TEACHING STRATEGIES AND TACTICS
ST. CIARE'S MERCY HOSPITAL SCHOOL
OF NURSING: GUIDELINES FOR
IMPROVEMENT OF INSTRUCTION

TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

MARY LOUISE GRAHAM







PR 5
" FUp

LT






© Mary Louise Graham, B.A.

stud&n A plrtial Eu.lfllll‘ent of th!
uquixuenta for the dnq:n o_: A
. Master of Education

Division of ‘Learning Resources

Faculty of Education

- Memorial University of Newfoundland = -

. S8
St. John's

A thesis -umm-.ed to ‘{:he School, of Ggadunte

i




ABSTRACT
. > S > £33
The purpose of this study was to develop -guidelines
for speciéic insﬂiuctionu st:ategiu and tactics to
'he -used by 1nst:uctau ‘at St. Clare's Hexcy Eospiul
School of Nuuing to aid !.n the Lup:wucnt of clasﬂxom

instruction. & & o s '

The, 11ta:atnx§‘ on. change i nursing and in nirsing
N education indicated that nursing students’ have an ever-
increasing body of know].edge to acqhi-re and f.hat nursing

education must chanqe t meet the demands at society.

More effectives means of pxovid;ng nursing stucl‘enes vlth :

the knovledge and skills they ‘require are constantly”

being sought. 4
An evaluation of the 1natructional settxng nd

existing 1nsttuctionl pzacticea at the lchool of Nursing

vu conducted au an Lniti step. It was anticipated
that this evaluation yonld pfxav;:dc' useful information
on ‘'which ‘to base decisions _g;ga:cung the possible need
for improvement in J.nlt:uc'ﬂénu proéodu:na.

og? ¥ 5
Naturalistic Eotﬁods of inquiry were employed with

multiple sou:’cgq used to obtain information. Data gathered. .

through élasnocm o_bntv‘n'_.ions, ‘structuxed and un;tr‘ué;uud

interviews, previey ‘of media, and record .‘.Ef’ document




.

. ‘on thes rationalé Ig@hind the use of specific stzategies

_ be conducted.

tional techniques employed were limited an§ that thexe o \']
wﬁ:e mpl' ;tions to: the .use of additional at:ategies. ! v b
This suggested that a :ev!.ew of ‘related lite:atu:e should

The 11teucu:e on lu:ge-g:aup instructional techni

such as t:he 1ectuze, discuasion,, Qcture-discussion',

and Eemonstxaticn and on the ‘use of cmnputer-aasisted

inst:uction in nu:é‘ing education conﬁ.:med a need fo:
speclfic guiﬂelinqs f.c: 1nstxucf.1nn. Charts we:e p:epued
and cn the p:ocadurea to be followed. Guldelines werg
developed "for tactics to be employed. ®

. Recomm!ndaticns have been made foz the melementation

.ef the guidelines, 'Sn i for the provision of ‘training = = -

An lnstructional techniques. It is alao recommended.:

that possibla improvements in the inst:ucuona setting

and the impl'

~angisted xnstzupﬂ‘hn e
a

be 1nvestigated. ) B I . R
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2 i ' Chapter I

" . NATURE. OF THE STUDY
B e Int‘rod‘ucticn 7 ol
! s Ot

. . S

B ’l'he pu:pose cf this atudy :Ls the develnpment of

5 guidelines for \inut:pctional sttategies "and thctics

'which might be 1mplemented, with r.he aim of impzoving

c}asazoom 1nst:uction at St. Clare's. He:c}( Hoap{tql b

school o! Nu:sing. r

Thla chapter - descril

i the “baekground of the Qtudy,
£ p:eunta the atatement of the p:ublem, defgnes the tefme,

outlines the lirqitations and aign.tticance of the (sf.udy, .

and concludea with I descr_iption of the design of thg
N2 study. : ey

to auhj ect-mlt

and leurning‘ changing soci%tal gnd hea]:t:h ca:e ttends

-and medicine have caused I

sing

"itself to undp:go changes. 4Nurses must aqsume a b:oade: ]

2 .
3 conéant, and ney methods ‘of tegching A




e 5 zange . of :aapon‘sibilitieé t,han “in the past and Must
+.have an eve:-inczeasing body of knowledge (Heidgerken:

1965) . 'The iacus for ful s achi

o
» .-+ “.has] lowly s,hifte& E:oﬁ a clear emphasis on manual "
.‘ S pe:fo:mnnce to br_oader appllcat:ion of cognitive. sk:.lls" ¥

eeney, aedscxom. & O'Halley, 1982, p. 5). 3 5

i P [ Nu:sing students...have, over the ‘past 20
B ,years, _been

s N - oF; tedhno.lagicnl duta :ala:ed to mora refined “

! . a gatien: care .techniques. . They now have more

o . “-. knowledge: and more tasks to_be mastered, more:.

:asponsibtlity for. patient care to be assumed, '

A TeT o a greater: ibatracticn f.'o: knwing, and a require-’
) ot x ment ‘to: care # atient as a ho.'l. stic
b being. ‘. (Jegun Hen \

1982, . 30)

Hany p:oblems and cha].lengea face nurs&ng schools. \

* The conti\nual knwledge explosion mnkes constant xevisian |

_of the nursing cuztu;ulum necessary so that zeliabla . ‘

i und zelevant knowledge'can be imparted to nursing student& "

# ‘. The makeup of classes isi. cdming an:easingly dive:ag

l_ . as more matuxe etude tn ﬁnd increasing numbers of male -

i '.‘ students enter’ nu:sing Schoolc:aft & Delaney, 1982). -
‘_i > - * There is‘an J.m::teaszng need for nurses to become c.ompute:
; , _‘-" litérate:as hospitala beceme compiterized (Hassett,
. < vlsan HcAliste: & Covvey,'lsaz). T}.ae Canadian Nurses
e, }\asociation (CNA) zecm’nmendation,"that by the year -

ZHM, ‘the minimal educatlonal tequh‘ement foz entry

into the p:nc:ice of nuraing ahould be\th successful:




3 % : . ~ =
completion of -a baccalaureate degree in nursing® (Canadian

" Nux ses Association [CNA], 198“4, p. 1), has affected ~
both the enrolments and the cu:ﬂ/cular planning of hospital=- 1

% bued ‘schools of nuraing. Advances in technology are

\fa:eing nursing ‘educators to look' at education and to

{ind those methods of instruction that will most efficiently

dand effectively provide professional nirses with the

cvwledge bases and expexience ‘they * leuitB-t

The Directo: and instruetars of s:. claxe d Marcy\
Bospital School of Nursihq are aware of the changesl -
+in the nuaing profession and ‘of thei: pctential impact‘]
on the School of Nu!BiHQ\\ptO ran The tesearcher was )

charged with the :eaponﬂibility ot evaluating current T

instruction, its and es, with a view

of Nt;uinq. ’
St. Clare's Hezcy Hospital s«:hool of Nu:sing has

:atained a two plus one year diplomn progrm. Students

i
|
i
toward improving the guality of instruction in the School 2 i
i
i
1
|

teceive two years of - theo:y and aupu:vised clinical '/
.expezience. This is followed by one year of ‘nurse intern-
ship. The achool curriculum ha® bean revised periodically
since the achool as .founded in 1939 to :eflect the |

1 test educ!tionul app:oachu. Beginning in Septemhe:

1982 a program was 1mp1emented which reflects a’ conceptual
g,

e .




‘.

- P g : § o B
app:’onch and éliminates repetition of courses-(St. Clare's
Mercy Bospital School of Nursing, 1962) . )

wlthin the conceptuul framework nursing is defined

aa\an intrinsic part of tha man—-envi:onment ;rgg:eraccion:

Dis:uptlons in health are exploted thrnugh

! the biophysical-concepts of cellular growth

- and proliferation), inflamation and, immunity, .

L _£luids and electrolyte “dynamics, metaboliam,

| 5 Xy on an§ oy and cee

; the program psych ial. and eu].tuzal

factors that affect the human-environment

interaction in the presence of pathologies

D P are examined. Current research, an essential
5> ‘. component of nursing knowledge, is incorporated -
| L into- t! iscussions as well.  (St. Clare's..--

3 B Mezcy H tal School .of Nu:sing, 190\ p..5)

S ‘7»4‘ : 5 . :
statement of the Problem

(:ontroi‘of' the educational p:‘epazation of its mem}:er’s

'_ ,bility to sosiety. Accreditation of schools of nurssng
has no\: yet been implehentad in canada, hoWever, "the
E Association of Registand Nurses of Newfuundland (ARNN)

nursing ‘within its Jjurisdiction. Accredita idn is.a

volu;ftaxy process institu:ad by an. exte:na‘ agency <

P whereaa appzaval /{s a compulspzy pzoceaa i atituted,

is one means by vhich a protesslon tulfills its mesponsi-

| plans. to initiate a system of app:oval fo: schools of '




!
|

c‘u::icula, and methoda of inst.*mction. Future approval -

N h;a raised:the issue of classroom teachidg, and the -

ibe able to analysu, sym:hasize, and evaluate wh,at\they

‘speciﬂc imp:cvemsnta if and ‘Where needed.

Dg:eqta: and instructors of St. Clare's Mercy Hospital '

‘school of Nursing are interested in seeing if they are

dojmg vhatave: pcssible in ‘this area‘. i

-\ b s on ‘at the ¢l 1eve ¢ is the :espons—

|

_S,Aéility of: instzucto:s at the School oﬂ Nursing. Nursing

insr‘.:ucto:n are, -for: the most part, not .trained’ educators.

by .are knowledganble in theu content nzea:, having

9
for a number of years.

ated from nursing pr grams\ and practiced’ as nurses

I Secause nf their lack of tzaininq

as taachA:s, howeve:‘, the scope »j\theit instructional

i stntegias and tactics might® be narrou.

_ The content™ oﬁ ‘the courses in the nuxsing p:og:am
is va:ied, den].j.ng with tactual '.I.ea:n!.ng, p:ocedu:u

lea:ning, and concept learning, and demanding that studants

learn. Current pucticu might not match contej and

:Bnamer needs. ' An evaluatinn of these 1nst:uct£~onu

pnc’ticea was - undertaken with a vieu r.owaxd :ecmending ”




& Setly o Definh:ion‘of Terms

5y For purposes as this ‘paper tema .used !.n :efarenc,
} to nurging or+ nuraing education aze deﬂnad acccrding o '
T to the mmzdun:_mmm_nﬂumm_u_cm (o g

1978): . % e

- - . . i w of
> Recognition by an ex'tke:'na].‘,agency of a nursing’,
. \ ‘ -

Qducatinn p:ug:am that -has met predaéethined qu‘ulificati&ns - 2 N

‘ i J:e nd the sminimum quuifications neceuary {o: ;pprnval "

PE ¢! pxagrm w 2 <0 -

i Fa Z

g

-A systematlc 'and comprehenuve p;an

pctivitlea




I .»]lr‘

E p:epa:a ca‘ndida:es to apply for initial :egiaﬁ:ation -

of nuraing education p:eq:m

compcteru:y foxr e‘m:ry Lntv practice as a :egistered nurse;

Refe:a to d;ploma ox bacealau:ente pzoq:ams that

or 1L=enauxe as ptofgssional nurses | .

Refeza to a gene:ally accepted set: of elaments_

or” characteziatiaa aga!nat which the va.lua and suitabuity

an be. judqad . 2

< !

2 ;
Foz»clazi!!ution uf_ menning, ‘other Eerms:used' ' f i ;

in glgis.thasu are dtt}lnqd as’ fol;'l.ows:

A national examination useq to- dete:mine minimlim “f -

examinatiarr measu:ing accumulated knquladge and - powets
I
of teuunning as alicitud by papez and pencil tést

’ Those /methods: the. instructor; uses ‘and Ehlngs.:\hal‘she

does " to facilitate* leatningy an ovg:an plan te enhnnce

~learning

) RS
“ SPeciqficways that-one chooges to égnplameht Spaxticulax 5
method ifi-a particular case; detailed steps of -instruction




g 8
3 [ . ; - .
. g
e w7 Wil be used to refer to -St. |crare’ 5 Mercy™ Bohﬁl
[ ) - Schuol nf Nszing ,\- - \ = R
N . . “ . RN
Lt . 4 .

- Note# «In this thaais the" authoz !\as used .the - feminine

i, ptonoun in :e!szence ‘to tha inut uctor- or’ a:udent of
. nu:aing. ;

the vast majority of nuraing inat:uctora and s\mdmts

. are. femininq. No ohense ‘ls inte:

. nu:ai ig ‘ot nu:a;ng education.

EX Lihitationa of the Sthdy .

%

¢ .
: 'l'he £ollowlng 1imitat10ns a:e \evident th:oughout

the study 2 -

: 1la; Theu stl’ldy pe:ﬁaine to one. hoapytnl based diploma :

2 school of / nutaing, St.. t‘.\.a:e (-] Heécy Hospital School
of Nuzalng, and is n:ended to ass!st in the 1mpzove!nent

£- instruction pak, that pat:iculu hutituc‘ian

g while the :ssuln of the. study may. be inf.ernally

I valid, they may not be generulinblL to. otha: schools.

- 2. The ,scpdy was suppozted} by "the sahocl of Nuzsing

LD _"and instructors were anxious to impfGve their instruc-

This has been done becjuse, at this ‘time,

ed to nny malés in" {

Will he , use efer to st ax:e 8 Merd Bospital i
1’




.l

Eion. Therefore, the focus of the evaluation was

designed tb meet .the information needs that' group.

‘techniques teachats :agula:ly engage in.
: 3. |Data collected by inte:viev are limited. to opiniona

of Lnst:uctcrs ‘\nd students :egazd;ng instruction g

/ and facu.itioa at the school of mu:ainq. ”

4./ The results of the' evaluution of clnas:oom 1nstzuction i

ud by the :elinhility of 'the measuxes used

are’linm:

/ fo\ data’ colloction and amu.yns. : ¥ . ¥

‘8. 'rha zasenchet mnizes the need to p:wide practical "‘

sngqestions inlorder ‘that they be implemented by
the fnst:ucto:s of the School gf Nuxsing. Inatructigna.l
stntegin and tactics invcskigated are limited

to those whiqh can p:actlcally be’ 1mpl—emented qr
X .

in which interest has baen press by 1..» .

Coapazation is gaquired from ‘the Duactor of the

Schnnl of Nu:si.ng fo: 1mplementation of ehs guidelinb5~ -

nnd racommendatione.

ki _s;gn;ni-)anca of the Study « " N
Y g s " K wd R
It'iak anticipated ‘that At‘he gu!.'de;l.ines 'develupgd
through this study can ’mak_e- a significant cnntx’fi‘b,_ution'
to’ the 1mp:ov‘eine‘nt';. 35 inséfuétion\ at Sti Clare's Her.'l.:y

N




noapxtaL'Schbol of Nugping. It is Wopéd, fHat these

guidelines may also be of ‘value to’ otbe: hmttu‘

. engaged in nursing .equcation and/ur luge-g:oug insﬁrup!:ion N

at :hg postsncondx;y 1evel.~ The guidellnes provide
practical’ suggestions thatr should nmake ‘1': easier for

teache:s to\determine the most effective ettategy to

3 employ and*" %ppmp steps tu foll/w 1n cazrying out

instructlon.

RY

Design ,of the Study‘

' o This s}:udy is repon:ed 1n E:Lve chapte:s. chaptet

I has ouulned the natuxe of the atudy including the

- background to :he‘atudy, Ighe atatemem: of the: prohlem,r

. th:e definition of téms, and the linitacion..s and significance
of the study. ) TR i :

* . .In ‘Chapte: IJ: the nterature xelating to changp
e in nuraing pnct:ir:e, changa in' nuxsing education, nu:sinq .

education in Newfoundland, and the basic p:ogram “in

nursing education are xeviedea.
S
In Chaptel III an overview of: educational evaluation

15 presented, foJ.'lowed by a descripﬁion of the evaluat:ion'
i approach t:aken,, and specification of the p:og:am to

be gvaluated. It nonclndes vm:h tha collection and'_‘




n_ﬂ .c-.a "

" m-t:miou. 'l'hn utlanus lox'\n:h hutntctlcnll ﬂ:xltegy

d.l ﬁolloved by, a :win of ﬂu, lnaxunu on effectl.va 5

uceicn to be anplay.d, po!‘nl:l tn :on)ido: in’ atnhngy'

v
nlecuan and pl-cnniqg, and; in ac dition. quideunns

‘ for spocif:ld tactics.




e syatgm, 1n health caze financing, the 1ncreasingly

g aac..katy. :he need qgr community mental healch

oi_gssion. Nu: es ne essent:.al. c the

are th only a:ound-the-

!

N




(1952). . Aa L5 ca:e-—giver shs has been, zesponsible for

peutic, .ﬁnd educatibnal‘ negds. Since hospitale a:e

argaﬁized into, hi 1y epecxal;zed dgparments.» integ:ation

e'a"for the hospital ‘to’ accomplish A

is :eqv.u goal

o J o, aerv’ice ta patients.‘ Thé nurse is the pe:snn who

% 1nteg:ates theea diﬁfe:entiated depntments (H&Clure

Nelson, 1982).

4 o
Pagin (1932). emphaswed thae "the zange of - carlﬁg i

. -’ to do tlungs they nozma].‘ y do - for themselves, to app‘ying

s'ophistica,ted cechnologicu treatment: to en*abi“e people

=»to cope ‘with disease. mue*’xh‘any aspects ‘of the nur se's’

s amalgamation aand b:eadt

: uniqpﬁ cpn?::u;uei 0

\ meeting patient dependency, comfort, monituring, thera-— &

3
e
i

{

T




H prnblaqs, and renal problems have _equired a rethinking ’
of tha education oE nursés and. of the: t&sks they perfu:m
(Bullouqh 5 Bullough, 1984).

3 change h\ the. level of. knwledge required t:o carry out

& S " the varlou

roles. Rapxdly ncrensing knowledge and

new technologie ve required nurses to 'becume 1nczeasingly

? are s-horter. ‘l‘hqre is an uu:res,uinqu older patlent
population with Jnultlple-syeteﬂ problem

to' the admitting

There has» been 8 major o




,iof . patients.. They xequire a’ wotking knowledge ef a
variety gf equiyment, of £luid and electrolyte ‘balance, %
in:ake/a? uutput nérms; ~and the interrelation of temper-

.ature, pulse, :espx:ation, and blood pressure. Nurses

society, itvis

bec mé, }n_pi:t, a




B S T R 16

. ““Chronic disedse, rather than acute illness, is

N presenti’n‘q a ma’jor1 health problem tcday, especially

and Estes (1952) state

y @ Chronic diseases aze the leading causes of
mibidity, mortality, and physical impairment.:..
Nursing -practice 4s. increasingly being affected .
by the préponderance of persons who require =
- assistance in preventing,-postponing, recovering . J
T £rom, ‘and managing chronic.illnesses.and the 5
finctional impairménts that accompany disease° Jad
©N, cor disahili.ty. (p.159) i LA

As'a rea'ult there is ix{czeésec’l emphasis on.prevention,
'health education. primary caze, and long-term sexvices,,
B The:e L.s lxkely ‘to be mote emphasas on keeping people 4

healthy r.hrouqh modification ot life-styles.v Nu:aes

will -become more involved 1n Iong—tem care - as medical
-technolugy auows life to.be” suscainad. Reif and Estes
(19'52) stated that nu:ses will likely become more 1nvolved
in teachi.ng patients self-cue so that disability zalated
tc ch:onic disease can be .postponed or ptevented.

. similuly Chaska (1983) tated; 'the role of prof.es-

% gional | nursas is changing to fec\es mo:e on illness pre-

vention, health ‘maintenance, and. education, but at the
'same time acute-illness Ag:es is not being ngglscted'

(p 834). Nu-zses who' wotk with the community ma.y Eavoux

emphasia upon p:ogums qf prevention and environmental w B

in zegard to the ,anreasingly aging population. Reif > ¢




A k]
change, while thase in hospieals look after the needs
of the acutely ill.

A nursing profession aware of the forces and
counterforces acting upbn the complex®health
care system and upon the priofession can shape
. certain trends, seize upon others td advance
its cause, and try to accommodate itself ‘to
those over which' it has no’'control. A nursing
profession uraware of changing events.and
trends in this complex environment will be = -
unable to direct its energies toward realistic
and beneficial goals and time its acgtions
appropriately.  (National League for Nursing
[NLN], 1979, ix) , o

Nuzsinq. as. a part'of s&cietj, is affected ’by the

changes in: aociety in general, as well as those changes

that spec;fically affect’ the health sciences. Chanqes N

1n the health caz\e sgstem, (An health care inancinq,

the demand for mo:@ cbmpxel( sive health care, the increas-

ingly aging so\;{ety, the need for cummqnlty menta]. health,

and advanaes in 5cienca and technology are
ull having an effect on the nu:hing pxofession. * The
econbmi’c., socfal, and political. e’nvi:onments in which

nurses” Eur:ctlm,a\ld. Jmavo an inﬂnence on nuxsing. o
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- o . Change in Nursing Education

 Introduction . i

) 1 .
Programs in nursing education are established in t
.response to the nursing service required by society. . R I

There is considerable controversy regagrding nursing~
é}iucation, with the cent:fu issue being the entry level
for pfofessional practice. A zeview of the lxte:atu:e i
pertaining to entry into practice has revealed that' ;

H 7 .there is a_lack .of consensus xeqarding the dlfﬁe:ences

P in nursing practice - g:aduatea f:em the vuuous entry
3ot levels (Chaska, 1983 ;»Nat nal I’dvisory cauncil onVOcationa). . o

The nursing pxofess,{on, u\.l.i‘ke. st"p:}:fe‘_ssions,

has more than one p:ug:am leading to entry ~into_ \the

I
i
¥
|
Educution, 1983). = ~ E & ]i
i

proiession. In Canada the ma:ar ed—ucational xoutea'

that“lead to th"e RN diploma ate :the’ diploma p:ugnams -
offered elther by hospftal-, based schools of nu:sirrg. §

regional \schools of nuzaihg, community uo).Ie.gse,

Collége d‘Enseignement Génezal et onfessionnel (CBGEP).

lchobls of nursing, and the bacgale

ente:ing diploma pxog:ams :(9746 ndmissicns) vas sti11

of atud' nts'

ncer ing

cnqaide:ably higha: (than he numbé'




! Canada. «

T ) “

dncréasing while the number of students entering dip],‘oma
.progiains was declining (Statistigs Canada, 1980) . "

N X . -
With diffe:ent‘~basic 'educati‘onal ~programs in nursing

].pudx.ng to the same licensing 7examipation and the same |

. ~eutoff point for passing, it is” difficult to differentiata

., Of "Atudents epte‘}:;ng baccalaureate programs was generally

between the q:aduutes. The CNA has tnken -the pbsition'

that nu:sing education shculd take place within ‘the

gehexu educaticn system, and thut the minimal

requirement for ern::y intu pxadtice by- t:he yea: 2000 °

-should be' the successful completion oﬁ baccalaureate

degree-in nursing . (CNA, 1984

comple\:e a eement either among those involved in nurs n

yt:aimng or amcng p:ospactive employe:s, as £ whu:h

most affective hutses. E:nt:y Lnto

pr ogram produces th‘

g The:e 1a not;: hweve:,

practice cnntindes to be a major Lasue xn nursing in .

- The- development uf~nuxaing ‘schools Xn Canada is

tisd tn that of Great Bxitain and 'Ehe .United 'states
The first T:aining school fo: Nurses Ln Cunada was organized,
on hhe Niqheingah ptineipléa, in 1874 hy Dr. Theaphilus
Mack at: the General and Marine Hospital in st Catherines.
' Ontario,; (Gibbcn & Mathemscn, 190’7). Dr.. Hack beneved




fnuxs&s. he .could ovezcon{e the' pse:,udi,ce af

against going into public hospitals:.

After, 1888 several schools

in canadn. The first of these uaa

‘(1947) v )
Geng:al Eospltal aaidx

_ Minitoha-in.1887, *in'‘New, Brungwick !.n_ 18«8, in' Hova.®

: chtia" ) !;:Lh.ce'
Bxitis _‘ Columbia in 1391, 1n Albestu in: 1691,1 in 5 skatchewan 7
in i

_d(urd Island, and Queb’ec in 1890,‘

sn, and in Newfoundland (nt thaf. me not lincluded

g 2 oigs hha Domln!.o of nnda) “in 4903 (Qm, 1968).

e Unnke the mghunwool in London, affer L. o7
which many euly schools in‘the Un!.)ted states and Canada s

weke patqen\ed, i:heae achoola became dependent oyt the
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.
were associatéd' This meant that "the essennal component\ ) .
of. leazning to p:ovlde nursing care, with accompanying
p:actice,'wus subordinated to the service needs of the -
inetitut;cn' (Duncanson, 1975, P 112). é S : .
- e S
. 'l'he training m these ea:ly schools gene:ally extended -
over-a two-yea}: pé:ﬁ:d. However, it emphasized ap_pzantice-
ship in the ‘wards rather than acudemic training. 'Inl )

vf!l-ting of the~c:ain1ng at the sahool for Nurses a’t: - -

A he cou:se of t:aining foz 1891 accup:.ed just
60 hu\u:s,‘ spread-over nine ‘months-in a two-.''
- year prog:amme. In between the practical -
. 5 nu:sing were" sandwiched lectures ‘on anatomy,
, .- . physiology,! medical, surgical and ohstetrical
. - nursing, communicable diseases’ and, diseases -
o: erye, eax. nose and thxcat ‘g 154)

schools of, nuzaing. - Ewever. the majq:icy cf the student

(::I.me continued to ‘be spent An the war




82,

'bvez the.yeazé the curri

i -8chools beeame more arduoua dus

knowledge, and it vl | ddlizéd that. the strain of working

in, the waxds -as well as follwing €he academic curriculum

was too difficult for the average’ student. - ‘In 1914

a Speclnl Committee on Nurse, zducatioh :ecommended that

(:he hraiﬂing ‘Vchools shbuld ‘be pa:a ed trom hospitals : . -

the apprentic ship .

(Gibbon & Hathwsen, 1947)

(Riddell, 1915). The

.and dec,iﬂed to fotn a society

"£1:at ann 1 canvention o£ t:his society, the Amencnn f, © =

of planning the educational p og:am of x:he traintng

schools for .the” student zather ‘than (:o satve r.he neeﬂs

’ ;
. of -the hospital was st:eued (DnMn, 1965

'J'G:aduates of various txaini.ng schodla hegan to.

m_eet,.in nlumnae.uaociationg. The ussecd.at:ion fmmded T




g 'ng'anh-étiené. . The name oﬁ’thé anna&an‘ ocietx

Associatio'n R

ecuon

of: hh_ 8 associatlon. N Late: a committee on- nursin education e




Students recaived their” nuﬂaing p:epar 0
ina hoapita]. school of pursing with the unive alty




no gon f?ﬂ.....mm such, sha:gly. con:tasking

environmemts, institu “devoted :solely

to, .aeducation, . € 1enud mainly to .

service; made entirél erent demands' oh

the, students. * W a. discontinuity:of

studies not'‘only .i d also ‘in-jethod
: and. philosophy. (p Wl

Abu-saad (1 9), writing ©:




King. aa( {éb’etf the situation in 1978:
- : . e
A4 At pré \nz: in Ehe uxﬁﬂe:graduute programmes - .3
- i:wa CORES! &5 of study are offered--the basic' -
R d the post-diploma.programmes. - The, basic 2
s, W T baccalau‘r ate programme is an‘initial preputaticn z
L . in nyrsing; it lasts over four— or five-
. year period and qualifies student for
., ‘.2 bachelyris’'degyree ‘and ‘algo gualifies’ her S .
& to wiite-, :egis\::auon (RN) examinations.” ', 2
. The poab—digloma ~progfammes, of -two or three: d
0 yeats, sare offered to- nurises wha have graduated St
Erom-a Mploma school "of . :nursing, and who' have. . b
qual!.ﬁied t:o‘-uzite registratiol atamlnations
:Ip: order to be
‘~student must
ed’,a ba¢calaureate = .- |
ate school.” =

be admiss;ble
(1970 v ;’-‘\67

uhnn the unive:sities, xing (1970)’ A’Md that ‘the _e‘}olution.

i
i :
I k ,of health sciem:es ‘centres fn many univezsities was,
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v N w e % v i
not. :ﬁanduto:y.» Manitoba, .in 1913, achieved the first r el
ful]. Bill ef Re;istration (bebon & Hnthewson, ‘1947).

