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-/ inversely Telated to teaching experience.. Male gtudent-

exp’cta:mns fas nat begn extensively exanined. This' study
analyzaﬂ a'set of data to deternine whether  the expectations
" ‘student-teachets formed’ for students were. detetmined, By any .

‘of “the'varisbles self-contept; Yocus of control, ‘motivation,

. atEitude  tovards teaching as ¥’ caresr, ade)sex, teaching.

pquam oF ke chmg experiencm - Al IS

llected by Clifton and Baksh (1978) by

questlonnaire on a s tratified sall\ple Of 37 studsnt-teachers

The Methods

- at Memorial University oyer a two year period,

of Analyses were Analysis of Covariance and. t —test cnmpar:ls

~0f means i,

He tesults were tS:L\;the a't&itudxnar_vanahms ata’ "

not hdva pred!.cti.ve value. - The student éxpectation dipenisions

of 10; ultimate school achi nt and sél ptwere

. 'teachers tende'd t6:hold higher expectations’.for the % four,‘

" dimensions; m, social. relations, schoot achievenent:.asds
student self-con‘sﬁpfa Female studenc—teachers perceived

"more positive ;paréntal ar.tit:udes twaras hool. . Female

student-teachers were morg positively .motivated tawatds

i teaching and more motivated qenerauy. “ Primary and elementa:y
‘and ‘held Ko

studan(‘.—teaahex:s were lwk‘e motlvabed tcwa:ds teachl.n

“HOES positive sblE-concebts than: genéral, or. high. sch

program ‘studént-teachers... . '}
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- CHAPTER I

.- . THE DEVELOPMENT" OF THE STUDY

R Y exmuhéxon of ‘the research catried out'in the

area of teacher expectatxona reveals mny studies concerned .

with det;emlninq purbes of téacher ‘expectations. for stidents,

htw expectations are camunicated 6 the -tudenca, and/ uw %

they qffect st\ldant achlevement. Pew studies, hﬂweve »“have "

data ona group of atudant—ceauhqrs ih an attempt at

unmg the effect of various teacher attitudes and backg:

characeenatxc. on’ teacher’ expectations. .
. Béfore outlining the questicms ‘to be add:eued in;

;his study, it is appropnute to px.sent a‘brief revlev of

expectancy research. = S e
5 N . “ ¢ :

The Self-fulfilling Prophecy

pe!fonnam:e has been known ‘for Some time (MacKinhon, 1962;

Xatz,’ 1964) . Howevex‘ it was astudy entitled Pmalion in

Roaenthal and Jal:obnpn had eu-lie rasqu:hed \:he henomenon i

known as the aelf—!ulfiuinq prophecy i reiation to

The fact that low teacher expeetationl impede s-tudent :




&

nn}z._ -rhey hy sized ‘that the i

experimenter perceives subjects in ways which lmply expec=

tations about theix perfomance, vand. that those expectations

" dre cm_nmuni}i ‘ted to’ the subjects who respond to this know].edge
£

to- ccnfirm the'expectatlcns. They Wondered

T tevr‘grewth. n se;

£ false data’was given tp a

‘group ‘Of teachers describing. certain -previously Low-achieving: "

students as "l.ate

loome:s" The researchers; obiained pre-’

:land post test daea on the st\ldent o detemine whether

greater acmevemen: gains were accuauy mad . Their Findings

were campatibl ‘;}\th the* concept of the sélf—fulfillinq

pmphecy. Teviously low-achlevinq 'students who were:

expecte‘d tv achieve dat a higher level daid actually do S0,

vt f‘ “v The 1n1tial sponses’ ‘o, the study ranqed from,

.etudy because of technical weaknesses. 'l‘horndxke (1968)

"It is soO defective tech-

5A hpmh’ervof Chers: to! nu ats the

‘Som’e of! those' supported thefself—Eulfi ling prophecy

owers & Ross, 1969 Mason, 1973,, p




,pexform nee, '_ ‘_ 5y

" to teacher

‘Mason: & Larimore, 1974), ‘while othex‘s ‘did not. (Claib rn, 1969.
»Dusek & O'Connell, 1973; Mende!.s & Flanders, 1973).

; Many‘ e E > ‘to z‘elate ons. to
iactual infcmat!.an. Kncwledqe of a studern:' pa‘s: pe%‘-

nce* vas com:luded by Rneher (1970) o rh@;e a ma]or mf]uance'

_c’:m‘. Seaver (1973) hypothesized 3

i that formed" expec-

e tations or studenta in{lrelation o, how well older sihlmgs .

had done with th t teacher. Aucordlnq tO Adums and I.avnie
;

(1974) ‘student, conduct ratings on’ xepox:t c 7ds had-a gzeatet;

oni. teacher ‘m.a “than studsnt gndes. g

wuuams (1975) " found: that ability groupinq, or ‘tracking,
had, a major influence ‘on fedensr expectations in that ceacners

exper:ted mcx‘e fromAhigh ahility gruups than from mw—-ahility

qraups. ’rhis teseatch suggested that teacher expectations are’
often, :cmed o the bas1s of smdent :onduct, or’ on:some. .

indicatiun, often real, of ‘the student's abilit‘y or past

United states mlu'

and Whmd (1971) found (‘.hat

“for’ black students. Pugh

Status, Harvey and.




Slatin (1975) studied 3 of Binety
- They were given t‘\’:u .lenqth photographs: of nine wh.u:e ar;d
nine bhck Btudentl lnd asked to. judqe academic” potential

and soclueconomic status-of each child. Reqardlss& of per-

celved socioecononic atatus, Ihite studenu were more: often

{ by the t to-sycceed. l\osenfel(;ﬂ!) found

5 4. s thdt feachers evaluate: students on the basis Of ethnic

- eocioeconomic stutus uueu txansmittsd throuqh tha mdio and’ |

) - visual modes. C e

.and ‘Mach.nitie (1974) ducevered that \\

teachere' evuuutlon of or i answe:s wh inf)uenced by the .

. !peech chatautexlatica of ‘the stuaenta. Coepex, Baron and.

\
l.owe (1975) found that' maaxe class ‘students ‘axe’ axpectea B

to- achieve mqhex qradea fhan ‘low class students.

a Several ‘studies confirmed what had 1ong been known

.

in education, -that student sex: mfmsncu uachez axpecta-

X :
tions ana teacher-student mteracunn. For example, :

(1973) e that “he’ 2 girls
N a5 having. more acadenic ability than boyu even thouqh 7

lntelligence tastu uhaved no differencu.

Clifford and Walster. (1373) gave cencﬁeu report

,cards taining i on'a 1 student with

a child's g ttached. “The only a1 podn the .,

xepcrt catda were r.he photog:apha S wh!.ch bud been




physl.ca! ¢ 1 . ‘The 's ai ;. .tliqt
physieal attxactivenen of students-had a significant re-

ilationship to. the teachers' perceptl.ons of their intelli-,

gence, hw 1m:erested they were 1n schoc]., and how popura’r
f.hey were with their peers. - i =

K . The evidance was concluslve tbat uachers formed

’expectations for atudents on the basiu of some perceived

mem: from high—expactacion atudents, pay more| ae:enuon to

-nrl alsagn: the hasis of such_a_l‘-an

sucioeconomi .status. verhal

Jra

‘ex, and physical appearanc

were ' with how y transmi.t: expe

tancy cues. Brophy and Good (1970, 1972) atudied tear;her

% .
hehaviox and di e that a 3 e higher levela-

of petfomance ‘from children for whom they. held hiqher

- expectations.  They were more ukely t6. éxpect. nnd atcept

" poor performance £rom students for whom they had low expec—

tations and gave less praise to.those students. when they did

achiev‘e. Cornbleth, David and Button (1974) concluded that.

the level of y of r-student 1 related

significantly to student ratings by teachers. Richer (1974);

aftex nLne hou:a of classroom observatl.on, canclnded that,

‘intaractiun.‘ Thos(e findinqs confim that te ,chezs behave

differently twards ncudents in r,elation to the expectatians 3

they hnld for chose utudentu. 5 Teachsrs expect: higher achleve-




: Clifton and Baksh <1978) data in order 0" dny stigate the

them, and qive them mcre pralse than they do

they hold lcwer expectaticns. e

“of, the telationship Theil‘ result: conflmed the findings

'of the Cliffctrl a.nd Nalste:—-( 73) atudy, that. puplls!

: phy.sical attzactiveness hag an’ mpoxtanc Lnfluence onx 7

student-teacherﬁ Expectations. They alsc fmmc'l that °*

physical attractiveness(does not’ become less ‘Amportant with

tine. spem: 1 university. They. canclu ed that expectations

held ‘for pupils are determlned o some degree by teacher

g attrﬂ)utes

“dnd suggest that "the effectsiof teacher.

attri.butes war; ant :u:tﬁe: 1nvestigation" (Cliftan Snd’

Eakah, 1973, By 45). This present study. will “analyze the',

;gudenwcea her self—-con ept, oous /of cantro!,




Fe scudanu ‘limits t.he amount -of mr.eziu a“student wiil 1eatn,
ltifles hl!/hﬂ! mt!vatxon to 1earn, and auenates him/her
fxom the teachlng-leumlnq nituation.

Chapter n: i deucru:e the gample, and the’ oontant

t. + and: adminiat:ution of thg q\:estionnalre. It will also descrlbe

the i.nstrunenu and explain the nethod of annlynis..

