of self 

conf idence. 

"I do not have the finances to enter my career choice, 

or program of study, so I must consider alternative 

plans. Geographical location stifles my career 

decision, therefore career choices can be limited." 

(24 year old female, 6th year Theatre Arts, History. 

English) 

This person identifies two contributing factors to career 

indecision. 

*Financial shortages 

*Inability to change geographic locl tion. 

Empirical Results 

counselling Centre services and Contextual Factors 
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In discussing the empirical results, counselling centre 

services, contextual factors, and demographics as revealed by the 
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one-way and two-way analysis of variance will be reviewed. In 

addition, the effects of the same variables on the identified 

subgroups of undecided and indecisive students will be studied. 

One-way analysis of variance revealed one significant effect 

from the Memorial University Counselling Centre services; this 

was the practice of using the Career Planning Centre. There was 

a sign1f icant difference between the group of clients who had 

never used the CPC and those who had, resulting in lower career 

indecision for persons who used the CPC on previous occasions. 

The CPC service seems to have a positive effect in helping 

persons become more comfortable with their career choice. One 

possible explanation for this was put forward by Kerr (1982) as 

the setting itself. She studied the effects of three different 

career counselling environments on client perceptions of the 

environment and client behavior. Her results indicated that the 

career resource centre (analogous with CPC) was perceived in a 

more positive manner and was associated iith a higher proportion 

of clients returning for career exploration than a professional 

office or interview room (Kerr, 1982). 

A description of the resource centre used in the Uni versi ty 

of Missouri Counselling Centre (Kerr, 1982) is as follows: 

The resource centre was actually one corner of an open 

work area in the Career Planning and Placement Centre, 



a unit of counselling Services . The space was 

furnished with tables and chairs, many information 

racks, bookcases, and an attractive carpet . The walls 

were covered with bulletin boards and colorful posters 

relevant to vocational exploration. The racks and 

bookcases contained occupational information pamphlets 

and college cataloges ... (p. 212). 
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This is quite similar to the setting of the CPC at the 

Memorial University Counselling Centre Services, where this study 

was conducted, and therefore, analogous conclusions can be 

suggested. In the Kerr (1982) study, the clients found that the 

professional counsellor's office was intimidating I had a stigma 

attached and would probably be more conducive to personal 

counselling than career counselling. It was felt that the 

counsellor's office, because of the stigma attached, would 

discourage vocational clients. In this regard, the effects of 

the setting on clients' comfort and resu\ting motivation to 

return for further career exploration are interrelated. 

The previous result could also be related to the effects of 

receiving individual career counselling via appointment at the 

university counselling centre. This factor revealed an 

interesting trend, in that those clients who received individual 

counselIng had higher mean indecision scores than those who did 

not . Although this factor was not statistically significant, it 
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does warrant discussion because of its implications to the 

counselling service. For example, what is the most important 

contributing component here, the setting, client, or service? 

From this exploratory res each study, this cannot be determined, 

but in keeping with the other findings of this study and the 

literature, each of these three components deserves mention. If 

the setting creates a significant impact on client choice, then 

one could reason that only more chronically indecisive clients, 

those with problems of a personal nature, would be seeking 

individual help. This is because the stigma would have a less 

pronounced effect on these clients who possibly feel that their 

inability to choose a career cannot be overcome through their own 

Thus, the persons presenting for career counselling would 

be more resistant to standard career counselling. Barak, and 

Friedkes (1982) hypothesized that career indecison affected 

career counselling effectiveness and those undergraduates who 

experienced IIpersonal conflict" (p. 120) gained the least from 

the process. 

Another mediating factor contributing to this result, as 

mentioned, would be the counselling service itself. One of the 

standard approaches to career counselling at the MUN counselling 

centre, and the one employed by the intern, consisted of an 

intake interview, homework assignment of the Self Directed Search 

(Holland, 1985), strong Inventory and explanation and tour of the 

Career Planning Centre. The effect of this information may be 
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one of increasing indecision because of the heightened awareness 

of occupations and interests never before explored. Thus, the 

client who came in with one or two unexplored questions may leave 

the process with ten or twelve new questions and/or doubts about 

their original tentative career choices. This phenomenom was 

explored in a study by Healey and Mourton (1984), who tested the 

hypothesis that an abbreviated Self-Directed Search (SOS) would 

increase self estimated career knowledge and decision making of 

students. What they found was that both self estimates of 

knowledge and career decision-making decreased after the 

intervention. They proposed several reasons why self estimates 

decreased, including that "review of the SDS may have pointed out 

issues related to career that the students had not considered and 

juxtaposing their fit for different work environments through 

scoring the SDS may have led students to question whether they 

had considered enough facets of work in their past decison making 

or recognizing that more occupations than they thought fit their 

personalities" (p. 60). with this in mirld, one possible reason 

for the higher indecison scores after individual career 

counselling could be the fact that new possiblilities have come 

into the client's conscious awareness I prompting heightened 

career exploration possibilities. In this sense, a higher 

indecision score could be indicative of heightened career 

exploration and an added awareness of possibilities. This can be 

tied in with the variable which explored how many times the 

clients used the CPC before. This variable analysis did not show 
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any significant statistical differences, but did offer a trend. 

In this case, mean indecision scores steadily increased with 

usage until clients visisted the CPC five times. After that, six 

times or more, showed a mean indecision score decline . It has 

often been said that education, when it is effective, raises more 

questions than it answers . As more information is provided, 

questions are proposed, until a person has gathered enough 

information to begin to feel comfortable enough to initiate the 

decision-making process . The author proposes that this is what 

could be happening at the CPC and would go along with explaining 

the significantly lower overall indecision scores for persons who 

have used the Centre before and the higher indecision scores for 

those clients receiving individual career counselling. Further 

proposals, including the possible improvement of services, will 

be examined in the Summary and Recommendation section of this 

report. 

pemographics 

A9S!.. While there were no significant differences in 

indecision scores with the three age groups, the eldest grouping 

(24+) had the lowest mean indecision score of 27.38, with the 

middle group (21-23) showing the largest mean of 30.00. The same 

argument used previously could be applied here; that is, 

students get their first university exposure, they have tentative 

career choices with which they become increasingly uncomfortable 



126 

as they experience more and have to process more information 

(usually between the ages of 21-23). Once they have accumulated 

enough information about their knowledge of self and person­

environment fit, they become more comfortable with their 

decisions and experience a reduction of indecision. This 

satiation phenomenon will be discussed again, when year of study 

is discussed. 

The narming table results in the Career Decision Scale 

Manual (Osipow, 1980) may help in clarifying this matter. The 

mean indecision score in the Osipow manual for ages 19-20 was 

26.41, while the corresponding age group mean for the present 

study was 28.07. For the 21-22 age group, the Oalpo,,", manual 

showed a mean indecision score of 25.32, as compared to 30.00 for 

the present study, while the 24+ group registered as 25.31 in the 

Osipow manual and 27.38 in the current study. The manual means 

for ages 19 and 20 were averaged, as well as the 21 and 22 group. 

The manual final grouping was 23+, while (the study final grouping 

was 24+. Here one sees a different perspective, with the manual 

norms showing steadily declining indecision scores as the 

students aged . However, the most striking feature of this 

comparison is the consistently higher indecision scores 

registered by the students polled in this study. To offer a 

partial explanation of this difference, one can revisit the 

rationale for the research in which it was proposed that because 

of the negative economic times, students at Memorial would be 
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expected to show high levels of career indecision. Using the CDS 

manual provides an opportunity to validate that rationale, as the 

scores are indeed higher in each age group . 

The nonsignificant results here are consistent with the 

literature, which presents a mixed picture . Two studies, Niece 

and Bradley, 1979 and osipow, 1978 (as cited in CDS Manual -

Osipow, 1980) reported significant age differences on the CDS, 

with older students showing lower indecision scores. other 

studies such as Hartman, 1980 and Limburg, 1980 (as cited in 

Osipow, 1980) failed to find any significant effects of age on 

indecision scores . 

Year of study. There were no significant differences found 

in this study in relation to year of study; however, the highest 

indecision scores were registered by third year students. If one 

postUlates that most students in their third year of study are 

somewhere in the 21-23 year age group, aJ\d that first and second 

year students fall in the 19-20 year group, one can see some 

similarities with age indecision scores . The norming tables in 

the CDS manual show first and second year students having mean 

indecision scores of 27 . 50 compared to 28 . 07 for the study mean 

(ages 19-20). For third year students, the manual mean is listed 

as 30.00, equivalent to the study mean of 30.00 (ages 21-23) . 

Fourth year students and beyond show a manual mean of 28 . 83 

compared to 27 . 38 for the current study (ages 24+). Again, the 
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same hypothesis can be proposed, that of satiation of information 

in the third year (21-23 years), allowing students to become more 

comfortable with their decision making. 

If one were to compare this study's results with the 

normative results from the CDS manual (Osipow, 1980), one could 

observe the following : CDS manual first 28 . 38, second 28 . 75, 

third 25.90, and fourth 25.14, while corresponding study means 

were identified as, first 28.00, second 27 . 00, third 30.00, and 

fourth 28.83. Here one can see the normative data for college 

students (osipow, 1980) in a continuous downward trend, with 

steadily lower mean indecison scores as one progresses in college 

or university. As shown previously, this study's results show a 

peak indecision score at third year. It is interesting to note 

that the first and second year groups in this study had lower 

mean indecision scores than the normative data for college 

students from the Osipow manual (1980), while third and fourth 

year groups in this study had higher mea:n indecision scores when 

compared with the manual. It should also be noted, of course, 

that the sample in the manual represents student/employment 

circumstances of the 1970's, not those of the 1990'S, as this 

study represents. 