. By 1922 theze ﬁas ap. act: Eor the registra\:ion of* nutses

. in Each ‘of the n&ne. C?nadian pzuvinc‘es. Newfnnndland DR
\ ¥as X
o‘btained reg:.st:ation in 1931, prior to becoming a pzavmce

" cational :equi:ements f aﬂmiss,ton to” schoals nf nu:sinq o " .'

anﬂ gave :aapcnsibxliby forr maintaining the sta'ndakds « Py

i adian Nuxses Aasociatx‘,on was amended and that oxga‘nization -
N\

L . actual y became a 'fede:atton Of thep:ovipcial assbc;atxons’ e ‘ § 5

‘.~ . (Gibbon &Mathewson, 1947 p. 358) withmembezship :estxicﬁey} i
¢
to the membe:a of the pzovincial aasooiations.» The.

Regiatezed Nurses Asaociatiun 'i.n euch provirnce, with B S

\steting body ef

% the exception ofrOntu:io, 15 the- zeg

byj an external{, .non-government ‘agency which" |
for the on-going- development %

18 responsibly
plan of ncc:editauan, its mxnaqemenc, .

) Acu:ed ntion :?,u voluntary. process instituted | kEED x p
of a
¥




of Canadians.

(Hussallem, 1860‘)

"was pulilished. The £qllowing recommendations were made:

, and promotion. .An institution which has volun- . ¥
- tarily sought and received accreditation of
its program(s) by the external agency,” pzovideq
‘ the public with-a measure of assurance of - £ 5%
the quality,’ hence. value, of its program(s).
' Accreditation implies that the program has
achieved'a standard of excellence which is
above the minimum requirements required -for
approval. (!‘:enéh. 1982, p. 82) BN

E cangdiin nuraing associations have shown inte:esf -
in ‘the need for evaluating schaola'_of nursing for many )

years. At the CNA General Magtinq in 1944 it was'recommended

that a national .prégram of accreditation be undertaken l

“to assist achool‘s of nursing to meet the health needs

In 1945. 4 :eaulut’ion ‘was passed by the - 7
CNA upprnving the principle of accreditat!nn, but in
1946 it was decided chdt auiticiant Eunda were not avuilable
The question of accreditation of
nursing education pmg:ams uas taised periudicall} um;j.l N

&n 1956 a p:o:ecc fc: qvaluation was inxtiated. <A sr.udy

' was carried out undex the dizecﬂloh of Helén Mussallem

and as a result a report m:mn;_nu:;uina.__mm:m

1. That'a te-examination and study of the whole
pid . ﬂeJ,d of. nu:aing e ucaticmbe undeztuken.

L 2. 'J.'hat a school ’1mp:ovement pxog:am be inltiated

L. -to asgist. sdhools in ~upg=éding their educational i

;¢ .. programs. v ke » .

-3.' That & pzog:am be eutabiiuhed for evaluating 'Y ./ “
ﬁha qualn;y of. nuraing servia’e in the areas




where students in school.s of m{xsing receive e
their clinical expexience..

I 4. That a program, of accreditation for schools FE
\ of nursing be’ devaloped by .the, Canadian Nurses'
Assoctation. (Mussallem,\IQGB, p. vii) 0

i . -
The executive Com’mittee took steps tp carry out

N v

the first three -r_.ecommengatioﬁ; . However, in spite
of the :e}:ommendatiqns of ‘the CommiEtee,‘ accreditation
was not’ initiated. During the next ten years conmittees

on accreditation were” alternatively set up and dissolved.

In 1974 an .Ad Hoc Committee to Develop stanéa:ds £or

Nursing Educacion was named and in 1978 the )aoazd- of.

! % b4 Dlrectorﬂ acﬂepted the snmxﬂa_fn:_nnum_m:m R
) j.n_(:anada (cm\. 1978). At that time an Ad Hdc cmmin:ee

w B on Accteditatton was eqtablished to 1ook /1nto the' accxedi-

tation of diploma pzog:ams, and was di:ect;ed to m ntaih

ws, O a llaison with the Canadian Assoeiatiun ‘of Uni\/e:sity v

Schools of Nursing (CAUSN). uhich..haa ‘started-a project - il

for the acc:edik.a;icn of nnivazuuy 5choola 0

nuxsing &

(Crawford, 1980)~ - The CNA, t’elt that tha twe Acc:editation i g o o

" v px:ojet:ts should complement aach o!:her.
“1h 1932 the CNA issued a posuion statement -on R

acc’xeditation of educntlon p:egxams 1n hhe health discil- ]

v plines in-which 4t stateds .t oS

i

N e . * The aasoc!.aﬁion...beli.evesunncional accredftation " .- o 1
program for the :ecogniticn of health, science i




N health sciénce .programs. ,Thi

educational programs is in theé best {nterests
of both the public’and the health professions.
Therefore, the ‘Association suppogts ‘the estab-
lishment of -a national. dc¢redit body £or - -
is body would
., be broadly representative of the .health care
* professiops,, both pxactj.tlbnezs .apd educaturs,f 3
and the general puplic. This/body would have - °
clear, ‘gpecific terms of xeference regarding =’
the provision and evaluation of ‘the acy editing,
p:ucess. cya, 1982, unpé!e'd) A

mentally unsaund; (29" cu lcern that a(:cxeditatiun wculd

ﬂiscon:agg innovation and :esulr. i xigidhy in educatiun

prog:m; (3 I:he desire not to “interfere with dr duplicate

_.the, actifvities of : the provincial bcdies, and 4y the )

expense éonnecced with accxeditatloh. . ) %

Accreditation of schools of nursing has. not yet‘

h:én ca:zxed out. Howevez, a system of appraval of

prcq:ma 1s to, be enfo Ced. The Registezed Nurses Associ-

ation of Newfoundland has circulated to schools of nursing

within 1\‘_5 Jjurisdiction uestiunnair__g regarding app:t_)val .

Crawford (198¢) said that fre is a "fear that an accred-
itation’ program for, diploma programs would interfexe

Wwith the dedired tramsition to baccalabreéte edueation

| for, all nurses® (p. 79). It will be difficult to phase
out diploma programs if they are found to. pxovide; adequate .

A <




‘ t:nhing Enz nuxse N

“The: CNA, 15 Lt 1984 recommendation . .
zequiring a baccalauxeate deg:ee for entry in:

ro nursrng w &
'pract&ce, bbvlously i.s attemptiug to do this. )

Syumu; Dt e
¥ Nuxamg 'f

:bqpired to’ pa,ss the sme RN exanﬂnations.
< e; dntz

IR
The iskue &
1nte ptactice xemains a major concern.

: . i %
Nu 1ng associatigna devaloped «in Canada pnxallellii\ R R

,l:hose in the ‘United, States. = These asauciations havi
laid ;he founduions for nu:sing éducation and they

\
gnerally ccnt:ol the xegistzatlon -of nurses.

Althcugh
accréditation hns not been ca:ried out for diploma schocls\

nf nuuing, a project for tlfe acc:edltatiqn of univexsity
'scheols 6£ nuraing was sl:azted in 1988.




w R Lo ** Nursing -Eaﬁcaﬁzioﬁ ‘in glwfcur;dland_‘

" \‘ Ix\ 1903 the '.L'nimng Scho’ol tor Nutaes ‘at. :he Genexal
Hospita’l, the Ei:at school of nu:sing in Neufoundland,
-~ was founded (szitt, 1978) Most of the ea\:;y-‘graduates

© left Newioun land’ §a no distlnctien was nade bet:ween

tzained ana untzained nurses with :egard tn sula:iea.
ce Newfoundland‘s second schcol of nu:sing was established
at the Grace Genexal Eospital in 1929, and the St. Clare s .

Hezcy Eospital school of Nu:sing opemd in 1939 .- -

was fé(med and it applied fo: membe:ship in the Canachan'»

National Associatio‘n of 'l'uinzd Nursen. . The application i

(:NA, 1968‘).' In the eaxly

yea:a gxaduntes os schoo,ts of nu:s&ng in Newfoundland

app].j.ed to the

neral Nursing Council fu: England and

‘Wales; which greed to :egistez gzaduatés.

o ' ™ Nevltt ,(1913) noted r.ha.t in 1929 the Royal Cou\ml-ssion 5%

a- unifqrm standazd tux nu:aes' c:aining in Neufoundland

: Hospital. The cammisalon alsu xecommended that the

govexnment of waoundland pass an, ac!: gwerning fegiqt:ation

S




Y e .of-nl;{ses graduating from the schools of nutsing in
.+ -+ “the province.” , ;

© . ‘In 1934 the Newfoundland Graduate Nurses Association//

_. was :eorg’anlzedt Howéver, the Association did not have'

f
i
t

'authority over standards of education or of service.
: ';l‘hese' .we”ze under the control of _the government until &
the »Asaocintion of Registered Nurses of Newfoundland

. came int:a being ih 1953" (Hevitt, 1913, Pp. 234).

*Ac o:ding ta the Newfqundlqnd Regiatered Nuzses B

is’to recog J.ze~ schoals of nuzsing which meet :

(ARNN)

Thay are operated in- con;unction with
& o 2 ¥ general. hospicals having. at least-one .
.. . Y+ . - _hundred beds®dnd'a daily avezage ofviat "~
- £ ¢ . least. sixcy patlents .

They’ are - staffed hy xagiste:ed urses
in all executive: posltions of nursing
- :espons.ib:.l i\:y. - !

,Thdy providg experi.encg in- medical nursing, 3

o + ‘surgical nursing, obstetrical nursing, v

s S paed,iat::ic nursing. and' other..such- aspects,

¢ of nursind-as the -association. shall 'by Wi
- law -prescribe. (Newfonndlana Reglatered =

- Nurseg BAct, 1978, ‘Section 1L) 5 g

w " wus 1naugu:ated and in "1969 westetn Hemo:ial school

of uutsing in Coxne: Bzcak began opexation with f.v_lg-




yea: diploma couzse. At the present time there are

. Eaux hospital- bas@ diploma schoolé of nuzsihg and one

university baccalaureate pxog:am in Newfo,unﬁ.land. o

. In the conclusibn to. mg_Caas_md_nhnuanﬂL U=
nuum_imeunM_m_lm Nevitt (1979), wnting B

E i, -of Q:he developmént of nursing in Newfoundland, aaid. i

& *'The evolution of nu{sing in Néwfoundland from - . - -
¢ a .domestic service 'to ‘an o:ganiud profession 3
X - was not marked by’ dramatic of radical changes.
e It -grew a8 a response to the same social and
¥ . economic pressures that affected. all" aspects
¥ of 1life.on the island. -No_major suffragette.
movements dLatuzbed hhe sbatus quo - of women_
. W 'in society. - »
P - As a source of paue:, the cent{al govarnment °

3 # hqﬂ considerable control over’' the manmer in '
E which nursing deyeloped and the’ direction:
k. it weuld take, + Hours of work, -salaries; and

3 3 largely" ‘on’ the ‘government's gbility

e - \ <~ "to .perceive’ these as .being funda,mental w0 °
. the Hell—heing of the ‘publ i —

: , Not until -after Confedetaubn ‘with Canada .-

".and practice,: .apd. thes;
« : "and “international godls bhzough memhezship
Jois.s 7 N in the Canadian Nuzaeﬁ Associatlfm and the-

Y p g 234) 3




P HcClure an"

‘as the pe:son\'who has p:

exi)ec:s" (Baumgart, 19&0', p. 13).. Baumga:t noted that
desp:.te significant differences :Ln the edubational system

in which students ace pupa:ed, and the phuosophy and.

du:atmn of prog:ams. there is still” an -ahazing unxformlty .'.
of expect:abxéns rega:ding the clinical pzoficiency oE

grdduates. - . H W ) ] o

néisén (1982) e el nurses’ will

acf dlffezen:iuted know_].e‘dge in order to tzanslate thﬂt

knowledga inco coutdinata, sage patient care" [§-8 63).,‘

ry Fespcnsibxlity for the g

In ordex :b accomplish tm.a, nurses- mist have .
a cutrent; working' knowledde of laboratory .
‘values; 'of -the action,, side-effects, . gnd uses
- of‘a voluminous number of drugd; of the nuttitional
nee o atients: | of' environmental ‘control,
<. including cleanljiness, isolation,. and .reverse
2. isolatian techniques,- alon -withother infection .
. contrfol ‘measurés; of thermostatic. heating
‘and..caoling’ effects; and. ‘not surprisingly,
v iof meéchanical “engineering. i\ddibionally,
. ..-in certain specialtiés' nurses must -be .capable

fg ‘, of differentiating such abnormalities as cardiac

o atrhythmias inotdertodetermine when intervention

+ is'reguired; ,théy must have-a-working Knowledge

4 of chest l:ubes, various suction: apparatus,

central .venous ‘ptessure (CVP) "lines and other

types ‘of . catheters, fluid and alectrolyte

~ balance ,along.with intake and mﬂ:put norms,
- and the intezxe).atedneas of temperature, pulse, . /

~:es.px~ration, ‘and. blood pxessuu.- to any or
' ali of the above. R

,xequiré "an abikity to" mtegrate and sy' thesize a‘vclume- §




o B LS ’x‘o go & step fn:the: he nurse is expected
2 ‘so “address the psychosocial needs of “patients,
ork ‘with .anxious . Emilips, and ‘cope- .with

otlier stresses such as death-and dyipg; combative

or-. angry-patients, mult!.ple specialty’ services
on a single nuxsing unit,and dngoing, . hever

_-ending ihtroduction of yet néwer equlfmen{:,

f newe: drugs,’.dnd - chunges in various. policies.' . :

. and’, pzocedu: . .. (McClure & Nelson; ‘1982 , .
HrE A g

hns heen int:oduced. There has been an ;n::eased elnph 15

_gnﬂ_ ‘thése hmi!, in’ tuxn, been used as, tha basis E -

aﬁd attltudes requixa
dipibm gzog:ams “are

bggi?ﬂing 9:acti,c v 7

. a life long P




‘as guxdes for cu(ricu.\um development, skill xdentxfioation,

wmmumuusm (CNA. 1978)

‘and’ decisions relahaﬂ to competency J.evels. .’l'he ﬂal_zd.azda
_‘eall with

' the’. fo:mulatxon of plans for nursing” edu’cation pxoq:ams,

statements qf bEllefS' about nursxng, dgaqr;.pxibns of

t:he phil,oacphy and'objecFivea (34 ptuqrams, and plan

fo: specilic prog:am ict;v}tiea al\d evuuakion

response to 'needs, nlal
societyr 3

identifled

. ng-p fessiqn has

. .and gub eribes . to beliefs

‘society,--health
nutalngr & 53

nuirses ar
imperatives of integrity,’ knowledge, sezvice
to aedet:y, con\:inueus leafrning and accouy\t-
aﬂauity for. actioru |

evaluation -is. 1nherent in* sound planning
‘and” 1nglementation oﬁ nu:s&n'g education ~° |
prog:ams, - e




i " =g & 4 tare xnhe:em—. “in qound pn:s;ng p:actxcg
g A i B and l;u:sing education prcgum F

- '6 mlwd.ng educatién p:cgrams axe /evelo ed_
by nurses in- commltatiqh wh:h ‘otheér, ;eseurce
personnel; and /;t s o B

* nursing curriculal z;te nade up of i er:elated -
Wk and intpgrated parts’in hierarchica.
sequemual prog:ession. (CNA; <197

st

¢ : g |

e -

.. 77 7 .hs a result of reviewing nursing educ+qiom Peterson
(1985) ekpxessed sevnal concerns. S ;

ted that" »

i _' mu:s nq Pprograms seem cbsessed with curriculum revislon,

- that the xigid implemental:ion of. behavin a.l obfectives,

based i tion, and \leamlng have R 3

o thggtpdnctxon of nurses thh a fzactionalized

She tated

S&that nuxsl g

t aliz ing onntr\e

posikl\fe upeces oﬁ app hip_

multimedia to :ench eitenq*si es, mvest;ih;&n.n waya

i & Mu&h needn

is and Hhat
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- Mupsing Ingfruckors '.¢ ¢
\ Teacheta in a clinical aubjecr.‘ such as nursing

nqed to ‘bave the: 16 iry reticdl bac g . 2ad "

’hnex~ nmust be cempetent p:actitione:s and role models.

In nursing education the teachers have his:qzicauy

x\ been p:acticing nu:see. m:tention hz,s been focused
on thiz‘ﬁlinical backgzound, not on’ r_heir ahilif.y o _‘\:/

% v S v

communlcate knovledg . i 2
'g)ie qupmr.y\ of teachérs’ in any ‘educttional pny
ram q Fthe leadership’ of : the program's ¥

ai) ectoLQ ey - factors in the overall quality e ]
s of thi am. They develop and ‘implement * | - . 2
LT - the @3’%‘: Poulum, usually select the .students, i

- al-nk .provide a milieu in. which- learaing is - : ’ b4
ither a chore.or a joy. or something in between.. 5

(xelly, 1981, p._220) .

N

1

The A.le (1984) stated as a)zequiument that the

of& sbhoo].s of nuzsing must have adequate qualx-
fica;io\s A achieve the .goals of the p:og:am of the

. for diploma p:ogxams, at least

7

4
i
% v
{
|

experi‘enqe o o3 £

Hnuksc!s ind Styles (1982) 1istéd 'Eiv.e functions
r‘.ot nu:aing iaculty (l) tncher, (2) cliniclan’(3)~“

scholfhz; ‘79,4) counsello:, and. (5) conaultant., They no_l;ed4




< «"ihow ,pu:airtg ‘Ees{ponds to 4t,' ana knouledge of health

. atudent. Kelly (1981) ag:ees- -

¢ il

that facﬁlcy‘ members

about theuies of learning and their :elabrol\shxp to

teaching, knowledge cf the«-history, goals and. Eutu:e

pzospects of the pxoﬁeasio knowledge of society and

care del:lvezy systems and their relation to the nursing-

<«

. - - o et ¥ 2 :
Be"i.des the educational zequiremem:s, .teachers

»:in all nursing progxama are expected ‘to ‘have

. a knowledge of nursing in'general and continuously

updated knowledge and clinical expertise in

the subject area in which they expect to.teach. %

They also heed knowledge -and skill in curriculum .

development, the teaching- ‘earning process,

and teaching metk\odvnd techniques. (p. BBB) -

s
In diecusslng accountabi).ity for ‘the lenrMng pzocess

of studeht®, Gu’lnee (1978)  stated tmx :Qe teacher of

nu:aing has seve: requp{bilitieg. .to, kn the sub:ect
content and backgxqund info:mauon on g&udents that
may inﬁluence'theu learnings to- be .able to app].y the

p:inciplesxof leaznlnq ind -understand the fnctozs that =

influence lea:nlng) and«’to p'Q iamiliax w:.th aeverql‘
teaching atugegiea 80 as co be able to. mesc I'.he 1nd£viﬂua1‘
needs of sthidents ana the dema s

Guinée s:uted further that«“ B ‘ceache:a shon:\lg,pazticipate o

the formulation of behavioral

5" of subject content.. . )
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objectives, selection of appropriate leardfiffy experiences,

in order to fulfill these res ibilities the- 1ch

-et nursind requires tza’ining in inatxuctional theory
_and_\ gaucational atfat_egies, just as any other teacher
does.’, De Tornyay (1971) poted that the distressing
fact 15‘ that' many 'nuuinq‘_instzuctozs lack th'is training:

The point is, knowledge of - the subject is
necessary but not sufficient for effective
I teaching.” If the ultimate criterion for teaching
effectiveness is changes in students, then
teachers need help.in the kind of teaching-
‘learningisituations that help bring about
:learning. ‘(p. 4)

'l‘he most tzaditionul form of nursing educatien.

and the one with which this resercher is primuny eoncerned,

z '15 the thzee—year.diploma program. This is a hospital-
baa_e'd course: of instruction which pxcvidgﬁ ébns_id_etable
-oﬁ-t‘ha‘e-job' training. ' It vas the first. type of nursing

education in Canada.. In the early years it reflected

) .. an apprenticeship ty'pe of training with little formal .

servi:e needs of the contrclling haspital‘ ’ Today s

Lot '_ dipl.oma p:ognms cffa: an education not unlike :hat_

of other postseconda:y educational 1nstitutions with

b S :ega:d 6 4, 3 ! and

and \evaluntioh o! learning. "It would seem logicil that.

i T c;.ass:oem wo:k, and was designed g:imazily to - meet, the-_'




I Canada, the three-year hospital-based diploma

«~program in nursing is a~lea:nez-c_eﬁtered program in

which students utilize hospital areas to fulfill educational
objectives. Students are :taught nursing principles
and the application of these\ principles:to specific

~nu:smg situations. “ . 3

of schcéla/ot nuraing in Newfoundland. The 'main function
of such schoola is to provide educatlon £o: students.
In 1962 the Asseciation p:esc:ibud a minimum cu:riculum
fo:. hospitul schools of nutaing. ‘It . recommended that
the' curriculum prcvide for instruction 1n communicahle

disease nursing,” obstetrical nursing, pediatrlc nursing,

The ARNN is responsible for pzes’cr‘ibing;»t:l-m curticulum

0N
psychiat;ic nu:sing, psychology, anatomy nnd physialogy,

tuberculosis nu:a‘i"ng', medical-surgi’cal nugsing, pharmacology,
‘petsonal’ hygiene, sociology, p:oiéséianu,adjﬁstm’ents,
microhio{.ogy; nutrition, human growth and developﬁent,
i:hemia::y’, 6{:“4:\9 room nu:slng, and the hist.ozy. of
nutsing. The cu:riculum was al.ao to include the following
clln!\gal expe:lzncv dxetazy, communicable disease
nursing, community agency, obstetrical nursing, pediatzic
/}Xng, and psychxatzic nu:aing (Associution of Registe:ed
Nurses of Nevfoundland [ARNN] , 1962). . @

In 1984, the ARNN. :equired that, in o:der -to comply

with the mnmmmumamimn_cm (CNa,

% . 3 |
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1978),,.thé curzi;:n:\lum was to be_based dpon a conceptlial

model and to include an integration of theory and clinical

.practicé. Theé curridulum should reflect curfent trends_

~in .nu:sing education, it should contain’( situations rep:e-'

sentative of those gradﬁates will encotnter in p(actice,
it should provide a smmd knowledge base and clinical ~
- application of skills, and ahould 1denu£y the focua,
goals, and scope “of nursing gl’aduatea will be expected
to pe:‘fom. The cu::iculnm should also pzoviae an o:de:ed

p:og:esaion of inc:ensing knowledge so as to provide

with the ry skills (ARm], 1984). N

Al:hough nursing and f.he pzepa:ation of the nuzse

have changed almost beyond :ecognition since Miss Nightin—'

g_aleJa, day, the pzinciple of ccmb;nin_g educati_‘on and
s.ezvige has‘ survivedin hospita].:baéed diploma schodls

of hursing. '

In ,r,efe':‘ring to the way in which teachers assist
students.fo learn, Heldgerken (1965) observed, "The
crucial p':oblem ‘in teaching is to create learning experiencaa
which provide internalized motivation for learning”

(p. 15) . Guinée (1978) emphasized that t:adi:iqn reinforces

the idea that téachers teach a class rathér thyn indiyidual.

learners. ﬂ&wevé:, ,a class of 75 nursing students consists




.

- for cuntlnued sel!-cducnuon' (schoolcnﬁ. & bclaney.

. can be a difficult task. Knapj

45

of 75 indlv;'duullyl and’individual lenr.nexa"jlffei - .
thei_.: rates of learning, motivation go‘ learn, and lzeatning
styles. The challenge is how to mak;'eﬁtective contact®
with the individual. learner. --!t in the iesponsibilitg'

_of the. to devise et or €5 of teaching

to meet.--the Lndividnal naeds'of the,rleamers. Some - . e
students profit t:on a vlsual appxoach, others from : §
a verbal appreach and other studenn p:otit fzom more

ph/ja:lcal activitiu. Hoat leunnta will learn more_

from a’ cumbinltion of neveul apptoachaﬂ.

The pxevlnua, knowledge and expér. Lence of the. ntudane B

alsn azfatt thn k!.nd .of learning Ice_viti s which will
~be most effectiv. (!eidgexke:n, 1965). As lnctgasl.ng

in el T &

schools ‘and ‘high schools, they will become’acchstomed .

numbers of tud are “to

to 1eafrx‘|ing through computer-based' instruction\  iIn
addltics, since knowlédge is increasing at a tremengdous
rate; atudentu must also 'develop skills lnd techiigues

1982, p. 7). The task of the teacher is nuch more than,

merely imparcing Lnfomatian.
'hachen in schools of higher education must concer:
thamnelves ‘with app:op:iate insttu:tional !trutegies i

to meét the needs of learners and the cu::iuul\m. This
lz (1988) observed that

€




38)~.~ Knapper atated that "an impontant

A T guide to choice of 1nstzuct10nﬂl medium 1195 in the

e obiectiveh 1aid out for thé learning situatian" “(p. 1‘31),

of d ffexent inﬂt:uctiona:l. strategies. .
Thé lecture has*been ‘the p:edominant methcd of

eaching‘in higher education for centuzies, with the'

asaumingnthe complementu:y :ole of passive receiver

of infomauon. Knnpke and Diekélmann (1978) noted

tha; llthough the lecture has primarily been usea to

l'.her .idens-, cpncegta, and prihciples from divezse
‘Eo‘urces“" fol; présenting both general and\specific approaches-
to pxbb].em solvingy and for encoutdging students to
apply previously Acqui:ed knuwledge to new situations'
; (p. 187) . They stated further thut the use of the lecture

p:lmarily to transmib infozmation causes apathy and
K3

1 5 frust:ation fuz‘both 2 -and . They

that alternate atratsg_iea ‘and resources should be used.
x 3 o

G




to i:éa‘ns‘mit 1n£arma£ion. J1f students had nvailable " L
'to them xesou:ces they cnuld use.individuuly or 1!1 B ’
g:aup'h lectures could be used,to provide a umfying et .
th:ead "fot cotrse contert; to provide the means for® '

.

Btimulating prbblem solving, and/or: conveying knuwledge

st:udenta would have" difficulty ob:aim.ng. s o

:Guinée (1978) -guggested that "the scop_e, balance, Y
and levels ‘of 1eabznin‘g .actlvitie:sln the cu}ziculum SR

" Will be dstq:mined by the pur.pa!e nnd behgvioral objectives - '

of the education program or’ cuxxiculum (pt 96). she’
suggésted that a wide vnxiety- of activities vue :equired

to help Jeudenta develcp the cpmpei;encies :equired.

- Guinsé notad aeve:al advnnx.ages of ‘group discussion s
in nutsing eaucation. < Et is beneﬂcial in devel.opmg
behavioxa ln hi.gher levels of cd‘gnitive and affective

leazning,'it is useful in oreating, 1ntezest,qit can

2 be uaed “to’ cupitanze on the aocl.al values of learning ,
in a 9zmrp.l it encouragea students to look for waysL . '
w of ﬂnding answers l:u pxnblems, and it encourages seli- +

evnlnaticn. Guinee 11§ted several fa:toz& to be. comidezed

in planning for effectiva discussions She noted’ 'also Ot

to the exclusion of othe:a. ¥y g 40

The purpoée of ' the I:uching 1earn1nq process in N ) . !
f\u:ging,\ acco:ding to Miller .(1982),.1is the ncquiaiuog

N T e gy




by’ the student. o¢ Behaviorp necessary £ perform the’’
functions of a nurse. 'l‘his involves allowing Btudents .

‘the’ uppoztunity for gtowth to ehe Limits of their abilities. i

‘Many different 1earn1ng activibies and st:ategie

'- be used, £|:om those planned by :eache:a to thqse mltiated‘

by etuden;s. Activit).es such aa role playing, huzz'

.g:aupb. field ttipa, wexkshopa, pansls ,aeminazs (Guipee,

are deacribgd :Ln khe lité:atu:e

4 ef appzoaches :hac may be used, Heidgezke\x (1965) atated:‘ .