A delcriptlon of f.he dﬂta nnd a dlscuualon of the ",

.-resilts of the nnnynxn vm be preusnted in Chapter Iv and

% +the. ﬂn.u chaptez Mu um-narize nnd draw. cnncluslons “£rom




* CHAPTER 'IT

i 4 i

" Although mul:h educatlonal research h:s been concerned

re!ationship between - teacher attitudas and expectations for

% Fleming and Anitennen (1971) founrl that teachet
detar e

; students .

es . to- fest'scores affect heir 1nf1uence

atéiiic

(1 55) as’s ggestinq ‘that teacher sufceptibility o influence

15 7an influential factor. Thia chapter‘ wi.ll present three

. major at itudinal variablea within a t.heoretical f:amework

“on them perti.nent tu the present study.

; Hypotheses developed £rom this! research: will be presented

The: chaptar wul then ‘présent.a brief .revlew of xéseaxch

. CONCEPTUAL FRAVEHORK D Rm,iamnn ’mm;amumz ; -

aehe' expentatinns. - Braun’ (1976)" quotes: Pippert .

S with® teacher attitudes, ifew mveatiqators have ques(:ioned the,




‘develops out of this phenomenal £ield: Roqers (!.951

¥ with otHers, the structure of ‘self is.formed. --.an

cons(‘.x‘ucts, eaoh -of which(has been shown to. relate to latqe
numbers of behaviore/ Ac{:crding to perceptual theorists,
behavior is: detemined hy ap; 1ndiv1dual § perceptions ofi, ;

self, pe:ceptions of lodus qf control énd petcepticns of

theory around the concept of/a phenomenal, or ccnscious,

self on the assumption tha{t behavtor has xts cause wiﬂxin the

;,anuvidual rather than in %he suuamon. ’l‘hey ,heuevea

including that imuvxa' al, at any given tsme.- L _'

: on With the an
g particularly as’ a Tesult. of- evaluational ineeractioqs

,‘ozganued, £luid, ‘but consistent conceptual pattern of '
perceptions of characteristics and ‘relationships of '

e together with values attached to those
concepts. (p. 498) 3




Tlhe self-concept ‘s a- dimension of this self and "may

| 3 :
,’ * be thonghr of as an organized configuration of perceptions of

the self which are admissible to_awareness” (Rogers, 1951, -
P. 136). Ynogen ulnuined that ' the best ‘source of infor-
mation on Fhu -elf-cnncept 1= the mdivldual, vhuse
descrxpuo uf it can uuually be ausumed to be accu.rato. o

“Much of the |e1f-%gt rese rch ‘Has thus aean self-cencept

o be meas\%tnhle by d lcx‘lptions supgied by the 1nd1vidual.

sively in tl past but this re lew d.s concexned nly thh

studies which may uupport !.ts use aa a pradtct
teachar expectations. Dabhats’ who are accepting 6 ofhars’

s ) - ' A
. “af toleraan -a 1nd1v1dual ai are 1éss 1ikely

to be’ lniluenced in’the expectatlonu they form by individual

= : dxffeﬂenceu m their students:  Wylie (1963) reviewed
twenty-one .éudu. relating. self—accepnnea o acceptance.
oF others-and concluded that’ “on the whole, the Jevidence

s suppom the hypotheefled Adssciatitn betweer' .eu-a:ceptmce
(or mqh self mqard) and “‘acceptarice of others; (or ‘high -

" (5. 2400 ,xamamto.and‘ulersma (19677 4

& . . regazd for other

found a hiqh\and ﬂiqnificant rélationship betwesn self-';

esteem and tolgxanoe of indivi ual ditterencea. v

kely to' ba_éel{ eﬂpectacions o‘x\sx arnal factors, rather r_han

: me{ vaziablé, self- “concept, has been employed'exten- . .

whozu:e‘ X ‘meca exs ‘nnaremazeu':




teachers and.this influence expectations. ‘Thersfore, a
_"teacher's level of Susceptibility to persuasion mayhave

“a mediating 1nhuence on”the strength of bhysical o

attractiveness as a source’of expectations. Wy].ie (1951),

“in'a. summary. ot the” research, concluded that there may e b

+an {nverse relati 5. self-regard e an;d' Y

persuaslbility measures. “The evidehce vas. not. conclusive -~

e they ho1d’ highes ¥

fox‘ theix students, stuch teachers may not be xnfluenced b

uch as“physical \ppearan '. The rel

factoz’s

'shmm by Gakvey (1955)@ Hatfield (1961} to B¢

siqnigscanc. Krouner; (1971) com:luded that ‘teachers - |

< 'who, hxve high self-reqatd are moré’ accepting’ of fnnovation

2 bettar able o reac warmly with othets. “The: fact "chat L




Locus of control .-

2 major propositian of perceptual field theory of

‘peraonality statés: "'The organlsm readts to. theifiela’ as

Lt is expari.encad and perceivea" (Rogers, r951, -p.484).
" /Whatever a perscn thinks is tme is reality for that person w7

And will detem\ine ‘His, behav‘lo IE a person perceivas

the Toch: of 'qntrol c?:seruct. In ideal temé, a person

: with an 1nternal locu céntrol saw the outcome of his it Ty e




“contzol jndividuals respond

Nagoept.- Internal iocus’o
positively tn easoned a:qumem:s, regardléss of ‘the sources, :
and change attitudes and bshavior ‘in relation to-those arqu—-

men’cs. Pj’:ax‘es UQSS) found Lhat subjects with ;an internal

locys of control made better usé bf infornation they perceived

than di.d extemal uubjects. Ducette and Wolk (1973) £ound

that sﬂhjecta with internal 16cus of contx‘ol were quicker at’,

‘sumning upa’ tudy 3{ past reseatah, concluded that

peaple with an 1nterna1 belief tenﬂ to maintain thexr own-

towards the gaa1 of “Serr a':t\aal 'zauon. Here he is,




" the’environment, behavior hias to be consistent with the'self..

+This hegessity i tes individuals and societies on

‘the strength of vaficus motives. McClelland (1955)

desctibed the motive :to aclueve, or lchl.evment nor.ivauon, &

as'a’ pattem of plannlnq ,and actionl

Jssociated with striving

. -for some nne of excellémce. . - i

'(1965) de 2’

£irst ig the in
“in the :task at han

’degue of unpomnce t_he

ment of a particular goal
Research vithin this theoteticnl ftammrk hadbedn

pumaxuy two are.

: a:cmpu.ng to azp\-m mwexgof g

oM econcnic dava:opunt, and Stermining, the, rel 11D of i
o ediica 1 ackizey " “has -
3 ',7" ing teacher b > .'
h ,:h_.w' 1na hnvd.th high. ¥

3 tevels of aamevament mot'ivation e

to d.!.uplay aim:. ax~ .

Raiemn, 1956) b

Tl gy tehd' to make: ratianl;




2 fuhuze and tend to plan furthex ahead than individuals with
1w acm.evement moti.vation. " mhobe characteristics iof
“individuals yxth a hlgh level, of ‘achievemént motivation
are very sLmiiar to what "have besn det‘.emined to ‘be desir—A ”

able ara stics bf

(cgmbl ¢ .Blume,

Newman & Wass, 1975).

Spme research has related achievemsnt fotivation
‘factors directly to effective taaching.' Vonk’.(1970) found
a siqniflcant ;elacionship between teacher purposes; and
" teaching effecuveneu. Teachers whose purposes were childA
centarad rathex than salf-centered were, yerceived by’ i

to be moré ef: i Rode (1971) found that

: ‘téachers* perceptions of teaching ds a caresz ‘had a di:ect

¢ zelatxonﬁh;b‘ to their invo,lvemmﬁ m decisicns affe;

thelr role withm the p: 5 y Y (1970)

i o
astic wdé for tea MM, ‘Achieves

ment motlvation has nn(‘. been shown: fo.relat o, teacher,

.
. expec:a:xons but its relationship: to effective teaching, as’;

suqqested for self-cuncept

d locus of control, may be ' .

" “through expectations.

'provided ‘eyidence that an

“thdt,, to’ b eftective; L& 48 very im ortant for a feacher

t'is related itively to.




of others, resistance to pexsuasion or svc1a1 influence, and

to persuaslon or sucial influence, and to sucn:essful teuching.:

Those ralationships suggested ‘that selt concapbmay ‘meadate 4

et ke 1nfluence of such factors as student physical attractive- .

‘ness oni teacher; expectabinns.

Locus of control research suqqested that individuals .

ho perceive themselvea 1n contrcl of thei: own lives are

L physic 1 appearance 5

R Research on motivatien allows fnx the conclusibn

< "tha “a teacher s c 1 47 on 'with? stude 1s

t}vation tor: be ‘a successful teache: and to

G peevids tovards teaching as’a career:

. Basea on r.he research presented, the follow:.nq e ERAg R
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. ot ns £0r are

significantly Heysind b the student-teachers \.

#ee o attitude towardzs «:eachinq as'a career.

1ev 1 of self-esteem tend 0" have lower’ aspir-—

s, for ess than_individuals with

steem. » CDhen, Reid, and Boothroyd (1973) st\ldied

1520 shudent-teachers and fuund a signiflcant positive

relat:.onship between self—lmaqe and achievement mctivation.