~. The mean indecision scores in this study for males 

and females were v irtually indistinguishable, separated by a . 02 

difference. As reported earlier, investigations into sex 
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differences have been inconsistent, with reports showing either 

less indecision in males (Gordon and os i pow, 1976A as cited in 

oslpow, 1980) or for females (Taylor, 1979A as cited in osipow, 

1980). A number of other reports shoW' no difference at all, 

including: cellini, 1978; Limburg, 1980; and sutera, 1977 (as 

cited in osipow, 1980). In fact, since the Career Decision Scale 

has not indicated gender differences , the accompanying manual 

(Osipow, 1980) suggests that responses for males and females need 

not be separately analyzed . 

In keeping with the previous discussion on age and 

university year, the indecision means identified in this study 

were again higher than the norming groups identifed in the Osipow 

(1980) manual. The male indecision mean for this study was 28.75 

as compared to 26.83 for the CDS manual mean, while the study 

female mean was 28.73, compared to 26.88 for the CDS manual 

female mean. Consistent with the rationale, indecision scores 

were found to be higher in this study th6n established norms from 

the Osipow manual norming group . 

Two-way Interactions 

Two-way interactions were analyzed to determine if there 

were any specific combinations which would add further clarifi-

cation or new information as to counselling Centre services. In 

addition, by performing this type of analysis, certain confounds 
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could be eliminated or isolated to provide a clearer picture of 

effects. This was the main reason for including the question 

which looked at whether the clients had received individual 

counselling in high school. However, when this was analyzed, the 

two-way interactions revealed no new significant effects. In 

fact, none of the two-way interactions yielded anything of 

significance; therefore, discussion will be limited, as most 

salient points were covered in the previous discussion on the 

one-way interactions. 

Throughout the analysis, the only signifcant results were 

found in the main effects of having used the CPC before. In all 

cases, having used the CPC resulted in significantly lower 

indecision scores, regardless of which other variable it was 

paired with. This is in stark contrast to the Limburg, 1980 

study (as cited in osipow, 1980) involving college students, in 

which she found that subjects who sought assistance at a career 

centre or through career planning classe" scored higher on the 

Career Decision Scale, reflecting greater career indecision than 

non-seekers . 

Indecisive Subtypes: Indecisive and Undecided 

The literature review highlighted the popular identification 

and distinction of various subtypes of career indecision . Two of 

the more popular classifications of career indecision were career 
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undecided and career indecisive. Career undecided persons are 

seen as developmentally normal and have merely delayed a career 

decision in order to gather more information about themselves, 

occupations, or the process of career decision making, (Salomone, 

1982). In addition, Holland and Holland (1977) noted that "a 

large proportion of undecided students are doing what intelligent 

adults do - delaying some decision until reality arrives" (p. 

412). This is in contrast to career indecisive individuals who 

"are unable to make occupational decisions despite the 

availability of career related data, II (Goodstein, 1972 as cited 

in Kaplan & Brown, 1987, p. 148). This inherent inability to 

make a career decision is often related to "underlying 

psychological dysfunction" (Hartman, Fuqua & Hartman, 1983, p. 

103). As such, career indecisive individuals are more difficult 

to counsel and may require different interventions and longer 

treatment terms (Holland & Holland, 1977). 

The CDS manual (Osipow, 1980) used ,cores at the 85th 

percentile or greater to identify indecisive persons, while those 

scoring below the 85th percentile were identified as undecided. 

These same cut off points were employed to subdivide the 

indecision scale into undecided and indecisive groupings, the 

results of which were presented in the previous section. In this 

section, both empirical and descriptive results are of interest. 
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with the identified undecided group the first result which 

stands out is the insignificance of having used the Career 

Planning Centre. Prior to the subtype analysis, this variable 

was one of the only significant effects observed at the .05 

level. However, this effect does reach significance at the .10 

level and holds to the theoretical rationale behind the label of 

"developmentally undecided" . In this case, exposing students to 

the CPC did lead to lower career indecision . In keeping with the 

indecisive disposition, " .• • such people should be especially 

difficult to help because they suffer from a complex cluster of 

maladaptive attitudes and coping behaviors," (Holland & Holland, 

1977, p . 413) i the identified indecisive group did not respond to 

visiting the Career Planning Centre to any significant degree. 

Receiving individual career counselling at the MUN 

Counselling Centre did make a significant difference to the 

undecided group; however, it was in the opposite direction from 

what would normally be predicted. Here, fthe persons who received 

career counselling recorded significantly higher indecision 

scores than those who did not; this group, the developmental 

group, should have responded as per the previous research. 

possible reasons for this could be as previously mentioned, the 

ineffectiveness of the standard two session approach to career 

counselling, the setting itself, the type of individual seeking 

counselling, or some other unexplained and unrecognized factor. 

Barak and Friedkes (1982) hypothesized that career indecision 
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affected career counselling effectiveness. Their subjects, 

university undergraduates , went through a standard counselling 

process. They found that clients who "lack structure ll gained the 

most from treatment, while clients who "perceived external 

barriers" and who experienced "personal conflict" gained the 

least (p . 120) . Their categories were formed by grouping several 

of the individual CDS questions associated with each description 

and applying an intervention. Although this type of analysis is 

outside the scope of this research, further study in this regard 

could provide interesting results. 

The group identified as indecisive did not respond in a 

significant fashion to individual counselling, as expected from 

the literature descriptions; however, in this subgroup the mean 

indecision score was lower for those individuals receiving career 

counselling. This represents somewhat of a paradox and presents 

a mixed picture. In addition, neither the undecided nor 

indecisive groups responded in any significant way to career 

interventions offered at the high school level. This information 

should be guarded in its interpretation, as one has no idea of 

the types of interventions offered these students . Neither year, 

age, nor gender offered any new information to the existing 

interpretations. 

It would be interesting at this point to include reasons for 

being either undecided or indecisive as proposed by various 
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researchers in describing the two groups. Then the descriptions 

from the open-ended question will be analyzed and separated into 

undecided or indecisive (using the 85th percentile cut off) 

categories and compared to the findings of the various studies. 

Undecided reasons could include the following: "Bright 

students who have not chosen a specific vocation may be delaying 

that choice because they are capable of doing many things and 

therefore, have many more alternatives open to them." (Baird, 

1968 as cited in Salomone, 1982, p. 497). 

study Example: 

"There are many areas of study that interest me but I 

find I am choosing only ones that can lead to a job 

when I graduate and therefore, I feel I am missing out 

on other learning experiences because these areas are 

not regarded as having job potential. The difficulty 

is not in finding something that interests me but 

rather something that will employ me, and this has 

proven difficult indeed . " (20 year old male, 3rd year 

Biology) 

Indecision 74th percentile 

students "may have a complex and creative outlook about the 

world of work" (Holland and Nichols, 1964, as cited in Solomone, 

1982, p. 497). 



study Example: 

"There are a lot of things I am interested in. I have 

a hard time pinpointing the one that I like the most. 

That's my major problem in choosing what my career will 

be . (20 year old female, first year no major) 

Indecision 48th percentile 
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"Besides having many capabilities, some students have many 

varied interests or have interests that have not yet 

crystallized, their interests may continue to shift as new 

experiences occur" . (Solomone, 1982, p. 497). 

study Example: 

"I'm interested in several areas, all of which are 

equally appealing, so I would kind of like to try them 

all. The availability of jobs in certain areas will 

probably be one of the determining factors in my career 

decision. II (21 year old female, 4th year French) 

Indecision 75th percentile 

"students may recognize that they need more information 

about various occupations, job demands, educational requirements, 

and so on . " (Solomone , 1982, p. 497). 



study Example: 

"I've decided on a career and feel more comfortable 

with it. However it wasn't easy to find enough info. 

and qualified help. So I had to rely mostly on myself. 

To have a special test would be very helpful for me. II 

(29 year old male, 1st year General studies) 

Indecision 52nd percentile 

"A recognition that there is a need for information about 

how to decide on a vocational choice may cause choice delay. It 

(Salomone, 1982, p. 497). 

Study Example: 

"I know what I want to do, and I have a few other 

things in mind if I can't do that, but almost all of my 

preparation is toward my first choice." (20 year old 

male, 4th year Political Science) 

Indecision 56th percehtile 
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"An uncertainty about one's vocational aspirations and goals 

and about the type of work environment in which one will prosper 

may cause hesitation about making a vocational choice." 

(Solomone, 1982, p. 497). 



study Example: 

"I'm interested in several areas, all of which are 

equally appealing, so I would like to try them all. 

The availability of jobs in certain areas will probably 

be one of the determining factors in my career 

decision. II (21 year old female, 4th year French) 

Indecision 75th percentile 
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"Students may be uncertain about the economic practicality 

of a long considered vocational goal and may wish to reconsider 

the plan." (Salomone, 1982, p. 497). 