"J.'he p:oblem for thé teache: 1s tbe selection of\t\h se
p:nceﬂuzea which will provide .the muat effecf.lve 1earnxng

appo:tunicisa to acbieve the desired gous and will B
:

moat liKely, lead the learnex tn assume xesponslbi].ity

for and di:ec,qton of he: ‘own learning” (p. 15).

Nursing p:og’:ams»’at all levels- just prepare nurses .

who will be able to synthesize their knowledge in order
to deliver effective, safe patient care. Standards

for nursir{g prac‘tica andﬂ education have been develcped

- to serve'as guides at natichal ‘and .provincial , levels.n

The curriculum :equi:es constant revision and those
- engaged in nu:sing edu}cntion :equixe. not only clinical
'expen:ise but al;o\tg-alning in.the effective delivery

of inst:‘uction. Tea"l:hers must plan instruction -taking

into cor{sideratlon the needs and abilities of students,

may 3

In ngting he va:iety'




setting, awulab e, refnur,ces, nnd their-

i
i

abxutxes a d p:eference.

in order to \neet the dblnanda of soqi.ety. R Prog:ams ate

established and change in ;es;mnee to chang{ng zequimments. :
Levels of @ursing education in canada have change’d

since the eazly apprentlceehip progra ms. 'xheze are'

p:esently two levels of entry into pzactice, uith g:aduates ¢

of bcth diploma and degree ptegums beingdequired to

. write RN examinations for licemsure. In Newfoundland

thezé are four hd’apitnl-béaed diploma schools' of nursiné
and one university bacculau:em:e pxagzam. ¥
Provintial nursing assocutinna control :egxst:atidn .
in all grovincea except Ontarlo. These provim:ial assoc;-
ations are affinated vith the Canad:l.nn Nirses Associatior. '

Standatds fo: nuruing pzactice and nursfng education
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hraining'fo: nurses‘ the curxiculum nust.- be :evised =

constantly to maet changing needs and taauhars must "




T Chapter III.

. THE EVALUATION -
' Introduction”
Neale, Bailey and -Ross (1981) noti:;chat p:ojécts_

aimed ‘at the inp:onmex;t of schools "¥¥é most ’lik‘uly,

to be‘ su:cesstul vhen they meet locaﬂ. néeds or solve son ¥

J.ocal problems (p. 208). This is ,r.tue\whethe: ’they.

..azq elasme n Y achoou, ‘~'19P§ol'l, o.:_'poli:,léconda:y .
institutions such as trades col_leges or schools of nursing. ,
The £t{9n_s of this evaluation is, thg:eioxe; qn ls's--ea‘sing
the Ln;nuuction.u. nleedl‘o_of tpe‘sél;ool of Nursing and
diag'noging the problems :elated‘nta classroom Lmtmcuoﬁ.
This chaptez contuua an overview of the field B

\ of educa:ionax evuuauon with emphasis on qualitativg
lnathoda: a di-cullion of the approach taken.in this
lvalu’ﬂf.idn including tha lnstx\ments used; the specification
of the_ 2 1n which i on takes place, including,

thn philoacphy, ol}jnctivcs, ‘curxiculum and paxticip'ants;
:nd a dasc:ipuon o!.' the insttuotlonal setting, media, -

;and technj.quu related to that instruction.




1n rhe hu:sing pka!ession and thel: potem:ial mpact

'on the St:.honl oﬂ Nursing. In the Sp:ing of 1984 two s 247

Uik had besn obaemd that'the st. o
as ‘a gtcup,,demonst:ated de

" taa:her. as l:he

“tg evaluate the existing educational set‘t;nq and 1ns£xuc—

ticnal pzactipes empl.oyed in the nursing bducat:icn pzogum. > -
It was anticipated that the study would p:wide useful _,: .

in!o:mation on-* whlch .to base decisions :egarding the ¢? .

poasible need foz i provemen 1;: 1_ e onal édures B

" 1t was ag:ead by tha Director of Nn:sing Educatibn andv e
the: :esearche: tha,t the initial evaluation weu;d be i,
canductad during :he summer employment peziod. T ’

o The ‘evaluation was 1nr.ended solely- to p:wide use!ul -
1n£6;mation to.aid in the impzovement of classroom instruc—

tional ‘strategies “and tva'cti.cai There was no intent




udepts, nor v}ere =
cu:ticulum o BRI

s ‘o eualunue ind(widual teachers ‘or.
i they to be xdenufiea in: :epotts. Neithe: th

nor clinical ins::uuuon we;e cvalunted. N »Tha :asea.xchez

was toncenned solely with the a;t:ua.‘k teaching lme!:hods

and sttategiss 'mnplayed in the class:om setz-ing. ¢ . B

durinq the aumme: employment pa:iad, this alIowed the

zeaen:hgz a peziod of ten weeks in which to conduct
£y e vhatevez p:ocexfures were deemed _negessary Ln ordet. to .o,

gatbe: ,appxogziatﬁ inio:mation for - anaig?is. Du:ing T,
this ‘ten H lek . peziod nu:aing studentg were' a »_y fxcm

tﬁe "sohonl for petd.ods of time on’ pumme:.' holidays

sha‘ag:eed to :espect “ere ,anonymit:y o£ both studeﬁts '
AL G T

and- ingtructots fn :epoz:s.\ - . - o




= Svalum;ion::— An Overview

’
T Bvaluaupn as ,pzaec.lqed today*'ia less than a century

“ ol@.- Inithny lvun'a;ion neant neas,nxemen: and was :
tied .to the sclentlﬁc pnndxgm of inquhy. Evaluation

and measurement hoth fncusedkon individual - difierem:es :

not on” p:og:ms ~ot curn.cula. '.l‘:.qhtly &
cnntm‘lle& Qubutitqt(ve evaluntion domin&:ad ‘the field"
% (}ishez, 19}; Campbplh h ~Staniey. 1963) . It vas onenf_ed

ponune' (Guba ¥ a ,Lincoln _.1981)‘ . Great Mith s placed'
{n thé t:pth of mmbus qenenﬁcd hou -th- avaluationa
éf human beluvlcr. ‘It was Ehought that vhzlt could not
);e neasg:ed in’ quantitauve terms could not be evaluated.

B Duxing “the 193!: Ra].ph 'rylet cdnduhted an’ exght—

velopeé’by TyJ.z. His evaluation lwd=1 was haaea.
. es @ »

on the boncept of " behavio:al' objectivu nnd a ~Ac1entiﬁc‘:

upprohch, resultlng 1n data. 1n the tam of r.en: sco:es\‘

ylex. 1958). Tyler's :utionule vau !.nncvai:.lva Jin|

g ‘ehat it Eocuud on_the impxovement;‘oi cutziculum and‘,

1nstrn’ctie}t~ u,tho pu:pose of évuuntion.

E e




T
” A diffezent v-l;w was exp:essed by G;onbach (1963) 8

;-who stated that evuuations should Eocus on decxsicna,

i
. riot ol )ectxves' that tliey should be concérned with evaluation, g o

“while the course was in “the pxgcess of development,

,and that'/they shodld be. concerned more:with course per=_ - :

| [formance characteriatics than’ wﬂ:’h compa:ativq studies. - : .

B By, the 1078s educationaL decisionmakers became ° \ |
i A -

interested in the zeasons nhy a program: Hctked or did

g not/work, “as well as ‘whether it worked or not. ' There.
»,

¥ develnped a’ search ior alteznative forms of evaluation,

,Hith a resulting 1nc:ease in studies using qualitative

~methodalogie‘s‘ (Parlett & Hamilton, 1975; Stake, 1978) .

While quantitativi{ methods involve the -use of close-

en_ded technique’s a‘r‘id 4instruments such as contrqlled
" }: . experiments, achievement and aptituda tests, survey ® g "
instruments,’ and close-ended questionnakea (Campbell.r’\ |

& Stanley, 1963; Cooley &  Lohnes, 1976), quautauve‘

. 5 are op which include more subjective

procedures. -Quai'ktatlve methods include obserVation,

< i case studies, ‘structured and unstructured intezvte'ws,

S and’ record and document - analysis (Guba & Lincoln, 1981).

# Of the many models p:oduced during the 1960s and
p e e 197Bs Guba and Lincolu (1981) provide details of four’

. of ‘the most influential to today's view of educational L E |

‘_evaluation.- These are Stufflebean's Context—xnpﬁt—x:ocaes—/,
: . ¥ . Q
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Pxoduct Hodel (CIPP), Scziven 5 Goal-!‘ree Model, Exsnez s

o 5
Connoisseurship ,Hodel, and stake B Responaive Model.
. Stufflebeam 8 Context-lnputhl’rocess-?roduct Hodel

:equi:es 1nfomaticn on dec;siuns inclading "what decisions
are to, be. made,.who is. to make them, on what schedule,”
and using ‘what cxite:ia" (Guba & LincoJInh 1981, p. 14).
Hi‘i:hin this model evaluation‘ is" "a process for delineating,

db;a:lning ‘and ;applying desc:iptive and juagmental info:-

mat:on conce:ning some ob] ct's metit’.' (Guba~ & Lincoln,
r

1981, p., 15). : %

" .« guba and ;.incoln note that Gcriven arew a distincticn

hetween fozmative evalum:ion and summatiVe evaluation. S &
'The basis of his Goul E:ee Model 10: evaluation becume

aftects tather than goals or decislcna. This modei

has demonstxatsd thab evaluation can, bée’ ca:ried out.

"+2 in the abaenca of objeccives b\n: the model hal llmitat_ions f

i
and La be:n: used .as an auxiliazy method of evaluation. ~
Eisne: 8 ‘Fonnoisseu:ship Hodel *is a Judgmental

- model aimed at: discuss!.ng the qulitiea that constitute

an nbject or event, thus p:ovidlng the b:idge needea

by othe:a to expa:lence these quauties. " It provides

‘a supivlementuy app:oach to txadiuonal evalugtion and
"demcnatzates thnt the agientiﬁ,c puadigm is. not essential




+ 1988, p. 6. .

Stake's Responsive Model is based on the " concerns
and issues of those who have.an intereBt in theevaludtion.
The design o\f’ responsive evaluation.is emergent, as

each sfep in the procgss is determined by what has eme}ged

in vadvance of it. Ir.; is more flexible than other models.

In mmum Patbdn (1981). rotes that
there has been a shiﬂ: tqmazd the matching of evaluation
methnda.‘ to speciﬂc situat:.ons and problems. There
is now an emphaais on the use-to which information will
be . put, on the ethics of evaluatinn practice, and on
the pxacticulity of implementing an evaluntion. This
usea:cha: is of the’ opinion that if the :ecommendations
made ad a. :euult of an evaluation aze-not implemented,

tbe ‘h Gation will.be of 1little use Ln contributing ,

\‘\EOVA::I the imp:ovement: of ‘an ob ect. "An educational

evaiuation study is. one that is dg gned andx:onducted
to aseiat some audience to ju\ége and improve the worth

of some. educncional object' (sxufflsboam & weba{e:.

“. " Evaluation Approach &

As i{oted earlier, this evaluation was carried out.
for the purpose of examining the existing metho;is of
. instruction.at St. Clare's Hs:Ej( Egupital School of
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> 1
Nursing, with the aim of imptoving that instruction.

In order to accomplish this aim naturalistlc methods

of inguiyy were adopted. In naturalistic evaluation
/ui methods of in‘quixy and. all types of-data “should
be ‘considered "for inclusion in the techniques selected
to describe the setting, the.activities, th’e participants,
and the outcomes. Naturalistic inquiry methods produce
data tha’tlug mainly descriptive in nature. The design

v
is emergent and requires that the evaluator enter the

environment with an open mind, permitting discovery.

] v
Every evaluationisituation is unigue,’ so the design

must emerge from the particular combination of people, :

concerns, constraints, values, history, and setting

of the situations

As Guba (]:57!) has pointed ént, naturalistic evaluation

methods have -pecuic" 1 or ‘etical ch

istics: A

. 1. They are concerned with social phenomena.
. -

2. [They focus on on and ing, checking

.impressions by triangulation, or a combination of
methods. s h ; o

''3.. They have as their purpbése the discovery and testing

of relationships among ph

. . ! " . N
‘4. They take 'an open-minded, holistic view 'of, the system

being evaluated. % i
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5. 'l‘ha_y employ an eue:gent, variablé dougp.
6. They use . the inquiry u:uauon in a selective ma

:athu than by gntarvening and manipulnting

situati.on. :
;. They lagk a multiple :enlity, expecting "reality” j
’ - to be difteunt at different times. . * -:/ :
5 : 8. !‘hey tecogn&zn that. thu’e are multiple poasible o
. value positi.ons to be considered. o
= . “In Additi;m nacu:uiluc inquiry methods have the following 5 ’
“ -opexatiom chxxactetistica . X & l‘
'J'. The§) ire carried out in a nntu:u environment. .= . |
*2’. '.l'hey aeek to pnderstmd context in o:dor to aasess‘ ' . e
its xnpact on_ phenomena. -’ .
3‘. They invite and Attempt to understand uncontralled .
conditions or intarterence. ¥

4. 'g‘hey realize that continuous change: is the esse‘nc‘g 5]
of real situations. R )
g .~'\~s." “They consider any variable that appears tu'e;unr.,

6: They strive !o:,contimubili’ty‘\(i.t‘., »agx‘eement . :
~' among sources of data). . | - kK . 1‘
: Gubn {1978) notes that models auch as Stake's Respons\.ve :
. ’ ' Model, Holf‘nlaudichl Model, Rippey'l Transactional
!;cdel*, Eisner's Connoismurahlp Model, and Parlett and
“» Hamilton's" nlunlnltion \Hodel seem congenial to the’

. use of nntu:n}’htic methdds 'of - inquiry. i

-4




The' -xes;azci}iér believes that the aép:aach taken
in thls.evaluati;n may be termed "Prescriptive Evaluation®
(Kennedy, 1981) as it seeks to provide a description
of the ’.sectif;g, events,’ participants and t.*h.eir concerns,
and tixep to prescribe effective means of improving the
event E;r al"l._concun-d. .= “ @

The methods of 'inliuky used byrthe xaie;:chex emerged
as the evaluation progressed. S_ucl:. méthods as classroom
observation, z;coxd and d&cument analysis, structured
nnd ﬁnatructuxed intaiviéws, and a reviev of tﬁa literatuxe‘
on the app*cnticnl of cnmputen to nuruing ed\lcntion, )

and on‘luge-g:ouy Lg-t:uction, enpecinly as u: ulates

ia

to nursing education, were -ploy,gd.
muuun_xummn‘
+ As the natuulhtic ut.hod of .u\quixy is. uezgent

in dnign,’the nltunliltic evaln\ntc: is not Q)le to
b

spe&i!ic about ptocedu{ll stepa or lnltruentation
nt‘the outset of the evaluatjon. Be/nha intends™ each

utaqq of the cvuunuon to)build upon 11 pxeceding \

stage ,'l'ha uugazcha: in this atudy allowed the elpezqent

aelign to uquut appropmnte einatruﬁlentu for 1nquiry. 4

" Guba and’ Lin:ein (1581) pointud out ﬂ.vc (kizds
of information that th. evaluator working uitpih the

naturalistic .pn:ndj.‘gn«*m!i't genezu%ef (1) dep’cr;pt’ivi"

. M - - o ”
G o ta

i

i
f




13

information, (2) information responsive to concerns,
(3) irifon,naf.iox:x responsive to issues, (4) informatiof -

¢
about values, and (5) ix}fo:;nution about standards relevant

' to worth and merit assessments (p. 339).

Dga;xin&m_nmmni_.nn.

In order to satisfy the
tequirement £oz descriptive information about the methods
of !.nstruction employed and about the setfing, the researcher

tprned tQ multiple sources., In seeking backgxound infor-

mation,. the philosophy behind the szgxam was ' examined;
‘as well as the objectives of the p:agtam and a description

of the graduate the Sz:hoo]. of, Nursing expects to produce.:’

Profues of the tnrgetz of inst:uction, the students:
weée exaanFd,» since they are the beneficiaries of ‘the

1nstmcti.on’. Faculty pmﬂlee’weze examined to provide

information regarding academic qualifications and experié‘nce .

of the teachers yho deliver 1nstruction; pzogram‘cnoxdinatozs
who plén .and schedule instruution. and the Di:ecto:
and’ Assisnnt Dlzector who' have nltimate xssponslbility
for all activities of the School of Nuxslng.

Course outlines were ‘examined to.provide information

2 itétjliding the types of content co'ntained. in the vat’ious

courses  as well as to ir)veaéigata the relationship of

theory to practice. Detailed-~outlines also provided

»“information regarding specific Behavio!al/ﬁtijectivesp

L
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the amount o£ time to be devoted to specific¢ :opics.

and ¢ to be impl

Student enrolment forms and records pertaining
to student admissions and withdrawals were examined

to. determine the type of information required by the

. School prior to admitting students, and to see whether

patterns emerged in regard to admissions and withdrawals.

Records of class mean scores on tests were examined

"o determine the relative difﬁvculty of specific sections

of course content; sections which.a significant number

i3 i ) %
of atuden;s found difficult might warrant particular

attention-when planning inattuctiénql techniques.

Classroom observation sessions were condu‘ul:ed to

provide descriptive i on ding the i ructional

sefting and the nature of classroom instruction. Obser-

vations vere also made :ngaxd!.ng /! } 3 on
in c].-u:ool situations.

The li.bnzy/ud.l- hoxdl.ngs were perused and a aampu.ng

ot nnnpu.m: media was examined to determine its uppxop:i— 3

ateness for inclusign in’instruction. *

Infoxmatinn ge:ul.ning to ‘the concerns of" utakeholding

'audinnces ‘was obtuinnd th:ough pexuonal 1nce:v1evs with

ndm{n( '4 and 1 3 Exmlnntian of quest.lon—

nuru compleced by graduaﬂng’utudentn pzav!dad 1nzoxmntion

b B it

" Information & nnnnn:lx.e to concerns and issues.
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. .
regarding the concerns of that audience and the issues
they deehed 1np'¢;znn:. Observation sessions also provided
infomat:.lon.. Intu‘viw guides were mised to be mplayed
in interviews with the D!.tector of the sdmul, coo:dinatota,
and instructors (see Appendix A for interview guides).
Information about values. - For information dealing
with values, interviews were conducted with members
of, the staKwigplding audiences and questionnaires completed
by graduating students also provided usatul 1n£o:matiun.
since the school of Nursing is ovned and operated by
the gongregation of the Sisters of He:cy, values cunsistent
with those of the Gatholic faith are deemed to be important.
.Guba and Lincoln (1981) aug;an:c_d tha‘t "for the
evaluator's pu:pol’ef an audience's values can be xeaav.;mably
well inferred from the issues and concerns that it iden—-
tifies” (p. 321). - 4, 5 S
_Information about standards. Interviews with the
Birector of éha School and binstzuctnu yielded infor-
mation dealing vi:h their expgctarinnl in regard to
* changes in student . bohavicr as' a result ot inst:ucuon,
‘ana p:ov;d.d insight into the standards 'by‘vhich they'

value instruction. Documents wc:e‘-qx#minld for ﬂtatements‘

regarding ect ‘levels cf i ion 'l.'ha 1i

on nu:ning eduuntion and . 1a:g=-g:oup 1nutxuction at

the postseconda:y 1svel waa rav!.wed to’ dete:mine the

e

g

e et b b5 0

g




methods deemed to be effective for instruction at t‘;har:_.-
.. level, Care was taken to ensure that stag;!ards used

- vere consistent with thoge ofbthe Canadian Nurses Association -
. and thé Association of Registered Nurses of Newfoundland.

The. questionnaire én approval of schools of ‘hugsing,

circulated by the Association of Registered Nursés of
Newfn:mdland provided useful guidelines as did the Standards
for Nursing Education in Canada’ (CNA, 1978). . . .

Consensus ot studeht opix:u.ong gleaned from question-
B ™ N

8

PRI SR (RN
~

i a intervi d,—in gdditd

< } to. infoxmation gathered th:ough a zeview Sf che litetatute,
as’ the atandard when judging the suicabinty and pace

of instruction. . . . . ;

Summacy . . .
. A’ proposal drafted by two instructors that-a study 3
- " 'be conducted to investlgat: n\gthodcicgies,of teaching ¢ i

in" order to select those most appxoptiat:e f‘or the School' B
. of Nursing initiated the preseht" study. An. evaluation
- t. vef existing ﬁeéhdds of instruction was conducted- during v
O

the sunmer of 1984. e - : LA -

A . : A:e'vieu of t:he literature on eva.luaticn with pa:ticular :
e - amphasia on qual!.t:at:ive methods, as' these were deemed
E to be most npptcpxhte £oz the study, led to the' deciéion

i3 eo use natu:qlistic methods of inquiry. . The tesea:cher,
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believing that there is no one best method of inquiry,

allowed the emergent design to suggest bapp:opgiute 1nst‘(u-

menté for inquiry. "Hu];tipl'e sources were used to obtain

- descriptive information, ‘Lntozmati‘oh :esponaive‘tn concerns

and isauea, infczmatiun about values, and information
about standards. - |
'.. The :uaazcha: examined‘documants such as Annual

Repo:t:u, the By-Lawa of St. Clare's Mercy Hospitu School

of Nursing, ‘the !‘aculty + ‘the tuden

—the By-Laws of St. Clare's Mercy Hospital, the Newfoundland

Registered Nurses Act,(1978), and ‘the Standards for
Nuraing’ Edusation in’Canada (CNA, 1978).. She reyieved

recordalof student applications, withdrawals, ‘admission

prafuas. and a ic achie , and ex cuzriculum %
‘guides. She visited first: an& second _Year classrooms.

to become Eamiliaz/with the setting and the 1nat:uctional -

techniques employed. - Personal interviews were conductsd

with| the Director of the School, ‘the program &mrdinatgzs,.

- . . . 1 ~
the Educational.. Materials Specialist Librarian, and
‘members of the teaching staff. The library setting

and the list of holdings were’ exaunined and a sampling

of f£ilmstrips we:e pzeviwed.

P
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- speciﬂcatioi of the Program

. v

- st. clkre 8 He:cy Hospital School* of Nursing has
I i i a tvo plus on{»yuaﬁ diploma pxcgram. Students :eceive E v
i f . two years 9£ theory and supervised clinglcnl. expeﬂ.encg,
’ followed by one -year of nursing -iht:e:nship. Since the
_founding of the sch 4{1 1939/ !:.he curricpulum has been w

revised periodidaily to :etlect changinq educational

approa‘chea; The twd.year plus one year in!:e:nship program i

\ + vas introduced in eptenber 1963.0on a trial basis.

', i . Approval, fo’£ the _progran vas, granted by the i Association ;' %
. of aegilte:ed Nuxaes of Newfoundland in Harch, 1964,

In Sept +1982 ap rogran was inp1 which: xeflects

. g a "conceptua}' and Lnt'_egzated app:oach' (st. Clazevs

Wit .Mercy Hospital ‘School of Nyrsing; 1982). v
’ s The Conq:eqation of theSisters of Mercy mms*and
» eparataa both St. cla:e n 'Mercy Hospital, the synﬁo:inq )
ugent, and the - School of Nu:uné The Directo: of the T
o+ S School . of Nu:“s!.ng is appglnted by the Execuciva Director
. »Of St. Clare's Mercy Hoapital, ;ho is'in turn, apPoinyted

* by the Board of Govemou of th Bospital.. The Advisory.
Conmittee, a pointad by t‘h\e Boazd, acts ‘in 'an' advuary
- capacity to the management ‘of the School of Nursing.

Figqure 1 contains an_ organizational . .chart ‘showing the

J § ; formal structure bf the School ‘of Nursing
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Advisory Committee 1

Executive Directot I gt
Director, T
e

Director,
School of Nursing Nu:sing Servic

' s Inter Agencies:

Assistant Directory:
School,of Nursing;
Nursing Education

. Codrdinators

Counselling|,
. | iService

Instructional

f; "' Development

Y o = Specialist
-Libtarian

R 4 - Nurse AR )
L% ¥ o © . |:Year student:.a Inqernes - A

3 lﬂzst & Second

: L :
pigure 1. Q:gnnlzational eha:t, St..Clare's He:cy
- Eospim School oﬁ Nutaing o . . % -
: d : v L
CEEY

‘Note. Ada l:ed from Si:< Clare! s’He:cy Hospital ‘School
of Nuxaing, 19 . unpaged.
St John's, Hyﬁoundlandﬂpublul\ed document..__
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The autﬁnri:y‘~ for t.heﬁt@lduct of the School of

Nutsiug A8 gtanhed A:'eicle XII of the BLLHL’S of

7 L P — £

,AMI::.B XII o

1. There 1s estahlished at st. Clau s Hs:cy
Hospital under . .the authority of the - Board:
of _Governors a, school of nursing kndwn
as 'St. Clare's Mercy Hospital schocrl
of Nuzsxng\ -

2. Thq:a shall be carried on in the said,
. School of Nursing a diploma® program for '
the ‘education of professional nurses or’
any other educational ‘activity approved
b%,‘the Board of ’Gave:nora.

[3. The' School ‘of. Hu:sin shall ba under the .
i ~y control and . managément’ of the Director .
. Tof Nursing Education assisted by thé school\
' of ’mxrsing ‘Executive Committee.
i Th\a s:haol Qf - Nursing Ex ut:we Cnmmltt‘eer
. shald advise the Director of NursingEducation
7] .with regard to courses of studies, subjects
. . 'to be -taught - in “the school, ‘admissions .
to the ‘school; and examinations: standards-
R and discj.pllma theni . g 3

5. The 'Board shall appoint- é l:ommh:ti!u te '
be known.as 'The’ Advisory Committee for . '~
St.:Clare's School: of ‘Nursing' which hall:

act in.an advisory. capacity to the. .management: Cu B

; “of the Scheol of" Nursing ‘in matters. relating’

. to-the admiulsttation of the schonl. Y -
/" The Adviso:y Committee shall cnn-eist of:. "
twelve. members. ...The members shall ‘be.
;appointed for .three years and -may be' re-’

;‘I‘hegc 1tmqn<o the s:haol .of Nuxsing
: ., Advis Committée shall. be . appointed‘ e
-

N




by ‘the Board of Gevernozs. ©(st. Clé{e's, &
Mefcy Raspital, 1983, unpage d) - = s

The School of Nursing attempts to meet two distinct

naeds, (1) the needa of .students, and (2) the needs’
-of the community a_nd the province in which the school

" 1s located: In an effort to meet the needs of students

the Schodl provides a diploma pmgzam designed to pxepa:e
g:aduatas who can respond in an accountahl.e manner in

ha}ping solve health care problems. It p:asently offers

" two university credit’ courses and,‘in addition, its

p‘rog:am za recognized by the Memorial Enive:sity school

of. Nu:sing in that 15 uni.veuity credits ax:e g:anted‘ ’

t:a g:aduates of the’ Schcol. The School xesponds to

: t:he needs’. of adu.lr. 1eaznera by accepting mature students

into the P:ogram and hy developing admission policies

to meet their, needs.

-In o:ﬂe: to meet the health manpowe: needa of the

p:ovinpe, the School has periodically increased énrolments.

"In response to requests from the ‘Department of Health,

tha:e were aignificant increases in enrolments in 1974

" and in 1988 (St. Clare's Mercy Bospita‘;‘ School o‘Nu:sing,. o

1984). . 2
. o o

|
H
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1.