- Ryckman and Sheman (1973) Eound a significant zalacxons,mp

between 1ocus of ccntrol und'sexf—escesm. .
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less pe: ble than younger

‘regardless of sex,
*.adu) Matrington (1971) concluded that age 'v}:as aaninca‘nqy

R adults.
related to differences in attitudé pattsrns. It may be mat\

) : age- i.tsclf isa medlatoz on the influence of physical attxac-

tiveness on expectatlcns and’ arso that it may interact with |
: T vsass Lsnot £ vearl.

- other variables. :Thé 1

conclusive.

evidenoe bhat women weke ess Eelf—acceptinq than: men
e is sufficient. ‘evidence ‘to conclude,

ever, »sharstated emc £h}

‘that wonen-. indicate noxe accaptance Lof: nther;§ than:do men.v :

ikenman (1970) - ‘contluded that worlen tended ‘o _have lower
Mar:ingtbw7l) :ound ‘that -sex
- As'with’ e vartasie

‘self-coicepts than meri.
was: retated 't httitude patterns
age, itmay be ‘that sex J.tsexf detemines, to some degtee, 3

veness. ‘on e ons.and

tha 1nfluenca of physlcal at

Teaching Program” AL # . 5 NG

1971y a1 thitudinaisdl

2

achera. Ths:e

between Junior Highiand: Senior High'School te
{isino \conc1ugive’ evidence but. progiaii may 1nteract wsthr—
other ‘{atiablen ar 1tself ha rela{:ed ‘to. the 1nf1ubnce Of

“physical attnctivene:e .




Teaching perience

It may Be expected that teabhing experiende has a
major influence on expectations. There is no- evidence .
on the direction of ‘the. influence.

3 Sig”

‘nuatad to Variables -

u

Based on Jthe! 1imited evidence .vumue.
fauwmg hypothelen were pmpo.aa-

ugnm.canny related: 4o the age Of the. studerit-
teachers. i

ons for are
uiq‘nlﬁclntly related to the sex of the stuﬂenr_-
‘teachers. | £ ]

ons for & are
significantly related to the teaching program of

the student-teachers.

e ions for are -
L llqniﬂeantly :e)ated to the teaching expez(ence

.goals’ denminu behavxox. Speei.fically, on tne bas
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G

of res: a4 £he' study

form are related

; t:;at'ebe E

d

*locus

s sel

significantly to the
control, motivation, and attitude towards teaching' as- a
3 The study also hypothesized that variols background -
- variables, age, sex, teaching’prégram, and ‘teaching experience

aeeamme, to, a significant: deqx'ee, the expeeeaucns studenty ¢

‘teacters fum. W L i/

the queii:ionnuite, lnd the Vi tl.o\u in!t!\lmanta. It Will

auo preunt the mathod of nnaxynii to be enployed.




CHAPTER IT

N - THE RESEARCH METHODOLOGY ' il
\ D i i 3 \

This chapter will desc‘nbé the sanple,. thé questions

naire, the 1nstrumem'.', and ‘the' method of analysis used ln/
the study. S ! - §

LAt Memorial university of. Newfnundland’ The courses: ai

the: sample 1s Seen s’ represen eat u‘ ‘of a1l stude

J.n atbsndance.. The cour!es .may be cumpleted at varyinq

w timgs durinq a. p:égram Bo- the amp).e has st\ldents of

"differené aqes and aL£ferent’ Universlty levels.( Durinq
the summer aession of . 197s the, questiunnaxre ‘was ‘adminigtered:

‘to. threeé classes, and lnlthe fall semester, 1975, to eiqht

the Faculty uf E:Iucation.

mhe smple totalled 687!

-




3 nttractivenal of tha B“bject&- Those used in this study

. t22,
-

The Questionnaire

: ° The ‘questionnaire, -entiuad Student” Repoit Card
e meétio;nnxre, was made up of an introductory page and

i four parts . (see’ Appendix A).

The introductory page provided a rationale for the

: vq\ie:tionnnl.re and di:ections as to u_n completion,

. ‘Part one’ connisted oE a'report card uhowmg acaqemm

and conduct nungn of ‘an’ nvazaqe Grade v gtuden;, Attached !

%y study; been SHERd ﬁy a panel of judqes ‘as to asgue of.

were of six Grade V lavel hcya and six Grade v ievel girls,
f.hzee of sach selected £rom those prejudged physically
- attractive and three each selected from. those judged

N> -
physj,ca’uy The i on a11 report

‘cards was theé same; omy the photographs differed.

s 'The ‘report cards shwed a set of -average mabks aga

‘a setof general the’ 's academi

* and social’ developnent.. The Etuaent-nactyA Vers askad o

evuuate the xepott :ﬂx:ds hy anx\varinq fi\,e questions

; regarﬂinq the' child! 1nte1].£geh:e, peer :eluunnnhip,. 7 4 ey

parents’ aeguuae tovards his nchool wc:k, potential ‘school’

‘and s61 cept.’ The yere




i""referred to by nu{n_h 5. as they ‘appear’on the questionnaire.

5 and "Me -as Teacher‘“ For each of ‘these concepts nine

-~
The, sécond ‘part of the questi.onnaj.re SpREuIAd ot

aection entitled Attit ﬂes which asked Btudent teachers to :

;rate themselves on various attitudes towards their coursaa,

»*

" towards: teaching ‘as-a prcfession, and’ their teaching

cnmpetenca ‘This' seccicn also reguired studen:-:eachera to

rate ‘themselvés on the , "Me as §

anﬂﬁxffexentiax scales were Provided.

The third s;ction _dsked s her's s for b

nfom‘vtlonx séx,. age, marital stacus, ﬂegree ptogram, taaching

An: the study are ite

i11tkor

progra -year in ve ity, and 1 experience.

: A further se t!.on was, added before the questionl‘tai:e

was adml.ni!tered in 1975. ’l'his séctio

ontained twenty-five

~1ntsm1xed ltems, eleven +o measure dimensions of locus .of

l:ontre]., and eleven to measure, the motivation di..mension,

attituae (:owar\is t:eachinq a8 a career. . . :

5 S et o .The vmnrumsn'

The inurumen\:s dsed vo measuze the vat}ables emp].cyed

ana ccm\binations of: items ‘on the. "

and Baksh' qu n:j.onnaj.r:e (nppendxx A). Items will be’




: expectati.on o

Bngnar (1931) sees the variety of research

” i :
. : . |
; 1 3 24 i
’l‘eucher e avé been résearched 1y, but
wﬂ:h l:tle xegard for: a.clear definition of the tem

méasures as. ‘a probable cause of the often cnnflicting research

find:.nqs and alfficulties in replication ‘clif£ford ‘and

.walster 1973) wiployed. three dimensions of expestations,

K cufton and:

m, ultimate ation, and tal

Bakah 2 (1978) added to \:hnse dimensi.ons social relatlons‘ and

pt, and asked der chers . to. fiake ﬂve e i ,

rnfferant evaluations of thuse dimensions . For thxs study, -

a8 for the: clifton ‘and 'saksh Sty r.l\ey were txeated as five:’

separahe dimeniion (Duestionnaizﬁ items 1, 23 4, ‘and’ 5,

< Clifton and. Baksh used the twelve photogx‘aphs which
had béen used m th& cufzora ‘and Walster (1973) study b 3

Although the had been 'sel £ 2d by Clifford and

walstez on the baslsA af ‘the! 1ndependent ratmgs of twenty W

; ed\lcatora, Clifton and Baksh went ‘a at P furthet by allowlnq

‘the student-teachers to make theix: own ]udg/ements as ta the

oI

. f(p 6 "very unattractive"

(Quest.i.annnire item 6).

Cllfton Alld Baksh saw. hhis as an

{£ton’s ‘Bakshi 1978,




Self-concept

Self: Pt was

ratinq scale technique (0sgoo:

This technique presents the s

of polar opposite adjedtives.

where. he ‘feels -that congept: I

the gonnotation’ of “the" ccncép

diﬁexentxa' because At shows

aticns ‘to people ratinq them;

hree' typés ot scala.!

the concépt by ‘placing a mark

by the
d, Suci & Tamnenbaun, 19’§7) :

ubject with a, concept and a met
. The sub3ect is'asked fo rate
at th.e point on 4 cont'i-mim.i\

tes. . The ‘purpose is. to assess
t, beinq rated. It iscalleda

huw concepts dlffer “in connot-

valuation ﬂ e

’ actlve-passive) %I 'Those. three:

ahalyses to. be ;the ‘most
-connotationi. Because the

additional Sca

| ‘scales: is 10w

thQse t:hraa Eacbora -

1es are often"uised to’ evaluate
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included in hhe queatlom\aire administe;ei in 1974. Among the.
twsnby—five 1t:ems added to-the questionnaire previous to the

1975 admlnistratioh were aleven items designéd td measure an

1nd1vidua1 's perceptlc-n of :.ntemal ‘or: Extetnal cnntrol.

subyécm wwere asked to 'indicate the degree to which " they
agreed ox. disagreed with v rious statenerts. ' They were

qlven a s;x-pomq scale xanging £xom etzonly agree™ to -

"'atrcnqu d1sag; ee" by whu:h to express their cholos™

Items presantad are; saen t:u measure two dlmensions

of don x.‘ol (Beld & Ware, 1.973] . Three lte s

g (Duestionnaite itams 26 30, and 36) are .ii.ml].ar to itens

4 on Rotter?s internil-external logus of cop:rol» sscale

19'755 and" are séen to measure: the gontrol ¢

(Hefoqurt

‘dimension of locua of: - control._ Eight items (Quéstionnaire s

items 27, 28, 31, 32, 35, 43, 45 an v47) -are Bimilar to v

“items ofi vaziqus auenation scales and are seenas a maasure g

"ot -the. a;iehatlon dimiendibn.:of - 1ocus of : GoRtrol

.Mo’«:ivmén £ Aty

rtegnsm_a}\d,lo »a(’:tempt to meastire »genera} motivacion,.une

“willingn ‘s'sbt Viork hard, ci: ‘achxev'e a gemeral: g’eh.'- Items:

<19, .12 13, L and)

o achievs a speciﬂc gaal, a teachinq career. ,Item 11 N

From those’ three mouvii». on',




. three 6 attitude. variables are created.