Study Example: 

"I know what I want to do, however, it will take a 

while to become established in this profession, so I 

need to find something to do in the meantime. This is 

what confuses me." (21 year old male, 4th year 

History) 

Indecision 80th percentile 

Indecisive reasons could include the following: In the 

Holland and Holland study of 1977, "the indecisive disposition" 

(p. 413) was not separated from the undecided category but their 

description was very fitting to the indecisive category and is 

given as follows: 



the indecisive dispositions . ... i s seen as the outcome 

of a life history in which a person has failed to 

acquire the necessary cultured involvement, self 

confidence, tolerance for ambiguity, sense of identity, 

self and environmental knowledge to cope with 

vocational decision-making as well as with other common 

problems. Such people should be especi ally difficult 

to help because they suffer from a complex cluster of 

maladaptive attitudes and coping behaviors. (Holland & 

Holland , 1977. p. 413). 

study Examples: 

"I know what I wish to major in (even though I was torn 

between two difficult things) but I always wonder if I 

should have taken the other option . The major I have 

selected is good but I don't know what I'll do wit h it. 

It is a very discouraging time for becoming employed . II 

(20 year old male, 3rd year Physics '; 

Indecision 91st percentile 

"I decided to change university programs before I waste 

any more time at something I don't want to do . II (21 

year old male, 3rd year Engineering) 

Indecision 92nd percentile 
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Another reason put forward by Munley , 1977 (as cited in 

Salomone, 1982) is that : 

"Persons without a clear sense of identity may not just 

be undecided about vocational goals, but, instead, may 

not understand who they are or how they fit into 

society. Thus, such individuals may well be unable to 

make vocational or life decisions . " (p. 497) 

study Example: 

"I am currently finishing the last course for a B.A. 

have retail experience, I don't want to work retail, 

I'm also a seamstress, at which I work part time, but 

have come to realize it will not be my career. I have 

many interests, but am somewhat limited I believe by a 

B.A. with English/History as major and minor . " (27 

year old female, 5th year English) 

Indecision 96th percentile 

139 

Goodstein (as cited in Solomone, 1982) brought out the role 

of anxiety in his 1965 study and described the indecisive person 

as follows: 

"For the indecisive person ... Goodstein hypothesized 

anxiety as an antecedent to the decision making process 

and thus a major etiological factor with which 

counsellors must deal. Although there has been 

sufficient opportunity for indecisive individuals to 



acquire self and environmental information, having to 

make a vocational decision arouses so much anxiety that 

they become immobilized and are unable to decide." (p. 

498) • 

study Example: 

"I want a BSW degree but the fact of being turned down 

by universities I apply to discourages me. I wish I 

could have it now. at this point in my life, because 

waiting makes me anxious. I know I will work hard 

until I get it, even if it means leaving my home 

province , II (20 year old female, 3rd year 

Sociology/Social Work) 

Indecision 92nd percentile 
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The preceeding discussion on the undecided and indecisive 

client , supplemented with examples from previous studies and the 

present study, highlights the necessity l or alternate and 

individualistic methods of career counselling, career education, 

and exploration. The present study not only provided examples of 

the indecisive and undecided client but has also provided reasons 

for career indecision which may be categorized under a different 

descriptor. These persons have elements of both the indecisive 

and undecided client, but are suffereing from market driven 

indecision (italics added). The major reasons for market driven 

career indecision were summarized earlier in the open-ended 
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question analysis and include: employment availability, 

university program availability for those careers in demand, and 

occupation entrance eligibility as determined by government human 

resource policy to protect and enhance the employability of 

minorities. 

The final chapter of this report will summarize the 

internship and its activities and the findings of the research 

study, formulate hypotheses and make recommendations for both the 

Memorial University Counselling Centre as per services, and for 

future investigations into the area of career indecision. 
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CHAPTER FIVE - SUMMARY & RECOMMENDATIONS 

Summary 

The results of the internship study on career indecision 

revealed some interesting findings. First, the CPC service bad a 

significant impact on career indecision as it was associated with 

lower scale scores. second, individual career counselling, both 

at the secondary level and the HUN Counselling Centre, was not 

indicative of lower career indecision . In fact, persons 

receiving individual career counselling at the MUN Counselling 

Centre were found to be highly uncertain about their occupational 

futures, and in many cases, were identified as chronically 

indecisive. Third, the sUb-analysis of indecision scale scores, 

using the popular categories of undecided or indecisive, revealed 

that 34% of the sample could be classified as having the 

indecisive label (Osipow, 1980). Thus, these people could be 

identified as being chronic in nature, wtfose career indecision is 

best characterized by underlying psychological dysfunctions 

requiring "longer term personal/emotional counselling" (Fuqua & 

Hartman, 1983). The fourth major finding came from the 

descriptive analysis, as revealed in the open ended question of 

the CDS. This finding revealed that many of the students in the 

sample knew what occupations they wanted to pursue, but suffered 

from career indecision because of employment availability, 

program availability, and/or lack of occupation and program 
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eligibility. In the previous discussion, career indecision 

resulting from these external forces was given the label "market 

driven indecision". These forces are a result of current 

conditions in the labour market, which are driven by: economic 

sources of supply and demand; political decisions which determine 

eligibility to government controlled agencies (ie. R.C.M.P., 

Armed Forces); funding approval; and socially backed eligibility 

decisions which include demands for minority representation. 

These social, political, and economic forces have interacted to 

produce a psychological and philosophical climate which is not 

conducive to career decision-making and the standard approach to 

career counselling. Thus, the decision-making process is 

contrained by a contextual factor referred to in the literature 

as the ZEITGEIST, the spirit or intellectual climate of the times 

(Schultz & Schultz, 1992). Therefore, as counsellors, .... hat .... e 

are dealing .... ith are not just career issues, but personal and 

political issues as .... ell. They are inextricably inter .... oven. 

Based on these findings, recommendations "ill be suggested from 

the perspective of the Counselling Centre services and future 

research into career indecision. 

Counselling Centre Services Recommendations 

From a counselling center service perspective, t .... o 

suggestions might be considered, .... hich include expansion of the 



Career Planning Centre service and mod i fications within the 

delivery of the individual career counselling procedure. 

Career Planning Centre 
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Kerr (1982) suggested that the career planning centre 

setting encouraged a much more favourable response from students 

involved with the career development process . She suggested that 

the "stigma associated with going to the counsellor's office" (p . 

217) could discourage a large number of vocational clients. 

Indeed, the present research suggested that the cpe setting at 

Memorial has a positive influence on indecision scores. with 

this in mind, the following ideas could be explored to expand the 

cpe service: 

1. Career Decision-Making Classes 

Classes or seminars in problem-sol v l ng approaches and 

decision-making models applied to career decision-making could be 

offered to students through advertising media at the CPC. These 

courses could be offered in group format, as are the Learning 

Enhancement Programs that are currently conducted by Mr . Lester 

Marshall. Olson, McWhirter, and Horan (1990) suggest a decision­

making model applied to career counselling, which includes four 

points. They are: (1) conceptualization of the problem; (2) 

enlargement of response alternatives; (3) identification of 
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discriminative stimuli and (4) response selection (p. 110). This 

type of information could clarify some of the issues surrounding 

career decision-making and enhance the decision to seek 

individual counselling by eliminiating or reducing the stigma 

attached to counselling . 

2. Labour Market Data 

Provincial, federal, and possibly global information 

regarding career and occupational areas in demand could be made 

available through the CPC. This information is available on a 

monthly basis from the local Human Resource Development (HRD) 

office , formerly Canada Employment and Immigration Centre (CEIe) . 

In addition, local HRD employees could offer information seminars 

through the CPC location. This point is especially pertinent now 

that the HUN student employment services have been relocated to 

another physical location on campus . 

3. Physical Expansion 

The existing CPC is located in a very small section of the 

HUN Counselling Centre. with the recent departure of some 

student employment services (HRDl, there now exists room for 

enlargement of the facility. An expanded facility would increase 

the efficiency of an already proven effective service. 
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Career Counselling Service 

Recommendations designed to enhance career counselling 

services include: professional development for counsellors, 

career counselling in group format, and the integration of career 

and personal counselling. 

1. Professional Development for Counsellors 

Bailey, Bruce, Rotter, and sampson (1992) conducted research 

in the Improved Career Decision Making (ICDM) program, developed 

by the National occupational Information coordinating committee 

in the United states. This program is a comprehensive intro-

duetieD to the use of career information in the counselling 

process. It is a competency-based model that "is designed to 

help counsellors increase their knowledge and use of labor market 

information in career counselling" (Lloyd, 1990, p.1 as cited in 

Bailey, Bruce, Rotter, & sampson, 1992). f The authors describe a 

national survey of adult workers, conducted by the Gallop 

organization which revealed striking results of the need for 

systematic approaches to career decision-making. Some of the 

results concluded that, "44t said that not enough attention was 

devoted to providing help to students in choosing careers", and 

that "25t of adults revealed that career information was not 

available when they were making career decisions" (p. 146). The 

recommendations generated from the survey included greater access 
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to career information and the need for more professional 

assistance with career choice (Bailey, Bruch, Rotter, & Sampson, 

1992) • 

The need exists for continuous professional development in 

career counselling education . This is especially so for 

counsellors who are isolated by virtue of geographic location, 

professional fUnction, and designation . For example, the 

professional counsellors at the MUN counselling Centre have 

little or no opportunity to avail of professional development 

programs unless they leave the island . A program such as the 

Improved Career Decision Making (ICDM), modified to reflect 

Canadian labour market conditions, would be of great benefit to 

the professional development of career counsellors. A brief 

description of the ICDM given in Bailey et . al., (1992) is as 

follows: 

The Improved Career Decision Making (ICDK) program developed 

by the National occupational Informcftion coordinating 

Committee (NOICC) is a competency-based model that "is 

designed to help counselors increase their knowledge and use 

of labour market information in career counseling" (Lloyd, 

1990, p . l) . The program takes about 2 days to complete and 

includes large-group, small-group, and individual 

activi ties. The following topics are included: (a) overview 

of ICDM; (b) the changi ng workplace ; (c) changing 

information; (d) c hanging decision making; (e) Changing 
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career counseling; (f) labor market information; (g) labor 

market concepts ; (h) classification systems/resources; (i) 

action planning ; (j) federal, state, and local labor market 

information; (k) career information delivery systems; (1) 

decision-making matrix; (m) special needs; (n) group 

counseling video activity; and (0) action planning activity . 