Since all educatioenis the outgrowth of philosophic
beliefs, 'a philosophy of nursing educatipn
*is the.application of these fundamental beliefs:
. “‘to. the field of nursing education....This

-philosophy will determine. the selection of
students, the preparation of faculty, the

: development of the curriculum, attitudes toward

¢ . 'patient'and community and the personal life

and professional growth of. every member of.
the student bcdy and the £aculty-; (Heidgerken,
1965“9. 85) i

The s}atemant of philosnphy cE St.-Clare's Mc:cy Hospital

School®'of Nursing was formulated in 1941. There have

been saome modiffcations to ‘the statement since that
-cimg; b_ut‘ :h,e fundamental philosophy has :emained‘ the
same (K. Daley, personal c&‘)_l:nmuni‘.c&tien, June. 6, 1984) .
“,“'; program philosophy of the School of Nursing
ccnl‘.ains‘the belief that nursl“ng is'a p:\ofession concerned

with meeting the physical, emo®ional, social, economic

. and spf:itﬁal needs of the individual® (St. Clare's’

" Mercy Hospital School of Nursing, 1983, p.'l) and that
thls is accomplhhed 'th:ouéh uussmant of the individual's

needa, ‘Enxmulatian of a plan of accion, implementation

of this plan and continuous evaluation" (St. Clare's R

Mercy Eospitnl School of llu:sing, 1983, p. 1). It states

the belief that eduution p:ovides the studént with

guidance and di:ectlon and r.hat in order Eur learning

to take plqce, the envi:onmem: must be conduclve to

v . g /
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l.urnlng, t}zeu must be vozthvhile objectivu with both

l.ong/tem 20d short term _goals, “and the curriculum must
be -txuctuud_ i:o- the simple to the™complex. " Beliefs

are ‘also stated about’. nan, society, and health. 'The *

philcsophy o? the School of Nursing is consistent with

that of the sponsoring agent, st. Clare's Hetcy xoupi.tal. i

-
Objectives of the Program . et

- .
‘The faculty of the School of Nursing believes that .

a sound education is needed .to prepare nurses to meet

* the physical, psychological, and social needs:of Pﬂ:iel:ltﬂ;
3 s B

'i'ha programme objectives réflect an examination of health

1
‘care services including types of services/institutions,
‘available health pograms, community. xe-ou:cés}uupporf.,

' and type \of nursing demanded by identified healtﬁ situ-

aqona. Th: objecuveu specify behavior to be demonstrated

by each gudunte and are consistent vﬁkhou of the

sponsoring-agent (St. Clare's Mercy Bouplt\i Schools.
- of Nursing, '1983). The objectives outlined for

pecific
courses taught du:il}g ‘the first two yans‘oi tx}inlng

reflect an examination of the coinlnunity Ln. which the

‘program is 1ncate§\%\agn:d to population, age distribution,

socioeconomic factars,  and lifestyle, as well as-an

examination of morbidity and mottauti' pxoﬂle_u. This




is consistent with the guidelines !e:_do\m by the ARNN

(1984). ' . ’ o |
. i

Curriculum ] i

The curriculum consist's of the lelxn)!.nq activities i
that are den’igned to achieve the educational objectives H
of the nursing c,!ucltj.on program. The faculty of st. clare' : i
Mercy Hospital School of Nu:aing benuvn that a conceptual » (

/ Z:Imovo:k pzwvl.don a aound ;heorscical base io: the
rgm et i

nutsing cuniculu.m as: NN
v
~

8 !
The -conceptual ‘approach unifies, modifies,

- and utilizes many, theories or ideas from various

= . disciplines compining them into new forms--

¥ . holistic and dynamic in'its approach. . The g
use of concepts provides re#dily available ¥ - ]
» /- vehicles with which to- transmit new knowledge S 4

. in a holistic and more comprehensive .way. :
{s:i,c.lne;n Mercy Huspital School of Nursing, Eia

983, p. 5 o

#* ¥ In the "Rationale for ProgramDesign® of St. Clare's
s -
5 /4 sc'honl- of Nursing the faculty indicates that in the.

late 191!'-, Iith the-aid of s cuntculun nsultant,

ey became !.nvolvld in curuculuﬂ‘ :wilianr

‘The Canadian_ Nurses Aunocution Blugp:iné ) ., I
was atudhd px!.or to 1denu£y1ng the majox b . .

i g - threads that would puvade in the J.utning
i . R program. . These concepts nnd aub-concagts
were analyzed and e in'
statements that nddxasaed huv the Lndivldun]., A
) .-~ concepts would interact ‘in a dynamic manner’
: L .




to render a holistic ‘approach to curriculum
' planning and- teaching and learning strategies.
The curriculum is structured to proceed
— from the simple to the complex, both in didactic.
content and clinical experience. r Course content
is arranged so that students can master basic.. , |, s i
knowledge and skills during the first year |
of - the program and also gain-a conceptual i
introduction to, medical-surgical’ nursing. . i
Segcond year courses are designed to build b N
uzon the basic knowledge acquired during the i
first ‘year .and to introduce the student to i
the specialty nursing courses--Obstetrical ‘
Nursing (Maternal Nursing), Psychiatric Nursing -
(Mental Health and Illness), and Medical-Surgical
* _and Pediatric Nursing .(Care of the Adult and s E
| . . .child). The third or final year is.viewed . -
' as a transition year with emphasis on client- . s
care) management, advanced clinical competencies,
| e and professional nursing.- 'In each year of
the program, clinical experiences are selected
to enhance the theoretical €omponent-of the
. curriculum. (St. Clare's Mercy Hospital School
. of Nursing, 1984, unpaged) . : .

P B P I

Th; conce;’btual‘ frmgwork« provi'des di:ec‘tion for ., h N
all courses at the school. The ‘instructors have developed
-a format for lecture pregentation, nursing care plans,‘
medication écudy’ guides, and clinical ev;aluar.ioxi.' based
" on this f:@o:k. o ’ .,

Curriculum org;ntzatinn‘ ig’depicted in Tables 1,
2, and 3. Detailed course outlines including behavioral !

. opjectives for upeéitic content arené are prov!déd for
. ’ :

the by the of the ive coui&

. & - ¥ KA . -
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Table 1 - - b
)
rurrigslum Theory — Practice’
Anatomy & Physiology 118 *
Communications 20 %
Dosage ‘& Solutions" * 13 .
Fundamentals of Nursing 175 72
Growth & Development B - 36 .
Microbiology 48
Psychology (Unive:sity Credit Course) 30 . 2
Religioup Studies (Caring & ;
Compasgion) 20 -
Basic Science 5 65
Conceptual Introduction to : .
Medical/Surgical Nwcsing ‘165 250
Nutrition & Diet Therapy 58 7
Sociology . 25
Summer Practicum - / v Ta1es
: Total 765 427
+ * = i
Table 2 ) : .
Year Two: Hours Planned for Theory and Practice
(‘nrrlrul lm' Theory PFaftiCP
— Nurging 200X (Hutemal. Nuts!’ng) 115~ 218
Nursing 208B (Mental Health'& o oo
Illness) 115 68
N uuzaing 288C (Care of the Adult T
Chilq). 215 320
P:oteasional. Nursing (Histoxy, :
Research, Ethics, Parspectivea). 15
Medical Ethics = T 25 A3
Seminars (Family Living, Legal ) .
* | Aspects.of Nursing, Deatl ]
iDyifg, Geron¥ology) 35 s
Summer P:nctlcum N 105
5 . -+ ,Totall 518 " 795
i g
> ) ey < b
b b




i Specialty -Areas of Nursing

Curriculum R theory . Pragtice

Professional Nursing Level .III
Nursing 388A (Nursing Leadership) 28
Medical Legal Ethics Seminar - 10. ’
‘Social Ethics Seminar £
Labour Relations
. Employment Ethics
A.R.N.N.

Nursing 30@B (Community- 'Nu:sing)‘\ i 1
Nursing 380C (Critical Care
Nursing)
Emergency Nuuing Seminar 2
Advanced Clinical Procedures
Nutaing 388D (Cempxehensive Nyrsing) 3
. Practicum . 3
Orientation L7192
Regular Rotations 3 1888
Summer Rotation . . 416"

)
Doas o NNa®

. Total "+ 13, 1696

The " faculty "ot st. clan's Mercy Eospital s:hool

of Iln:nng consists of thc Dlrlc.toz of” the suhool of

Nuul.ng, one Anilnnt Diuctoz. thzea Iluuing Bducltion 3

boordinatou, al.nven full- una inutmcton, sl.x pnn:-

time 1nltxucto:l, and one Bducationnl Materials specialiat :

‘Librarian, ; &
. The Director of Nursing: Edueation of sf.. Clnza'a
He:cy nospitul Bchool ut Nursing, leu_ponaihl:,e to the -
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the famnlltloq of the' ghilosophy .nd objecuven of

thg ednqntional p:og:mn, the eatablisbnmt of cuml:tees

to legt the needs of lcuaentn, hutzuceo:. u.nd\the ednca— i

t’ionnl pzog:a.l, u§ the .seléction of in-t:uctou. N N d “
The: Auﬁntant Di:ectu: is. dl:eeexx :eaponsibie { : }

to the Dizectoz of Huu!.ng Educltlon «nd usuts ‘the i

Director in the o:ganizatim‘ und adnin,lltut!on ol the »

School of llun!.né :’ =

nurse_ 1nte lu pzog:m n:u responsible. for the uveraJ,:L e '.
“planning, cantinuity, und evalultion of the cu:ti,cula

I !izst Y.l!' ucond y‘:‘a‘:', nnd B W
to: thelt :elpeduve-p:og:un. Thoix aq;:lni.stnu.ve X

nurse i P v,. dwithin f.hoh graz cogzdinauon a1 “ey

. of ,schddules and co'lluhiutianl with' clincial facility

lgencul. a.:ungmnt for l.ea:ning,nctivltiu in cll.nicai

N hcuity agencies, lnd nlxgmnn: of top!.u to 1nuttuctatu

roles - conaist ot thc upn:v!.n].on and evuv.utl.on nt those !’
|

’_‘Mtothalx P ise LA TROICE S &

The !natmcco:'i of t‘hn School of Nursing al;i :aspol;sibfe Py ot s

to the p:ng:n coordinatots. Their apocitil: :a-ponuipuh:iea : )
includé the davelopnnnt, plannirtg\ melam.ntatien, evaluation

and revision 'of the durriculum; instruction, supervision .

and evaluation of students; communicatidbn with clinical ' o

z-ncu,lty agency staff ng‘qxding student ;Aarning'acci‘}itien,




. ‘ ) ”
° ;nd participation in school and hospital committees.
'msgy -must develop ‘the- objectives ‘for - the courges they
teach in -acco:dance with the philouophy of the school;
. asalst vith the aelcctien of tnxl:s, effactively integrate
audiovisual matezials into thg p;og:nm, und pxepue

and gzade examinetions. e

The Educatienal Hatezilli Speciau.st ub:a:i-n

is :uponaible for the’ acquuition and dut:i.butien

of all- pzint and non-ptint media and for the p:oduction

of’ g:nphic and phocog:aphic mate:hls. She is :asponsihle

_ for” aslection of media to achieve the desired cducational
goals within the avniluble budget:.

Infumnt_inn :elating to the’ academ.lc qualj.ﬂcaticns

" of 1natructozs 1! included :I.n the data :epozted in' the

‘In] addition &
Eospltnl SChﬂol “of uutsing Aevenl guent l.el:turera instruct

he inat:ucto:a of s:. clare s Hucy

the studanta in thal: :eapectiva areas of  specialty.
Table 4 containu 1niomation ruguding tnpica of J.nat:xucticn

and number of houn lchaduled to be taught by guost'

lagtu:e;s during the 1984—85_ school yglr.
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Table 4
Topic 2 Hours s
Pharmacology X - 55-60
Sociology g 25
Chemistry . 38
Physics . R b
Caring & Cnnpau!.an . 28
.Medical Ethics 25
Community Nursing . 17 ¢
Labor Relations TS s 4

Note: ' All guest lecturers sbhadulcd ta tanch have at
!.snt m? acadanic degree.
The generally accepted:purpose of the curriculum

is te facilitate the growth of uud’epts. "rhis .teie:s .
not only to academic and b:ufei'ionu. growth but _n].so'

to personal-and social devel ent Those ble -

“for the development ef/énxxibulm and ;}-::ucuon ‘must

know what the student is like before effective plans
Lo S N B Y
can be developed. Periodic of the cha stics

‘of :students iéctpttd for nursing oéucltton can assist

inutzuctou Ln making cunlculum decisions. y

3 Although the p:o!euio al commitment of nug‘llng
ntddnntd to hoiplnq othu:- de:liea the rhuicn £ caue:
for qanY, the chuncta:iltioa of the nu:ﬂng oducaeion

utiﬁ'ﬂent are. changing.  An ldmiuion ptoluu of atuduntn

e e ettt o it

~



entering the nursing program at St. Clare's School of

: Nursing in the years 1982-84 indicates that the high

school average of these stﬁdents has declined from 73.5%
in 1982 to 68.4%. in 1984, and the class mean on the

pre-entrance psychological examination. dropped from

, 56.9% in 1982 to 41. 4% in 1984. In 1984 almout .308)

of the students em:eting Heze over 28 yeazs of¥ age. .

'l'heze were four male students and seven mn::ied students

.in4the gxpup admi{;ted in that year, and several had

other diplomas (secretarial, laboratory’ technology, -

ogéuﬁ’ational therapy, etc.) and/or qhive,isity credits

(St. Claré's Mercy Hospital School of Nursing, 1984).

: Through ité two plus one year diploma p:og{am,

- initiated in 1963, the School of Nu:six_-ng offers students
an integrated, conceptual ‘app':_oach :to nursing education.
The program, designed t:;: heet:the needs of 'studeﬂtas

© and the community. is baaed on'a phi].oaophy and objectives
which are conei;tant with those of st. Clare's.Mercy

Vnospitul,‘ the sponuorlng agent:. “The, cutﬂriculum, which
p:oco‘eﬂs‘»‘tznm'théi.simpl..e ‘co .mope cgmpl'ax conteht,v is
structured 'to” allow 'studéntn to, master basic knéwledge
and skills du:ing the ﬂ:st year; to buu upon thia

_,knuvledge during the seeond yeat whan specialty courses

79
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are 1ntrodxiced, and to gain clinical expertise during

"the third or transition year.

In-this 'section the bilities of i

have beéen outlined and learner characteristics discussed.
: I

The' information provided is intended to set the background.*

“ -
for the evaluation of Xnnémctional procedures. '
% 7

. .Data coileckion and Analysis

/ B
According to the position description .fa: Instz‘uc!:o_:

"-n, nnxling instr uéo:q at the School of Nursing are

expected to be capable of u::ying out a m.mbu of respon-

sibilities. Theu :eapnnslbnit.{ea includa ;:u*::!.culum .
development, plann.lng, ‘lmplemen:auon, eval}ation and -

':avi.sion; development of course cbjectzvaap selgction

of . course content and anoiated learning axpezlencesy .

opanbinn of audiovisual equipment; aelection o£ texts;

and p:epuaticn and qzading ot examinntiqla and, othe: '
v:u:u nsslgnments (st. clare's He:cy Eospital s::haol

cﬁ Nursing, 1934) ;" - N '
Th-s- are complex usku :equixing speeiuiud :rain.tng.

Although yzaterence is given ‘to individm:lu with’ previoua, 3
vsatinfacto{:y teaching uxperience, ‘the’ qunl;ficauons
stipulnnd by th. sahcol of Nuxsing fo: the- Lnst:uctnx N

|
|
.f
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: do na: require pedagegical t:aining o: tzaining in cuniculu.m
development and imp].ementation.

] i

Table 'S contains data :elabing to. the apademic'

qualifxcaticna o! faculty membe:s ‘at. the time-of this

S Di:ector School ‘of Nuuing tgd, 4
Assistant Director School N B
S *of ‘Nursing’ 1
. . Nurging Educatioen Coordinators 3
i Full-time Instructors: i § 11 &«
. ° Part-time Instructors' = oo At 2
Educational Materials . R, Y
sya«:hlin Librarian ’ 1., 3

| o ¢ Tom. 3 e 2 4
| . 2 E

‘Note: ! “Four full time facul.ty mulbérs have deques in'
Education.

The m‘llj’“ﬁu;l-‘t‘inc faculty. mepbers' in possesiion
of ’pedagoqicul training -are 'Ithg Director, Assistant P
Director, Nursing Education C'oo;dinito:s, and the Educational

Materials syecihi'ist Librarian. No lfacui'ty membéxa

at the level of Inattucto: II. cu::ently have aducational

t:aining.
[V IR




Protasuxenal d-vglbp-ent conulta mainly. o£ an
ouenf.atian p:oq:m for new 1nltxuctnn and. Lnaezvice : ‘f '_ .
t:ainxng 'd.lignud ta—\_‘t the ip'ciﬂc Ldnntinad needs e A

_luzt:y !olptuI\ Schogl "-* . % T T,
ol 5 v 1

- i of Elculty members®. (St\(Ctare,
" of Nirsing, 1984, unp¥ged)..
The' ozienﬂqtion p:ogrn, dnl!.qn-d tn enhance job

'lathtlction and p-:tozn-nae, ‘is o! a ge
lnd includuu a:i.ohu:!.on to ‘the Enupl:ll n‘vell as’
to the- School of Nu:l!.ng.. The 'O:hnnqen P:egzam
Guldolinn' (st. Chh'l lumy lolpi.nl Sehoul of mluing,
19“) Lnd.tcato thnt topicl cove:-d l.ne.ludt chn philouophy

‘o! tha School o! mxnlng; ud a tou: of .the l’ncui.t
The 1ocat{0n, -method ni bonu

; are expllln-d. oncldu:g
_ are. outlincé as v;ll. u
method cl lm- of tbe C I;Lbury !acuit en,
poucieu, ana holdLgl are detailed and_ Sc.hobl etex
are diutzibut-d. Tha coordlnltc: o! auch prog nm

p

s 'ns; "‘- Eo:v th-,nn LAl
for! dei:ai].ing lndlvtdual :uponslbun:;
4
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& ~ The educational facilltlrs of the 'school\of Nuts’ing

are 1ocated in*Our Lady of Louzdes Hall,, 'buii/dinq

\aq:acgnt to St. Clare's Mercy Hoepital. The bu:.ldmg,

N 3 officially opened in 1958, is\a‘f.our—storey qoncrgte

- - block stxuctux:e.' (See Appendix B fur detail/ed floor

?[ ( plans of the educational fac;lluaar\ \_‘
| P . B Jqm. The, fi:st “year classreoq
& \m a 1ong, natrw room with seating possible for approx-
{ l e imal:e}y 90 students.. During observation aeszinns, desks

9 were akxanged ‘in five rows of fourteen'desks. Instructors

have, at times, experimented with other seéting arr_an;;en.:eﬁt's,

as they have not found this arrangement to be entirely

satgsfactory.

The room is equipped uith bookcases, a lectern,

evn.ng sc:eens, an overhead projector, a slxde/fﬂmst:ip

deeatape 1ayex .and mnnitux’, 7and a Bspeaker system.

K Chalkboa:ds wete not observed 'in use ncr was-the bullet:i_n
bcard used’ iot displays. J\lthough a microphone was

P videi\fcx and genexally used by instructors, the

"chalk_boards, a bulletin board, “blaek out drapes, twol

}
|
i
|
i
1
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EE 5 o s i
‘Tedchers were unable to-ma\incain eye contact with

studem:s at .the back of the room” and these students
ftequently asked to have material :epeated, as bhely
~ /\had dif?‘iculty heanng some of “the i structb:a aqd/ot

vieuing matezial presented onﬁverhead tzanspa:encies.
The first year class:gom has several feqtujes which
eow” appear to seriously ;imit ‘the 1n‘strﬁctiona1 techniqués
i ém;loyed by -tsééhe:a. The. number ‘and a:tanéemsnt 'of
\> = desks and the physical\design of the room both contribu:e
. to the use of the lectuxe as the p:imuzy method of matluc-

ticn. The n::angement of desks leads to the vehic

fot teaching being t'he ‘total gtqup, wi’th the teacher
. the strategic” f@gu:q in ‘the group. T_he:e isa lack.
of space. planned’ to’ facilitate pkncedugg's/ﬁlmh_as siotp
discussio;.\"".l‘l‘ie:e wa‘s a noticeablg lack of posta’ra‘
or displays which migﬁt be. motivating and 1n£nmational -

s" for Btudents, as well as a\posaible source of discussicn

- topics. . . ™ . g
Lo T “Shoond Year Cladbroon. This is awide, rectangular”’

‘room with ‘seating for 'app,xoxima.te_ly 70 ; dents. -The
.. réom is equippeg yith a 1ecté:n, two chalkboaias; two

proj ection screens, ‘a bulletin hoard, an overhead ptajector,

a s]. me/fumstrip p:oj ectory alémm motion pxcture pzo) ectox, %

and a 3/4 inch' v‘ideotap’_e, player‘and,monig_:nz. ER 4 Y
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- Teacheta using this- :o’om do not require the use ‘. Ay
a.f a .speakez ‘system to be heard by students. The design s [

of the xoom permits teachqrs to maxntain eye conthct
with studenta and, allows studenta to henr the teaéhers' oo

and view txanspuencies pxesented by means "of the ovezhead

projector. - . £ * i
X Lecture Room. This large foom, with a seating ., -
) cai:acity‘og approximately 108, is located in the basement . {

) of_‘ the centre block of the hospital complex, adjacent
“ g %o the School of __x{u:vsinq. and is available to the school. > )
Bl * - 'The room ‘is equipped wiéh ‘Projection screefis, video

y . - e

v ~~ _monitors; & po:table chalkboa:d, a 1ectern and black

but éra{:es. Audiovisual equipment fxbm the Ruouzce
w hcentte ‘is availabls for use .for p:esentations dn the %
| Lecture Room. The :com was observed in use by ‘the” s‘chool
: ke of Nursing for a seminar presented to second yea: students- i {

$ ".l'he room was larqe‘ enough to- pe:mit all. students .to
i -

be seated without crwding, view of screenswas unobst:ucted,

and the acoustics were sufficiently good" that students

were able to, hear the speakers withodt the .use of a
} speake.z' ayst;m. .

N Library/Resource Cejtre. The Library/Regource’

}\ . g cent:e consists of one room containing the stacks fcz

}, ol . pz:lm: media_,’ display space for' periodxcals, " séating

= for aéproximately 35 persons, and an auglioviqua_l szkzobm bt ¢




vhich n:ontninl the nnn—p:int coll.ction and audiovuuaj.
‘equipment and nuppuas. y

thhough the couecr.icn held by - tba School af Nursing

is imited, students have access to the Health Sciencea'

ub:aq which houses over 288,888 voluneu and unhs:xi-bas
“to 1488 periodicals, ahsttacts, and indexes. In’ addxtion,

the'_uburian\a’cqni.:u, where possible through interlibrary o

loan, materials requested. ¥hat ‘are not i.n' the Resource
Centre collection.’ % e i, - "
The Resource Centre workroom containa two cn::els,

equipped with for use by and instructors

when previewing filmstrips and slide tape productions.
! Bu‘vevu", the' workroom' also serves as the lib’rn:ian'a
office and graphics production area. ‘In addition to
the main library ln‘ th; vo:luo‘on, the School has a
newly-equipped darkroom used for photographic p:cdnct;on.
The results of a pre-graduation questionnaire completed

by. the Class Of 1984 indicated that 21% of those Students
felt that the bll.bnry resources were good, Yand f7i‘fs1c
they were adequate to meet study needs. Thixty-fo‘u‘x
pefcent of the students said that they utilized tk;e
Health Sciences Library. Some :studene; 1qte‘:view’ed
by the researcher expressed the opinion that they genexaily
found it inconvenient to usé the Health Sciences Library.

Teachers also Agnid‘that this could be a problem for

&
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students and some said that as’a result students’ were ;
not zequi:ed to do extensive independent reaeatch. . g :
- oo Lmzamxj.ea There are two nursing skills laboratories

located ‘in the School of Nu:sing. Du:ing\ "'“E of the,

schogl‘ year these rooms con;‘ain hospital beds and bedside
. units with'appropriate support equipment.‘ There are

l - room dividers to separate practice units. Other equipment .

such as diagnostic sets and wheelchairs are ‘available
" ?

when required for demonstration and practice. In addition

to laboratory seas,lvons,‘tl:ese r."z’)oms are occasionally

available fo; demonstrations, role playing, and small‘

! group discussions. During,the obse:vat:.om@exlod one

. ©of the rooms was used by axumme: research st):dent énd
for the designing, development and pxoduccion of a filmshz

and booklet. The rooms ~were not: 1n use faor p:actice/

demonstration sessions durirg that \petlod.
p . W\

mmﬂ-w 3 ’ .

/T ATERGgh Eaach s'hav'e*s

in the classroom situation. Nu:sing skxlls lpboratoty




on-a pilot basis in 1984, and semi‘na:g aré-. presented

: ),‘ & ori selfcted topics for second year students.
" m.:m:.é_ﬂﬁ.thﬂﬂ. The lectureras thE ‘most freque 5 5
teaching activity obaezved. Teachers were found to ‘, S \
« be well pzepared, vith equipmept and ma;e:talé well " :
_‘ f ,oxganized and cantent p:esented in xwgical sequenee. %

- Examination of ‘the course oqg&nes p:epaled for

fixss and second yea: coursss :avealéd that the .mated.al

was ozganizeﬂ according to a conceptual model and tﬁit
Eehavioral objecﬁives were cleaxly stater.\. :’.t is''the VL

presentaticn ofi'this ‘material to stydents .wh‘i;;:li»"se'emed .

| ineffectlve. ’
i

£ Yt _The researchez nctéd little ihtéxacticn between
' teache:a and shudenbs, Teache:s >were obsexved either

_, & o ﬂctating notes to* studenta or, at‘ times, :eading material

that was alsd p;esented on ovetixead' transpa‘encies.
R

Only inf:equantly were explanatlons, anecdotes, .ox examples

elate .t.heir. expertences. b

'X‘he main purpnae of the le tu, es fappea:ed to be
/‘ 23

tbe ptesenntian of Eacts/&nd the majoﬂty of the :eachers o




a v

P ovc}ung 1 g " Little attempt : o

P o O T
;i :’5 t A was made to initiate sny dﬁsuussion. **.‘V B
" 3 g
LA S g ‘\ student a’ctivity consisted mainlyof listening §
g and mote-takxng. " Teachers ‘seldom appeared to be sensitive ‘;

to\the fact that students tired from writing constanuy.

- \an/otable exception vas' a teacher who periodically

guve students a rest saying, "Naw you won't have to ' .

‘take notes fox a while, as I ulustzate»yhis' (03-B-2). e

B This teacher also emphasizsd important points for students

¥ to note in' an, effq:t to assist them with ngte-:aking,

¥ o Some teuche:s were noted to have distincnve verbal :

mannerisms Hhich were found to be distraqting. Pom: : o 3

. eye contact was r\oted" due in part to 'the fact I:hat many

i
i [
2l i teachers read framrtheix notas and in part, tn .the fact'
"1
{ that the design of the Elrsc yesx classroom is' not conducwe -

!
o eye . . # wd " i
8

. -7 It vas evident that the total group was the vehicle ‘

Eoz mos!: teaching and that the teacber was the fcca] Yoo

< N !, poiﬂnt of the gmp There was little p:ovislon made : .

Arhe: 1n£nxmation followi.ng each.excerpt £rom the interviews/ 5
observations includes the number assigned to the session, ‘. -’ ‘
- a letter to indicate whbther it was an'iinterview (I)
& oh or ‘an obsepvation isession, and a second number to
indicate the year of nst;uctions o




for, q"u’estioning or’ diseussion, or for' independent study..

: ' ‘There also nppea:ed to be little p:oviaion mude Eor

chanqes of pace duzlng instructiona,l. yariods. An examinaticn : c Fy
of timetables indicated that a teache: frequently. 1nsl:xucted' z . L

5 the same q:oup af students on a single

top.ic for three 2, 4

. ' consecutive- hours.

oné coo:dina:ox expx:essed the opiqicn‘ that the "*

¢ - -‘é‘notdinato:s qenerally hope to get away from' so much

|2 g J.ectunng, eapacially 1n those’ courses which éhe students b

find nost difficult. . 'I'eachets generally seemed interested’ » i

B o ¢ mfinding new ways of p:esenting mabarial more effectivel
il .' N :m_:_\uam. The researcher ncted frdm classro L S
! . ) ¥ obsexvations, *that teaché:s geneully ptovided little:

opportunity fo: any class  discussion. They ‘did not L e

encourage students queationabut seemed intent on "covering”
= " the .course material. One Lnstzucto: slid,"stqdents
don‘t actively pa’:ticipate aB’ much as Lnstructars would

"

“1ike but then the inatructora have so, mu\:b content to’

e cove:*(ux-nx" SN o Ealy o
j % students in r.he anse’lnterne year are divided
" into gmall q:oups/‘uring l:h.e Leadersh‘ip quutse to solve
hypo;hetical prohlems. "rheaé 'i:roblems ‘"axe thén»‘discussed

“in the' larga g:oup. The thi:d year cnordina:o: noted

that- students’ like, this Eumat. classrunm,ubservationa
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i \
el wexe uct coqductad\ at tlua'level as clJassronm inatzuction

.,' was no{ being "carr: ed out aurlng the bae:vation pe:icd.