In the quesuonnaire adminj,ste:ed in'1975'was .

included an sléven item sttdtude towards teachinq as 2
‘a-r,eer scale (Merwin &, Divesta, 1959), THe constrm:tion
. 8E°ents scale tnvolved 760 students at syracase wnivezsity:
Shavw. and Wrght (1967) comented on -the scale: "This brief ;

scale, appesx:i to’ have reaacnably a.cceptahle :eliabuity and

- validity for' the purpus

fox‘ which it was dasigned

73) " The: eleven 1€ens are present - inpositive

negative Eom i\ e Eoravold "esponse bias 'Slx.‘»

'requnsa categoriea ax:e pxovided for each’ 1tml| ranqing xum'

'l'he akticude

strongly gres” . £ s trongly dxsagree

towara teaching ‘as;a caréer soore s’ cmuputed 28 cna ‘sum of

the item scores

'rhe r’ g€ Ls 1!.-66 with hiqher sccres




student tea 'hers were asked t:o }.ndicate tﬁnchinq

.
s ing one,of aix e fanging frum

experisnca hy h
*nope thrcuqh up to 1- year‘ )3 years, 3 years, N yeazs,

1975) 2

8} Steinbrenne; & Bant,

research met){adbloq}}" &

This chupter has. presenbed he
it desczibad the sample -and

of this study. Speciﬂ.cnuy,
described how eazh variabla was to be

the quemun aire,
i
measured, and qave t:he method of’ analy is to he uaad.




', .. CHARTERIV e |
THE pxssmm'rmu mi) ANALYSIS OF DATA. |

~Thi.s chapter Ccnslsts of @ presentatlon and d).scussiun

i - N
1ten\s meast rei e atively aisnnct dune sions. - The only .

correlation

sbc al relations. tv 1is- reasonable to ,expect that pupus

pﬁrca,:l.ved to-h, e healthy aelf concepts will also be perceived

6 havé ‘good’ ‘relationship

raatér emn .3 Ls that af aelf concept with 4, 2

Thers 1s & somer i




Tablel it

Correlation Coefficients Among the Five Dgpendent Variables




\Physical m:ttactiveness Y s = 4
‘Data on'the questiomire item regarding perception -
B

of physj.cal attractiveness is. p:esentea in Tabfe 2.

(It is

: insert Tablé 2 about here

'tation, and since subjects were asked to respand as *

’p:ospec
to aescx:ibe the measure of self-concept..
. The: n!.ne semantic dlfferential scales for the concept

“ pat.e Y, and actxvity éiacussed by Osqoud eh al. (1957) Here

teachers " the conoept "Me as teaeher" was nsed o




on’
.- Physical Attractivéness Item i 2 =

“Frequenicy | .




R accounted ‘for by the comhination Of all cgmmon factets.

% with ‘the. exception of W ng ki ana " tive-passive;" . |

. . ; : &

fastors. A ‘factor matrix similar to Table 2 (Appendix B) is: 3
provided. .The colimns define the factors, the rows refer to

" items.. In‘the intersection of the row and the’colnmn is ;

given the factor oefficient ('loading®) for the "row iten on |

that factor. Generauy, ‘the independent sets of ;exauonsmps S

. shown -in an unrotatgd Eector matrix méy be thouqht of asi
ing 1 ies ‘by. which the data may be e B

classified.’’ 'l‘he first fac\:ar delineates the largest pattern

of xéxaéxonships in' the data;’ the' sécond’ the next:latgest ‘that

is l. dependent Of ‘the first, and 'so_on. Thus, thé amonnt of

variation in the data deacribed decreases successlve[y with

each factor, the fitst factor centains the qreatest amount of

variation, the last \factor the" leask B .

o . The. column ‘in the unrotated factor matrix headed’

total variance of each dtem

"'Communuxty" “indicates

This

"value indicates’the amount!of the variance of ‘a variable that‘
is accounted for” by the factors, ot £ 5 st
B Acca‘rdmg to Osgeod et al (1957) 7 ,those “nine- scales, A

loaded cn an evaluative factor in the analyaes they repdrted.

The "s(:rong—weak" scale loaded on a potency” factor and: the

ac}ye} assive” on an activity factor: .Ideally, then, the

1 ‘fxrésent analysis should ‘have.'extracted three actors: with’

i the scales 10ading as evaluaticm, potency, and activlty.

This ﬂid nct happ n. As\'shown j.n Tab}e 2 (Appendix B), the X

h\mher of. fact rs extracted was two. Those WO factors were
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subjected “to’ the £inal. step in's

X tir analysis, rotatiom to
terminal factors. . . ; iy R
The purpose of rotaticn, whatever method empxoyea;

is "to achieve ‘simpler and theoretically more meaninqﬁul

'v‘factur patterns (Nie et al., 1975, P, 472) . The choice Of

rotational ll\ethod best suitad to tha factor analyses L

perfomed in this scudy Ls detemined by the nature of the o

itam e

There {is reason to: believe that the kinds Df

affective character’!.stics beinq examined in this study are:’

,not independent of each other. For r_h s reas@n oblique

.:atation, thch ptcduces correlated factors, was used for

a1l Eactor analyses.

The fadtor pattern resultlng from. the obuque e g L

! LM rotation. of the: semantic diffe:ential items is shown iR iy

Table 3 (Appendix B). There was 2 laige deqzee of "meurity‘ y L

. ‘scales_tending. to load heavuy on nore, than one factor’

7, An examinaticn of the' factm’: stxnctu:e matrix (’l‘able 4,

Appendix B) Ehows that factor 2 shared much of the evaluation

dimension whi‘le ths pe«:ency and actlvity dimen ions ° loaded .

heavny on £actot 1.4 : '_ -

,In cx‘de‘vr o construct’ meanianul ccmposite sccres '

zepres@tin' the factors, factor-sqoze coefﬂ.clentﬁ we:a
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$1125) 3165y + 28y % 25Ty,

§038,5 74 347, + 1106, "% 088,

.06229‘ .

The: first step in diVemang thé measures fcr the -




K - e
was catzied out,’ this time m.iung the number of factors' to
be. extracted to two. . Table 9 (nppendix B)“shows the resulting
factor: mtzu.

' . Thé “two tlcto:l ‘were ‘then rotated abnqueny to
achieve a more meaningful factor pattern (Table 10, Appendix

‘B) . Ptm an exmination of ‘this ﬂl.bls, it can be seen that

oulculnted (’l'nbla 1, Appsn’dix a)._ From the factor-score

| oefficients-and ‘the standardized valués of the M:ema,
“composite: scores  representing factor 1, auenauon, and :

f_act_ox 25 llbcnl of control, were punputm_i as follows:

{

+ 1065

Parceived Alienation = _'007326 +‘ .123'27 + zxazz’sv
e

e S iy .1ssi3r

£ 0 N\
4 231532 .Z.’(l(‘:s + '037236 +.Il§

& ¥ .204" + .159“7 2% 85 oo =~

230“




5 ' The -first step in developing the motivation measures
vas' to conipute correlations.among the eight items’(Questions.

naire 1tems 8y 9, 10, 11, 12, 13, 147and 15).» This [

o cortslation matri-x 4s shown .in Table 12. (Appendix B o The

1tems were then factor analyzed with’ three factors. being

extracted (Tabie’13,” Aypendix B) ;"and Fotated: obliquely {

" (Table' 14, Appendix B). an'analysis of the rotated factor

2 strlip ure” (Table 154 A'ppenalx‘ g‘) sugges

that' there are

>A§(

N
three dlll\ensi sto thls group ef it'.ems.; Five ltems (9, .12‘, 134

“ady anﬂ 15) icad on fuctor A, two 1teme (B and lD) 1oad on

factcr 2, and u:em 1 loads. primaruy on factor 3. Those

xoa ings tend to be -

expected itéms - 1cading on factoxsl

ware attitude towards teachinq or "teacher mutivation Atems:

- loadlnq on factor 2 masute motivﬂtlon ta do wel]. in courses

.055

'-0»w .307

: Teache: Mncivation = #2011y




5 Facto

079;¢ = '°2§ZS + .088,

z10 ¥ +521710

5 L ‘-;039212 + .1002“'3 .'DQBZI'4 - .031.115

The eleven ltsm “Attitude towards teachinq as a career"
instr\m\ent was recammended by Mer:wln ‘and DiVesta (1959) 'to be
San” ndditive sdale. waever, sihce no item annysis ﬂata for.

“the scale was avauable, it was \:houghc best to. perform a

facbor ax\alysis ‘of the items. Th‘

oorrelatmn macxlx s,

shown in Table 17 (Appendix B) and ‘the unrota‘:ed factor

'«patte:n n Table a8, (nppandi' B) . A examination (O ‘the s

ed’ facor pat (Table 19" B, indicates’

Tappears to be a measure Yot attituda towards teachlng

as:a career, ‘for’ oneself whue Factor 2 seems bo meas\xx‘e

attltude towardst€; hing as-a career in general. From the

.301233

#.