The use of case studies and video presentations enriches the 

program. (p . 147) 

2. Career Counselling in Group Format 

Throughout this study. it has been highlighted that the 

career indecisive client is different from the career undecided 

client, and may require a different approach to be successful in 

career decision-making. Butcher (1982) proposed that the 

indecisive client would benefit from a group counselling format. 

She points out that many approaches to c ' reer counselling fall 

short because "First, by focusing primarily on individual 

counselling, current models . .. are often limited in their 

usefulness. In many instances, schools, agencies, and industry 

do not have the trained personnel or the time to provide 

individualized career planning services . . . A second limitation 

of current models is that while they may specify using 

intervention strategies for indecisive versus undecided clients, 

they present no clear mechanism linking these strategies. This 



perpetuates an illusory dichotomy between personal and career 

issues ... " (p. 202) . 

To overcome these limitations, Butcher proposed a three 

stage process model for group career counselling which would 
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overcome the stated limitations and yield advantages as follows: 

First, the dichotomy between intervention strategies for 

indecisive and undecided career clients is removed. The 

group process model allows the client to develop a healthy 

self-concept (the task of indecisive clients) and 

subsequently to implement that self-concept in a rational, 

decison making process (the focus for resolving indecision). 

Second, group process approximates both the content and 

context of the world of work more closely than other forms 

of intervention. Clients are being themselves with other 

people in a social situation, ratherf than being isolated in 

individual counselling or a passive recipient of instruction 

and guidance. 

A third advantage of the group process model is its emphasis 

on the individual as a responsible, active member. Each 

individual becomes an active contributor to the group's 

dynamics. The focus for indecisive clients thus shifts from 

external to internal control as they recognize their option 
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and responsibility to interact with others. (p . 204) 

The model which Butcher has a dopted is one modeled from 

Gazda. The three stages include: the exploration stage which 

focuses on increasing self-knowledge, establishing trust, and 

encouragement of risk taking; the transition stage which fosters 

reality testing and accurate self-assessment; and the action 

stage, which integrates the group as a working unit with members 

supporting one another (Butcher, 1982). For a pictorial 

presentation see Appendix J . 

3. Integration of Career and Personal counselling 

The MUM Counselling Centre currently separates counselling 

issues into academic, career, and personal categories. There is 

room for overlap in personal and career counselling, partly due 

in nature to the use of the Holland codes in the Self Directed 

Search and the strong Inventory, which a l e currently used in the 

career counselling process. Both of these instruments look at 

personality types (ie . realistic, social, investigative, 

enterprising, conventional, artistic) as being integral 

components. In essence, the instruments are designed to measure 

and interpret personal interests as they relate to certain 

occupations and the world of work. However , both the literature 

and the current research points to the necessity of building on 

this process of integrating career and personal counselling . 
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Indeed, this study highlighted the fact that current career 

counselling techniques, for whatever reasons, were not associated 

with lower career indecison. It also pointed out that a large 

percentage of the sample was career indecisive by nature, and may 

be resistant to standard career counselling techniques . 

Donald Super (1993) alludes to the fact that pure 

dichotomies are rare and that career counselling is a part of 

situational counselling . He concludes that there are 

"essentially two kinds of counselling, situational and personal, 

that these are actually not a dichotomy but a continuum, and that 

the best counsellors are those who have sufficient training and 

flexibility to help a counselee deal with whatever combination of 

developmental and adjustment problems he or she confronts" (p. 

136) . 

Betz and corning (1993) argue that "career and personal 
.. 

counselling should not be viewed as different types of 

counselling because ... the holistic philosophy of counselling 

emphasizes helping whole persons whose lives contain many 

important and meaningful roles ... and that there are numerous 

commonalities in the career and personal counselling process" 

(p.137). The authors point to various sources which describe the 

main ingredients of career counselling (ie. good communication 

and relationship building) as being interchangeable with the 

characteristics of personal counselling. In support of the 
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inseparability of career and perosna l counselling, they pose the 

question, "How many of us . . . would easily sustain loss of, or 

failure in, our career without some threat to our level of self­

esteem, life satisfaction, and psychological well being?" (p. 

140-141) • 

Krumboltz (1993) is another proponent of the inseparability 

of career and personal counselling . The thrust of his argument 

is that " ... career problems have a strong emotional component. 

Career indecision and procrastination may be better interpreted 

as zetophobia, the fear of career exploration" (p. 143) . 

Examples of stated career problems which have underlying 

psychological , personal , and emotional components include: 

Locus of Control: Who is in charge of my career? 

Career Direction: If I am in charge, in what direction 

should I start? 

Career Obstacles: How can I hope t cf achieve my career goals 

when I face so many obstacles? 

Job Search Knowledge: How do I go about finding the kind of 

job I think I would like? 

Job Search Motivation : How can I keep looking for a job in 

the face of real and potential rejection? (Krumboltz, 1993, 

p. 144) 
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The intern remembers examples of these emotionally laden 

problems from the survey sample (open ended questions), and in 

many cases, indecison was very high. These problems are not 

often solved by standard career education techniques because they 

address knowledge deficits, not psychological problems. Indeed, 

Krumboltz sums this up nicely by saying, "we (counselors) have 

typically treated career problems as skill deficits or cognitive 

gaps. We have tended to overlook the tremendous anxiety 

associated with these decisions" (p . 145) . 

Davidson and Gilbert (1993) believe that what we do is 

firmly embeded in who we are as individuals . They echo the 

previous researchers by arguing that, " ... career counselling 

with adults is the exploration of personal identity and meaning, 

both of which are fundamental to an individual's survival, well­

being, and family life-style" (p. 149). The value one associates 

with oneself in our society is co-dependent with what one does 

occupationally. For many people, this cQ-dependence can produce 

huge emotional problems when career objectives are perceived to 

be unreachable. This perception of inadequacy is often magnified 

in a province such as Newfoundland, where career opportunities 

are limited by labour market conditions and socio-political 

boundaries. 
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Recommendations: Future Research 

Quite possibly, one of the most important distinctions a 

career counsellor can make involves the realization that the 

undecided client is, in a lot of cases, quite distinct from the 

indecisive client. While this may seem a trivial matter of word 

play at first glance, it is not and the implications for 

successful career counselling are indeed far reaching. Future 

research in this area should revolve around the identification 

and measurement of the psychological factors associated with the 

indecisive client. 

"Sorne of the most convincing evidence of the complexity of 

career indecision is drawn from empirical studies of factors that 

relate to career indecision" (Fuqua, Blum & Hartman, 1988, p . 

365) • 

Before any treatment direction can tie determined, it is 

necessary to identify the underlying or presenting problems. 

This is the case in any counselling situation, whether it be 

career related or otherwise . Career indecisiveness is a 

multidimensional problem comprised of many variables and related 

to "serious psychological problems including situational and 

characteristic anxiety, self perceptual problems, and 

externalized attribution" (Fuqua & Hartman, 1983, p. 28). 

Solomone, 1982 as cited in FUqua and Hartman, 1983, described the 



155 

type of person who fails to benefit from the traditional 

developmental approach as "an individual who has personal 

qualities that will not allow him or her to make a decision" (p. 

28). He used the indecisive label to establish 12 

characteristics associated with this type of person. Factors 

explored by researchers which have shown to be related to 

indecisiveness include: anxiety (Fuqua, Newman' Seaworth, 1988; 

Fuqua & Hartman, 1983; Newman, Fuqua & Seaworth, 1989; Kaplan & 

Brown, 1987) i self efficacy (Taylor & popma, 1990; sepich, 1987); 

locus of control (Taylor, 1982; Hartman, Fuqua & Jenkins, 1986; 

Fuqua, Blum' Hartman, 1988); fear of success (Taylor 1982) and 

lack of identity (Holland & Holland, 1977; Fuqua, Blum & Hartman, 

1988) . 

Amdety 

Kaplan and Brown (1987) explored the role of anxiety and 

found that "a career indecisive client's Ulnxiety may be either an 

important antecedent or an important consequence" (p. 161). 