- Alhhough the '¢ aeuchez did not lobservée significant.
L ‘ '.attampts\ to -eng ouu je discusaion, “one teacher, new'to
the faculty, exp essed the d'esize and\'i*ntention‘ to incor-

vk ponte small gxoup diacusuon into hs: teachinq, as

she’\caa famxliaz with the technique. |

Sy Lannuts\uy‘_nsmnnmaﬂnna. Tha‘ researcher obaerved b
2 \ 6 =
s only one first year rursing skills lahotatoxy demnnstzatioq; . .

It was preceded by a conference in wh;ch' one teacher

i
: \ . : i %
¥ ;- demonstrated to others, who would be conducting démon-' . 3 i

R \ . R
strations, the i:mcedu:e to be followed.® Steps in the'

p‘reaentatio werq listed on”a han out provided for -the
y

teachers and the ‘necessa:y equipment uae ‘on hand for B

Du:lng the accﬁu demoﬁ{txati?n to students, there ;

were 16 studenta in\a, ll)/lll zoom with one 1nstxuctor.

|
i
the demonstxation. '\ i, | " % k v : j
!
|
|

,Althpnqh there was insufficient ueatxng ic: the studenta,
they weze attentive ahd asked que‘etinna' thzcughnut -the

demonstmuon. 'rheyv had previoualy .been given notes

Jon the topic. The 1nacructor explained wheed the equipment ‘4

isg kept and what is 1ncluded in the package, - displayed -

\}:he equipment and 1ahel11ng of parts to studenta, and
/explained the setup of the equipment and p:oblems to t

) sl
o |avoia. students 1nterv1ewed \expressed the qpininn that
2 . x \ 2




'oyed being - in’ -small gnupu vh-n ‘they could ask

use of- thue dononatrar.ions haa been, a positi

oo tovard more effective instruction. - One coord hator/

uboutczleu could be, used more extenlivcly £o: 1nat:uctinp

in place ot lectuus as. they allow studants to get Eeedbaak

.on thi gl thcy are unsyre of bqfo:ebthey nn'ive in the

K .‘Sslina.u. samlnars ‘are pravlded for s‘econd yeax\

st ltudanu on nhctod twpicu. - One ‘seminar was conducted

dutinq ‘the peumf in vhich tha researcher ca::ied out

l ohse: ationa of inltructian?k techniques. The_'sel,i.nar
§ vau hel.d in a large :lecture fo
' " xegulan cIau:oom instruction.

Bxper:n on the topic were invited t:o r.he school

" to p:ou\nt thn seminar.: Techniques used an uded affeceive_

‘- use cf \‘alid“ and overhead t:anlpnunci.u to hlghllght_
mea:tapt points. Anacdotes and exunplén {;om real
life weka\uaqd‘afhctival

eugh noteu vere not diatahed,

1 = ; th‘py tvundrthn laboutery demonstrations bene{iciu .

1ntstv15vad ag:ud, stating that: she :a]‘f. the ‘ea. ning’

L;I \ihich is nof_ used: for .

r.o lllustnta pointz made.,

students vere. abla.




were ahwn nda—by-side with _the .overhearl trnnspa:encies.

It waa noted that eqnipment was not set up,. in advance
Ie

iy students intervieqed‘found the semina: bnx:h mteresting

'tenjoyed‘ the change of .pace They found ﬂ:e morning;

-+ as one facu.\ty member, an Instructional Materials Speciuli\st N

o: r.he uuval iof :he guests and; l:his occupied time

ginning of the. pkasentations.

nd infnmative and expreaaed the oupznion that they

ﬁlqhough sﬁudents do

n follnwing semi.nus, they a:e

e

z.ibxanan. Hho( is ::al’ni?d\ in the prcduction' and: ude )

teacheu mho are . uniamina: with uudxovis\fal madia LT

She is alan avallahie to assist with the p:oductxon

graphic' 1.ldes. Despite the availahuity f‘this expertise.

nst. uctou generany made 1nadequate use ‘@

< méterials in. instruct!.on. Much “of l‘.his failure:;
15 pzasumed to be due tc layf/)ﬁnnwledge qf the p:oduction

und uae of mate:ius and to (3 failure of teache:s 47

l:o make adequate use of the setvices awfailable Eo them‘




v il o in-use. was thg overﬁe a p:ojeceo:, Teachazs -appea:ed »

snstf studants ﬁi:h note-

ng mo:e

t:qnsparencies viewed ere. neatly p:intad wit' lettezing

mag:ms cf xllust:atxona p:cduced rl.n this manngr, ‘were
S ,‘1 (partigilacy 1eeicult to dtatetn)
5 ol ey :

2 'qenera.uy contained ia: too much nfomat:i;an‘to ba effec-

':Lve.» By Eu the ma;u::l.:

: the vexhead p:oje;co: tn

. difficult o repd than black, blue, or, - g:een. Host ;

uf teachers abnerved used\




iﬁcozpo:ate selected.’ fuutnpa Lnto th-i: class’ p:esen—
oS e

.~ 7 _.tations™or occauonuly co er the nate:iu in clan

Al : a_nd_:equesi dut E view: r.he pprop au £i1

Lon t.heix own.
bfoz ‘students for vleving 1n the ‘Resource Centre \lhiqh

¢, has, an autuvuca tuns:rip pto;ccto: -and clzrels for."
' gtudent or :nchlt use. : k
-',' Pilmatzipu vieued by the :asuzuhlx du:!.ng c.l.nsroem

ohae:vationa were notod td‘@ntain a gnn: daal of factual

1% . matexial and to :cnlidt of !.n

Ah:u noting ‘teacher. Re) that dents aia not
; . like‘ th ially iced £il ‘the
LR | - . viewed a random nupli.ng of 18 Eumtxipl £rom f.h: collec-
| . g

S g ti.on. 'She, found thar. gene:any nny facta veze prei\ented

. cnm:;pt.u rar.hax than facts

fons have been

hool of Nu;sing since 1982, Theu have been

Ip cihhe: case, fﬂ.mipl are. avallable

8 et lllﬂ fxanea.'

Tbay vere too lengthy to maintain utud,nt Lnte:ast.

fap™S

%5 3 !.n ench iunt:lp with only one bf thbla vievsd p:esenting .
!.'he fu.utxipl vuved centained H
‘ml and “ée up to 28 minutes- hr ngth. -
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\mm-'

’we:e :fbje\:ved in useddn:ring the classtoom observat}an Y

essions.: .

" !nfomation gatheted thrnugh classroom observations,

:ttucr_nred and unutxuc(uxed intezviews, analysis afy

documents and :ecords.
inaight in :egaxd" to insttnction at’ St. cla:e 8 "Mercy

Hoapxtal Schoul of Nursing. It indlcated that the instmc-

-”tional setting 11m1ted the numher and t:ype of .instmctinnal "

techniques employed by :eachers, and contzibuted to

5-the usa of the rectu:e aa the primary method of :.nst:uction;

“that. although instructors and couxdinators have put
a great.deal of effort into the development of- instructional

oh:ect;vee for the curriculum, .and teachers have 1ecture

3 éntent well prepared, inappropriate use has”been madg

of the lecture method of instruction with little opportunity
hrthiéd for. discussion; 'that ;tudents have found the
X v - )

nursing skills 1abo:atozy delﬁmstzations a worthwhile

- ‘leunlng experience and seminars a welcome change” of

vmade of the overhead pre]ectun

pace- that: frequent, though ineffectwe use has been:
:and what students huve

not: faund the majority of ccmmercially pzoauced f“ilm.str!.ps

effective for the /pu:poae fox whzch they have been used.

angd- preview of media provided o




i




- A
IBISTRUGT’IONAL STRATZGIEs w '.EACTICS R
o \ 2 E -
:m::oduction \ B 25 2 i

-’ e ©
ter Eoc\uua on resench -<into various instruc-

- tional, stnteg;es und tncticu whlch may prove app:op:iate
tox nursing educatian. The: literatuze xelating tn the

use of such, : les as the lecture diacussion, 1ectu:e—

B 1 discussion, and.ﬂemonstntien is reviewed. The implications .

A s g o re: appl.icationa of. qomputerd in education are investlgated,

land the utentu:e pen-.aining to eﬁec:ive tactica to

? . be ulpluyed in conjunction with the fotegc\ihg stnr.zgies
0 v A :evi’ewed. B © . .
£

=y ,As ax( aid ta anhe:a in plannir}g Lnstructional

serategieu and technlquea, “the autho: has ptepared cha:ts 5

& ", summazizing polntm to. be conaidg:ed when selecting and

15 plann‘!ng 1nnxucuonal st:ategiel. The charts are based‘

" o on a technique ﬁvehped by Horn (1972). called "Information, SR T

Happing . With‘- this technique each paga is a aepa:atEy B

complete unLt. "Me technique haa alaoAbeun uued extanaively’ i, LI
by Roniszwski (1931, 1ss4). 2

"Overall ina::uctiona.l st:ategies a:e the translation-




ct ion into a statementof "the vay. in which inatmction . L

ahouxd be carried .out in apecific citcumatances 3 (Rom.ls-

zowaki, 984 o p. :56). The two” main thaoutical viewpoints

wne v T related to leazning and instmﬁtien, : _cn:dinq :c Romis-
znwski, are :ecepf.ion learn:l.ng, suppo:tedby the hahaviot&sts .

(skinne:: 195&

heL, 1968) ,and discovery leaming

which iato:matiun is pr.esem:ed threugh \

n while discwary 1=arn1ng \
1eads to expeﬂential st *gi”

and tacti:gﬂin which.'

oppo:t\mities a:e pxovided for. students r.n act and observe

the ccnsequem:es of - theu actions (Romiszowski, 1954)) .

b

|
h

5 teachipg %

3

De".l‘ox\nyay {971) provides’ an axplanation_‘ of egpogito:y )

Tha underlying e ucltional philoaophy of acpasitory
* teachthg views' the “teacher as . the.expert with
the major purpose of subject matter transmission.
.Expository ‘teaching is utilized as a ‘teaching
¥ sttaeeg{ when' thé teacher wishes to convey

: materia to a’ class in an organized way so

< lentsreceive the sane . hxtozmation
5 . (de 'L‘orny 1971 Pe. 6.

1eceure, eeminaxs,i




De ’rornyay explains discovery or expe:iential 1earn1ng

by obae:ving thab 'discovery learning...pe:tains to.

the :_:cgniti,ve aspec}: of Jja:ning. It is- conce:ned
-with the dévelopxnent and org nization of conceptu. ideas
and, inaights; the use of infezence ‘and nthe: logical

processes"v (p. 77). Discovery str\tegiaa and tactica

.\iﬁlude group discussions, case studies, adaptive media

such. as intencr.ive video, clinics, pl:o:)gcts, workshopa,

simulat:iens, role-playing and laboratory methods. . & i
i

Romiszowski notes that "it is’ possible to cona::uct B

'a.continuum of diacovery/expoa!,tLVe st:ategies, rangi 1
f:om totally free discovery l:o otally controlled expos&tive
‘rote lsazning (1984, p\ 567 and that’ this continuum‘
"is perhaps .the most impoztlnt greup e’f atzategles cancetned

with the actual p:oceas of 1nstxuction" (1934, ‘p. 57).

While nany teucheza i.n nuzsinq education favor .

expoaitary teaching becauae requires less t!.me, ‘allowa
the \:aache: to control the -learning process, .and aids‘

Ln qivinq students an organized view of ﬂuuing, amdents

- fxequentl.y are  not given r.he opportunity -to manipulutel

|
izations lcquixed, an ability they!

the £acts and gene:'

need whan theytare: nquized to nolve p:ablama (de Tornyay,

Bt i

'.l'here are many mfethods of teaching, each

co a pu:ticul&: sxtnntion, bui: nw«q‘ﬁe heat 5‘

e e b




. (Goode, 1974) . udent chax-

ucte:istics, in se;ting, and 1n goala, and f.zhase difterences :

-““ghould: ,be utﬂized ratheLthan “igriored.  -Powell (1964'5
‘notes’ that "the prime canslduatic’n, when- deciding which '’

teaching procedure to use, nust. yalwaya be the extent

to .which it will succeéed in attainmg oun educational

objectives' (p. 188).' &
& L

Knopke and Diekelmann (1?78), observe that thes

t:aditiunal envim{*:ntnl ccnstraints:of timetablmg,

classroom space ‘and

ocntiog, and large clusses, ccupled
wich- an emphas n efficient txaining of b{:ses, 'have
“Ted to p:edictable approwhes r_o tepching 113 the health

s
\hea‘It‘.h science teachers are th:ust Lnto tea ng—s;tuatinns

with little or no preparation orgformal educational

experience” (p: 1!6). . L e BN A ",

-~
‘The' claaa:oom 15 an impo(tant area of teacher-student
# in:enction, thus what goes on 1n the classroom hu
an ‘effect on the learning experiences of students, whe.ther_a

they be.college or univer‘xity students. or atudants" in,

schools of nursing. 'x‘he teacher and the ethaas she
employs are per:aiveﬂ by students as 1mpoxta§1t

in the learning procuu. o

The researcher has focused on claux Qm»nethods

A employeg in. poatsecnnda?y education Hlt / pAEthula:

sciences. : This is compounded by the fact :nqc "most ‘.




‘h \pf Iazge-g:oup inatruction-( lectu:e-diacussion, ;demn—

o

.emnmnmhy_.a._lgsmnm [u:alics 1n oxigxnall.

0K A,ljttle d;scussion, but Ln th’e main they havg nothing i

\stution,:and the “nde oﬁ

'amputer-ass sted inst:uction.

cher ;ebogn‘izea t‘hat no one teaching method
35 nn end in itself’ buh that eqch methcd Ys. relatedr

i

i

r others and shn’uld complement atlmers. L P i
; : |

N Y- oy .

3 ' 5 3 . L A ¥

The ﬂeccuze Hethodn Bxposu;.o:y 'reachinq

" Studen: &8
a\:tending 1:

u ay Le givan sone opportunity for questions §

l_e_r._:nxin? [U'.alicn in originall, the teacher
aum-s‘:; d. :ackive 2012 to”convey. & structured
“bo knowledgg to*a group 'of'.students.’
A‘he tedcher transmits ‘to students knowledge'
zh@y do’ not have or would have sdffficulty,
as novices, obtaining on.their own. The, lecture,
dfuws*:oguther diverse subject-content elements
in der to assist students in developing B
unders!andings, insights, or relationships . - s
needed to achieve ths leuninq objectivea N
# 'of a course, (p. Zl)




i E
1

Duzing* lectur,a the teacher Ss £ive majbr concerns: * _'

| ’ s
“accordihg to Br el t1988) < *to be heardy o be

i undeutood, to ullow fot students :o see;

Although tha leﬁure is f:equently c:iticized“ as

a teaching methdd, it; continuea to 'be wi.dely used.”

- xc became pop;ula: “@uringi the fifteenth centu:y 1n the

’mediwa} universd.by. besze the inventicn “of moveable o il

‘At that time lecturers ossessed ‘the. only bouks 3 il T

\avn lable, 50 chey “read’ to’ the studen&a. Ledtuxinq i

"yt 1ater came f.o be syncnomous wiéh ’tgaching (ncovez, -1980) .

In spita of advancas m technology and: the av;ilability

. of gpocka, t;eache:- have continued “to lactute ‘and, to &

& bake: theu lechuraéﬂ’on t mate:hla.
%,

’nd Diekeimdnn’ (1978),

point eut

3 for ‘more than to ::anmni\: knwledge

It can be the meuns for b:inginq .toge:he 3
ideas, conceptls, ‘#nd: principles from ‘diverse
sources; for pregenting both -general and: specific’
approaches to’problem-solving; . "and for encouragihg
students to apply p:avionﬂly cquired” knowledge




i ' to "nzw situatiuna, to syntheaize informatioh
Y based. on research and opinions.-from diverse ¥ . -
.~ .., ‘dources, and to develnp the, abilif.y ta gueseion *

“a) ] and avuuat:e“ . (py, 187) L

beus tha bu:den of txanmitting Lnfomatinn wl\ile th :

& aze othe: atzategies Jand :esa’\lmes*that are me:e affective i




ols

ve:nus discussion concluded ﬂhut the‘jlecture is: unmatimes
formation but, oth\w

an effective way of cummnnicating 3

AR s Wy ethods may., Te more effective An, acl ieving somé, of the'
1

attit dl.nal, o‘b;ectivea.

ol v e B0 »,highe: leve cagni:ive an

3 the 1eccu:a should not be used uhen the same

¥

of teachlng. Thay 1¢‘
to enable them to stimulata thought:—pro‘}oking discussion.

. She. advou es, "lel: teacha:s “lecture o t oﬁ yrefszence,

:!hs lgc:uxa s the mos; widaly used teaching strategy. Se

|y abused i ‘nnal _' hni i i

s, and :cudents ca‘ both become\ fzustzated and; .

T¢. is also‘

experience d!.fflculty h ‘the ‘lecture 1£ it is \ased

on.' ThoJa intending to ..’

give conas.deuuon, to its quality. TLeache:a shuuld

> becume adept ut 1ectu:e prapunti.on un

i
, |
delivery in Ji»




o lofe L O : 5 = )
order to gain-maximum benefit from this-method of teaching.

If

it well. B:wn (1978) explainu that.

\lse/
has yielded pzactical suggestions

teachets when- pzepatinq and pusenting lectures. x

/
4

M.imp_oxtvant step to be-taken.

vhat, didn'thwhat one wanted to do,

next: time" (p. 45)—

lectures are unauccas‘s’ful. ﬁqxi:ngps it i’s”nét the

|

|-

| s

Lectu:es are for A:hs benefit' of atudepts.

They are’ predominantly- oral methods of. giving

Ainformation, generating understanding and
c:enting interest. Without interest, attention
.i8 lost and so there can be little understanding.
Without ipformation -there is nothing to be
undekatood. The task :of lecturing is therefore
thzeefpldy it is rather.'more'than the'delivery

of slabs of facts or lpoae clipw.ngs of ideas.-

(p. 41).
- E!

/

/A review of the literatuxe pe:tuining to the effective

of thc lectuxe as 2 method of 1A:5e-gxoup instruction

& techniqu{e bhic’h is' at £a'u1t-but he puxpose for which

o be considezed by

,mmzm. Preparing *toz a lectu:e is? the Eh’st

:euon for a tenche: not’ to have two clanas ika row.

Eble (1976)qauggnsts tha.t_‘ ’

the best_ time.to prepare for a'lecture’is oft‘en 1@:‘6!&t§1y L
«‘,lfte: a class when the teacher :ea,li.ua "what ‘worked,, i
what one\ will\ dor
‘He 'note Ehut this is also a gncd -~

whe teacher :hould keep the ohjecti 188 of the course,

!.n nind while" prepaxing t:he nh]aeuvea of “the 1ectux=.4

4
3
R




o make thpm, amd the amount of time ,‘

which she" vlants

and impi:a.aia she"wishes to.devote to each ,(Heid,ge:ken_, 3,

1965; Hayter, 11979). - x

, The “teacher should have a. thot ough Meriowl edge of . .-

the nubject"niatter gp}bc tnught Reaéatch\-dho&ﬂ.ﬁ be ST L
conducted on the :epx@nd advancen in the fieli noted. 1

N However. there is duag:eement ls to whethez t\achers

should rehearse a lecture ‘or not. Cnmpsey (1984) shggesbs'_

S with colleagues, Hataon, pardo, and Tmevic ,(1973)

obaerve that ptacticirpﬂ pusentation ptovides aMppor—- i gy ® % :
i tunity to lea:n the matuial, to dlscnver a.ny potenqial A -
’ P pxoblems‘, and clarlfiea the‘pzesenution. ante: (1979) x

_objects saying that a 1ec=u:e .shoul @ not' be :ehu:sad',

as it will \‘:end to lose its spontansity._

« The cutuna‘con\tains the overall view

/ ] of tha m. ;ezial the teacher plans to cover. and the - order 2

af p:eaéntation .of tbpl.cs. I’t u genenl].y nated that S

“the teacha: will tind it ansiet to. achieve spontanen;y 3
LIS “if the text of” the 1ecture is outl;ned than’ j.i the. script iy 2

15 wrltten‘ out. . Notes .may be" “made  in the matginq to’




as Enytel (1979) pahﬂ:s mu: ",it‘.the?

a sc:ipt in front

likelxhond thlb :eqding vu.l oceu.

',_aay:e:'(;sm palntd out th t l:h moun:, .




; C.4
¥ The teacl{ar‘s effo:ts "are wedkened- by the -

be_covered and by . the expedients adcpted to
get them'all in. -'l'he préparation of an individual . .
|1ectune, like the ‘harder task of preparing -

a cléss through a'term,” défands -an intelligent,

imaginative;, and ruthléss power of selection.. ¢
No.'dood “‘teacher: ever included everything.that.
should- have. gone“ in” the cbr:u:se; wisdom is-
i.n) part .learning what to: 1eava out.. - (p. 46, .

R

behinﬂ in the course.

Bayl‘.ex‘ (1979) points out thatﬂ rushing to cover

mute:ial usually :esults in the teuche: 5 preaenting
1a:ge amounts of factual xnfxz:nation ‘at the expem
And

; ;:p / conx{eptualxzing, qene:alizinq,

e dudenta'

s and :efereﬁce

; liucs ue’p:ovided for” \etndents. " Ehey" can be referud

s i assunptions made about the topics' that must‘ -

“’tb them fo: aadd;

'Leache s

_'tionul rele ant knfotmatlon.

hould. a
)igned

B

Jtaxtboqk or al

. use. l‘ectlu:e' £
being stud ed and- to provide infomation hhe sbudents

‘may: find difﬂcult to, obtain ‘ Elowe;ver,

N

the content 20




> ! .of the 1ectuu ahonl.d be closaly tela:cd te thg stuﬂents'
VA TSR

- zendi.ngs (Ee_;dgetken, 1955). 2 ; S )
" g . Set Induction. It is xnportant Eoz the
|

+.. to,.pay specﬁ]. attention to the beéinning ‘and enrung

of the .lectu:e. 7 Set. induction;. o: thn inuoduction, &
: ooneists uf rhcu events-at the beglnninq oi the ).ectu:.e <

g vhlch are desfgneg to ga\in the attention.of the ‘audience,

e

: ) to utace the’ objoctivo of. the 1euon, lng to establ-lah

11n):s with paat lactuzea. "'Sat lnductinn p:qvides n
o motivatioml npuc: todeun‘zing as vel]i ‘as helping students ’
B i, e .towurd a cugnsuv: bzidge from vmat Eteced:d to vhat“

] L,owill- tollw 1n ‘the xinstzucnonal sequenco“ (da 'l‘emyay, N

“197d, p. ll).' De 'l'oznypy. ma-kes -sevual suggestlons Sl

‘as to hov set can be “effectively created incl.udlng the

e i
* posing of 4n 1ntxiguing probbu, par\:lcipation in a'

; W :ole-pluyinq lituatiun, -use oE analogy 6r anecdote,_

' pzesentatlon’ol a filn or Mdeotapa, or provisxon of ©

a ‘situation with npecific. alte:nau *a solutions: g ”

mummuum _Blish (1972) n°“—“v

-ﬁcatinn hie:uchy, in which peinta of tnfu:natun are

A
gxoup’ed tngethar unau app:opriate head!.nguy the -p:oblem—
centexed lecture, ig uhicb the r.eachu pmsgntq a p:ohlem :

i _‘ e ool Eo lawe&"by mfo:mation gnd pouibla so‘lutiun!; and




s . lectuu organhation and connectlbn wir.h the oveu.u

vlev of the ;kopic be ude cJ.anx. ‘l’lﬂ.l ny‘be done ~at S
thb outsat of the lecture by exgplainlng hm the. cbjectives- o V.

a:e tn be l;:hievn&

“h ‘Du:ing der alapnnt ot min body et e lécture

'_dqta are pz nted and “then urplnlned. ‘l‘nchuzs :hou.ld. 9

txy not to nttny t:om th topj

5 H:on{wel (1980( sug gel S

pr ob}ell nnd» 80

the u:exial.' stud-n

hackup dan hlv buu:enenged,

3 "pree‘ented in ua). nx wrihten fozm. ;"l‘ncha:a sh’o’ula

'hxy “to, p:ovidc

cute nxamp‘leu !:om ehe "real wozld ?

he lectur This “is® ch_a




eazn‘ed to new; sic\mﬂons.,. "ClL sure 15 complement,ary
induction. Iﬁ/links the nyw knowlque to’ past—,

o knwledge am'l xct as 0, Euture 1eamings'

cie"'i'!‘ hy ay 1971. v 4 )., Ways in which- the teachez

lewctuxe t bdth“thé ﬁeg.lmqu bf\ t:he lecl:uzé

* 'The body of the lécturé besbroken intod inctive A
7 paxfs. For éxample, : ten’ mintes’,of . 4

‘. défining, . exempli‘fyin and ’ ralating a. haaic\
concept might bé fo. l.lowed by ten pinutes of
'queat’lons and answens about‘the concept follwed i




by r,en mlnutes uf applications invdlvrng both . |
¥ teache: and sbudents. (p. 48) %

N e suggeats fu:thet chat -the: teachez shoulds"Provide

PR IT A cheaudiencewith feq 'bzeath;mg b d opportinities

5 g e cun -be uaﬂ eftectively to hold atten\:;on or "to :einﬁu:ce

Thoon Ut apoint (Laing, 1968).70 K, change of pace can also be

p T R p{ovided by a- well placed pauae, use cfmcdote§, ‘use
- of . auitable illustzations or, by aeeking camment:s ﬁxom

the audience (Cooper, 1982)5 §f. B

EX:F_;M- It\\is impq:tant tor the lec\‘:u:ex

t:n maintain eye contach with the audience. -.The ndvice

Wa:son, Pudc, and TO! ’vic r(1978) give in xefetence

:u seminate is also applicable to .the 1ectu:e. They

A \ note that the apeaka:

in tbe gzoup, iotcxng theh\ to interact with hlm/her.

hould look di:ectly at those

atch.his eye, you force

o, xespdnd ‘to cr 1m:eract with you" (p. 95). They v

In your notea you aheulrl have a}ecilic points B
you wish to bring to.the attention of specific: .’ )
people in your audience. While'you are addressing "' -
these people, look directly at them....Shift " .
. your. eyes around the room slowly but regularly w2 . v
8o~ that you:.are forcing each pe:éah in the ...

.group +to 1ntezact-vwith you. (p. 95) B §




. 13

'Teaching large gzoupls ot

& . atudents a:l.mosl: aiways requires the use of instzuctionai
P : mldia. Such basic conaiderations as'voice ampliﬂcation. .

t Yo and visual projection...are minimul requirements"® (Gez]mch

& Ely, 1988, p.:228) . Instr tional media can be useful

in ancouraging students to pa:ticipate intellectuaily . i

\
» as neli as minimizing fatigue and bo;edom.

o ot media are non-projected visuals slﬂch us chalkbouds, § v

handouts, 'and modei pzojected H.suals A

zlipé‘ha:ts.

aitlbnal c:iteriu
¢ cj.umegs v(19‘[s,).-




4 zat}d in.to inst:hcf.ion, Gerlnch

_acher frequenuy hae little
" choica as to the subject or topxc of. lactu?,es. Eoweve:,
erest - in thé topic so

"the , subject in, aj:udents.

