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ABSTRACT

The study examined the relevance of questions on the
Grade IX English Literature Examinations, June 1968, for the
Province of Newfoundland to professed objectives. Data were
collected by means of an opinionnaire, based on the Taxonomy

of Educational Objectives edited by B.S. Bloom and D.R.

Krathwohl, distributed to teachers of Grade IX English Literature
in selected schools in Newfoundland; to the members of the Cur-
riculum Division, Department of tducation; to the members of

the English Council of the Newfoundland Teacher's Association;
and to the setters of the examinations in Grade IX English
Literature, June 1968. A stratified random sample of English

teachers was used.

The degree of agreement between objectives tested on
the examinations and those objectives professed by teachers, by
members of the Curriculum Division, Department of Education,
by members of the English Council, and by the setters of the
exaninations was investigated. The University-preparatory and
General-program exaninations were compared. The statistical
procedures used to test the hypothesis included Kendall's

Coefficient of Concordance.

The findings indicated that there was no agreement
on objectives among the particivating groups and also that the
objectives of no single group acreed with those objectives

tested on the examinations under consideration.
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Analysis of the findings supoorts several conclusions
the most important of which are the following: (1) There
seemns to be no comnunication among teachers, the cnglish Council,
the Curriculun Division, and the setters of the examinations
concerning the zoals to be attained in the teaching of English
Literature. (2) MMuch of evaluation should reach beyond the
testing of the nere possession of knowledge to the testing of
“whether the “nowledge can be used effectively. (3) The broad,
~loyal objectives for the teaching of English Literature need

to be made operational.

The major recommendations arising from the study
included: (1) All teachers and people involved in the prep-
aration of an rnglish Curriculum and/o>r Examination should have
some training in the writinZ of instructional objectives.

(2) Setters of examinations should be more carefully chosen.
(3) The Faculty of Zducation of Memorial University should be
asked to initiate a course snecificallv designed to help teachers

operationalize their objectives.
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Introduction

Few teonle today crallenge the need for students to
learn to thnink. Illot onlv the professional educator but the
proverbially intelligent layman would place critical thinking
very high on any list of educational objectives. In spite of

=

this, an inordinate amount of memorizing of facts still seems
to occur in our secondary schools. This 1is probably due to
the fact that departmental examinations require a great amount
of simple recall. Jbjectives at the higher levels of learning

are subscribed to but are almost entirely omitted from these

examinations.

This study investigates the relevance of questions
set for the Grade IX Devartmental Examinations®in English
Literature, June 1968, for the Province of Hewfoundland to

professed objectives for the teaching of tnglish Literature.

The investigator collected the data by means of an
opinionnaire distributed to the Division of Curriculum,
Department of =Zducation; the cnglish Council of the .vewfoundland
Teachers' Associations; the setters of the Grade IX Examinations
in cnglish Literature, June 1968, and teachers of Grade IX

—Znglish Literature in selected schools in Newfoundland.

@See Appendix C.



.iistorical Survey of Public cxaminations

in ~wewfoundland

3efore discussing any oarticalar exanination, it
mi-ht be helonful to nlace the ceneral idea of Public =Zxamin-

ations in .iewfoundland in historical context.

An act of the Lecislature in 18393 created the Council
of digher Zducation whose duty i1t was "to promote sound learning
and to advance the interests of higher education by holding
examinations.”l These examinations were the first coordinated
examinations for secondary education in itewfoundland. The dual
function of the Council was: first, to »>rescribe the course of
study for the examination grades and, secondly, to conduct exam-

inations in these grades.

At first the Council provided examinations in Junior
and Senior grades corresponding to the more recent Preliminary
and Intermediate grades. The Associate grade was added in 1896

and the Primary grade in 1899.

In the early vyears of the Council, from 1333 to 1318,
all examinations were set and marked in Zngland bv a joint
examining board of Zambridge and London Universities and in
later yvears b7 the College of Precedtors, an affiliate of _ondon
Jniversity. In 1916 the Senior Associate examination was
instituted, replacing the London Matriculation Examinations.
Between 1918 and 13944 attempts were made to restructure the

lF.N. Rowe, The Developmnent of Education in .lewfound-
land. ‘“Toronto: Ryerson ~fress, 1964, p. 111.







that they are intended to serve merely as guides, nevertheless,
for many teachers, the teachins of a subject has meant a careful
covering of the suggested course material. In turn, the evalu-
ation of a student's achievement in a course has often largely
meant the ability to recall information recorded in the textbooks
or the prescribed materials. The examinations set by the lew-

foundland Department of Education have reflected this approach.

Hence, it may be inferred that the widespread practice
of placing emphasis on the recall of facts is not completely in
accordance with the stated objectives for many courses outlined
in programs of study. For example, one finds listed such
objectives as:

1. to enable the students to think critically and
write creatively.

2. to enable the students to read widely and
discriminately.3

However, rarely does one encounter systematic and serious attempts
to measure the attainment of those objectives. The objectives
are stated, piously endorsed and then ignored. Thirty years
ago Wrightstoneur stated that evaluation must be consistent with
stated purposes. LEven today, however, performance in many courses
with stated purposes of developing critical thinking, appreciations
and attitudes 1s evaluated by questions requiring merely the
simple recall of information.