Fuqua, Newman and Seaworth (1988) tried to distinguish between 

state and trait anxiety to find if they related differently to 

indecision and indecisiveness. Trait anxiety is a personality 

variable and is associated with chronic worry and persuasive 

concern, while state anxiety is a temporary condition of arousal 

that is triggered by a specific situation (Rathus & Nevid, 1992). 

Fuqua et al. (1988) found evidence to support a relationship 



156 

between trait anxiety and the more chronic form of 

indecisiveness, while state anxiety was found to be associated 

with the more developmental form of being career undecided. 

Newman, FUqua and Seaworth (l989) pointed to the existence of 

different theoretical models relating career indecision and 

anxiety and reminded the reader that cause and effect has never 

been established . 

a.If-Efficacy 

Taylor and popma (1990) explored the relationship between 

self efficacy and several other variables in decision-making and 

vocational indecision . They found a "moderately strong 

relationship between career decision-making self-efficacy and 

vocational indecision," and that "levels of self-efficacy are 

significantly predictive of career indecision" (p. 29). This 

finding indicates that persons with lower levels of confidence in 

their ability to accomplish specific ski ~is and activities 

necessary for career decision-making experience higher levels of 

vocational indecision. In this study, higher levels of 

vocational indecision were indicative of the more chronic 

pervasive form of career indecisiveness. Their results confirmed 

earlier findings and suggests that knowing a person's level of 

efficacy may aid in providing appropriate career interventions. 
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sepich (1987), in a review of the correlates and 

measurements of career indecision, reported the earlier findings 

of Taylor and Betz, 1983, as cited in Sepich, 1987, who found 

that "increasing levels of career indecision were strongly 

related to decreasing levels of self-efficacy" (p. 12). 

LOCU8 of Control 

Locus of control as defined by Rotter, 1954 and cited in 

Taylor, 1982, is explained as a psychological construct which 

describes the extent to which persons attribute the occurrence of 

environmental events to internal factors such as ability, skill, 

and effort and to external factors such as luck, chance, or fate . 

Taylor (1982) proposed that persons with an internal locus of 

control will tend to be more decided (for some types of people), 

while persons with an external locus of control would experience 

higher degrees of indecision . Although Taylor did not 
f 

specifically separate the undecided from the indecisive, she did 

point out that the causes of vocational indecision are different 

for different individuals. She found that the undecided subjects 

of her study were more external in their locus of control than 

the decided subjects and that the external orientation may lead 

to vocational indecision, since these individuals may conclude 

that acti vi ties important in career decision-making may be a 

waste of time. "Activities such as occupational information 

seeking, learning more about one's interests and aptitudes, and 
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exploring various educational/occupational alternatives may be 

perceived by an external individual as irrelevant to a career 

choice which is largely determined by chance, luck, or fate" 

(Taylor, 1982, p. 326). Further empirical evidence of the 

relationship between the construct of locus of control and 

indecisiveness has been provided by Hartman, Fuqua and Jenkins 

(1986) and Fuqua, Blum, and Hartman (1988). 

Pear of auee ••• 

A second personality construct explored in the Taylor (1982) 

study lnval ved fear of success. originally named "motive to 

avoid success" by Horner 1969 (as cited in Taylor, 1982), this 

construct is described as "an enduring personality motive causing 

individuals to avoid situations in which they could be successful 

because of negative consequences such success could engenderll (p. 

320). Findings indicated that vocationally undecided persons 

were more fearful of success than their J~cided counterparts. 

This study did not, however, differentiate between undecided and 

indecisive subtypes, but simply explored career indecision. This 

is a curious contruct and should be further explored. 

Lack of 14enti ty 

An early study by Holland and Holland (1977) pointed to the 

confusing and conflicting outcomes from studies of that time 
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involving decided and undecided high school and college students . 

This was probably because studies of the time did little to 

differentiate the indecisive from the undecided student. 

Implications from the Holland and Holland (1977) study involved 

the identification of "a complex but consistent cluster of 

personal traits, attitudes and skills" (p. 412) related to 

indecision. Included were : interpersonal incompetency, lack of 

self confidence, lack of involvement, poor decision-making 

skills, and an unclear and shifting identity. The main finding 

of this study included the suggestion that students who 

characterize themselves as "decided" or "undecided" differ in 

terms of their sense of identity, with the undecided showing 

higher levels of identity diffusion. Holland and Holland (1977) 

labelled undecided persons with lack of identity and the other 

previously identified personality traits as having the 

"indecisive disposition" (p. 413). He further proposed that 

these persons would not respond to traditional treatments of 

career counselling such as workshops, occ~pational information, 

and vocational decision-making training because of their 

indecisive disposition . In a later study, Fuqua, Blum and 

Hartman (1988) also found evidence supporting the lack of 

identity trait in highly indecisive individuals. 
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Summary & Implications for Career Counselling 

To summarize the preceding discussion, three main points or 

implications for further research involving career counselling 

come to the forefront. The first issue deals with the finding 

that the career undecided are not a homogeneous group, but are 

comprised of an undecided group faced with developmental issues, 

and an indecisive group characterized by various psychological 

dysfunctions. Secondly, if this is the case, career counsellors 

must be aware of this finding and must use some sort of proven 

screening procedure to separate and identify the more chronic 

indecisive from the developmentally undecided. Thirdly, once 

these individuals have been identified, different courses of 

treatment must be applied to each type, with the indecisive group 

requiring further assessment and analysis to determine treatment 

outcomes. 

Raising the awareness of career courlsellors to the fact that 

the career undecided are comprised of two distinct groups is an 

educational issue and can be communicated through different 

media. Finding and using the most appropriate screening tool to 

separate the indecisive and further subcategorize and assess the 

many underlying psychological constructs is a much more demanding 

task. 
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While the implication that there is an exact screening tool 

for each task remains a romantic one, there appears to be some 

valid and reliable instruments available for research. The 

Career Decision Scale (CDS; Osipow, Clarke, Carney, Winer, Yanico 

& Koschier, 1976) has been widely used as a measure of 

indecision, with identified subscales (Osipow, 1980) used to 

assess career indecisiveness. Anxiety, both state and trait, 

have been measured using the State-Trait Anxiety Inventory 

(Spielberger, Gorsuch & Lushene, 1970 - as cited in Fuqua et al., 

1988). Self Efficacy in career decision-making has been measured 

by the Career Decision-Making Self Eft icacy Scale (Taylor & Betz, 

1983 -as cited in Taylor & Popma, 1990). The Rotter Internal-

External (I-E) Scale has been used to measure locus of control 

(Rotter, 1966 - as cited in Taylor, 1982). Fear of success has 

been measured using the Fear of Success Scale (Zuckerman & 

Allison, 1976 - as cited in Taylor, 1982). Lack of identity or 

shifting self perception has been measured by the Identity Scale 

(Holland, Gottfredson, & Nafziger, 1975 ~ as cited in Fuqua et 

al., 1988). 

All of this brings us to the third aforementioned 

implication - that of differential treatment. It should now 

become obvious that a single blanket treatment for career 

indecision will meet with, at best, mixed results. The use of a 

unidimensional model based on the decided-undecided theoretical 

model may also result in outcome confusion (Matre & Cooper, 
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1984) . At a time in our economic history, when the only constant 

is change, the career counsellor must be constantly aware of the 

fact that differential diagnosis and treatment of career 

indecision (Fuqua & Hartman, 1983) is a reasonable and justified 

approach to career counselling. 
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APPENDIX A MASTER'S LEVEL INTERNSHIP OFFER 



Uni¥erSity Counsel1ins Centte 
Th<nD50n Student Centre 

Mr. Hans P. Asche 
P. O. Box 5131 
St. John's, NF 
Ale 5V5 

Dear Hans: 

February 10, 1994 

Thank you for interviewinl with us regardinl a master's·levei internship for this Sprm, semester, 
1994. 

We feel that your interests. skills and professional IOals match well with our master's·levei 
intemsbip prorram at the University Counsellinl Centre. We would therefore like to offer you this 
training opponunity. 

Please feel free to call if you bave any questions. We look forward to your reply in this matter. 

Sincerely, 

~ 
Associate Professor 

and Actina: Traininl Qirector 

GH/rkd 
CC: Dr. Klas 

Ac.c:m:Jile4 by lbe InternatiO'nal Awciation 0'/ Cmi:nuJing Strrica 

St. Jeba'i. N~, Canada AIC~. Tel , !7091737-817 •• fu:: 1709) 737-U69 
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APPENDIX B INTERN EVALUATION 



University CourucUin, Centre 
Thomson Student Cenue 

TO: Dr. Lee Klas 

Jul)' 25, 1994 

Professor, Department ofEducationaJ Fsychology 

FROM: Dr. Elaine Davis 
Associate Professor in Counselling 

SUBJECT: Intern Evaluation - Mr. Hans Asche 

Supervision orMr. Asche during Spring Semester has been a patchwork affair (as it usually 
is in the summer). George Hurley started the semester with Hans and I took over at the beginning 
of July. I have no written evaluation from George to include here, but verbally he told me Hans was 
"doing great". If you desire a written evaluation from George, he can be contacted in August. 

When I took over the supervision, I was immediately impressed by Han's maturity and 
expertise with clients. He seemed to need very little in the way of critique, but was eager to receive 
suggestions. His case load has included fourteen clients, about half of whom had career planning 
concerns. The clients who presented with personal problems were quite varied which was helpful in 
allowing Hans to test his skills. 