';‘he face; the-voide
stillness, and -siléncejiithese are, W at:
. use to &onyey" interest anﬂ\ene‘husiaamr‘ It
B follows from this that the -face. must-be -




h R
Spaech :.s basictool ;. che chief m an
'which teachers attempt to-reach. stndents,
2 a_nd conmand of.,‘voice 12 as 'serviceable “a part‘.
on as of .subject
mtiez....'renchezs should- obviously~ have :voice
qualities’and ajction:that.ar xeasonably
effectiver-even pleasing - nthers. * Persons
ptoposd.ng to earn*a-living by- using®'their
voices 'have oblignticns t6 “develop .force rand
cox;t:qi and to; overcome uridencs.esf nasu:utj.es,
44)




6. provide etudents with such \f{:inqs ag nev) te minol.o

ﬁ@ spaces

'ufe:encea, and Lecture outli




IR T B

note: +aids 1eaxn1ng .

buf. that sum natq—:kking should’ bs om:ro' ed’. . 'Instead




elimimu:e&f. ‘and 80, that mauu

ity more‘( than any

(McKeachie, 1978,




of. leczu:es appeaz ta bg designed with the pu:poae. of

‘commnnicatlng knowledgt. M.though th . ze econonucal

~.of- staff time, iniormaunn

', to mntivan, ,“° p:wida a

S must hecome‘

'l‘he Eonow ng - poincu, which’ tep:esent a aummazy

effective 1enture tactics should p:ovide some P:actical

lnggaationm to be consi,ezed when nu:sing instmctnxs

aze p:eparing nnd pxasentxng lactu:ea.

ummarize info:mtion. JIn -

_of views expressed 1n the :evieu “of the Iiteutuze on..,
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N
Introduction |- The lesture can be. effective for 1;zqe grup -
P 8 an
ViEh Fesponsibiity. For inparting inforagrion
resting with the teacher. re.is no géfective
féedback [Erom’ the students fo the teachfr.
use | Recommended - i . | Not: recomafaded.
' When information is-not” | When material is "
. available in another :ozn, - complex or abstract;.
to.introduce a topic-or' | learning honvel
N {ze attitudes; in equhan
learping; té explain with previous learning
1 umen_one-way reéquired; when- two-vay:
s | conmunication s .-
v indicnted; 3o provade. indicated.
2 a conceptual, framework T 3
¢ new idea : :

N

|-set .
'| Induction furpoul. are to:.- :
. t
(b) cllxlfy e, ‘goals of xnsemcnony =
: | (e} create a for- information;
“(d) Help students foim a: cogniuve ‘bridge. hetw:e
S i ) ohe topic and gnothés s
Development * | Data.is: presented and explained. Handouts' .
L should be -used- if there, are ‘many facts. . Provide
students with-examples and appxicaunn- ot' .
s material p:esenc.a =
*| Closure This refers to actions/-n ments, d'ﬁSQnEd

\to bring 4 lectire to an.appropriate conclusion’
and to nelp oxglnhe atuden!: J.ennin m::ivitxea

(2) sunmary/re af information presenteds
.(b) - probing quknuons toald tranifer of laa(ning, i
(c) lextending what has' been. learned, to |
situations;:
(@ npplying vhat -hasbeen lentned tos nmuu e
ea.-

The lecture: '\Bu




nformation. *

o A‘zb;h cqverfhéééhg énx;ten_t.,o‘f\ the ‘textbook




‘!ho hctun lhou.ld hzvg an atfact.ive introduction.

of set 1ndn=t£on are to‘ att:act




"q,uesti’ons,_ use véf; g‘e‘atﬁ}e;' ‘and. ise “of, ‘visual .

m;e\ uu of media stimulates sevetal senses._

e b. Conside: the mnst appzoprinte madSum to uae. .

c. Be faml.l iax vith equipment ope:ation and p:oductlon 2
| of hasic_ug(ructional materials. ' :

In large-gr.bup inatxuction voice’ amplificatlon

vnnd vieual p:o:ection are t:equenuy necessary.




i students. 8

' .
o , @ Be consclcus of ncn—vexbal' hghnvionx.

/;id aeudenca in uhtgining\ good notes for revieu..
b. Provide handouts Hith new tezminology and, e!er-
P “p 5 e v ot
% ences. 3 : i '\‘\ 3

on overhead’ ar , o 1n ; e

‘Itﬁ the rat of 1deaa :hat in mpo:tant.
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Diaplpy an, ‘interest in the topic 80 as to motivute;

| 'b{ EJ, 1m1nate aistracting mannerisma and peculia:lties'

.. AOutune headings andsuh-headings on the chalkboaxd, .

ace 1ectu:e denva:y to anau for note-tuking. '

i




1 ) %o promote’ r,hminking during the lecture and

toialxou) the: teacher .to dew}elog the topic in

N . clasa. ¥ ¢ o C e

“be Reading assignmenhs shoul.d be easily comprelfended
» by atudents and not xaquire an 1ntroductoty
'1 lecture. ¥ i

<. Raferences must be: zeadily available.

d. Avoid Iengthy zaading

_Bsignments that students
. "win fan to.‘complete.

15. mm_xfmm e e By .
’ ' Up ectuzes :egularly to include nev. research

7. s vand elimnaté obsclece material.. - #

L b Bliminate material ~thut hu become available-

t %, in print.”

\‘ The Dis'cunplom‘ Experiential Teaching ', ”

a 1ectuxe bhe stu spenda the. périod,
rt from ‘any, time allovéd for'iquestions,.
ln us ening'to, and taking notes of, a continuous
., . €Xpos. t.lon. Theré may “be a féw. questions,’

& SR . : & it ;
% a. HKssign reading ‘on a topic in advance of class

v'@et Asmm.uiza .the rnding at! ehe heg}\nning of clau.




. L o \ « 127
% ¢ % but there is no discussion..- Tt iswof the
« 5 ~ essence of .a discusgion period.that: the student
- is ‘expected:to participate in discussion, @
. and the:e ig this justification fér treating™
the discussion period -as a single category.
(Oniversity Grunts Committae, 1964, p- 60)

% talk and rnﬂm-riun Hﬂnkinu [1:;1135

in originall. 1ta puxpoaea ate” to stimulace analysia,
encourage, inte:pre:ations, and davelop or change actltudes'
(Eocvez, 1988, p. 121). Hoover stated further that.

R althouqh i.t is a poor means of disaeminatlng 1nfomatian,

discusaxcn is effective vhen there is cont:oversy._when'v K

fucbs neeéd ‘to be sczted and sifted ‘or ﬁkoblems nsclved,

or for uchieving hlghez cognitive End. affebtive objactwes. ;

% L& . ’ Group: discuasian provides an eppo:tunicy foz !tudents

a number of people to gain expexienca— in integrating
hcts, formulating hypotheses, amassing - ulavunt evldenx:e,
And wa]uuting conduuions' (chenchie, 1978, p. 50).,

C G The discussion method is a student—oxiented, pattici;

\ iBsues and making decisions (Daviesy 1981). : It is/

how_eve:,. not well_—uqit@ to large-group instruction
as groups” should ‘notmall‘y range from the ‘optim\m/qize

5 i
- to pxnctice appllcation and c:itlcal’ thinking and for

oo them to receive £eedback on tha zesults. "A group.discussion’

permits presentation of n variety of p:ahlem “and enables :

pative meghc@ which is- especially su“:uple for exp;agning




'fuce }seatlng arrangement to he effacti\re. . Class:oom‘

. size and’ cnnfigurltion csn"

:hus be a sexious limiting

Eactox. Large lecture classes :hould ‘be divided into

smaller discussion g:oups ior effective intersction

(Roove:, 195}!).. ¢

the teacher's role is
authority and expertise
“rsion. But ‘even the need to-clarify
. cohcepts with the students and l:o ascertain
<. whether signals-sent are in fact beling received
‘. moveB oné away ‘from being strictly a-transmitter
of informat:icn. (Eble. }976, P...56)

g so:cinelli and Lngothe:ics (1982) noté three situaticns

when discussion’ is & pamculany appropriate strategy. l

: when the teache: wam:s to use- th‘e resources of the group; ;

in-order to motivnte s udents for future luzning; and

to taach students’ hw to :I.ntegxate and apply knwledge !

!ox pzoblem—solvinq. : :
gtudies of methods designed.

) Following a review of
to eompare the effecu.veness of various teuching strategies
in p:omohing thinklng,rﬂligh (1971) c),uded that yhe
had "not found a singla study to suggedt that lsctt'it‘es

stimuluta thouqm: better" than—«dinéuasion met}wds" (p.< 32).

2 A g ik
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o . ik a
i, o .
i i
E

e -notes that group

p:ovide

+ o ad ussinn p:ovidea an opporcunity £ox students t:o p:actica

fl'he:e can be diveuity in the siu of discuaaion

g:oupa, 1n tha pnrpoue of the diecuasion, and 1n‘ the

‘ Th:ee different formdts fom
used;




' ~51n=e there in no hmediata evaluation

130

Eorin; or it may be present_ed on videotape or film,

Cahe s:udigs are usuuly used to aid a:udents in 1denti£ying
undezlying pzinciples or_in solving p:nblems when thete
1s moze than one tight answez (Daviea, 1981). It is
thought’ to -be a vnluable form of diacussio}\ for nursing
atudeht! as it: gLves them puccice in_the type of decision-

making they wnl have £ ﬂo as nurses. 'The .case study

nnq kncwiadge, cancepts, and skills ‘that - may have

¥ beeﬁ learnéd A.(.n prwious coutaea, or: which the’ studenta

“rei dings, lec:ure ,.ot “other" resources gucnqa’ghie.

ly lleane 'storl\ing

1s ‘moat’ ef £ ve’

.in g:oups o£ twelve paople
'l'here must: -be’ a ].uge enougb nmbo: to 'ganemee ideaa

4 but the . number muat .be small enough tu allow all. to

" participate.

" Romiszowski (J,sal), /notes char_ the

developod eo pmmote ‘creative p:oblm-no].ving.

/
pexmics uninhibited participation o& an g:oup members, ¢

;xs s m:ended to develop student ubllity to solve p:oblems« g

xpectnd to ba motivated the by -case to lea:n !mp

'noéve:. 1980, p; 89)-:

f
|
B




131
of iaeas presented. The technique is especially useful
- r.hg sections.of the nursing educution pmq:am dealmg /

with human relations’ p:nblems‘

- .- Buzz_ groups. . These are shost‘-lived groups; “lasting,

) on;y,«a ew minutes, that usuully focus on one- asyect-"

of a probleém. ‘Thai: most impo:tant Eunction is. to

_provide. 7expnnded oppcxtunitles*fo: pa:ticipnticnr in

ol B £ problem-snlving diacuaaion 1] '(Boovar, 19ged,’ ﬁ. 12)! ,. " i
% C: The Philipa G-E uchnique (Eoniszm@h, 1984, 'p. 160) -
S . ‘ia‘i "exaiip
o 3 six people discuas a givn topic for. six minutes’ [§-8 IGB) .«

echniqua in which "a group of e .‘ 1

'.!'he tcpic and rulea of diacussicn ‘must be cleatly defined | SRR X
14 be p:ovldad with a aiscussion guidel '’

Nev points zaiaed by, each gruup a:e zepo:ted to/thc

p = larqe greup ‘by * the group npokespeuon. The technique

e ,i' valunble foz nu:sing educqtion‘ ‘since 1: involVes‘

au\ s:udenta in problem-solving ind is, ensily carried

out ln the :egulaz claasxoom setting wit:h stud nts merelyt

we tu:ning dn’. thex: auts to, meet vith those sauﬁed behing .

i N und adjaccnt to ‘them




E A
and ana’ly’ziné and evaluaunq.evidepde so that g'érie{alvlzation‘s
can- be made. ! )

) b
A xevieu of :he uteucu:e pe:taining to effecr.ive
tactics to be used duzing diacusnon pe:inds has yiel{ed
suggestions’ which may be worthwhile for: teachers: of
¢ nuraing to gqnaider when plannlmg instructdon ‘o iﬂcorporate

“the Gag, of discussion.




SN P

mnnnim It is important for the teacher tp plan -
tthe for discussion so that it will not get under- way

just ‘as the class ends. She should prepare an outline

i'
!

in advance of the. discussion to contain questions dealing
with the basic issues (Hoover, isaﬁ) .. Enopke and.ﬁefkelma'nn

~ 0 (1e78), note that."the discussion Erequently suffe:s

- from teacher misuse, pzimuzily 1nadequate teacher p:epat-

;. ation® (P ZB) . 'rhis includes informihg students in,

Lo expended. It ia impoxtaﬂt that in‘ the prnceu cf planning

for discussio ;- a:rangemenl:s £

o:gunizltion of seuting, and uettlng, of a time li.mi\:,

e 1§§1) . E:ble (1976) confizms th&a, obsarving, thht '!tndents

S ldentificutlon of . group membar v sel;cucn of top;\c, a
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s ’ also resent discuss_ion classes.in which' they:. are exﬁected . ‘
‘to profit .solely fnoni" zhe‘ 5alfibaked ideas of other

stidents, with o correctives from facts, experiences,

and hard exacting thought' (p. 61).
$ o ‘; The Hale Cummittee Repe:t on underg:adual:e teaching '
sy )

methcds in G:eat Bri:axn squests that. o f ) @

i The i on-'of more by discussion
Brae e . is beneficial only .when’ it can be matched

- % by a corresponding, increase ‘in ‘the amount .
s of private study- done by' the' student, so that:.
g he ‘comes to the:meeting ‘after having. done. ' 2R

i

i

2 (unive:aity Grants Commttee, ‘E
)

: i:om on p:wided in th:ough obse:vatlon, L' % {
4o thrnuqh pe:sonal experience (Eower, “198@). - - ] o

- ! Bssinnlmhs_dum Just as with a lectu:e," £
‘ , there should be'a définite begim\ing, niadle, and end-

toa discussion period. Mcxeachie suggsats that effactive

“discussiona may be " stazted by pxov.ld!.ng an. exp }ence

~thtough a lecture, £ilm demanstration, videotape, o; . ’i

) tel playinqy ch a means o 1 queation designed to

(P s/ti dlate Ap5lication of Janalys

of “facts; lor" \:.hrongh'

" Discussion 1eadera,

i/
/the XntrodJction of conb:oveuy.

zequt:a skul in 1n1tia ing; and dweloping discussion, ?

appuising wegteaa, and encouraging paxtiﬂ;paticn

‘(McKeachie, 1978), and’ students rfequire g\\iaanc; in-,
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the. -f,o:muintign "o‘.f appropriate pmblemvs for d’i.scussion.‘
Prior to the actial discussion the teacher _shou;d,cla:irf
the‘»kiﬁﬂ of discussion to. be carried out and its objectives

. (Eble, 1976) . S : .

i n_ey_glmng_d;_s_cmma Onge ‘the d‘ivscués‘inn' has' .
been initiated, the teacher o: g:oup leader: must grw:.de

’ - guldance but she should nct ptcvide anane:s o: solutiops

to p:oblems (Howez, 198!)‘. chaachie (1975) nat:es:

: ,anhuhly nné oﬁ ‘the most common bauie:s te.r.
.good’ discussion, i.s the instructor's tandency
to tell’ the students the answer. or’t

the solution 'in- abat:act or::general tetma .
i befo:e the ‘students have: developed: ‘an answer, "
‘or ;meaning for" themselves:-: Of 'course, 'teachers
can‘sometines - save time: byityiqg things togethez

LISt .o: .tating.a’ generalization tl emerging:. | ”
2 ut all. too often they" do thi fore: the - -
clan is uudy £ ) ¥ .

ity (p

Questions used by both the discussion: . 5
= leade: and pazticipanta must - be cleatly and impaztially' :

stated (xoove:, 1986).° They shuuld be :eal questions, " - -

’que'stion.a uf intezes 0 students nnd nnt “"canned questicns

4 such as thoae Euund -An teachér 8. manuau' S

Reul questions, howeve: t:ivﬂal, have ‘theq; . i -
effect of ‘grounding . ‘the- dialogue or discussion -
a reality. that will gain-'dttention: and”
s inf.euat, even: respect.: . From thére, one “hag
' . - a-chance to move on to big questions and peérhaps .
. maka)bxg questions geem’ raal (Ebla, 1976, o




Of, the three types of questions that\characterhe
discussions, uvies'(lssl) states that evalua/tive questicns
(1nvclving~=n Opinion) B and inte:p:etgve queséicns (mvolvmq
an explanation) will stimuléts discussi to a greate:

éxtent ‘than factual questions. ‘The latter méy be used

or e;la],uati;u questiong Fequiresa ‘nighier 1!

pvel ?2 f.hi_nking

scuss ons (Eo

ver,

encou, qge puucipation by *tinq the ‘Txpectation

nts .a e to pa:t;cipate Xn disc

. explaxnim; the value of dncusa(ons hy an:angL

%hcle if, possible, 3% calling tudents by nane,
i »by capitalizlng on ;tudem:s' 1nte:el’ts"

y VA ; knowledge, by acknowleaging paxticipaﬁom 'nn

to begin.a discussion, followed by ir{t_gtpx: etive guéstions,. -

‘and evaliatiyequestions. The use of open-ended i_‘xtgrp:éiive 3

Vﬁbwe'v‘et, individ a1 cont:ibutions sl hld be brief due
3 th.at hhe teacher .can_ .

ssinns, by %




should" ndopt

‘*spokespetson fcz eacB g:cup

. and snmmatize and unalyse l:he conclusions :eached. )

- When conflicts arise, as

f:equently happens du:ing ﬂiscusaicn penods, McReachie
(1978) suggests that the teachex should use. the ccnfllct

so that it my cnntribute to 1enkning thtough :eference

to the text or another authority ’s a4’ zesouxce. or asking

those u:{th conf]..(xcting peints oE view :o change sides

and 3 B at for

pﬂint of view.

"Such a’ Eechnique seems to; he effectlve in developing

! awareness of thé stxangths of otiie: posltioni' (p. ALY,

*In dea.’[ing with contzovezsial ieauea, the’ teacher

cm. poaition and let. the- gzuup deal‘

wlth he issue, wihh the.’ teacher acting as a chairperson‘

{
havg heen disn ssed, iteﬂa shculd be’ established

as to,an acceptable solution, and th altexnatives should

be evaluuted- (cheachih, 1978) . If diacusni.cn is conducted

'1n a small-gtoup format, 1t w.ll]. be hecessary for a_

o report briefly on tl\e

hy‘ that g:oup g0’ that the large graup‘

po&ntn uise

g uxn derlve genen].izationa as awtesult oE the dis usa&om o

1137




-is‘useful to stimulate thinking, to give -:udents p:&ctice
in applying knowledge to. ~prob1en-loxving, to notivat:

Atndenta for fun:hu ‘udy or to do teaeatch. d to

promote. al:t!.tude change. Thus the ob]actlvn of instruction

~must bo the utntlng polnt for determining the instructional

_‘ -strategy. seating urangem:nts and aptimum group size -

make, the use of small- ~group; discussion aifficult within

‘the usual setting in nu:sing‘edncat!.oia with the exception

£ buzz groups. ‘These ctan be e!!e\ctively used.

. Figure-3 contains i!ozu’ﬁon pertaining 'to’ the

. g B
selection,of discussion as an instructional atrategy‘

-\au well as the stepu to -be foiloved in carrying out

discussions. - ® o d Cuen ;
1. Atmosphere: E g

a. Cu‘te a 'taluxed but o:gan!.ud atmosphere to

'encoutage discussion. - o B

FNE B Avold o:fetlng av peuonal point’ of v'lw vhich

may be biand. -

ATeview of the lite:atluxel'hn..s shown fhat Lﬁe diicmslo;x y




i \{m:xoduction d

. The discussion is &n effective strategy

to.use when controversy exists, when ptohleml
) 801! hen higl h

cognitive und/ox affective objecti

are to be achieved It n axp.:ientiul

method which provides feedhlck. Three:

formats for small-group discussion are

case study, brainstorming, and buzz groups.

Récommended Not recommended

“To biing about. changes

hen cine is at
a premiun as it &

in attitudes; for
is-a time-consuming

problen-solving; £o

exploze issues and | process; when >
make decisionsy when | he objective
comnunal effort is is the impart:

Likely to be more
productive. t]
individual eflcxh!- . 2

Derive Geperalizations

of factual knav!edge. T

Deﬂng,,
-problem

What is the’ prab)em or ub)e:zlve of the
' discussion?

Explain .
Purpose
and Rules

What are ‘the rules of, the''specific grcup 5
format? Tasks, goals and assignments .
of mesbers must be clearly defined; set = ‘*
a realiatic time schedule. Jn

| piscussion

. Get relevant data; establish critexia

for an accepcabxe “solution; examxne possime
solutio 3

Derive
General- ;

| izations

‘ evaluate alternative solutions; restate .

Feedback to the large groupif necessary;

najor ideas or concepts produced as a_
result of the discussidn.

= sl o
o s pe =fN 0

&
Purpose apd procedure.




"2, ' .geating: - ; o b
! a. Arrange seating so that group tembers can:see

and hear, each other. " . =

% J 'b. Seacing arranged in a ci:cle or ho:seshoe pxomoce.a N

student-student discusuion. . W |

e w;th the xegulat classroom ssatang ar:angement'

the teache: tends to dominm:e the diacussmn.
3 Planding: |+ - 4 .

v a. Plan adeguate time for discussion.

b. Prepare, an’ .outl ine conta,ﬁxinq .suggested ghestions

to stimulate discussion. i g o
c.’  Inform studenta of discussion topica in advance_

- ' i s0° they may come prepared. - - @l N b

-Plan ozganintion of seating and identifyd group
‘members. 5 g :
5 e. Discussion is a time-consuming activity. Be

éuxé the topic is wo::hy‘; of the time and effort.

$tudents must be prepared for discussions' in
order for them to be worthwhile.

AT b. - Students ‘can obtain the necessary’ bu‘ckgr'cu;xd '

1n£omation thrnugh pxe-n&'dlng, observatiom

Wwtt . or pe:soml expezl.ence,

s 3
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-5.. “Beginning the discuagion: -

a. ‘feachers can, stimulate discussion with an intro-
ductory Técture,* £ilm,  videotape, demonst:at‘io}; “
n: role-plaﬁing, by introducing controversy

or thxough approp:hte questiens: ’ e '73

b. »The type of discussion and obJectives of the

X v discussion -must be cla:lﬂed.

6." na.zmmux.magme'”\ N 5

a.  'Provide guidanee and. focus but pot snlutionsb

“to problems answers to questions.

‘b. Appraise pro ress apd_enbfnut‘aqe participation.’
. w LT '

a. étate ‘qixantiena "clenzly ;nd 1ﬁpnrt1u1f.

b D‘se‘questigns of dnterest to 'stucients--

! Factual questions may be useg tobeginadiscussion.
d. "Inte!p:etative and evaluatlve ‘questions are -
bette:’ ta _»sl:nlulate discusslon.
alle ‘Open:e'ndud qu‘utioga require a high‘e‘r level
;i ° 4o£ thi-nking than closgé, factual questions.

‘a. Observe the group process and organize. groups

80°'as to encourage all to puticlpateﬁ.

Coe
b. Limit the length of :individual gontributions.




c. Inform students of t);e value of diacussions R

and that they are e;pecud to participate.

hear each ‘other:

v..a‘a. 'Leum and use stud nts‘ names.

of knowledqe.

+ 9. Bsk questions that have

o2 Of factl.

o
Ask studenca to change sides ana argua for -

pnd become avare of the strength. of i€ opposing-

-point of view.

10. . Ending the discussion: ) ¥

as, Th’e spokesperson for each sinalls g

B ® - " report briefly on new point

group.

< . ¥ 3
b. Evaluateal solutions p; : \ee 5 b

‘to cxite:iu eutabliahed. . j
el S’Pmmuize and analyze concl,usipna :auchcd: iy .

Derive genexau ationa. * E o

H

{

i

a A::anga seating sa that studente can see and -~ B %
N ’ {

i

H

cel @ By o Ve




LéCtur‘e-Discusbsiroh 5 An lgfféctiig Combination

tactics, rThe ;segond section.xnvestigated discussi

s an inat;xuctional strategy. The réview of ;the 1itetatura

5 1nd£cated that both methods are valuable; uud‘together

v they can mak'e a significant differenge:
%1
lln .a ‘course in which the lnatructors wish

would tpus seem, to be a logical‘and pupula:-
%' choige. . The lécture can effectively present
. .new 'reséarch findings; the discussion can
#.. 2glve .students opportunities to analyze. the
i " studies, find relationships, and develop gen-
- etalizatinn (HcKeachie, 1963, ] 1127) g

new | mte:iu in lecr.uze tem and then encourages discussion
L about the material, Broadwell (1980) observes that

. 1!: 18" uaually an effecr(tve strategy because it involves

sl'.udenta A thinking “and “na, provides

:'feedhack\ to- the studgnts to gnable them to evaluate

" their learnin

Gexlach and Ely (*isu) ufe: “to the ].ectu:e-dj.sr:uasl.or{~

auatagy as "directed dim:uuion" when t:hsy note:

L3 o5 Dlging the lectuze-discueaion the inatructb: p:esents -

i ks to the instructof on atudent th‘hklhg,élﬂd pzovidea‘
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.Exposition and inqulry nxe very seldom used .
. exclusiyely by any teachef....There are points - . ‘
between expositiaon and.inquiry which 'will 7o
probably be the 1ocus of most teacher and’
studant.activity.. T
[italics in original] ia not, just a compromise, : |
but: a' valid ‘device for“alternating. methodsy *
during formal cluses or during -entire
unit oi study. (p. 1 Py e

: Coabin us-/z), agter conducting an exte nsive revieu/

of tesea:ch conce:ning lectuxe vetsua disuunsion methoda y i

ectuze und

ported the practice of 1nc1ua1ng both

:hing a ccurae.- The bnlapcn "

discusaion methods in &
might Pe detetmined by “the > xela.r.gle emphaai! placed

hy the coutse bjectlvas ‘on acquizing knwledqe as compn:ed

©owi h. acquiting cngnitive skills, students' opinians %

regardipg bo:h methods,, the;skilla oi tha Lnatructor,

and the aconomica of ,ha s.{tuation

;ostln noces .that- "the evidence is scanty’ and aon— y £ H

N flicting as to. whgthe: or not 1ectute aupplemented‘ i e

&

re.

wlth separate small discusaion clasaes aze any

= prqductive fo: tenching»hcta and pzi.nciples than

a combination: of lecturing and discuuion duxing bha’

& same class section” tpi'12) but eha' given’:he choice.”

hetween lectures with small diacuss’.on sectuna, and b

9 ‘lazger lectuxg classes with aome opportunity for r]iBCl‘!ssiOn . b~




¥ ' e duting the seasion, there is a Bllght tendency foz student’s

B a0 to prefer ‘the lattez atraﬂgement' (p. 12) 5
'4 The xectuze—-d'iacusaiun 1a perhups the most ommon

.comments, "and- cln:ificktion' (p 66,’67).

m cluify anrl emphashe poim:s,,pxesent £irst-handex xiem:ea
of tha lacfuur,_ and piasent an. overvlev of a-ti Lc

<L N while the® discusssfo an p:ov.lde st:udants Yil:h the uppur-

‘ tunity to analxze studies, find relntionshipa, and develop

genualizaunns. o s 5 .
Although it is :gene:ally difficult to.'generate

discussion with very luxge g:oups, the:e Ate specific

group structures’ which provide opportunities for two-

( oway as well aa 'onn-way" communlcntion. Exémpies of large=
1 § ’ £ " group- lnst:xuctbonal aituations uhich involve abqomhination
§H ot lecture umi diucuuion or expoair.ory and experientiul

st:ategiea and whieh might be pxaccical for nursing
education are tha postl-ctu:e t‘o:um, the panel forum,,

and he symposi.um (Romiazwaki. 1981)

can’ be ,uud t.o p:esent mate;ia]. nnt"readuy availahle.
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N -, m:lgmx_e_iam The poat&ectu:e forum is an

# ¢ »: open - discussion deslgned I:a help students clarify key
d ccncepts ptasenr_ed du:ing a lectu:e, derive implications,

- and: make connections and usaociationa. Limii:ad group

J intezactian takes place, wn:h exchanges heing between

the 1ecturez and the :udents (Bocver. 1985, Romiazowski:
eE 1991).