At least four explanations are possible for the lack

of attempts to evaluate the stated objectives for a course:

3J.W. Wrightstone, Appraisal of New Elementary School
Practices. New York: Teachers College, Columbia University,
1938, p. 152.

Iy

Ibid., p. 152.
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1. Many teachers do not really subscribe to
objectives other than simple memorization
of the course content.

2. Although accepting several other objectives,
it is felt that these will automatically
accrue Irom a successful mastery of factual
knowledge.

3. Teachers actually do support a variety of
objectives but regard the measurement of
them as too difficult or too time-consuming
to attemdt.

4. Many of the objectives are stated as
platitudinous generalities which require
considerable analysis before evaluation
could be attempted.®

The "development of good citizenship" and "appreciation of

Literature" are stated objectives falling into this category.

The first of the explanations is an unlikely one for
any trained teacher. The second does not release the teacher
from the responsibility of assessing the degree of achievement
of the accepted objectives. The third and fourth abppear to be
the most probable reasons. This study is based on the belief
that it is in these areas of defining and measuring objectives

that assistance is reguired.

Need for the Study

It was the discovery of these facts that motivated
the investigator to undertake the study of the relevance of

guestions set for the Grade IX English Literature Examinations,

5. P. Mason, "A Taxonomic Analysis of the English 40,
English 91 and English 100 Departmental Examinations,'" B.C.
English Teacher, VII (March, 1967), pp. 20-24.




June 1968, to professed objectives for teaching rnglish
Literature.

Further motivation to conduct the study was provided
by the recommendations of others relative to stated objectives

for teachinsg English Literature.

Gordon6, Bliss7, Mason8, and others agree that it 1is
necessary to study carefully the questions set for Departmental
Examinations to see that they correlate with the course in
question. All raise serious doubts about the degree of agrzement
between objectives proposed and those actually tested in examin-

ations.

This study attempts to show the degree of correlation
between percentages assigned to the various levels of objectives
by the Department of Education, the English Council of the New-
foundland Teachers' Association, the setters of the examination
and teachers of Grade IX English Literature in selected schools

in Newfoundland.

Statement of the Problem

The study involved two basic problems:
1. Making a taxonomic analysis of the Grade IX English Liter-

ature C_xaminations, University-Preparatory and General

6Edward J. Gordon, "Levels of Teaching and Testing,"
English Journal, XLIV (September, 1955).

’Eldon H. Bliss, "A Study of Objectives and Procedures
in Teaching of Literature in Seventy Junior High School Class-
rooms in Alberta: (unpublished Master's Dissertation, University
of Alberta, 1964).

8G.P. lMason, op. cit.




Program, Ji e 1968, for the Province of Wewfoundland and
determining the objectives for teaching English Literature
professed | the Departrent of Zducation, the tnglish Council,
the setters of the cxaminations and teachers of Grade IX

English Lit1 rature.

2. Determining the degree of agreement of the objectives derived
from the e: minations with the objectives obtained from the

various sources indicated.

Hypothesis

Under ying the study was one general hypothesis:
There is no significant correlation between professed
objectives for the teaching of English Literature and those

objectives test 4 by the Departmental Examinations.

More oSecifically, there were four hypotheses, one

for each of the evaluative criteria used:

There 1s no significant correlation between the levels of

fll:
objectives =2rived from the examination and those objectives
professed by the Curriculum Division of the Department of
Education.

i,: There is no significant correlation between the levels of
objectives derived from the examination and those object-
ives profes =2d by the setters of the examination.

f5: There is no significant correlation between the levels of

objectives derived from the examination and those object-



ives professed by the English Council of the Newfoundland

Teachers' Association.

H, : There is no significant correlation between the levels of
objectives derived from the examination and those professed
by teachers of English Literature in selected schools in

Newfoundland.

The Instruments

1. The Taxonomy of Educational Objectives, Cognitive Domain

(Bloom) and Affective Domain (Krathwohl) was used to analyse
the Grade IX English Literature Examinations, June 1968.
The taxonomic analysis was used as the independent variable

in computing rank order correlations.

2. An opinionnaire based on the taxonomy was distributed to
the Department of Education, the English Council of the
Newfoundland Teachers' Association, the setters of the

examinations and selected teachers in Newfoundland.

Assumptions Underlying the Study

Three basic assumptions underly this study:

1. Practising teachers who have qualifications in a given area
and who have been certified to teach by the Department of
Lducation constitute a large body of expert opinion on
appropriate levels of objectives for that subject area.

It is assumed that these teachers understand

different levels of the Taxonomy.b

Ppiiot study, p. 23.



2. The Taxonomy of JSducational Jbjectives, Cognitive Domain

(Bloom) and Affective Domain (Krathwohl) provides a practical
Framework within which the levels of objectives for the

teaching of English Literature can be developed.

3. The judgement of the panel of professionals regarding the

opinionnaire is valid.