Two of the latter group have required counselling throughout the semester, thus providing 
him with an opportunity to experience some longer tenn clients. On? of these involved one session 
with the client and her parents <at the client's request). Although that session was difficult and 
involved some confrontation. Hans was not intimidated and, in my opinion, handled the situation wilh 
tact and aplomb. 

As I believe is true of many beginning counsellors, Hans seemed to have a tendency to feel 
he needed to help the client solve III presenting problems. On the other hand, he seemed reluctant, 
at times, to propose skiU-building activities to clients., thinking that to be overly directive. However, 
even during the month I have supervised him, I think he has improVed in these regards. . 

Some involvement in t~ Career Planning Centre (CPC) is required for all practicum students 
and interns; thus Hans has regularly spent two hours per week in the CPC and attended the weekly 

_" CPC meetings. His.interactions with staff, student workers, and CPC users has been professional and 
courteous, at all times. 

AI;, rcdiled by !hE Inlftllollion.ll As.sod.ation 01 CounRUinl Suvius 



In sum. I believe Hans has the makings of becoming an e«:eDcnt counsellor. It hu been a joy 
to work with rum. 

Sincerely. 

Elaine Davis. PhD 
Associate Proressor in Counselling 

EOIkk 
Hans Asche 



COUNSELOR EVALUATION FORM U:Valuator) 

CoWlselor Evaluator r; . Dc",,,.s 
Interview No. Client'. first name 

Circle pertinent itel!Ul by ratinq 1 (low IIchievealent) to 7 (hiqh IIchieve_·"~). 
If not pertinent, circle N/A. 

l. Shows warm, qenuine reqard for client vs. 
(i) beinq cool, distant, aloof. 6 

2. Shows accurate, empllthic understandinq of 
client vs. inaccurate understanding vs. 

G misunderstandinq. S 

3. CommWlicateli with openness, self-disclo-
sure vs. inappropriate self-disclosure 

0) v.. defensiveness. 

Counselor Verbal/Nonverbal Behavior 

l. Strives toward Wlderlltandinq by reflectinq, 
clarifying and questioninq vs. making quick 

(2) judqernents or lecturinq. I 6 

2. Listens to clients vs. allows clients to 
ramble vs. counselor talking too much. S @ 

3. Supportive and encouraginq to client vs. 
quick, inappropriate confrontation or 

CJ denial of feelinqs. 

4. Appropriate nonverbal behavior congruent 
with verbal behavior vs. inconqruent non-

G verbal behavior. 6 

EXl?:loring: the Problem 

l. Accurately and quickly responds to impor-
tant affect vs •• 1:ssinq affect, or e)Cces-

to sively attending to cognition/content. . 2 7 

2. Moves toward .concrete description of pre-
sentinq problem vs. abatration, or Wlfo-

(!) cussed exploration. S 

,. Achieves a clear, concise understanding of 

CD problem vs. a vaque, · general "statement. 7 

N/' 

N/' 

N/' 

N/' 

N/' 

N/' 

N/. 

N/' 

NIA 

NIA 
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Etbjcal Gyidftljoos fpc BosHn;;b IoygMng Hyman Syb!ect!l 

Informftd Consent 

Infom1ed consent by aD subjects is required before research can be 
undertaken. There are four elements necessary for consent to be free and informed: 
disclosure of ir~ormation; comprehension of information; competency to consent; and 
voluntarism of consent. 

Written consent is normally required. Arri setting aside of this requirement 
must be justified. 

Elements of Consent Form 

The following information should be included in the consent form, not 
necessarily in the same order. It should be written in 8 simple direct style USing terms 
and language which can be unde!stood by the prospective subject. This information 
should be discussed with the subject as wei whenever possible. A copy of this 
information should be left with the subject. 

1. Identities of the researcf1er(s) and, when applicable, identities of 
thesis supervisor and the university. 

2. A sta1ement of the general purpose of the study. 

3. A description of the procedure(s) involving the subject including 
purpose, naMe, frequency, and duration. 

4. A comprehensive description of any physical risks which may resu~ 
such as side effects, discomforts and inconveniences, and 
psychological risks or dIscomfor1s which might resu~ from 
participation. 

.. 
5. A description of any recording devices to be used. 

6. A sta1ement of confidentiality. 

7. A sta1ement on the availability of the researcl1 results to the subjects 
or, when applicable, to parents. 

B. Details of any scI1eme of remuneration. 

9. An explicit sta1ement that participation is oornpletoly voluntary and 
that the subject has the right to withdraw from the study without 
prejudice at · any time and/or refrain from answOfing whatever 
questions he or she prefers to omit. 



10. A S1a1emen1 informing s<.tljec1s tha1 1Ile S1Udy mee1S 1Ile O1hical 
guidelines of 1Ile FaaJlty and University. 

11. Participants should be apprised of their rights 10 inquire about 1Ile 
research and Mve recourse to a resource person outside the 
research group. 

12. A concluding S1a1omen1 in 1Ile first person summarizing 1I1e 
information the subject has received, the consent given and 
inoorporating the subject's signature and date. This statement 
should appear at 1110 bottom of 1Ile conson1 fonn. 

13. If subjects are minors, parental consent is required. If a guardian is 
consenting for a minor, then the minor must be named and the 
guardian's capacity given. 

14. If a substitute decision-maker is giving consent for a subject 
incapable of consent, the consent must be drafted to indicate the 
relationship to the subt&d and the rationale for giving consent 

15. If an institution (e.g., school, business, residence) is involved. signed 
consent must be obtained from the institution and lndicated in the 
subject oonsent form. This does not negate the researchers' 
responsibility to ob1aln paren1al/ guardian consen1 when applicable. 

[)eception of Syblects 

Where it is necessary to withhold or 10 misrepresent stgnificant facts in 
infonning subjects, suc:Il dIeoaption mUS1 be expressly Justified by 1Ile researcher in 1110 
protooo. In particular, 1110 protocol mUS1 demonS1r81e 1I1e following: 

.. 
1. that the deception is indispensable to the effectiveness of the project 

and that reasonable alternative investigative methods are 
unsatisfactory. 

2. tha1 subjects wiI be fully informed in person by • member of 111. 
resoan:h project of .. elements of 1110 programme which were 
withhekS or misrepresented to them as soon as possible after subject 
participetion in 1110 project has been complatod. 

3. that subjects, upon being informed of 1110 true purpose of 1110 
research study. have the right to withdraw their representation in the 
research data. 



Privacy of Sybjects 

1. The subjects must be assured Iha1their anonymity wiU be protected 
and that aI records eX their participatkJn in a research prated wiU be 
kepi confidential unless written permission from the subject(s) for 
release is obtained. 

2. Since coocep1S of privacy vary, the question of invasion of privacy 
should be looked at from the poillt of view of 1hose being studied. 

3. Obtaining access to institutional records should respect the 
individual's rights 10 confidentiaJity and anonymity. 

4. The privacy of 1hird parties must be main1ained. 

5. In those cases where deception is not deemed essential, concealed 
recording devices such as one.way mirrors. concealed cameras, and 
concealed micropl1ones may not be used unless the subjects (or 
their legal guardians) have been informed in edvance Iha1 sudl 
devices may be used and that they may be among the subjects so 
obse<ved. The subjects (or thoir legal guardians) must have agreed 
to participate in the research with this understanding. 

6. Methods of recording behaviour which produce a pennanent record 
of any kind wIlich inhorently raveaIs individuals' identity (e.g., 
TV lvideo camera. tape recor<flng) may not be used unless the 
subjects (or legal guardians) are informed in advance that sudl 
methods may be used and that they may be among tho subjects so 
recordad. Where subjects have boeh so recordad they must be 
given tho opportunity to caB for erasure 01 such recordings when 
their par1icipation is oomplote. SUch recordings may not be 
disclosed to persons othor than the immediate researcher(s) without 
tho written consent of tho subjects (or legal guardians) nor may sudl 
recordings or derivatives (e.g., photographs) be included in a 
manusaipt submitted for publication without tho written consent 01 
tile subjects (or their legal guardians). 

7. The unobtrusive obSONation of behaviour in clearly public places 
shouk:J not ordinarily be regarded as a violation of privacy. However, 
when such obSOfVations produce a pennanent record of a kind wIlich 
inherently reveals an-individual's identity, then such recordings may 
not be disdosed 10 persons other than the immediate researchers 
without the written consent of the subjects (or legal guardians) 1"1()( 



may such recordings or derivatives be included in a manusaipt 
submitted for publication without the written consent of the subtects 
(0< their legal guardians). 

Anonymity of Sybjects aod Coofjdftntiafit gf [)ala 

1. Except _0 tho subjects 0< legal guardians have coosented 
othetwise in writing, tho subjects' anonymity will be strictly Il'otocted 
and all data collected win remain absolutely confidential. Where tho 
subjects have given written consent. infonnation mey be disclosed 
only within tho strict ~mits of tho tetms of tho consent. 

2. The responsibtlity is on the researcher to describe positive measures 
to be taken to 1l'0S0IV8 tho anonymity of tho research subjects, both 
in the published resutts of the project. and in the records retained by 
the researcher. 

3. VoIhere confidential data wiD be stored for possible rlHJse, the method 
of recording and storing tho data must be strictly designed to oortfe< 
anonymity of tho subjects. 