122,
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Age e
The age cui\trxbixtion’ of respondents is presepted in

“Tablé 3.

Insert Table 3 about here

Tnsert Table & about here







" Bistribution’ of. Respondents By Teaching| Program -




| “Table's"

\‘Distribition ‘Gf Respondents.by Teaching’




i A L

: wir.h themtna ; jm! variébias sig as’

four Background variables as independent. The -« - 7.

! independent variables age, ' ng. ‘program and 't A

Age ‘was divided %

experience were categorized as ‘follows.

194), 20~ 22 3

22b' Teaching ‘Z e g

e ementary (= zm, general ‘(N = ua) dnd high schoor (8 & 183)

pmgxums. suhjects !we:e categorized on teachlng experience

as, havzng none . (N ©-476)" m: some (N = 185) .

wherever there were signifimnt main effect Telation= ..

& shiys, t-test cumpa:isons of means wera carrie qut'.

L ‘Eecauee of relatively 1arge sample size, homogeneity of -

‘vanance is. alsmned sand thus the statishc used is the |

. student s t statistic wlth pooled Varlanca estimutes (Hays,‘

1973) .

S{ajnined .

Only




Interactions,
"' Sex-age:
Sex-Teaching,

ex-Teaching Bx'p‘el;ience i
Age-Teaching Program
- ‘Aige=Teaching' Expe:

aching Program = . )
Teaching. Experience




teaching progzan nnd evaluative self— F

- —:rie'xauopship betwee
ct"mcegcs. Firther examlnation of “this relationship (z3ble 7, b

g i .Insert Tabxe 7 about‘l here

“ ¢ v




General
High; ...




“Interactions

sex-age 3
Fuul Sex-’l‘aachmq Proqram

SEx-Teachinq




' eaching

Program

Primary:

General

al

‘Bleme’r‘x}:;ry
5 113

Gerieral; .

04858

i, 0911°




teachers having:the 1east positive strenqth—activlty gelf-—
co.nnepts. :

Tabie 10 shous. & significanvrelationship betveen
teacher motivation and téachifg -program. : Table }1 ‘shods

Tnsert Tabl;g 10 and 1T abou here e

eacher motlvatiuﬂ measure thy

49

rn any 'OF  the other h}p:ee g oups’




‘Table 10

Analysis of Variance: Teacher Motivation by Sex,
Age, Program and

‘Experience

Interactions
sex-age Sy
" Sex-Teaching’ Program " :
:Sex-Teaching Experience
‘A;;é-feac)\ing _on‘gz_a;rx
Age-Teaching - Experience -
saching Progran- g
“Teaching Experience ...




‘Teaching
“‘Program

primary

s Elementary‘

Elementary

General-

2 Elementary
1gh o

v’General
‘High, -

104
242

0. 687
"Lj 027

6.67%.




‘52
‘ ‘Teachlng Progzan ;| Up to 19
r

. High. school 2294 ;




. R Y Tabie 13- ‘;
. Analysis of ‘Variance: General Moti.vation by Sex,
©« Age; Teaching Program and. Teaching Experience <

\ Sex-—'l‘eachi g Pregtam o
Ssx—Teachin\z Experience

K T%achinq ngram- e 1%
'Ieaching Experlence




T<Tedt: General Motivation

st Ty

* - Table 14’

by Teaching . Program

Teaching
Program

Prinary’:

Elementary’

. Elementary
General. "

" Elementary
4 High: .

22

24
167"

113
1167
5




“clear ‘that t:i rélationship heze" is iietvieen primary and

*elementary-

ups. of the one. hand, anrl general “and high

school grcups on the other, The signxficanb mean élfferences

are between primary and-Both- 'general ang high school piogram !

groups and betweentelementary and both: general and high

schbox progxan. groups. primazy ana elementary studen

S e Inser(: Tag;&ls I Rere . e

teachers on thE Vatlable qeneral motivatioh and indi.cates that

‘females have 2 ngnif!.cantly hxghez level of general § S
mntivatién thar{ do males.
'I'abla 16 shuws a significant telationship between

poebe Fah Tt U S S
; Insert Table. 16 about here .

<

perceived Swork aifﬂculty and thaching pmgram'. :

of the mean cDmpari!ons on. Table 17 shows that this relationship

Hhi.]e the o

alqnificant at the .05 level, these A bferences are

an ei(amnats.'o'n :
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X i3 { Table1s -
- Analysis of Yariance: Work Difficulty by Sex, Age;- "
PO re'acungy Program and Teaching Experience
Ay Source. of 'Variation iitieE DF" . .MS F.
Main Effects orpai it e Sy
HIE I o R S e : 1 04000
Al ‘Aﬁgt SRR i 20,493 1.160 i Y
Teaching Program . . 379 2400 " -5.646%
Teaching ‘Experience " 1 1,610 73,788,
. L S ‘Interactions
° “Sex-Age ¥ : 2 0.241, 0 7 7 @
% Sex-Teaching Program 3 0.377
07 tet ) Sex~Teaching: Experience . : 0.237 ©. .1 0.557
[ . Age-Teaching Prbgram F 30752, 3 14710
> Age-Teaching Experience 0.224. 2 - 0-263
0 Teaching Program=- - 5 2 - 3 & .
: f Teaching Experience ©0.238,- 3. 0.079. ~ 0.186
> ~. Residual 238.475.~ 561 0.425 - iy 3:
L3258 Horal. Tt E S 285 ;. (8es R 0T, 3




+/Table 17" .
Perceived Work Difficulty

i 'Teaching .
Program ...

i . rorest:

Variablie’

0,105’
128

0,105,
05056

0:105
=0.202

Biemehtary: .242..  0:128 -
General .. 113 -0,056

“General i ‘242" 70:128.
_High " 4. 1677 <0.202

General 0056
High .
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' for the elémentary and 'both gefieral &nd high school groups.

That. is, pzimary and el 3 y‘probxam i

peﬁceive their co\lrses to be more dlfiicult than ﬂo the

genex‘al and high school” progtam student—teachers.

Table i18_shows no significant zelationsmp batween

St ZInsert Table 18 about here, "' T L /
s
> 55 o

yar}.ables. R

Table 18 shows a’significant rel tionship b

e i ' the control dtdnsion af locus of contro: aid gex:

‘However ,
Feslts of a t-test shown n Tabfe 20 squest that’ the

g ok Inse:t Tahies 5Tand B0 sboetheEE ... bion

diffe:ence hetween mearis. for malss\ and females on’ the ‘Locus

Inssrt Table 71 about Fere . |

R 2

Cwitn macmnq expenence héwe a more internal pe:eeptlon of d




Source of ariation” .l || ss

S . y 'rablg"li

Analysis of variance: Alienation by $ex, Age,
.‘Teaching Progran, and Teaching Experiance 1

Main Etfects . b, o
rgex WPt 1 e N 0.402
Age 1 ! ; ’ 229
." Teathing Progran
Teaching Experience

Interactionﬂ

: Sex-’['eachll’;g ongram\

| Sex~Teaching’ periende’,

‘ Aga—meschiﬁ Program
Age-Teaching Expsrlence

i Teachan Eroqtam— s
Teaching Experi nce .,

‘Resgdual

Total

0.601.




B i -
b ipable 19+ 1" -
Bnalysis of Variance: Locus of Control by Sex,-' '
Age, Teaching Program and Teaching, Experience
Source of Variation v 8 DE 5 MS CF

“Sex:
aige ;
""iea“éhirig Program
aching sxpenence

[SRRRETNSR

sEx-Aqe, pi i
 Sex-Teaching. Program
_ Sex-Teaching Experiénce
Age-Teaching Program
Age-Teaching Expez;en"ce

“Teaching Program:
Taaahinq Expe’zian e "

Residual 142.241

©1157..062"
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Means (and Standard Deviations)
Locus of Control by Sex 'and Teaching Experience




as a Chrsek: for\Self 'by Sex, Ade, Teaching' -

Program pad Teaching ‘Experience




"~ ship betweén attitude towards teaching as acareer for-one-
self and sex. ' A comparison of means on this measure: for

malés and females (Table 23) confirms' the significant

2 g Insert Tablé 73 about here. - -
: T e e ol

" relationship and indidates that female student-

eachers have

.ar slgnificantly more pclsiti.ve attltude towards teachinq as a

Spreer for | ‘themselves  than do male’teachers. |

4 shoﬁs no’ siqnificant relationship between

e ;l‘able

Hm' othese R"eucea to'Attitudinal'Variables

U

The'. influence of physical uttractiveness on the five

’ectati#na dimensions was Eound by: clifcon and. Bsksh (1978)

":§0.be ‘significant for all analyses they carried ‘out,’ Because

Lo this, phyalual attxacuven 85 vas t:ea ed as.a’ covnrxate 1n‘

7
the analyses cax‘tiad out An this s\‘:udy and 1t was icund to be

: sanuicann in 411 bat one analysla. Physlcal atc:acuvaness




i s
] o, A
', Table 23

d¢ fowards Teaching i+ s
! .

foriself by sext U Ui

titide Eowar

5
teaching as. a.. -
ireer for ;s




v ,' Tuble‘,, 24 / P .
Analysls Df Variance Attj.tur]e Towards Teaching BS
a career

3 Progru\ and Teaching: Experience

© i Generel by.Sex,” Age, Teaching-. .7 '

ss. DF MS-

.0.646"
sex-:l‘eachlnq #xpanence 0.814
Ag k

feaching Program

% Teaching Program-—
eachinq Experien e
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‘Hypctheses ito 4 will be alscussed and appropriate

data ptesented whete necessary.
s . 5

' oris for \ . . .
3 P

students are significantly related to the

" sel pt of the

9. show. the’ analyses of covariance of the




" and‘Strength-Activity Self-Concept
¢ .7 with Physical’ Attractivenéss ...