’J.‘he panel fornm follows .a dxacuasion

by a’ panel of !peakers in front of a lazge g:aup. . The

forum itself lnvolves audience pa:hiclpation th:ough

cotiments or quastions. This fonm thus i.nvolve pa:tici-

paticn of the audiance with sevexkl panel ‘member

. Questions ‘and answers are brief (Howet, 19aw; Romlszouski,

1981) . Thq pqnel can be made up of guests or ofr studant;

who have been assigned a. topic to research. stncements
invclvlng tacts and ‘opinions: are. p:esantéd to .the class.
Panel members then interact with each other ‘before other
class menbeu “ask que!tions or ndd comments.

sy.mmax.um The sympcslum is a modiﬂed 1ec:u:e.

~It consists of a sexlea of ations in whi.ch
addxess the g:oup 4dn a p(adetumined orde:. There. is

s no intua&ion batween speakers and ‘the group.  The

sympoa!.um is tolloued by a forum in which’ the speakers »

‘, q:articipate in an'open dincusainn. . 'l‘otal gzoup 1nte:ac:mn
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is ‘encouraged dt this time with thé aim Of integrating

- the various points Bflview expressed (Romiszowski, 1981).
in ‘noting that leciu‘:j.ng is likely to -continue

in ‘postsecondary education; Bhie“ (1976) - says that "for-
' tunately, lecturing does shift to many fcr{ns»of 1ntezactin§
‘discourse® (p. 42) ‘in Which the lectire is only one

' " part of the teaching technique in mbination ¥irN degon="

strations, discussion," and problen-solving. Hayter'

< ‘./' (1§79) and Campsey.. (1984) both emphasize that st'udents
should be’ actively ‘involved in Eheh ‘own lea:nlng and
thei: pa:ticipation can be enconxaged thrnugh the use
of queetioning to nncou:age discussion. Questtons cnn
" be posed by either l:he teacher or students. _'

. Knopke and Diekelmnn {1978) suggest using discussions

with questi -and 2 ‘ sessions, or a p:ublem—‘
solving, exetcise to provide. a ‘break between lacﬁuze‘
‘sections and a_uow utudnnts to- puucipate in the lactuu.

They aqueat a prucedu:e nhich may be £ollowed to effectively -

ln:egrate lecture and discusslon etuteg;es and ‘so*involve

students: . “ =z o A o T

This pa:ticipation can be encouzaged by dis-
tributing an outline of the lecture at the
"beginning;-opening the lecture with a statement
N of its key points; including .opportunities
» for. cla:tfication nt aeeignated l.nt-.uvals;

«




presenting problems that require independent, /

postlecture effort for solution; asking test- /

type questions pericdicaily to reinforce material
and stimulate discussion; and :elating theory
to pxactical applications where appropriate.

(p. 189)

Bioadwell (1989) reminds ‘the' teacher to allot time
for student participation.in discussion ‘when preparing
the outline for a.ptesentaticn. He also notés that
"effective teachers oftén anticipate the classiquueationa'
ot comments ahead of time, and prepare:for them with
back-up data or referendes’ (p. 19). .. When' dxscuasion
questions are prepared in advance of the leccure the

" teacher is able to control thé dlscussidn; |

A review of the literature has showq that lectn_\re.s !
av:e moie}effeetive_ -it used in conjunction with class
aiscussion rather than on their own. Throtgh an introductory
1ectu:e lnfoématicn can I;g presented and points cla:if’ied,
with discussion used to provide feedback and aid in
_fo:mu;atlng generalizations. A comhination cf the tactics
siggested’ for le::turps and ‘discussions can be effectively

employed in'the lecture discussion.
. X

Figura 4 p:uenta a !ummnxy of 1n£o:mat10n pertaining

to the J.ectuu-dlﬂcuasion as an instructional- ntutegy I

- '4
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intro@uctio’n

Lecture and discussion used together
provide an effective instructional
strategy. The postlecture forum; panel
forum, and symposium are three large-
group instructional 'situations which
combine the two -strategies. '

-opportunity. for analysis of studies

The ‘lecture- can be used to present
material, to emphasize and clarify .
points, to present experiences of the
instructor, and to give an.overview

of the: topic, Discussion providés'an

and development. of generalizations.. .

Present new material in lecture form ..

Present

Data ' & 3

Clarify Emphasize 1mport;.al;.t points; prov;d;
Data examples and explanations; 5

Discussion .

Discuss questions.and problems raised
by teacher and/or students .. - *s

Relate ’J.‘het;ry
to Problems .

Integrate pointﬁ of view exp:esséd)
analyze and summarize’ solutions; form -

general 1;a:ions . Y

Eigure 4. "“The lecture-discussion: i’uxpoa_e and p:g:cediue.

=




“to thoae,

“most

‘ relationships are’ involved’

_c:iptinn o£ the abject.

The Demonstration:

According to Mills (1977)
link ‘b‘EtHEEl:I. explanation and practice, -and makes .use’

of :man's natural inclination to imitate.. The },nte:gst

‘of even large clasgés can be roused a\gé held by & ‘good

demonstration® (p. 171).

explaining-and showing. It is used to show how something

works- or how'a sz}éﬂuteis cdrried out..

seful because they pl:ovide concrete xefarents for,
objaqts or; events.. Studem:s :elate terms and l:oncepta

192).

ents \rhj.ch they have ‘observed” (e

Hoover (1989)

dimenaicns and apat:l.al
- 185)".

ate when i

as. ‘view ing ‘and

possibly hmdling ‘the real objec!: is supeziot to

Denonstntions can also enable

the teacheér to pexiozm, within ‘the cluss:onm sattlng,

activities that might be diiﬂcult, dunge:ous, or ‘Costly

Vfo: students to” pufo:m.

- demonstration "is'the

The demonstration emphasizes:

adds thnt 'damonatzatiuns are usual.lyu

_Gerlach:and Ely (1980) note 'that “demonstraticns’ .




lon ‘as an'

A

te rap:esen:u a change of pacé )and almo
‘ -alvays mcxgaseq student - 1nt;zest,: The 'a, acfia.
! v-equipment is better than any descxipbﬁ.un of
t'-and-usually better than pittures of it
It helps !program’ the instructdr's lecture,
too, making it easy for the words and descriptio
to flow, since the equipment usually need:
to ‘operate in a sequence of some kind." Th
words, have much more meaning, being reinforced
- ‘with am actual happening or action by :he ¢
equipm nt: (p.n 8) R

© the 'demonstration combines both 1isten1ng anc] aeeing, _'

‘and it 18 gene:ally aqteed that . more. J.ea:nmg ‘takes *

plac= hy seeinqi than by hea:ing alone (Guine 1975). v

The’ demnnat:nuon allows the studant to apeculate ‘on

4
what. w111 hapyen, how it will happen, and why it vul
happen (Guinee,- 1978).,./ 1ts’ mujcr pu:pose is to ehow

. rules to the opezauon; it xelates puncxplea to real

world itvations.. ¢ - 4 et i ® bre




e % ‘.Romlezwski (1981) notes that "t:he yo{er of example

is often underrated in. education and ‘training. ; Teachers,

apel_mfi.too chh time 'telling’ dnd not enough time''showing'"

1p..316) . .He also points out that *many.simple psy&héma:’o:

skills can' be effectively 1ea:ned simply by obsexvati\on

o£ a demcnstz txcn by a master pe:fomex. with little

. . “or no need fo explanations”- (p.- 316). - ; N

i ' n?\xes (1981)" expla.{ns that™ the instxuctcx fui:

. l:o d.mpart both knwledge and ukill duzi,ng ‘a’ demonst:aticn.

since it is primarily an expoaitnry technique, the tactlcs
N suggssted for lectuzas are also appli(Zaﬂ/ for demon—

are, hnuevex, adé;tional facturs to

w ! strations. The: 3
y oL h}ne consideted if demﬂhstxat»ﬂons ar‘eAto be effective.

" | PreparaFion. “Mills (1977) emphasizes that a. jood

demonstration requires -‘ti*m! and trouble for adeguate

3 S Wihe 0 ion method very careful prgparation

y ¢ . .and organization: If things go wrong the effect-is
losh' (p. 41). Poor plannlng and lack of p:epauuon ¥
" can’ result in having faulty equipment of inadequate
safety precautiohé,\‘perf,ozminvg a p‘rocedure with §tep§

“ in !’:he wror;g sequence, o? failur,efto’ allow sufficient

preparation. Davies (1981) is in agreement noting c:?,




.

' model'a and. aimulations are freguently .used. rums can.

the inatrucj;o: anually begins by expluinipg the purpose

o % M g I 183

tj.me fo: the den\onatraticn and for students to practice °
.

. ) s

al p{ocadute, if necessary.

muj.m." Care should.be taken to ensure that

all studen:s are-able to see and heqr vhnt the instructo:

Ls dcing .and .saying.’ Davies, (1981) notes that this
may neceaaitate using small groups of abudents for

“strations unless closéd circult tele'v:lsicn is available.

*. For demonat:abiona teachers: shnuld :elect/eb ects that

au 1uge enough to be aaily seen or//use an opaque

pto;ecl:oz or an ovezhand projector !:c make am;ll oh’jects

visible
Safety. Gus.nee (1978) ‘reminds the f.eachet t:o plan

hafaty precautigns. ‘In nuzsing education it Ls 1mpo:|:ant

i
to thihk» of : the saféty of the patient. ' For this reason’ S ’
alsc be used effectively l‘demonstute a process without § i
endangezing patlents. ;Afte: zeviewing fum :eseazch !
Reidgerken '(1965) gepo:ted ‘that students £ind £ilms”

beneficial for demonstxating motor skillsi Time can ,  ’ |-

be controlled -and objects can' be enlarged-or xeduced. o s

Films are especially useful when demonst:ating a skill
or pkocedur_e toa large group as all can see the process,

re. In T rating a _piece of equi.pmenr. \ /

{Gf the” equipment and what students -should look .for,: . . /
: : % ; .




and then demonstrates the procedure (Davies, 1981).

The sequence of steps in the procedure should be emphasized

during the demonstration and their connection with each

% oth‘e!‘i)ointad out. Davies (1981) notes that some instructors

denunstfate'a akill or procedure slowly first, éhen
at noxmal speed, and then go over :the steps ve:ba.lly.

otheu denonstuto a gkill first.at normal speed, and

" then slowly;, emphasizing each step. . '.l'h!.l may be follwed

by a third demonstration at‘normu spae'd. Mills (1977)
notes that there is a dange: of going/fon ilst and also
of continuing with the demonstration fo: f.oo long.
He po.lntn out thnt a.gkill should be d onstrated Blovly
and:in easily assimilated steps. Students should be

A_ .given an opportunity to’ practice a skill and to receive'

\

Role-playving. ln nurung education, the majority

on their

“'._of demonstrations are given to ahw equipment or procedures. y

They can also be ‘used to denonnt:ate hunan relatlons.

‘Role-playing is such a form of dcnonutntion. S!:udents e i

act out roles they uul take in nursing to dc;velop'ir,n:-

active skills and to learn how patients may react in

specific situations. . * e

. Mthough dtmcnltntiona

end’ to be expo-u:ory since, er the ‘lecture,'

S ty are dnminutad by the !.nntruc!: t, inquiry can ‘be

£

0 -




i . F A
s . Bt
built into a demonstration by having students choose:j °
§ among a}ternative steps to follow:, ®
5 " The teacher permits a student to make a decision
. P . and to act upon that decision. If the action
o is correct, the demonstration is completed.’
If not, the resultant action is -analyzed and .+3
reasons for lack of luccaan are elicited from
the class. (Gerlach and Ely, 1988, p. 192)

” Summary "

. . . Demonstration is an effective instructional strategy

& involving both visual and auditdry senses. Providing

P . " c o 7
z ;- a change of pace, ons p student inte? .

‘ Y . . The ‘use of concrete objects helps students relate cbncap:‘s
i ' b

Bow and theory to the es . participate #

more actively in their learning. du:ing a’ demonstration

| ... ' than during a lecture as t.hey speculate on events. to
; take place and the reasons for them._ Teachers must

s ) - pteP‘!‘_’g adequately wﬁstrnions and follow pzc‘ncedux‘es
-, carefully. St}xdcn_l: practice following a‘demonatngioﬂ
is 'beneficial. ' '

. Figure 5 contains a ghart ;summarizing -thi uses
of and steps involved 1n/ carrying out a d:monstratipn.’

. ) . y g g
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Introduction ;| The demonstration is primarily an
o expository strategy involving the visual
. and auditory senses. &
pee ! Use - The demonstration is used to show how
i - equipment works or how a skill or
i 3 procedure is carried out. It may algo
i ‘be used to demonstrate human relations
situations (role-playing).
- | steps i = .

Explain Purpose

Demonstrate

Feedback

1

Explain
-|-Purpose

What .1s the:purpose of the equipment
or procedure? P,

- Demonstrate

Demonstrate the equipment, skill, or
procedure. Emphasize the sequence of
steps and their connection with each
other. Be sure all students can see
and hear the demonstration.

|'Practice

Provide students with an opportunity,
to practice a skill or pr‘;s,ﬁ:g. .

i " .. 7| Feedback

Evaluate gtudent p’erfoman,ce and provide
‘feedback to students. oS ]

.\ 'Rigire 5. The

demonstration: Purpose and procedure.

3 e
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a.’ Check ‘equipment needed for the demonstration.

b. _Plan adequute safety precautions. -

c. ‘outline ] pracedure with steps in sequence. L
4. Plan for sufficient time for.the demonstration
and for student pﬂ:tice Af a akill or prccedure

is anolved.

mmum: g .
a. Be suge 511 students can seé the inst‘iuctox. 4

b. ‘Smn.u groups may . hnve ta be used for :he demon-‘

stut{an unless” closed circuit televiaion is

availabla.,n" #

'aaan when demofiatuting to a large group ‘or

g usg an opaque or ove:h.aﬂ pxo:actn: to*make

" #mall objects visible. ' : & -
- ay ~"Pla'n‘nn!'etyl-bucauﬁions. B : i " [ 20

b. Consider the safety of ‘the. patient. - v

“~

Select objects that aza la:ge enough to ber




d.
displayed through the medium of £ilm,
’ a. 'Explain the purpose of the equipment.
b.. Tell students what they are ;:o look ro:.‘ 4
C. Bgéhasize tﬁ; ieqilence of eteps-in a procedure. 2
d. Dem:)na;iate a s_un or procedure slowly and

- «n easily assimilated steps. N :

Provide students with an oppé’rtuhlty for prac}ice.

£. ‘Give on theix .
. v 3 s . E
5. melmiﬂl_tlﬂ‘d&ﬂ: i . g
)v" "a. V'Pexmit\ students to make decialona du:inq a
procedure and to act upon them., B T
b. ’ Selection of the correct staps will " :esult
in the‘demonstration bung completed,
c. Elicit and analyze reasons for lack of snccess.
d. Repeat pzecedure um:il sEudents know the correct :
‘proceduré. : 1
ter-assisted I ton: The Possibilities -

Advancea in technology are foxcinq nutsing educacozs

to look at education and to nnd t:hose methods of instruction
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that will most efficiently and effectively ‘provide pro-

fessional nurses. with the knowledge base and expéiience
they require. This section examines- 'the. eduational

applications of the computer for schools, of nursing.

It considers, the qaéa for computer-assisted 1ns;:u’ction-

(CAI) and the problems related to the development of

high quality instructionil materials fof nursing,education.

Rationale for the Use of C er-Asgisted I on

It is expected that.soon all hospitals will have:

cent:nlizg_d, Jcomputer-based information systems and
2, A : N

all nurses wiil be expected to use a compute: (Mikan,

1984; McAlister & Cowvey, '1983). Hassett (1984) states

' that hursing 'gdixéatora nustlead the way in familiarizing

> léarning. e

the profession’ yith comput‘u .appllcations." She :eporés
on several computer<based education strategies such

as mutching students with clinical Bettings, simulations,

computet-assisted education, dtug dosage prograns, com—v

puterized objective test blanks and evaluation of clinicul‘

ncAliata: a'nd covvey (1953) note that nutses are

g startinq to :lke action t:o enauu that thay will unde:stand

'the tol.e of comyutet

in health, care and educato:a are

' inveatigatinq ways to 1ncozporute basic ccmputet literacy

.into nursing education. Levine and Weiner (1975) ‘dbaerve ‘.’




_master voluminous factual material.

_or animn:ed fotmt (c) lndividualized Snst:ucticn with

“upggted to réflect new knowledge.-

advantages ‘of ‘v:aém:im/; .the risk. anolved to the ‘patlent

160
P % : . ‘
that "nuréing sfudents must, early in their training, -
' It is. just this ‘
kind of material that ean he’shifted ‘to the student's - 3 i
initiative and the machine's capability (p. 1300). .
Tvo. studies of nursing education in t{he United
States showed‘ that although gtudents using CAI®did not
learn more than thuse‘ta\:ght Sy traditional. methods,
they took l.enktime to learn the same matérial and were
better aRle .to transfer their knowledge to clinical
1969; Huckabay, {

pxactice (Bitzer &

Holm, & Lee, 1979). " - . S
N:znan (1982) suggests four advantages o£ CA!.

“(a) immediate feedback) (b) inte:act:ive leazninq, through

tesponding activaly to quaetiona in w:itten, g:aphic

“the 5tudent ‘able to repeat part’or. a1l of 't ptog:am,-/
. *

and (4) availability. as CAI is p:ese:ved nd can be. =

Huckabay, “Anderson,

Holm, and Lee (1979) state that CAI has .the additional

and of . lowering . the student:—teachez xatio, as' one group

of students eah use the computer while a secnnd group

-adscisses content of. 18sues with the instructor. ! &

'i‘ha iaaat-:ead vidaodiac is an audiwisuai ﬁomat

videodis: =

with randon access capability.

The mate;ial on &




and motion pictu:es, _soun

*-group, or for indnp.ndmt' study. 5

g : = 161 ;

Loy can be vlewed as motion.or a single fzame at a time‘

Access to the disc 15 cont:olled by a computer, « ’.l‘he
abuity to combine the videc ‘output of the mic:ocompute:
with the videodiac signal to p:ovide textual and graphic
overlays is an excitim; development. Gaponof:, Hu:thur,
Bolles, D:aye, Jo:gensen, l(anikou, & Pliska (1981) :epon:
that the University of Waahlngton Health Science: Leaxning

Resouzcea Cen:e: hal'develcped several programs that .

are combinations of'tutorials and patient simulatlons

1n _specific .

;nuxslng subj ecta_.

The, sttength of videodisc lj.eq in three ateas,

acco:ding to Nalkar (197!-8!)‘. z(a) its Eluxibllity_

]
1
4
i
i
1
i
i
1

. |
i

in munna: of pusentat:!.on (mct!.on ‘or atill £

its xnznmation storage capacity, -and (c) its. rapid

access to ‘any paint. Hhen cemblned with tha camputer,

the 'videodisc p:ovides :uouzces for- blending still._ 1
=k

graphics, .and colaur

for Lnstxuction. ’ﬂxg paciny_,, amount cf 1ntezcctiun'v

and- 1¢ -son contro.l pezmxtud tha stuaent ue ccnt:olled

by the prog:am authoz. PR . ' .
,Ta Gow (1979-80) 'States that the most advant%gmua
falturo of thn videodisc is its capncity for a vatisty

ot
o: ins:xuctionll techniquns. It is. ono medium_ that

can scon and pxesent 1euaons in a 1azge g:dup, a “small
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- 3
pleasance, Townsend, and l{»man (1983) report that

schools ot nursing in the united Kingdom are J.nvestigating

_the applications .of the computer. They speculate that

.. with the advent of low-cost merocomputers many nursing

,8chools will explore this area. -
P .

Drill and practice.” Forman (1983) notés that the -

predominant ' use of CAI is still drill ana practice.’
"Drill-and-practice programs take advantage of the computer's

ireless éatieﬁee and ability to pravide immediate feedback
and reinforcement to prescribe, provide and monltor

potentully very complex dxill-and- ractice activities'

(p. 134)—.~ These .activities can alao be deaigned to

meet.a student's 1nd1vid|.|al needs. :

Bork and Pranklln (1983) observe that, while thare
is disagreement on the mportancu of practice in 1earning,
most educationu procedures depend on'it: to some extent.
They - note that' it is important for students to recuve
-feedback on ‘answers to problems, and thadt “a erudent's
to‘].e:§nce...‘£or' routine, repetitioqa practice: may exceed

aff instructor's

.available time .or’ patience” (p.‘-\‘!s) .

In nu‘rsirfg'educatioqv there are 1q$ny areas of the

i tx‘aining which could-benéfit from the-use. of computers.
. " ! "

Students have vast amounts of te‘r“minol’ogy' to ‘learn,
N " x . o] 3 . & ° M ’
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drugs to begome familiar with, and ‘sym'ptoms't:o recognize.

This learning can ce’:tainly‘ benefit from drill and practice

/,//using computéra until, studentg master the mate{ial.

fthe computer c¢an vary the vay in which problems are
presented, omitting information or presenting conflicting,
or redundant information. Pr'cgrahs can 'be adapted ‘to’

provide ‘students with additional information if desired.

Multiple choice tests are ysed in nursing education.

These axe Mea_uy saited to'use: Hihh the computer, thus

students can be provided: with ptac:ice in ' the typa of

‘queatsans they vu.l receive on exaninations: .

".".u.t.o.r.hlﬁ 'ru:o.:lal programs are used tc teach

the student as ‘a. teacher would in a one—un~one situation.. :

1eads the active J.eamex:

" "The "best type of tuto:ial‘
through a seriesof carefully plann§d quest:.ons to .somev
new undeutanding or knowledge of the topic at hand"

(Forman, 1983, P. 134) .+ The computer presents infn:mution

. in pangxuyh “form, asks € ons about ‘this info on

B and provides ldditional 1n£o:mation ‘based on the student's
:esp’onse to Yuestions (cobuxn‘ et al, 1982) . ,Tutorlgls
av:»o ‘especially eftec't‘h{g in int‘n‘:duc'in'g or reviewing
a: ébptc 6: he\achlnq ﬂ“Cﬁl"ICﬂpt-. .Bork “and Prinkliﬁ (198‘3)

.note. that the cwpntex gena:ated tnto:inl is a “valuable

¢ 1nstxuctlona1 tdctic as 'lnfo:mation, techniques, and ,

'n:tiwdes are. developed within :an envigonment in vhich

1
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the leamer is'invited and encoiraged to play an’,actlve
3 e %

- role” (p, 39).' . e 2 o %

snmnnn simlations in the i e Amversiseiog

with co-pnteziud -yatens mdeltnre collonly used inatxuc— )

.tional zethods of simulating ual-votld phcnnnnu. -
. i
's:unlationn, or con::ol.lahle vo:ld- are pr.ogxams P
. in which tRe 'computer .can be -used to simulate’ ?
_or generate enviromments for the learner so ~ =
- . - thnthemchanguvauublaumdoxplo:o situations , o S =
5 / : in a manner ‘that might have been too expensive, !
Lo & restricted by timelimitations, too dangezous 3 -
ae or too impossible .to allow ' the "student to
\ . ‘. Iexplore in- the’, zegl wc:ld. 4 (ro:man, 1983,
X . ®: 4134) £
“f
P Jacknow. (1979 an utata. :huﬁ Alnuhticm offexr
v the student thn ldvuntlge of engnghlg hl a yuctlce 3
4 oo i situatdon v!u.ch uay bo r ., until the stu¢ hes;. . ~
‘ _a satist $ 34 J.evu ofA pers shulations can-
=T ."provida a’'way of uxiniuug the stmhnt'l -exposuce Ea 2
a va:iety of pn:ient encounters. .This 1- accolpluhed &
\ i.un:hout tlsk to -the sﬁuluted'pauent, vhne ensuxing e v".‘
. i ) ',couistancy of student- ternce (Schl e Bolzgmer, o B h
5 . 7 % S < N
i \_) -8 parrand, 19m. d F 4 5

Renustic 1nte:active nnnikin linu].aton hQ\L{
3 been yrngmmad to exhibic phyaiologlcu lignl in :esponsa
i . .. ko ltudent—applhd r.renmenta.- 'J.'hay hnve p:av!.qud etfe:tive
4 Pt .
¢

i tuching Aid. on which to Acquhe skuls pxlo: to vo:king :
” Véth patientl‘tcm rhqnning' 19!1 li). skills iy "t




medical pmblem solving, ,includim;\iaqrmsis and the}apy, P
can be provided by simulated patient encounte:s through
standa} compnter tezminals. Such simuldtions prcvide .

safe oppo:tunities fo: studehta to.be sxposed to clinical”

sj.mulations.
- Gaponoff et al (1981)
advuntuges of pauant simulaticns Eb: medical educa)tors.
(a) they p: ovide ‘a standa:d set” of patz.ents/p:oblems;

(b)- they ensire that uze Student. has at ledst had some:’

hands-on experience;. and (c) they can be Jrun whenevez

2 computer :.a qvailablre.

faing appli:

"sho;xld 'have a pon t

conputet simulatlon s g

A cump:ehensive’

for use dh éhe Apple I:l.' mlcrocomputez ¢ AS de:czibﬁd

Ey Randall and Coleman (1951) ,\ it involves the ulatinnahipa .

bctween over na physiolog,ical variables.._ The:e are

- over. 680 pa:umetau whicb can be 1ndividually set to s

liet' the Ealluwing ,three: 4

Houve:, chey note: thm: the .

ive. effect .on the developnent n; o

[
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’ N 3
. ” nature of this and similar simulations’ is superior to

drill and practice CAI. ‘Perhaps there is room for ‘poth‘.

51 *v in nuzsing instruction. “
Taylor (1988) H:itea that.- "computer simulation

seems to pxoviée the * ultimate' alternative in 1nsttuctj.iona1
methodologies since it mokt closely approaches the clinical
e;pézienc‘e and yét‘ p:oﬁ;des the learner with a controlled
LI enhzonmant for learning® (p. 1217).. She describes .
L project carried out ’tl{:ough-ukﬁgbe;:'s’ Ministry.of Education
P e N etk Eevelop cémputaz sinulation units for use by nursing
students to merove the efficiency and Accutacy of their
R N A‘ - decision-mki.ng ‘skills" (p. 1218) Thmugh this app:cach

‘to 1eazn1ng students would -be ' assisted to 1ncoxporate

" skills learned early in nursing cou:ses and combine
’ them with concepts acquired throughout the p:ng:am as
L i ' well as -recall of pzinciples p:erequisite to nutsing
- i 'y . in the sciences and nathematics. S

Thrnugh the use of ‘simulations in nuraing educauon

it is expected Yhat .students will-become better prepared

to maké aecisions during thE1t nursing prog:ms as well
] as when they aasume their role as nurses. v @
videodisc 'to nuxsing education are excl.ting. It would

be eapeciauy valuuble in clinical ainulations of patients

o b * . . as interactive videu ayatems are more flexible in terms’

& o e ; .' C . i

X . i
| E The poaaihilities for the applica:ion of inte:y:ive

@
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of visual inageny than mcet computer-ass:.sted instmctional

systems. ' While :egular gomputer g:aphins can be time

- 'consuming to -develop; vi‘sgmls for inte:active vide_oqisns

" can be 'dey;'el'oped rapidly with cameras (Howe, 1983).

Althmigh there have been attempts hade in recent

yeus to 1nteg:a:e the' use of ‘the computer into nursing

edunut on, paxticula:ly chrough the use of simulation, ,/-

* int:_eg:a:ed videodisc, datah\ase searching, and computerized

testing, they have b\eén' carried out on-a ve:} small

sci\le. .Many»schools 6£ nursing have not begun to incorporate

the use of computers into their 1nst:uct!.on. Many of
the programs which are in “use are aduptaticns cE ones
produced for educa;icn in genaral(_ 'x'here is a lack

of quality courseware developed specifically for nursing
: 7y ol i

‘education.

Hawkridge (1983) gives. several :easons why the

quality of courseware is ina,dequate. Hany wrh:ers of

com‘ute: courseware are without training in education

80 they devise mat’e:ialsvthat are ineffective for teaching.