4. All research assistants and persons having access to confidential data 
must be briefed by tho researcher on tho duty to observe tho rules 
of anonymity and confidentiality. 

~ is the responsibilty of tho researcher to reoognizolhet such concepts os privacy, 
confidentiality and consent V8IY from culturo to ou~r.. Researchers should be _. of 
their own culture biases which may affect the cultural se'lsibilities of their subjects. 
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Eclectic Brief Psychotherapy Proqralll 
Intake 
Objectives: 
1. To assess cUent problem and characteristics and determine 

appropriateness of brief therapy. 

2. To share the rationale for client suitability to brief therapy 
and create an exp.:ctation for brief treatment. 

1st Session - Exploration and Assessment 

A. Interview client 

B. Complete Intake Form and Brief Therapy Selection Form 

C. Refer to Brief Psychotherapy if appropriate 

1. Create expectation for preferred brief treatment. 

2. Notify client as to when helshe will be contacted by 
brief therapist. 

stage 1 

Object 1 ves: 

1. To de!' crlt'>e and set the therapl s t and client therapeutIc role! 
In br I ef ~s ych o th'!rapy. 

2. To c r e~te an '=Itmo ~ phere c onduc i v~ t o openness, engagement a nc 
r ee i proc i ty. 

3. To f ocus on problem(s) and further specify therapy objectives 
and o utco me. 

2nd Session - Role Description, Rapport Building , and Proble. 
Specification 

A. Therapist review client prot'>lem area from intake interview and 
the current effects and arrives at a common understanding witt'. 
c lient. 

B. Therapi s t gives explicit statement regardIng brief 

psychothe rapy and length of treatment. Therapy will consist 

of __ (specify 1-8), 50 minute sessions. 

Given the types of problems (specify) you are experiencing and 

yo ur pers onal characteristics (specify), you appear to be very 



well suite~ for brief counselling. You should be able to 

successfully learn how to resolve your chief concerns through 

br 1 ef therapy. 

C. Therapist provides orientation as ':0 brief therapy process and 

expectations: 

1. I will tend to actively participate, offering support, 
exploring areas of interest, supplying guidance and 
formulating plans of action with you. 

2. You too will need to be actively involved ina 11 o f your 
sessions. You will probably need to carry out some (If 
the solutions we come up wIth outside the sessions. You 
may also tryout and practIce some new skIlls and 
att 1 tudes. 

3. From your previous experience or understanding of 
counseling, do the thI ngs we are discussion match your 
expectatIons? 

4. What concerns do you have about counseling generally or 
what I have expla 1 ned~ 

D. Th erapist wIll dIrec t the client by f ocus Ing on the current 

problems and understanding the fo llowing three areas: 

1. Th er apy wIll focus chiefly on your current p!:oblems and 
wIll attempt to accomplish 3 goals: 

remov e symptoms (specify) 
r 

b. reestablish e motiona l equ i librium (s pecify) 

develop an understanding of the cur!:ent problems 
and increase future coping (specify) 

2. Is thert:! anythIng else you would like to add to this that 
would be helpful in fully unde.rstandlng your ,concern at 
this time? 

3. As we look at your problem, ar~ there any ways that it 
can be analy:zed in terms of component parts, such as, 
"what are some of the specific Issues that make this 
difficult · for 'yout -to solve?" - -

4. What do you think are some of your strengths and assets 
that you already possess that can be used to deal 



effectively with this problem? 

5. What kinds of things to you think you are going to need 
to acquire or learn as part of your counseling to 
effectively solve this problem? 

6. As you think about your concern, what part of it causes 
the most dlfficulty In day-to-day functioninl,l? 

D. After a review of anticipated goals, mutual agreement is to be 

reached. Are we In a9reement that we wIll work together in 

brIef counseling to mutually solve your problems? 

E. Therapist and client determIne fee. 

F. Client and therapist complete the "Target Complaint " and 

"Symptom ChecklIst ". 

Stage 2 

Objectlv!'s: 

1. To provide a context within which a clIent is prompted to 

expand his/h~r thinkinq and understandIng of self in new and 

useful ways throu9h specific ac i ivltles and strateqies 

provIded by the therapist. Enhanced ull\Je r :;to'lnding of self, 

pr obi E'm:::: , and the environment w11 l l ead to effective action. 

2. To facilitate client arrival "at a commitment for change and to 

bt:lng the process of problem 50lvlng ~peciflc solutIons to 

identified problems. 

3rd SessIon - Enhanced Se] f - Understanding and AntiCipated Action 



A. Therapht and client mutually explore problem area to enhance 

understanding and etiology (contingent therapist 

theoretical orientation). 

B. Therapist and client take the enhanced understandIng and 

InsIght and relate to antIcIpated action. 

4th Session - Action Planning 

A. Therapist reviews where they are In the therapeutic process. 

B. Therapist and client continue exploration of the focus on 

problems. 

C. Therapist Clnd client decide what they want to happen, the 

order I n whi c h they want to accomplish it, and how they are 

going to accomplish it, by: 

1. ;'ormlJlatlng a plan of actIon 
2. Problem solving 

O. Therapist provides: 

1. Support and guidance in achieving change In client 
envi r onment. 

2. Guided tasks. 

3. Support in exper l ementation J ith new roles. 

4. Support and insight In s€"eklng alternative behaviors. 

stage 3 

Objecti ves : 

1. To revIew therapeutic progress. 

2. To identIfy and share Insight r'!sulting fron client 's action. 

3. To problem so l ve regarding new behavIors, attitudes or 
actions. 



5th Session - Active copIng 

A. Therapist reviews where they are in therapeutic process. 

B. Reviews with client what has happened during the week: 

1. Identify unexpected situations or results 

2. Hake a decision as to whether or not they are going to 
work on thO!H! or put them aside. 

C. Client identifies new ideas and insights during the week. 

D. Continues problem solving, experimenting with new behavior and 
roles, and clarifyIng insight. 



E. Processes problem-solving and dialogue. 
statements may be useful: 

1. 

2. 

3. 

Are there any aspects of our interaction together that 
seem to contain some of the issues that you are working 
on? 

~~I~Hin~s 0)j~ ' J llrsl a~'i~~Mn~gW@gtrggo{S>eu /ot~l c'6~~e~8;t 

I am wondering 1£ there is anything specific that you 
cou ld do before our next meeting that would be helpful? 

6th Session - Active Copinq 

A. continue same as session 5 

B. We have thrf'e sessions left fOT which we have contracted. In 
reviewing our list of target complaints, let's see 1£ we are 
"on target .. in terms of what we need to accomplish or d o we 
need to refocus? 

7th Session - Active Coping 

A. Continuo;, sam", .3.5 s~ssion 5 

B. We have two sessions left for which we have contracted. Let's 
review our tarq~t complaints and see if we are progressing. 

stage .4 

Objectives: 

1. To pr ovide closurE' to ~he' therapeutlc experi ence . 

2. To review th~rap~utic goals and pr,f~r~ss and r el·:.te t o 
client's future functioning. 

8th Session - Pre-termination 

A. Therapist reviews process to this pOint. 

B. Therapi st and client discuss what has transpired in the 
therapeutic process and relate to future. 

C. Therapist identifies that there are two sessions left and 
determines focus for finishing. 

O. Conti nue wIth act 1 ve cop 1 ng process. 



9th Session - Teralnat ion 

A. Therapist reviews therapeutic process. 

B. Client recognizes there is still work to do. 

C. Therapist provides support for increased independent coping. 

D. Client discusses antIclpated potel,tial stresses. 

E. Therapist and cli e nt determine strategies for dealing with 
increased independence. 

F. Discuss what they have done by determining: 

I. Met expectatlons? 

2. What happened here that helped the most? 

3. Wha t client dId that helped the most? 

G. Therapi~t and cl\ent complete "Target Complaint" and "Sympt o r.l 
Che c klist". Client completes "Satisfaction Questi o nnaire". 

H. Inf orm c!lent of f o llow-up procedure and enlist c ompliance. 

UARE YOlT GOING TO HAVE THIS AS AN APPENDIX:>** 
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CAREER 
DECISION 
SCALE 
THIRD REVISION (1976) 
by Samuel H. Osipow, Clarke G. u.~. Jane WIner, 
Barbara Yaniro, and Maryanne Koschlef 

~iS questionnaire contains some statements that people commonly make about their educational and occtJpa-

~~:;:Jcf~~' ~hei,~n'.hd~:'ser;u i:ty':fu~'r~~~ ~~~7 ~:e~'o~::;seed~~::J~~~l;:b;~gc~&~~~: 
appropriate number on the answer sheet. An example is gIVen below: 

I am excited about graduating 
and going to work. f 2 

Not at all 
like me 

If yo~ a~ excited about going to work and ~I no hesitation about it you would circle "4" to indicate that the 
desrnphon is exactly the way you feel. If the Item is very close, but not exactly the way you feel- for example, 

r;o~~~e~~j~C:I~~ea:~~~i?f!Y;;'uo~~~rckle~'!~f~!'i~~~~~e;,~~:~! :!;~~~;Sn~:I~! 
~t~;;ad~~~~~F~~l~~~ ~~Fcr::l~ITFi.l~h: r;~~ adc!e=a~~o; ~~~=~~a~ ~1:~ta~~~~: 
expenencing a great deal Of concem and no exatemenl about graduation and work. 
Please be sure to give only O/Ie response to each item and answer euery item. 