Definitions of Terms Used

For purposes of this study the following definitions

apply:
1. OJObjective - The level of cognition and/or internalization
to which a question is assigned.
2. Cognitive Domain - Objectives which embhasize remembering
or reproducing something which has been learned.
3. Affective Domain ~ Objectives which emphasize a feeling,
tone of acceptance or rejection. They may be
expressed as interests or values.
Limitations of the Study
Several limitations of the study should be noted:
1. Ho attempt was made to determine the cause of variations

in the selection of items consistent with the objectives

which are stated.



Only teachers in a sample of schools which are involved

2.
with Public Examinations were used as subjects in this
study.

3. The opinions of students regarding the objectives of a

course actually tested in the examination were not considered.

Organilzation of the Study

Chapter II presents a review of related literature.
The design of the study, including a description of the instru-
ments used, the sample, pilot study and collection and proces-
sing of data is set forth in Chapter III. Chapter IV presents
the analyses and discusses the findings. Chapter V summarizes

the study and presents the conclusions arising from it.












teachers f Cnglish Literature be siven encouragement and assist-

ance in ¢ veloping suitable procedures for teaching critical

reading.

A series of studies conducted by Professor Geoffrey
P. Mason of the University of Victoria, British Columbia, provides
evidence of "bad" testing in the field of English Literature.
Mason classified, according to six levels of testing, the
questions on the June 1966 high school examination in English
Literature set by the British Columbia Department of Education.
His level correspond roughly to those of Gordon8 and Bloom9
Mason, however, makes no reference to a change in behaviour on

the student's part.

In classifying the questions Mason's stated purpose
was :
to determine the extent to which simple
knowledge and comprehension at the recall

level, rather than objectives at the higher
levels of cognition, were being measured.l0

The data from this study support to some degree the
criticism that the Departmental Examinations emphasize the
recall of specific information. The higher levels of object-

ives have been almost uniformly ignored.

A taxonomic analysis of the Literature XII, 1967,

Departmental Examinations in British Columbia showed that a

8Edward J. Gordon, op. cit., p. 332.

B 9B.S. 83loom, ed., Taxonomy of Educational Objectives,
dew York: David McKay Company, Incorporated, 1956.

OGeoffrey P. Mason, op. cit., p. 21-22.
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test objectives stated for teaching a course. This statement

is reiterated by Mason who says:

The Department of Education should be
made aware that if real objectives in the
teaching of English Literature are to be
attained, the terminal examinations must be
carefully designed so that those objectives
are tested. If the examination leans
heavily on the recall of detail, teachers
will be chained to emphasizing the memoriz-
ation of inconsequential facts. This type
of teaching serves only to destroy the real
value of the study of Literature.l3

In surveying the problems of measuring objectives

attained in Literature Forehand says:

A survey of tests used for measuring
competence in Literature will reveal a pale
image of the objectives that an educator
ought to expect students to attain.id

The work of Forehand and his colleagues in constructing
and validating instruments to measure such objectives as under-
standing, interpretation, evaluation, and taste, represents a
major contribution to the field of English Literature since
resear>h in this area has been frustrated by lack of adequate

measuring instruments.

The inclusion of optional guestions raises an inter-
esting point of discussion. If an attempt is made to offer

parallel guestions as alternatives, should not each of these

N l3Geoffrey P. Mason, "Trivia Revisited," State Lines
(lovember, 1967), pp. 3-6.

quarlie A. Forehand, "Problems of Measuring Response
to Literature," Review of Educational Research, XXXVII (April,
1967), p. 181.




—
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questions involve the same degree of mental activity? If they
do not, the individual students are writing different examin-
ations. <{t cannot be emphasized too strongly that o»ntional
questions must be equivalent or the validity of the examination

becomes ques’tionable.l5

summary

Recent research studies on the teaching and testing
of English Literature indicate that there is no correlation
between professed objectives and those objectives actually
tested on an examination. Most studies show a need for restate-

ment ot the major objectives of English Literature progran

Data from various studies support to some degree the
criticism that the Departmental Examinations emphasize the re-
call of factual information and neglect the hicher levels of

objectives.

Literature on evaluation indicates a need for sp 2ifi-
cally stated objectives and emphasizes the importance of pre-
paring examinations which test the students in terms of stated

objectives.

Most of the research examined seems to indicate that
Derartments of Lducation, teachers and all others concerncd with
teaching and testing English Literature must be made aware of
the need for stating objectives clearly and of the importance

of seeing that examinations test stated objectives.
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Table V_.1I
General-Frogram cxamination

Analyses of Examination made by Judges

Affective First “econd
Domain Analysis Rank Analvsis Rank
1. Receiving 0% L 2% 2.5
2. rResponding 2% 1.5 4% 1
3. Valuing 29 1.5 29 2.5
L, Organization 0% L 0% 4.5
5. Characterization 0% 4 0% 4.5
u% 8%
r_. = .76

This was significant at the .05 level.

The ratings provided by the judges are shown 1in
Table VII. The ranks assigned to the examination questions 1in

the second analysis were used in the study.

A total of nineteen opinionnaires was analyzed, four-
teen from teachers of Grade IX English Literature, two from the
cnglish Council, one from the Curriculum Division and two from

the setters.