. “\:Source’ of Variatisn. L e

cavltnate S

ysical® Attgﬂctl

Hain Effects

Evaidabive’ Self-concept

St:ength-As:tivltY

Self-Concept

© Interaction

 Bvaluativé Self cmcept
. with Strength - .
Actl.vity Seu-concept :

Residqax 1305931

575"
579

‘1321.98'5 2

10/671 .

’9‘192”
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Tab‘xe ‘26° P

Source of Variation

TN

Cavariate et

Stréngth-activity,
‘Self-Concept

‘Evaluative ‘Self-Corcept

with: Strength
i Activl.ty Seli-conua‘p




20 mablesar b S

tivit

. Se P and g Self: p!
wieh Physicsl Attractiveness.

Aalysis of Covariance: Parental Attitude by Evaluative |

DF ,

&

. Sdurce of Variation ss s
‘covariate { S gl z Al .
“Physical Attractivanesu Cgire 7,78 18seraes
Main Effects .. A ) e s Bl N
Eva!uaf.ive ‘self-Goncept | ;‘.osi- 17 1031 2.285
stzength—nctivi.ty self- g tr '
" Concept 0.047 0.047 . .0.205
" Thterackion : o g :
| Eva—luative Self-cancegt A A ki s )
L.with, _Strength- . . CREENT
Activity Self-Concept 0.546 1 - 0.546
. Residual’ g . 259.397 . 575° 0.451 "
To_‘t‘:al‘ Ly 268850 | 579" 0,464

w1 pg0l




Table 28'

" ‘analysis of céva;iilnqu.

sahool Achievament by. Evalu;tive

Sel pt-and St
with Physical Attractivéness

ity Self-C

P

Ph sical . Atttactiveness

. Main sffects 0o

Evaluative Seue-concept

Strength-activity salf-
cept:* i

Evaluative self-concepe g
with Strength-
Activity Self-concept

Resmunl %

2.865

< l0u6820"

3.033

ot
07659




Res!.dual

lI'O('.Al




Analysis of Covari ¥ ‘Alienation: and ‘Liocus
& Of Control with Physical Attractivenes 2




Analysis of Covariance: Social Relations. by Perceived
5 “Aliénation.and Locus of ¢ o
", ‘with Physical Attractiveness.

* Aliénation

“. Locys. of Control.




relationship.between perceived alienation and ‘estimated social

¢ Ry " .relations. Table 32 also shows a significant mald effect
4 4 Wi . g i ;
'.Insezt TobTe 32 about here: i

Inse’rt: Tahle;_szl»a _out he:e' S E e

; means doss ot suppox et the significnnce of. the relatianshi

twean alianaticn and sncia( relations. However., t:he

slgnifi ant ‘at, the .05 161, Studsnt—teachérs who\ percelve

parental attitude gowaras sghoax ‘wotk. -Tables 34 and’3s show

’ Insett Tables ISR about_here

alysia Of. covarlance of . eaM.lnated school ach

i
-andreptimatéa. student ser¥-concdpt hy £he two dsmensxona%

1ocus  of :control. fhere’ are, no slqnifieant main effect ‘ox

interactlon mla,ts.ansmp

nﬁtitude.‘ Tabl 33 1ncucatea that a ::ompatj.son of Y







!-l'eltl Sochl Belatlona M Elnntl‘l lttttude
i bx p-mxvea nLomunn'
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Ana‘lysts of covariance Student Self‘-concept by
! Anenation and Locis of Control :
“wtth Physical Attractiveness
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13 Analysis ‘of covarlance- IQ by Teagher bglotivatson, General
Mctiva.tion “and pexcexved Work ‘Difficulty.
‘with ehysi.cak Attrah:iveness =

Source; of Variation

Work Difficulty’

nitaradtion:

~“General Motivation

'Teacher . Motivation .-
v WD,:{ Difficult

Work. Difﬂculty
"Teachex: Motivaticn -t

" “eacher: Hativation e

General Hotlvatim =

0




Mo}:lvation i
ch'k Diffj.culty

acher Motivation -
Genelal Motivation

’ 'reacher ‘Motivation =

Geneml Motivatinn -
T Work Difﬁbulty
Teacher Motivation =
;" General Motivation
jork. Difficulty:







worke Difficulty

Interacticn
esicher Motivationi-
neral Motivation”
‘Teaicher. Motivation
; Work DIfficulty
General Motivation -
Worke® Dlﬁﬁiculty
Teacher Mcti,vation -
Geperal Motivation -
g Wa:k mfﬂcun:y




Insert Table: 40 about hers
4 R %,

ar;\‘:ion relatlenships 1n the analysis Df;cnvariam:e of sahobl

Va0 e J.eve_ment by the ‘thres:

attractiveness

o S ' Trsert, TaS}a 73 about here ~,'

8 d: ’ 2 . expect t,xons for 4 ,‘ v

FrtE TR students are sxgnxficanu r\lated to the

Rty student—teachsrs’ attitude fowatdq teachinq




chool Achievalmznt by Teacher i
- and Peﬁceived work
Difficulty with Physical Attracttveness rs

Phys ical Att:attiveness

Maih Bffects
Teacher Motivation
- General MDt atj.on 5
“work piffidutty”

Interactlcn

- Teacher Motivation :
‘General ‘Motivatior - ¢

w.' . Teacher Motivation -
P Work. Difficulty’

‘General Motivation. -
7 Work‘ Difficnlty

i 4o .Peacher Motivation
; D se(grax Motivation.
s ork Difficulty

127 0,270

567, 603,71 0,941
583:644 611




n; General Mo ion, and
Work: Difficulty wU:hAPhysi’cal Attractiveness

Math Effects i
“»Teacher Mot‘ivahion G

770408
Gérleral Motivation - R B U
work. 'Di‘fficu'lty i 0646

Inbe action’

Teacher Motivation i
;. General. Mativatmn P .0.008

Teacher Mutivatlon-

Work Difficulty . ‘0.003

! Gdrera Motlyationt < 0 HLL
 Work Difficulty. R P E)

\iTeaéher Motivation <
% 7General Motiyatio:
: work Dj.f.ficu)ty

310660

0.985 1 gusesic|
0.515.7 .

15913




Tablew2. . - %

; eans’ (and Standard Deviation): -
Student. Self-Coficept by -General |
‘%7 ’and’ Perceived Work Difficulty :

>

Perceived Work Difficulty’

AoW: i E - Hig]




analysis of Covarl)anc 10 by Attitude Towvards
‘l‘eaching asi’a career for Self and In-
Seneral: wu:_h physicu Attractivencss




S There 1§ a: signific'a{xtfmas’n effect ze;atiohship betwéei. i

att’.t\.\de (:owards teaching asa career/ foz self and perceived

o, 'Howevet, a cnmpariaon of meanu/{ Table 44 indicates: thut

"_‘ Insert‘T ble 44 !It he:e 5

ook arisbias .







el B ! Teaching ds a Career: 7RE Self and o R

\ Ganeral wit] P'hyaica). Attractiven

Lt “_; —}““‘ﬁ_\

2.885°1 . 1

Mun' Bffeccs ey

¥ seu

i ;n Geneml

0:015 % © 1 i
108:2210% 2757 - 40397 SO
©112:566 40

- Rés idual

. Total 279




A Matn Effects

Self
SIn Generail,,,
Interaction

Eeli In General»'_

" Restaual, CEEHED AR 4er 2750

" Total ¥ .
T

iy




o

. 3 ~
= . v
<
y % . 95
i A INAe g
G o2 3 Table 47
o ! 7 4 |
_analysis of ¢ School by

Towards Teaching as a Career, for Self and In ' .