The of the is fr 1y unrelated
to what is taught and the content is often quickly outdated,

" (this is eapecially true of courseware.in the health

sciences), yet to update every five years or so.is axpen—

% ) ) 3 I
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sive. Frequently, Bawkridge states, the content and
presentation do not take sufficignt advanéage of, the

medium so' teachers feel they could haveused less costly

_means to achieve the same results. The quantity "as

well as the qulity. of coursevare /{5 1naéequate.

(. Norma# and Townsend (1983) :epurt that nu:ses'

expezj.qnces in the p:oduction of CAI mate:ials in the/

united states have shown tha¥ to pzoduce effective software
one needu the expertise of an instructional development
team. Since this makes the p:oductie‘n of software costly,
subjects chosen should have wide-:anéihg c;xzziculu'
application, should nm: need to be updated frequently,
* and should be ones that will be attxactive .to other
nursing schools. ' .
.0ver ten years ago Bancroft and Collins (1974)

stated that to develop high qualitydnst:uctional materials

for hu:sing education, it is helpful to have skill in

teaching, expertise in the content area, nursing p‘ractice
skills, knowledge of cechnology related to ponuction,
and expe:‘ience in ;:urriculum and ‘instructional deagn.
_hs this combinatioh of tal‘ents i_s‘ rarely found 1:_1’nne
individual, nugainq design teams are a ‘suggeated alter-

native. One such team.consisting of nursing faculty,

instructional dgygloée:s, and computer pgégrmexs was*

T . .
{ developed at the Wisconsin' School of Nursing. It was




found to be' an effactive vny to dqvelop quauty computex-
assisted 1nsf_:uction p:o?:lml. T
. Because there if" a shortage of gquality:computer

ﬁogums in nursing, adminiét:ato:a of schools of nursing

hust realize that the micre they purchase for
instructional purposes may be installed for some” time

before they are ubed effectively within the educational

'process (Mikan, 1984). However, unless administrators

are willing to begin to explore thé potential of computers
{:o assist in the training of snurses, there will not
be a demanﬂ for‘good courseware and thus little will
be pruduced. ) V

¢ 15 the :esponaibuity of nurse educators to

bedhe computer literate and of adminis:rato:s of schools

* 0f nursing to explore the‘potentnl of computers to

aasist in the training of nurses. 'CQmputer technology

is here r.o stay and nursing educatoxs must lead the

‘way in familiarizing the p:oigas&on with its applications"

(Bassett, 1984, p. 34). . :
compute: assisted instruction has . implications
for nursing education. It provides immediate ieedback_
to students .al}d t‘ea‘nche.ts)‘ it provides for ix;taractive
learning (most ef’fectivély thzough;h‘e use of the viFaodi;zc) iy
it pmvides 1ndiv1dunlized instruction, allowing the

student to zepent a program; and it allows. programs i
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(:o ber updated to includa nuv :aseuch and knowledge.

cmnpute: simulations provide utudents with exposure

—__ toavariety of nursing situations without risk to patients.
e . -

"" education.

/The introduction of the videodisc provides for rapid

access to a large amount of L;\fomaticn as well as flexible:,

paaing and presentation techniques. The quantity and
quallty of software for nu:uing education is 1Lm1ted.
Eoweva:, p:oduution will be encouraged only if there

‘1§ a demand. Nur_alngv educators must explore the potential

. Jfor: :nmpute:s.bto assist in the improvement of nursing.

‘G - isted I on Chart B

Piguxe 6 contalns a chatt u\mnarizl.nq the’ advantages .

and uues of CAI, lpaciﬂc r.ncticn, and intcmation pertaining
to courseware uvanubil.lty.
:‘ T ’ N
' .7 " summary
I"hin ?hapte: "has !ocuted ona uviev of ‘the lits:atu:e
ulated to uutagias and tnétics relevunt to nursing
education. \It has provided gharts 1n¢1ud1nq Lnfoma?ion
' paznining to tHa of each and
to be followed in carrying out the vnzioua stntag*'
Speclﬁ.c guidalinna for tactics to be employed in conjunction

with these s:uthgiu have been provided.
<,




Introduction rc‘u refers to the p:eaentaéien of material i
4 a.nd questions on that material th:cugh .
The

tha computer as quuticnl are ptesem‘.ed. v

Advantages Four advancages of CAI over :udi:ional
o methods are :
(a) lmediate feedback; . It
i} (b) interactive learning;

. (c) individualized instruction;

(d) information can be stored and updated.

Uses Ri Uses to which CAI can be put in nursing
~education are: }
(a) drill and pzactice; 2 i
(b) tutorials; and : H
(c) . simulaton T b

ot : . :
! Drill and .This has been the main use of CAI; bene-

Practice ficial in nursing education. when' learning
terminology, and factual material.

{

i

{

1

Tutorial Material is presented then. student is i
s tested on that material; the next material “ %
i g . to be presented is selected on the basis {
| g of student's respense. - i
!

!

{

| I Simulation Representation of a given process or @
S b situation; student can change variables
i and,explore situations; interactive

i - ‘ideedisc is eagscially useful for simu-
{ '.l 2 e X N lations. .

A Courseware Courseware is limited in'quality and ,
« Availability quantity; it is suggested that teams /
v s .|, be formed to develop courseware for
. nursing education to include nursing

. “faculty, instructional developers, and
ccmputq: programmers.

- Rigure 6. Cnmputez-usisted instruction (CAI): Purpose, 5
5 y ~ tactics,and courseware availabuity. .,
' S~ = ¥ g \
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In the first sgctxon the utentu:e peztaining
to the rationale behind the use of the lecture and :he
literature related to effective tactics for lecture
preparation and délivery have been' revieved. s

The second section has dealt with the discussion
as an instructional strategy. Constraints of .class
size -and Bet't‘ing make 'itW conduct small-
'gxoup discussions, other“Ehan buzz groups, 1ﬁ n,i:sing
education. £ s TR '

- Thé third section has degcribed the lecture-discussion

. which provides £o: diacussion within the’ lecture onmat.

It has been shqwn to be an effective luqe-g:oup st:ategy
which allows the teacher to presént mate:ial, clarify
points,. give examples, and provide an opportunity for
students to analyze "studies‘and develop generalizations. '
. The demonstration has been discussed in the fourth
sertion. It is effective when presenting information
abuutlequiwent or to demonstrate a skill or procedure.
Buma;x relations can be investigated through ':ole-pléying‘,
a fom of demonstration. g

’.l‘he final section has presented the rationale behind
the- use of computer-assisted inst:uotion in nursing
education with emphasis on Gbupheet fnalatlons WLoh
are especially effective for presen\:ing demonstrations

1;1 the health sciences. Since there is difﬂculty obtnining
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suitable courseware, 1:-; has be:fx suggested* tha-t teams
, be set up to dndab app:epriate'-uofnau. - s
4" % nursing instruction is to improve, the suggested
’ at:itaginn and ncﬂcl need to be congidered. . x;e‘cti.\us'

¥ should be uupplmanc.d by strategies that require students
—-—_. to becou involved in the learning process and that .
p:ovide immediate uuspmnnt of their efforts. Used

correctly, these stntngia- are a way pﬁ making nursing .

. them. 'In order to carry out ‘in‘atructior.x effectively,
nuis_iné educators must become familiar with a vlni.ety‘
of instructional strategies and nun:. I;-cone. nd'ept “at

. lesson preparation and delivery.

students do for themselvés what is too often done - for -
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CHAPTER V

SUMMARY, CONCLUSIONS, AND usmmlxm:(rmns

Summary and Conclusiops’

The nursing profession has changed and continues’ .

by “‘the economic, social, and political environments
in ‘which nurses function. As the nursing professipn

changes, there are new demands placed on schools of

nursing to develop programs to train nurses who can

respond to the service required by society.
Early schools of nursing provided an lpp:entiquhip
program with the nzvic‘e needs of the hospital being

_ of primary importance. There was little provision made ’

for acadegic training. gjth advances in medical knowledge,

more emphasis was placed on classroom instruction.

Gradually schools of nu'rung began to be located uithlﬁ

ities. Present ty baccalaureate programs
are planned, taught and evaluated by university facuity.
Graduateés of both diploma and baccalaureate programs

i:a :équi:td to write the same examinations for regis-

tration. Rngu:n:ioh of nurses is contrplled ‘by provincial

nursing associations, ~_w1t£_f':hu_ e;éept .“, of the province

.‘to change to meet the demands of society. It is Lnf\luence,d" .

/
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ut.oni:auo, wh'ere the Coll®e of Nurses is the zegiatexing .

& bédy. The CNA has recommended to the provincial aasociationa

v' that l'.ha minimum uquirement for entry to p:actlce by
B the year 20008 be a bacualauxente degree. . .
The CNA has gacomnended_implementatic_n of an
“accreditation program by schools of nursing. Eweve;

: such a p:n't.;:am has not been undertaken. "The ARNN has

"% ¥ begun to implenent a r Y P of appi fnr

schouls of nuuing wlthin :I.ts jurisdiction based on

the wwmm_umﬁn (CNA,
T 1978). " _'

Although bau_i: diploma p:og:;ms may pxwide adequate

t:ainfng for nnz'ies’,- thé:i‘ia-much that can be done

- to imp:o;e the ql:al].l.t:}a of instruction provided. The

#t -lx;stxucg;:n at st. Cla;e‘s. Mercy Hospital School of

- Nursing have u’cognized'a need to me:ov!, classroom

lnutxuction, and an avlluation of lnst:uctxanal pzactices

" has hecn cnnducnd with a view \to. 1mprwing the lt:ategiea

and ‘tactics used.’

o Ins:xuctou of schools of nursing have ttaditionally- ®

been pucticlng nurses. with emphasi.s placed, on their
cunical buckgzound :yather chan%thei: teaching ability.
Analyau of records at the Schdol of Nursing has yiqded

data. that indicate that nursing 1nstzuctors actually

, engaged }n classrnom instruction at the ‘School of Nu‘xsing
., . . ;

Kl
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- ‘lack fozmu‘t:alning in inatzuctional techniques. From
. classroom obu:vatians it was evident that the lect:u:e

. is the ma!.n form of lnstxuction and that it -is" used

pumuily to transmit information. The number and u:tange-
ment of desks, pazticula:ly 1n the first-year’ cl.asa:oom,

have led to the use of a’ strategy ‘which involves the

‘whole -group with the teacher being the' domlﬁant tig,pte.“
., 4oth claq;rooha are adequately 'aquipped‘ for tﬁe use:

of projected media.

Although the of lect to have

been: thozoughly researched ard lagicaxly uequancod,
: notes vate q_ena:ally dictated to students and/or: pusent_ad
on overhead transparencies; ilttle pwv_is!.o'n was made-'
for questibning or-discussion oi for ihdap’endeni study./

The loctuéo san be an etfective strategy for la:qé-grcup'

inat:uc:icny however it h not ‘curreritly ' being used

for the purpoaes for which it .is most et!ectlve. '.l‘,he:a‘

appears to be little provision for chnnge‘ot pace during
1nsq:uct1§n ‘periods, indicating that teache’ra :eqn‘u.n
guidelines for the p:euex;tatien of e_ftec;ive lectures
and suggestions for Vothex etfecti‘{a strategi‘é& for
large-group, instrut‘:cion. " The. nitsing skills laboratory
.démonstrations, conducted on a trial baéis du’rl}iq 1983-84,
appear, to have been well received by students;\who 1iKed
the emgll-,g:oup setting :or_ such demonstrations. These

. v <

L Ky . 2 "

-l

3
l
|

|
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demonstrations also provided a much needed change of '

pace.’ - - .

Examination o: timetables indicated that classes
are E:equently Lnauncttd by onc teacher for two or
thzag ccnucutive houzs with little variety in strategy.
or tactlcs employed. n:’ is difficult fo: an insu;uctat
to unun cnthuuiastlc with the same group Eoz this.
pa:iod of time or Eot sthdantg to be nctivated.

Students were,/ observed to be’ occupied throughout

. lectures in note-taking. In“order to ensure that students

had complete notes, notes were generally dictated to °

and/or prese d%on overhead transparencies.

Although teachers should ensure that students /hqvq good .
notes by providing huadings and sub-hudin_gs/, this may

be .done -in’ the fonx of handouts, thus ulwing studen;u

to lpend more time un:ening rather tmm writing. .
Funatxlps shown containad ‘g:eat‘\deu of factual

nate:ul, cluulnq students to nttampt to take notes

vhue ~iewing. !i_.lmnt:l.pn and slide tape: presentations

have_ uceptly been produced 'locally -under the‘éuldénca'
of the Instructional Materials Specialist Librarian ~
. ynd with the advice of content expe:ta\frcm ‘r.ixe School
of Nursiné. Prom interviews vfth students and instructors
" the researcher has detemined that atudents and’ instructors

) generally £1nd these p:eductiona tu he mn:e uffectivar

- 177

i
i
|
!
1




than commercial productfons. 'rhe 1a!:tax were £ound

to. contain too nahy tantl and Ln many ‘cases are ton

: lengthy te mnintain attenu.on. - ’

Al:hough there, 15 an .inservice education’committae
at the "School of uu:sing uhich Ls cha:ged with the
nsponsibility ot phoviding ingervice in areas o; mentiﬂed
naed, pzogrm at!eud during the 1983 -84, academic year

were riot :&'L_ated to imp of cl i on.:

sifice ipstructors at the School of Nursing-are generally :
- f

' not ‘trained in educational before cc ng

instruction, they require inservice training or enrclment
in np‘p:\')ptin'i:e courses at an institution such.as Memorial

University Faculty of ‘Educatiom. The Library/Resource

'pla‘nning effective educational strategies and tactics.

Many excellent resources exist, particularly on the

use and production of instructional media.

The review of the liter! on i onal

app:oprinte for~ nnuing education th' indicatad that

. Centre hasifew texts deéignhg to assist teachers in.

‘the lecture can be an effective strategy if employed. -

for the purposes which it best serves, so it should,

not -be AN S - Other es such as dlscussion,’

either alone or in cambination with lectures, demonstration,

and: P sted’ ii

on cah also be effective

and should be used when appropriate and if practical.




The at:ategy usad should be. detemined by the ohjecﬁives

"of the leaaon, the 'needs of the students, the personal
p:efe:ence and ‘nbilittu of the mutxuctb:, and eenside:lng ¢ g
the g_hyuical constiaints of the lnatm&tional setting. Fa .
e "Ghidannes \m@s’ti:or specific instxuctional oy, i
strategies and tactics were feant toiadd to the 1natxucto: s i k < ;

% 7 il teaching' ar.yl.a utha: tban to r.hanga it.. 1t is. hoped .

that luggaatinnu_ provided will pe incox;parated into
eich_ instructor's methods of Eeachiﬂg. It is ezpuﬁtéd ) \
that 1nstzuct~.o:u-‘v‘u11 continue to- lecture but: that tﬁey u," /

will also uae other :tntugieh ~Through the use of‘

EV -7 'l’he researcher- has noted that ccw:dinators and

inut:uctou have made evezy effort to 1mplement suggestiu

- made during the study ‘The uating arrangement :I.n th

= ﬂtat yea: clusroom has be anqed with the :oom b K3
# - being divided irto t;wn smallegy classrooms thzough the T

{
i
i
|
3 |
A '_ tactin:s auggusted their lectures. will mpmve. ( P . .' N ! i :
1
|

use o: the room dlvider. Tencheu ven p:ov:l.dpd vitb

lecture guldellnea for inplementation 1n ‘thé hu ot -
5

v 1984, & bookl’et containing’ charts- and quidelines w!-ll T
.be provided EJ:: use at ‘the .School: of Nuuing 1n t:)ne Q

Ean of 1985 nlonq wir.h spsciﬂq a\xg_g\_uons» for theiz T
implementation. . (TN i W ¥, o s

'x‘he Dizectcr of :h'S SChDQl of m;:aing has displayed

T a daep conce:n and 1ntezest in r.he impzuveme-n-rot

b




g in Hav oundland has caused the Directot to examlne

\, 2. Inservice training speciﬂcany directed at imp:oving= P

i}xs’txuction. It. is impoxtant that she show the staff
thné change is needed, and convcy tha importanca of /

1mproving insttuctl} to~ 1nd1v1dual teache:s. In. azdn:\

.to. dd tbis she mugt be uuung ta provide r.he necessa

tzaimnq, fanuities. and :elease time-to make 1: evidem:

A2 . 4 v
that she supports the change. N 4 ,/ . i

N The ARNN program Eu: appxoval of sclﬁsols of nu:sinq

iniuucuon at the Schoa uf'lluzsing, and many J.nd:.vidual i

teachers .Seem- genuinely in%ated in improving theix i
stechniques.. It is hoped EHat the increased inteust il

and sdccess ' of. those inst s whc da to. j

incorporate new’ tactics 1nt:o the planning‘and delivery *
of: instruction will carry over I:a any who may be :eluctant i
to c.hpnge their methods’ dpe to the time and effqrt reguired.
R‘écomendat;ena $

s a tesult of the findings of thi‘s atudy the following L
:ecommendations ‘are ‘made: Vi S i
"1.' “There. should be xmeaiace' inplementation of tHe o
: guidslinas auggexted to: spéclfic instructional ‘

sttategiau und tlcuca. TS

classroom 1nstruction ahould be undutaken. 'l"h!.s_ -




e

~to undéxtﬁk‘e staff training of -this type, it is-

¥ nttampting to !olve All p:cb]./;la in one session. ‘: -
Where possible, . inaervlce training ‘should be’ conducted

-~ at.the School of Nu:sing ta: encou(nge greater, nm?q\z/g A v
to. attend. - ‘ % ’ g !

As _uchgéla of 'n::;ing “d not-usually have theﬂ ;Esoutceé

:uccmmend:d ehut thu School of Nu:sing maintain

ties with. th~e Facu].!:y of Education “at Hemo:ial

ty which, in coop onwith the Instructional:

Haterial\s Specialist Librarian, ' may be/aﬁle to

assist with Lnsezv}ce education. Instructors ehould

be “encouraged to snzol i.n courses in the, Faculty

of Education that are deslgn!d tn pzovlde tuchers

With theoretigal and pzm:tical appiications ref

« instructional’ procedures. \\\\ : R '
‘It 1is recon end tha‘t the e be ax\r‘anged i :

so that an instxuetoz does not pzesent instruction

to one group of students in one area of content

for pme than one huu_z ‘at a time. If it'is found' -

that the timetable mubt be set up as it is then . .

. n , :
~it is recommended that there be more;variety in |
S \ R i ; £ i




5.

/, ths activities’ te. g a. 50 mmn:g lecture follewed

-

P /fer mall—gxoup instruction. =l -

other - riursing instructors in’ the pmvince to share

b; qzoup xeview, discussion or questlons, iullowed
by a fnm
Regular staff meetings Bhould be’ held to solve

inst:uc:igna.l problems and to’ pxwide an opportunity
Eoz instructors to-share ideas about educationa;’

immovations. - Mestings might also be held with

idéas and pfovide mutual support.’

‘continuation of the nursing skills Iuho:ato:y

ons is 0 as an effective technique

Cantinued local production of resource mat\eﬂals‘

" . such as filmstrips; slide tape pmductions, and

8.

booklets is recommended. These contribute ‘to a
sense of locu ownership and p:ide.
The Library/Resource Centre.at ‘the School of Nuumg

serves primarily as a. production nnd service unit.

.
: It is recommended that the expertise of the

Instructional Materials Specialist Librarian be

used in dealing with basic teaehing p:nblams and

effectiva media utilization technlques.
The Li.bury/kasouzu Centre shou}.ﬂ obtain a selection
of texta dealing, with instruccional ptncednres i

and instructional media. It is recommended that




a bihlio%zaphy 6! :escu::e ‘mite‘:ia‘lé whiéh are

_dvailable at.the Queen Blizabeth r.x Library and

the Eealth ‘ciences le:a:y- shoum be cempu.ed

to assist tuchen in obtain&nq uu;tqble ;eigx;en_ces.
The physical setting should be examined 'and adjusted
‘as mucb as poaaiblé’ given the existing buuaing,

to allw fo: mnze small-grnup instruction ana diacnsaion

’_ and to provide a more adequm:e clasar om £6T 1azge-grbup

11.

‘instruction involv!.ng the ﬁ.uc -year utudnnea.

a comlt_tae should -be eatabusyed to 1nvestiggte

.the application of compufers to nursing education .-

and the !euibinty of purchasing microcomputo:u
for use \ln the School of Nursing. vy
-
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Awhen was it revised?

. Whén was Lt revised? 7

whu is res;

.I£°86, who- coordlna:u the p:oq:m?/\\

:to achoo;s,

g mour.h, othu)
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. e i A
\

Where can information bé 'obtilnad :e\iatd‘in'g the -
historical development.of the School? LY % s

When- was the statemer} of. philosophy fozmulated?

y When _was the - atatament 6t OhJSCBIVeE Ebzmulated?

sible for dwelcping and 1mp1ement1nq

eauutional palicyf g

.what academic quuliﬂcaeions mnst Eaculty membe:s
hava? % r . ! S

A

vaow are membeu of the 1nut:ucbicnal "stdff selected?

what I.s che po].icy regardinq \the ratio of . students

‘to 1nst:ructo:s in the clnasxoom setting? e

pe :sonnel ) g




T,

. -;4.

15. .

I B 17
\.\.8.

12. “Who procéaaes “the appl.ications?

How is; the optimum number . detemined?

(Cnmmittee,

Lo 13., sy whom 13 the ‘final selection made?
. ; Di:ectot of" the ,School- of Nursing, vothe:)
" Has apzogtam of accredi.tation/appmvul been Lnithted?"

If .80; is this a nauonal or provincial pmg:a.m?

Do yon )mve ‘a nat of_ the criterh to be met for

acczediy:al':ion/ approval ?-

thn ucudemlc yea: 1981~ sz it vas atuted thatwu

‘was planned tn include fue nn!\vetsity courses

by Januazy 1984. Has’ ‘15 baen accomp].ished?
Whut cou:ses, 1£ any, have baen included?’

In the same :epott it was stated thAt faculty evaluation

= \policies aha précedures ‘had been developed to be

iﬂplemented in the” 1951 52 agademic year. Has'’

. this been 1mpLemented? "

" 'With! what :uults?
In the Januazy 1903 Hinm-.ea of the Faculty Comnittee .

3 Heetlng fuquau #as made - that students be gi.ven~

same atandard for wriﬁing papers.

‘,The Librarian

Pl § atated tnat she would assess yhat resourcés were

e availabls Ln the schooi lib:a:y.' What: h;s ttanspixéd?
N

-28. Ate you concezned about the number of 'withdrawals

b especiuly dgring the first year? -




S a1

.22,

28.-

- schools .ln Hlvtoundumi?

7 Was the inservice, L ve

of Nursing. To what does. this refer? W,

Are y‘ou concerned about the school n,;nding on
thci Canadian ﬂuxiing Asuocu't’lon Testing Service
e:uln-tlaiu in zdatian to q‘- standing of othé:
/

It vas nond in ‘the first year conlttee Report
;o the Faculty Exacn,tiu in July 198: that it was
ﬁllnned to hold a session on study skills in 1983- 84.
Eéa this been 1nplnented? ) il
ana the tutorial sessions in balic mé\hematicu

suggested in the above report been inutitute'n

o If ;e, with what results? : ; B e

v .
How effective have the '1_nxn1n\§‘lahl" been?
et : i B

Large Gxoupl held?

What topics have been cuvezed in 1nl&n1u t:aining
ln the past year?

llentinn was made in.the ninuto- oE the hculty "
th:tn Meeting of Janpary 23, 1984 of a conceptual
model; of nursing education being developéd. To
what does this refer? ' \.
In the Annual Repoxt of J\pril 1983 mention was

. made ot 4 "Master' Plan for Systematic Program

Evuulcien' that hls been develoyad for the School

N
i .







Ia t:il\a ‘allottea to the p:epar!tion o: 1essons?,

Eow muny weeka are planned for the tizsﬁ yem: pmg:am?

'Axe thue o\:n:l nes on file io:v
low ure th: students evulupted?
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17.

% ﬂallve: classroom pxeaentatlons with. the fixst Gt

' f.or 1axge—gxoup hatruction?

i

claas:ooh

ins tpction?i . @
CH %
on might beé. imp

How .do }ou feel n; 4
. *, & v . 2
Do you discuss methods uged to prepare fo: and

%

yénz “instructors? y

.lnsttucto:s given uuggentiunz for~ enccuuging

T,




ow many second year’ inltxuctofl are there’

|

t qul.llﬂcnuonl lulr.\ they have?

re planned for :h

‘I'om nny weeks ace
L %S

>prwg:u7

Ln “the seuond‘

peuonnal wunnted?
412, By whom, are they evaluated? | 1Y S
13. m numd- ate used o culiutc i:udnm: p:ogru
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- 1,5.‘ Dﬂ ucond year lkndentl'lec.i'l cuu!.ul expexfenu "
i RIS S SRy “in other Mlp‘.tlll? : :
If 50, which® houpitnln? 4 ; \ 5

hutmcti n_provided by second ydx inlt:ucton?

16. Are you l&tilfied with. t.lu quullty ‘of * clnls:oon 3 s X,

“{nlqhtb« P
e made’ oﬁ 1nst:nct£onal redlu

19, Do you dilcuu ot 1- .T

n youg oanion. vould i.hnxvlcm t:alnlng.‘




INTERVIEW GUIDE #4

1. How many; third year instructozs‘ate there?
FJull time. " Part tdme
Axe the qualiﬂcatiann that the'y must possess the

- Bame as thoae for Ei:st and-'second year ant:nctoul J

‘Hhat additional quauﬁcatlons should they have;

fAf any? * - / & E “
——
Do - any o£ the third. year instriictors have tzaining

in inatxuctional mthuda? e

What 15 the nozml tenchlng load?

How, much time 1s auotted £or the thizd yeaz prcqxam?
"How 1s this :ime nlloated? - ® L.
Classroon- _;_ «-“' s Cunical
Whe:e does the :eaponsihilxty lie for. planning

the cantent and time ulotmenna -
8. Are then ouuinu on ﬂle fa: clnsamom instxuct!.on?
9. How oite the program evuluuted?

18, What methuds are used to evalua\:e student prngzess?

Do :m.za yeu studenta paxticipace in the’ eval!anon

“of ‘their progress? '/ ] L.

. 12', Do they have ’input into program evaluation'?,
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' “HoW 1onq have you been inst, ucting ‘at vthe School *
D of Nursing? . . - B . \’ 3
/ N N %
' 2.° Did you have nny puﬂcul 1natrnctiohul axperienne? i

IR 1) you“ha‘ e any £oma1 f.rainlng i.n insﬁxnct:lcnnl
éechniques?
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-
ﬂava you been p:cvided \m—.h guidalines fo: the

§ eilective use o! thg avezheud pxojectct?
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“What stype* oE o:ientation is planned £5: incoming

ingtructoxs? ! - .

Does anyone discuss p:eparation of ‘clnsazoom

ions with new, instru 2

(3. .18 there a pzobatiunazy period fo:,‘nsw 1nstxuctors

in; vlucb their teaching effectiveness is m'n!.boredl?.

Y 4'.‘ Bow frequently ue inservice sessions held? i

1s attendzmce_ nptional of mandatory?
6. Hhat topics have been covetqd &n in e:vice sesgions,

& held Quring the.iast three years? '

7. Eow beneiicia.ld are these seasions,n,in your opxnion?

8. Do you plan to_hold t:he Ptopased mservice sessxdn :

on etﬁective teaching’ tecﬁniq,uee on 1a(ge gzoupe

ln the near: futu;e? s

. What: othe: progiams for staff ﬂevelopment exist?

1?. Aré inst:uctox—s—gl@en suggeatlons for ptepazatiun I

LN fo; large and/qr small’ group p:es_entations?
e R e










4.

: :tanspuzencies? :

| \Lnntmctional te:hn:lques be beneiicial to inat:ucto:s?

inat:uctional mute;ia’la, pa::icularly nve:head

no you have suffluiént tlme available to, assist Al

wu:h thie pro of ma.taziala?

In )gu: opiniOn, vould inuervice seasions on
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