Respondents were asked to indicate the percentage of

the total mark on the Grade IX English Literature Examination



which they thousght should be given to guestions at the different
levels of the Taxonomy of kducational Objectives. The res-onses
for each level are utilized in the analysis. Universitv-
Preparatory and General-Program rxaminations were treated
separately. The different levels of the taxonomy were examined

according to tne rank assigned to them by the various peobple.

UNIVERSITY-PREPARATORY EXAMIUATION

Opinions on the Levels of the

Cognitive Domain

Knowledge, the lowest level of the Cognitive Domain,

was ranked third by teachers of Grade 1X. This was not in
acreement with the setters who ranked knowledge first or with
wenbers of the Znglish Council and the Curriculumn Division who
acreed that it should rank sixth or last. The analysis of the
June 1968 Cxanination showed that questions on knowledzge ranked

second.

Teachers and members of the Curriculum Division con-

sidered Comprehension fiftn in order of importance while the

[ri

nglish Council and setters of the examination gave it third
place. Comprehension guestions ranked third on the June ISxam-
ination as well. This is the only instance in which opinions

on the rank to be assigned to questions at any level of the
Cognitive Domain were in agreement with the rank assigned by the

Srofessionals in their analysis of the examination. It is also












Table VIII
UL IV ORSITY-PRePARATORY  BXAMIJATION

Ranks assigned by each group in the sample

Levels June Lxan Tecachers Setters Lnzlish Curriculwn
Council Division
“ Knowledoe 2 3 1 6 0
Comprehension 3 5 3 3 b
ipnlication 5 1 = 4.5 o
Analvsis 1 2 5.5 4.5 2.5
Synthesis 5 l 2 1.5 2.5
svaluation 5 6 5.5 1.5 1
“*Recelving 1 5 1 3 5
Responding 3.5 3 2 3 -
Valuing 3.5 4 3 3 3
Drganization 3.5 2 5 1 2
Characterization 3.5 1 il 5 1













the part of the rrofessionals who ranked it 4.5. Questions
~t the levels of C’rranization and Characterization did not apoear

on the exai1ination.

To test whether or not there was a-reemnent to a
cinificant Jdegree z.ong the oodinions of the various frouns,
2ndall's Coeffici=nt of Concordance (1) was comouted. =n 's'
of 31 and '"J' of 0..33 were not si-cnificant at the .05 level

of 3ignificance.

1Table IX shows the ranks assizned to each level.









and on the General “roram _xamination Zomorehencion uestions

raced the highest tercentacze. .n both paners there were no

~u>-tions at the levels of ..pplication, sSynthesis and

LvALJdation.

in the Affective Domain, the (General ZFrogran cxam-

ination showed an improvement over the Universitv-"revaratory

‘_I

_wzarination. The General txanination contained questions at
~he first three levels of the “fffective Domain, while on the

University-Preparatory questions at the first level only

Table X shows a comparison of percentages assigned to

211 levels 1n both examinations.












~ariination. Tne null hypothesis was retainad in all cases.

..nalyses of the opinions of the various rroups on the -Hercentages

+t+o pe assigned to questions at all levels in both the Universitv-

redaratory and General rroJram examinaticns snowed minor

di

ferences.

Conclusions

The findings of the analysis surport the followincs

conclusions:

1.

There 13 a general lack of knowledge concerning the

Taxonomy of Educational Objectives, Cognitive Domain,

bloom and Affective Domain, Xrathwohl.

There seems to be no agreement among teachers, the
English Council, the setters of the examinations and the
Curriculum Division, concerning the goals to be attained

in the teaching of English Literature.

The cumulative difficulty of the Taxonomy of Educational

Objectives neecds to be recognized.

A gap exists between professed objectives and those objectives

actually tested on the examination.

The result of the analysis indicates that the raters were
not applying the same standards when rankingc the taxonomic

levels.



Much of evaluation should reach bevond tne testing of the
mere possession of knowledge to the testing of whether the

knowledze can be used effectivelw.

Jptional auestions were not always of conparable difficulty.

Recommendations

As a result of the findings of this studv the follow-

recommendations are made:

A1l teachers and people involved in the preparation of an
English Curriculum and/or Examination should have some

training in the writing of instructional objectives.

That a survey be made of the objectives teachers have in
mind in teaching =Znglish Literature and that a list of these

objectives be available to the setters.

Since many schools in Newfoundland have well qualified
teachers of English, these teachers should make their own

examinations in all high school grades.

That the Faculty of Education at “YMemorial University initiate
a course specifically designed to help teachers operationalize

their objectives.

That setters of examinations be people who are teaching -=he

courses for which examinations are being prepared.

In order that teachers may set up objectives to suit the

needs of their students, the Department of Education should



[On)

specifyv only the areas o study and termit teacl.crc to
choose whatever cxamplcc they wish.

~

Ju2stions on examination vpapers should be of a very general
nature giving teachers and studcnts an op :ortunit, to

emphasize any areas of Literature they wish.

Greater care should be taken 1n the selection of setters

of examinations.