PAR Psychological Assessment IlvIourees, Inc. 

Copyright () l97iI.l967byPsycl>ologica.IAsse~s ..... ntResources,lnc.AUrights~.M.ynolbereprod~inwholeorinpartinanyform 
Or by "'Y mealU without written permission 01. F'5ychological Assessmnrt ~ Inc 

987654 I'rinted in 1M U.S.A 

This form is printlt"d in grffTI ink on gray paper. Any other version is unauthorized 



REMEMBER-4 is exactlylik£ me, 3 is very much Iik£me, 2 isonly slightly Uk£ me, and 1 is not at al/ Uk me. 

1. I have decided on a career and feel comfortable with it. I also know 
how to go about implementing my choice. 

2. I have decided on a major and feel comfortable with it. I also know 
how to go about implementing my choice. 

4. Several careers have equal appeal to me. I'm having a difficult time 
deciding among them. 

5. I know I will have to go to work eventually, but none of the careers 
I know about appeal to me. 

6. I'd like to be a , but I'd be going 
against the wishes of someone who is important to me if I did so. 
Because of this, it's difficult for me to make a career decision right 
now. I hope I can find a way to please them and myself. 

7. Until now, I haven't given much thought to choosing a ca~. I feel 
lost when I think about it because I haven't had many expcnences 
in making decisions on my own and I don't have enougli 
infonnation to make a career decision right now. 

8. ~~~~f~~~n~:~~;rr:!r~i~~!a,:::g;u~~n: that 
I'd like to put off making a decision for the time being. 

9. I thought I knew what I wanted for a career, but ~ently I found 
out that i~ wouldn't be pos~ible for me to pursue It. Now I've got to 
start looking for other possIble careers. 

12. I know what I'd like to major in, but I don't know what careers it 
can lead to that would satisfy me. 

CIRCLE .... NSWER 
LibMr NotLikr Me 



REMEMBER-4 isexadlyljke~, 3isverymuchlih mt, 2 isol1Iy slightly lih mt, and 1 is not at a/l lih mt. 

13. I can't ,m~ke a career choice right now because I don' t know what 
my abilities are. 

14. I don't know what my interests are. A few things -tum me on- but 
I'm not certain that they are related in any way to my career 
possibilities. 

15. So many things interest me and I know I have the ability t,o do well 
reg.ardless of what career I choose. II's hard for me to firid Just one 
thmg that I would want as a career. 

16. ~ have decided on a career, but I'm not certain how to go about 
Implementing my choice. What do I need to become a 
______ anyway? 

17. I need more infonnation about what different occupations are like 
before I can make a career decision 

18. I think I know what to major in, but I feel I need some additional 
support for it as a choice for myself. 

19. None of the above items describe me. The following would 
describe me better: (write your response below). 

Total 1-2 Total 3-18 

Ce' 

Ind 

Normative Group 

CIRCLE ANSWER 
Lib M e Not Like Me 

% ile I 
I 
I 
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July 7, 1994 

TO : Career Planning Centre Staff 

FROM: Hans P. Asche, B . A., B.Voc.Ed. 
M . Ed . Candidate Educational Psychology 

SUBJECT: Career Decision Making Research 

I am writing to request your assistance in obtaining 
respondents for a study I am conducting at the University 
Counselling Centre regarding career decision making amongst 
students using the Career Planning Centre. 

To inves t igate the research topic I am looking for 50 
respondents (male or female) to complete a survey instrument and 
answer related questions (on a front cover). The survey 
instrument is the Career Decision Scale (CDS: Osipow, Clarke, 
Carney, Winer, Yanico, & Koschier, 1976) which consists of 18 
item.3 using a four point likert scale, one open ended question, 
and front cover questions. The scale takes approximately 15 
minutes to complete and is fairly self explanato r y. Attached, 
please find a consent form which !D..!.l.ll be signed by all 
respondents willing to partake in the study. 

I } Es tablish whether prospective respondent is currently 
enrolled .'It the university, or was a full time student in 
the winter term and had undergraduate status. 

2) .~sk if they are willing to take 15 minutes to participate in 
a study concerning career decision making. 

3 ) If no thank them; if yes, have respondent read page one and 
sign page two of the consent form with a CPC staff member 
wi tness (respondent may keep page one of consent form) . 

4) Administer CDS in presence of responden t and answer any 
questions fielded where possible/applicable . 

5 ) Collect the CDS survey form and ensure that it is completed 
with pertinent information . In addition, collect page two 
of the consent form. Thank respondent. 

6) Place completed CDS In one file folder and page two of the 
consent form in another to ensure anonaminity of the 
respondent . 

7) Intern will pick up questionnaires from the prect:ding day 
each morning. 

Thank you for you·r time and attention. 
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University Counselling Centre 
Thomson Student Centre 

Dear Prospective Participant: 

Page 1 of 2 

CONSENT FORM 
CAREER OECISI~-HAKING RESEAROi 

Hi. my name is Hans Asche. I am a graduate student at Heroorial cOOlllet1ng an 
internship at the Memorial University Counselling Centre as part of a Masters Program 1n 
Educational Psychology. As part of my internship. I am conducting research in the area of 
career decision-ma~ing and am see~ing your assistance in this process . 

This research study proposes to identify the career indeciSive individuals fran 
arrongst the career undecided who are seeUng assistance at the MUN Counselling Centre by 
using the Career Decision Scale (CDS: OSipow. Clark.e. Carney. Winer. Yan1co & K.oschier. 
1976) The main purpose of this descriptive self-report research will be to identify 
correlates of indecisive/undecided individuals with regard to counselling centre services 
The Career Decision Scale consists of 19 itans . 18 of which involve respooses obtained using 
a four-point lik.ert scale with response alternatives ranging fran. ".li~e..I!E" to "not 1ik.e 
me". while the last item (19) is an open-ended question. The survey instrtm:!nt tak.es 
approximately fifteen (15) minutes to cOOlllete. 

All information gathered in this study is strictly confidential and at no time will 
lndividuals be identified. In addition. no information on past visits to the Centre Wh lCh 
may be held by the Centre will be accessed for the purpose of this study. Participation 
15 voluntary and refusal to participate w111 in no way affect your ability to receive career 
ass1stance at the Counselling Centre . This study has received the approval of the Faculty 
of Education's Ethics Review Cormlttee. The results of this research will be made available 
to you upon request. 

If you are in agreement with participating in this study. please sign the attached 
sheet (page 2). If you have any questions or concerns. please do not hesitate to contact 
myself. or my supervisor Dr . Elaine Davis. at the MUN Counselling Centre - 737-8874. If 
at any time you wish to spea~ with a resource person not associated with the study. please 
con tact Dr. Patricia Canning. Assoc1ate Oean. Research and Deve10prent. 737-3402. Thank. 
you for your consideration of this request. 

~. 
Hans P. Asche 

"'.;c1'Cdited by the Intematlon.al Auoc;i.ation 01 CouflKllinl Services 

51. John·s. NewfoundLand, Can.ad.a Ale m • Telu: OI6-~IOl • rd.: 17091 7l7-887~ 



University Counselling Centre 
lhomson Student Centre 

Page 2 of 2 

I, , agree to take part in this study on Career Decision-Making and 
understand that the information is for research purposes only and also understand that any/all 
identifying information will be kept confidential and only generalized results will be included 
in the final summary report. In addition. I understand that the sole source of information lor 
the study is the ~Career Decision Scale". 

Parti cipant : 

Witness: 

Date : 

Would you like to see a summary of the results of this study? 

YES I NO 

II yes, indicate your mailing address below: 

"~nedll~ hy the Intefn~t;onal Association 01 Counscllin, Services 

51. Johns, Newfoundland. Dnad. AIC .557 • Tde.: 016,.101 • Tel. : 
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FACULty OF EDUCATION 

Memorial University of Newfoundland 

Faculty Committee Cor Ethical Keri... oC 
Resean:h IavolviDl Human Subjects 

Certiftcate 01 Approval 

Investigator: ty/ ,. H 4 ..., f I A..r ~ /.. e. 

Investigator's Workplace: r-acv If? "I' j;oI-.Jcc I,~~ /'11.,1,...1 

Supervisor: £11. . L ~ ""~7 4 K /e./' 

TitleofResearch: "/..!.--! . f.«-I·,,- _I rl< ,,,~.,, ."..d."/<V4 T"'­
r.t. cc ~ .. _ v,./ .. . ..:/ • ../~_"/ .. I.-I • ../ ,o-,./.f.r of 

Approval Date: -ric. r1r_p",/~ I v", ...... ,./;!? C'o ...... .r,.,,/.~ C~ ... .; ..... ~ . .rf ...... 
2'1Vo'/~'? /_f,,_./L,~ /~oj" 1', " 

7 

The Ethics Review Committee bas reviewed the protocol and procedures as described 
in this research proposal and we conclude that they conform to the University's guidelines 
for research involving human subjects. 

Members: Dr. Walter Okshevsky 
Dr. Tim Seifert 
Dr, Dennis Sharpe 
Dr. AmarjitSingh 
Dr. Patricia Canning 

dtZ('~ Dr. Walter Oksbevsky 
Cbairperson 
Ethics Review Committee 
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