General with Physical Attractiveness - i G

covariate :
Attractivenes’s - 7.373

Physioal

\ Effects’

( sere / Soane
In General = 1:207. ‘
.{nté:acéion ¥ 5
0023

'\ self-In Genefal
Residual - : o .2a3.960 . 215
“fotal - 279

i 252:566




- 1
= 1 ¢ o . S
¢ ) .96 e
. e e 5.4
y ] Table 48 - - : :
o L PR .
“4Analysis of Covariante: Studest's Self-Concept by
* Attitude Towards Teaching as a Career for Self . X
 ard in General by Physical Attractiveness ..
TR ! ) <% ¥ -

IS v
. " Ssource of Variation

Physical Attractiveness
BfEdcts: oAy
i Ed

g ST oA
T Calisnal S »o’.ass"'
Iﬂcexéctién" o - 153 :
: .. Self-In Genexal . 0.036 < L 0.03 0,068
3 Residual - . 147313 ra7s Siiodsye STIIEL A L L
Total- 1i€.§23 279 0.533 :




" pain Effect "

e

Tableds

Analysis ‘of Covariance: I0 by Aqe, Sex, Teachinq
¢ Progfam and Teaching E‘pexlenqe X i
with Physical Attractiveness . %

— ) P

<

cbvanace
Phyaical Att.lactiveneu

16:93;

Teachlpé Ptoén‘m
" Teaching Bxpetlance

lnternctions e YAy danetnd
Age-sex -
Age-Teaching Program
Age-feaching -Experience

“Sex-Teaching ' Program
Sex-Teaching Experisnce-

5 -reaamq, Program: E s a i
*. . Teaching Expa;iax:lcq 11.052 35

o 10248830 T 566

(13551857 <7

5917
£




Teach;ng Program- . L bERLET 5y X .;
n‘éachlng Experience x : :




Age-'reaahmg Prnqram i
Aqe-’l‘eachinq Expexi?nce
sex-Teachl.nq Program "

: ex-‘l‘saching Expe: Lence

aching Program-.
Teachinq Experi




e AN TRIPNA BT P Tl M et v
% ¥ N 3 24 >

Phy-lcal Attractiv.nu
‘Main Efﬁectg_ e

+1.093

ISR
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Table '53

- Analylis of [Covariances Student. Self-Cor{cepf_ by
Aqe, Sex, 'l‘uch!.ng Program ‘and Tenh!.ng
parienec vith Phys!.cal Att:lcu.veness B

sex-mea'_' hing’ Program’

" sex-Teaching’ xxée:ienae i




; i tutiona as well.: Male teachers perpeive stadénts Lo, B
) : T po itively on four expecr_ation di.n\ens:l.ohsn. 10, swz:mm{ e

t and sel‘




‘Table 54

‘Expectations by Sex-
A s

.School Achie

vement

‘Male .- 310
{Female.  "334 =
"L Male . 317

Female: .:340




75 §tud : ' ctations for ’

students -are siganlcant!y relatsd to

dent: ' ons' £

\‘stud’en‘ta are:Sighificantly related to the’

teaching expériencé of student-teachers.




" Table. 55

‘Expectations by Teaching Experience

:Teaching -
Experience

No. Experience
.’ Some |Experience

3.52 "6.945.

3EA71 N 151164

‘No Experience
Some Experi

xperience ' <473 :3.387 10:734
{soie Expexience ' 183 37082 .0.686.




as o career were &ef.em\ined.

) compsx:iscn of means ).ndicated\,that there were sxgn fidant

v-El.

- summary il
The present study examined +'end effects of various
attitudinal and backgroungi va:iables on the expect;,gtions

student 'teanhers famf E‘irst the effects of: the student-

v teachgr _variahles’ aqe,, Zx, teachinq pzogram and teachiuq %

inal. v riables, self—cmcept,

’motivation, 1ocus Qf control and atti:uda towards‘teaching 3

Analyse‘ of variance ané

::exationshlps between teaching progra.m and student-teachar

aelf-cnncepe, bet’ een teachinq prcqram and stﬂdent-teacher

' motivatidh, .ana betiden sex. and akt itude towards. teaching as

& ca:eer. Second, the effects Of student-teaeher charactex‘-

etermined. Analyses of

1s:xcs on . expectation ware

5 ovaxi.arn:e with physical attractlveﬂess treated ,as’ a

covariate, 4 1 that pectations. uei»e signiﬂoantly

related to perceived physlcal attracciven ss. 'rhese analyses

, effecbs were

fhd ted th £ the most signiflcant mai

hetween both sex ! nd (:eauhinq exp\erj.ence and the Variﬂus

4 di_menslans of expectati.ans\. Chnpte: V will ﬂi!c\ls's tbese E




¥ 5 \ ' CHAPTER 'V )
é | i ¥

|
_DI&CUE_S_IQN_1AND “IMPLICATIONS .

" Expectancy feseazch, given impetus py the Rosenthal

and Jacobson (4\968) ptudy, Has sstablished the relationship

,‘Scwean various ‘student attrd) utsa such ag physicax attractive-

teacher attributes asEredietczs Of expectations. It analyze

Ja Bet Oﬁ d«ata to dete ire Whether teache! attrihutes affect 5

|
expectations wheh the xinfluence of physical accracuveness on

expectations ‘has. been conttclled (cf. cnfton‘and Baksh, 1978).

{6
G Using a perceptial theory. of- haividaal behavior: as:

‘a foundation for ‘the re earch, evidence was: presented whidh

‘the that éhg ions|

T of, 1heir Jgoals. specif'icauy, €h§t 1!

towards,

eachinq as’a career. Tt vag’ further hypothesized

thut £ % nt-teacher age, sex, teacning program, £

ind taaohing &




interesting results. ~ This chapter will look at those two ¥
dimensions of the £indings. In concluslan, a brief dis-

cussion of the impllcations of the study will be ptesented. . b

'r'aachei: Attributes” and ctations..

f Uther than the find nqs “that student-teachera who

ger«:exved high’ 1evels of aHenation estimated a neqative s

parental uttlatude towards school, ‘the" data did’ not support J

the hypothesized~re1ationships between scuden: teacher

'atu.tgdmal variables And: expacqati_.ons. ‘For exa.lnpls, ;i

,-ze;znex (1870) suggestéd_ “that ‘individuals with a positive,

- self-viel’ were ek

euseepﬁhxe ‘to’ gocial - influence than -

individuals with a fiegat ve delf~view; Various other studies
? NE

:elated self—concept ‘to effective\teaching. /It was'not urz

to usume, ‘there that st i e who, "

. perceived a pasitye self, concept were H.kely to hold mbx“é

pé:sicive social and educatx’

al expectations

Howeve: v the

On; wculd expect th?se chax‘acterlﬂtics T

1n£o:maticm. -




109

5 Highly motivated individuals are concerned with the
future and tend to plan further ahéad than mdxvmuau_ﬁth
lower levels Ag motivation. Because this characteristic
relates to effective teaching, it was believéd@ that the
‘Zelationship may be throngi;expectation. m{& was’ Bot
evmenced inthe data. ¥ Y

It 1s not.a s!.mple mattex to account fo: f_he Yack."

Maybe

A

possﬂ:le souree OE error may bs in- the dafinition ana
measurement of the vaziables. "It may also be that thcse ' 5
i atticudes r.end tc be: positive in a unlvsralty population.'.

Rabinowitx (1966) suggested tha(‘., after h,tgh schopl, self-

concept qhange is usually in'a sitivw dixaction,

MeLaughlin. (1977) indicated Lha&oc\n of contro1- changes
in.college. studenu pas:t.hexr fre-bmn year are u..kely
to.perceive more xnurﬂal locus of control; *Lehmann (1973) -7 -

! claimed that ntt,\tudes and values change from freshman to
seniax years.‘ umuy, the very _nature of motivation may

3 1tse1f precl,udé from bhe sample ind!.vidulls not highly
vmotivated nce they are not likely o uttend univexsityw

'. Rp BPP (1971) qtated that the pstaonauty traits and




@ﬁk -

positively xel‘ated to teaching experience., Hogever, the

présent. analysis ‘found that T e —wiﬁ-\
experience estimated students' I0, {1timate school a:}l&v ent,
and self-concept at signiﬂcantly lowhevels than did . &
2 student teachersxktﬁout wexperience. This could be ‘a iy
result of experienced teachers adjustinq their expectatlans &
0. bé in’ 1in with their experiences. | oy cuulrl ‘also be a f‘x
very 11ks1§y~1t

i product of..the: 1dea1 sm of stid t-teachars

isa comblnabion of Bothy "

it has’ been squested' (whittaker‘ i Meade

1967) thiat oldei suhjects, regardless’ of . sex; are less

sub:ect to J.xrelevant influence than younger adulbe, age'

aia not appear 4 be & vaid predictcr of: ‘expectation

~This may be explainedw.he 1imited" ranga ©of subjéct age.

. The most” signif icant relationshlps m the' data between -

"‘teacher char: istics and- exp fonsxyere thase batween

Etudent-teacher sex and the ‘five dimensions 'of expectations.

chever, those relatlanshlps ‘were not consistent. M‘ale

student—teachets make higher estimates of Students' IQ; !

social‘ zelauons,, schual achlsvemem: and seif- concepc than 5

‘@ ,femaxe student-teachers, whue eriale, studsnt-teachers I

nperceive more positive parem:al attitudes. ‘I'hd.s finding is

“not’ onsistent 'i’:h othe: expectancy reseazch and there was

no ;eseamh with similar finaings: There 15 evidence’in; the

data to aupport the conclusion that fema;e student ‘eachers

aare: more notivated’ than

tsachln a8 acareer. ~It may ‘bé: easonable i suggeu(‘. that ©




tteated it as: such, an ,average‘ grade v repo i card, The

estmation ‘of more: positive parental atcitudea by Eemale.

qenen]. or high school s‘ der J J‘ Primazy

teachers become meze positivexy motivated tqrards teaching




vpone the dacision for. some. tma.