The broad, global objectives for the teaching of English

Literature need to be made operational.

Further Research

The present study indicates directions for further

research.

1.

The Taxonomy of rducational Objectives should be applied

to fields of study other than tnglish Literature.

An effective instrument for determining the objectives of
teachers and others involved in variouc fields of education

should be developed.

A thorousgh investigation into the setting and marking of

examinations 1s needed.












APPENDIX A
Summary of Taxonomies

Opinionnaire
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Taz TAXOROMY OF ZDUCATTOLAL O5J=2CTLVe3
ATTECTIVE DOMaAZIl]

Receiving: Jillingness to receive or attend to certain

cstimuli.
a) Awareness that events in a storv have thematic significance.
b) Awareness that poetic language has sound patterns, H>icture-

making qualities, etc.

Responding: The student is applying himself rather

than acce>ting only.

Organization: With the progressive internalization of

values and the necessity of applying more than one value in cer-
tain situations, it becomes necessary to conceptualize and to
organize them into a coherent system in which particular ones

are dominant.

Characterization: At this level the student

a) Develops flexibility of viewpoint,
b) Develops interrelated critical and philosophical set of
standards,

c) Develops a philosophy of 1ife.



Suppose wvou are setting an examination that will

measure all objectives you have for the teaching of English

Lliterature in GCrade IX.

Indicate bezlow your allotment of marks

for each level of objectives so that the paper totals 100 marks.

If you consider an objective inappropriate for Grade IX, allot

0% to 1t.

COGNITIV: DOMALW

1. Knowledge
2. Comprehension
3. Application

4. Analysis

5. Synthesis

6. Evaluation

What percentage

a) items classified as Cognitive Domain

b) items classified as Affective Domain

AFFP=ZCTIVZ DOMAT.L

% 1. Receiving %
% 2. Responding %
% 3. Valuing %
% 4. Conceptualization %
% 5 Organization %

o®

of the total marks would you allot to:

o

o°
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The Taxonomnies of Zducational Objectives (Bloom, 1956,
“rathwohl, 31loom and :lasis, 1964) are heln“ul cuides to the
olanning of questions and items for use in evaluation. JQuastions
on different levels may be used to assess outcomes of instruction.
Test items may be prepared and developed to fit units of study.

The following examples are illustrative of guestions and items

on the variocous levels of the taxononies.

COGW1T:Vo DOMATH

Knowledge: All levels of the taxonomy are based on

=

knovledge. At level 1, knowledge is considered an end in itself
and not a means to an end. At this level the student is required
to recall material which has previously been given to him - the
so~-called "learned material.
oXAMPLE:
1. nWame three selections taken this year that are concerned

with the topic of injustice.

2. 1Identify the selection from which the following gquotations

were taken: A

Comprehension: This represents the lowest level of

understanding. The student knows what is being communicated and
can express it in his own wor»ids without necessarily relating it

to other material or seeing its fullest implications.

1. All good novels do more than tell a story. sThat other

function has Jhere Nests the ‘“ater Hen?
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Synthesis: This 1is tne »rocess by which a student

diraws on the knowledge and skill gained from his studv of

~iterature to produce a co-..unication of hiz owmn.

EAAMPLE:

2. Any Poemn: Suggest a title for the poem which would be in
keeping with the mood and description.

2. Write a dialogue between a girl and her maid-servant who
are awaliting the arrival of the master of the house. The

master bears a secret grief or sorrow that concerns the

whole house.

Evaluation: The ability to assess the effectiveness

oy

of a cormunication on the basis of the author's purnose and the

nethod and meterials used.

XAV PLE:

f—i

Compare the author's stvle (i.e. the technigues and methods)
used in the following descriptive passages:
a)d e e e

b) e e e e

-2

. Explain why you think Johnson was effective in his poem,

"The Creator®.

AFPFECTIVE DOMATIN

Receiving or Attending: Willingness to receive or

attend to certain stimuli or phenomena.



[op}
b

- :L‘XlI:‘_J a.

1. Disccuss the language of the followin~ Doem in terms of sound

Datterns, imacerv, =tc.

>. Using anv short story vou have read this vear, describe

brieflv the develobment of the plot.

Responding: At this lavel the student is aoplying

nimsel®f to some degree rather than accenting only.

XAMPLE:
1. “What parts of the story were most interesting? 'lhy?
2. Check in the following 1list the selections you enjoyed most.

Give reasons for vour choice.
Valuing: Student determines that something has worth.
LXAMPLE:

1. Did vou feel that you should do something for the fisherman's

family? Tell about it.

Organization: .Jith the progressive internalization of

values and the necessity of aoplying rnore than value in certain
situations, it becomes necessary to conceptualize them into a

system in which particular ones become dominant.
ZXAMPLLD:

1. Select the type or typbes of poetry you like best and explain

why .



characterization: At tnis level the exariiner 1s

I

interested in collecting evidence about *the student's basic

orientations or points of view.

s 7

o

1.

A

AN

MPLE:

How has your study of Literature influenced your attitude

toward racial discrimination.
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APREIDIX 3

Grade IX Public Examninations in English Literature,
June, 1968.

B3lank Used by Judges for Taxonomic Analysis of
Examinations.

Analvses of Zxaminations.






Values
106

16

2.

From the poem The TI'hinker

(a) Lxplain in your own words the line:
"BEack of the brawn, the brain'.

(b) “/hat is the underlvins thoucsht of the
poem The <tone Rejected?

(c) Vhat is the theme of the poem Vestigia?

The three main ingredients of a Play are setting, plot

and characters. With reference to the plays that
you have studied this year, choose One and answer the
following questions:

(a) Describe the setting.
(b) Outline the plot.

(c¢) Cive a character sketch of the person that you
consider most outstanding in this play.

HNOTE : The three questions must be answered from the
SAME play.

ETITHER

A poet uses many devices in his poems to delight his

listeners and readers. IName any poem from your

Literature that has especially appealed to you. In

a paragraph, tell why it has appealed to you and what

thought the poet is expressing. (Do not select a

poem that you use in answering any other question).
OR

In your study of Literature this year, you have
enjoyed many poems. In a paragraph of about 80
words, discuss the imagerv in the poem that you
liked best.



Jaluaes

16

16

16

5.

ZITAeR

List FIVE inportant characteristics of J1d
sallads. Illustrate two of these character-
istics with reference to anv 01d B3allads you
have <studied this year.

OR

viame 100 types of ballad that you have studied
this year. Give an example of each and show
in how many ways they are alike.

N

A narrative poem often relates an event that is
drar.atic. From one of these poems, tell what
the event is and in about 100 words write a
description of the event.

e Fell Among Thieves

The Master of the Scud

Little 3cats of Britain

CIT=EER

Select any T./O of the Short Stories that vou have
studied this year and describe the situations in
which the major character is involved.

R

(a) Five four examples of hyperbole (exaggeration)
found in Paul Bunyan Digs Jiagara Falls.

(b) ™“hat tvpe of story is this selection? Discuss.

(a) In the selection The Canadian National Spirit
J. Stewart Wallace mentions several factors
which have contributed to the growth of

Canadian national feeling. List two of these
factors.
(b) .i1th reference to the selection, address of

The Common People answer the followins questions:

(i) To whom 1s the speech adidressed?

(i1) "JTho does the writewr say are the backbone
of the country?



Values
i

|—
]

10

1J

10

(c¢) In the selection, The True Crandeur oz
Nations, what is the creat work to which
the speaker sunanons his audience?

-nsver Two “2arts Onls fro-. Niestion line.

(a) “hen and under what circunstances did
Dick Shelton begin to sus>ect Sir Daniel's
involvement in his father's murder? At
what point in the story did his suspicions
becorme a certainty?

(b) “'hich of these two would you consider the
real villain of the storv, John Laputa or
menriques? Why? Sow did their motives and

drives differ?

(¢) In writing a novel, the author creates a
setting that helps produce the effect that
he wishes. Show by definite references to
EXT:IER Captains Courageous OR Where Hests
The “Water Hen how the author made the
setting 1nportant to the story.

(d) Summarize the plot of OIE of the novels that
you have studiea this year.
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orz. T 0T OF ZDUCATICL

PUBLIC EXAMINATIONS

ENGLISH LITERATURE (Grade IX)
(General Progsram)

Tuesday, June 25th, 1968 - Afternoon 2:00 - 4:00

Candidates are required to answer Juestion liine, which

vorth 20 marks, and any FIVD others, whic'. have a value of

-
)]

16 marks each. <IX questions 'n all.

Values

10 1. The following quotations are taken from your
Reader and deal with »oems you have studied this
year.

(a) Give the names of five of the poems referred
to.

(b) Write a few lines on two of the poems you
have identified (not a full summary) to

show what each of the two is about.

i. Back of the job - the Dr. imer,
Who's makine Tre lream ccmnne true!

ii. He stooped to 1lift it from its mean estate,
And bore it on his shoulder to the gate.

iii. The tanned face, garlanded with mirth,
Tt hath the kingliest smile on earth.

iv. A poor 1life this if, full of care,
e have no time to stand and stare.

v. For one white singing hour of peace
Count many a year of strife well lost.

vi. They say life is a highway
and its milestones are the years.

vii. Balanced and just are all of God's decrees.

viii. In the brown mere the heron finds her rest,
But these shall seek in vain.



Values

6

16

16

(03

4.

Dr. Munthe and the Birds:

(a) ““hat were two of th= variou-s tvnes o° crueltwy
oractised against the Firds of the district?

(E) 1Ie2ntion two st:p3 the authior toox to save
the birds.

(c) Why was 1t so di“ficult to comb:t these
cruelties?

Jean Valjean and the Bishop

Answer any four of (a), (b)), (c), (d), (e), (f):

(a) Why did Jean Valjean steal from the one man
who had been kind to him?

(b) Mention two instances of th=2 Bishopr's kind-
ness, over and above what Jean Valjean had

been led to expect.

(c) [How does this affect vour feelincs with
regard to Jean's crime?

(d) GCive a description of the bishop asleep.

(e) What is the climax - the hirhest point of the
storv?