’l’hia helps explam the -

d motivati n. It is

relatlnnship hetween progx'am and 5215~c0n=eptA Wii:h the,,

comnir_ment o the teachan career “may"come harder work ‘and

pexh‘aps ‘Hhe percet,vea viork; difﬂcuyby.‘

_.,". Brandt and Bayden (1974) £ound diffex‘ences din %

% H:itudes behﬂean le ami fema].e subject . Those diffatences

of ‘female student-feachers. to’ ehter

may cause. the Lai

'Thuse £indings xe).atmg sex to teachex

7 Dx‘essel, anﬂ Bain (1959)




practi:al impllcations. Theoreticauy, a clear definition

v of expectatians and ani, ‘ffectwe measuze st be developed in

zalation o achnol achievement.:

e sqcial relatlonshxp’s 1n]the class:‘

consequence for :\evewp’lng pé

.i- in th 1: tschcols, the' pezvnsiveness of lnfxuen

. Given the cbll\plex nature of ;.
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& ) STUDENT REPORT CARD QUESTIONNAIRE
) < ! s [

This questionnaire has two purposes. The first is.to E

have -you, the prospective teacher, evaluate a report .card and

indicate how useful you find the material.on ‘it. .This part «
of ‘the questionnaire is designed to help us draw up better
réport cards so that they provide meaningful information ‘for
both' teachers and parents. As you kiow education involves a
£ multitude of decisions, many of which have major effects .On
‘the individual pupil. Teachers,,administrators, counsellors;

and. _parents.try to understand the child fromthe informaition
iz that is provided on his report card. In’fact,-important
i . ' decisions - are.tiade. on'the basis of such information. - Basic

i to this is the assumption that the-information contalned in
{; a-child's, report card, is valid, and useful. Ve are trying

:to determine how ussful this 1nformtion Teally e

R e g "' We'are. ssking you to.help us examine this issue,  Study 1 .
A the . 'grade ‘5 report card.presented oi' page’3 and estdmate,.as . . 3
‘best: you can, five important pieces of. information ‘about the. . ;' i -

‘studen 1)'1Q; : 2) social: relations; -3) parental. interest] ' ° 3

R seu concept; .and 5) future educational achievement., .
Admittedly. you do not have much or which to base your judge- . T
ment..  But, remember, we are only asking to what extent this.

type: of .Fecord ‘is’ informative,. -As. such, -your best:estimate will

assist us answer this questmh Any, cnmments you'have on. the

issue of report cards and their value will be appreciated..

There is a space left in the .questionnaire for your specific

comments. . Please. feel free’ to write as mich-as you wish.

The sécond, third and, fourth parts of the questionnaire
ask. for some attitudes you -have towards education,background
information, and general values. - We are attempting to deterpine
how_prospective. teachers feel'about social imstitutioms, i E
general, and education, id-specific.

| j
YTt s ‘extremely, importam: that you reply to'all of ‘the .. 5
. -as truthfully as you ¢an. You will- enter’ your answer :
.to each question by circling a number,. by placing an X in’the
space.next, to,.your choice, ' ox: by writing ‘a3 'number.in. a space
provided, -
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EVALﬂﬂTIO‘{ QF THE REPORT CARD o

i Please study the report card onsthe’ preceding page
andinAESE £hg following questions as accurately as you .can.
(1) I'would estimate that the child has an IG
) dbout: (Cirele one number on ‘the right)
T * Belcw 96, .

relationships with ‘classmites ,gre x
. one’numbér on the r:zht) e
: Very good. ; e i

Good's &,
‘Medium

Bad. .
Very “Bad! | ;
(3). _1 wolild estimate that: the parents’. attit de S

! . “toward the child's school work fs one o
- (Circle ohe “number -6n’ t G’ﬁfﬁﬂ ; =

' :Strong. interest.

d Moderate indifference’
Strong inaif!erence

(4) 1 would predict that this scuglenz would cun:gnue}
“sehool through: (Cirele one number on ‘the Tight) '

2'years of ‘college or equivnlent...
4'years of ‘college or. equivllent.

1 would’ guess thut the child's self—concept
(Circle one number on-the’ Tight) 3




(6) "1 find this child to be: (Circle one b
Tt -7 number on the right) '

= Very' attractive. At
2 1
e
1
f 5 e
Th L T (7). Comment, of the usetumess bf the Be;iort‘ PRERRY .
R L eed N S

A’rﬂ'rumas W Fona e

For the !olluwinganuestigns please plaee an x on the”
line which indicates the strength®of your attitude. '+ The middle’
line indicates that you'have a neutral, acutude towsrd whnt

1 /,ls mentioned in the stutement. P

.

(68 !{aw Spotivited: sre yuu to.do. weu in your‘
; Educs‘tion coutses ﬂzfs year

¥ Unmotj]vnted b

Very motivated

i teacher, educution?
Very weak

Not. at: all

11y "m'w} ﬂuﬁguit»

dﬂticult

.(12) ‘How . hard are you wulmg to\work‘ in order to
bsccme a tea her? ;

Not at: lli




Unimportant e

(14) What is: . your evaluation ot téaching A ali’
professlcn at’ the present t:l.me

o un!aﬁnble
(15) How: oompetene do
. the presedc time?
“Very R
1nccmpatent

(16) ‘In this question ovaluate \youteelf in- the role as
st udent-teucher. Use ‘all"th

| ME Aﬂ A STU'DENT TEACHER

a1

Beautiful -




. R €1 )
.t T " .
(17)  In this question evaluate yourself in the # 3
4o . roles as a teacher.’

Use all of the scales. .’
,Do nat refer back to your evaluations on the
ast guestion.

. ME AS A TEACHER® . :

Good i - "l . ‘ _Bad Tl
: o wgdy e _Bo;utlfu!.,1 ERNOUEE
"_ex;ua; wildt Bt o e
: Pl_el_s:.qf g ;

. Unpleasant:

Weak' L strong :
A Ryt ruca oL 3
" Active'l 3 Pusive & k
.. Happy sad o
> Fair ... _ . " Unfair- ¥ s
BACKGROND INFORMATION . =

- .(18) “What sex ‘are you? (Circle 1 or:-2)

e

~ e

How 01d_ were you at your Qast birthdly? S, g
(Circle ‘one number) i

17 o lea




What degree-are you working toward?
" (Civéle one mumber)

Bachelor of Arts (Education) .
Conjoint Degree.of Bachelor of
Education and Bachelor of Arts..... 2
Education and Bachelor of Science . 3
Conjoint Degree. of Bachelor of

..l

P 1

. Physical Education .

R - Wha.t Progrnm are you in? (Circle:one
G, - e el . lumber )
Primuy Edu::atmn_.
Elementary Education
General Programme.
Internship Programme
Professional Semester pmgramme
High School Programme.

' (23). vwhat/y;ear of Unlversity nre you “in?.
b oneé: number

1
2.
3,

‘4
5
6
(

Circle

‘First:

Second.
Third
Fourth.""....q..
Fifth or more. ..

CYAIcr

| (24) How many yeirs have you been etiployed as
,".-a teacher? (Circle'bne m:.mhe T)

None.......

B Aﬂl'mmas» : : :
vk B Here are some diffdrent kinds of stntements./ They

will help you'tell.how'you feel: about a .number of dinerent
:aspects: of " so iety. For eacl stn.cemsnt write..in .the ‘spa

Strongly ‘agree.

Slightly agree

Slightly disagree
Moderately disagree
,stmngly disagree, -

Education and Bachelor of N

Moderately dgree s N




CODE -

SO
1.7 Strongly agree s .
2. Moderately agree .
3...Slightly agree
4. Slightly disagree. .
< 5. ‘Moderately disagree . s
B 6. . Strongly disagree .

S ey Teachmg 15 ahnut the. best: job I'”
i can

Code ‘Number

(26} Mmost: anynn' 10U SOETELY can.h
4 1mprnve andard of ‘Tiving:if
he sw!ning to work-hard; ...,

(27):

lt i alnost ‘ingossible for -one
person’to really understand ‘the
feelings of: ancther 5

" (28)" These days a‘person doesn't rea'lly
g Who_ he can count an-:....q.

ib)‘ There are a ‘Tot of advuntnges to.
: ‘tEEE ing’

who. comp'lain of bad Tuck
ze how much .they -are the

(30). Must peop

®
B

cnuse of lt

w0 (3L) I, this fast ~changing: world; with so

: * much different information available,
it 4§ difficult
many dssues ...

think clearly:about

(32) . There,'is ot much chance that peop‘le
L will'really do-anything to 'ma
cnuntry a hetter p'lace to Hve in 1

(33) 1 wouldn't

. (38) ‘OneshouTd" Teave fiane ‘and estabhsh ;
“ohohimself.in the world: ds’soon.as:
possitle

'(351 There will u1ways bava: great, 1uck
‘of understanding between the
+and‘younger generations:,




a3l 3

: o coDE

1. ‘Strongly agre

- Moﬂerate]y ag ee

3: 'Slightly.ai .

4. Slightly disagree p g f
5. ‘Moderately disagree ».. . R
6. Strongly disagree 3

Success 5. mave ‘dependent upun 1uck
than: rea'l abitity .

Sl

1(38)" Teaching ay b a1l
7 eople but not far me

(39) <A nan - shuu'ld
e much as he can 5

= (80) T am nut canv1m:ed of - the
b of a- teaching ‘career .

(41)  Parents often expect too ‘much . of.
v thedn ChiTdren v i sy g e

-, (42)) Tea:hinq, asia career. 1s not worth
& ‘the rif 3

It‘s hard]y fair to ‘bring chﬂdren Anto.
the, wor]d witn

1 'swte of whnt ,somé
the ot of
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1 Table 2

i v ; Factar Matrix fcr Nine semantic Differential Scalea on_the

; o 4 a0 Com:egt Mo ab Téacher" Using Principal Factor-

. with Itezations C /

N adior 2 - Comminality \

Unpleasant '

trong-Weak




mpleasant ..

*Nice-AwEul
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