(f) The story has what we call a surprise endinc.
what is it?

A Voice In a Hundred Years

Answer any four o~ (a), (b)), (c), (d), (e), (f):

(a) Mention two particular difficulties Marian
Anderson had to face in her g¢irlhood.

(b) "Rhythm talked to her in many tongues'.
ITllustrate by givins two examples.

(c) What was Marian Anderson's "Crusade'?

(d) She learned a rreat lesson from Roland Hayes.
What was it?






Values
n

L

(b)

(c)

(d)

(e)

(£)

71

How did the mariner's shipmates earn
their fate?

What chancge in attitude delivers the mariner
from his tTrrment, cr ~7that Lreaks the spell?

vilhat is the lesson of the soem?
Vlrite two or three sentences on one picture
in "The Ancient Mariner" that you recall
most vividly.
Give the meaning of the italicized words:
i. The Rime of the Ancient Mariner.
ii. "Hold off! unhand me, grey-beard loon."

1iii. '"Nor shapes of men nor beasts we ken."

iv. "See! gsee! (I cried) she tacks no more!
q Hitler to work us weal.

EITHER

The Essence of a Man

Write the name of the leading character in

What terrible obstacles did he face?

What happened to the first two dogs? What

What 1s the "essence" of a man?

How did the hero prove that he had this

What is the theme of this storv?

(a)

the story.
(b)
()

to the third?
(d)
(e)

essence?
OR
The Age of Miracles
(a)
(b)

(e)

Give the names of two main characters.

Where i1is the climax - the most excitin~ moment
in this story?



Values

10

(d)

(a)

(b)

.

What 1s the outcome or end o~ the storv?

D% the following Tive novels: Prester John,
The Black Arrow, Captain Couraceous, lwenty

Thousand Leazues Under the Sea., and The Lost
World, tell the story of any two in 100-150

words for each.

Which of the two stories chosen did you
like the better? Tell in a few short
sentences why vyou liked 1t. (Vas 1t
because of the theme, or because of its
humor or its dialect, or because the story
was true to life, or because it was easy
to read, or because you had a most unusual
discussion during the class period, or
because of some other reason or reasons?)






2.

3.

plication

is
U

¥

Zvaluation

Receiving

Responding

Valuing

Lither (a), (b); Jr (a),
(a), (b), (c); 3. (a),
Either, Or; 5. Zither,

cither, Or (a), (b); 8.

(a), (b), (), (4.

Either (a), (b); Jdr (a),
(a), (b), (c); 3. (a),
Either, Or; 5. Either,
Either, Or (a), (b); 8.

(a), (b), (c), (4).

Sither (a), (bl Or (a),
(a), (b)), (c); 3. (a),
Either, Or; 5. Either,
cither, Or (a), (b); 8.

(a), (b), (), (d).

Either (a), (b)), Or (a),
(a), (b), (c); 3. (a),
SZither, Or; 5. <©tither,
cither, Or (a), (b); 8.

(a), (b)), (c), (a4).

Either (a), (b), Or (a),
(ad), (b)), (c); 3. (a),
cither, Or; 5. Either,
cither, Or (a), (b); 8.

(a), (b)), (c), (d).
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5.

Or-anization

Character-
ization

cither (a), (p); Jr (a),
(a), (b)), (c : 3. (a),
Either, Or; 5. Either,
Zither, Or (a), (b); 8.

(ad, (b), (c), (d).

Either (a), (b); Or (a),
(a), (b), (c); 3. (a)d,
Either, Or; 5. Either,
Either, Or (a), (b); 8.

(a), (b)), (c), ().
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GoiviRAaL ©RIOCRSD

1.

2.

3.

4.

Knowledge

Comprehension

Analvsis

Application

76

1. (a), (b)s; 2. (a), (b), (c): 3. (a),
(D), (), (d), (ed), (f)s3; 4. (a), (b),
(c), (d), (e), (£)s; 5. (i), (ii);

6. (a), (b), (c), (d), (ed), ()5 7. (a),
(b), (c), (d), (e), (£); 8. Either (a)
(b), (c), (d), (e), Or (a), (b)), (c), (d);

9. (a), (b).

1. (a), (s 2. (a), (b, ()3 3. (a),
(b), (), (d), (e), (£); 4. (a), (b),
(), (d), {e), (£)3; 5. (i), (ii);

6. (a), (b), (c), (d), (e), (£); 7. (a),
(b), (), (d), (e), (£); 8. =zither (a),
(), (), (d), (e), Or (a), (b), (c), (d);

g. (a), (b).

1. (a), (b); 2. (a), (b)), (c); 3. (a),
(b), (), (dd, (e), (£)5 4. (a), (b)),
(c), (a), (e), (£)3 5. (i), (ii);

6. (a), (b)), (c), (d), (e), (£); 7. (2,
(b), (c), (d), (ed), (£f)3 3. Zither (a),
(b), (c), (d), (ed), Or (a), (b), (c), (d);

9. (a), (b).

1. (a), (bl 2. (a), (b), (e); 3. (ad,

(b), (o), (d), (ed, (£)5; L. (ad), (b),



Ny
.

Z/nthesis

_valuation

Neceivin-

ponding

77

(1), (e), (£ 5. (i), {Zi); 6. (a), (b)),
(c), (d), (ed), (£); 7. (a), (b)), (c), (d),
(e), (£); 8. oLither (a), (b)), (c), (4d),

(e), Or (ad, (b), (c), (d); 9. (ad), (D).

1. (a), (b); 2. (ad), (b), ()3 3. (a),
(b), (c), (d), (ed), (£f)3; L. (a), (b)), (c),
(d), (ed, (£)5 5. (id, (ii)y; 6. (a),

(b), (), (d), (e), (L£); 7. (a), (b)), (<),
(dd, (ed, (£)3 8. Either (a), (b)), (c), (4),

(e); Or (ad), (b), (<), (4d); 9. (a), (b).

(d), (ed, (£33 5. (i), (iid>; 6. (a), (b),
(c), (A1), (e), ()3 7. (a), (b)y, (c), (d),
(ed), ()3 8. Zitner (a). (b), (c), (A,

(e), Zr (a), (b), (c), (d); 9. (a), (b).

1. (ad), (b); 2. (a), (b)), (c): 3. (ad,

(b), (c), (d), (ed), (f): L. (a), (b)), (c),



3.

b.

5.

Valuin-~

Organization

Character-
lzation

(e),

(e), vr (aj,

(d),
()

(a),
(),
(e),

(d),

(e),

8.

(b)g
(),
(£
(e),

8.

(£)y 7. (a),

Zither (a),

(b), (), (4);

2. (a), (b)

(e), (£f)5 Hh.

(b),

9.

, (c)y 3.

5. (1), (ii);

(£)5 7. (a

Zither (a)d,

(b), (c), (d);

2. (a), (b)

(e), (£33 4.

Sither (a)d,

(b)), (c), (d);

), (b)),

(b),

[€e]

, ()3 3.

(ajd,

(a),

(c),

6.

(c),
(a)

78

(b), (27,

(a), (b),

(c), (d),

(d,

» (b).

(a),

(b)), (c),

(a), (b),
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Questions Knowledre CTomprehension application Analysis Synthesis Evaluation

1. Either
(a)
(b) o

5 b b
e I et

o
s

O
=

Te Either X

e
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Question Recelvinge

1. Either
(a)
(b)
Or
(a)
(b)
(c)
(a)

2. (a)
(b)
(c)

3. (a)
(b)
(c)

L, Either
Jr

5. Either
Or

7. Either
or
(a)
(b)

8. (a)
(b)
(c)

9. (a)
(b)

Respondine

X

~7
P

Valuing

Orecanization

8Q

Characterization



GrIASRAL PROGRALT EXAMITATL I

Juestions  wrowledge Corvprenensioan  2rrlication idnalysis Srurthesls  rpvaluation

1. (a) RN
(b) <

o, (a) <
(b)

(c)

3. (a) XY
(b) x
(c)

(a)
(e) o
() K¢

L. (a) z

(b)

(c) X

(a) e
(e) 7
() be

5 (i)

(i1) X

6. (a) X
(b) e
(c) X
(a) R4
(e) X
(f) .

7. (a) <
(b)

(c) X
(a)

(e) X
(t) K

8 Zither
(a) N
(b) X
(c) X
(a) X
(e) X
Or
(a)

(b) X
(c) :
(a)

9. (a) ¥

(b)
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AlrElDIX C
Definition and Importance of Public

Cxaminations 1n hewfoundland



De

s}

inition and Imrortance of “ublic

Lxaminations 1n .sewfoundland

Departmental Examinations referred to in this studv
are -ublic Examinations administered to students in Grade IX

at the end of each school vyear.

There are two programs in high school which students
mav follow to Grade XI; the University-rreparatory Program and
the General Program. These Drograms are identical in most
subjects, but different content and different examinations are
prescribed in English Language, English Literature and mathematics.
Generally, departmental examinations are written in all subjects.
Departmental Examinations at the Grade IX level are written in

most schools 1n Newfoundland.

A great deal of importance is attached to these exam-
inations, since in most cases the Public Examination results
are used as the sol=s criterion for promotion and for the awarding
of scholarships. Departmental Examinations make nossible a
uni form standard of results. This 1s possible since all students
write the same examination and the students who write the exam
inations are of the same average age level: that in this province

is fifteen years.

rrovincial Examinations are also the only factor in
determining a student's final marks and a certain grade determined
by these examinations 1s prerecuisite for entrance to universityv,
to professional careers and to many courses in vocational and

techn’cal schools.



AProNDIX D

Copies of Letters
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larci. 13,

Dear

The enclosed opinionnaire will be distributed to
teacners and otner groups in llewfoundland. The purpose is to
ascertain the objectives these people have in mind in teaching

English Literature.

I would 1like to have the advice of -rofessionals
rezgarding the explanatory material and the opinionnaire. Would
you kindly read the enclosed material and make any suggestions

yvou think necessary.
Thank you for your cooberation.

Sincerely yours,

Sister Doreen Spencer















